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INTRODUCTION

Purpose

The purpose of the Milan Middle School MTSS Handbook is to document how Milan Middle
School implements the Milan Area Schools MTSS framework. It defines the specific
structures, processes, schedules, and roles that guide how our building identifies and
responds to the academic, behavioral, and social-emotional needs of every student. As our
systems continue to evolve, this handbook will be updated to reflect new learning and
improved practices.

Relationship to the MAS District-Level Handbook

The Milan Area Schools District MTSS Handbook establishes the framework, expectations,
and guiding principles for MTSS implementation across all buildings. This building-level
handbook mirrors the structure of that document and defines how those district
expectations are carried out specifically at Milan Middle School.

Together, these documents ensure consistency, clarity, and coherence across Milan Area
Schools while allowing each building to reflect its unique context.

About Milan Middle School

Milan Middle School serves the school community in grades 5-8. Our current enrollment in
those grade levels is approximately 500 students. Designed specifically to support the
unique academic, developmental, and social-emotional growth of young adolescents, MMS
bridges foundational elementary learning with secondary preparation. To meet the diverse
needs of middle-grade learners, MTSS implementation at MMS relies on a collaborative,
multidisciplinary approach. General education teachers, special education staff,
paraprofessionals, counselors, and administrative personnel meet weekly to review
student data, evaluate interventions, and coordinate support.



Guiding Principles

The following guiding principles reflect the shared beliefs that guide all MTSS practices at
Milan Middle School, consistent with Milan Area Schools district values:

e We commit to strong Tier 1 instruction and universal supports as the foundations of
our MTSS framework.

e We believe equity means providing each student with what they need to succeed.

e We share collective responsibility for all learners.

e We commit to early identification and proactive support.

e We use data to inform decisions while honoring professional judgment.

e We view MTSS as a continuous improvement process.

e We partner with families as essential contributors to student success.

The following diagram illustrates how the MTSS components work together to support
student success.

High-Quality
Tier 1 Instruction
For All Students

Universal
| Screening

Adjust Supports Data Review by
and Continue Collaborative
the Cycle Teams
Progress Targeted or
Monitoring Intensive Supports

Tier 2 and Tier 3



HOW WE SUPPORT STUDENTS

Tiered Delivery System

The Tiered Delivery System is the organizational structure used at Milan Middle School to
ensure that all students receive the level of instruction and support they need to be
successful. Supports are delivered across three tiers, with increasing levels of intensity
matched to student need. Instruction and support at each tier are aligned and build upon
one another to ensure continuity of learning.

Movement between tiers is guided by data-based decision-making and collaboration
among educators. Supports are adjusted based on student progress and response to
intervention. It is important to note that supports are tiered, not students. A student
receives a particular level of support based on their current needs, but they are not defined
or labeled by the tier they receive.

Intensive - Few
Provides intensive individualized assistance for
a small number of students with the highest
needs

2 Targeted Interventions - Some
Tier 2 Students

-Some Provides additional support and
targeted small group instruction for
students who require it.

Universal Core Instruction

- All Students
. Focus on the foundation of
Tier 1 MTSS framework, the
- All implementation of high-

quality core learning
practices for the entire
student population.




Tier 1: Core Instruction and Universal Supports

Tier 1 represents the core instruction and universal supports provided to all students. It
includes the district’s adopted curriculum, instructional practices, and behavioral and
social-emotional expectations. High-quality Tier 1 instruction ensures that the majority of
students can meet grade-level expectations without the need for additional intervention.
Tier 1 is the foundation of the MTSS framework and the primary means of achieving
student success.

Our Tier 1 Academic Structures

High-quality, grade-level core instruction serves as the foundation of academic
achievement for every student at Milan Middle School. In 5th grade, students continue
developing their reading and writing through our Core Knowledge Language Arts (CKLA)
curriculum and continue the math curriculum through Everyday Mathematics. Students in
grades 6-8 receive math instruction through our Maneuvering the Middle curriculum and
StudySunch for English Language Arts . Houghton Mifflin Harcourt (HMH) is used for
science and social studies in grades 5-8. Teachers meet monthly as departments to review
pacing and identify students that may need more support.

Our Tier 1 Behavior and Social-Emotional Supports

Milan Middle School uses a Positive Behavior Incentive System to recognize and reward
students for meeting expectations. Staff review this system at the beginning of the school
year and verbally support students by distributing Big Red Tickets, which give students a
chance to win a prize through a weekly raffle. Expectations for students are presented
through grade-level meetings, teacher explanations, and signage throughout the building.

