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GOAL AREA 1: EFFECTIVE TEACHING AND LEARNING 
 
Areas Reviewed: Student Performance 
 
Strengths 
 
Allen & William Arnold Elementary provides teachers with a standards-aligned curriculum, scope and sequence, instructional 
resources, and assessments aligned to the Texas Essential Knowledge and Skills (TEKS). Campus and district assessment data 
are analyzed throughout the year to identify student needs, adjust instruction, provide targeted intervention, and monitor progress. 
Teachers engage in collaborative planning and data analysis to strengthen Tier I instruction and provide differentiated support based 
on student performance. In addition: 

• 2026 STAAR performance demonstrated strong overall achievement, with 80% of tests at Approaches Grade Level or 
Above, 58% at Meets or Above, and 36% at Masters Grade Level.  

• RLA was a campus strength, with 85% at Approaches or Above, 66% at Meets or Above, and 41% at Masters.  

• Science performance was strong at the Approaches level, with 82% at Approaches or Above, 54% at Meets or Above, 
and 35% at Masters.  

• Gifted and Talented students demonstrated high levels of achievement, with 100% at Approaches or Above and 94% at 
Meets or Above across all tested subjects.  

• RLA performance among Emergent Bilingual students was comparatively strong, with 83% at Approaches or Above and 
59% at Meets or Above.  

• Academic growth data indicate that 268 of 379 evaluated tests earned the full 1 annual-growth point, demonstrating 
meaningful year-to-year progress for a majority of students.  

• Teachers utilize assessment results, student work, progress-monitoring data, and collaborative planning to identify students 
requiring intervention, acceleration, or enrichment.  

• Professional development and instructional support are provided throughout the year in response to classroom observations, 
assessment results, student needs, and campus performance.  

 
Challenges 
Although 2026 STAAR results demonstrate areas of strength, analysis of achievement, student-group, writing, and academic-growth 
data identifies several areas requiring continued improvement: 
 

• Mathematics remains a priority area. Campuswide performance was 74% at Approaches or Above, 52% at Meets or 
Above, and 32% at Masters, compared with RLA performance of 85%, 66%, and 41%, respectively.  

• Achievement gaps remain for Special Education students. Across all subjects, 61% reached Approaches or Above and 
only 38% reached Meets or Above. In RLA, 39% reached Meets or Above; in Mathematics, only 37% reached Meets or 
Above.  

• Emergent Bilingual students require continued targeted support, particularly in Mathematics. Current EB students 
achieved 45% Meets or Above in Mathematics compared with 52% for All Students.  
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• The High Focus student group continues to trail All Students across overall achievement levels: 78% versus 80% at 
Approaches, 56% versus 58% at Meets, and 34% versus 36% at Masters.  

• Extended Constructed Response (ECR) writing is a significant campus need. The percentage of students earning 0 
points ranged from 67% to 78% across English and Spanish RLA assessments, while only 0–3% earned the maximum 10 
points.  

• Writing performance indicates a need for explicit, vertically aligned writing instruction across grade levels, including 
regular opportunities for students to analyze text, develop evidence-based responses, revise writing, and respond to rigorous 
constructed-response tasks.  

• Academic growth requires additional attention. Of the 379 tests evaluated, 83 earned 0 annual-growth points and 28 earned 
only 0.5 points, resulting in an Annual Growth Score of 74.  

• Accelerated Learning is a particular area of concern. Of 80 evaluated tests from students who previously Did Not Meet 
Grade Level, 51 remained at Did Not Meet, while 29 earned an accelerated-learning point, resulting in an Accelerated 
Learning Score of 36.  

• The growth data indicate a need to strengthen systems for moving students from Did Not Meet to Approaches and from 
Approaches to Meets/Masters, with intentional progress monitoring and timely instructional response.  

• Continued monitoring of RLA, writing, Mathematics, and Science curriculum implementation will be necessary to ensure 
alignment, rigor, differentiation, and effectiveness for all student groups. 
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Goal Area 1: Effective Teaching and Learning 

Annual Goal 1: Student Achievement 

By the end of the 2026–2027 academic year, Allen & William Arnold Elementary will increase student achievement in Reading/Language Arts, 

Mathematics, and Science through rigorous Tier I instruction, purposeful lesson internalization, data-driven instructional planning, targeted 

intervention, and continuous progress monitoring. Particular emphasis will be placed on increasing performance at the Meets and Masters Grade 

Level standards, strengthening written response performance, closing achievement gaps among identified student groups, and increasing year-to-

year academic growth. 

OBJECTIVE 1: The percentage of students scoring Meets Grade Level or Above on STAAR will increase from the 2026 baseline of 58% across all 

tested subjects to at least 63% by June 2027, representing a minimum 5-percentage-point increase. 

Supporting targets will include improving RLA from 66% to at least 71% Meets+, Mathematics from 52% to at least 57% Meets+, and Science from 

54% to at least 59% Meets+. 

Strategy 1: Strengthen Lesson Internalization and Data-Driven Instruction 

Weekly collaborative planning and lesson internalization will be implemented to ensure teachers deeply understand the TEKS, learning 

objectives, success criteria, instructional tasks, anticipated misconceptions, differentiation needs, and assessment expectations prior to 

instruction. Student performance data will be routinely analyzed to identify students requiring reteaching, intervention, acceleration, or 

enrichment. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL, Migrant and other applicable funds 

Persons Responsible: Principal, Assistant Principal, Instructional Coaches, Campus Lead Liaison, Grade-Level Chairs, Classroom 

Teachers, Intervention Personnel, Special Education Teachers, and Bilingual/ESL Personnel 

Action Steps: 

• Establish Consistent Lesson Internalization: Conduct weekly collaborative planning sessions focused on TEKS alignment, learning 

objectives, success criteria, rigor, questioning, student tasks, misconceptions, and appropriate instructional responses.  

• Use Data to Drive Instruction: Analyze STAAR, benchmark, common assessment, formative assessment, progress-monitoring, and 

student-work data to identify standards and student groups requiring additional support.  

• Strengthen Differentiation and Intervention: Plan targeted small-group instruction, reteaching, tutorials, acceleration, and enrichment 

based on demonstrated student needs, with particular attention to Emergent Bilingual and Special Education students.  
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• Strengthen RLA Written Response: Embed explicit, vertically aligned instruction in constructed response, text evidence, organization, 

elaboration, revision, and editing in response to ECR performance.  

• Monitor Academic Growth: Track individual student movement toward Approaches, Meets, and Masters throughout the year, with 

particular attention to students who previously Did Not Meet and students requiring accelerated instruction.  

• Monitor Implementation: Campus administrators and instructional support personnel will use walkthroughs, lesson-plan reviews, student-

work analysis, coaching, and data meetings to determine the effectiveness of instructional practices and make timely adjustments. 

 

 

 

 

 

 

 

 

 

TEKS Resource System and 
district curriculum resources; 
instructional materials; STAAR 
and accountability data; 
benchmark/common 
assessments; student work 
and ECR exemplars/rubrics; 
intervention resources; 
progress-monitoring systems; 
professional development and 
coaching resources 

Lesson internalization 
documents; collaborative 
planning agendas/minutes; 
annotated lesson plans; 
data-analysis documents; 
intervention/small-group 
plans; student goal/progress 
trackers; walkthrough and 
coaching documentation; 
student writing samples 

Increased STAAR Approaches, 
Meets, and Masters 
performance; improved RLA, 
Mathematics, and Science 
achievement; reduction in 
students scoring 0 on ECRs; 
increased academic growth; 
improved performance of EB 
and SPED students; increased 
movement from Did Not Meet 
to Approaches/Meets 

Common/formative assessments; 
benchmarks; STAAR; ECR writing samples; 
progress-monitoring data; student growth 
measures; intervention data; walkthrough 
trends; data-meeting reviews 
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OBJECTIVE 1: The percentage of students scoring Meets Grade Level or Above on STAAR will increase from the 2026 baseline of 58% across all 

tested subjects to at least 63% by June 2027, representing a minimum 5-percentage-point increase. 

Supporting targets will include improving RLA from 66% to at least 71% Meets+, Mathematics from 52% to at least 57% Meets+, and Science from 

54% to at least 59% Meets+. 

Strategy 2: Implement Targeted Intervention, Reteach, and Progress Monitoring 

A systematic intervention and progress-monitoring process will be implemented to provide timely, targeted instructional support for students 

who have not demonstrated mastery of grade-level TEKS. Teachers will use multiple sources of student data to identify specific skill gaps, 

provide differentiated small-group instruction and reteach, and regularly monitor student response to intervention. Instructional adjustments 

will be made based on evidence of student progress, with intentional support for students performing below grade level and identified 

student groups demonstrating achievement gaps. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL, Migrant, State Compensatory Education, and other 

applicable funds 

Persons Responsible: Principal, Assistant Principal, Instructional Coaches, Classroom Teachers, Intervention Personnel, Special 

Education Teachers, Bilingual/ESL Personnel, and other instructional support staff 

Action Steps: 

• Identify Students and Priority TEKS: Use STAAR, benchmark, common assessment, formative assessment, universal screener, and 

classroom data to identify students and standards requiring intervention or reteaching.  

