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Coguilie AGENDA

Wednesday, September 9, 2026

Regular Board Meeting, CSD Board Room, 6:00 pm

Meeting Business
1.1 Flag Salute
1.2 Approval of Agenda & July 15, 2026, Minutes

1.3 October 14t 5:00 pm Work Session (Tour of Summer Projects)

1.4  October 14th, 6:00 pm Regular Board Meeting

1.5  Reschedule November Board Meeting (Falls on Veterans Day)

1.6 Policy Meeting , 2026, @ 1:00 pm
School Spotlight

CHS - Paige Yi

Presentation
25-26 Integrated Annual Report — Tanya May

School/Program Written Reports
4.1 Winter Lakes High School
4.2  Winter Lakes Elementary
4.3  Coquille Jr High School
4.4  Coquille Valley Elementary
4.5  Lincoln School
4.6  Athletic Director

P hbhEE
5B B0 oy

Fiscal Report

5.1  Appropriations by Fund & Function
5.2  Monthly Summary Report

5.3  Object Summary Report

Superintendent’s Report
6.1  Correspondence —No
6.2  Population Report

Discussion/Action
7.1 Approval of 25-26 Integrated Annual Report
7.2 English Learners in Oregon Annual Report

Consent Agenda

8.1  Cash Donations

8.2  Social Studies Textbooks — Surplus

8.3 New Hire — Corina Trigg — Food Service Secretary
8.4  New Hire — Tracey Haeckler —- WLH Secretary

Staff/Public Comments

At the discretion of the Board chairman, anyone wishing to speak before the Board, either as an individual or
as a member of a group, on any agenda item or other topic, may do so by provldlng the Board secretary with
a completed registration card prior to the Board meeting in order to allow the chairman to provide adequate
time for each agenda item. (Please keep all comments to 3 minutes)

Adjournment
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Technology Supervisor
Food Service Supervisor
Transportation Supervisor
School Resource Deputy
Special Programs Director
Maintenance Department
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COQUILLE SCHOOL DISTRICT #8

SPECIAL BOARD MEETING MINUTES

Wednesday, July 15, 2026 « 6:00 p.m.
District Board Room « 970 N. Central Blvd., Coquille, Oregon

1.0 Meeting Business

The Special Board Meeting of the Coquille School District Board of Directors was
called to order at 6:01 p.m. by Board Chair Melinda Millet, who led the Board in
the Pledge of Allegiance.

Board Members Present: Melinda Millet, Marsha Frost, Sharon Nelson, Steve
Britton, Heather Echavarria, Kayla Pritchett.
Absent: Lucas Taylor.

Motion by Heather Echavarria, seconded by Steve Britton, to approve the agenda
and the Regular Board Meeting Minutes of June 10, 2026. Motion carried
unanimously.

Melinda Millet Aye Marsha Frost Aye
Steve Britton Absent Heather Echavarria  Aye
Sharon Nelson Aye Kayla Pritchett Aye
Lucas Taylor Absent
2.0 Discussion/Action Annual Business
2.1 Elect Board Chair

By unanimous consent, Melinda Millet was elected Board Chair for the 2026—
2027 year.

2.2 Elect Board Vice Chair

By unanimous consent, Marsha Frost was elected Board Vice Chair for the 2026—
2027 year.

2.3 Establish a Set Day for Regular Board Meetings Each Month

By consensus, the Board agreed to continue holding regular Board meetings on
the second Wednesday of each month.

2.4 August and December Meetings

July 15, 2026, Minutes — Page 1
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By consensus, the Board agreed not to hold regular Board meetings during
August and December unless business required a special meeting.

2.5 Appoint Members of Standing Committees

By consensus, the Board reviewed and established committee assignments for the
Facilities, Policy, and Superintendent Evaluation committees.

Facilities — Heather Echavarria, Sharon Nelson, Kayla Pritchett.
Policy — Marsha Frost and Melinda Millet if Marsha is not available.
Superintendent Evaluation — All seven board members.

Motion by Heather Echavarria, seconded by Steve Britton, to approve Agenda
Items 2.6 through 2.21, including the appointment of Interim Superintendent
Jeff Philley as Chief Administrative Officer and District Clerk; annual banking,
contracting, grant, insurance, legal, auditor, architect, depository, and budget
authorizations; and Resolution No. 27-01. Motion carried unanimously.

Melinda Millet Aye Marsha Frost Aye

Steve Britton Absent Heather Echavarria  Aye

Sharon Nelson Aye Kayla Pritchett Aye
Lucas Taylor Absent

3.0 Fiscal Director's Report

Fiscal Director Denese Hale reviewed the Appropriations by Fund and Function,
Monthly Summary Report, and Object Summary Report. She provided a
preliminary year-end financial update, discussed the upcoming annual audit
process, and reviewed banking documentation and authorized signer changes
associated with Resolution No. 27-01.

4.0 Superintendent's Report

Interim Superintendent Jeff Philley discussed correspondence received by the
District and expectations for communication between the Superintendent and
Board members. He also reviewed communication protocols and procedures for
responding to community concerns.

5.0 Summer Project Update

Sierra Britton provided an update on summer construction and maintenance
projects throughout the District, including the CJSHS classroom remodel,
replacement windows, technology room and office renovations, restroom
flooring, mini-split installation, CVE office remodel and safety window project,
and LSEL office renovation. Work remained on schedule for completion prior to
the start of the school year.
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6.0 Consent Agenda

Motion by Heather Echavarria, seconded by Steve Britton, to approve Consent
Agenda Items 6.1 through 6.9, including personnel recommendations, donations,
and the second reading of Board policies as presented.

6.1
6.2
6.3
6.4

6.5
6.6
6.7
6.8
6.9

Hired — Jason Olcott — CTE Teacher - CJSHS

Hired — Amy Huckins — Teacher -CVE

Hired — Chris Ivy — ELA Teacher — CJSHS

Hired — Elijah Callicott-Simmons - Jr High Social Studies Teacher
— CJSHS

Hired — Brownyn Boyd — Jr High Science Teacher — CJSHS
Hired — Brittany Grenbemer — Teacher — CVE

Cash Donations

Non Cash Donations

Second Reading

BBAA — Individual Board Member’s Authority and Responsibilities
BBE — Vacancies on the Board

BBE-AR — Board Member Vacancy Application

BCB — Board Officers

BCE — Board Committees

BD — Board Meetings, Notices and Communications
BD/BDA — Board Meetings

BDC — Executive Sessions

BDD — Board Meeting Procedures

BDDC — Board Meeting Agenda,

BDDG — Recordings and Minutes of Board Meetings

BDDG — Minutes of Board Meetings — Delete (last revised 2020)
CBA — Qualifications and Duties of the Superintendent
CBG — Evaluation of the Superintendent

CEA — Educational Equity Advisory Committee

DBEA — Budget Committee

EBB — Integrated Pest Management

EBBA — Student Health Services

ECCA — Access to Buildings

GBA — Equal Employment Opportunity

GBN/JBA — Sexual Harassment

GCBDA/CDBDA-AR(1) — Family and Medical Leave
JBA/GBN - Sexual Harassment

Motion carried unanimously.

Melinda Millet Aye Marsha Frost Aye

Steve Britton Absent Heather Echavarria  Aye

Sharon Nelson Aye Kayla Pritchett Aye
Lucas Taylor Absent
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~.0 Staff/Public Comments
There were no staff or public comments.

8.0 Adjournment
There being no further business, Chair Millet adjourned the meeting at
approximately 6:38 p.m.

Approved:

Melinda Millet, Board Chair

July 15, 2026, Minutes — Page 4

September 9, 2026 Board Packet PAGE 5



@ .
School District #8

SECTION

4

School/Program Written
Reports

COQUILLE SCHOOL DISTRICT #8

September 9, 2026 Board Packet PAGE 6




» August 26", New Teacher Orientation

August 31st-September 3™ - Inservice week for staff

* September 7th, Labor Day, No School

* September 8th, First Day of School

* September 9th, Admin Meeting

* September 9th, Board Meeting

* September 11th, Curriculum alignment with SOCC CTE/DUAL
» September 21st, Corbin University Presentation

e September 25th, Professional Development Day, No School
e September 26th, South Coast ESD CTE Conference

e October 2nd, Progress reports

2 LEARNING FOCUS =

e WLHS primary focus aims to provide students with a well-rounded and up-to-date education,

equipping them with the skills and knowledge necessary to thrive in today’s rapidly changing world. \
Committed to fostering critical thinking, creativity, and adaptability, preparing students to meet the

challenges of the culture with confidence and competence while earning a high school diploma. -
. \\
e 35 PLEASE JOIN US! 2 ~
ng'.

K ~ » Welcomes you to volunteer in our school this year.
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September Board Report

Calendar
September 8-11

Online student orientation; first week of school
September 14-15

STAR Phonics Testing for K-2
September 15

5:00-6:30pm Back-to-School Open House
September 24

Biology-themed field trip to Laverne Park, grades 5-8
September 25

No school - professional development day
Instructional Focus

Grades K-4: Establish strong classroom routines, relationships, and learning behaviors
while assessing students’ foundational literacy and mathematics skills. Instruction will
focus on building a safe and predictable learning environment and identifying each
student’s academic starting point so instruction and interventions can be appropriately
targeted. Lower grades will demonstrate memorization of the Pledge of Allegiance.

Grades 5-8: Establish consistent expectations for academic engagement, organization,
and productive classroom behavior while assessing students’ individual abilities in core
content areas. Instruction will emphasize reactivate prior knowledge, build effective
learning routines, and identify skill gaps in grade-level standards.

September 9, 2026 Board Packet PAGE 8
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COQUILLE JUNIOR HIGH SCHOOL

REPORT

CALENDAR
September 8 7-8th Grade Students: Normal Schedule

9th Grade Orientation “Devil's Connect”
September 9 School Board Meeting 6:00 PM

10-12th Grade Students: Normal Schedule
September 11 Picture Day!
September 25 No School: Professional Development Day

Learning Focus
Preparing for a Successful Year

The staff at Coquille Junior High is energized and prepared to welcome students for an
engaging and productive school year. Our teachers have been diligently preparing classrooms
and curriculum to ensure a smooth and successful start for every student on the first day.
Coaches are enthusiastically preparing their student-athletes for spirited competitions.

Welcoming New Educators
We are thrilled to introduce three outstanding new teachers joining the CJHS team this year:

e Mr. Elijah Callicott-Simmons will be our new Junior High Social Studies teacher. He will
also be seen at various sporting events serving in supervision. We are excited to have
him join our team!

e Ms. Bronwyn Boyd will be our new Junior High Science teacher. Although not entirely
new to CJSHS, as she has taught here previously in Social Studies, Science and Math,
she will now be a permanent fixture in the Science department for our students. We are
elated that she is with us now!

e Mr. Jason Olcott will be our new CTE/Metals and Wood Shop teacher. He brings a
diverse technical background to CJSHS that our students will definitely benefit from. We
are overjoyed to add him to our staff!

An Invitation for the Year Ahead

We look forward to partnering with the board and our community throughout the upcoming
school year. We extend an open invitation to attend our future events, athletic competitions, and
showcases of student learning once classes are underway. Your support is a vital component of
our school's success.
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Coquille Valley Elementary School Board Report for September 9, 2026

September Calendar: 16 student contact days

First week of school- PBIS Stations in all areas of the school
September 8th- First day of school all students

September 10™- CVE Back-to-School Night 5:30-7:00 pm
September 16™- Title 1 Meeting at CVE 6-7 pm

Week of September 21st- Scholastic Book Fair

September 23- CVE Beacock Music Rental night 5:30-6:30
CVE Grandparent’s Day TBA

September 25th- PD Day No School

Building Positive Relationships- The first week of school at CVE is filled with
positive energy, the promise of fresh starts, reconnected friendships, and a
renewed enthusiasm for student learning and growth. As students step back into
the classroom, the immediate focus centers on transitioning them smoothly into a
growth mindset of engaged learners. Establishing clear, consistent academic and
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behavioral expectations from day one creates a supportive, predictable
environment where every child feels safe and empowered to succeed. By pairing
the natural excitement of the new school year with structured daily routines,
educators build a strong foundation that fosters curiosity, mutual respect, and
sustained academic growth for the months ahead. The first week of school
establishes the foundational routines, relationships, and expectations that seta
positive, productive tone for the entire academic year.