How We Know Tier 1 Is Working

Tier 1 effectiveness is reviewed on a weekly basis by our Student Intervention Team (SIT)
and a triannual basis for academics through our Assessment, Support, Intervention and
Success Team (ASIST). The team consists of representatives from special education, the
social work/guidance office, the behavior specialist, response to intervention staff, the
assistant principal and the school principal, as well as paraprofessionals. Team members
analyze grades, behavior incidents, student/staff SEL surveys (DESSA), universal
assessments (NWEA, PSAT, M-STEP), and staff recommendations.



Tier 2: Targeted Supports

Tier 2 provides targeted supplemental support for students who require additional
instruction beyond what is provided through Tier 1. These supports are typically delivered
in small-group settings and focus on specific skill areas identified through screening or
assessment data.

Tier 2 supports are provided in addition to core instruction, ensuring that students
continue to participate in Tier 1 learning opportunities.

When and How Tier 2 Supports Are Provided

Tier 2 interventions are scheduled to minimize disruption to core Tier 1 instruction.
Academic interventions occur within ELA and math classes during designated student work
time once core instruction has been delivered. Similarly, students receiving behavioral or
social-emotional supports access services once primary classroom instruction has
concluded during a given class period. Math and reading interventionists facilitate Tier 2
academic supports. Interventions are delivered through targeted small-group sessions,
averaging four students per group to focus on specific skill development. Behavioral and
social-emotional learning (SEL) supports are provided by guidance counselors, building
administrators, or designated support staff, with SEL groups accommodating up to eight
students. Groupings are reviewed regularly to ensure instruction remains responsive to
student progress and identified needs.

Our Tier 2 Academic Interventions

Students receiving academic support in reading work during class in small groups with an
education support professional. Those who receive math support work with the math
interventionist during math class to complete class assignments and receive
supplementary instruction. These support groups average four students in a class period,
and support is provided during non-instructional time during the hour; this is provided at
least twice per week.

Our Tier 2 Behavior and Social-Emotional Supports

Students receiving social-emotional learning (SEL) support may work with guidance
counselors, building administrators, or designated education support professionals. SEL
supports include restorative practice zones (RPZ), lunch groups, restorative meetings, and



class breaks. Students are identified for these supports based on behavior incidents, DESSA
scores, and teacher or staff recommendations.

How We Know Tier 2 Is Working

Tier 2 effectiveness is monitored on a weekly basis for behavior and SEL through the
Student Intervention Team (SIT), and triannually for academics through the Assessment,
Support, Intervention, and Success Team (ASIST). Teams regularly evaluate
progress-monitoring data, teacher input, and screening metrics to determine whether a
student is ready to return to Tier 1 core supports, continue or adjust Tier 2 intervention, or
step up to Tier 3 intensive supports.
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Tier 3: Intensive Supports

Tier 3 provides intensive, individualized supports for students with significant or persistent
needs that require more focused intervention. These supports are designed to address
specific barriers to learning and are tailored to the individual needs of the student. Tier 3
interventions build upon the instruction and supports provided in Tiers 1 and 2.

When and How Tier 3 Supports Are Provided

Students are identified for academic Tier 3 supports through a comprehensive data review,
including NWEA assessment scores, classroom performance, and observations from
classroom teachers and the school psychologist. The Assessment, Support, Intervention,
and Success Team (ASIST) reviews this multidisciplinary data to make formal intervention
recommendations.

Students who demonstrate persistent behavioral or social-emotional concerns across
multiple Student Intervention Team (SIT) reviews may be assigned to intensive Tier 3 SEL
supports. Depending on the student's specific needs, Tier 3 supports are delivered
flexibly—ranging from hourly or daily sessions to weekly interventions—by social workers,
behavior specialists, building administrators, classroom teachers, or Educational Support
Professionals (ESPs).

Our Tier 3 Planning Process

Individualized Tier 3 support plans are collaboratively developed by interventionists, social
workers, school counselors, the school psychologist, and building administrators. Plans
outline targeted goals, intervention logistics, assigned support personnel, and
progress-monitoring measures, and are documented in shared electronic files to ensure
team coordination. Designated staff reach out directly to families via email and phone to
communicate the support plan, discuss progress, and foster a strong home-school
partnership.

