
DUBAI COLLEGE 
  Deep learning, good character, flourishing lives 
 

Inclusion, Special Education Needs & Disability Policy 

 
Statement of Intent 

Dubai College is strongly committed to inclusive education across all year groups; this provision includes one in 

which the teaching, learning, achievements, attitudes and well-being of all the students who gain admission to 

Dubai College matter – including those identified as having additional needs and students of determination. The 

college is committed to recognising the potential of all students and giving them access to enrichment activities. 

We fully support the inclusive aims of the Government of Dubai ‘My Community’ initiative, which seeks to ensure 

persons (and children) with disabilities can participate in education, recreation, arts, sports and culture, 

establishing Dubai as a fully inclusive, disability-friendly city. 

 
This policy explains the approach to Inclusion, Special Educational Needs and disability within Dubai College and is 

in keeping with the school’s aims, its teaching and learning policies, and its policy on equality of opportunity. Our 

aim is to know individuals well to help them reach their full potential. We do this through careful personalisation 

of the curriculum opportunities offered and support programmes that may be required. We want to develop each 

pupil as a whole person with the skills and competencies necessary for his or her future life roles. 

 
Aims 

• To ensure that all students, whether or not they have SEND, have access to a broad, balanced and relevant 

curriculum, which meets their individual needs. 

• To encourage a whole school approach to Special Educational Needs and Disability and a close 

partnership between school, the student and the home. 

• To provide learning experiences that enable students to reach their full potential. 

• To recognise and respond to twice-exceptional learners by ensuring that exceptional potential and barriers 

to learning are identified together, and that provision offers both appropriate support and appropriate 

challenge. 

• To create a positive atmosphere wherein students can develop confidence and self-respect. 

• To ensure students and staff receive specialist support and guidance as appropriate. 
• To give a voice to students with SEND and to ensure that their views and wishes are taken into 

consideration. 

 
Objectives 

• To ensure early identification, assessment and provision for any child who may have special educational needs. 

• To work closely with a student’s predecessor school to ensure effective transition. 

• To inform staff of students’ needs and suggest ways of meeting those needs. 

• To enable all staff to play a part in identifying SEND pupils and to take responsibility for 

recognising and addressing their individual needs. 

• To encourage the whole school community to demonstrate a positive attitude towards SEND. 

• To monitor and review progress of students on the Special Educational Needs register. 

• To encourage an effective parent partnership in developing and implementing a joint learning approach at home 

and at school. 

 
 



• To involve outside agencies, where these are available, to provide the necessary support for students. 

• To advise on strategies to develop competency in basic skills. 

• To help every student realise his or her full potential and optimise their self-esteem. 

• To encourage and support pupils to participate in all decision-making processes that occur in their 

education i.e. their views are sought and taken into account. 

 
Definitions 

Special Educational Needs are defined as educational needs that are different from those of the majority of 

students, and which arise from the impact of a disability or recognized disorder. KHDA Inspection Framework 

2016-17. Being identified with a special need could mean that students require specialist support, specific 

curriculum modification or individualised planning to ensure that they make expected levels of progress given their 

starting points. 

 
Types of need will be identified according to the ‘Revised categorisation framework for students of determination 

(2019-20)’ and will be identified more precisely using the categories on the KHDA portal-see Appendix 3 for August 

2025 version. 

Cognition and learning 
1. Intellectual disability (including intellectual disability - 

unspecified) 

 2. Specific learning disorders 

 3. Multiple disabilities 

 4. Developmental delay (younger than five years of age) 

Communication and interaction 5. Communication disorders 

 6. Autism spectrum disorders 

Social, emotional and mental health 7. Attention Deficit Hyper Activity disorder 

 8. Psycho - emotional disorders. 

Physical, sensory and medical 9. Sensory impairment 

 10. Deaf-blind disability 

 11. Physical disability 

 12. Chronic or acute medical conditions 

 
Gifted and Talented Provision 

Dubai College recognises that gifted and talented students have distinct learning needs and require 

appropriately ambitious challenge, enrichment and opportunities to develop their exceptional potential. 