• Provide Targeted Small-Group Instruction: Implement flexible, skills-based small groups during the instructional day and through 

supplemental intervention/tutorial opportunities.  

• Establish Progress-Monitoring Cycles: Monitor identified students at regular intervals to determine whether interventions are producing 

the expected academic growth.  

• Respond to Student Progress: Regroup students and adjust instructional strategies, intervention intensity, frequency, and duration based 

on progress-monitoring results.  

• Prioritize Identified Student Groups: Provide intentional scaffolds, accommodations, linguistic supports, and differentiated instruction for 

Emergent Bilingual, Special Education, At-Risk, and other students demonstrating achievement gaps.  

• Monitor Intervention Effectiveness: Campus leadership and instructional support staff will routinely review intervention documentation and 

student outcomes through data meetings, walkthroughs, and progress-monitoring reviews. 

 
 



 

P a g e  25 | 66 
 

PHARR – SAN JUAN – ALAMO INDEPENDENT SCHOOL DISTRICT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STAAR and benchmark data; 
district curriculum; TEKS-
aligned intervention resources; 
universal screeners; progress-
monitoring tools; high-quality 
instructional materials; 
supplemental instructional 
resources; 
tutoring/intervention 
materials 

Intervention rosters and 
schedules; small-group 
plans; progress-monitoring 
records; data-meeting 
documentation; student 
trackers; intervention logs; 
teacher documentation; 
walkthrough evidence 

Increased percentage of 
students demonstrating 
mastery of priority TEKS; 
increased Meets/Masters 
performance; reduction in 
students performing at Did 
Not Meet; improved 
performance of EB, SPED, At-
Risk and High Focus students; 
increased benchmark and 
STAAR achievement 

Formative/common assessments; 
benchmarks; progress-monitoring 
measures; student work; intervention-
cycle reviews; STAAR; data meetings; 
walkthroughs 
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OBJECTIVE 1: The percentage of students scoring Meets Grade Level or Above on STAAR will increase from the 2026 baseline of 58% across all 

tested subjects to at least 63% by June 2027, representing a minimum 5-percentage-point increase. 

Supporting targets will include improving RLA from 66% to at least 71% Meets+, Mathematics from 52% to at least 57% Meets+, and Science from 

54% to at least 59% Meets+. 

Strategy 3: Provide Instructional Resources, Supplies, and Equipment 

The campus will identify, acquire, maintain, and provide access to instructional supplies, materials, technology, and durable equipment 

necessary to support effective curriculum implementation, differentiated instruction, intervention, enrichment, and the development of high-

quality instructional resources. 

Timeline: September 2026 – August 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory 

Education, local funds, grants, donations, and other allowable funding sources 

Persons Responsible: Principal, Assistant Principal, Instructional Coaches, Librarian, Teachers, Special Education Personnel, 

Bilingual/ESL Personnel, Intervention Personnel, and other Campus Staff 

Action Steps: 

• Identify Instructional Resource Needs: 

Routinely assess campus and teacher needs for instructional supplies, materials, technology, and equipment based on curriculum 

requirements, student needs, instructional priorities, and available resources.  

• Acquire Campuswide Instructional Equipment: 

Purchase, replace, or maintain durable equipment such as high-capacity laminating machines, instructional printing/production 

equipment, binding equipment, and other necessary campuswide instructional resources, as allowable and appropriate.  

• Support Development of Instructional Materials: 

Ensure teachers have access to equipment and supplies necessary to create standards-aligned learning centers, manipulatives, intervention 

materials, visual supports, vocabulary resources, student reference tools, differentiated activities, and other instructional materials.  

• Support Differentiated Student Needs: 

Prioritize resources that increase teachers' ability to provide appropriate instructional supports for Emergent Bilingual, Special Education, 

At-Risk, intervention, accelerated, and other identified students.  

• Maximize Resource Longevity and Use: 

Utilize durable production equipment and materials to create reusable instructional resources, reduce repeated replacement costs, and 

maximize campus resources across classrooms and grade levels.  
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• Pursue Supplemental Resources: 

When appropriate, utilize allowable campus funds, grants, business partnerships, sponsorships, donations, and other external resources to 

address instructional equipment and material needs that cannot be met through existing resources. 

 

 

 

 

 

 

 

 

 

 

 

 

• Instructional supplies/materials 
• High-capacity laminating 
machine and supplies 
• Printing/production equipment 
• Binding/production equipment 
• Instructional technology 
• Manipulatives 
• Intervention materials 
• Visual supports 
• Curriculum resources 
• Grants/external resources 

• Purchase/acquisition records 
• Resource inventories 
• Equipment utilization 
• Teacher-created 
instructional materials 
• Classroom resources 
• Intervention/differentiation 
materials 
• Grant/donation 
documentation 

• Increased teacher access to 
instructional resources 
• Increased availability of 
differentiated materials 
• Increased implementation of 
intervention/enrichment 
resources 
• Increased durability and reuse 
of instructional materials 
• Improved support for effective 
curriculum implementation 

• Resource-needs reviews 
• Teacher/staff feedback 
• Equipment utilization 
• Classroom walkthroughs 
• Instructional material reviews 
• Student performance/progress data 
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OBJECTIVE 1: The percentage of students scoring Meets Grade Level or Above on STAAR will increase from the 2026 baseline of 58% across all 

tested subjects to at least 63% by June 2027, representing a minimum 5-percentage-point increase. 

Supporting targets will include improving RLA from 66% to at least 71% Meets+, Mathematics from 52% to at least 57% Meets+, and Science from 

54% to at least 59% Meets+. 

Strategy 4: Extended Learning, Tutoring, and Enrichment Opportunities 

The campus will provide supplemental extended learning opportunities beyond the regular instructional day and school calendar to address 

identified academic needs, accelerate student growth, provide targeted intervention, and expand access to meaningful enrichment 

experiences. Opportunities may include before- and after-school instruction, weekend tutoring, intersession activities, and summer 

enrichment programs designed in response to student needs and interests. 

Timeline: September 2026 – August 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory 

Education, local funds, grants, donations, and other allowable funding sources 

Persons Responsible: Principal, Assistant Principal, Instructional Coaches, Classroom Teachers, Special Education Personnel, 

Bilingual/ESL Personnel, Intervention Personnel, Enrichment Program Staff, and other Campus Staff 

Action Steps: 

• Identify Students and Program Needs: 

Utilize STAAR, benchmark, formative assessment, progress-monitoring, teacher recommendation, student interest, and other available data 

to identify students and areas of need for extended academic and enrichment opportunities.  

• Provide Weekend and Extended-Day Tutoring: 

Offer targeted tutoring before school, after school, and/or on designated weekends to provide additional instructional time in RLA, 

Mathematics, Science, writing, and other identified areas of need.  

• Provide Summer Enrichment Opportunities: 

Develop summer learning experiences that extend beyond remediation and provide students opportunities for acceleration, literacy, STEM, 

fine arts, technology, project-based learning, leadership, creativity, and other high-interest enrichment experiences.  

• Provide Appropriate Staffing and Compensation: 

Utilize allowable funding sources to compensate qualified staff for supplemental instructional and enrichment services provided outside the 

regular duty day or calendar, in accordance with district procedures.  
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• Provide Program Resources and Support: 

Allocate allowable funds for instructional materials, enrichment supplies, technology, equipment, transportation, meals/snacks, and other 

resources necessary for effective implementation, when applicable and allowable.  

• Monitor Participation and Effectiveness: 

Maintain student participation and attendance records and evaluate academic progress, student engagement, program outcomes, and 

staff/family feedback to determine the effectiveness of extended learning opportunities. 

 

 

 

 

 

 

 

 

 

 

• Supplemental staff 
compensation/stipends 
• Weekend tutoring funds 
• Summer enrichment funds 
• Instructional/intervention 
materials 
• Enrichment supplies 
• STEM/fine arts/technology 
resources 
• Transportation, as 
applicable/allowable 
• Meals/snacks, as 
applicable/allowable 
• Title I/SCE and other 
allowable funds 
• Grants/external resources 

• Weekend tutoring 
schedules/rosters 
• Summer enrichment 
schedules/rosters 
• Student attendance records 
• Staff participation/time 
records 
• Lesson/program plans 
• Intervention/enrichment 
materials 
• Program expenditure 
documentation 

• Increased mastery of priority 
TEKS 
• Increased academic growth 
• Improved benchmark/STAAR 
performance 
• Reduction in students 
performing below grade level 
• Increased access to 
enrichment 
• Increased student 
engagement and participation 

• Formative assessments 
• Benchmarks 
• STAAR 
• Progress-monitoring data 
• Attendance/participation data 
• Program evaluations 
• Student/staff/family feedback 
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OBJECTIVE 2: Academic Growth 

The Domain II-A Academic Growth Score in Reading/Language Arts and Mathematics will increase from 76 in 2026 to at least 80 by June 2027, 

while reducing the number of students earning zero annual-growth points and increasing the percentage of students meeting or exceeding their 

individual growth expectations. 