How We Know Tier 3 Is Working

Tier 3 intervention effectiveness is formally evaluated on a triannual basis through the SIT
and ASIST teams. Teams analyze individual student progress data, behavioral records, and
intervention feedback to determine whether the student has met their goals, needs to
maintain or modify current supports, or is ready to transition back to Tier 2 targeted
interventions.



Special Education Within the Tiered System of Supports

Special education services are part of the continuum of supports available to students
within the MTSS framework. Students receiving special education services continue to

participate in Tier 1 instruction and may also receive Tier 2 or Tier 3 supports based on
their individual needs.

While intensive supports at Tier 3 may include special education services, Tier 3 is not
synonymous with special education. Some students may receive Tier 3 supports within
general education, and some students receiving special education services may receive
supports across multiple tiers.



Team-Based Leadership and Shared Responsibility

MTSS at Milan Middle School is a shared responsibility across all educators, support staff,
administrators, and families. Collaborative team structures ensure that student data is
reviewed regularly, supports are coordinated effectively, and decisions are made with

shared expertise.

Our Team Structure

The following teams support MTSS implementation at Milan Middle School:

Members

Meeting
Frequency

Primary MTSS Function

-Assistant Principal
-Social Worker(s)
-Discipline ESP
-Restorative Practices
Coordinator(s)
-Guidance Counselor(s)
-Behavior Specialist
-School psychologist

Building Leadership | -David Middlin Monthly -Review building and
Team & MTSS Team | -Brad Baden district implementation
-Pam Smaby (Writing) of MTSS
-Vicki Etter (Specialists) -Provide feedback and
-Jennifer Croze (Science) suggest changes to
-Lindsay Kutschman (SS) MTSS implementation.
-Courtney Jeffers (Reading)
-Jennifer Barker (Math)
-Chloe Wilson (Sp.
Ed/Reading Intervention)
-Kristen Lawver (5th)
-Julz Meray (Attending)
ASIST* Team -School Psychologist Triannually | Evaluate needs and
-Math Interventionist recommend
-Reading Interventionist(s) implementation of
-Assistant Principal Academic MTSS
-Principal
SIT* Team -Principal Weekly Evaluate needs and

recommend
implementation of SEL
MTSS




-Special Education Liaison

Grade -Building Administrators Monthly -Tier 1 support and

Level/Department -Grade Level Teachers instruction

Teams -Teachers based on -Referral of students for
department more support
-Behavior Specialist -Reminding and
-Teacher Consultants providing time for tier 2

and 3 supports

*ASIST: Academic Specific Intervention & Support Team
*SIT: Student Intervention Team

How Our Teams Use Data

Data utilization is a continuous, collaborative process tailored to each building team's
distinct responsibilities. The Building Leadership Team meets monthly to evaluate overall
Tier 1 instruction and Tier 2 integration. SIT reviews behavioral trends weekly—and
conducts deep-dive grade-level reviews biweekly—examining discipline logs, incident
severity, and staff observations to implement targeted supports. Meanwhile, ASIST
evaluates academic performance triannually by analyzing classroom grades, teacher
observations, NWEA and M-STEP test scores, and Qualitative Reading Inventory (QRI) data
for students receiving reading intervention. All decisions are documented in meeting
agendas, with relevant staff updated promptly via email and monthly grade-level meetings.

How We Partner With Families

Family collaboration is essential to the success of our multi-tiered framework. When a
student is identified for Tier 2 or Tier 3 targeted interventions, families receive written
notification via email outlining the specific support services being provided. To ensure
clear, two-way communication, this email includes the option for a follow-up phone call
with support personnel to discuss the plan, address questions, and align home-school
efforts.



HOW WE IDENTIFY STUDENT NEEDS

Screening and Assessment System

The Screening and Assessment System is the structured approach used at Milan Middle
School to gather information about student learning, behavior, and well-being. This system

ensures that educators have timely and relevant data to support instructional planning and

identify students who may need additional support.

Data collected through screening and assessment supports the identification of student

strengths and needs and helps guide instructional decisions across all tiers of support.

Families are informed about screening and assessment practices and may be contacted to

share observations or additional information that supports a comprehensive
understanding of student needs.

