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Originally adopted by the Shoreline Public Schools Board of Directors in June 2024, the Envision
Shoreline Strategic Plan is a living document that will be updated annually to reflect progress,
lessons learned, and evolving student and school needs. The district’s strategic goals and Spring
2029 student-outcome targets remain the foundation of the plan.
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Executive Summary

The Envision Shoreline Strategic Plan (2026-2029) provides a roadmap for advancing Shoreline
Public Schools’ mission to educate and empower every student to thrive in an ever-changing
world. Guided by the vision to Engage. Inspire. Empower., the plan reflects the district’s
commitment to equitable opportunities, high-quality instruction, and the support each student
needs to achieve their potential.

Developed through a year-long process involving students, families, staff, community members,
district leadership, and the School Board, the plan is grounded in student achievement, school
climate, demographic, and operational data, as well as community priorities. Shoreline enters
this work with many strengths, including strong achievement and graduation outcomes relative
to comparable districts, dedicated staff, engaged families, and a supportive community. At the
same time, district data identify persistent differences in outcomes among student groups,
declining literacy performance beyond the elementary grades, and opportunities to strengthen
students’ sense of safety, belonging, and well-being.

The district’s work is organized around three interconnected strategic priorities:

e Every Student Supported
e All Students Literate
e Each Student Thriving

Together, these priorities focus district efforts on strong instruction, early identification of
student needs, timely academic and behavioral support, and safe and welcoming learning
environments. Multi-Tiered Systems of Support (MTSS) provides a primary framework for
organizing and strengthening this work across schools.

This document serves both as the district’s Strategic Plan through Spring 2029 and as an annual
update on implementation and progress. The strategic priorities and Spring 2029
student-outcome targets provide consistent long-term direction, while current results,
implementation strategies, and annual areas of focus reflect where the district is in carrying out
the plan. The district will update the document annually using achievement and
implementation data, lessons learned, and evidence about student and school needs to assess
progress and adjust strategies, resources, and implementation priorities as appropriate.
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Strategic Planning Process

From November 2023 through June 2024, Shoreline Public Schools developed the Envision
Shoreline Strategic Plan through a multi-stage public process. Following initial School Board
direction, a Strategic Planning Coalition representing students, families, community members,
certificated and classified staff, administrators, and district facilitators met five times to review
district programs, disaggregated performance data, survey results, and community priorities;
identify areas for growth; develop potential strategies; and consider urgency, impact, available
resources, and long-term sustainability. Broader community survey responses and Budget
Advisory Team feedback also informed the work. Draft priorities, strategies, measures, and
timelines were presented to the Board, refined in response to feedback, and adopted in June
2024.

Members of the Strategic Planning Coalition review disaggregated data during a 2024 planning session.

This process resulted in three Strategic Priorities: Every Student Supported, All Students
Literate, and Each Student Thriving. Multi-Tiered Systems of Support (MTSS) serves as the
primary implementation framework for Every Student Supported and also supports
coordinated work in literacy and belonging across the district.
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Mission

Shoreline Public Schools’ mission is to provide a collaborative
learning community that engages all students in academic and
work-life skills needed to achieve their individual potential and

become responsible global citizens.

Vision

The district’s vision and daily operations are guided by the Envision Shoreline strategic plan,
centered on the theme:

Engage. Inspire. Empower.

The vision focuses on three core areas:

¢ Engagement - Creating meaningful, relevant learning and authentic
opportunities for students, families, and staff to participate, contribute,
and help shape the educational community.

> v

e Empowerment - Designing systems that honor individual student goals, while building
college and career readiness in an environment that supports social, emotional, and

¢ Inspiration - Fostering curiosity, creativity, and a love for continuous learning.

physical well-being.

These three areas connect directly to the plan’s three strategic goal areas - Every Student
Supported, All Students Literate, and Each Student Thriving - which translate the vision into the
district’s day-to-day priorities.
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Values

Values drive our work. A team of educators and community members identified the following

values as part of work connected to defining an instructional vision for our district.

All students can achieve - All students can grow to reach their academic and personal
excellence.

Equitable access to rigorous learning is essential - All students will be provided with
equitable instruction, access to innovative programs, and necessary supports for success.

Diversity makes our community stronger - We view diversity as an asset. Fostering an
environment of dignity and respect, all individuals, opinions, and contributions are valued.

Curiosity sparks creativity and innovation - Students will be encouraged to generate
questions, explore topics of interest, and engage in inquiry to develop new ideas and novel
ways of thinking.

Respect, empathy, and collaboration are at the core of community - Students broaden
their perspectives by seeking to understand the perspectives and experiences of others and
by working collaboratively to understand their role and responsibilities in our local and
global community.
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District Overview and Context

Shoreline Public Schools serves a diverse and engaged community with a longstanding
commitment to public education. The following profile provides context for the students, staff,
schools, and communities at the center of the district’s strategic work.

4.1 District Profile

Shoreline Public Schools serves the cities of Shoreline and Lake Forest Park, just north of Seattle.
The district serves approximately 9,700 students across:

e One early learning center

e Nine K-5 elementary schools

e Two grades 6-8 middle schools

e Two grades 9-12 high schools

e One K-8 community school

e One K-8 home education exchange
e One transition program

Our Students

Shoreline serves approximately 9,700 students whose languages, cultures, identities, strengths,
and needs shape the district’s strategic priorities. This profile highlights demographic and
program characteristics that are important to planning for equitable access, instruction, and
student support.

Student Group m Students Served by Programs m

American Indian or Alaska Native 0.2% Multilingual Learners 11.5%
Asian 12.3% Highly Capable 14.0%
Black or African American 10.1% Low Income 33.2%
Hispanic/Latino of any race 16.5% Section 504 11.9%
Native Hawaiian or Pacific Islander 0.4% Students with Disabilities 15.6%
Two or More Races 12.6%

White 47.9%

OSPI 2025-26 Data for Grades K-12
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Our Staff
Shoreline Public Schools employs approximately 1,250 people:

e Approximately 700 certificated and administrative staff
e Approximately 550 classified staff

The district is actively working to recruit and retain staff who reflect the diversity of its students
and community, including BIPOC staff and staff who speak languages other than English.

Our Community

Shoreline Public Schools serves the cities of Shoreline and Lake Forest Park, neighboring
communities located just north of Seattle between Puget Sound and Lake Washington.

The communities served by Shoreline schools are increasingly diverse racially, ethnically,
linguistically, and economically. Students and families bring a wide range of cultures, identities,
experiences, and perspectives to the district. Strong neighborhoods, engaged families,
community partnerships, and a longstanding commitment to public education provide an
important foundation for the district’s work.

This diversity is one of Shoreline’s greatest strengths. It also reinforces the district’s
responsibility to ensure that every student has equitable access to excellent instruction,
meaningful support, a strong sense of belonging, and opportunities to thrive.
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4.2 Spring 2025 Student Outcomes - Baseline

The table identifies the district’s Spring 2029 student-outcome targets and the Spring 2025
results from which progress will be measured.

Spring 2025 Results

Student Outcome Measure Spring 2029 Target (Baseline)
Grade 5 students reading at grade level 85% 71%
Grade 8 students reading at grade level 85% 63%
\i;a:?s;i-:fss;sgslnts reporting feeling safe and 95% 89%
Four-year adjusted cohort graduation rate 95% 92%

“Baseline” is the starting result against which progress is measured. Spring 2025 is the baseline year for the
strategic plan, and subsequent annual results will be compared with these figures through Spring 2029.

A cohort is a defined group of students followed over time. For literacy, the district can compare the
performance of continuously enrolled students in Grade 5 with the same group’s performance in Grades 3 and
4. The Grade 5 cohort result is 73.4%, and the Grade 8 cohort result is 65.6%. The graduation measure follows
students for four years after they first enter Grade 9 and adjusts for students who transfer into or out of the
cohort. Literacy cohort results provide additional context, while official progress toward the literacy targets is
reported using the annual grade-level measures shown in the table.

Spring 2026 results will be added following validation and presented during our annual progress

update compared to the 2025 performance.

4.3 Current Strengths

e Early literacy (K-2) is a relative strength, with solid percentages of students meeting DIBELS
benchmarks.

¢ The 5th-grade ELA cohort improved steadily from Grade 3 to Grade 5 (+5.4 points over
three years), slightly ahead of the trajectory needed to reach 85% by 2029.

e Most multilingual learners are meeting OSPI’s expected annual WIDA growth, showing
forward progress in language development.

¢ A majority of 9th graders meet at least one “on-track” indicator (passing English 9 or
earning six credits).

e The four-year graduation rate (92%) is stable and ranks second-highest among nine
comparable Washington districts, above the state average (82.8%).

e Reading performance (65.1% combined SBA) and attendance (78.1%) also rank near the
top of the comparable-district peer group.
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4.4 Current Areas of Need

e Reading outcomes decline after Grade 3, with the 8th-grade cohort actually losing ground

(—0.9 points over three years) and falling below the trajectory required to reach the 85%
target.

e QOutcomes decline at key transition points, particularly the move into middle school.

e Multilingual learners and students receiving special education services score well below
district averages on nearly every academic and graduation indicator, across multiple years
of monitoring - this is a persistent gap, not a single-year dip.

e.g., 5th-grade ELA: MLL 16% vs. 82% White; 8th-grade ELA: MILL 7% vs. 73% White; four-year
graduation: MLL 76% vs. 96% Asian.

e WIDA language-growth gains are not yet translating into comparable reading proficiency,

pointing to a gap between language-development progress and literacy instruction
alignment.

e Graduation and on-track disparities mirror the same student groups affected by earlier
academic gaps, and the pattern is consistent from elementary through graduation.

e Student survey results indicate that, while most students report positive school
experiences, opportunities remain to strengthen students’ sense of safety, belonging, and
connection across the district. As student academic success and well-being are closely
connected, strengthening school climate, trusted-adult relationships, behavioral supports,
and the district’s ability to monitor student well-being are important priorities for
continued improvement.
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4.5 Comparable-District Context

Benchmarked against nine Washington districts with similar demographics, Shoreline ranks near
the top of its peer group on reading, mathematics, attendance, and graduation. In 2025-26,
Shoreline improved in both ELA and mathematics, with gains exceeding statewide improvement
and combined ELA and mathematics performance moving from third to second among
comparison districts. These results indicate that the district’s overall system performance is
strong relative to peers, even as gaps for specific student groups remain a priority for

improvement.

School o o SBA SBA SBA Grad.