Online Registration- The ParentVUE online registration platform was a
resounding success this fall, allowing families flexibility to complete all required
paperwork and register their students at their own convenience prior to the start
of the school year. We also had in person registration dates on August 24" and
25" to help families that needed assistance and we are continuing to register
students. We have 62 second graders that are new to the building as well as 19
new students that did not attend CVE last year. Our total enroliment at CVE is
335 students. Mrs. Henthorn and Mrs. Chavez have done an amazing job with
registration!

Back-to-School Night: Scheduled for Thursday, September 10th, from 5:30 PM to
7:00 PM. Families can meet teachers, tour classrooms, and engage with specialist
staff including PE, music, intervention, and special education staff.

CVE Office remodel- On behalf of the administrative team and our office staff, we
would like to extend our sincere gratitude to our maintenance, technology, and
custodial teams, with a special mention to Katie and Sierra, for their exceptional
dedication and tireless hard work over the summer. Thanks to their incredible
effort, our building was prepared for the arrival of students and staff. Their work
in constructing and refining our new front office space and installing updated
front windows has not only enhanced safety and functionality but has also
created a warm, welcoming entrance for our school community. We deeply
appreciate their ongoing commitment to maintaining a safe, efficient, and
inspiring learning environment. Members of the Board are invited to drop by and
visit CVE anytime to tour the updated spaces and see our updated facilities in the
office.

School-Wide Theme- "Peace by Piece": This year's school-wide theme, "Peace by
Piece,” centers on building community, empathy, and collective problem-solving
to build inclusive and safe learning environments for our students. At CVE, we
build greatness by honoring and drawing strength from the rich diversity of our

September 9, 2026 Board Packet PAGE 11



students and staff, whose unique backgrounds, talents, and perspectives enrich
our learning community every day.

School-Wide Behavior System- Belong Partners: We are officially implementing
Belong Partners as our school-wide behavioral framework. Belong Partners
integrates trauma-informed practices and positive behavioral supports to build
strong relationships, foster student self-regulation, and create a safe, inclusive
environment for all learners. Through the implementation of Belong Partners,
our classrooms are integrating class meetings, dedicated calming spaces, and
explicit academic language focused on brain science—specifically utilizing Dan
Siegel's "hand model of the brain" to help students understand self-regulation
and emotional responses.

Attendance Focus "Everyday Matters": In alignment with SB 141 state initiatives
to combat chronic absenteeism, September emphasizes building strong daily
attendance habits. Regular, punctual attendance directly impacts academic
progress and student connection. Our dedicated Attendance PLC at CVE will
continue to review data to track student attendance percentages and implement
targeted strategies aimed at improving overall attendance rates compared to the
prior school year.

Title | Night: CVE will be hosting this event on September 16 from 6-7 pm. The
evening will serve as a platform to collaborate with our community and solicit
parent and family input for the upcoming Title | Plan. This evening will provide
families with an overview of Title | funding, academic support services, and parent
rights, while creating a structured opportunity for attendees to share feedback,
priorities, and suggestions. Gathering this input is essential to ensuring our Title |
strategies align with the needs of our students and families.
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LINCOLN SCHOOL OF EARLY LEARNING

1366 N. Gould St, Coquille, OR 97423 [541-396-2811] Fax:541-396-7351
Amy May, Principal

Lincoln School of Early Learning — September Board Report

Calendar:

September 8" First Day of School for 15t Grade

September 10" First Day of School for
Kindergarten

September 14" First Day of School for
Prekindergarten & Preschool

September 25™ No School: Professional
Development Day

2026-2027 Lincoln Staff

September 29t Picture Day
Learning-Focused

We held a successful kindergarten launch during the week of August 24-28, focusing on
building community, relationships, and an introduction to the classroom. Forest Martin
led the launch, assisted by Kelsey Martin. We had 36 students who participated in the
Kindergarten Launch. A huge thank you goes out to both of them for welcoming our
students and their families into the building. Early partnership with families is essential to
supporting student success.

At Lincoln, we are happy to announce several new faces to the team. Some staff
members are new to the district and others are simply new to Lincoln. The following staff
members are Mike Evens (Custodian), Jerri Ramsey (ALS Teacher), and Tanna Wright
(EA). Each of these individuals is a great addition to the team at Lincoln, and [ am
excited for them to support our students' academic growth.

At the end of June, Little Lions Childcare closed for four days so
' staff could complete professional development, update

. certifications, and assist with rebranding the center. We are

i\l continuing to build on this success, and our enrollment keeps

y growing as the new school year begins.

Our intentionally staggered start for each grade level allows
teachers to connect with families on or before the first day of school. Additionally, our
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kindergarten team is piloting the Oregon Department of Education’s (ODE) "Family
Conversation." This tool replaces the Oregon Kindergarten Readiness Assessment and
helps gather insights into each student's background and early learning experiences
before they enter kindergarten.

Invitation

You are invited to join us for the first day of school! There is truly nothing quite like the
magic, excitement, and energy of this special time, and we would love for you to share it
with our students, families, and staff.
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Coquille School District Athletic Director Report
September 2026

Calendar:

Sports You schedule for the next month is on the following pages.

Areas of Focus and Note:

The 2026-2027 football, soccer, volleyball and basketball schedules are complete and are posted on the
OSAA website and Sports You. Cross Country schedules are available on athletic.net

Participation numbers are up again for this fall. There are a total of 223 students participating in athletics
in grades 7-12. We are in the process of adding a girls’ JV Soccer Team. The Jr Hi football wins the
participation prize with 43 players.

The Coquille Valley Booster Club held their annual dinner/auction fund-raiser on August 22™. The
Coquille Hall of Fame Induction will take place on September 12, at the Coquille Eagles, with doors
opening at 5:00pm. This year’s inductees are James Granger (2004) Wrestling, Josie Christiansen
(Fishbauer) (2004) Volleyball, Basketball, Track & Field, Joe Harris (2011) Football, Soccer, Basketball,
Baseball, Track & Field. Distinguished Alumni Tanya Heikkila (1988). Boosters of the Year Lee Taft & Dan
Lyons. 2001 State Wrestling Team — Coach John Breuer.

Coaching search is under way for a High School Girls’ JV Soccer Coach, an 8th grade Boys’ Basketball
Coach and possibly a Boys’ 7™ Grade JV Basketball Coach.

Invitation:

Your presence at any event is welcomed.

Hall of Fame dinner starts at 6:00pm with inductions to follow. Ticket prices are: $25 Individual, $40
Couple and $150 for a seating of eight.
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9/2/26, 3:26 PM

September 5, 2026

1:00 pm - 11:59 pm

September 8, 2026

2:30 pm - 11:59 pm

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

September 9, 2026

All-day

4:00 pm - 11:59 pm

4:00 pm - 11:59 pm

4:15 pm - 11:59 pm

September 10, 2026

4:15 pm - 11:59 pm

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

September 11, 2026

7:00 pm - 11:59 pm

7:00 pm - 11:59 pm

September 12, 2026

8:00 am - 1:00 pm

September 14, 2026

4:15 pm - 11:59 pm

5:00 pm - 11:59 pm

September 15, 2026

4:00 pm - 11:59 pm

4:00 pm - 11:59 pm

sportsYou

JV Football @ South Umpqua

Girls Soccer v South Umpqua

JV Volleyball v Siuslaw

Varsity Boys' Soccer v Siuslaw

HS Volleyball v Siuslaw

HS Cross Country @ Umpqua Opener

Jr Hi Football v Freemont

Jr Hi Volleyball JV @ Camas Valley

Jr Hi Volleyball 7,8 v Sutherlin

Girls Soccer @ Sheridan

JV Volleyball v lllinois Valley

Varsity Boys' Soccer v lllinois Valley

High School Volleyball v lllinois Valley

Philomath Warriors

Varsity Football v Philomath

Coos County Sherrif - Training

Jr Hi Volleyball 7,8 @ Coffenberry

JV Football @ Philomath

Girls Soccer @ Santiam Christian

Varsity Boys' Soccer @ Brookings
September 9, 2026 Board Packet
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9/2/26, 3:26 PM

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

September 16, 2026

4:00 pm - 11:59 pm

September 17, 2026

All-day

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

September 19, 2026

All-day

7:00 pm - 11:59 pm

September 21, 2026

4:00 pm - 11:59 pm

4:15 pm - 11:59 pm

5:00 pm - 11:59 pm

5:00 pm - 11:59 pm

September 22, 2026

2:30 pm - 11:59 pm

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

September 23, 2026

4:00 pm - 11:59 pm

4:15 pm - 11:59 pm

4:15 pm - 11:59 pm

September 24, 2026

2:30 pm - 11:59 pm

sportsYou

JV Volleyball @ Brookings

High School Volleyball @ Brookings

Jr Hi Football @ Sutherlin

Girls Soccer v Lost River

JV Volleyball v Glide

Varsity Boys' Soccer v Lost River/Bonanza

High School Volleyball v Glide

HS Cross Country @ Prefontaine Memorial Run

Varsity Football @ Creswell

Jr Hi Volleyball JV v Camas Valley @ Powers

Jr Hi Volleyball 7,8 @ JoLane

Concessions JVFB

JV Football v Creswell

Girls Soccer @ Douglas

JV Volleyball @ Douglas

Varsity Boys' Soccer @ Douglas

High School Volleyball @ Douglas

Jr Hi Football v JoLane

Jr Hi Volleyball 7,8 v Freemont

Jr Hi Volleyball JV @ North Bend

Girls Soccer v St. Mary's
September 9, 2026 Board Packet
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9/2/26, 3:26 PM

2:30 pm - 11:59 pm

2:30 pm - 11:59 pm

4:30 pm - 11:59 pm

September 25, 2026

7:00 pm - 11:59 pm

September 26, 2026

11:45 am - 11:59 pm

September 28, 2026

4:15 pm - 11:59 pm

September 29, 2026

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

September 30, 2026

4:00 pm - 11:59 pm

4:15 pm - 11:59 pm

October 1, 2026

2:30 pm - 11:59 pm

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

October 2, 2026

7:00 pm - 11:59 pm

7:00 pm - 11:59 pm

October 3, 2026

All-day

7:00 am - 6:00 pm

sportsYou

High School Volleyball v St. Mary's & Santiam Christian

JV Volleyball v St. Mary's & Santiam Christian

Varsity Boys' Soccer v St. Mary's

Varsity Football @ Madras (neutral site)

HS Cross Country @ Woahink Lake Invitational

Jr Hi Volleyball 7,JV v Freemont

Girls Soccer @ Sutherlin
JV Volleyball v Sutherlin
Varsity Boys' Soccer v Sutherlin

High School Volleyball v Sutherlin

Jr Hi Football @ Winston

Jr Hi Volleyball 7,8,JV @ Glide

Girls Soccer @ lllinois Valley
JV Volleyball @ Siuslaw
Varsity Boys' Soccer @ Siuslaw

High School Volleyball @ Siuslaw

Sutherlin Bulldogs

Varsity Football @ Sutherlin

HS Cross Country @ Stan Godell Invitational

Youth Football
September 9, 2026 Board Packet
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9/2/26, 3:26 PM

12:00 pm - 11:59 pm

October 5, 2026

4:15 pm - 11:59 pm

5:00 pm - 11:59 pm

5:00 pm - 11:59 pm

October 6, 2026

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

October 7, 2026

4:00 pm - 11:59 pm

4:15 pm - 11:59 pm

6:15 pm - 11:59 pm

October 8, 2026

All-day

4:30 pm - 11:59 pm

4:30 pm - 11:59 pm

6:00 pm - 11:59 pm

October 9, 2026

All-day

7:00 pm - 11:59 pm

7:00 pm - 11:59 pm

October 10, 2026

All-day

7:00 am - 6:00 pm

October 12, 2026

3:00 pm - 11:59 pm

sportsYou

Varsity Boys' Soccer @ Sutherlin

Jr Hi Volleyball 7,8,JV v Winston

Concessions JVFB

JV Football v Sutherlin

Girls Soccer v Siuslaw

JV Volleyball @ Illinois Valley

Varsity Boys' Soccer @ lllinois Valley

High School Volleyball @ lIllinois Valley

Jr Hi Football v Coffenberry

Jr Hi Volleyball 7,JV v JoLane

Jr Hi Volleyball 8 @ North Bend

Girls Soccer @ Lakeview

JV Volleyball v Brookings

Varsity Boys' Soccer v Brookings

High School Volleyball v Brookings

Jr Hi Volleyball JV,7,8 @ CB Lion's Tournament

Douglas Trojans

Varsity Football @ Douglas

Jr Hi Volleyball JV, 7, 8 @ CB Lion's Tournament

Youth Football

Varsity Boys' Soccer @ Lost River
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Coguille

School District #8

C

Coquille School District Technology Report
9-4-2026

We are putting the finishing touches on getting all technology ready to start a new school year. We had a
productive summer as well as many items that did not get completed as we have run short on time.