Further detail is set out in the College’s Gifted and Talented Policy. 

 

 
Twice-Exceptional Learners 

Dubai College recognises that some students may be twice-exceptional (2e), demonstrating exceptional 

potential or high levels of ability while also experiencing special educational needs, disabilities or other 

barriers to learning. High attainment does not necessarily indicate the absence of SEND, and a student’s 

strengths may mask an underlying need; equally, barriers to learning may obscure exceptional potential. 

The College therefore takes a strengths-based and holistic approach to identification, drawing upon 

cognitive profiles, attainment and progress information, diagnostic assessment, teacher observation, 

student and parent voice, and external specialist evidence where appropriate. Provision for twice-

exceptional learners seeks to remove barriers without lowering expectations. Teachers should provide the 



reasonable adjustments, adaptive teaching and targeted support required for equitable access, while 

maintaining appropriate levels of academic challenge, enrichment and opportunities for the development 

of each student’s strengths. The effectiveness of provision will be reviewed through students’ progress 

from their individual starting points, participation, wellbeing, independence and voice. 

 
Legal Background 

The UAE Federal Law 29 (2006) defines a person with special needs as every person suffering from a temporary or 

permanent, full or partial deficiency or infirmity in his physical, sensory, mental, communicational, educational or 

psychological abilities to an extent that limits his possibility of performing the ordinary requirements as people 

without special needs. 

 
The UAE School Inspection Framework (p.117) defines a Special Educational Need as ‘Educational needs that are 

different from those of the majority of students, and which arise from the impact of a disability or recognised 

disorder’. 

 
A Disability is 'a physical or mental impairment which has a substantial and long-term adverse effect on your 

ability to carry out normal day-to-day activities.' 

 
The UAE Federal Law 29 (2006) defines Discrimination as any segregation, exclusion or restriction due to special 

needs leading to the damage or denial of recognition of any rights granted by the prevailing legislation in the 

country or its practice or enjoyment on an equal footing. 

 
The definition of “day to day activities” includes mobility, manual dexterity, lifting, hearing, eyesight, speech, 

memory, and the ability to concentrate, learn or understand. 

 
Dubai College adheres to the Executive Council Resolution No (2) 2017 which regulates private schools in the 

Emirate of Dubai, Article 4 (14), Article 13 (16, 17 & 19) and Article 23 (4). 

 
It follows the principles set out in the Dubai Inclusive Education Framework (2017), which state that all 

stakeholders including Governing bodies and leaders at all levels should: 

 
• view and value student diversity as integral to the human condition 

• recognise the learning potential of all pupils 

• engage with theories of learning and differentiated approaches 

• acknowledge that all students have a right to an education 

• prevent marginalisation and discrimination 

• reduce barriers to participation in learning by adapting, modifying curricular and teaching and 

learning strategies 

• reject ability labelling in teaching 

• facilitate an inclusive culture and be accountable through the programmes, practices and outcomes of the 

entire learning community 

https://www.khda.gov.ae/Areas/Administration/Content/FileUploads/Publication/Documents/English/20170112135640_KHDAINSPECTIONFRAMEWORKEN.pdf
https://www.khda.gov.ae/cms/webparts/texteditor/documents/Education_Policy_En.pdf


Dubai College recognises that the UAE has ratified the UN convention on the rights of persons with disabilities, 

which aims to enhance protection to disabled persons and give them equal treatment in terms of human rights, 

basic freedom and respect for their dignity. 

 
Disability 

Dubai College defines disability according to The UK Disability Discrimination Act 2005 & Equality Act 2010. The 

college is mindful of its duties and responsibilities under the Equality Act 2010 and is fully committed to avoiding 

discrimination and promoting equality for all students. We seek to ensure that, wherever possible, any student 

with Special Education Needs or a disability joins in the activities of the school, together with those who do not 

have a special educational need or disability. 