Strategy 1: Individual Student Growth Monitoring 

Individual student growth targets and progress-monitoring systems will be implemented in Reading/Language Arts and Mathematics to 

ensure students demonstrate measurable year-to-year academic growth. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory Education 

Persons Responsible: Executive Officers, Content Coordinators, School Administration, Instructional Coaches, Classroom Teachers, 

Special Education Teachers, Bilingual/ESL Personnel, Intervention Personnel 

Action Steps: 

• Establish Individual Growth Targets: 

Use prior-year STAAR performance, beginning-of-year assessments, and current student data to establish appropriate individual growth 

expectations.  

• Identify Priority Growth Students: 

Identify students who previously earned 0 or 0.5 growth points and students whose performance indicates they are at risk of not 

demonstrating expected annual growth.  

• Maintain Student Growth Trackers: 

Monitor individual student progress following common assessments, benchmarks, progress-monitoring measures, and other appropriate 

assessments.  

• Conduct Growth-Focused Data Meetings: 

Review individual student trajectories during collaborative data meetings and determine whether students are on track to achieve expected 

growth.  

• Respond to Growth Data: 

Adjust instruction, differentiation, intervention, acceleration, and enrichment based on individual student progress.  

• Engage Students in Goal Setting: 

Provide students with developmentally appropriate opportunities to understand their current performance, establish academic goals, and 

monitor progress toward those goals. 
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• Prior-year STAAR data 
• TEKS Resource System 
• District curriculum resources 
• Benchmark/common 
assessments 
• Student growth trackers 
• Progress-monitoring tools 
• Student goal-setting 
resources 
• Intervention/enrichment 
resources 

• Individual student growth 
targets 
• Student growth trackers 
• Data-meeting documentation 
• Student goal-setting 
documents 
• Progress-monitoring records 
• Instructional adjustment plans 
• Intervention/enrichment 
documentation 

• Increased Domain II-A 
Academic Growth Score 
• Reduction in students 
earning 0 growth points 
• Increased students earning 
full growth points 
• Increased RLA and 
Mathematics growth 
• Increased movement 
between performance levels 

• Formative assessments 
• Common assessments 
• Benchmarks 
• STAAR 
• Student Growth Measures 
• Progress-monitoring data 
• Student growth tracker reviews 
• Data meetings 
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OBJECTIVE 2: Academic Growth 

The Domain II-A Academic Growth Score in Reading/Language Arts and Mathematics will increase from 76 in 2026 to at least 80 by June 2027, 

while reducing the number of students earning zero annual-growth points and increasing the percentage of students meeting or exceeding their 

individual growth expectations. 

Strategy 2: Accelerated Learning for Students Below Grade Level 

Targeted accelerated instruction will be provided to students who previously performed at Did Not Meet Grade Level or demonstrate 

significant learning gaps, with the goal of accelerating progress toward grade-level mastery. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory Education 

Persons Responsible: Executive Officers, Content Coordinators, School Administration, Instructional Coaches, Classroom Teachers, 

Special Education Teachers, Bilingual/ESL Personnel, Intervention Personnel 

Action Steps: 

• Identify Accelerated Learning Students: 

Use prior STAAR performance and current assessment data to identify students requiring accelerated instruction in RLA and Mathematics.  

• Diagnose Specific Learning Gaps: 

Analyze student performance by TEKS and prerequisite skill to determine the specific concepts preventing students from accessing current 

grade-level content.  

• Develop Targeted Accelerated Learning Plans: 

Provide focused instruction addressing prerequisite skills while maintaining access to rigorous grade-level TEKS and instruction.  

• Provide Supplemental Instruction: 

Utilize small-group instruction, intervention blocks, tutorials, and other supplemental instructional opportunities to provide additional time and 

support.  

• Monitor Movement Toward Grade Level: 

Routinely evaluate whether students are progressing from Did Not Meet toward Approaches, Meets, and Masters and adjust supports 

accordingly.  

• Evaluate Accelerated Learning Effectiveness: 

Review student progress during campus data meetings to determine which interventions are producing sufficient growth and make timely 

adjustments when progress is inadequate. 
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• STAAR data 
• District curriculum resources 
• TEKS-aligned intervention 
resources 
• Progress-monitoring tools 
• High-quality instructional 
materials 
• Tutoring resources 
• Supplemental instructional 
materials 
• Professional development 

• Accelerated learning student 
lists 
• Intervention schedules 
• Accelerated instruction plans 
• Small-group lesson plans 
• Progress-monitoring records 
• Tutorial documentation 
• Data-meeting documentation 

• Increased Accelerated 
Learning Score 
• Reduction in students 
remaining at Did Not Meet 
• Increased movement to 
Approaches/Meets 
• Increased student growth 
• Improved RLA and 
Mathematics performance 

• Formative assessments 
• Benchmarks 
• STAAR 
• Progress-monitoring assessments 
• Student Growth Measures 
• Intervention reviews 
• Data meetings 
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OBJECTIVE 3: Written Response and RLA Performance 

Given the ECR data you provided, I believe this deserves its own objective, rather than burying writing inside Objective 1. 

The percentage of students earning zero points on STAAR Extended Constructed Response (ECR) items will decrease across grades 3–5 in both 

English and Spanish by June 2027, with each tested grade/language reducing its 2026 zero-point rate by at least 15 percentage points and 

demonstrating an increase in students earning points across the ECR rubric. 

The baselines are significant: 3rd English 78%, 3rd Spanish 77%, 4th English 69%, 4th Spanish 70%, 5th English 68%, and 5th Spanish 67% 

scoring zero. 

Strategy 1: Vertically Aligned Writing and ECR Instruction 

A vertically aligned writing framework will be implemented across grade levels to strengthen students' ability to construct organized, 

evidence-based written responses and successfully respond to STAAR ECR tasks. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory Education 

Persons Responsible: Executive Officers, RLA Content Coordinators, School Administration, Reading Coach, Instructional Coaches, 

Classroom Teachers, Special Education Teachers, Bilingual/ESL Personnel 

Action Steps: 

• Establish Vertical Writing Expectations: 

Develop consistent campus expectations for constructed response, text evidence, organization, elaboration, conventions, revision, and 

editing across grade levels.  

• Provide Explicit ECR Instruction: 

Model and explicitly teach the process for analyzing prompts, planning responses, developing ideas, incorporating relevant text evidence, 

elaborating, revising, and editing.  

• Embed Writing Across Instruction: 

Provide frequent opportunities for students to respond to increasingly rigorous text-dependent writing tasks during regular RLA instruction.  

• Calibrate Scoring: 

Conduct collaborative teacher calibration using STAAR ECR rubrics, exemplars, and student work to strengthen consistency in scoring and 

instructional expectations.  



 

P a g e  35 | 66 
 

PHARR – SAN JUAN – ALAMO INDEPENDENT SCHOOL DISTRICT 

• Analyze Student Writing: 

Routinely analyze student responses to identify trends in organization, development of ideas, text evidence, elaboration, and conventions 

and use findings to plan reteach.  

• Monitor ECR Progress: 

Track student performance throughout the year using common writing tasks and campus/district assessments to determine whether the 

percentage of zero-point responses is decreasing. 

 

 

 

 

 

 

 

 

 

• TEKS Resource System 
• District RLA curriculum 
• STAAR ECR rubrics 
• STAAR released 
items/exemplars 
• Student writing samples 
• Writing instructional 
resources 
• Professional development 
• Bilingual/Spanish 
instructional resources 

• Writing plans 
• ECR lesson documentation 
• Student writing portfolios 
• Scored ECR samples 
• Calibration agendas/artifacts 
• Writing data trackers 
• Collaborative planning 
documentation 

• Reduction in 0-point ECR 
responses 
• Increased ECR rubric scores 
• Improved quality of student 
writing 
• Increased RLA 
Meets/Masters performance 
• Improved English and 
Spanish writing performance 

• Common ECR assessments 
• Student writing samples 
• ECR rubric data 
• Benchmarks 
• STAAR 
• Writing portfolio reviews 
• Data meetings 
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OBJECTIVE 3: Written Response and RLA Performance 

Given the ECR data you provided, I believe this deserves its own objective, rather than burying writing inside Objective 1. 