Data cable re-cabling project at Coquille Junior/Senior High School never began as a funding award letter
from USAC was never received. Had we begun this project and completed the project without this award letter in
hand we would now be paying the total cost of the project, and the compensated funding from USAC would still be
unknown. This is unfortunate and I still have hope that funding will come but this might end up being a next year
project or to be scheduled as to not interfere with student learning on a later date.

I also have started a project in rebuilding our server infrastructure this summer and have begun initial
prototype lab setup of the new server infrastructure but with the additional needs that had arisen this summer with
administrative staff retiring and new staff being setup and configured I lost valuable time in July completing this
project as it still needs much testing before production assignment. Fortunately, I believe if I take the proper steps, [
can test this environment while school is in session without any disruption to learning and during a break period
potentially move over to the newly tested infrastructure.

The motivation for this infrastructure rebuild project is so that our server infrastructure will utilize a
different form of redundant storage space that can, if configured properly will provide for what’s called HA or High
Availability. High Availability is a technology in which server infrastructure can so rapidly relocate a virtual server
from one hardware server to another that operations are not impacted, in other words a mission critical server could
fail due to a hardware fault and be relocated to another server and started so quickly that users in the environment
would not even notice a hiccup, we’re talking milliseconds.

We have also made a push this year to utilize more automation in our curriculum delivery and rostering
efforts as we have had to shrink in staff. Many more curriculum software suites are now integrated with Clever

which is a free tool the district utilizes to help allocate and roster students and teachers with digital software. These
integrations have taken also a fair bit of time and effort to get set up and in working order.

We had approximately 40-50 Dell workstations that needed replacement at our Winter Lakes High School
this includes end-life steps for the previous computers and full setup and configuration of each new machine, Mr.

Cotrell worked diligently to get these 40-50 workstations setup and replaced, while also installing new “anti-theft”
hardware brackets for these computers so that we might deter potential theft.

Another big change this year, the technology department has decided to adopt a new favored brand of
Chromebooks, the new brand being Acer and purchased through the nonprofit OETC (Organization for Educational
Technology & Curriculum). This change was based on rising costs of Chromebooks with a focus on repairability to
save district dollars. The previously preferred provider was unable to provide repair parts for devices bought within
a three-year period forcing us to end life devices sooner. The hope is that this new manufacturer will be able to
provide repair parts further into the future and in a more dependable fashion.

These last couple weeks Greg and I have been getting student accounts built and Chromebooks ready.

Sean Wirebaugh, Technology Director
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FOOD SERVICE
BEGINNING OF
YEAR REPORT

SUMMER MEALS
We served 6,808 meals to children at seven different locations across Coquille, Myrtle Point

and Powers. This was our highest count for the SFSP program since its start!

CACFP

| went through the renewal process for CACFP which is the program we use to feed the
children in our daycare and provide after school supper/snack. We were granted a renewal
letter of approval on 08/18 for this coming school year.

TRAINING
= | was able to attend a two-day School Food Nutrition conference in Salem to increase

my knowledge and understanding of the different programs our district offers

= After the welcome back breakfast, | lead a food service civil rights training for all CSD
employees who will be assisting with the food service program over the year

= |also did the same training in the Powers district with all their staff who assist with
counting and distributing meals

= On Tuesday 9/1 the food service department (11 of us) came together at the district
office to do a food service training and collaboration time.

STAFFING
We had 30 days with staff out over the summer. 22 of those were due to an LOA
We hired a part-time secretary, Corrina Trigg who began working in the department at the end

of August.

CATERING
Although Lori has retired, we have still been able to do a few catering events this month and

look forward to doing more small events in the future.
= The food service department catered for the welcome back breakfast on 08/31 for 180

people. It seemed well received.
=  We will be doing a baked potato bar on 9/10 for the teachers at CVE during open house.

ORDERS
Our first commodity order of the year on 08/18 was 164 cases.

Looking Ahead
= OMER - One month enrollment roster will be completed in the month of October for

Daycare
= Corrina will be trained in completing monitoring forms at all locations for all programs
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School District #8

Transportation:
September 2026

The Transportation Department is excited to begin another school year and has several updates
for the 2026—27 school year.

For morning and afternoon transportation, we are operating four large bus routes and one
special transportation route. As part of this change, both Fairview routes have now been
combined as well as the Shelley Road/Rink Creek routes that we did last January. While there
will be adjustments as we work through the logistics of the combined route, we anticipate this
change will allow the department to operate more efficiently.

We are also transitioning from bus numbers to route numbers. Magnetic route signs have been
purchased and installed on the buses, allowing the route number to be changed as buses are
reassigned. This ensures that the correct route number will always be displayed, regardless of
which bus is being used.

We are now using the new radios. We are hopeful that the new system will provide improved
connectivity and allow for more consistent communication with drivers, including when drivers
are away from the district on trips.

Our annual bus inspections have been completed, and we are pleased to report that
transportation-related repairs this year were significantly lower than in previous years.

Finally, the department has received our new 2027 International school bus. The new bus is
fantastic and a great addition to our fleet, and we look forward to showcasing it during the
district tour in October.

Overall, the Transportation Department is looking forward to a successful school year and
continuing to provide safe, reliable, and efficient
transportation for our students.

Our mileage total breakdown for 25/26 fiscal year: \ -»

Total Route Mileage(home to school): 90,110
Total Funded Trip Mileage(educational): 15,941
Total Non-Funded Trip Mileage(athletics): 37,047

Total mileage with students for the year: 143,098

Total Fleet Mileage: 151,071

Respectfully,

Nate
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SHERIFF’S
School District #8 OFFICE

SCHOOL RESOURCE DEPUTY BOARD REPORT

Summer 2026 | Submitted by SRD John Owens

During the summer, | provided driver education instruction to 12 students. | am continuing to work with
three students as they complete the remaining requirements of the program. A new group of driver
education students is scheduled to begin in September.

At Lincoln School of Early Learning, | conducted approximately five bike rodeos for children enrolled in
the Little Lions Day Care program. The Coos County Sheriff’'s Office also visited the program on two
separate occasions to provide a drone demonstration and a K-9 presentation.

| followed up on reports of juveniles accessing the roof at Lincoln School. | also investigated the theft
of two large mats from Coquille Valley Elementary School. With assistance from the Coquille Police
Department, the mats were recovered, and the three adults involved were referred to the District
Attorney’s Office.

On August 6, 2026, | responded to two unauthorized adults at Coquille Jr./Sr. High School. Both
individuals were contacted and formally trespassed from the campus.

Additionally, | provided guidance to a parent whose student had received inappropriate messages on
their cell phone.

Respectfully submitted,

John Owens
School Resource Deputy
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September 9, 2026

STUDENT SERVICES DIRECTOR: SPED, 504, McKinney-Vento, Foster Care, District

Testing Coordinator, Curriculum Director, TAG coordinator, Titles I, II, lll, IV, and VI

Coordinator, Grant Writer/Reporter, Equity Team Leader, Civil Rights, and Title IX decider.

Moving forward, Dear Board, | will not list all my responsibilities after my umbrella title. Districts use varied titles
and place varied responsibilities in the “Student Services” category.lam eager and privileged to work with students
andteachersin the realm of Special Education. Having had a medically fragile cousin served by Special Education
and an aunt whose classroom career was “Special Reading,” | feel a visceral connection to our students with a

need for Special Education instruction. Thank you for trusting me with this responsibility.

We have welcomed new Educational Assistants to support our students: Kathy Domenighini and Leticia Gonzalez
support students in the Structured Learning Classroom at WLE; Megan Hamontree and Reagan Hogan support
students in our Adaptive Life Skills classrooms at CVE and LSEL; and Laurie Plagmann serves our students in the
Resource Room program atLSEL. We had a last-minute staffing change at CVE, with Ms. Lally accepting a position
in a different district. We appreciate her service to our students and wish her the best in her future. We are

confident in the hiring decisions we have made to support our students moving forward.

As part of our Social Sciences curriculum adoption for grades 5-12, (THANK YOU, BOARD!!!) we purchased an
adaptive curriculum that will support students grades 7-12 in this content area at CJSHS. Once we evaluate the

effectiveness of this curriculum, its use may possibly spread to other campuses.
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CURRICULUM/PD

We planned professional development under a mostly 50/50 model: the morning hours are time for professional
development; the afternoon hours are teacher workdays. This model allows for greater frequency in both
collaboration and training. There are only two full days of professionaldevelopmentthisyear: September 25, which
will include training on content, assessments, and other required ODE trainings; and November 12, which will be
dedicated to training of staff in our new de-escalation approach, CPI. The Crisis Prevention Institute holds verbal
deescalation (Cassie Green has been trained and will facilitate) and Nonviolent Crisis Intervention (Tanya May will

be trained and will facilitate.)

With the Board’s approval, the district purchased Social Science curriculum for grades 5-12. Teachers participated
in professional development delivered virtually during our pre-service week. We look forward to the impact of

curriculum that is updated and aligned to revised Social Science content standards.

In compliance with SB 141 accountability requirements, we will implement interim testing for students K-12 in
English and math three times during the schoolyear. Teachers of students in K-2 received some training for use of
the phonics component in our testing platform, STAR, by Renaissance. On September 25th, other staff will be

trained in the facilitation and interpretation of interim assessments moving forward.

WLE teachers of grades K-5 participated in a training during preservice in the nuances and updates to the digital
curricular platform. WLHS and CJSHS will access Rosetta Stone for Spanish language instruction. Traininginits use

will occur on September 25th.

I wish to thank Sean and Greg for support in curriculum integration and rostering of students!

GRANTS

We completed our final report on our Federal COPS grant. All purchases have been completed. Huge gratitude to
our Maintenance, Technology, and Custodial teams for support in acquiring and installing security supports across

our district.

‘Tisthe season of Integrated Programs. Every two years, we apply for State funding under the High School Success
Act, the Students Investment Account, Early Literacy, and the Early Indicator Intervention System. This process
involves surveying various groups of people to learn their perspectives about school culture, security, curriculum,

emotional comfort, equity, and many other areas. We will convene meetings at building and district levels between
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September 25 and January in preparation for grant application submission before April 30, 2027. This process
supports us in securing over 2 million dollars in funding that is primarily used to hire staff who support CTE and

other instructional areas. We purchase curriculum from this revenue source, protecting the general fund.

TITLES

Danielle Ekelund and many EAs are facilitating our Title | literacy support service at CVE and LSEL. We will continue
to use DIBELS, UFLI, and Read Naturally as Tier Il interventions to support students will lagging skills in decoding,
phonics, and fluency. Title | is also the source for serving our students who are McKinney-Vento eligible. We
purchase allowable clothing, food, hygiene items, school supplies, and obtain transportation support from our
district via Title | Set-Asides. Early Literacy is part of Title | as well. Our current allocation, in the Early Literacy

Grant, is $92 K. LSEL and CVE are school-wide Title | programs, serving over 500 students.