Our Assessment System

Assessment Type

Assessment Tool

Frequency/Timing

Purpose

Assessments

Universal e NWEA e NWEA: Triannually | The purpose is to
screening/ e PSAT e PSAT: Biannually determine
benchmark e mMCLASS w/DIBELS students who may
e DESSA need further
intervention.
Dyslexia screening [ ® mCLASS w/DIBELS | e 5th Grade: The purpose is to
Triannually determine
e 6th-8th Grades: as [ students who may
needed be at risk for
Dyslexia.
Diagnostic e NWEA e NWEA: Triannually [ The purpose is to
e PSAT e PSAT: Biannually determine an
e Individual Special | e Individual intervention plan
Education Assessments: As for students.
Provider needed




Formative

Content area
assessments

e Running Records
e Spelling Tests
e Assessments-

Phonics,
Phonemic
Awareness, Word
Reading, High
Frequency Words

e These are used
after skills are
taught.

The purpose is to
check in on how
students are doing
on specific skills to
determine next
steps.

Progress Monitoring

Orton Gillingham
assessments

e DIBELS
o AARI

e These are used as
needed.

The purpose is to
monitor students’
progress on skills.

Summative

Cumulative Math
Tests

e CKLA Unit Tests
e Running Records
e M-STEP (Michigan

e Math/CKLA Tests:
Given at the end of
units.

e Running Records:
As needed

The purpose of
these is to
determine student
progress on
specific standards.

State Test) e M-STEP

How Screening Results Are Used

MMS uses a comprehensive, multi-layered assessment system to identify needs, guide
instruction, and monitor growth. Universal screening and benchmark assessments,
including NWEA, PSAT, the DIBELS, DESSA, and Dyslexia screening, are used to identify
students who may need additional support and to track schoolwide trends across
academics and social-emotional learning. When a student is flagged for concern, diagnostic
assessments such as NWEA, PSAT, and individual special education provider assessments
help pinpoint specific skill gaps and inform intervention planning. Formative assessments,
including content area assessments, running records, spelling tests, and targeted checks in
phonics, phonemic awareness, word reading, and high-frequency words, are used regularly
in the classroom to guide day-to-day instructional decisions. For students receiving
intervention, progress monitoring tools like Orton-Gillingham assessments and DIBELS
track growth over time and determine whether a plan is working or needs adjustment.
Finally, summative assessments, including cumulative math tests, content area unit tests,



running records, PSAT, and the M-STEP measure overall mastery and achievement at key
points in the year, providing a broader picture of student learning outcomes.

The MMS staff reviews the data through professional learning sessions and in small
collaborative groups to make decisions and alter plans for our whole student population.

How Families Are Informed

Milan Middle School partners with families by transparently sharing screening and
assessment information throughout the school year. General assessment data is reviewed
during family conferences, with individual NWEA progress reports distributed during fall
conferences and sent home alongside semester report cards. Spring conferences provide
an additional opportunity for families to discuss ongoing growth and potential further
assessments. For students receiving Tier 2 or Tier 3 supports, assessment data and
progress updates are shared directly via written report forms or through in-person
consultations. Families are actively encouraged to ask questions, share insights, and
engage as partners in their child's learning journey at any time.



HOW WE RESPOND TO STUDENT NEEDS

Continuous Data-Based Decision Making MTSS Data-Based

Decision Making Process

Continuous Data-Based Decision Making means that

. . =) Collect Dat
educators regularly use student data to guide decisions (@ e e J
about instruction and support. At Milan Middle School, teams ¥ "
review multiple sources of information, including screening C Analyze Data 1
results, classroom assessments, and progress monitoring Y
‘
data, to identify student needs, evaluate whether supports C Identify Trends
are working, and make adjustments when needed. This & :
o . . . \
ensures that decisions are timely, responsive, and grounded < Plan Supports
in evidence. ~
¢ N\
How We Review Data at Milan Middle School Monitor Results |

Educators at MMS collaboratively review student data

through several structured meetings and processes across both academics and behavior.
On the academic side, students are assessed triannually for NWEA and biannually for PSAT.
The Academic Committee (ASIST), Leadership Team, and the administrators also review
schoolwide academic data.

On the behavior side, the SIT reviews discipline referrals bi-weekly to monitor patterns and
identify students needing support. A small team reviews DESSA data each assessment
period, and results are shared with all staff during PD to keep everyone informed. The SIT
also conducts ongoing review of student behavior status to determine appropriate next
steps.