Districts with Similar Demographics

Lake Stevens 10,283 17.5%  33.2%  169%  65.0% 542%  59.6% 77.0%  89.4%
Marysville 9,668 19.8%  54.7%  16.1%  36.8% = 28.6%  32.7% 623%  85.1%
Mead 10,607 200%  40.1%  4.7%  60.5%  49.6%  55.1%  83.9%  90.9%
Olympia 9,666 19.1%  352%  41%  63.4% 504%  56.9% 745%  94.2%
Peninsula 9,143 16.1%  23.1%  2.7%  67.5% 57.1%  62.3% 83.2%  90.9%
Shoreline 9,668 15.6%  33.2% 11.5% 67.4% 60.1%  63.8%  79.7%  91.8%
Snohomish 10.012 15.6%  243%  7.0% = 62.4% 52.8%  57.6% 76.9%  91.0%
South Kitsap 9,404 18.6%  46.7%  3.3%  54.6%  43.6%  49.1% 72.4%  82.3%
sumner- 11,033 152%  342%  61%  72.4%  60.2% 66.3% 78.1%  91.1%

Bonney Lake
State 1,098,219 16.9% 48.4% 15.1% 52.8% 43.1% 47.9% 74.3% 82.8%

* Highest result for that measure among comparable districts. Source: OSPI Report Card data, 2025-26.
Comparable-district enrollment, demographic, and outcome data alongside the statewide average.
Graduation rates are provided later in the year and reflect 2024-25.
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Strategic Priorities

Envision Shoreline is organized around three interconnected strategic goal areas. MTSS is the
primary implementation framework for Every Student Supported and supports the literacy and
belonging work described in the other two goals.

oy é% Qiﬁﬂ

Every Student All Students D Stufnt
Supported Literate Thriving
Every Student All Students Literate Each Student
Supported Strong literacy instruction, Thriving
A districtwide Multi-Tiered foundational reading skills, Strengthen behavioral, social,
System of Supports (MTSS) and intervention systems that and emotional supports;
that identifies academic, prepare students for academic belonging, safety, and student
behavioral, attendance, and success and lifelong learning. well-being across every
social-emotional needs early; school.

delivers increasingly targeted
support; and monitors
whether students benefit.

The three Strategic Priorities build on foundational work undertaken during the 2025-26 school
year, including literacy curriculum adoption, an initial MTSS pilot, and development of the
district’s MTSS implementation framework. This work provides the starting point for
implementation through Spring 2029.

Implementation will be sequenced and scaled over time based on evidence, organizational
capacity, and school readiness. Although the plan emphasizes literacy, student support, and
student well-being, it does not diminish the importance of mathematics or other essential areas
of district work. Mathematics remains a core instructional responsibility and will continue to be
strengthened through curriculum review, professional learning, assessment, and
school-improvement processes. Other district responsibilities and initiatives will continue
through established operational plans, departmental work, and Board direction.

This structure is intended to establish clear districtwide priorities, not to provide a
comprehensive inventory of every important program, responsibility, or improvement effort
undertaken by Shoreline Public Schools.
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Key Strategies by Priority Area

The objectives below identify the district’s principal strategic commitments through Spring
2029. Specific annual activities, timelines, and deliverables are established in the
implementation roadmap and companion operating plans.

6.1 Every Student Supported - MTSS

e Establish functioning school MTSS Leadership Teams that use a common problem-solving
cycle to identify needs, analyze causes, implement responses, and evaluate results.

¢ Implement reliable universal screening or early-warning review, timely intervention, and
progress monitoring appropriate to elementary and secondary settings.

e Strengthen Tier 1 academic, behavioral, attendance, and social-emotional supports before
intensifying intervention.

e Use MTSS system fidelity, practice/intervention fidelity, and student-impact evidence
together when making decisions.

e Operate a District Implementation Team that coordinates support, removes barriers,
studies implementation across schools, and recommends when practices are ready to
expand.

e Prepare for and implement RTI-based SLD eligibility requirements by aligning academic
intervention, progress monitoring, fidelity, documentation, referral, and evaluation
practices.

e Monitor access, response to intervention, referrals, and outcomes by school and student
group, including multilingual learners and students with disabilities.

6.2 All Students Literate - Literacy

» Shift K-5 foundational literacy to a science-of-reading-aligned model (UFLI + morphology +
FishTank ELA), required across all elementary classrooms.

e Expand the mCLASS K-5 literacy assessment platform to replace manual DIBELS scoring,
moving from 5 pilot schools (Year 1) to full-district use by Year 3 (2027-28).

e Establish K-5 instructional time guidance to protect and prioritize literacy instruction
without dictating identical schedules across classrooms.

e Strengthen Tier 1 and Tier 2 middle school literacy curriculum and instruction, including
REWARDS decoding intervention and expanded use of Lexia for reading access.

¢ Build clearer high school ELA pathways (piloted at Shorecrest) connecting coursework to
dual credit and postsecondary readiness.

Page 13 of 25



Envision Shoreline 2026-29

e Strengthen literacy instruction and intervention for multilingual learners by aligning
curriculum, instructional practices, and professional learning with language-development
needs.

e Align curriculum and instruction with new state ELA standards.

6.3 Each Student Thriving - SEL & Student Support

e Strengthen Positive Behavioral Interventions and Supports (PBIS), including consistent
schoolwide behavior expectations and increasingly targeted behavioral supports.

e Strengthen the use of proactive restorative practices to support relationships, belonging,
and positive school environments.

e Develop Tier 2 behavior supports and a district discipline matrix to support more consistent
approaches to student behavior across schools.

e Strengthen systems for identifying and responding to students who need additional
support, including secondary Early Warning System indicators such as attendance, course
performance, and behavior.

e Strengthen students’ sense of belonging and connection to trusted adults at school, with
particular attention to identifying and addressing gaps in connection.

e Engage students and families through forums and other feedback opportunities to better
understand experiences with belonging, safety, well-being, and connection and use that
input to inform improvement priorities.

e Continue strengthening graduation and postsecondary readiness through established
supports and increasingly coordinated approaches to student support and planning.

e Provide professional learning and implementation support that strengthens staff capacity
to support student belonging, behavior, social-emotional well-being, and connection.
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Theory of Action

A theory of action explains how Shoreline Public Schools expects its strategic choices to improve
outcomes for students.

If Shoreline provides coherent, high-quality Tier 1 instruction; uses reliable screening
and early-warning information to identify needs; delivers timely, evidence-based
academic, behavioral, attendance, and social-emotional supports; and monitors
implementation and student response by student group, then more students will read
at grade level, feel safe and welcome, graduate on time, and thrive regardless of
background or circumstance.

The district will use evidence, ongoing monitoring, and continuous improvement to strengthen
implementation, refine strategies, and improve outcomes while remaining committed to its
three strategic priorities: Every Student Supported, All Students Literate, and Each Student
Thriving.

Measures of Progress

The district will use targets and indicators to determine whether the Strategic Plan is improving
student outcomes.

A target is a specific student outcome the district intends to achieve by Spring 2029. The targets
represent the primary measures of the Strategic Plan’s success.

An indicator of progress provides earlier or additional information about whether students and
the district appear to be moving toward those targets. Indicators help staff identify strengths,
emerging needs, and possible adjustments. They support, but do not replace, the Strategic Plan
targets.
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8.1 Strategic Plan Targets (Spring 2029)

Spring 2025 Results

Student Outcome Measure Spring 2029 Target (Baseline)
Grade 5 students reading at grade level 85% 71%
Grade 8 students reading at grade level 85% 63%
S\,S}Ss;i-:f:;;:g;nts reporting feeling safe and 95% 89%
Four-year adjusted cohort graduation rate 95% 92%

Progress will be examined for the district overall and by school and student group when reporting is reliable
and protects student confidentiality. Student groups will include Hispanic/Latino students, American Indian or
Alaska Native students, Black or African American students, multilingual learners, students with disabilities,
and students qualifying for free or reduced-price meals.

8.1.1 Current Performance
B Spring 2025 (baseline) | Spring 2029 (goal)

Spring 2025 results established the

Grade 5 students reading at grade level

district’s baseline for each Strategic Plan 71%
O

target and show the progress needed to 85%

reach the adOpted.Sprmg 2029_ goals: Grade 8 students reading at grade level

These results provide the starting point 63%

for monitoring progress over the life of 85%

the plan. Annual results will be used to

assess whether outcomes are improving 8%

at the pace needed to reach the Spring 9500
2029 targets.

Students (4-12) feeling safe & welcome

Four-year graduation rate
92%

95%

8.1.2 Measurement Definitions

¢ Reading at grade level: The percentage of Grade 5 and Grade 8 students meeting or
exceeding the state standard as indicated by a score of 3 or 4 on the Washington Smarter
Balanced English Language Arts assessment, administered annually in the spring.

¢ Safe and welcome: The percentage of students in grades 4-12 responding favorably to
prompts about safety and belonging administered annually through the Center for
Educational Effectiveness Student Survey. The same survey items and calculation will be
used each year to measure progress toward the Spring 2029 target.
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e Graduate on time: The four-year adjusted cohort graduation rate reported by the
Washington Office of Superintendent of Public Instruction. This measure represents the
percentage of students graduating within four years of first entering Grade 9 and is
adjusted for students who transfer into or out of the cohort.

8.2 Indicators of Progress

The indicators below provide earlier or additional information about progress toward the Spring
2029 targets. District staff monitor these indicators to identify strengths, emerging needs, and
possible adjustments.

+ % of kindergarteners at
benchmark on DIBELS spring
assessment

- % of first graders at

These indicators allow us to identify students who need
additional literacy support early, and to intervene

Early Literacy benchmark on DIBELS spring  appropriately. They are helpful to MTSS teams
assessment throughout the school year. Each assessment is
- % of second graders at administered in fall, winter, and spring.
benchmark on DIBELS spring
assessment
e 3r‘d el i e There is a strong correlation between proficiency in
exceeding standard on the reading by the end of third grade and long-term
3rd Graders state Smarter Balanced ELA academic success. This is also the first administration of
on Track for assessment (SBA) and/or the state ELA assessment, showing how students
Success reading at grade level on the  perform relative to peers statewide. iReady adds a

5th Graders’
Readiness for

3rd grade iReady
assessment.

+ % of 5th graders meeting or
exceeding standard on SBA
ELA and/or at grade level on

national comparison. The SBA is administered in spring;
iReady in fall, winter, and spring.