Our professional development experiences (shared above) are paid from our Title Il dollars.

Students who are English Language/Multilingual Learners receive support from our consortium allocation through
the South Coast ESD. We have purchased curricular materials across content in Spanish (the only other language
spoken by students in our district at the present) to increase students’ proficiency in English. Ideally, we hope to
identify students who are biliterate and bilingual for the State Biliteracy Seal upon graduation. We have ten

students with rising proficiency skills and monitor approximately seven others who have exited the program.

SchoolResource Deputy John Owensreceives our Title IV allocation as part of his compensation for his invaluable

service to our district.

*** | will complete our application forfunds in Titles|, Il, and IV by September 30, 2026. We receive approximately

$500K from those Titles***

Our American Indian/Alaskan Native students receive tutoring and other supports under our Federal Title VI funds.
We have completed our application for funding and will convene our Parent Advisory Committee in October. There

are approximately 40 students across many Tribal communities represented in our District.
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SECTION 504/CIVIL RIGHTS/TITLE IX

My position stipulates participation in each of these areas when there are complaints made about purported
violations. | am enrolled in a webinar training course for each area, all of which have four or more sessions.

Needless to say, | am learning A LOT!

TESTING

In October, we will administer the pre-ACT test to sophomores at both CJSHS and WLHS. This assessment is
nationally normed and intended to give students an idea of their aptitude across core content areas as well as
including an interest-inventory to inform their path post-secondary education. We will continue to offer the SAT in

May and June of 2027. WLHS is a PearsonVue testing center, offering GED tests and more.

I will administer the English Language Proficiency Assessment (ELPA) Screener to students whose first language is

not English to determine their instructional needs this year. This will take place in September.

Lastly, we will schedule Interim Assessments in English and Math three times this school year. We have been told
tests will require a collective 80 minutes to complete. Questions begin at students’ grade level and will adapt to
their abilities for the remainder of the test. We are still required to administer the summative testing (OSAS) in
Spring 2027. The test results from last year are embargoed until 9/11; | will happily present information to the

Interim Superintendent, Administrative Team, and Board once able.
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School District #8

Facilities Board Report

The summer months were extremely busy for our maintenance and custodial teams. In
addition to annual summer cleaning and routine maintenance, staff completed and
supported several facility improvement projects throughout the district. As we begin the
2026—27 school year, our buildings are ready to welcome students and staff, while work
continues on several larger projects.

Lincoln School of Early Learning (LSEL)
Annual summer maintenance, deep cleaning, and general building cleanup were

completed at Lincoln School of Early Learning in preparation for the new school year.
We also received the building permit for the new office construction project. Framing
has been completed for Amy May’s new office and the new conference room. The next
phase will include cutting in the new windows and doors, which is scheduled to take
place during our October professional development day to minimize disruption to
students and staff. The Lincoln Lions are ready for a great new school year!

Coquille Valley Elementary (CVE)
Several improvements were completed at Coquille Valley Elementary this summer. The

office and conference room project included the installation of three new windows and a
new doorway connecting the office to the conference room. New paint and carpet were
also completed, giving the area an updated look while improving the functionality and
visibility of the office space. CVE is cleaned, refreshed, and ready for students and staff
to begin the new school year.

Coquille Jr./Sr. High School (CJSHS)

Facility improvements at Coquille Jr./Sr. has been extensive this summer, with several
projects completed and others still underway. The restroom remodel included new
partitions, new flooring, and fresh paint. Mr. Hampton’s classroom received new
windows, a mini-split heating and cooling system, new flooring, and fresh paint. Mr.
Dixon’s and Mr. Jones’ offices also received new windows, fresh paint, and mini-split
heating and cooling systems. Work continues with the new data closet and resource
room. Another improvement at CJSHS is that every learning area now has heating and
cooling controls, including the gym. This is a major improvement for the comfort of our
students and staff throughout the school year.




Winter Lakes Elementary (WLE)

Winter Lakes Elementary received an LED lighting retrofit this summer. The new LED
lighting improves the overall lighting throughout the building while also providing
greater energy efficiency. Annual maintenance and custodial work were also completed
to prepare the building for the start of the school year.

Grounds & Athletic Facilities

With football and soccer seasons underway, our maintenance team has transitioned
back into weekly athletic field maintenance. Keeping our fields maintained and ready for
practices and competitions will continue to be a regular part of the facilities team's
workload throughout the fall sports season.

Our maintenance and custodial teams have had an exceptionally busy and productive
summer. Between annual cleaning and maintenance, construction projects, classroom
improvements, HVAC upgrades, lighting improvements, and preparing our grounds and
athletic facilities, a tremendous amount of work has been accomplished across the
district. I appreciate the hard work and flexibility of our maintenance and custodial staff
throughout the summer. We are excited to continue moving forward with projects that
improve our schools and provide safe, comfortable, and welcoming environments for
our students and staff.

Respectfully,

Slietra pBritton
Facilities Supervisor
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English Learners in Oregon

Executive Summary

ORS 327.016 directs the Oregon Department of Education (ODE) to prepare an annual report on English
learner program funding and student outcomes. The report’s purpose is to describe the population of English
learners in Oregon and provide a summary of district and state progress towards meeting English learners’
needs and the state's objectives to meet those needs. Pursuant to this statute, ODE has also developed the
Multilingual Learner Strategic Plan, with priority areas emphasizing community engagement, transformative

educators, culturally responsive practices, and pathways to multilingualism to ensure equity and success for
all multilingual learners in Oregon’s public schools. The current English learner report is also available on
ODE’s Public Transparency webpage.

Definitions

ORS 327.016 describes students who receive English language instruction, supports, and services as part of
an English Language Development (ELD) program as English learners. While these students are learning
English in an ELD program, the English learner designation only focuses on a singular dimension (i.e., learning
English) and does not reflect the linguistic and cultural assets of the students (Garcia, 2009). Thus, although
this report will use the term “English learner” in alignment with ORS 327.016, it is important to recognize that
these students are multilingual learners who bring valuable linguistic and cultural assets.

ODE annually reports on four groups of English learners: current, former, ever, and never English learners.
Current English learners are multilingual students who were learning English in an ELD program during the
2024-25 school year®. Former English learners are multilingual students who demonstrated English
proficiency and exited an ELD program prior to the 2024-25 school year. (Monitored English learners are a
subset of former English learners who are monitored for four years after exiting an ELD program.) Ever
English learners are the combination of current, monitored, and former English learners. Finally, never
English learners are monolingual English or multilingual students who were not eligible to receive English
language instruction, supports, and services in an ELD program before or during the 2024-25 school year.

Oregon's English learner population continues to grow, driven in part by
increases in recently arrived students.

As of May 1, 2025, 539,521 students were enrolled in Oregon public schools and districts. Among those
students, 12% were current English learners (64,525 students), 4% were former English learners (21,760
students), 3% were monitored English learners (16,285 students), and 81% were never English learners
(436,951 students). Collectively, current, monitored, and former English learners (i.e., Ever English learners,
constituting over 102,000 or 19% of students) represent an incredibly diverse student population in 2024-25.
Guided by Oregon's vision for multilingual learners, this report highlights student demographics, academic

! Note that current English learners also include students who are eligible to receive English language instruction,
supports, and services in an ELD program but do not participate because their parents or guardians waive English
language instruction, supports, and services.
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English Learners in Oregon

outcomes, educational experiences, and opportunities for current, former, and monitored English learners
across the state.

What's New in the 2024-25 Report

Several notable changes occurred in the English learner student population and outcomes during the 2024-25

school year:

e The number of current English learners increased to 64,525 students, a 3.2% increase from 62,522
students in 2023-24, while overall statewide enrollment declined to 539,521 students.

e The number of recent arrivers in Oregon has more than doubled over the past five years. In 2024-25,
10,353 current English learners were recent arrivers, representing the highest count observed during
the six-year period examined. Most of this growth occurred during the last two school years.

e Ever English learners represented 19% of Oregon's student population, up slightly from 18.8% in
2023-24.

e The average expenditures-to-revenues ratio increased from 0.87 in 2023-24 to 0.95 in 2024-25.

e To support future alignment with Oregon Senate Bill 141 (2025), this report includes additional
analyses related to third-grade English language arts achievement, eighth-grade mathematics
achievement, regular attendance, and five-year completion rates.

The distribution of current English learners varied across grade levels and districts in Oregon during the 2024-
25 school year. Woodburn School District served the highest percentage of current English learners, with
48.1% of students learning English in an ELD program as of May 1, 2025. On the other hand, 59 Oregon
districts had less than 5% of their students learning English in an ELD program.

Other key features of the English learner student population in the 2024-25 school year include the following:

e Most current English learners were in elementary grades (55.3%) while the majority of former
English learners were in high school grades (80.1%).

e Between 2019-20 and 2024-25, overall statewide enrollment declined by 6.7%, while the number of
current English learners increased by 20.6%.

e The number of recently arrived current English learners (i.e., new immigrant students) increased by
56%, from 6,647 in 2023-24 to 10,353 students in 2024-25.

e Spanish was the predominant home language of current English learners (75.5%), but overall, there
were 247 documented unique home languages (unchanged from the previous year) spoken by
current English learners. Other prevalent languages include Russian, Chinese, Vietnamese, Ukrainian,
Chuukese, and Arabic.

e Approximately 77% of current English learners were Latino/a/x, and 35% of Latino/a/x students were
current English learners. A similar percentage of Native Hawaiian/Pacific Islander students (about
34%) were current English learners.
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English Learners in Oregon

Current English learners were more likely to receive special education services
and less likely to participate in TAG programs.

The report also examines the involvement of English learners in targeted federal and state programs:
students experiencing poverty (SEP), special education, migrant education, and the talented and gifted (TAG)
program.

Key findings include the following:

e A higher percentage of current, former, and monitored English learners experienced poverty
compared to never English learners (approximately 52, 39, and 38%, respectively, vs. 30%).

o Ahigher percentage of current English learners received special education services and supports
compared to never English learners (about 19 vs. 17%); however, former and monitored English
learners had lower rates (about 5 and 7%, respectively).

e About 9% of current English learners (5,869 students) received services in migrant education
programs. Additionally, about 63% of the students in migrant education programs were current
English learners, 15% were former English learners, and over 11% were monitored English learners.
In total, 90% of students in migrant education programs were ever English learners.

e  While across Oregon, 7.6% of never English learners participated in TAG programs, this figure was
7.3% for former English learners, 6.9% for monitored English learners, and just 0.6% for current
English learners.
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English Learners in Oregon

Younger English learners are more likely to be on track to English language
proficiency than their older peers.

Oregon monitors whether current English learners (ELs) are on track to attain English language proficiency. In
2024-25, approximately 62.5% of ELs in elementary grades (K-5) were on track to meet this goal. The
percentage declined substantially in middle school (35.2%) and high school (27.9%), indicating that ELs in
middle and high school grades were less likely to be on track to attain English language proficiency within
seven years than ELs in elementary grades. Among ELs with disabilities, the percentages were considerably
lower at every grade span, with only 10.7% of high school ELs with disabilities on track to attain English
language proficiency.

Former English learners consistently met or exceeded state standards at the
highest rates.

Although proficiency rates varied across student groups, English language arts (ELA) and mathematics
achievement remained below 50% for many student groups and grade spans statewide. Current English
learners had the lowest rates of meeting or exceeding state standards in both ELA and Mathematics across all
grade levels in 2024-25. In ELA, only 6.3% of current ELs in grades 3-5 met or exceeded standards, compared
to 79.9% of former ELs, 56.5%% of monitored ELs, and 47.6% of never ELs. Similar patterns were observed in
middle school and high school, where only 4.1% of current ELs in grades 6-8 and 4.6% of current ELs in grade
11 met or exceeded ELA standards.

A similar achievement gap exists in Mathematics. In grades 3-5, only 7.0% of current ELs met or exceeded
standards, compared to 68.3% of former ELs, 43.2% of monitored ELs, and 40.0% of never ELs. In grades 6-8,
only 3.1% of current ELs met standards, while in grade 11, just 2.4% met standards. Across both subjects and
all grade spans, former English learners consistently met or exceeded state standards at the highest rates
among current, former, monitored, and never English learner groups.