The percentage of students earning zero points on STAAR Extended Constructed Response (ECR) items will decrease across grades 3–5 in both 

English and Spanish by June 2027, with each tested grade/language reducing its 2026 zero-point rate by at least 15 percentage points and 

demonstrating an increase in students earning points across the ECR rubric. 

The baselines are significant: 3rd English 78%, 3rd Spanish 77%, 4th English 69%, 4th Spanish 70%, 5th English 68%, and 5th Spanish 67% 

scoring zero. 

Strategy 2: Writing Across the Curriculum 

Structured writing opportunities will be intentionally embedded across content areas to increase the frequency, quality, and complexity of 

student writing and strengthen students' ability to communicate academic thinking in written form. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory Education 

Persons Responsible: Executive Officers, Content Coordinators, School Administration, Instructional Coaches, Classroom Teachers, 

Special Education Teachers, Bilingual/ESL Personnel 

Action Steps: 

• Embed Written Responses Across Content: 

Incorporate short and extended written responses in RLA, Mathematics, Science, and other appropriate instructional settings.  

• Require Evidence and Academic Vocabulary: 

Provide students opportunities to explain reasoning, justify answers, cite evidence, and appropriately use content-specific academic 

vocabulary.  

• Provide Writing Scaffolds: 

Utilize sentence stems, graphic organizers, models, exemplars, vocabulary supports, and other scaffolds based on student need while 

gradually increasing student independence.  

• Provide Timely Feedback: 

Establish opportunities for teacher feedback, student revision, peer review, and reflection so students learn to improve written responses 

rather than simply complete them.  
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• Differentiate Linguistic Support: 

Provide appropriate language-development supports for Emergent Bilingual students in both English and Spanish while maintaining rigorous 

expectations for written expression.  

• Monitor Writing Across Content Areas: 

Review student work during planning, PLC/CLC meetings, walkthroughs, and data meetings to ensure writing is routinely incorporated and 

instructional expectations remain consistent. 

 

 

 

 

 

 

 

 

 

 

• District curriculum resources 
• TEKS Resource System 
• Academic vocabulary 
resources 
• Writing rubrics 
• Graphic organizers/scaffolds 
• Student exemplars 
• Content-area instructional 
materials 
• Bilingual resources 

• Lesson plans 
• Student writing samples 
• Writing journals/notebooks 
• Content-area written 
responses 
• Walkthrough evidence 
• Collaborative planning 
artifacts 
• Student portfolios 

• Increased frequency and 
quality of writing 
• Improved constructed-
response performance 
• Increased use of evidence 
and academic vocabulary 
• Improved ECR scores 
• Improved RLA achievement 

• Student work reviews 
• Common assessments 
• ECR assessments 
• Benchmarks 
• Walkthrough data 
• Writing rubrics 
• STAAR 
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Area Leads: Ernesto Dueñas, Marciana Hernández, San Juanita Garcia, Andrea Anzaldua, Esmeralda 

Hernandez, Elda Valdez 
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GOAL AREA 2: Student Supports 

Areas Reviewed: Student Support Systems 

Strengths 

Allen & William Arnold Elementary is committed to supporting the academic, behavioral, social-emotional, linguistic, and developmental needs of 

the whole child. Campus systems are designed to identify student needs early and provide appropriate levels of intervention and support through 

collaboration among teachers, counselors, administrators, instructional support personnel, Special Education staff, Bilingual/ESL personnel, 

families, and other student-support professionals. Counselors will serve as Student Support Area Leads to strengthen the coordination, 

implementation, and monitoring of social-emotional, behavioral, and preventive student supports. In addition: 

• The campus utilizes a Multi-Tiered System of Supports (MTSS) to identify and respond to academic, behavioral, social-emotional, and 

attendance-related student needs through increasingly targeted levels of support.  

• Campus counselors provide preventive and responsive services addressing social-emotional development, self-regulation, coping skills, 

positive relationships, responsible decision-making, academic confidence, and readiness to learn.  

• Campus support systems provide opportunities to address testing anxiety and academic stress, helping students develop coping strategies, 

confidence, perseverance, and healthy responses to challenging academic situations.  

• Positive behavioral expectations and social-emotional supports are incorporated into campus systems to promote a safe, respectful, 

responsible, and supportive learning environment.  

• Teachers and support personnel utilize assessment, classroom performance, behavior, attendance, intervention, and other available student 

data to identify students requiring additional support.  

• Special Education and Emergent Bilingual students receive specialized services, accommodations, linguistic supports, differentiated 

instruction, and other appropriate supports designed to provide access to rigorous grade-level learning.  

• Campus staff collaborate with families and district/community resources when students demonstrate academic, behavioral, attendance, 

social-emotional, or other needs requiring additional assistance.  

• The campus provides intervention, small-group instruction, counseling, mentoring, student check-ins, progress monitoring, and other 

targeted supports based on identified student needs.  

Challenges 

Analysis of campus performance and student-support needs indicates a continued need to strengthen coordinated systems that address barriers to 

student learning and ensure that students requiring additional support demonstrate measurable progress. Academic performance gaps among 

identified student groups, combined with behavioral, social-emotional, attendance, and testing-related needs, reinforce the importance of a 

comprehensive whole-child approach. Specifically: 
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• Special Education students demonstrate significant achievement gaps. In 2026 STAAR Mathematics, 55% of Special Education 

students achieved Approaches Grade Level or Above and 37% achieved Meets Grade Level or Above, compared with 74% Approaches 

and 52% Meets for All Students.  

• In 2026 RLA, Special Education students achieved 66% Approaches and 39% Meets Grade Level or Above, compared with 85% 

Approaches and 66% Meets for All Students.  

• Emergent Bilingual students require continued targeted academic and linguistic support, particularly in Mathematics, where current 

EB students achieved 68% Approaches and 45% Meets Grade Level or Above, compared with 74% and 52%, respectively, for All 

Students.  

• Academic-growth data demonstrate a need for stronger intervention and progress monitoring. Of 379 tests evaluated for annual growth, 83 

earned zero growth points and 28 earned only 0.5 growth points, contributing to an Academic Growth Score of 76.  

• Accelerated Learning represents an additional student-support need. Of 80 evaluated tests for students who previously Did Not Meet Grade 

Level, 51 remained at Did Not Meet, resulting in an Accelerated Learning Score of 36.  

• Students demonstrating persistent academic, behavioral, social-emotional, or attendance concerns require a consistent and documented 

Tier 2/Tier 3 process, including clearly defined interventions, progress monitoring, and timely adjustment of supports.  

• Student testing anxiety, academic stress, confidence, self-regulation, and coping skills can affect students' ability to demonstrate what 

they know and require intentional preventive and responsive support throughout the school year, rather than support limited to the STAAR 

testing window.  

• Behavioral concerns may result in lost instructional time and can affect both individual student success and the classroom learning 

environment. Continued emphasis is needed on proactive behavior supports, relationship building, positive reinforcement, early 

intervention, and development of student self-regulation skills.  

• Continued coordination among counselors, teachers, administrators, Special Education, Bilingual/ESL, intervention personnel, families, and 

other support providers is necessary to ensure students receive timely services and that interventions are not implemented in isolation.  

• Campus systems must continue moving from simply identifying students who need support to measuring whether the support 

provided is producing the intended academic, behavioral, attendance, or social-emotional improvement. 
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OBJECTIVE 2: Social-Emotional, Behavioral, and Whole-Child Support 

By June 2027, Allen & William Arnold Elementary will strengthen a coordinated Multi-Tiered System of Supports (MTSS) addressing students' 

social-emotional, behavioral, attendance, and academic-readiness needs. Through counselor-led prevention and intervention systems, the campus 

will provide targeted support for students experiencing testing anxiety, behavioral concerns, attendance challenges, difficulty with self-regulation, or 

other barriers to learning, with 100% of students identified for Tier 2 or Tier 3 support receiving documented interventions and progress monitoring. 

Strategy 1: Counselor-Led Social-Emotional and Mental Wellness Supports 

Campus counselors, serving as Student Support Area Leads, will coordinate a comprehensive system of preventive and responsive social-

emotional supports designed to strengthen student self-regulation, coping skills, resilience, positive relationships, testing confidence, and 

readiness to learn. 

Timeline: August 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory Education 

Persons Responsible: School Administration, Counselors/Student Support Area Leads, Classroom Teachers, Special Education 

Personnel, Bilingual/ESL Personnel, Nurse, Intervention Personnel, and other Student Support Staff 

Action Steps: 

• Provide Preventive Social-Emotional Instruction: 

Implement developmentally appropriate counselor-led lessons and classroom activities addressing self-awareness, self-management, 

coping strategies, perseverance, responsible decision-making, relationship skills, and emotional regulation.  

• Address Testing Anxiety and Academic Stress: 

Provide students with age-appropriate strategies for managing testing anxiety, academic pressure, frustration, and fear of failure through 

counselor lessons, small groups, classroom support, and individual interventions as appropriate.  