Some students will need additional support even with
strong literacy instruction. These indicators help MTSS
teams identify students needing support as they move to

Middle School iReady Reading. middle school.
-+ % of 8th graders meeting or

8th G.raders’ exceeding standard on SBA ThES? indicators help MTSS teams identify students

Rt'aadlness for ELA and/or at grade level on needing support an_d the type of support needed as

High School . . students move to high school.

iReady Reading.

K-12 - % of multilingual learners WIDA helps educators identify the language-proficiency

Multilingual making ‘Expected Progress’ levels of muItiIingua! learners, guiding.ins'truction and

Learner each year as measured by suppo'rt. It also prov!des data for mon}torlng progress
over time and ensuring compliance with federal and

Progress WIDA.
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High School
Students on
Track for

Graduation

High School
Students
Graduating
Future Ready

Student
Well-Being
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% of students passing
English 9 by the end of 9th
grade

-+ % of 9th graders earning 6

credits

- Graduation rate

+ % of students earning dual

credit in English

- % of students earning dual

credit in math

+ % of graduates enrolling in

postsecondary learning
within 2 years of graduating

% of students reporting not

being bullied

- % of students reporting they

feel safe at school

- % of staff reporting

consistent enforcement of
behavior expectations

- % of students not reporting

feeling sad or hopeless
almost every day for two or
more weeks

As literacy instruction and intervention strengthen in
grades K-8, more students are expected to pass high
school courses. This data is collected each semester and
used by MTSS teams to evaluate programs such as APEX
Learning and summer school.

Longer-term indicators of whether students leave
Shoreline prepared for postsecondary success.

Collected through the annual Center for Educational
Effectiveness Survey, providing longitudinal data on
Behavioral, Social, and Emotional Learning. MTSS/PBIS
teams use this data to set annual goals for student
learning and support.
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Implementation

Implementation of the Envision Shoreline Strategic Plan will occur over multiple years, with the
pace and sequence of work reflecting district and school capacity, implementation progress, and
evidence of student need. Each of the three strategic priorities is at a different stage of
development and implementation, and the district will build, strengthen, and expand the work.

The sections below summarize the major implementation priorities and milestones through
Spring 2029. Appendix A: Strategic Implementation Roadmap provides a more detailed
year-by-year progression for each priority, including key actions, professional learning, school
and district leadership responsibilities, resource alignment, family engagement, and monitoring.

9.1 MTSS Implementation

Implementation Milestones

Initial pilot: four schools establish or strengthen teams, screening and data-review
2025-26 routines, focused Tier 1 practices, progress monitoring, and Shoreline’s abbreviated
MTSS fidelity review, adapted from the American Institutes for Research.

Expanded pilot: eight schools participate with differentiated Year 1/Year 2 and
elementary/secondary expectations; the District Implementation Team (DIT) coordinates

2026-27 . . . ; . o
support, reviews implementation evidence, and develops readiness criteria for
districtwide expansion and RTI-based SLD implementation.
Districtwide implementation: all remaining schools establish core MTSS components
2027-28 while earlier cohorts deepen implementation; districtwide minimum expectations are

implemented and refined, and schools prepare to meet established readiness criteria for
RTI-based SLD implementation.

RTI implementation and system integration: all schools use the academic intervention,
2028-29 progress-monitoring, fidelity, and documentation practices required for RTI-based SLD
eligibility while continuing to strengthen broader MTSS implementation.

The Strategic Plan establishes district direction and student-outcome targets through Spring 2029. A separate
MTSS Implementation Plan provides more detailed guidance for carrying out the district's MTSS work and may
be updated as implementation progresses.

9.1.1 Readiness to Advance

During 2026-27, the District Implementation Team will use pilot evidence to establish readiness
criteria for districtwide MTSS expansion and RTI-based SLD implementation. As implementation
expands, district leadership will use these criteria alongside fidelity, student-response, and
capacity evidence to identify where schools are ready to advance and where additional support
is needed.
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9.2 Literacy Curriculum, Instruction, & Intervention Implementation

Literacy implementation includes elementary curriculum and foundational-skills instruction,

middle-school reading intervention, professional learning, and the use of assessment

information to identify and respond to student needs.

Implementation Milestones

2025-26

2026-27

2027-28

Page 20 of 25

Elementary literacy
- Complete the K-5 ELA adoption process through piloting, committee and DIMC review, and
Board action.

- Continue UFLI practice in primary grades and morphology materials in intermediate grades.
-+ Use mCLASS and DIBELS screening in MTSS pilot schools.

Middle school literacy
- Continue district-supported middle-school literacy intervention.

- Use REWARDS in Grade 6 with data review and continue Grade 6-8 intervention.

- Pilot Lexia PowerUp to inform future use.

Professional learning, assessment, and support
- Review student data and intervention practices to identify needs and plan next steps.

Elementary literacy
- Begin FishTank Year 1, with all K-5 teachers teaching at least Unit 1.

- Continue UFLI in grades K-2 and morphology instruction in grades 3-5.

- Continue mCLASS screening in participating schools and develop short-cycle literacy
progress monitoring.

Middle school literacy
- Continue REWARDS and introduce Lexia PowerUp as reading supports.

- Refine student identification and flexible grouping, including Grade 6 intervention and Grade
7-8 six-week intervention blocks.

- Coordinate intervention with multilingual learner and special education supports.

Professional learning, assessment, and support
- Provide FishTank training, early-release planning time, and coaching.

- Provide middle-school learning on REWARDS, Lexia PowerUp, student grouping, block
design, and progress monitoring.

- Use screening and progress-monitoring information to review student placement and
response to support.

Elementary literacy
- Expand FishTank Year 2, with teachers using most units; review sequencing and adjustments.

- Strengthen consistent foundational-skills instruction.

- Expand mCLASS across K-5 and use results to inform instruction, grouping, and support.
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Implementation Milestones

Middle school literacy
- Refine REWARDS and Lexia PowerUp use based on student participation and progress.

- Strengthen placement criteria, protected intervention time, flexible grouping, and
coordination across services.

Professional learning, assessment, and support
- Continue job-embedded professional learning and collaborative data review.

- Use student progress and staff feedback to adjust curriculum, groupings, schedules, and
support.

Elementary literacy
- Reach full FishTank implementation across K-5 classrooms.

- Sustain UFLI and morphology instruction as appropriate by grade level.

- Use mCLASS screening and progress monitoring as part of ongoing literacy decision-making.

Middle school literacy
- Sustain effective middle-school literacy instruction and intervention.

2028-29
- Adjust REWARDS, Lexia PowerUp, student groupings, and intervention structures based on

student need and progress.

Professional learning, assessment, and support
- Review implementation and student outcomes across grade levels.

- Maintain professional learning, progress monitoring, and district support for continued
improvement.

9.2.1 Sustaining and Improving Literacy Implementation

Improving literacy outcomes requires sustained, multi-year attention to high-quality instruction,
intervention, professional learning, and implementation. The Teaching and Learning
Department, in collaboration with school leaders and other relevant staff, will review literacy
outcomes and implementation evidence during the year and as part of the district's annual
review of Strategic Plan progress. These reviews will:

® |[dentify areas of concern when annual results decline or remain below the expected
trajectory by examining patterns across schools, grade levels, classrooms, literacy skills
or domains, and student groups.

® Examine student outcomes alongside implementation evidence, including core
instruction, foundational skills, intervention, assessment and progress monitoring,
instructional time, and related professional learning and support. Where
implementation is incomplete or inconsistent, strengthen implementation and monitor
student response before recommending changes to an adopted curriculum, instructional
approach, or intervention.

® Focus improvement efforts where the evidence indicates they are needed, providing
broader district support when concerns are systemic and more targeted support when
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concerns are concentrated within particular schools, grade levels, classrooms,
instructional components, or intervention systems.

® Monitor the impact of improvement efforts over time using implementation and
student-outcome evidence. Concerns that persist across multiple annual review cycles
will prompt a broader review of the district's approach, including whether
implementation is sufficiently established and whether changes to curriculum,
instructional approaches, interventions, professional learning, or other district supports
are warranted.

9.3 Strengthening Student Support Systems

The district recognizes that supporting student well-being requires sustained investment in both
prevention and early intervention. As implementation of the Strategic Plan continues, schools
will continue to strengthen schoolwide Positive Behavioral Interventions and Supports (PBIS) to
promote positive learning environments, establish consistent behavioral expectations, and
foster a sense of belonging for all students.

At the secondary level, schools are developing Early Warning Systems that use indicators such as
attendance, behavior, and course performance to identify students who may be experiencing
academic, behavioral, social, or emotional challenges. By identifying students earlier, schools
can coordinate timely interventions and connect students with appropriate supports before
concerns become more significant.

As these systems mature, the district will continue refining implementation, strengthening staff
capacity, and evaluating additional measures that provide a more comprehensive understanding
of student well-being and the effectiveness of district support.
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Monitoring

Monitoring ensures the Strategic Plan remains an active framework for continuous

improvement by measuring progress, informing decision-making, and promoting accountability.

Through regular review of implementation, student outcomes, and leading indicators, the

district will celebrate successes, identify areas requiring additional support, and refine strategies

to improve results for all students.

10.1 Annual Board Reporting Calendar

October
November
January
February
March
April

May

June

Discipline updates

School Improvement Plans - goals, MTSS alignment, ELA/Math/SEL trends

Strategic Plan Midyear Report - progress toward literacy, graduation, well-being targets
Secondary & Postsecondary - dual credit, AVID, postsecondary enrollment

Equity Alignment - Race & Equity, anti-racism, Title VI, Ethnic Studies

Special Education - services, inclusion, 9th-grade credit, graduation

Multilingual Learner & Dual Language - enrollment, services, WIDA growth, exit rates
Strategic Plan and MTSS Year-End Report: progress toward adopted targets; MTSS
implementation indicators; student response and equity patterns; accomplishments;

unresolved barriers; readiness decisions; and recommended priorities for the following
year.

10.2 Dashboards

e Public Strategic Plan Dashboard: the district will develop a public dashboard displaying
adopted targets, annual results, disaggregated results where reportable, implementation
milestones, and current status. Initial publication target: [date].

e Internal MTSS Dashboard: the district will continue developing an internal dashboard
integrating available screening, attendance, behavior, course-performance, intervention,
progress monitoring, and fidelity information. Implementation will occur in phases as data

definitions, access, privacy protections, and system capacity are established.
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10.3 Trajectory-Based Target Tracking

Annual results will be reviewed to determine whether outcomes are improving at a pace
reasonably consistent with reaching the Spring 2029 targets. Staff will consider the magnitude
and direction of change, implementation progress, student-group results, and other relevant
evidence rather than relying on a single year's result to determine whether a strategy is
effective.