 
Admissions Policy 

In line with the KHDA-approved vision for inclusion at the school, “Dubai College encourages applications from all 

students who meet the admission criteria, but who may not be aware of the school’s very effective provision for 

students of determination”. As such, the school’s Admissions Policy states that individuals will be considered with 

reference to their needs, resources and the school’s ability to meet those needs. The school will strive to provide 

appropriate support for students with a range of special educational needs. The school will make reasonable 

adjustments to accommodate pupils with SEND during entry tests. A current report written by an Educational 

Psychologist or Specialist teacher will be required to put appropriate arrangements in place, and any access 

arrangements will be based on the student’s usual way of working. As per Standard 2.2 of the Dubai Inclusive 

Education Policy Framework, students who experience SEND will receive “sibling priority” for admission. It is 

important to note that those siblings must be able to cope with the academic rigour of a being in a selective entry 

school. 

 

Provision 

Teacher Action 

The school adopts the approach as stipulated in the Code of Practice (DCFS 2014) whereby there will be targeted 

intervention offered to improve the progression rate of those students identified as having SEND. When staff 

identify that a student has Special Educational Needs, subject teachers, in consultation with the Special Educational 

Needs Coordinator (SENCO), devise interventions additional to or different from those provided as part of the 

school’s usual differentiated curriculum. The SEND Department may offer interventions to particular students, 

which will be evidence based and regularly reviewed. The other category in the UK would be for students with an 

education and healthcare plan, which would not apply in the UAE. 

 
Identification and Assessment of Pupils with SEND 

 
Early identification will be key to the progress of SEND students. Dubai College will use the following to identify 

pupils with special educational needs, whichever are appropriate: 

 

• Meetings between the SENCO and staff of feeder schools during transition phase 

• Screening on Induction day and at the start of Year 7 

• Examination Access Arrangements screening in Year 9 

• Group testing for English – reading and spelling tests annually for Years 7 – 9 PTE tests 

• Individual tests administered by the SEND Department 

• KS2, KS3 CAT4 results along with the battery of Progress Tests from GL Assessment including NGRT 

and NGST 

• Observation and concern regarding lack of progress noted by staff /parents 

• Student self-assessment 



• Information supplied by parents 

• Information from outside agencies – health authority, educational psychologists 

• Information from staff via individual reports, reviews, referrals 

 
In the case of twice-exceptional learners, the College will consider discrepancies between cognitive potential, 

attainment, progress and classroom performance, recognising that high achievement may mask SEND and that 

SEND may obscure exceptional potential. No single assessment measure will be used in isolation. 

Students will be placed on the SEND register after consultation with either subject teachers or parents, whose 

views will be recorded, and the school will keep an accurate record of all the students they support as required on 

the KHDA portal. The absence of a diagnostic report is not a barrier to support. Parents should note that the KHDA 

will only accept reports written by a UAE licensed practitioner for curriculum modifications, while requirements 

for UK Examination Access Arrangements require either an HCPC registered psychologist or medical specialist. 

Parents are strongly encouraged to discuss the diagnostic process with the school in order to ensure the evidence 

is appropriate for the needs of the student. 

 
Recording 

The SENCO compiles a register of students. A recording system for all students on the register is in operation 

incorporating Individual Education Plans (IEPs). These plans can be accessed by all staff on SharePoint and through 

iSAMS, the school information management system. Each student will have a SEND file containing evidence of 

need, copies of any diagnostic tests and a record of departmental interventions. 

 
Monitoring and Review 

Students’ progress is regularly monitored and reviewed involving appropriate agencies, staff, students and 

parents. The academic tutorial is a key part of this process together with parent consultation evenings. The IEPs are 

updated after parents’ consultation evenings in response to subject staff feedback. Interim and full reports with 

regards to attainment are published to parents in accordance with the school’s assessment calendar. The school 

will contact parents when a need is first identified and maintain regular contact. IEPs will always be updated and 

reviewed with the student, and they will be given an opportunity to review their own progress each time the IEP is 

updated. A copy of each IEP will be sent to parents along with a reminder of the information we share on the KHDA 

portal. 

 
Teacher Action 

When a student has SEND - the subject teacher devises interventions additional to or different from those 

provided as part of the school’s usual differentiated curriculum. 