• Identify Students Requiring Additional Support: 

Utilize teacher referrals, counselor observations, student behavior, attendance, academic performance, parent input, and other appropriate 

indicators to identify students who may benefit from targeted social-emotional intervention.  

• Provide Tiered Counseling Supports: 

Implement individual check-ins, small-group counseling, mentoring, coping-skills instruction, behavior support, and other appropriate Tier 2 

or Tier 3 interventions based on identified student needs and within the scope of school counseling services.  

• Build Student Resilience and Confidence: 

Provide opportunities for students to develop positive self-concept, perseverance, problem-solving skills, goal setting, self-advocacy, and 

confidence when facing academic and personal challenges.  
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• Monitor Effectiveness of Supports: 

Counselors/Area Leads will regularly review student-support data with campus administration and appropriate staff to evaluate 

effectiveness, identify trends, and recommend adjustments to campuswide and individual supports. 

 

 

 

 

 

 

 

 

 

 

 

• Counseling/SEL curriculum 
• MTSS resources 
• Testing-anxiety/coping 
resources 
• Student referral systems 
• Small-group counseling 
resources 
• Behavior and attendance 
data 
• District Student Support 
Services 
• Community resources 

• Counselor lesson schedules 
• SEL lesson documentation 
• Small-group counseling 
records 
• Student check-in 
documentation 
• Referral/intervention records 
• Testing-anxiety activities 
• Counselor/Area Lead meeting 
documentation 

• Improved student self-
regulation and coping skills 
• Reduced testing anxiety 
• Increased student 
confidence/readiness to learn 
• Improved student 
engagement 
• Improved attendance 
• Reduction in recurring 
student concerns 

• Counselor data/reports 
• Student referral trends 
• Behavior data 
• Attendance data 
• Teacher feedback 
• Student check-ins/reflections 
• MTSS progress reviews 
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OBJECTIVE 2: Social-Emotional, Behavioral, and Whole-Child Support 

By June 2027, Allen & William Arnold Elementary will strengthen a coordinated Multi-Tiered System of Supports (MTSS) addressing students' 

social-emotional, behavioral, attendance, and academic-readiness needs. Through counselor-led prevention and intervention systems, the campus 

will provide targeted support for students experiencing testing anxiety, behavioral concerns, attendance challenges, difficulty with self-regulation, or 

other barriers to learning, with 100% of students identified for Tier 2 or Tier 3 support receiving documented interventions and progress monitoring. 

Strategy 2: Positive Behavior and Tiered Behavioral Intervention 

A consistent campuswide system of positive behavior supports and targeted behavioral interventions will be implemented to promote a safe, 

respectful, responsible, and supportive learning environment while providing increasingly intensive assistance to students demonstrating 

behavioral or self-regulation needs. 

Timeline: August 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory Education 

Persons Responsible: School Administration, Counselors/Student Support Area Leads, Classroom Teachers, Special Education 

Personnel, Elective Teachers, Intervention Personnel, and Campus Support Staff 

Action Steps: 

• Establish Consistent Behavioral Expectations: 

Explicitly teach, model, practice, and reinforce campuswide expectations for respectful, responsible, safe, and academically engaged 

student behavior.  

• Implement Positive Behavior Supports: 

Utilize classroom and campuswide recognition, reinforcement, restorative practices, relationship building, and proactive behavior-

management strategies to encourage positive student choices.  

• Identify Behavioral Trends and Needs: 

Routinely review office referrals, classroom behavior concerns, attendance, counselor referrals, and other student-support data to identify 

individual students, grade levels, locations, times, or behaviors requiring additional intervention.  

• Implement Tier 2 and Tier 3 Behavioral Supports: 

Develop targeted interventions such as behavior goals, check-in/check-out systems, counseling, mentoring, self-monitoring, structured 

reinforcement, and individualized behavior supports based on student need.  

• Strengthen Home-School Collaboration: 

Engage families when recurring behavioral, social-emotional, attendance, or self-regulation concerns arise and collaborate on strategies to 

support student success.  
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• Monitor and Adjust Interventions: 

Counselors/Area Leads, administration, and appropriate staff will regularly evaluate student response to behavioral interventions and modify 

the frequency, intensity, or type of support when adequate progress is not demonstrated. 

 

 

 

 

 

 

 

 

 

 

 

• MTSS/MTSS-B resources 
• Campus behavior 
expectations 
• Counseling resources 
• Behavior intervention 
resources 
• Student recognition 
resources 
• Attendance data 
• Behavior/referral data 
• District Student Support 
Services 

• Behavior intervention plans 
• MTSS documentation 
• Check-in/check-out records 
• Student behavior goals 
• Recognition documentation 
• Counselor referral records 
• Parent communication 
• Area Lead documentation 

• Reduction in repeated 
behavioral concerns 
• Improved student self-
regulation 
• Reduction in office referrals 
• Increased positive behaviors 
• Improved 
attendance/engagement 
• Increased instructional time 
• Improved campus climate 

• Discipline/referral data 
• Classroom behavior data 
• Attendance data 
• Counselor data 
• MTSS/MTSS-B reviews 
• Teacher observations 
• Student progress reviews 



 

P a g e  45 | 66 
 

PHARR – SAN JUAN – ALAMO INDEPENDENT SCHOOL DISTRICT 

Area Leads: Ernesto Dueñas, Marciana Hernández, San Juanita Garcia, Andrea Anzaldua 
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GOAL AREA 3: LEADERSHIP GROWTH 

Areas Reviewed: Leadership Capacity, Professional Growth, Staff Engagement, School/Community Involvement, and Professional Learning 

Strengths 

Allen & William Arnold Elementary recognizes that effective campus leadership extends beyond formal administrative positions. Building leadership 

capacity among teachers and staff strengthens collaboration, increases ownership of campus initiatives, develops future leaders, and positively 

impacts campus culture and student success. Campus administration encourages staff members to contribute their individual strengths, interests, 

creativity, and expertise through leadership, professional learning, student organizations, campus initiatives, and school/community involvement. In 

addition: 

• Teachers and staff are provided opportunities to serve on and lead campus committees, grade-level teams, instructional initiatives, special 

projects, student organizations, family-engagement activities, and campus events.  

• Grade-Level Chairs, mentors, committee leads, and other teacher leaders develop leadership skills through communication, organization, 

facilitation, collaboration, problem-solving, and supporting colleagues.  

• Staff members have opportunities to demonstrate professional leadership and school/community involvement aligned with T-TESS 

Dimension 4.4 through voluntary participation in campus, district, and community activities.  

• Staff members contribute to student leadership and enrichment by sponsoring or supporting programs such as Student Council, UIL 

academic events, and other student organizations and clubs.  

• Staff creativity and innovation are encouraged through the development of unique student opportunities such as the campus Rock Band, 

LEGO Club, and other staff-generated enrichment initiatives.  

• Teachers and staff have opportunities to support campus and district events that extend beyond the regular instructional day and strengthen 

connections among the school, families, district, and community.  

• Professional development is provided throughout the year in response to campus priorities, student needs, T-TESS goals, observations, 

assessment results, and identified areas for professional growth.  

• Collaborative learning, mentoring, professional dialogue, and sharing of effective practices provide additional opportunities for staff members 

to learn from and lead one another.  

Challenges 

Continued leadership growth requires a more intentional and systematic approach to identifying, developing, and utilizing leadership capacity across 

the campus. Leadership opportunities should extend beyond employees already serving in formal roles and provide multiple entry points for 

teachers and staff interested in developing new skills, contributing to the campus community, and assuming greater professional responsibility. 

Specifically: 
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• Additional opportunities are needed for teachers and staff to lead, co-lead, and take ownership of campus committees and initiatives, rather 

than participating solely as committee members.  

• Leadership responsibilities should be intentionally distributed to develop a broader pipeline of future Grade-Level Chairs, mentors, 

committee leads, club sponsors, instructional leaders, and other campus leaders.  

• Staff members need clearly communicated opportunities for voluntary participation in school, district, and community activities aligned with 

T-TESS Dimension 4.4: School Community Involvement.  

• Emerging leaders need authentic opportunities to develop skills in communication, organization, facilitation, collaboration, decision-making, 

problem-solving, mentoring, and project management.  

• Staff members should be encouraged to transform their individual interests, talents, and innovative ideas into meaningful opportunities for 

students and the campus community.  

• Professional learning should extend beyond required training to include self-directed learning, professional reading, collaborative study, 

reflection, and application of new practices.  

• Staff members need convenient access to professional resources addressing leadership, instruction, classroom management, student 

behavior, social-emotional learning, student engagement, Special Education, Emergent Bilingual students, differentiation, intervention, and 

other areas of professional need.  