10.4 External Benchmarking

Results are compared annually against nine demographically comparable Washington districts
and the state average across enrollment, ELA/Math SBA performance, attendance, and
graduation rate.
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Continuous Improvement

The district will maintain its three strategic priorities while using student outcomes,
implementation evidence, and experience from schools to strengthen the work over time. As
implementation progresses, district and school leaders will identify what is working, where
additional support or refinement is needed, and whether the pace or approach should be
adjusted.

Changes will be informed by the monitoring processes described in Section 10 and the
implementation approaches described in Section 9. Depending on the evidence, the district may
strengthen implementation, provide additional support or professional learning, adjust
resources or timelines, refine strategies, or reconsider an approach that is not producing the
intended results.

Lessons learned across Every Student Supported, All Students Literate, and Each Student
Thriving will inform annual updates to the Strategic Plan and implementation priorities for the
following year.

Community Engagement

During the 2026-27 school year, staff from Shoreline Public Schools will engage students, staff,
families, and community members to share information about the Envision Shoreline Strategic
Plan, build understanding of the district’s priorities and implementation approach, and gather
input as the work continues.

This engagement will also support further development of the Each Student Thriving priority.
While the district has identified important areas of focus related to belonging, safety, behavior,
social-emotional support, student leadership, and family engagement, this goal area is less fully
developed than the district’s literacy and MTSS work. The district will work with students, staff,
families, and community partners to better define priorities, strategies, measures, and
implementation approaches for this area.

Input gathered through this process will inform annual updates to the Strategic Plan and related
implementation priorities.
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Envision Shoreline Strategic Plan Implementation Roadmap

Through Spring 2029

Purpose

This roadmap translates the Envision Shoreline Strategic Plan into a phased sequence of work through Spring 2029. Each strategic priority is organized around common implementation areas,
including strategic work, adult capacity, school and district leadership, resources, family engagement, and measures of progress, providing a consistent structure for guiding and monitoring
implementation.

Establish a districtwide system that identifies academic, behavioral, attendance, and
Every Student Supported social-emotional needs early; delivers increasingly targeted support; and monitors whether
students benefit.

) Provide strong literacy instruction, foundational reading skills, and intervention systems that
All Students Literate ) i ]
prepare students for academic success and lifelong learning.

Each Student Thrivin Strengthen behavioral, social, and emotional supports; belonging, safety, graduation, and
8 postsecondary readiness across every school.

How to Read the Roadmap

The Strategic Work row identifies the main implementation milestones. The six additional rows identify the necessary conditions for carrying out that work well. Annual operating plans may
refine activities and pacing in response to evidence, capacity, and readiness while remaining aligned with the adopted goals and Spring 2029 targets.

Additional Implementation Guidance

A separate MTSS Implementation Plan provides more detailed guidance for carrying out the district's MTSS work and may be updated as implementation progresses.
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Establish a districtwide system that identifies academic, behavioral, attendance, and social-emotional needs early; delivers increasingly targeted support; and monitors whether students benefit.

Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Strategic Work

Launched the initial MTSS pilot in
four schools, with differentiated
school-specific implementation
priorities.
Conducted MTSS fidelity assessments
to establish baselines and identify
implementation priorities.
Established or strengthened:
o School MTSS Leadership Teams and
data-review routines
o Universal screening
o Tier 1 instructional and behavioral
practices
o Short-cycle progress monitoring and
intervention decision-making

e Created opportunities for

cross-school learning and reflection
to identify promising practices,
implementation challenges, and
lessons for expansion.

Used pilot evidence to identify
barriers and needed district supports
for future implementation and
scaling.

Expand the MTSS pilot to eight
schools, with differentiated Year 1 and
Year 2 expectations and elementary
and secondary approaches.
Strengthen core MTSS systems,
including teaming, screening,
problem-solving, progress monitoring,
and intervention.

Strengthen Tier 1 instructional,
behavioral, and engagement practices,
using implementation and student
outcome data to guide improvement.
Develop and refine secondary
early-warning systems using course
performance, attendance, and
disciplinary data.

Continue the District Implementation
Team to coordinate support, remove
barriers, monitor implementation, and
assess readiness to scale.

Develop districtwide minimum
expectations and guidance for core
MTSS practices based on lessons from
implementation.

Begin districtwide implementation as
all remaining schools establish core
MTSS components and earlier cohorts
deepen implementation.

Implement and refine districtwide
minimum expectations for teaming,
screening, problem-solving, progress
monitoring, fidelity review, and family
communication.

Monitor implementation and student
impact across schools to identify
strengths, barriers, and areas requiring
additional support.

Prepare for new RTI/SLD requirements
by clarifying how MTSS interventions,
progress monitoring, and
documentation will connect to special
education evaluation.

e Continue to strengthen academic

intervention, progress-monitoring,
fidelity, and documentation practices to
meet requirements for RTI-based SLD
eligibility across all schools.

Review MTSS implementation and
student outcomes across schools to
identify what is working well and where
additional improvement is needed.

Use findings to strengthen districtwide
consistency and establish MTSS
priorities beyond Spring 2029.
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Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation

2025-26
Component

2026-27 2027-28 2028-29

e Built staff and school leadership
capacity to understand and apply
MTSS through pilot implementation
and related professional learning, with coaching, collaboration, and
opportunities to learn about and implementation support, including:
apply: o Building capacity in teaming,

e Deepen staff and school leadership
capacity to implement MTSS through
targeted professional learning,

e Build staff capacity for consistent ® Embed MTSS and RTI/SLD learning and
districtwide MTSS implementation and support into regular district operations
prepare for RTl-based SLD eligibility by: by:

o Using implementation and o Using implementation, fidelity,
student-response evidence to target staff-practice, and
coaching, cross-school learning, case

Adult Capacity and
Professional Learning

o Teaming, screening, data-based

problem-solving, Tier 1 practices,
progress monitoring, and fidelity.
MTSS as a framework for academics,
behavior, attendance, and
social-emotional support.

MTSS concepts integrated into
literacy professional learning.

data-based problem-solving,
screening, progress monitoring,
fidelity, and Tier 1 instructional and
behavioral practices.

o Providing differentiated learning and
support aligned with elementary,
middle, and high school
implementation needs.

o Using cross-school collaboration,
shared problem-solving, and
examples of effective practice to
strengthen implementation.

o Exploring additional MTSS
professional learning opportunities
to support districtwide
implementation and future RTI/SLD
requirements.

o Developing common resources to
support MTSS teams and future
onboarding.

review, and refresher learning.
Preparing staff to use common MTSS
tools, processes, and documentation
practices across schools.

Providing role-specific learning on
RTI-based SLD eligibility, including
intervention, progress-monitoring
and fidelity requirements,
documentation, and connections to
referral and evaluation.
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student-response evidence to
identify continuing professional
learning and support needs.

o Continuing role-specific learning
and calibration for RTl-based SLD
eligibility, including intervention,
progress monitoring, fidelity,
documentation, referral, and
evaluation practices.

o Embedding MTSS learning,
collaboration, and onboarding into
ongoing district and school
professional learning structures.



Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation

2025-26
Component

2026-27

2027-28

2028-29

e Established expectations for school
MTSS Leadership Teams and engaged °
principals in pilot development.

® Began aligning School Improvement
Plans with district priorities.

[ ]
School Leadership °
Responsibilities

[ ]

Pilot Principals

Lead MTSS Leadership Teams and
protect time for screening,
problem-solving, intervention,
progress monitoring, and fidelity
review.

Ensure teams use data to identify
needs, provide and monitor
supports, and adjust instruction or
intervention based on student
response.

Align School Improvement Plans
and staff learning with identified
MTSS priorities.

Participate in cross-school
learning, surface implementation
barriers, and use implementation
evidence to identify next steps.

Non-Pilot Principals

Participate in MTSS learning
through district principal meetings
to build shared understanding and
prepare for districtwide
implementation.

Lead school MTSS implementation and
protect time for teaming, screening,
problem-solving, intervention,
progress monitoring, and fidelity
review.

Implement districtwide minimum
MTSS expectations, while advancing
school practices based on the school’s
stage of implementation and identified
priorities.

Ensure teams use implementation and
student data to identify needs,
strengthen Tier 1 practices, provide
and monitor supports, and adjust
instruction or intervention.

Use fidelity and implementation
evidence to identify barriers, needed
supports, and priorities for continued
improvement.

Participate in cross-school learning
and district MTSS professional
learning, including preparation for
RTl-based SLD requirements.

Sustain effective MTSS Leadership
Teams and protect time for screening,
problem-solving, intervention,
progress monitoring, and fidelity
review.

Ensure consistent implementation of
districtwide MTSS expectations, while
continuing to strengthen practices
based on school needs and
implementation evidence.

Ensure teams use implementation and
student data to strengthen Tier 1
practices, provide and monitor
interventions, and adjust supports
based on student response.

Ensure academic intervention,
progress-monitoring, fidelity, and
documentation practices support
RTI-based SLD eligibility requirements.
Use fidelity, implementation, and
student outcome evidence to identify
priorities for continued improvement
and inform future school planning.
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Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation
Component

2025-26

2026-27

2027-28

2028-29

District Leadership

Established the District
Implementation Team to guide and
coordinate MTSS implementation.
Developed the initial district MTSS
pilot expectations and coordinated
support for participating schools.
Began to develop shared tools, data
and reporting structures, and Strategic
Plan monitoring processes.

Reviewed pilot implementation and
barriers to inform district support and
planning for expansion.

Continue the District Implementation
Team to coordinate MTSS
implementation, support pilot schools,
and strengthen connections across
district departments and school
leadership.

Review implementation, fidelity, and
student-impact evidence across
schools to identify strengths, common
challenges, and needed district
supports.

Identify and remove implementation
barriers related to staffing, scheduling,
resources, data access, professional
learning, and other district systems.
Use implementation evidence to refine
district guidance, supports, and
minimum expectations and assess
readiness for districtwide expansion.
Use implementation evidence to refine
district guidance, supports, and
minimum expectations and establish
readiness criteria for districtwide
MTSS expansion and RTl-based SLD
implementation.

Monitor districtwide MTSS
implementation using fidelity,
implementation, and student outcome
evidence to identify strengths, gaps,
and priorities for improvement.
Differentiate district support across
schools based on implementation
needs, evidence, and stage of
implementation.

Align procedures, documentation, and
guidance with RTI-based SLD eligibility
requirements, including connections
among general education intervention,
referral, and special education
evaluation.