Attendance rates are higher for former and monitored ELs, but lower among
current ELs, particularly in high school.

Former and monitored English learners had the highest rates of regular attendance across most grade spans
in 2024-25. At the elementary level, 87.1% of former ELs and 79.9% of monitored ELs were regular attenders,
compared with 73.0% of never ELs and 65.9% of current ELs. Similar patterns were observed in middle
school, where monitored ELs (73.7%) and former ELs (73.0% ) had higher attendance rates than never ELs
(68.7%) and current ELs (60.6%).

Attendance declined for all student groups in high school, but the decline was most pronounced among
current ELs. Only 45.3% of current ELs in grades 9-12 were regular attenders, compared with 54.3% of former
ELs, 61.6% of monitored ELs, and 59.3% of never ELs. Across all grades (K-12), current ELs had the lowest
regular attendance rate at 60.0%.
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Among graduates, current English learners were more likely to earn a modified
diploma.

Among students who graduated, former English learners earned regular diplomas at the highest rates. In the
four-year cohort, 98.0% of former English learner graduates earned a regular diploma, compared with 96.1%
of never English learner graduates and 90.5% of current English learner graduates. Current English learner
graduates were more likely to earn a modified diploma, with 9.5% of four-year cohort graduates and 9.7% of
five-year cohort graduates earning modified diplomas, compared with 2.0% and 1.8% of former English
learner graduates, respectively.

Students designated as English learners in high school are less likely to enroll in
post-secondary education than their peers.

Post-secondary enrollment rates for former English learners were comparable to those of never English
learners. In 2022-23 (as reported in 2024-25), 55.2% of former ELs enrolled in a post-secondary institution
within 16 months of high school graduation, compared with 56.0% of never ELs. Current English learners
enrolled at substantially lower rates relative to their population, with only 33.4% continuing to post-
secondary education. Across the six years examined, former ELs consistently enrolled in post-secondary
education at rates similar to or slightly higher than never ELs, while current ELs enrolled at markedly lower
rates.

The average expenditures-to-revenues ratio increased in 2024-25.

As in reports from previous years, this report summarizes the ratio of total current English learner
expenditures to revenues districts receive for these students. In 2024-25, this ratio is 0.95, which is higher
than 0.87 for 2023-24.
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Introduction

In the 2024-25 school year, students who received English language instruction, supports, and services
through an English Language Development (ELD) program, as well as those who exited such programs in prior
years, represented 19.0% of all students enrolled in Oregon public schools and districts (as of the first school
day in May 2025). These multilingual learners are an essential part of our school communities, contributing
rich cultural and linguistic assets that enhance learning environments across the state. Their diverse lived
experiences, languages, and heritage knowledge are invaluable to both current and future generations of

Oregonians.

Guided by our statewide vision as reflected in the Oregon Multilingual Learner Strategic Plan, this report is

rooted in the belief that all adults share the responsibility of building educational systems where multilingual
learners are recognized and celebrated. It highlights key data about this student population, tracks academic
progress and achievement, and provides insight into the educational experiences and opportunities they
encounter. Our mission calls us to transform Oregon’s education system to ensure that all multilingual
learners receive culturally and linguistically responsive instruction, access to rigorous academic programming,
and clear pathways to reach their college, career, and life goals, including graduation with the Oregon State
Seal of Biliteracy or Multiliteracy.

Why this report?

ORS 327.016 directs the Oregon Department of Education (ODE) to prepare an annual report on English
learner program funding and student outcomes. The report describes the population of English learners in
Oregon and provides a summary of district and state progress towards meeting English learners’ needs and
objectives through ELD programs. Senate Bill 141 (2025) further amended ORS 327.016 to require reporting
on English learner progress toward statewide performance growth targets, including measures related to
academic achievement, attendance, and completion outcomes. ORS 327.016 requires ODE to include the
following information in the annual report:

e English learner student demographics;

e Length of participation in ELD programs;

e Participation in special education and related services; and
e Other information identified by the ODE.

In addition, this annual report includes the following financial information:

e Allocations to each school district from the State School Fund for students enrolled in ELD programs;
e The extent to which districts expend these allocations for students enrolled in ELD programs; and
e The categories of expenditures for ELD program funding.

This annual report looks back at the prior school year, which is the 2024-25 school year. This report will be
available on the ODE website. State law requires the report to be available to the public at each district’s
main office and on district websites. In addition to the annual reporting requirement to the public, ORS
327.016 also requires the ODE to “submit to the interim legislative committees on education a summary of
the two most recent reports prepared” prior to “January 1 of each odd-numbered year.”
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Definitions

ORS 327.016 describes students who receive English language instruction, supports, and services as part of
an ELD program as English learners. While these students are learning English in an ELD program, the English
learner designation only focuses on a singular dimension (i.e., learning English) and does not reflect the
linguistic and cultural assets of the students (Garcia, 2009). Thus, although this report will use the term
“English learner” in order to comply with ORS 327.016, it is important to recognize that these students are

multilingual and value their linguistic and cultural assets.

ODE annually reports four groups of English learners: current, former, monitored, ever, and never English
learners. Current English learners are multilingual students who were learning English in an ELD program
during the 2024-25 school year?. Former English learners are multilingual students who demonstrated English
proficiency and exited an ELD program over four years prior to the 2024-25 school year. (Monitored English
learners are a subset of former English learners who are monitored for four years after exiting an ELD
program.) Ever English learners are the combination of current, monitored, and former English learners.
Finally, never English learners are monolingual or multilingual students who were not designated to receive
English language instruction, supports, and services in an ELD program before or during the 2024-25 school
year.

Structure of this report

This report consists of five sections:
Section 1: Demographics of English Learners
Section 2: Participation in Targeted Programs
Section 3: Language Development and Academic Achievement
Section 4: Attendance, Progress toward Graduation, Graduation, and Beyond
Section 5: State Revenues and Expenditures for English Learners

Several aspects of this year's report differ from reports issued in previous years. These changes are informed
by Oregon's Multilingual Learner Strategic Plan, which envisions educational systems where multilingual

learners are valued for the rich languages, cultures, lived experiences, and knowledge they bring to Oregon
schools and communities. Consistent with that vision, this report highlights student demographics, academic
outcomes, educational experiences, and opportunities for current, former, and monitored English learners
across the state. The report also reflects the Strategic Plan's priority areas of authentic and responsive
community engagement, systems and instructional improvements, transformative educators and
administrators, and pathways to multilingualism. To that end, where appropriate, this report provides
comparisons to never English learners (i.e., students not eligible to receive services through an ELD program).
Additionally, monitored English learners are now distinguished from former English learners. New sections on

2 Note that current English learners also include students who are eligible to receive English language instruction,
supports, and services in an ELD program but do not participate because their parents or guardians waive English
language instruction, supports, and services.
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English Learners in Oregon

Dual Language Bilingual Education (DLBE) programs, access to core content, and students' sense of belonging
have also been added.

Furthermore, in addition to describing statewide patterns, in some cases the report indicates which districts
serve large numbers of certain types of students (e.g., students graduating with a state seal of biliteracy).

Similar to last year, this report provides insights into student academic outcomes in English language arts
(ELA) and Mathematics. In addition, consistent with amendments to ORS 327.016 resulting from Oregon
Senate Bill 141, the report includes information on newly established performance growth target indicators,
including 3rd grade ELA achievement, 8th grade mathematics achievement, kindergarten through second-
grade regular attendance, K-12 regular attendance, and five-year completion rates for multilingual learners
and their peers. To provide additional context, Oregon has established statewide performance growth targets
for the 2029-30 school year, including 82.0% for kindergarten through grade 2 attendance, 78.3% for
kindergarten through grade 12 attendance, 52.6% for third-grade English language arts proficiency, 52.0% for
eighth-grade mathematics proficiency, 94.9% for ninth-grade on-track status, 92.3% for four-year graduation,
and 95.4% for five-year completion. These targets reflect the long-term outcomes Oregon is working toward
achieving statewide.

Finally, districts can access district-level English learner demographic and outcome data for the 2024-25
school year through the District Data Profiles; however, the profiles do not currently include all the new

statewide accountability indicators discussed in this report.
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English Learners in Oregon

Section 1: Demographics of English Learners in Oregon in 2024-25

Almost one in five Oregon students has been designated as an English learner. As of the first school day in
May 2025, 539,521 students were enrolled in Oregon public schools and districts. Among those students,
12.0% were current English learners (64,525 students), 4.0% were former English learners (21,760 students),
3.0% were monitored English learners (16,285 students), and 81.0% were never English learners (436,951
students). Current, monitored, and former English learners, collectively referred to as ever English learners,
represented 19.0% of all students (102,570 students) in 2024-25. These students brought a rich linguistic and
cultural heritage to their classrooms, schools, and communities. This section summarizes the demographics
of Oregon’s English learner population, considering grade levels, interruptions in formal education among
newcomer immigrant students, and racial, ethnic, and linguistic diversity.

Current and Former English Learners

Comparisons between current, monitored, former, and ever English learners are useful to understand the
experiences and outcomes of English learners over time, and to counter misperceptions about English learner
achievement. Current English learners tend to perform at lower levels while still developing English,
particularly on assessments of content knowledge that are administered in English, which can negatively
impact their performance. However, once current English learners attain English language proficiency, they
often perform academically at significantly higher levels than their peers, including monolingual English
speakers, indicating the value of bilingualism (Thompson, Umansky, & Rew, 2022; Hopkins, Thompson,
Linquanti, Hakuta, & August, 2013).

Current English learners are multilingual students for whom English is not their native language, or who come
from an environment where a language other than English has had a significant impact on their English
proficiency, and who are learning English in an ELD program during the school year3. They receive English
language instruction, supports, and services to help them become proficient in English. Figure 1 shows the
increasing percentage of current English learners from the 2019-20 to 2024-25 school years®.

3 Note that current English learners also include students who are eligible to receive English language instruction,
supports, and services in an ELD program but do not participate because their parents or guardians waive English
language instruction, supports, and services.

4 The data for this portion of the report relies on student enrollments as of the first school day in May 2024.
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Figure 1. Percentage of all Oregon students who were Current English Learners (2019-20 to 2024-25)
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Although a relatively small proportion of students in 2024-25 were former (21,760; 4%) or monitored
(16,285; 3%) English learners, these remain important student groups for continued support and monitoring.
Former English learners are multilingual students who demonstrated English proficiency and exited an ELD
program prior to the 2024-25 school year. Monitored English learners are a subset of former English learners
who are monitored for four years after exiting EL services. Research suggests that, even after attaining
English proficiency, some former English learners may continue to need support in developing high levels of
academic English necessary for success in school. Consistent with this need, ODE's Title Ill monitoring process
includes reviewing how districts monitor the progress of former English learners and support their continued
academic success.

Although the composition of the English learner population has changed over time, Oregon has maintained a
relatively stable population of more than 100,000 ever English learners (current, former, and monitored
English learners combined) over the past six years. Figure 2 shows the change in the count of current, former,
and ever English learners in Oregon over the last six school years. In general, it displays a slightly fluctuating
population of ever English learners in Oregon, starting at about 104,000 in 2019-20 and, following a decline
and increase for a few years, reaching over 102,000 students in 2024-25.
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Figure 2. Number of Current, Monitored, Former, And Ever English Learners in Oregon (2019-20 to 2024-25)
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The majority of current English Learners were in the elementary grades.

Figure 3 illustrates the distribution of current English learners, former English learners, and monitored English
learners across grade levels. In the early grades, nearly all ever English learners were classified as current
English learners, with monitored English learners accounting for 100% of ever English learners in
Kindergarten, 98.1% in Grade 1, and 90.3% in Grade 2. This population is not static, and each grade includes
newcomers who may have schooling experiences from outside of the United States.