Together, these structures ensure that both academic and behavioral data are reviewed
regularly by the right combination of individual teachers, administrators, and building-level
teams, keeping instruction and support responsive to student needs throughout the year.

How We Document and Communicate Decisions

At MMS, data-based decisions are documented using Google Workplace. Shared Google
drives are used to document all progress for academic and behavior interventions. If
changes are made, they are discussed at meetings; however, if changes are made between
meetings, the staff member in charge will communicate them via Gmail.



Problem-Solving Cycle

Within the MTSS framework, teams at MMS use a structured problem-solving cycle to guide
decisions about student support. When academic or behavioral concerns arise, teachers
refer students to the appropriate team—ASIST for academic needs after screening cycles,
or SIT for behavior/SEL concerns

Step 1: Identify Student Need

At MMS, staff collaborate regularly about students. A teacher can raise an academic
concern to the administrator, SIT, ASIST, and special education teams. For behavior, social
and emotional concerns, a teacher can also reach out to the same individuals, or they can
schedule a SIT review by filling out a Google form to be considered for the schedule. The
behavior specialist will schedule a SIT meeting for review and to receive interventions.

Step 2: Allocate Resources and Supports

At MMS, educators determine the appropriate level of support by evaluating identified
needs and matching them to the resources and staff available to address those needs. This
process involves collaboratively deciding both the level of support required (Tier 2 or Tier 3)
and who is responsible for delivering it, drawing on the decision-making structures and
data reviewed in earlier steps. Depending on the needs, varying professionals will create
the intervention plan and delegate MMS staff. Support needs are identified at meetings
(ASIST, SIT, staff meetings, leadership meetings, etc.).

Step 3: Develop an Intervention Plan

Once the team determines a level of support, it develops an intervention plan that specifies
the type of support to be provided, the implementation schedule, and the staff member(s)
responsible for delivering it. Families are informed of planned supports as part of this
process and may be invited to contribute to planning and goal-setting for their child. MMS
uses various plans, including intervention plans, safety plans, positive support behavior
plans, and behavior intervention plans. These supports are stored in a shared Google Drive
for MMS.

Step 4: Deliver Supports

MMS staff implement instructional strategies and interventions consistently and as
designed, ensuring students receive supports as intended by the plan. Interventionists and
our Special Education Staff monitor students' progress weekly. Our academic and behavior



teams support classroom teachers by checking in and monitoring students with
interventions.

Step 5: Review Data and Adjust Supports

Teams at MMS review progress monitoring data to evaluate how well students are
responding to their supports. Based on this data, the team determines whether supports
should continue as-is, be intensified, or be otherwise adjusted to better meet the student's
needs. For the decision-making process, interventions are given for specific goals. Data is
reviewed on specific goals to determine next steps for intervention. At this point, some
students will need interventions to be adjusted, while others may continue working on a
more rigorous goal. The timeline varies by student and intensity of support given.

Identify Student Need
Teams reviewing screening and
assessment data to identify areas
requiring additional support.

Monitor Progr
OOk fgress Allocate Resources
and Modify Plan
SalBeti and Supports
ollecting progress data to e g
I ffecti d ucators determinin
analyze etfectiveness an PROBLEM-SOL\”NG g

decide whether to continue,
modify, or fade supports.

appropriate support levels
and identifying available
resources.

CYCLE

Develop an
Intervention Plan

Outlining the type of support,
implementation schedule, and
responsible staff.

Deliver Supports

Teachers implementing
evidence-based interventions
and instruction with fidelity.



Progress Monitoring

Milan Middle School uses progress monitoring to track student response to targeted and
intensive supports. Data collected through progress monitoring helps educators determine
whether interventions are effective and whether adjustments are needed.

The frequency and methods of progress monitoring vary based on the level of support

being provided, with more frequent monitoring occurring for students receiving more

intensive interventions. Families receive periodic updates on student progress, particularly

when students are receiving targeted or intensive supports.