Use established readiness criteria to
assess school readiness for RTl-based
SLD implementation and target needed
support.

Coordinate and sustain districtwide
MTSS support across departments and
schools, with differentiated support
based on implementation evidence
and school needs.

Monitor districtwide MTSS
implementation and RTl-based SLD
practices to identify inconsistencies,
barriers, and needed improvements.
Refine district policies, procedures,
guidance, documentation, and
professional learning based on
implementation evidence.

Use implementation and student
outcome evidence to establish
priorities and recommend the next
phase of MTSS development beyond
2028-29.
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Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Resource Alignment and
Budget Priorities

Provided dedicated funding to pilot
schools for release time, team
meetings, professional learning, and
other implementation needs.
Dedicated district staff capacity to
support initial MTSS implementation,
including directors working directly
with pilot teams and TOSAs supporting
curriculum and intervention, with
district staff also contributing to the
District Implementation Team.
Invested in core and intervention
curriculum, screening and
progress-monitoring tools, and
instructional resources to support Tier
1 instruction and targeted
intervention.

Developed data-tracking and reporting
tools to support screening, progress
monitoring, and implementation
review.

Used pilot implementation to identify
resource needs and barriers related to
time, staffing, instructional and
intervention materials, and data
systems.

Continue targeted funding for pilot
schools, including release time,
collaboration, professional learning,
and school-specific implementation
needs.

Dedicate district staff capacity to MTSS
implementation, including directors
working directly with pilot teams and
TOSAs supporting curriculum and
intervention, with both contributing to
the District Implementation Team.
Strengthen screening,
progress-monitoring, intervention, and
data-tracking tools and resources
based on implementation needs and
lessons from the initial pilot.

Identify and address scheduling,
staffing, resource, and data-system
barriers that limit effective MTSS
implementation.

Use implementation evidence to
prioritize resources and determine
what can be supported sustainably as
MTSS expands districtwide.

Allocate funding and other resources
for districtwide MTSS implementation
based on needs and priorities
identified through 2026-27
implementation.

Assess and address school capacity for
MTSS implementation, including
intervention time, staffing,
intervention options, tools,
professional learning, and specialized
support.

Deploy district staff capacity across
schools based on implementation
needs, including leadership, coaching,
curriculum, intervention, and
problem-solving support.

Provide and refine common screening,
progress-monitoring, intervention,
data, and documentation tools needed
for consistent districtwide
implementation and preparation for
RTI-based SLD eligibility.

Prioritize additional resources and
support based on implementation
evidence and demonstrated student
needs.

Sustain funding and resources needed
for districtwide MTSS implementation
and RTl-based SLD eligibility, adjusting
allocations based on implementation
evidence and student needs.
Continue to deploy district staff
capacity based on school needs,
including leadership, coaching,
curriculum, intervention, and
problem-solving support.

Maintain and refine common
screening, progress-monitoring,
intervention, data, and documentation
tools based on evidence of
effectiveness and usability.

Review staffing, time, tools, and
specialized supports across schools to
identify persistent gaps and priorities
for improvement.

Use resource and implementation
evidence to inform longer-term MTSS
investments and priorities beyond
2028-29.
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Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Family Communication
and Engagement

Provided families and the community
with information about the district’s
initial MTSS work through district

communications and online resources.

Began identifying family
communication and engagement
needs to inform future MTSS
implementation.

e Continue to provide accessible
information about MTSS
implementation through district and
school communication channels.

e Use Strategic Plan community
engagement and other feedback
opportunities to better understand
family and community questions,
priorities, and communication needs

related to student support and MTSS.

e Use feedback to identify
improvements to future family
communication and engagement as
MTSS expands districtwide.

e Use family and community feedback
to strengthen communication about
MTSS, including screening,
intervention, progress monitoring,
and how families can participate in
supporting student success.

e Pilot family membership on selected
school MTSS teams to learn how
families can contribute effectively to
school-level MTSS planning and
problem-solving.

e Develop clearer and more consistent
family communication practices
related to student interventions,
progress, and connections between
MTSS and special education
evaluation.
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Establish consistent family
communication practices related to
screening, intervention, progress
monitoring, and connections between
MTSS and special education evaluation.
Use findings from the
family-membership pilot to determine
and implement an ongoing approach to
family participation on school MTSS
teams.

Ensure MTSS communication and
participation opportunities are
accessible to multilingual families and
other families who may face barriers to
engagement.

Use family feedback to identify
continuing improvements to MTSS
communication and engagement.



Every Student Supported | Districtwide Multi-Tiered System of Supports

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Measures of Progress

4 schools participated in the initial
MTSS pilot.

All pilot schools completed fall and
spring MTSS fidelity assessments and
identified at least two implementation
priorities.

All pilot schools implemented
universal screening and established or
strengthened school MTSS
team/data-review processes.

All K-5 pilot schools implemented or
tested progress-monitoring practices
aligned with their identified pilot
focus.

Pilot implementation evidence was
used to identify priorities and needed
district supports for 2026-27
expansion.

100% of pilot schools will implement
the core MTSS components expected
for their Year 1 or Year 2 stage.

At least 95% of students in pilot
schools will participate in applicable
universal screening or secondary
early-warning reviews.

100% of pilot schools will complete
the applicable MTSS fidelity review
and identify priorities for
improvement.

Baseline rates of student response to
targeted intervention will be
established across pilot schools.
District readiness criteria for
districtwide MTSS expansion and
RTI-based SLD implementation will be
established.

100% of schools will implement the
core MTSS components expected for
their stage of implementation.

At least 95% of students will
participate in applicable universal
screening or secondary early-warning
reviews.

100% of schools will complete the
applicable MTSS fidelity review, with
an increasing percentage meeting
established fidelity expectations.

The percentage of students receiving
targeted intervention who
demonstrate expected progress will
increase from the 2026-27 baseline.
100% of schools will meet established
district readiness criteria for RTl-based
SLD implementation.

100% of schools will implement
established district MTSS expectations.
At least 95% of students will participate
in applicable universal screening or
secondary early-warning reviews.

An increasing percentage of schools will
meet established MTSS fidelity
expectations.

The percentage of students receiving
targeted intervention who demonstrate
expected progress will increase from
the 2027-28 result.

100% of schools will implement
practices that meet district
requirements for RTI-based SLD
eligibility.
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Provide strong literacy instruction, foundational reading skills, and intervention systems that prepare students for academic success and lifelong learning.

All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Strategic Work

Completed the K-5 literacy review and
Board adoption of FishTank ELA.
Implemented UFLI Foundations in
grades K-2 and morphology
instruction in grades 3-5.

Continued and piloted secondary
literacy interventions, including
REWARDS, Lexia PowerUp, and
Phonics for Reading.

Piloted mCLASS and strengthened use
of literacy screening and
progress-monitoring data to identify
needs and inform intervention
planning.

Reviewed student data and
intervention practices to identify
priorities for continued literacy
improvement.

Developed K-5 curriculum instructional
priorities and time guidance to
support quality literacy instruction
overall.

Begin FishTank Year 1, with at least
Unit 1 taught in every K=5 classroom;
continue UFLI Foundations in grades
K=2 and morphology instruction in
grades 3-5.

Continue mCLASS in participating
elementary schools and develop
short-cycle literacy progress
monitoring to strengthen identification
of needs and response to support.
Pilot Grade 6 ELA and grades 6—8
literacy intervention curricula.
Strengthen middle school literacy
intervention, including REWARDS,
Lexia PowerUp, student identification,
flexible grouping, and intervention
blocks.

Begin secondary ELA standards
alignment work in response to
Washington's updated ELA standards.

Expand FishTank Year 2, with K-5
teachers using most units; strengthen
consistent UFLI Foundations and
morphology instruction.

Expand mCLASS across K-5 and
strengthen use of screening and
progress-monitoring results to inform
instruction, grouping, and support.
Implement Grade 6 ELA curriculum
and grades 6-8 literacy intervention

curriculum and instructional practices.

Pilot a grades 6—8 reading-skills
curriculum and refine middle school
intervention time, grouping, and
intervention blocks.

Begin elementary ELA standards
alignment work in response to
Washington's updated ELA standards.

Reach full FishTank implementation and
sustain UFLI Foundations, morphology
instruction, mCLASS, and short-cycle
progress monitoring across K-5.
Implement updated ELA standards
across K-12, completing the
progression from secondary alignment
work in 2026—27 and elementary
alignment work in 2027-28.

Implement the selected grades 6—8
reading-skills curriculum and sustain
effective middle school literacy
intervention practices and structures.
Strengthen coherence across secondary
core instruction, literacy intervention,
language development, and literacy
pathways using student outcome and
implementation evidence to guide
improvement.
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All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Adult Capacity and
Professional Learning

Provided professional learning in
foundational literacy and core
instruction, including UFLI
Foundations, morphology, and the K-5
curriculum review and adoption
process.

Provided professional learning and
support for middle school literacy
intervention and the use of
assessment and student data to
identify needs and guide instruction
and intervention.

Used Literacy TOSA support to develop
and deliver professional learning and
support implementation of district
literacy priorities.

Established early-release structures for
literacy learning, collaborative
planning, and implementation.

Train K-5 literacy leads from each
school to help facilitate August and
school-year professional learning and
support implementation of the K-5
literacy curriculum.

Provide FishTank launch learning, unit
planning, early-release collaboration,
and coaching to support Year 1
implementation.

Provide learning on UFLI Foundations
and morphology instruction, including
their integration with core literacy
instruction.

Build staff capacity in secondary
literacy intervention, including
REWARDS, Lexia PowerUp, flexible
grouping, intervention-block design,
and progress monitoring.

Integrate multilingual learner and
special education considerations into
literacy professional learning and
implementation support.

Continue job-embedded learning,
collaborative data review, peer
learning, and targeted support based
on implementation and
student-response evidence.

Support continued FishTank
implementation and strengthen
consistent use of UFLI Foundations,
morphology, mCLASS, and short-cycle
progress monitoring across K-5.
Begin professional learning and
collaborative work around the
updated elementary ELA standards,
including implications for curriculum
and instruction.

Support Grade 6 ELA and grades 6—8
literacy intervention curriculum
implementation, including
intervention practices, grouping, and
block design.

Support the grades 6—8 reading-skills
curriculum pilot and use
implementation evidence to inform
selection and future implementation.
Continue secondary ELA standards
learning and alignment work as
teachers move from initial standards
analysis toward curriculum and
instructional alighnment.