As students progress through elementary and middle school, the proportion of current English learners
steadily declines while the percentages of former English learners and monitored English learners increase,
reflecting students who have attained English proficiency and exited English learner services. By Grade 8,
current English learners represented 53.2% of ever English learners, while former and monitored English
learners combined accounted for 46.8%. By high school, current English learners comprised less than half of
ever English learners, declining to 36.0% by Grade 12, while former and monitored English learners together
represented 64.0%. This is because students attain English proficiency as they progress through the K-12
system and transition into monitored or former English learner status.
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Figure 3. Comparison of the percentage of Current, Monitored, and Former English learners by grade in
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English Learner enrollment varied across Oregon districts.

Oregon has 197 school districts, and 80% of them are serving students designated as English learners. In
2024-25, 155 districts provided English language instruction, supports, and services to current English
learners. Of these districts, 132 districts serving current English learners accessed federal Title Il funding
either directly or through a consortium, which in 2024-25 provided an additional $113 per student for
supplemental English learner services. In contrast, 42 districts in Oregon did not have any enrolled English
learners.

Figure 4 shows the distribution of current English learners across Oregon districts in 2024-25. There were
eight districts with more than 2,000 current English learners. The figure illustrates substantial variation across
districts in both the number and percentage of current English learners. While most districts served relatively
small numbers of English learners and had English learner percentages below 10%, a smaller number of
districts served either large numbers of English learners, high concentrations of English learners, or both.
Notably, districts with the highest percentages of English learners were not always the districts with the
largest English learner enroliments.
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Figure 4. Comparison of the number and percentage of Current English learners by district in 2024-25
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A sizable proportion of Oregon districts did not have any current English learner enrollments in 2024-25. The

42 districts not currently serving English learners tended to be small in overall population (median 108

students).

The variation in English learner’s population across districts is also evident in Table 1, which shows the 10

districts with the highest numbers of current English learners.

Table 1. Districts with the highest number of Current English learners in 2024-25

District Name Number of Percentage of
Current English Learners Current English Learners

Salem-Keizer SD 24) 8,663 23.4
Beaverton SD 48] 6,761 18

Portland SD 1J 4,514 10.5
Hillsboro SD 1) 3,909 20.9
Reynolds SD 7 3,397 34.9
David Douglas SD 40 2,677 30.6
Woodburn SD 103 2,508 48.1
North Clackamas SD 12 2,432 14.5
Gresham-Barlow SD 10J 1,966 17.3
Centennial SD 28] 1,638 30.4

In addition, Table 2 shows the 10 districts with the highest percentages of current English learners. Several
districts, including Woodburn SD, Reynolds SD, David Douglas SD, Centennial SD, and Salem-Keizer SD,
appear on both lists. This indicates that these districts not only serve large numbers of current English
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learners, but that current English learners also comprise a substantial share of their overall student
populations. Notably, nearly half of all students in Woodburn SD (48.1%) were current English learners, while
current English learners represented more than one-third of students in Reynolds SD (34.9%) and
approximately one-third of students in David Douglas SD (30.6%) and Centennial SD (30.4%).

Table 2. Districts with the highest percentage of Current English learners in 2024-25.

Number of Percentage of
District Name AT T e Current English
Learners

Woodburn SD 103 2,508 48.1
Reynolds SD 7 3,397 34.9
Umatilla SD 6R 487 334
David Douglas SD 40 2,677 30.6
Centennial SD 28J 1,638 30.4
Milton-Freewater Unified SD 7 391 254
Morrow SD 1 544 24.5
Forest Grove SD 15 1,373 24.3
North Marion SD 15 373 23.8
Salem-Keizer SD 24) 8,663 23.4

The number of recently arrived English learners increased substantially during
the last two school years.

The term “recent arrivers” refers to students who were born outside of the U.S. and Puerto Rico, and who
have been educated in the U.S. for fewer than three cumulative years (i.e., these students are recent
immigrants). They can be current, former, or never English learners; however, the majority are current
English learners.

The number of recent arrivers in Oregon has doubled in the past five years. In 2024-25, 10,353 current
English learners were recent arrivers. This number represents the largest count of recent arrivers over the
last six years (see figure 5).
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Figure 5. Number of Current English learners who were recent arrivers in Oregon (2019-20 to 2024-25).
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Most recently arrived English Learners (over 54%) were in the elementary grades, while about 21% were in
grades 6-8 and over 24% were in high school. Current English learners who are recent arrivers in middle and
high school contend with significant challenges, since they must learn the language while also using English-
language textbooks and lectures to learn the content of their courses in a variety of subject areas (Short &
Fitzsimmons, 2007). Recent arrivers in the secondary grades are known as adolescent newcomers, and
districts sometimes design specialized programs to serve their unique language and cultural needs.

Statewide, the total number of current English learners who were adolescent newcomers in 2024-25 was
6,850. Five Oregon districts with the largest population of adolescent current EL newcomers in 2024-25 are
shown in Table 3.

Table 3. Districts with the largest population of EL adolescent newcomers in 2024-25.

Number of Adolescent Newcomers
District (Recently Arrived Current English Learners in
Middle or High School)
Salem-Keizer SD 24) 577
Beaverton SD 48) 501
Portland SD 1) 436
David Douglas SD 40 373
Hillsboro SD 1J 256
17
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In 2024-25, districts reported over 1,000 current English learners had
experienced interruptions in their education.

Some current and former English learners had their education interrupted or received limited formal
education before arriving in the U.S. school system. Often, these were immigrant or refugee students who
had spent time in refugee camps or whose process of immigration to the U.S. prevented them from attending
school for a period of time. These students are known as students with limited or interrupted formal
education (often abbreviated as SIFE or SLIFE). Students are SLIFE if they are immigrant students or English
learners who enter school in the U.S. after grade two and experience all of the following:

a. Have at least two fewer years of schooling than their peers of the same age,
b. Function at least two years below grade level expectations in reading and mathematics, and
c. Are preliterate in their native language.®

SLIFE students face unique circumstances. In addition to having missed at least two years of schooling, some
arrive having experienced significant trauma. Schools need to find ways to serve SLIFE students without
placing them in classes with younger students, since forming relationships with peers, including never English
learner peers, is a factor that appears to improve academic outcomes (Browder, 2014).

ODE began collecting data on the number of students with limited or interrupted formal education in 2015-
16. For the 2024-25 school year, districts reported 1,053 current English learners with limited or interrupted
formal education (over 1.6% of all current English learners). As figure 6 illustrates, the number of current
English learner students with limited or interrupted formal education decreased from 2018-19 to 2022-23 but
increased in 2023-24 and 2024-25.

5 See ESEA Title Ill English Learner Definitions for more details.
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Figure 6. Number of Current English learners with an interrupted formal education (2018-19 to 2024-25).
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Most students with limited or interrupted formal education were in high school (over 57%). Another 25.7%
were in the middle school grades (grades 6-8), and only 16.9% were in the elementary grades.

In 2024-25, the distribution of current English learners with limited or interrupted formal education was not
uniform across Oregon districts. Instead, current English learners with limited or interrupted formal
education were, for the most part, concentrated in a few districts. Table 4 identifies districts that provided
English language instruction, supports, and services to at least 20 current English learners with limited or
interrupted formal education in 2024-25. These districts alone enrolled the majority of all SLIFE students in
Oregon. Note that some of the districts serving many adolescent newcomers (see Table 3) also enroll a
significant number of current English learners with interrupted formal education (e.g., Portland and
Beaverton).

Table 4. Districts serving at least 20 Current English learners with interrupted formal education in 2024-25

District N'urE\ber of Current English Learners V\fith
Limited or Interrupted Formal Education

Hillsboro SD 1) 454

Beaverton SD 48) 143

McMinnville SD 40 79

Portland SD 1J 74

Hermiston SD 8 61

Woodburn SD 103 35

David Douglas SD 40 27

South Lane SD 45J3 23
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Current English learners across the state spoke 247 unique home languages.

Statewide, current English learners spoke over 247 different languages at home. By far the most prevalent
home language among Oregon current English learners was Spanish, spoken at home by over 75% of all
current English learners. The four next most common languages were Russian, Chinese, Vietnamese, and
Arabic. Taken together, these top five languages represent 84.0% of home languages among current English
learners (see Table 5). In recent years, the number of current English learners speaking Somali,
Mesoamerican languages, and other languages has been increasing.

In 2020, ODE expanded the language of origin reporting options to include an additional 384 languages, many
of which were Mesoamerican languages such as Mam, Q’anjobal, and K’iche. This was intended to reduce the
prevalence of districts reporting an unknown home language. However, in 2024-25, districts® reported an
unidentified home language (listed as ‘other languages’ in Table 5) for 861 English learners, suggesting a
need for continued training and support in this area.

Table 5. Most prevalent home languages among current English learners in 2024-25.

TR Number of Currfant English Percentage f’f Cun:rent English
Learners with this Language Learners with this Language
Spanish 48,740 75.50%
Russian 1,605 2.50%
Chinese 1,233 1.90%
Vietnamese 1,191 1.80%
Ukrainian 896 1.40%
Other languages 861 1.30%
Chuukese 835 1.30%
Arabic 820 1.30%
Somali 545 0.80%

Figure 7 provides a map illustrating the number of different home languages in different Oregon districts. A
few districts, mostly in the Portland metropolitan area and Salem, provide English language instruction,
supports, and services to students with over 60 unique home languages.

% These districts in alphabetical order included: Beaverton SD 48J, Bend-LaPine Administrative SD 1, Bethel SD 52,
Canby SD 86, Centennial SD 28J, Coos Bay SD 9, Corvallis SD 509/, David Douglas SD 40, Eagle Point SD 9, Estacada
SD 108, Eugene SD 4J, Greater Albany Public SD 8J, Gresham-Barlow SD 10J, Hillsboro SD 1J, Hood River County SD,
Klamath County SD, Lake Oswego SD 7J, Lincoln County SD, McMinnville SD 40, Mitchell SD 55, Morrow SD 1, Mt.
Angel SD 91, North Clackamas SD 12, Oregon City SD 62, Oregon Trail SD 46, Parkrose SD 3, Pendleton SD 16,
Portland SD 1J, Prairie City SD 4, Redmond SD 2J, Reynolds SD 7, Riverdale SD 51J, Salem-Keizer SD 24J, Scio SD 95,
Siuslaw SD 97J, Springfield SD 19, Tigard-Tualatin SD 23J, Warrenton-Hammond SD 30, and Woodburn SD 103.
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Figure 7. Geographic distribution Current English learner home languages across Oregon districts during
2024-25
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The vast majority of current English learners were Latina/o/x.

In the 2024-25 school year, Oregon served 64,525 current English learners (ELs), the vast majority of whom—
49,555 students, or 76.8%, identified as Latina/o/x. This reflects the continuing trend in Oregon and
nationally, where Latina/o/x students make up the largest share of the English learner population. Asian
students comprised the second-largest racial/ethnic group among English learners at 8.7%, followed by
White students at 7.4%. Other racial and ethnic groups were represented in smaller proportions:
Black/African American students accounted for 3.3% of current English learners, while Native
Hawaiian/Pacific Islander students made up 2.5%. Students who identified as multi-racial represented 0.9%,
and American Indian/Alaska Native students accounted for 0.5% of the English learner population. These
data highlight the linguistic and cultural diversity of Oregon’s English learner community, while also
emphasizing the high representation of Latina/o/x students in English learner programs. Understanding this
demographic breakdown is important for tailoring supports, instructional models, and family engagement
strategies that are responsive to students' backgrounds and needs. It also underscores the importance of
culturally and linguistically responsive practices, especially for the groups that make up smaller shares of the
English larner population and may face different access or inclusion challenges in school systems.
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Figure 8. Percentage of Current English learners by race/ethnicity in 2024-25.
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It is also important to note that most Latina/o/x students in Oregon were not current English learners. In fact,
according to Figure 9, only 34.6% of Latina/o/x students were current English learners in 2024-25. Moreover,
33.6% of Native Hawaiian/Pacific Islander students were current English learners.