 
The subject teacher remains responsible for working with the child on a daily basis and will works with the SENCO, 

Student Services team and Head of Department to plan strategies to ensure teaching meets the needs of the 

individual. The Student Services department provides suggestions for classroom support for each pupil on the 

SEND Register and the IEP. Teachers can access these on SharePoint and through iSAMS; The IEPs will be available 

for teachers to read and will be referred to as part of planning for the needs of the student and reflected upon at 

parents’ consultation evenings. 

 
Teachers may request a member of the Student Services Department to observe and support a particular pupil in 

their class. The school encourages staff to share concerns about individual pupils’ difficulties with the SENCO as 

early as possible. Referrals come directly from the HOY/HOS or via the subject teachers, tutors, parents or pupils. 

There is a referral form on the SharePoint dashboard. 



The SENCO can take the lead in: 

 

• Managing SEND interventions for the student in discussion with colleagues. 

• Monitoring and reviewing the action. 

• Enhanced transition arrangements between schools or Key Stages 

• Communicating needs with teaching staff 

• Advising on CPD as necessary 

 
Intervention will take place without the need for withdrawal from curriculum lessons; prep time will be used 

wherever possible for any specialist intervention. The SENCO will regularly review the impact of any interventions 

and will adjust programmes accordingly. The SENCO will, in conjunction with Year and Subject leaders, regularly 

review the progress of students on the SEND register, both individually and as a cohort. 

 
Access Arrangements 

 
Access Arrangements will be based on a student’s normal way of working to remove barriers caused by illness or 

disability. Dubai College will consider the full range of arrangements allowed by JCQ at KS4 and 5, and any 

reasonable adjustments at KS3 and for the entrance examination. Requests to use a word processor in exams will 

be considered in consultation with the school’s Word Processor Policy and will usually only be allowed if the 

student has a special educational need or medical condition. 

 
The SENCO and examinations officer will ensure that the appropriate arrangements are put in place for external 

and (where possible) internal exams. The SENCO will ensure that all documentation is up to date and on file and 

she will process the on-line applications. This should be done prior to the start of GCE A Level and GCSE courses 

and, where issues arise during the school year, these should be completed immediately once all paperwork from 

parents and outside agencies has been received. 

 
The access arrangements should be logged onto the individual needs register, held on SharePoint, and this should 

be dated when approval was granted by the examination board, where appropriate, and for what examination 

series. 

 
Copies of approved access arrangements for each year group are held in the SEND Department and the 

examinations office and are updated annually. It is the responsibility of the SENCO and examinations officer to 

ensure that all arrangements are approved prior to the JCQ set deadlines for each examination series. 

 
School Network 

Each subject area liaises with the SENCO. There is communication between the subject area, the learning support 

team, form tutor and head of year/section. All staff have copies of all relevant documentation including Individual 

Education Plans which are drawn up in consultation with parents where necessary. They will contain identified 

strategies that are student and resource specific. Teachers will consider these when planning and delivering the 

curriculum, and should take account of differences in subjects, learning styles, teaching methods etc. 

 
The school will provide support within the classroom wherever possible, but acknowledges that there are 

occasions when one to one or small group work is valuable and will facilitate learning. The student’s response and 

progress will be the indicators of the appropriateness of this approach. 



We intend that all students should access the full curriculum and subject departments are expected to address 

this directly within schemes of work and departmental policy. 

 
English as an Additional Language (EAL) 

Dubai College recognises that due to the International nature of Dubai, a proportion of pupils will be multi- 

/bi-lingual and English may not be their first language. However, all pupils at the college must have the linguistic 

ability to access the curriculum in English, as a condition of admission in line with the School Admissions Policy. 

Students identified as having English as an Additional language will occasionally need extra support, which will be 

offered through the Student Services Department as needed. Students first language is identified during the 

application process and support will be offered during transition and as soon as the student joins the college. The 

English, MFL and Arabic departments will be asked to identify potential issues, and any member of staff can refer 

students for assessment using the Student Services Referral Form. 