Embed literacy curriculum learning,
collaborative planning, onboarding, and
calibration into regular district and
school professional learning structures.
Support K-12 implementation of the
updated ELA standards, using
collaborative planning and calibration
to strengthen alignment of curriculum,
instruction, and assessment.

Sustain staff capacity for effective K-5
literacy implementation, including
FishTank, UFLI Foundations,
morphology, mCLASS, and short-cycle
progress monitoring.

Support implementation of the selected
grades 6—-8 reading-skills curriculum
and continued refinement of middle
school literacy intervention practices.
Use implementation evidence, staff
feedback, and student outcomes to
identify needs for refresher, targeted,
and advanced professional learning.
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All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

School Leadership
Responsibilities

Stayed informed about the K-5 literacy
review and adoption process, with
some principals participating directly in
curriculum review and selection.
Prepared staff and school structures for
implementation of the new K-5 literacy
curriculum and foundational-skills
practices.

Reviewed school literacy schedules,
intervention practices, and student data

Use district curriculum priorities and
time guidance to support staff
implementation of FishTank, UFLI
Foundations, and morphology
instruction, while protecting literacy
instructional time.

Participate in literacy professional
learning alongside teachers and
provide time for collaborative
planning and implementation.

Use walkthroughs and other
implementation evidence to monitor
literacy instruction, identify strengths
and needs, and provide staff with
appropriate feedback and support.
Monitor student identification,
grouping, intervention assignment,
progress monitoring, and regular
review of student response, including
patterns across student groups.
Align School Improvement Plan
literacy goals, strategies, and
supports with district literacy
priorities and school-level student
needs.

Support secondary ELA and literacy
intervention work, including
curriculum pilots, intervention
structures, and alignment with
updated ELA standards.

Use district curriculum priorities, time
guidance, and implementation
evidence to strengthen consistent
literacy instruction and intervention
practices.

Participate in literacy professional
learning alongside teachers and
protect time for collaborative
planning, data review, and refinement
of practice.

Use walkthroughs, student work,
screening, progress-monitoring, and
subgroup results to monitor
implementation, provide feedback and
support to staff, and strengthen Tier 1
instruction and intervention.

Protect intervention time and
structures and coordinate classroom,
multilingual learner, special education,
and intervention staff to support
student needs.

Support implementation of Grade 6
ELA and grades 6-8 literacy
intervention curricula and the grades
6—8 reading-skills pilot.

Support staff alignment of curriculum,
instruction, and assessment with the
updated ELA standards, including the
expansion of standards work to
elementary schools.

Use School Improvement Plans to
address identified literacy needs and
monitor progress toward district and
school literacy goals.

Embed literacy implementation review
into regular leadership, supervision, and
school-improvement routines, including
implementation of district literacy
curriculum, instructional priorities, and
updated ELA standards.

Maintain structures for literacy
professional learning, collaborative
planning, data review, and continuous
improvement.

Use walkthroughs, student work,
screening, progress-monitoring, and
subgroup results to provide feedback
and support to staff and strengthen Tier
1 instruction and intervention.

Respond to variation in curriculum use,
instructional practice, intervention
access, and student outcomes by
adjusting leadership support, school
structures, and resources.

Coordinate classroom, multilingual
learner, special education, and
intervention staff to strengthen
intervention effectiveness and address
persistent student needs.
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All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

District Leadership

Led the K-5 literacy review and
adoption and established the
implementation plan for the new
literacy curriculum.

Led development of K-5 curriculum
priorities and instructional time
guidance to clarify expectations for
core and foundational literacy
instruction.

Aligned literacy implementation with
MTSS and coordinated curriculum,
assessment, intervention, multilingual
learner, and special education
supports.

Allocated district resources to support
literacy implementation, including
curriculum and intervention materials,
assessment tools, professional

learning, and implementation support.

Coordinate K-5 literacy
implementation, secondary curriculum
and intervention pilots, assessment
and progress-monitoring systems, and
related professional learning and
support.

Reinforce K-5 curriculum priorities
and instructional time guidance,
clarifying required expectations,
available flexibilities, and sources of
implementation support.

Support building leaders in leading
literacy implementation, including
monitoring implementation and
student response and addressing
school-level barriers.

Continue aligning literacy
implementation with MTSS, including
screening, progress monitoring,
intervention, and use of
student-response evidence.

Lead secondary ELA standards
alignment work and begin planning for
elementary alighment with the
updated state standards.

Review implementation and student
outcome evidence across schools to
identify variation, address system-level
barriers, and adjust district guidance,
support, and resources

Use cross-school implementation and
student outcome evidence to identify
effective practices, uneven
implementation, and areas requiring
additional district or school support.
Support building leaders in deepening
literacy implementation, using
implementation evidence, student
results, and school needs to
differentiate district guidance and
support.

Make adoption and scaling decisions
for secondary literacy curricula and
interventions and support
implementation of selected materials
and practices, considering available
resources.

Continue aligning curriculum,
assessment, intervention, multilingual
learner, special education, and MTSS
systems to strengthen coherence of
literacy support.

Lead continued secondary ELA
standards alignment and the
beginning of elementary ELA
standards alignment, including
implications for curriculum,
instruction, and assessment.

Adjust district resources, professional
learning, and implementation support
based on evidence of school needs,
implementation, and student
response.

Maintain a coherent K-12 literacy
system by coordinating curriculum,
assessment, professional learning, and
implementation support.

Support building leaders in sustaining
effective literacy implementation and
responding to variation in instructional
practice, intervention access, and
student outcomes.

Monitor implementation and student
outcomes across schools and student
groups to identify persistent strengths,
gaps, and needs for district support.
Sustain alignment across literacy, MTSS,
multilingual learner, and special
education systems, including
implementation of the updated ELA
standards.

Use implementation and outcome
evidence, along with available
resources, to refine district guidance,
supports, and resource allocation and
establish literacy priorities beyond
Spring 2029.
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All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Resource Alignment and
Budget Priorities

Funded K-5 adopted and pilot
curriculum materials, foundational
literacy resources, screening tools, and
professional learning.

Funded middle school literacy
curriculum, interventions, and related
professional learning.

Provided staff time and
substitute/release funding for the K-5
ELA adoption process and development
of curriculum priorities and
instructional time guidance.

Provided release time for middle school
ELA teachers to engage in professional
learning, intervention planning, and
development of literacy supports.
Allocated TOSA capacity to develop
professional learning, support
curriculum and intervention work, and
consult with schools on literacy
implementation.

Fund FishTank implementation,
foundational literacy materials,
mCLASS in participating schools,
secondary curriculum and intervention
pilots, and related staff learning.
Continue TOSA capacity to develop
professional learning, support
curriculum and intervention
implementation, and consult with
schools.

Use Title/LAP teacher capacity to
support K=5 curriculum, instruction,
and intervention.

Review K-5 schedules for protected
literacy and intervention time.

Fund districtwide mCLASS, FishTank
Year 2, Grade 6 ELA, grades 6—8
literacy intervention implementation,
the reading-skills curriculum pilot, and
related staff learning.

Continue TOSA capacity to support
curriculum implementation,
professional learning, intervention,
and school consultation.

Continue Title/LAP teacher capacity to
support K=5 curriculum, instruction,
and intervention.

Address staffing, scheduling, materials,
and intervention-time gaps that limit
consistent implementation or student
access.

Adjust literacy resources based on
implementation and student outcome
evidence, considering available
resources.

Sustain curriculum licenses and
materials, assessment and
progress-monitoring tools, intervention
resources, and professional learning
needed for K—12 literacy
implementation.

Maintain TOSA and Title/LAP capacity,
as available resources allow, to support
curriculum, instruction, intervention,
professional learning, and school
implementation needs.

Sustain effective structures for literacy
instruction, intervention, and
collaborative planning time.

Use implementation and student
outcome evidence, along with available
resources, to adjust or discontinue
lower-impact investments and address
continuing needs.
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All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Family Communication
and Engagement

Included family and community
perspectives in curriculum adoption
Notified parents of 3rd grade students
who score at a level 1 on the SBA, and
communicate
improvement/intervention plans to
bring students to grade level. This also
includes informing parents about the
option of retention.

Develop information to share annually
with families about K-5 curriculum,
foundational skills, screening,
intervention, and ways to support
literacy at home.

Ensure literacy information and
communication are accessible and
available in families' preferred
languages.

Develop literacy resources for
elementary schools to share with
families during conferences, including
information about student progress
and ways to support literacy at home.
Notify families of third-grade students
who score at Level 1 on the SBA and
communicate plans for intervention
and improvement toward grade-level
proficiency, including information
about the option of retention.

Use Strategic Plan community
engagement and other feedback
opportunities to understand family
and community questions, priorities,
and communication needs related to
literacy.

Use family and community feedback to
improve literacy communication and
engagement districtwide.

Review access to literacy intervention
by school and student group and
identify and respond to disparities in
access.

Standardize family communication
about K-5 curriculum, foundational
skills, screening, intervention, student
progress, and ways to support literacy
at home.

Ensure literacy information and
communication are accessible and
available in families' preferred
languages.

Implement and refine literacy
resources for elementary conferences
to support consistent communication
about student progress and ways
families can support literacy at home.
Continue notifying families of
third-grade students who score at
Level 1 on the SBA and communicating
plans for intervention and
improvement toward grade-level
proficiency, including information
about the option of retention.

Use multilingual learner and special
education expertise to improve
curriculum access, intervention
coordination, and communication with
families.

e Strengthen consistent family

communication and engagement
practices related to individual student
progress in literacy.

Review access to literacy intervention
by school and student group and
respond to identified disparities in
access.

Maintain transparent and accessible
family communication and engagement
related to literacy instruction, student
progress, and intervention.

Maintain literacy resources for
elementary conferences and annual
family communication, updating them
as curriculum, assessment, or family
needs change.

Continue required communication with
families of third-grade students who
score at Level 1 on the SBA regarding
intervention and improvement plans
and the option of retention.

Monitor family experience with literacy
instruction, intervention, and
communication and use feedback to
make needed improvements.

Continue monitoring access to literacy
intervention by school and student
group and respond to identified
disparities.
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All Students Literate | Literacy Curriculum Instruction and Intervention

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Monitoring and
Continuous
Improvement

e Established Grade 5 and Grade 8 targets
and supporting early-literacy, transition,
WIDA, and high-school indicators.

¢ Used pilot and adoption evidence to
plan implementation.

All elementary schools implement at
least FishTank Unit 1 and district
foundational-skills expectations.
295% of K-5 students in MTSS pilot
schools complete mCLASS screening
during each required screening
window, with findings used to inform
future districtwide literacy screening
practices.