• Campus systems should increasingly evaluate leadership and professional-development opportunities based not only on participation, but 

also on their impact on professional practice, staff capacity, campus culture, and student opportunities. 
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OBJECTIVE 1: Staff Leadership and School/Community Involvement 

By June 2027, Allen & William Arnold Elementary will expand staff leadership capacity by providing teachers and staff with multiple opportunities to 

lead or actively contribute to campus committees, student organizations, enrichment programs, campus initiatives, and school/community events, 

with participation and leadership opportunities communicated and documented throughout the school year and aligned, when applicable, with T-

TESS Dimension 4.4: School Community Involvement. 

Strategy 1: Develop Leadership  

Campus administration will intentionally develop staff leadership capacity by providing teachers and staff opportunities to lead or co-lead 

campus committees, student organizations, enrichment programs, special projects, and campus improvement initiatives based on individual 

strengths, interests, expertise, and professional goals. 

Timeline: August 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, and other applicable local/state 

funds 

Persons Responsible: Principal, Assistant Principal, Campus Leadership Team, Grade-Level Chairs, Committee Leads, Club/Organization 

Sponsors, Teacher Leaders, and Campus Staff 

Action Steps: 

• Expand Campus Leadership Opportunities: 

Provide staff members opportunities to lead or co-lead campus committees, special projects, instructional initiatives, family activities, and 

campus improvement efforts.  

• Develop Student Organization and Club Leadership: 

Encourage staff members to sponsor and lead student programs such as Student Council, UIL academic events, LEGO Club, Rock Band, 

and other enrichment or leadership organizations.  

• Encourage Innovation: 

Provide a pathway for staff members to propose new clubs, programs, events, or initiatives based on their talents, interests, expertise, and 

identified student needs.  

• Develop Emerging Leaders: 

Provide authentic opportunities to strengthen communication, organization, facilitation, collaboration, decision-making, problem-solving, and 

project-management skills.  



 

P a g e  49 | 66 
 

PHARR – SAN JUAN – ALAMO INDEPENDENT SCHOOL DISTRICT 

• Distribute Leadership: 

Intentionally expand opportunities beyond established teacher leaders to build the capacity of staff members interested in future leadership 

responsibilities.  

• Recognize Leadership Contributions: 

Acknowledge staff members who demonstrate initiative and contribute their expertise, creativity, and leadership to improving student and 

campus opportunities. 

 

 

 

 

 

 

 

 

 

 

• Campus Improvement Plan 
• Campus committees 
• Student organizations/clubs 
• UIL resources 
• Leadership-development 
resources 
• T-TESS goals 
• Campus/district resources 

• Committee rosters 
• Leadership assignments 
• Club/sponsor rosters 
• Meeting agendas/minutes 
• Student program 
documentation 
• Staff-generated 
proposals/initiatives 
• Leadership artifacts 

• Increased staff leadership 
participation 
• Increased number of staff-
led initiatives 
• Expanded student 
enrichment opportunities 
• Increased staff ownership 
• Development of emerging 
leaders 
• Stronger campus leadership 
capacity 

• Committee reviews 
• Participation data 
• Staff feedback/reflection 
• T-TESS conferences 
• Program/club reviews 
• Campus leadership reviews 
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OBJECTIVE 1: Staff Leadership and School/Community Involvement 

By June 2027, Allen & William Arnold Elementary will expand staff leadership capacity by providing teachers and staff with multiple opportunities to 

lead or actively contribute to campus committees, student organizations, enrichment programs, campus initiatives, and school/community events, 

with participation and leadership opportunities communicated and documented throughout the school year and aligned, when applicable, with T-

TESS Dimension 4.4: School Community Involvement. 

Strategy 2: Expand School and Community Leadership and Volunteer Opportunities 

Staff members will be provided with and encouraged to participate in meaningful voluntary campus, district, and community activities that 

strengthen school/community relationships, model service and leadership, and provide opportunities to demonstrate professional 

involvement aligned with T-TESS Dimension 4.4: School Community Involvement. 

Timeline: August 2026 – June 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, and other applicable local/state 

funds 

Persons Responsible: Principal, Assistant Principal, Counselors/Area Leads, Campus Committee Leads, Teachers, Professional Staff, 

Paraprofessionals, and other Campus Staff 

Action Steps: 

• Communicate Volunteer Opportunities: 

Routinely share campus, district, and community opportunities in which staff members may voluntarily participate based on availability, 

interest, and professional goals.  

• Support Campus and District Events: 

Encourage participation in activities such as Countdown to Zero, Dropout Recovery efforts, Red Ribbon activities/parades, Trunk-or-

Treat, District Posada, family-engagement events, community outreach activities, and other district/campus initiatives.  

• Connect Participation to T-TESS 4.4: 

Help teachers recognize appropriate school/community involvement and leadership activities that may serve as evidence of professional 

contributions under T-TESS Dimension 4.4.  

• Develop Event Leadership: 

Provide interested staff members opportunities to organize, coordinate, or assume leadership responsibilities for campus and community 

events rather than participating only as volunteers.  
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• Strengthen Community Connections: 

Utilize staff involvement to strengthen relationships among the campus, families, district departments, community organizations, and other 

stakeholders.  

• Recognize Service and Leadership: 

Celebrate staff participation and leadership throughout the year to reinforce a campus culture of service, collaboration, and shared 

responsibility. 

 

 

 

 

 

 

 

 

 

• T-TESS Dimension 4.4 
• Campus/district event 
calendars 
• Community partnerships 
• Family-engagement 
resources 
• Volunteer opportunities 
• Campus communication 
systems 

• Volunteer/participation 
records 
• Event documentation 
• Staff leadership assignments 
• T-TESS artifacts 
• Event agendas/programs 
• Community partnership 
documentation 

• Increased staff involvement 
• Increased staff leadership 
opportunities 
• Stronger school/community 
relationships 
• Increased family/community 
engagement 
• Greater staff ownership and 
service 
• Evidence of T-TESS 4.4 
involvement 

• Participation records 
• T-TESS conferences/reflections 
• Event evaluations 
• Staff feedback 
• Family/community feedback 
• Annual participation review 
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OBJECTIVE 2: Continuous Professional Learning and Growth 

By June 2027, Allen & William Arnold Elementary will strengthen a culture of continuous professional learning by expanding collaborative and self-

directed learning opportunities through professional book study and campus-based professional resources, with participating staff demonstrating 

evidence of reflection, collaboration, sharing, or application of new learning to professional practice. 

Strategy 1: Continue the Teach Like a Pirate Professional Book Study 

A selected group of staff members will continue a collaborative study of Dave Burgess's Teach Like a Pirate to strengthen instructional 

creativity, student engagement, professional enthusiasm, reflective practice, and the development of memorable and meaningful learning 

experiences. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, and other applicable professional-development 

funds 

Persons Responsible: Principal, Assistant Principal, Instructional Coaches, Book Study Facilitator/Lead, and Participating Staff 

Action Steps: 

• Conduct Collaborative Book Study: 

Establish scheduled opportunities for selected participants to read, discuss, and reflect upon sections and concepts from Teach Like a 

Pirate.  

• Apply Professional Learning: 

Participants will identify appropriate strategies to incorporate into their professional practice, with particular emphasis on creativity, 

enthusiasm, student engagement, and meaningful learning.  

• Engage in Professional Dialogue: 

Provide opportunities for participants to discuss implementation, successes, challenges, adaptations, and new ideas generated through the 

study.  

• Share Learning With Colleagues: 

Encourage participants to share effective strategies and resources with grade-level teams and other campus staff.  

• Develop Teacher Leadership: 

Provide participants opportunities to facilitate discussions, model strategies, share implementation examples, and contribute to professional 

learning.  

• Reflect on Impact: 

Evaluate how implementation influences professional practice, instructional creativity, and student engagement. 
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• Teach Like a Pirate by Dave 
Burgess 
• Book-study resources 
• Professional-learning time 
• Reflection tools 
• Instructional resources 

• Book-study agendas 
• Participation records 
• Staff reflections 
• Strategy implementation 
artifacts 
• Staff-led discussions 
• Shared professional resources 

• Increased instructional 
creativity 
• Increased student 
engagement 
• Increased professional 
collaboration 
• Development of teacher 
leadership 
• Application of new practices 

• Participant reflections 
• Staff feedback 
• Classroom walkthroughs 
• Student engagement observations 
• Book-study reviews 
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OBJECTIVE 2: Continuous Professional Learning and Growth 

By June 2027, Allen & William Arnold Elementary will strengthen a culture of continuous professional learning by expanding collaborative and self-

directed learning opportunities through professional book study and campus-based professional resources, with participating staff demonstrating 

evidence of reflection, collaboration, sharing, or application of new learning to professional practice. 

Strategy 2: Establish and Utilize a Staff Professional Learning Library 

A dedicated Staff Professional Learning Library will be established within the campus library to provide teachers and staff with convenient 

access to professional books and resources that support individual T-TESS goals, campus priorities, leadership development, instructional 

improvement, and self-directed professional growth. 