 
The SENCO/ Head of Student Services will be responsible for keeping up to date records of the languages used by 

the students in the College, and for providing appropriate intervention/CPD as needed. 

 
Review of Policy 

 
The SEND policy is monitored by SLT and reviewed on an annual basis. 

 

Policy Details 

Version date (v3) September 2026, E.Mosley and S.Richardson 

Last review November 2025, C. Penny 

Next review September 2027 

Responsible SLT Deputy Head - Pastoral 
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Appendix 1: Referral form for staff (Also available as a Microsoft Form) 

 
DUBAI COLLEGE 

A tradition of quality in education 

Student Services Referral Form 

Use this form for SEN assessment /counselling/ pastoral concern (please circle) 

Student Name: 

Teacher/Department: 

Form Class: Date: 

As a teacher of the student concerned, please fill in as much information as is applicable. The 

areas of difficulty prompts may be useful but are not an exhaustive list. 

Area of Concern: (please circle) 

Academic Behavioural 

Emotional Management 

Social Adjustment/Communication 

Self Esteem/Personal Concerns Other 

Outline of needs/concern, including action taken by class teacher 

(eg differentiation, home contact, subject report, catch up classes): 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
ApprovedbyHOY/HOS: Yes  /  No 

To be actioned by SENCO / HOY / SC 

 

 

 

This referral will be kept in a year group file for reference 



Appendix 2: IEP example 

 
Individual Education Plan: �  

Academic  Year  2025/2026 

 
Student Name:  Year Group: Date of 

Birth: 

Form Tutor: Head of 

Year: IEP Date: 

IEPNumber: SEN Stage: 

ReviewType: 

 

 

 
 

 

Barriers to Leai•ning 

 

KHDA Category Additional Information 

 

 

 
Aceonnnodations  

AA -Assessment Accommodations AM - Adaptation of Materials CMA. - Classroom Management Adaptations 
HA - Homework Accommodations ME -Modification of Environment TA -Adaptive Teaching Accommodations 

 

[ Essential Desirable 

  

 

 

 

 

 
 

 
 

 
 

 
 



�  
 

 

 
Accommodations Glossary 
Teachers would be expected to use ALL accommodations that appear on the 'FSSENTIAL' list in everylesson, but should additionally use those 
from the 'DESIRABLE' list if relevant to the task. 

Adaptive Teaching Acconunodations (TA) 

E.'\.]>licit Instructions: 
Keep instructions shoit, simple and break them down into small 

steps. 

Ifs a good idea to have instructions on the board or on the class 
team/or students to refer to. 

Science of Learning: 

Use pictures and icons alongside text to help manage in.fonnation. 

(dual coding) 

Recap topicand ideas at the start of the lesson. (retrieval practice) 

Dual coding is combining words and visuals such as pichtres, 
diagrams, graphic organisers. 

 
Retrieval pr·actice is a study method that encourages students to 
engage with the material in an active way rather than passive 
learning. 

Use of Visual Aids: 

Graphic Organizers 
Mind maps 
Display instructions clearly to reduce copying. 

1\1aterials can be shared with thestudent either with a physical 
copy or on the class Team. Use dual coding and graphic 
organisers on the board and display instructions clearly to 
reduce copying. 

Oracy: 

Allowwait timefor responses and cold call students to regularly 

check understanding. 

Students with ADHD or processing issues will need timeto 
prepare for cold calling- warn them that they will be next to 
allow tirne to collect thefr thoughts. 

Support: 

Allowwait time for responses and ask questions to regularly 
check understanding.Allow time to share shldents thinking out 
loud. Share thinking process to demonstrate how to approach 
tasks. 

 
Model metacognitive thinking and encourage sn,dents to share 
their thinking out loud.Another oph·on might be for sn,dents to 
record their thoughts for you. 

Assess111e11t: 

Share examples of work and explain explicitly why they are 
excellent. 

Use Access arrangements for internal assessments and class/ 
homework as well as sw,mwn·ve assessment- this will establish a 
student's normal way of working. Share rubrics to clarifiJ 
success criteria. 