All elementary MTSS pilot schools
implement short-cycle literacy
progress monitoring, with findings
used to inform broader K-5 literacy
progress-monitoring practices.
Kellogg completes at least two review
cycles of student identification,
placement, and progress within its
literacy intervention system.

Einstein pilots at least one Grade 6
FishTank ELA unit, and makes
recommendation about adoption.
Grade 5 and Grade 8 ELA SBA results
improve toward the 85% Spring 2029
targets, with results reviewed by
school and student group.

All elementary schools implement
most FishTank units and district
foundational-skills expectations.
295% of K-5 students complete
mCLASS screening during each
required districtwide screening
window.

All Year 1 elementary MTSS schools
expand short-cycle literacy progress
monitoring beyond the initial 202627
trial, while all elementary schools that
were not part of the MTSS pilot trial
short-cycle literacy progress
monitoring with at least one grade
level or small team.

Kellogg completes at least two review
cycles of student identification,
placement, and progress within its
literacy intervention system.

Einstein begins literacy intervention
implementation and completes at
least two review cycles of student
identification, placement, and
progress.

Kellogg implements one Fishtank Unit
if adoption recommended.

Grade 5 and Grade 8 ELA SBA results
improve toward the 85% Spring 2029
targets, with results reviewed by
school and student group.

Strengthen behavioral, social, and emotional supports; belonging, safety, graduation, and postsecondary readiness across every school.

All elementary schools fully implement
FishTank and district foundational-skills
expectations.

295% of K-5 students complete mCLASS
screening during each required
districtwide screening window.

All elementary schools use short-cycle
literacy progress monitoring with at least
one grade level or small team, with
schools further along in implementation
expanding its use.

Kellogg and Einstein each complete at
least two review cycles of student
identification, placement, and progress
within their literacy intervention
systems.

Kellogg and Einstein implement Grade 6
FishTank ELA if adoption is
recommended following the pilot.
Grade 5 and Grade 8 ELA SBA results
reach 85% by Spring 2029, with results
reviewed by school and student group.
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Each Student Thriving | Belonging Safety Well-Being and Future Readiness

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Strategic Work

Began aligning PBIS, restorative
practices, attendance, and behavioral
supports within MTSS.

Planned secondary Early Warning
Systems and continued AVID, High
School and Beyond Plans, graduation
supports, and college and career
readiness.

Identified measures and gaps related to
safety, belonging, trusted adults, and
well-being.

Piloted Tier 2 social and emotional
learning interventions at the
elementary level.

Strengthen PBIS within MTSS, expand
proactive restorative practices, and
develop Tier 2 behavior supports and a
district discipline matrix.

Strengthen systems for ensuring
students are known and connected to a
trusted adult, with particular attention
to students who do not currently report
such a connection.

Conduct student and family forums to
better understand experiences with
belonging, safety, well-being, and
connection; identify strategies for
improvement; communicate how
student and family input informs next
steps.

Begin developing a more coordinated
approach to secondary student support
and postsecondary readiness, including
implementation of Early Warning
System indicators such as attendance,
course performance, and behavior.
Continue Schoolinks college and career
readiness platform Year 2 and expand
student leadership, family engagement,
and dual-credit efforts.

Pilot Tier 2 social and emotional
learning interventions at the secondary
level. Expand at elementary.

Continue developing and testing a
coordinated approach to secondary
student support and postsecondary
readiness, including Early Warning
System data-review and
student-support routines.

Strengthen coordination among
Schoolinks, graduation monitoring,
advising, dual credit, attendance,
behavior, and academic support.
Strengthen and refine PBIS, proactive
restorative practices, and Tier 2
behavior supports based on
implementation and
student-experience evidence.

Use student and family forum findings
and other student-experience data to
implement and refine strategies for
strengthening belonging, safety,
well-being, and connection.
Strengthen systems for connecting
students with trusted adults and
monitor whether students report
having meaningful adult connections at
school.

Begin to implement Tier 2 social and
emotional learning interventions in all
schools.

Implement coordinated secondary
student-support and
postsecondary-readiness, including
Early Warning System data-review and
student-support routines.

Strengthen integration of graduation
monitoring, advising, college and career
planning, attendance, behavior, and
academic supports based on
implementation experience and
student needs.

Sustain and refine PBIS, proactive
restorative practices, and Tier 2
behavior supports based on
implementation and student-outcome
evidence.

Sustain and refine strategies for
strengthening belonging, safety,
well-being, and connection using
student and family feedback,
student-experience data, and other
evidence.

Embed systems for connecting students
with trusted adults into regular school
practices and use student-experience
data to identify and address gaps in
connection.

Continue to implement Tier 2 social and
emotional learning interventions in all
schools.
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Each Student Thriving | Belonging Safety Well-Being and Future Readiness

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Adult Capacity and
Professional Learning

School Leadership
Responsibilities

e Provided professional
development in restorative
practices to all administrators

e Provided training to elementary
counselors about Tier 2 social and
emotional learning.

Began aligning PBIS, school climate,
attendance, behavior, and
student-support work with School
Improvement Plans.

Provide August professional learning
for K—12 teachers focused on
social-emotional learning and
classroom practices that support
student belonging, emotional safety,
and well-being.

Expand professional learning in PBIS,
restorative practices, Tier 2 behavior
supports, and student support based
on identified school and staff needs.
Provide role-relevant learning for
teachers, classified staff, counselors,
and other student-support staff,
including support for Early Warning
Systems, trusted-adult connections,
and coordinated student response.

Strengthen consistent schoolwide
behavior expectations and PBIS
practices, and support use of proactive
restorative practices.

Regularly review available
student-experience, attendance,
behavior, and course-performance
data to identify students or groups
needing additional support and
coordinate appropriate responses.
Support school efforts to strengthen
belonging and student connection,
including identifying and responding
to gaps in trusted-adult connections
and using student input to inform
improvement efforts.

Use school-climate, behavior,
attendance, course-performance, and
implementation evidence to
differentiate professional learning and
support.

Conduct cross-school collaboration
and case reviews focused on
belonging, behavior, attendance,
graduation, and postsecondary
support.

Use implementation,
student-experience, and
student-outcome data to strengthen
schoolwide practices and identify
where additional or targeted supports
are needed.

Strengthen school routines for
identifying and responding to students
needing additional support, including
use of Early Warning System indicators
at the secondary level.

Use student feedback and
trusted-adult connection data to refine
strategies for strengthening belonging,
safety, well-being, and connection.

Embed PBIS, restorative practices, Early
Warning System, advising, and
student-support learning into
onboarding and ongoing professional
learning.

Use evidence of adult practice,
implementation, and student experience
to identify continuing professional
learning and support priorities.

Embed effective leadership routines for
monitoring belonging, behavior,
attendance, student support,
graduation, and postsecondary
readiness into regular school
operations.

Sustain effective systems for identifying
students needing additional support
and coordinating timely responses.

Use student and family feedback,
student-experience data, and
implementation evidence to identify
gaps and guide continued
improvement.
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Each Student Thriving | Belonging Safety Well-Being and Future Readiness

Implementation
Component

2025-26

2026-27

2027-28

2028-29

District Leadership

Resource Alignment and
Budget Priorities

e Coordinated Student Services,
Teaching and Learning, school
leadership, counseling, and
college/career work around emerging
priorities.

e Supported existing PBIS, Schoolinks,
AVID, graduation, and other
student-support efforts within
available resources.

e Used existing district capacity to begin
aligning behavioral supports,
attendance, belonging, and secondary
Early Warning System planning with
the district’s strategic priorities.

Provide schools with clear expectations
and implementation support for the
district’s 2026—27 PBIS,
restorative-practices, and Tier 2
behavior priorities.

Establish a manageable set of
secondary Early Warning System
indicators and support schools in
beginning to use them to identify
students needing additional support.
Coordinate student forums and use
findings, along with available
student-experience data, to identify a
small number of district priorities for
strengthening belonging, safety, and
student connection.

Prioritize existing staff time and
resources to support PBIS, proactive
restorative practices, Tier 2 behavior
supports, and initial secondary Early
Warning System implementation.
Continue existing investments in
Schoolinks, AVID, counseling,
graduation supports, dual-credit
opportunities, and other established
student-support and
postsecondary-readiness efforts.

Use 2026-27 implementation and
student-experience evidence to identify
resource or capacity needs and inform
future investment priorities.

Review implementation of PBIS,
restorative practices, Tier 2 behavior
supports, and Early Warning System
routines to identify where schools
need additional support.

Use student-forum findings,
student-experience data, and school
implementation evidence to refine
district priorities for strengthening
belonging, safety, and student
connection.

Identify effective practices across
schools and support their use in other
schools where appropriate.

Continue resources needed to support
established PBIS, restorative, Tier 2
behavior, Early Warning System, and
student-support practices.

Address priority resource or capacity
needs identified through 2026-27
implementation and
student-experience evidence,
considering available resources.
Prioritize additional support for
schools or student groups where
evidence indicates the greatest need.

Sustain district support for effective
PBIS, restorative, Tier 2 behavior, and
Early Warning System practices,
adjusting support based on school needs
and implementation evidence.

Use student-experience,
implementation, and outcome data to
identify continuing district priorities for
belonging, safety, and student
connection.

Identify effective practices to sustain or
expand and clarify responsibility for
continuing the work beyond Spring
2029.

Sustain resources for effective PBIS,
restorative, Tier 2 behavior, Early
Warning System, and student-support
practices, considering available
resources.

Adjust staffing, time, and other
resources based on implementation
evidence, student needs, and identified
gaps in access or support.

Use evidence of effectiveness and
sustainability to inform longer-term
resource priorities beyond Spring 2029.
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Each Student Thriving | Belonging Safety Well-Being and Future Readiness

Implementation
Component

2025-26

2026-27

2027-28

2028-29

Family Communication
and Engagement

Monitoring and
Continuous
Improvement

e Shared updates on strategic priorities
and related student-support work
through the district website and public
School Board meetings.

e Established the 95 percent
safe-and-welcome and graduation
targets and indicators for bullying,
consistent expectations, well-being,
Grade 9 on-track status, dual credit,
and postsecondary enrollment.

Conduct student and family forums to
better understand experiences and
perspectives related to belonging,
safety, well-being, and student
connection, and identify priorities for
improvement.

Communicate how student and family
input is informing district and school
improvement efforts.

Provide families with accessible
information about efforts to
strengthen student support, including
behavior supports, attendance,
graduation, and postsecondary
readiness.

One secondary school completes at
least two Early Warning System
data-review cycles during the school
year.