Timeline: September 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, and other applicable professional-development 

funds 

Persons Responsible: Principal, Assistant Principal, Librarian, Instructional Coaches, Counselors/Area Leads, Teacher Leaders, and 

Campus Staff 

Action Steps: 

• Establish the Professional Collection: 

Designate and organize an accessible section of the campus library specifically for staff professional-learning resources.  

• Develop a Relevant Collection: 

Include resources addressing leadership, instruction, student engagement, classroom management, student behavior, social-

emotional learning, Special Education, Emergent Bilingual students, differentiation, assessment, intervention, family engagement, 

and educator wellness.  

• Align Resources With Professional Goals: 

Encourage staff members to select resources connected to individual T-TESS goals, professional interests, leadership aspirations, 

classroom needs, or identified areas for growth.  

• Promote Professional Resources: 

Highlight recommended books and resources throughout the year that align with campus initiatives, current student needs, and CIP 

priorities.  

• Encourage Professional Sharing: 

Create informal opportunities for staff members to recommend books, share takeaways, discuss professional reading, and share strategies 

implemented as a result of their learning.  
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• Evaluate and Expand the Collection: 

Utilize circulation information, staff requests, campus priorities, and feedback to determine future additions to the professional collection. 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Campus library 
• Professional 
books/resources 
• Professional-development 
funds 
• T-TESS goals 
• CIP priorities 
• Staff recommendations 
• District/campus resources 

• Professional Library inventory 
• Circulation/check-out records 
• Staff recommendations 
• Resource requests 
• Professional reflections 
• New resource acquisitions 

• Increased access to 
professional resources 
• Increased self-directed 
professional learning 
• Increased application of 
professional practices 
• Increased staff 
knowledge/skills 
• Support for T-TESS 
professional growth 
• Increased leadership 
capacity 

• Circulation data 
• Staff feedback 
• T-TESS reflections 
• Professional-growth discussions 
• Resource requests 
• Annual library review 
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Area Leads: Ernesto Dueñas, Marciana Hernández, San Juanita Garcia, Andrea Anzaldua, Esmeralda 

Hernandez, Elda Valdez 
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GOAL AREA 4: FAMILY & COMMUNITY EMPOWERMENT 

Areas Reviewed: Family Engagement, Parent Communication, Community Partnerships, Community Outreach, External Funding and Resources, 

Volunteerism, Attendance Support, and Family Learning Opportunities 

Strengths 

Allen & William Arnold Elementary values families, local businesses, community organizations, and other community stakeholders as essential 

partners in student and campus success. The campus works to develop meaningful relationships that strengthen the connection between home, 

school, and community while expanding opportunities and resources available to students. Family and community engagement extends beyond 

participation in campus events to include parent empowerment, community outreach, volunteerism, business partnerships, resource development, 

and collaborative support for campus initiatives. In addition: 

• The campus provides multiple opportunities throughout the year for families to participate in academic, cultural, celebratory, literacy, and 

community-building activities.  

• Families receive communication through multiple methods regarding academic expectations, attendance, student supports, campus events, 

and opportunities for involvement.  

• Parent and family activities are designed to strengthen families' capacity to support literacy, academic achievement, attendance, positive 

behavior, social-emotional development, and student success at home.  

• Campus teams actively seek opportunities to establish relationships with local businesses, organizations, agencies, and community 

stakeholders that can provide resources, expertise, services, sponsorships, donations, or other support for students and campus initiatives.  

• Staff members are encouraged to identify and pursue grants, sponsorships, donations, and other external funding opportunities that can 

supplement available campus resources and support innovative projects, enrichment activities, student programs, literacy initiatives, and 

campus improvements.  

• The campus recognizes parents and guardians as potential community partners and seeks to identify family members who are business 

owners, professionals, entrepreneurs, skilled tradespeople, or connected to community organizations who may be willing to contribute 

expertise, resources, services, mentorship, sponsorships, or partnerships.  

• Community partnerships are utilized to expand educational and enrichment opportunities that may not otherwise be possible through 

traditional campus funding.  

• Staff members support family and community engagement through communication, outreach, event leadership, volunteerism, and 

relationship building.  

• Families are encouraged to participate in student goal setting, attendance improvement, academic support, positive behavior, and campus 

decision-making.  
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• The campus collaborates with families of Emergent Bilingual, Special Education, At-Risk, and other identified students to support access to 

appropriate services and educational opportunities.  

Challenges 

Continued improvement is needed to ensure family and community engagement is consistent, accessible, purposeful, and directly connected to 

identified student and campus needs. Arnold must continue moving beyond event-based participation toward a model of family and community 

empowerment in which parents, businesses, organizations, and community stakeholders are active partners in expanding opportunities for 

students. Specifically: 

• Family participation can vary according to event, grade level, schedule, and individual circumstances, requiring multiple and flexible 

opportunities for engagement.  

• Additional opportunities are needed to help families understand academic expectations, assessment results, student growth, intervention, 

attendance, behavior, social-emotional wellness, and strategies for supporting learning at home.  

• Communication must remain clear, timely, accessible, and linguistically responsive to the needs of the campus community.  

• The campus needs a more intentional process for identifying, cultivating, and sustaining partnerships with local businesses and community 

organizations rather than relying primarily on one-time contributions or informal contacts.  

• Campus teams should continue increasing outreach to local businesses and organizations to identify potential sponsors, donors, volunteers, 

mentors, educational partners, in-kind contributors, and sources of external funding.  

• A systematic process is needed to identify and engage parents and guardians who own businesses or possess professional expertise, 

community connections, or resources that could support campus programs and student opportunities.  

• Staff members would benefit from continued support in identifying appropriate grant opportunities, community funding sources, 

sponsorships, and partnerships and developing proposals for projects aligned with campus priorities.  

• External funding and partnerships should be strategically aligned to identified needs and used to supplement—not replace—required 

instructional programs, services, or campus resources.  

• Families should have continued opportunities to provide feedback and participate meaningfully in campus planning and decision-making.  

• Family and community engagement should be evaluated not solely by participation numbers, but by its impact on parent capacity, student 

opportunities, attendance, academic support, campus resources, and sustainable community partnerships. 
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OBJECTIVE 1: Family Engagement and Parent Empowerment 

By June 2027, Allen & William Arnold Elementary will increase meaningful family engagement by providing multiple academic, social-emotional, 

attendance, and school-community learning opportunities throughout the year, while expanding two-way communication and opportunities for 

families to participate in and provide feedback regarding their child's education and campus programs. 

Strategy 1: Family Learning and Parent Empowerment 

The campus will provide purposeful family-learning opportunities that equip parents and guardians with information, strategies, and 

resources to support student academic achievement, attendance, behavior, social-emotional development, and overall success. 

Timeline: August 2026 – May 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory 

Education, and other applicable funds 

Persons Responsible: Principal, Assistant Principal, Parent & Family Engagement Personnel, Counselors/Area Leads, Instructional 

Coaches, Teachers, Special Education Personnel, Bilingual/ESL Personnel, Librarian, and Campus Staff 

Action Steps: 

• Provide Family Learning Opportunities: 

Conduct family workshops, informational sessions, literacy activities, academic nights, parent meetings, and other learning opportunities 

addressing identified student and family needs.  

• Strengthen Academic Support at Home: 

Provide families with practical strategies and resources to support reading, writing, mathematics, homework, student goal setting, and grade-

level learning expectations.  

• Support the Whole Child: 

Provide parent education and resources related to attendance, positive behavior, social-emotional development, testing anxiety, healthy 

routines, student motivation, technology, and other factors affecting readiness to learn.  

• Increase Accessibility: 

Provide information and family-engagement opportunities in linguistically responsive and accessible formats and, when feasible, vary times 

and methods of participation to accommodate family needs.  

• Connect Families With Resources: 

Share information regarding campus, district, and community services available to assist families with identified educational or student-

support needs.  
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• Evaluate Family Learning: 

Gather parent feedback and participation information to identify needs, evaluate effectiveness, and guide future family-learning 

opportunities. 

 

 

 

 

 

 

 

 

 

 

 

• Title I Parent & Family 
Engagement resources 
• District/campus curriculum 
resources 
• Family literacy resources 
• Counseling/SEL resources 
• Attendance resources 
• Bilingual family resources 
• Community resources 
• Campus library/resources 

• Parent workshop agendas 
• Sign-in sheets 
• Family-learning materials 
• Parent communication 
• Family literacy documentation 
• Resource distribution records 
• Parent feedback 

• Increased family 
participation 
• Increased parent knowledge 
and capacity 
• Increased home-school 
academic support 
• Improved 
attendance/engagement 
• Stronger family-school 
relationships 
• Increased access to 
student/family resources 

• Participation data 
• Parent surveys/feedback 
• Attendance data 
• Student progress data 
• Event evaluations 
• Title I family-engagement evaluation 
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OBJECTIVE 1: Family Engagement and Parent Empowerment 

By June 2027, Allen & William Arnold Elementary will increase meaningful family engagement by providing multiple academic, social-emotional, 

attendance, and school-community learning opportunities throughout the year, while expanding two-way communication and opportunities for 

families to participate in and provide feedback regarding their child's education and campus programs. 