Figure 9. Percentage of each racial/ethnic group who were Current English learners in 2024-25.
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Section 2: Participation in Targeted Programs

Schools and districts deliver a range of programs that aim to address the needs of particular groups of
students. These include students experiencing economic disadvantages (previously measured via free and
reduced price meals), special education, migrant education, and TAG programs. Most of these programs
receive some federal funding; however, TAG programs receive only state funding. This section of the report
describes the participation of English learners in each of these programs during the 2024-25 school year.
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Students Experiencing Poverty

Prior to the 2023-24 school year, the identification of economically disadvantaged students relied on their
eligibility for free and reduced price (FRP) school meals. FRP, however, provides an imprecise measure, since
some eligible students and families never apply to the program. In addition, following the COVID-19
pandemic, some schools have continued to allow meals to be served at no cost to all students, further
invalidating FRP as a reliable measure for determining students experiencing economic disadvantages
(English Learners in Oregon Report, 2024).

Since the 2023-24 school year, ODE began adopting a new composite indicator, replacing FRP, called
“Students Experiencing Poverty” (SEP, Oregon Statewide Report Card, 2024). SEP includes those students
that experienced one or more disadvantages, including receiving Supplemental Nutrition Assistance (SNAP)
or Temporary Assistance for Needy Families (TANF) benefits, being in foster care, experiencing homelessness,
or receiving migrant education services.

Figure 10 illustrates the percentage of students identified as experiencing poverty within four English learner
groups for the 2024-25 school year. The data reveal that Current English Learners are the most affected, with
52.3% identified as experiencing poverty, followed by Monitored English Learners (38.9%) and Former English
Learners (37.7%). The group with the lowest SEP rate is Never English Learners, at 30.4%.

Figure 10. Percentage of Current, Monitored, Former, and Never English learners experiencing poverty in
2024-25.

Current English Learners

Monitored English Learners 389
Former English Learners 37.7
Never English Learners 304
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Special Education

Students who are current English learners and receive special education services and supports are known as
dual-identified students, since they receive instruction, supports, and services from two programs (i.e.,
English language development and special education).

There is some concern in the field about the difficulty of accurately identifying current English learners who
may need special education services and supports. Because students are simultaneously developing English
proficiency and academic skills, it can be challenging to distinguish language acquisition processes from
disability-related needs. As a result, some students may be incorrectly identified for special education
services, while others with genuine disabilities may not be identified in a timely manner. These identification
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challenges are present not only in Oregon but across the U.S. (Artiles & Ortiz, 2002; Hamayan, Marler,
Sanchez Lopez, & Damico, 2007; Umansky, Thompson, & Diaz, 2017).

Current English learners received special education services and supports at a
higher rate.

Figure 11 shows the percentage of English learner subgroups receiving special education services in Oregon
during the 2024-25 school year. Current English learners had the highest rate at 18.9%, followed by never
English learnersLs at 17.1%. Monitored English learners and former English larners had lower rates, at 7.3%
and 4.8%, respectively. While current English learners had a slightly higher rate of special education
participation than never English learners, the two groups had broadly similar rates. In contrast, fFormer and
monitored English learners had substantially lower rates. These patterns highlight the importance of careful
evaluation practices to distinguish language acquisition needs from disability-related needs.

Figure 11. Percentage of Current, Monitored, Former, and Never English learners receiving special
education services and supports in 2024-25.

Current English Learners 18.9
Never English Learners 17:A
Monitored English Learners 7.3
Former English Learners 48
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The percentage of current English learners receiving special education
decreased in 2024-25.

In 2024-25, 12,187 current English learners (18.9%) were receiving special education supports and services.
Despite their higher rate of identification for special education services, the percentage of current English
learners receiving special education services and supports remained relatively stable compared to the
previous year, increasing slightly from 18.8% in 2023-24 (see Figure 12).
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Figure 12. Percentage of Current English learners receiving special education services and supports (2018-
19 to 2024-25).
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Most current English learners with a disability in 2024-25 had a Specific Learning Disability (3,748 students) or
a Speech/Language Impairment (2,625 students) as their primary disability. Other primary disabilities, with
100 or more current English learners in 2024-25, included Autism Spectrum Disorder, Other Health
Impairments, Developmental Delay, Intellectual Disability, Emotional Behavior Disability, and Deaf or Hard of
Hearing (see Table 6). It is also worth noting that 4.1% (2,625 students) of dually identified current English
learners reported a Speech/Language Impairment, which remains over 1 percentage point higher than the
rate observed among never English learners (about 3.0%).

Table 6. Primary disabilities involving 100 or more current English learners in 2024-25.

Disability Type Number of Current English Percent of Current English
Learners Learners
Specific Learning Disability 3,748 5.8
Speech/Language Impairment 2,625 4.1
Autism Spectrum Disorder 1,459 2.3
Other Health Impairments 1,161 1.8
Developmental Delay 3-9yr 881 1.4
Intellectual Disability 697 1.1
Emotional Behavior Disability 290 0.4
Deaf or Hard of Hearing 174 0.3

Migrant Education

Some English learners also participate in migrant education programs. Students ages 3-21 can qualify for Title
I-C migrant education programs (MEP) if they or their parents are engaging in qualifying agricultural or fishing
work, and they have moved within the past 36 months to obtain or seek this type of work. Many migrant
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children experience poverty, and when they move, they confront the challenges of having to adjust to
different teachers with different instructional approaches and materials, as well as building new social
connections. The intent of migrant education programs is to ensure that migrant children receive the support
that addresses their unique situations and can receive supports necessary to succeed academically.

Over 9% of current English learners received services from Migrant Education
Programs in 2024-25.

Oregon has one of the largest migratory student populations nationally. As of the first school day in May
2025, 5,869 current English learners participated in MEPs. That number translates to 9.1% of all current
English learners. It also means that more than half (63.2%) of the 9,287 students in MEPs were current
English learners in 2024-25. Moreover, 15.6% of students in MEPs were former English learners, and 11.2%
were monitored English learners. Overall, 90% of the 9,287 students who were identified for services from
MEPs were ever English learners.

During the 2024-25 school year, Oregon's MEP was administered by 18 local subgrantees, known as MEP
Regions. This program is federally funded through Title I, Part C for migrant education, and regional programs
receive federal funds based on federal and state allocation formulas for the local identification of migratory
students and provision of MEP services in approximately 117 districts across the state. In 2024-25, Salem-
Keizer SD had the largest number of migratory English learners in the state, with 958 students, followed by
Southern Oregon ESD, which had 803 migratory English learners (see Table 7).”

7 In the 2024-25 school year, Oregon identified a total of 12,810 migratory students for the Migrant Education
Program, as identification and provision of services with Title I-C funds continue throughout the summer session.
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Table 7. Regions that participated as subgrantees of migrant education programs as of the first school day
in May 2025.

MEP Regions Current English Learners identified for MEP

Salem-Keizer SD 958
Southern Oregon ESD 803
Intermountain ESD 622
Willamette 431
ESDL/Linn/Benton/Lincoln/Polk/Yamhill Counties

Woodburn 405
Lane ESD/Douglas County 371
Forest Grove SD 300
Hillsboro SD 278
Hood River County 254
High Desert ESD/ Wheeler Counties 248
Columbia George ESD 229
Beaverton SD 229
East Multnomah County 203
Clackamas ESD 176
Ontario/Annex SDs 154
Northwest Regional ESD/Carlton SD 105
Nyssa 91
Non-project Areas 12

Talented and Gifted

Research suggests that multilingual learners may possess strengths and talents that are not always
recognized through traditional gifted identification processes. Nationally, English learners have historically
been underrepresented in gifted and talented programs, prompting researchers and educators to examine
more equitable approaches to identifying gifted potential among multilingual learners (Mun et al., 2021).
Understanding participation in TAG programs among English learners can help districts ensure that advanced
learning opportunities are accessible to all students. The state requires that all school districts establish
policies and procedures to identify students to participate in Talented and Gifted (TAG) services®. These
students may have high general intelligence and/or demonstrate unusual academic ability in one or more
particular areas (Gubbins et al., 2020). State law requires districts to develop a TAG plan to provide programs
and services beyond regular school programs in order to ensure that eligible students can develop and realize
their potential (OAR 581-022-2500).

Correctly identifying students for TAG programs and providing specialized services is important because
multilingual learners may demonstrate giftedness in ways that are not always recognized through traditional

8 These instructional services mainly include services to students identified as TAG in general education classrooms
(push-in/full inclusion).

27

September 9, 2026 Board Packet PAGE 60




English Learners in Oregon

identification processes. English learners may be overlooked for TAG services when language proficiency is
mistaken for a lack of advanced academic potential, resulting in underrepresentation in gifted programs
(Mun et al., 2021). Ensuring equitable identification practices helps districts recognize the strengths, talents,
and academic potential of multilingual learners and provide them with appropriate advanced learning
opportunities. Findings from ODE suggest that approximately 10% of TAG students drop out of high school
(Allen, 2016).

Current English Learners were rarely identified for TAG Services.

According to Figure 13, 7.6% of never English learners (34,311 students) were identified for TAG services in
2024-25. While 7.3% of former English learners were identified (1,583 students), 6.9% of monitored English
learners were identified (1,123 students), and only 0.6% of current English learners were identified for TAG
programs in 2024-25 (397 students). Never English learners were over 12 times more likely to be identified
for TAG programs than current English learners in 2024-25.

Figure 13. Percentage of Current, Former, Ever, and Never English learners who participated in a TAG
program in 2024-25.

Never English Learners 7.6

Former English Learners 7.3

Moenitored English Learners 6.9

Current English Learners 0.6

Section 3: Language Development and Performance on State Assessments

Students who are current English learners have to develop proficiency in English. In addition, and at the same
time, they must learn all the same academic content as never English learners in Oregon. This section of the
report provides data about English language proficiency and academic outcomes of current English learners
(with comparisons to former, ever, and never English learners).

Progress Towards English Language Proficiency

Title I-A of the Every Student Succeeds Act (ESSA) requires current English learners to take an English
language proficiency assessment (ELPA) annually. The ELPA measures a student’s proficiency in the domains
of listening, reading, speaking, and writing. Students who demonstrate proficiency on all four ELPA domains
are ready to exit the ELD program. Since 2017-18, ODE monitors whether current English learners are on
track to attain English language proficiency using a trajectory expectation model. Under this model, most
current English learners are expected to attain English language proficiency within seven years, while
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students with disabilities and/or limited or interrupted formal education are expected to attain proficiency
within eight years. Current English learners are on track if their current ELPA domain performance meets or
exceeds trajectory expectations given (1) initial ELPA domain performance, (2) years identified as a current
English learner, and (3) disability and/or interrupted formal education status. These expectations are in line
with trajectory expectations indicated by research on English learners (see Hakuta, Goto Butler, & Witt, 2000;
Robinson, Cimpian, Thompson, & Umansky, 2016; Umansky & Reardon, 2014), as well as students with
limited or interrupted formal education (SLIFE) and dual-identified English learners (see Burke, Morita-
Mullaney, & Singh, 2016; Conger, 2009; Kieffer & Parker, 2016; Thompson, 2015; Umansky & Reardon, 2014).
Interested readers are also referred to Oregon's ESSA Consolidated State Plan (2017, pp. 43-44) for additional
information regarding Oregon's trajectory expectations.

As illustrated in Figure 14, as grade level increases, the percentage of current English learners on track to
attain English language proficiency decreases from 62.5% in elementary school grades to 27.9% in high school
grades. Furthermore, the same pattern is evident for current English learners with disabilities, where the
percentage decreases from 42.4% in elementary school grades to 10.7% in high school grades. To some
extent, the decrease in the percentage of current English learners on track to attain English language
proficiency from elementary to high school grades is not surprising due to the annual exiting of current
English learners and the annual enrollment of new English learners. This has a considerable impact on the
composition of current English learners across grade levels. Thus, inferences and comparisons across grade
levels and between groups of current English learners (e.g., those with and without disabilities) must be
made with caution.

Figure 14. Percentage of all Current English learners and Current English learners with disabilities on track
to attain English language proficiency by elementary (K-5), middle (6-8), and high school grades (9-12) in
2024-25.
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Long-term current English learners made up 22.5% of all current English
learners.