Our Progress Monitoring Practices

Tier 2 Tier 3

Tool(s) used

Unit Tests
Comprehension
Running Records
Math Facts
Isolated Math Skills
DESSA

Running Records
Isolated ELA skills
Isolated Math skills
DESSA

How often data is collected

Every 1-2 weeks

Every 1-2 weeks

Who collects the data

Varies: Interventionist,
Social Worker, Behavior
Specialist, Classroom
Teacher

Varies: Caseload Manager
(Special Education Teacher),
Social Worker, Speech
Pathologist, Occupational
and Behavior Specialist

Where data is stored

Intervention Records,
Google Drive

Google Drive, Tienet,
PowerSchool

How often teams review the
data

Minimally at every
semester, but as often as
once per week

Minimally at every
semester, but as often as
once per week

How progress is
communicated to families

Progress Reports Home
(some have a daily report);
otherwise at the semester

Progress Reports Home
(some have a daily report);
otherwise at the semester




How Progress Monitoring Data Leads to Decisions

At MMS, the building uses varying criteria to determine where an intervention plan should
continue, be adjusted, or be intensified. This is individual to the student and the specific
need. Overall, for academics, ASIST often focuses on students at the 10th percentile and
below in Tier 2 to determine whether they need to be considered for Tier 3 support. For
behavior, students with severe behavior (severe disruption impacting other students and
repeated physical and verbal aggression) are closely monitored, and interventions are
adjusted.

Connection to Special Education Evaluation

Data collected through the MTSS process helps teams understand student needs and
determine appropriate supports. This information may also inform decisions about referral
for special education evaluation.

The MTSS process is designed to support students early and effectively and is not intended
to serve as a prerequisite for special education evaluation. A referral for special education
evaluation may be initiated at any time when a disability is suspected. Participation in the
MTSS process does not delay or replace the right to request an evaluation. Receiving Tier 2
or Tier 3 supports does not mean that a student is on a path toward special education
evaluation. Referral decisions are based on individual student needs and data, not solely on
the level of support a student receives.



PROFESSIONAL LEARNING AND CONTINUOUS

IMPROVEMENT

Successful MTSS implementation requires ongoing professional learning and a shared

commitment to continuous improvement. Professional learning helps educators

strengthen instructional practices, use data effectively, and implement supports that

address diverse student needs. MTSS implementation is supported through a culture of

collaboration, reflection, and shared responsibility for student success.

Desired Outcomes

Professional learning related to MTSS at Milan Middle School is designed to:

e Strengthen Tier 1 instruction across all classrooms

e Build educator capacity to support diverse learners

e Promote consistent implementation of MTSS practices across grade levels and

departments

e Support collaboration among educators when addressing student needs

e Foster a culture of continuous improvement

Our Professional Learning Structures

Structure/Format

Staff Professional
Development Days

Frequency

e Three full days of PD at
the beginning of the year

e Four full days of PD
during the school year

e Staff Meetings: Once per
month for 45 minutes

MTSS Focus/Content

The MTSS focus is to
understand the process at
MMS and provide academic
and behavior support for all
students.

Instructional Coaching

Ongoing/as needed

This focus is determined by
the teacher but can include
instructional strategies for
academic or behavior
concerns.

Grade Level/Department
Meetings

Grade Level: These
meetings occur once per

Tier 1 strategies, review of
students that need Tier 2




month.

supports

New Staff Onboarding

New staff receive a mentor,
an individualized
development plan with the
administrator, and new
teacher PD throughout the
year.

This supports new teachers
and equips them with the
skills needed to meet
students’ needs.

MiMTSS TA Center
Professional Learning

The MiMTSS TA Center
supports educators in
building their knowledge
and skills to serve all
students equitably using a
Multi-Tiered System of
Supports framework.

This focuses on structures
for implementing MTSS.

Building-Level Priorities

At MMS, our priorities for professional learning include:

e Focus on chronic absenteeism
o This connects to our MTSS implementation because chronic absenteeism has
been identified as a concern for all MMS staff. We need students to be at
school for our interventions to be effective.
e Reading and math instruction to progress students’ achievement
o This connects to our MTSS implementation because our data shows that

some students require intervention to perform consistently at grade level in
both reading and math.
e Working on social and emotional learning (SEL) to strengthen our students’ SEL

competencies.

o This connects to our MTSS implementation because our behavior data shows
that many students lack self-management and responsible decision-making

skills.

The following professional learning priorities have been identified to strengthen MTSS
implementation at Milan Middle School:

e In August, MMS will review the MTSS handbook and train on the various tenets of

our process.




Throughout the school year, MMS will review the data in the ASIST and SIT teams.
The Building Leadership Team will incorporate academic data review three times
per school year.

At MMS, increasing our communication (both within the building among all staff and

with our families) will be a priority. We will share communication about our MTSS
process and systems with families.
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