Strategy 2: Strengthen Two-Way Communication and Family Voice 

The campus will strengthen consistent, accessible, and meaningful two-way communication with families while expanding opportunities for 

parents and guardians to provide input, participate in decision-making, and contribute to campus improvement. 

Timeline: August 2026 – June 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory 

Education, and other applicable funds 

Persons Responsible: Principal, Assistant Principal, Parent & Family Engagement Personnel, Counselors/Area Leads, Teachers, Grade-

Level Chairs, Campus Committees, and Campus Staff 

Action Steps: 

• Maintain Consistent Family Communication: 

Utilize multiple communication methods to provide families with timely information regarding academics, attendance, events, student 

supports, campus initiatives, and opportunities for involvement.  

• Promote Two-Way Communication: 

Provide parents with accessible methods to ask questions, communicate concerns, share ideas, and provide feedback to teachers and 

campus leadership.  

• Expand Parent Voice: 

Invite families to participate in appropriate campus committees, parent advisory opportunities, needs assessments, surveys, Title I planning, 

and other campus decision-making processes.  

• Seek Family Feedback: 

Collect parent input regarding academic programs, family engagement, communication, campus climate, student supports, and areas of 

need.  

• Respond to Family Input: 

Review feedback and communicate appropriate actions or adjustments made in response to identified family needs and recommendations.  
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• Celebrate Family Contributions: 

Recognize parents, guardians, and family members who contribute time, expertise, resources, feedback, or leadership to the campus 

community. 

 

 

 

 

 

 

 

 

 

 

 

 

• Campus communication 
platforms 
• Parent surveys 
• Title I resources 
• Campus committees 
• Parent advisory structures 
• Translation/bilingual 
resources 
• Campus/district 
communication resources 

• Parent communications 
• Survey results 
• Parent meeting records 
• Committee participation 
• Parent feedback 
documentation 
• Campus response/action 
documentation 

• Increased two-way 
communication 
• Increased parent voice 
• Increased family 
participation 
• Improved family 
satisfaction/connection 
• Stronger home-school 
relationships 
• Increased family 
involvement in campus 
improvement 

• Parent surveys 
• Communication data 
• Participation records 
• Committee feedback 
• Title I evaluation 
• Campus needs assessment 
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OBJECTIVE 2: Community Partnerships and Resource Development 

By June 2027, Allen & William Arnold Elementary will expand and strengthen sustainable partnerships with local businesses, community 

organizations, agencies, and parent/family stakeholders to increase resources and opportunities available to students and the campus. Campus 

teams will actively pursue new partnerships, sponsorships, grants, donations, in-kind contributions, and other allowable external resources aligned 

with identified campus priorities. 

Strategy 1: Develop Business, Community, and Parent Partnerships 

Campus teams will proactively identify, cultivate, and maintain partnerships with local businesses, community organizations, agencies, and 

business-owning or professionally connected parents to expand resources, expertise, services, mentorship, enrichment opportunities, and 

support available to students and families. 

Timeline: August 2026 – June 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory 

Education, and other applicable local/state funds 

Persons Responsible: Principal, Assistant Principal, Campus Leadership Team, Parent & Family Engagement Personnel, Counselors/Area 

Leads, Teachers, Committee Leads, and designated Campus Partnership Teams 

Action Steps: 

• Identify Potential Community Partners: 

Develop and maintain a list of local businesses, organizations, agencies, civic groups, higher-education partners, and other community 

stakeholders that may support campus priorities.  

• Engage Parent and Family Expertise: 

Identify parents and guardians who are business owners, entrepreneurs, professionals, skilled tradespeople, or connected to organizations 

and invite interested individuals to partner with the campus through expertise, resources, services, mentorship, presentations, sponsorships, 

or other appropriate opportunities.  

• Conduct Community Outreach: 

Campus teams will proactively contact potential partners to communicate campus needs, identify shared interests, and explore mutually 

beneficial opportunities for collaboration.  

• Connect Partnerships to Student Opportunities: 

Seek partnerships that enhance student enrichment, literacy, academics, leadership, fine arts, clubs, attendance initiatives, family 

engagement, campus improvement, and other identified needs.  
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• Develop Sustainable Relationships: 

Maintain communication with community partners throughout the year and seek opportunities to develop ongoing relationships rather than 

relying exclusively on one-time contributions.  

• Recognize Community Partners: 

Acknowledge businesses, organizations, parents, and community stakeholders who contribute resources, expertise, services, or support to 

Arnold students and families. 

 

 

 

 

 

 

 

 

 

 

• Local businesses 
• Parent/family professional 
connections 
• Community 
organizations/agencies 
• Civic organizations 
• Higher-education partners 
• Campus partnership teams 
• District/community 
resources 

• Community partner 
database/list 
• Outreach documentation 
• Partnership 
agreements/communications 
• Parent partnership records 
• Partner-supported activities 
• Donations/in-kind support 
documentation 

• Increased number of active 
partnerships 
• Increased resources for 
students/campus 
• Expanded student 
opportunities 
• Increased parent/community 
participation 
• Stronger sustainable 
community relationships 
• Increased community 
investment in Arnold 

• Partnership reviews 
• Outreach records 
• Partner feedback 
• Resource/contribution tracking 
• Campus needs review 
• Annual partnership evaluation 
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OBJECTIVE 2: Community Partnerships and Resource Development 

By June 2027, Allen & William Arnold Elementary will expand and strengthen sustainable partnerships with local businesses, community 

organizations, agencies, and parent/family stakeholders to increase resources and opportunities available to students and the campus. Campus 

teams will actively pursue new partnerships, sponsorships, grants, donations, in-kind contributions, and other allowable external resources aligned 

with identified campus priorities. 

Strategy 2: Expand Grants, Sponsorships, and External Resource Development 

Campus teams will identify and pursue grants, sponsorships, donations, in-kind contributions, and other allowable external funding 

opportunities to support innovative programs, enrichment opportunities, instructional resources, family engagement, student organizations, 

and campus improvement projects aligned with identified needs. 

Timeline: August 2026 – June 2027 

Title I School Components: Title I, Title II, Title III, Special Education, Bilingual/ESL Funds, Migrant Funds, State Compensatory 

Education, local funds, grants, donations, and other allowable external resources 

Persons Responsible: Principal, Assistant Principal, Campus Leadership Team, Grant/Project Leads, Teachers, Counselors/Area Leads, 

Librarian, Committee Leads, and Campus Staff 

Action Steps: 

• Identify Funding Opportunities: 

Routinely research available educational grants, local business sponsorships, foundation opportunities, community donations, and other 

appropriate external resources.  

• Align Funding With Campus Priorities: 

Prioritize opportunities supporting identified needs such as literacy, instructional resources, student enrichment, fine arts, clubs, technology, 

family engagement, social-emotional supports, campus beautification/improvement, and innovative student experiences.  

• Develop Staff-Led Project Proposals: 

Encourage teachers, committees, clubs, and campus teams to develop innovative project ideas and identify appropriate external funding 

sources to support implementation.  

• Coordinate Business Sponsorship Outreach: 

Approach appropriate local businesses and community partners regarding sponsorships, donations, services, materials, or in-kind 

contributions for identified projects and student programs.  
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• Monitor and Document External Resources: 

Maintain records of applications, awards, sponsorships, donations, expenditures, implementation, and project outcomes in accordance with 

district procedures and applicable requirements.  

• Share and Celebrate Impact: 

Communicate how grants and community contributions have benefited students, recognize supporters appropriately, and use successful 

projects to strengthen future partnership and funding efforts. 

 

 

 

 

• Grant 
databases/opportunities 
• Educational foundations 
• Local businesses/sponsors 
• Community partners 
• Parent business connections 
• District grant resources 
• Campus project proposals 
• Donation/in-kind resources 

• Grant applications 
• Grant awards 
• Sponsorship 
requests/agreements 
• Donation records 
• Project proposals 
• Funded project 
documentation 
• Resource inventories 
• Project outcome reports 

• Increased external 
funding/resources 
• Increased number of funded 
campus projects 
• Expanded student programs 
and enrichment 
• Increased instructional/family 
resources 
• Increased community 
investment 
• Implementation of innovative 
staff-generated projects 

• Grant/application tracking 
• Funding/resource totals 
• Project implementation reviews 
• Sponsor/partner feedback 
• Staff/family feedback 
• Annual resource-development review 