Allow extra time to complete work. 
ModifiJ class or homework to a reasonable expectation if the 
sn,dent works more slowly. 

Adaptation of Materials (AM) 

Highlight material for emphasis. 
Sn,dents can highlight either hard or soft copies or the teacher 
can pre highlight key concepts. 

Ensure resources, PowerPoints and vocabulaiy sheets are readily 
available on Microsoft Teams. 

Alsoensure that thesn,dent knows how to access the materials, 
especially for younger sn,dents or those new to the school. 

Allow use oflaptop/word processor/noise cancelling 
headphones/voice to text software/spell checker, coloured overlay 
and bilingual dictionaries requested. 

Provide keyvocabulary in advance. 

 
Sn,dents'Access Arrangements are clearly marked on the IEP. 
Word processor to be used/or wrin·ng except MFL/Arabic, 
unless stated otherwise on the IEP. 

Hon1ework Acconm1odatio11s (HA) 
 

Break long tem1projects into manageable tasks and set staggered 

deadlines 
Check in regularly during long assignments. 

Set all homework on MS Teams Assignments. Ensure that the student knows how to access your assignment. 

Modification of Enviro111ne11t (ME) 

 

 

I 

Individual Education Plan: 
Academic Year 2025/2026 

Provide preferential seatingaccording to shtdent needs: near the 
front of the classroom? Near the teacher? Teacher support for 
group work and study partners? 

 

I Provide a quiet place to learn when needed. 

T11e teacher is in control of sean·ng arrangements and the needs 

of the class, task and sn,dent will be taken intoaccount. 

Sn,dents will usually complete classwork and tests in the 
classroom but Sn,dent Services can help to accommodate in 
exceptional circumstances. 

 



Individual Education Plan: 
Acadenrlc  Year  2025/2026 

Modification ofEmironment (ME) 
 

Ill.Corporate rest/movement breaksinto lessons. 
sornt studentswin nttd restbreaks in tests-chttk thrirIEP and 
offer if nttded- sometimes just knowing the optionis therewill 
btenoughfor an a.itriou:s student. 

Allow the vseof quiet sensory/fidget tool 
Pl.ea.sediscuss withstudents services if thisbttomesa 
di.sruption. 

�•o.seof timer to complete wk. Studentsmightusetheir devicein class. 

Clasnoom Management AttOmmodations caw  

Have clear behaviour forle.amingsystemsthat}'Otlfollowup on. 
sntdentswith ICPsshouldnot bt give.n sanr:tionsjor barriers to 
learning mentioned on rhrirILP. 

lbu may nttd torepeatdeadlines and exptttatwns for students 
with processina difficulties. 

Explainclassroom expectatioos. 

Use positiw reinforcement and re-word if reqvired. 
Doublecheck that studentshaveunderstood e:q,ectarit>ns. only 

i,raise if it'sdeserved thouah! 

Gainfullattentionbeforegivinginstructions and repeat 

them. 
Consider seating position for opn·mum teach.er forus, 

Medic:al{M) 

Takinganymedjcation (if ye, istheschool c-linic aware) 

 

use of mobilephoneor deviceto monitor medical condition 

.•Umedications should bemanaaed rhrowhtheschool clinic. 
please keeptheminformed of anychanges. 

Diabeticstudents whousea.na.pp romonitor rhriroondirion may 
begivenpermission to usetheappunder supervision in exams. 

Internal  ASSe:Ssment AttOmmodations{IA) 

word processor k<·ordorocessor robeusedfor writinae.treorMFI./.•rabic. 
unless stared othnwiseon theIEP. 

Dtternal exams should beplanned sothate.m-a.rimec,an be 

accommodated. 

sntdents willcomplete rests andassessments in theclassroom 
with theiroeers in almostall cases-- alterna.rive arra.naements 
must beagreed in writingwith thestudent servi«steam. 

 

Medical evidenceneeded 

 

1b bechecked byexams ream. 

If yoursubject hasa.SP.•G compommt, makesurethestudent 
knowswhen it will bea.pplied, andthatyoufocus on acctUacy in 
keuvoc,abulan, in rhisarea.. 