A district discipline matrix and initial
Tier 2 behavior-support guidance are
developed by Spring 2027.

Student and family forums are
conducted, with findings summarized
to identify a small set of priorities for
strengthening belonging, safety,
well-being, and student connection.
Student safety and belonging results
trend toward the 95% Spring 2029
target, with results reviewed by school
and student group.

The four-year adjusted cohort
graduation rate trends toward the 95%
Spring 2029 target.

Use findings from student and family
forums and other student-experience
data to refine strategies for
strengthening belonging, safety,
well-being, and student connection.
Continue opportunities for student
and family input and communicate
how feedback has informed changes
or improvement efforts.

Strengthen communication with
families about student supports and
how to access them, with particular
attention to identified gaps in
awareness or access.

Both high schools complete at least
two Early Warning System data-review
cycles during the school year.

Progress is documented on the
priorities identified through the
2026-27 student and family forums,
including actions taken and evidence
of their impact.

Student safety and belonging results
trend toward the 95% Spring 2029
target, with results reviewed by school
and student group.

The four-year adjusted cohort
graduation rate trends toward the 95%
Spring 2029 target.

Maintain regular opportunities for
student and family input on belonging,
safety, well-being, student connection,
and access to support.

Use student and family feedback, along
with other evidence, to identify gaps
and guide continued improvement.
Communicate how student and family
input has informed changes and
priorities, and provide clear information
about available student supports and
how to access them.

Both high schools complete at least two
Early Warning System data-review
cycles during the school year.

Evidence shows continued progress on
priorities identified through student
and family input, with findings used to
identify areas for continued
improvement beyond Spring 2029.
Student safety and belonging results
reach the 95% Spring 2029 target, with
results reviewed by school and student
group.

The four-year adjusted cohort
graduation rate reaches the 95% Spring
2029 target.
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Envision Shoreline 2026-29

Envision Shoreline Strategic Plan, Glossary of Terms

This glossary defines specialized terms and acronyms used throughout the Envision Shoreline
Strategic Plan and its implementation documents. Definitions are intended to support a
common understanding of the plan and are written for a general audience.

fom —— loetaten

AVID

Baseline

Benchmark

Cohort

Comparable districts

Continuous improvement

DIBELS

Discipline matrix

District Implementation
Team (DIT)

District Instructional
Materials Committee
(DIMC)

Advancement Via Individual Determination. A college and
career readiness system that develops academic
preparedness, knowledge of postsecondary opportunities, and
student agency through coursework, instructional practices,
and schoolwide supports.

The starting result against which future progress is measured.
In this plan, Spring 2025 serves as the baseline for the Spring
2029 student-outcome targets.

A defined level of performance used to judge whether a
student, group, school, or system is meeting an expected
standard or level of progress.

A defined group of students followed over time. Cohort results
help show how the same students progress across multiple
years or grade levels.

Washington school districts with similar enrollment and
demographic characteristics used to provide context for
Shoreline's performance.

An ongoing process of reviewing evidence, identifying needs,
making focused adjustments, and evaluating whether those
adjustments improve implementation or student outcomes.

Dynamic Indicators of Basic Early Literacy Skills. Brief
assessments used to screen and monitor early reading skills,
particularly in the primary grades.

A district tool that organizes expectations and responses to
student behavior to support greater consistency,
proportionality, and alignment with district behavior-support
practices.

A cross-functional district team that coordinates MTSS
implementation, reviews evidence, addresses barriers, and
helps determine when practices are ready to expand.

A district committee that reviews proposed instructional
materials and makes recommendations as part of the
curriculum adoption process.
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N T

Dual credit

Early Warning System

English Language Arts (ELA)

Evidence-based practice

Fidelity / implementation
fidelity

FishTank ELA

Foundational literacy /
foundational skills

High School and Beyond
Plan (HSBP)

i-Ready Reading

Indicator of progress

Intervention

Coursework that allows students to earn high school and
college credit at the same time through approved programs or
courses.

A structured process that uses indicators such as attendance,
course performance, and behavior to identify students who
may need additional support before concerns become more
significant.

The academic area focused on reading, writing, speaking,
listening, and language. State ELA assessments are used as the
plan's primary Grade 5 and Grade 8 literacy outcome
measures.

An instructional practice, intervention, or support backed by
credible research showing that it can improve outcomes when
implemented appropriately.

The extent to which a practice, curriculum, intervention, or
system is implemented as intended. Fidelity information helps
distinguish an implementation problem from a problem with
the approach itself.

Shoreline's adopted K-5 English Language Arts curriculum,
implemented as part of the district's broader literacy system.

The early reading skills that support later comprehension and
fluent reading, including phonological awareness, phonics,
decoding, fluency, and related word-reading skills.

A Washington graduation requirement and personalized
planning process that helps students connect high school
courses and experiences with graduation requirements and
their postsecondary education, training, and career goals.

A computer-based reading assessment used to provide
information about student performance and growth relative
to grade-level expectations and national norms.

A measure that provides earlier or additional information
about whether students and the district appear to be moving
toward a Strategic Plan target. Indicators support, but do not
replace, the adopted targets.

Additional, targeted instruction or support provided when
core instruction alone is not sufficient to meet a student's
identified need.
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N T

Learning Assistance
Program (LAP)

Lexia PowerUp

mCLASS

Morphology

Multi-Tiered System of
Supports (MTSS)

Multilingual learner (MLL)

On-track indicator

Positive Behavioral
Interventions and Supports
(PBIS)

Postsecondary readiness

A Washington state-funded program that provides
supplemental academic and nonacademic services for
students who are not yet meeting academic standards. Within
MTSS, LAP services may provide targeted or intensive supports
matched to student needs.

A digital literacy support used primarily with secondary
students to strengthen reading skills and access to grade-level
content.

A digital literacy assessment system used for universal
screening and progress monitoring. Shoreline uses mCLASS
with DIBELS measures to identify reading needs, monitor
progress, and inform instructional and intervention decisions.

Instruction focused on meaningful word parts, such as roots,
prefixes, and suffixes, to strengthen decoding, vocabulary,
spelling, and word understanding.

A school and district framework for identifying academic,
behavioral, attendance, and social-emotional needs early;
providing increasingly targeted support; and monitoring
whether students benefit.

A student who is developing proficiency in English in addition
to one or more other languages. The plan uses multilingual
learner data to monitor language growth, literacy access, and
outcomes.

A measure that provides early evidence that a student is
progressing toward an important later outcome, such as
earning enough credits or passing a key course toward
graduation.

An evidence-based, three-tiered framework that integrates
data, systems, and practices to improve academic, social,
emotional, and behavioral outcomes. Tier 1 provides universal
supports, with increasingly targeted and individualized
supports at Tiers 2 and 3.

Preparation for successful transitions after high school,
including college, career, technical education, training, military
service, or other pathways. In this plan, readiness includes
graduation, planning, access to rigorous coursework, and
progress toward students' education and career goals.
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N T

Progress monitoring

Response to Intervention
(RTI)

Restorative practices

REWARDS

RTI-based SLD eligibility

School Improvement Plan
(SIP)

Schoolinks

Science of reading

Smarter Balanced
Assessment (SBA)

The repeated collection and review of student-performance
information to determine whether instruction or intervention
is producing sufficient improvement and whether adjustments
are needed.

An approach within MTSS that uses increasingly intensive,
evidence-based academic interventions, progress monitoring,
and student-response data to address learning needs and
inform decisions.

Proactive and responsive practices that build relationships,
belonging, and community and, when harm or conflict occurs,
support accountability, repair, and restoration of relationships.

A structured reading intervention used in Shoreline middle
schools to strengthen decoding of multisyllabic words, fluency,
vocabulary, and comprehension.

The use of documented instruction, evidence-based
intervention, progress monitoring, fidelity, and student
response as part of determining eligibility for special
education under the category of Specific Learning Disability
(SLD). Beginning in 2028-29, Washington will require an
RTI-based process for SLD identification rather than the
severe-discrepancy method.

A school-level plan that identifies priorities, goals, strategies,
and measures for improving student outcomes and aligning
school work with district priorities.

Shoreline's college and career readiness platform used to
support student exploration, planning, graduation and
postsecondary milestones, and related advising and family
engagement.

A body of interdisciplinary research about how reading
develops, why some students experience difficulty, and which
instructional practices are most effective. The plan uses the
term to describe alignment of foundational literacy instruction
with this research base.

Washington's state assessment in English Language Arts and
mathematics. In this plan, Grade 5 and Grade 8 ELA SBA
results are used to measure progress toward the Spring 2029
literacy targets.
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Social and Emotional
Learning (SEL)

Strategic Plan target

Student group

Suppressed results

Teacher on Special
Assignment (TOSA)

Tier 1

Tier 2

Tier 3

Trajectory / expected
trajectory

UFLI Foundations

The process through which students and adults develop and
apply knowledge, skills, and attitudes related to
self-awareness, self-management, social awareness,
relationships, and responsible decision-making within
supportive learning environments.

A specific student outcome the district intends to achieve by
Spring 2029. Targets are the primary measures used to judge
the Strategic Plan's success.

A set of students whose results are examined together to
understand access, experience, and outcomes. The plan
reports results by student group when data are reliable and
student confidentiality can be protected.

Results that are not publicly reported because the number of
students is too small to support reliable reporting while
protecting student confidentiality.

A certificated teacher assigned to a specialized district or
school role, such as curriculum, professional learning,
coaching, or implementation support, rather than a regular
classroom teaching assignment.

Universal core instruction, prevention, and supports provided
to all students. Tier 1 is the foundation of a multi-tiered
system and is designed to meet the needs of most students
before additional support is added.

An additional layer of targeted, evidence-based support for
students who need more focused assistance beyond Tier 1.
Tier 2 includes regular progress monitoring to determine
whether the support is effective.

An additional layer of intensive, individualized,
evidence-based support for students with significant needs or
who have not responded sufficiently to Tier 2 support.

The expected pattern of improvement over time toward a
long-term target. Annual results are considered alongside
implementation progress, student-group results, and other
relevant evidence when assessing whether the district is
making sufficient progress.

A structured foundational reading program used in Shoreline
primary grades to provide explicit, systematic instruction in
phonemic awareness, phonics, decoding, and related early
reading skills.
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A brief assessment or data review conducted with all students
Universal screening at established points to identify who may need additional
support or further assessment.

A consortium that provides English Language Development

WIDA standards and assessments used to measure multilingual
learners' English-language development in listening, speaking,
reading, and writing.
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