.o\llowmn time25% 

Separate invigjlatioo 

coloor namingby the invigilator forcandidates whoare 
colowblind 

Non-tieettonicear defenders/ear plugs 

Mark forcontext not spelling/ grammar whenappropriate. 

PtO\'ldestudyguides. 
£nsurethat students know dftttwewaus to usetheauide(nor 
just reading it) 

ASsessmentM::commodationsfor  externala.uns-tobeapeedinad'\'allceby.JCQ{E.AA) 

..tJlow extra time2$% 

..tJlow useoflaptop/"-'Ord processorf,'Oice to text 
software/calculator. 

on.tuwhen soeci,fied inL,u sectionofIEP. 

k<·ordprocessor robeusedfor writing e.treptMFL/.•rabic, 
unless stated otherwiseon theIEP. 

use of altemath"etest locatioo- seouate room. 

PrO\oidere.tder/scribe/prompter for tests. 

..tJlow useofspellcbecker. 

..tJlowbilingual dictionacy. 

J:tttst havemedicalevidence to supi,on 

J:tttst mee-t JCQcondirions. 

J:tttst mee-t JCQcondirions. 

J:tttst mee-t JCQcondirions. 



Individual Education Plan: rlJ 
Academic  Year  2025/2026 

 

�vscloNd 
&tended .. spoclfk 

Hl&ftel' order vs r•lslnc the bar 

Sowcestosuppc,rtandeiwkh 

.P.l.a.n..n.e..ddegreesof dlfflcutty and 

Forms of assessment (oral, written, 

presentations,vkleos) 

Olfterent/leveUed mark 

schemes/accredltlne prior learnln1 

leamlncobjocflws 

Startingpointsandsequencing 

Routes throurh tt-.esame task 

Narrative ere/consolidation 

Modellln1and scaffoldi"I to support 

prosresslon and predslon 

Eicpll<lt Instruction &clled<tor 
undemandlna 
eoc,,thoo load&-- 
5lHtegle5 

llltfOductlonto desirabledlfllcuhles 

Different objectiw/task ceilings 

Complexity, breadth and depth 

Research not search 

Level of independence required to 

complete tasks 

Rich sourcesof Information 

Critical conslc:teration of sources 

Level of interaction and colaboration 
with or betwMn students 

Thequality of talkandlbtenlng 

Questioning and debate(teacher 

directed/student ienerated/soc.ratic) 

Establishing appropriateindicators of 

excellence 
Levcls/tlming/dcbil/peer tr31nins 
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Guide for Implementing the Categorisation System for 

Students of Determination 

Introduction 

In line with Federal Law No. (29) of 2006 concerning the Rights of Persons with Disabilities and its 

amendments, Cabinet Resolution No. (3) of 2018 regarding the Unified National Classification of Disabilities 

of People of Determination in the United Arab Emirates, and Law No. (3) of 2022 concerning the Rights of 

Persons with Disabilities in the Emirate of Dubai, all educational institutions are required to ensure equitable 

access, inclusion, and appropriate support for Students of Determination. 

This categorisation system ensures: 

► Compliance with national directives and consistency across educational institutions. 

► A cohesive approach across relevant authorities, entities, and stakeholders. 

► Accurate identification and reporting to inform planning, resourcing, and inclusive practice. 

All students of determination (students with a formal diagnosis) and students identified with evidence-

based indicators of a possible disability must be classified with reference to the following: 

► Table 1: Every student of determination (student with a formal diagnosis) must be classified under one 

of the 11 main categories. 

► Table 2: Every identified student (student with evidence-based indicators of a disability) must be 

categorised using the barrier categories in Table 2. 

Note:Chronic health conditions (such as epilepsy, diabetes, asthma, cystic fibrosis, and cancer) are not included 

in this system. These should be recorded and managed separately through the institution's medical, health and 

wellbeing policies. 

(g] @KHDA [I] @KHDAOFFICIAL � @KHDADUBAI � WWW.KHDA.GOV.AE 

http://www.khda.gov.ae/


 