ODE defines a long-term current English learner as a student who receives English language instruction,
supports, and services in an ELD program for more than seven years. Parents and communities have concerns
about the ability of Oregon’s schools and districts to ensure current English learners attain English language
proficiency and exit an ELD program within an appropriate amount of time. Current English learners who are
unable to meet proficiency expectations after a period of time are known as long-term current English
learners. In Oregon, the current average number of years in the English learner program is over 4.6 years (i.e.,
about 4 years and 8 months).

In 2024-25, most current English learners (77.5%) were not long-term English learners; however, this means
that 22.5% of current English learners received English language instruction, supports, and services for more
than seven years, which is similar to 2023-24 (23%). This is a concern because slower development of English
language proficiency is highly predictive of other academic challenges (Menken & Kleyn, 2009; Danahy Ebert
& Reilly, 2022). An important point to consider is the ability of Oregon’s schools and districts to meet the
needs of current English learners. This is particularly salient given that 39.4% of current English learners with
disabilities in 2024-25 were long-term English learners.

Approximately 31% of current English learners receiving special education
services and supports developed English language proficiency in seven years.

It is also useful to look at the development of English language proficiency from another angle, namely, what
proportion of current English learners develop proficiency within a particular amount of time?

This measure uses data for all current English learners who received English language instruction, supports,
and services in an ELD program in 2024-25 regardless of the length, start, or end of enroliment. While most of
the data in this report rely on the first school day in May 2025 as a snapshot, this measure includes all current
English learners (even those not enrolled on the first school day in May 2025).

Figure 15 addresses this question for current English learners with and without disabilities. For current
English learners without disabilities who began receiving English language instruction, supports, and services
on or after July 1, 2018, the probability of reclassification (i.e., attaining English language proficiency and
exiting an ELD program) after seven years is 0.85 (or 85%). That is, 85% of the current English learners
without disabilities attained English language proficiency and exited English learner services in seven years.
On the other hand, 31% of current English learners with disabilities attained English language proficiency and
exited an ELD program in seven years. Succinctly put, English learners without a disability are, on average,
nearly three times as likely to exit the English learner program in seven years than their English learner peers
with a disability.
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Figure 15. Probability of reclassification for Current English learners with and without disabilities after
seven years (July 1, 2018 to June 30, 2025).
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Years as Current English Learners

Performance on English Language Arts and Mathematics Assessments

Each year, all Oregon students in grades 3—8 and 11 take state assessments in English language arts (ELA) and
mathematics. These assessments are a key measure of academic progress and help inform Oregon's
statewide educational goals and accountability targets. In particular, literacy achievement is closely tied to
Oregon's efforts to improve 3rd grade reading outcomes and long-term student success. ELA is assessed only
in English, which may present additional challenges for English Learners who are still developing English
proficiency. The math assessment is offered in English with language access supports available to eligible
students®.

Oregon has established statewide performance growth targets for the 2029-30 school year, including 82.0%
for K-2 attendance, 78.3% for K-12 attendance, 52.6% for 3™ grade ELA proficiency, 52.0% for 8th grade
mathematics proficiency, 94.9% for 9t grade on-track status, 92.3% for four-year graduation, and 95.4% for
five-year completion. These targets provide a statewide benchmark for evaluating progress toward Oregon's
long-term educational goals.

91t is worth noting that state mathematics summative tests allow for a Spanish-English toggle feature that may be
set up by test administrators upon request prior to the test.
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Former ELs outperformed or matched never ELs in ELA in early grades, while
current ELs met state standards at significantly lower rates across all grades.

Consistent with Oregon Senate Bill 141, the Education Accountability Act, Figure 16 now includes ELA results

for Grade 3 in addition to elementary, middle, and high school grades.

According to Figure 16, across all grade levels, current English learners had the lowest percentage of students
meeting or exceeding standards, with only 6.3% in Grades 3-5, 6.0% in Grade 3, 4.1% in Grades 6-8, and 4.6%
in Grade 11.

Former English learners, on the other hand, performed significantly better, especially in Grades 3-5, where
79.9% met or exceeded standards, the highest percentage across all groups and grade spans. This
performance exceeded Oregon's 2029-30 statewide target of 52.6% for 3rd grade ELA proficiency. Although
performance declined in later grades, with 50.5% in Grades 6-8 and 39.3% in Grade 11, former English
learners continued to outperform current and monitored English learners.

Monitored English learners who were reclassified from English learner status within the past four years
demonstrated moderate performance. In Grades 3-5, 56.5% met or exceeded standards, increasing to 59.1%
in Grade 3, before declining to 34.9% in Grades 6-8 and 27.3% in Grade 11. This downward trend suggests
that some reclassified English learners may struggle to maintain academic proficiency as curriculum demands

increase.

Never English learners generally outperformed current and monitored English learners but underperformed
former English learners in elementary and middle school grades. Their percentages remained relatively stable
across grade spans: 47.6% (Grades 3-5), 44.9% (Grade 3), 47.3% (Grades 6-8), and 49.3% (Grade 11).

Overall, the data indicate that current English learners face the greatest challenges in ELA, while former
English learners, particularly in elementary grades, demonstrate higher rates of proficiency than other English
learner groups and, in some cases, their never English learner peers. Relative to Oregon's 2029-30 statewide
target of 52.6% for 3" grade ELA proficiency, performance varied considerably across English learner groups,
with former English learners in Grades 3-5 exceeding the target and current English learners remaining below
it. These patterns highlight persistent differences in outcomes across student groups and underscore the
importance of continued efforts to improve literacy achievement for English learners.*®

10 |n addition to state assessments, in the 2024 National Assessment of Educational Progress (NAEP) ELA
assessment in Oregon, English learners showed significantly lower performance compared to all students. In 4th
grade, only 1% of ELs reached proficiency, compared to 19% of all students, and 93% of ELs scored below basic. In
8th grade, 1% of ELs were proficient, with 86% scoring below basic, while 24% of all students were proficient.
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Figure 16. Percentage of Current, Monitored, Former, and Never ELs meeting or exceeding state standards
in English language arts in elementary, middle and high school, 2024-25!
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In Math, Former ELs outperformed Never ELs in elementary and middle school
grades, while Current ELs met standards across all grade levels at substantially

lower rates.

Figure 17 now includes results for Grade 8 in addition to elementary, middle, and high school grades, which is

one of Oregon's key student outcomes for accountability.

Based on Figure 17, across all grade levels, current English learners consistently exhibited the lowest
achievement in mathematics. Only 7.0% of current English learners in Grades 3-5 met or exceeded standards,
and this percentage declined sharply to 3.1% in Grades 6-8, 2.7% in Grade 8, and 2.4% in Grade 11. This trend
highlights the significant challenges faced by current English learners in mastering mathematical concepts
and navigating the language demands of mathematics assessments administered in English.

11 In this chart, the group “current EL” includes only students who were classified as current ELs at the time of
testing. In some other state accountability reports, the performance of current and recently reclassified ELs are
reported together.
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Former English learners showed relatively strong performance, especially in elementary grades, where 68.3%
met or exceeded standards—surpassing all other groups. However, their performance declined with grade
level, dropping to 34.6% in Grades 6-8, 30.1% in Grade 8, and 12.1% in Grade 11. This pattern suggests
increasing challenges in maintaining mathematics achievement as academic expectations become more
rigorous.

Monitored English learners who recently exited English learners status outperformed current English learners
at every grade level but did not consistently surpass never English learners. In Grades 3-5, 43.2% of
monitored English learners met standards, compared to 40.0% of never English learners. However, this
advantage disappeared in later grades, with monitored English learners trailing never English learners in
Grades 6-8 (19.5% vs. 33.5%), Grade 8 (15.2% vs. 32.6%), and Grade 11 (9.1% vs. 23.4%).

Overall, the data reveal a persistent achievement gap in mathematics for current English learners and
indicate that early gains among former and monitored English learners may diminish over time, highlighting a
need for sustained academic support throughout students’ educational trajectories.2.

Figure 17. Percentage of Current, Monitored, Former, And Never ELs meeting or exceeding state standards
in mathematics in elementary, middle and high school, 2024-2513
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2 |n addition to state assessments, the 2024 National Assessment of Educational Progress (NAEP) for Oregon,
English learners (ELs) scored significantly lower than all students. In 4th grade, only 4% of ELs reached the
proficient level compared to 25% of all students, with 70% of ELs scoring below basic. The disparity was even
greater in 8th grade: just 1% of ELs were proficient, while 90% scored below basic, compared to 45% of all
students.

13 Also in this chart, the group “current EL” includes only students who were classified as current ELs at the time of
testing.
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Section 4: Attendance, Progress toward Graduation, Graduation, and Beyond

This section of the report examines several important outcomes for English learners. These are attendance,
9th grade progress towards graduation, four-year graduation, earning a Seal of Biliteracy/Multiliteracy, and
post-secondary enrollment.

Regular Attendance

In recent years, researchers and educators alike have devoted increasing attention to ensuring students
attend school on a regular basis. Research has shown that even moderate levels of absenteeism can have a
profound impact on students’ grades, performance on standardized assessments, graduation rates, and
success in college (Allensworth & Evans, 2016; Ginsburg, Jordan, & Chang, 2014). In Oregon, students exhibit
“regular attendance” at school if they attend more than 90% of school days during the school year.

Current English learners consistently have lower rates of regular attendance
across all grade levels, with engagement declining considerably in high school.

Consistent with Oregon Senate Bill 141, Figure 18 includes regular attendance rates for K-2 and K-12 students
(common metrics for statewide performance) in addition to elementary, middle, and high school grades.

As shown in Figure 18, current English learners consistently exhibited the lowest rates of regular attendance
compared to former, monitored, and never English learners, beginning with 65.9% in elementary school,
declining to 60.6% in middle school, and reaching a low of 45.3% in high school. Across all grades (K-12), only
60.0% of current English learners were regular attenders.

Former monitored English learners demonstrated the highest rates of regular attendance in elementary and
middle school, with former English learners leading at 87.1% in elementary school and 73.0% in middle
school. Monitored English learners followed closely with 79.9% and 73.7%, respectively. In K-2 grades,
monitored English learners had the highest attendance rate at 82.9%.

By high school, attendance declined across all groups, but former English learners (54.3%) and monitored
English learners (61.6%) still maintained higher attendance rates than current English learners. Never English
learners showed a steadier attendance pattern, with 73.0% in elementary school, 68.7% in middle school,
and 59.3% in high school.

Overall, the data highlight the need for targeted attendance interventions, particularly for current English
learners—whose engagement appears to decrease most significantly in secondary school. Supporting this
group with culturally and linguistically responsive attendance strategies may be critical to improving long-
term educational outcomes (also see the section on sense of belonging).
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Figure 18. Percentage of Current, Monitored, Former, and Never English learners regularly attending school
by elementary (K-5), middle (6-8), high school (9-12), K-2, and K-12 grades in 2024-25
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On Track to Graduate

Around the country, states and districts track whether students in the 9t grade are on track to graduate
within four years'®. They do this because 9th grade is a critical year for determining whether students will
ultimately graduate from high school; identifying students who are not on track allows schools to provide
supports and interventions to help keep students in school and progressing towards graduation. Note that In
Oregon, students in the 9™ grade are on track to graduate if they earn at least six credits or 25% of the credits
their district requires for graduation. However, one should note that ODE’s data only captures the number of
credits earned and not the specific courses associated with those credits. From 2021-22 to 2024-25, a higher
percentage of former and never English learners were on track to graduate compared to current English

learners.1>

Former EL Students Show Strong and Consistent Growth in Ninth-Grade On-
Track Rates

According to Figure 19, across all years, former English learner students consistently outperformed current
and never English learner students in terms of being on track to graduate. Their rates increased steadily from

14 Note that the data in for 9" grade on track defines former English learners as multilingual students who attained
English language proficiency and exited an ELD program which also includes monitored English Learners.

15 Data representing the percentage of current, former, and never English learners who were on track to graduate
in ninth grade were not available during the 2019-20 school year. The reason for the unavailability is due to the
State of Oregon’s response to the COVID-19 pandemic (e.g., the cancellation of data collections that either capture
the specific data or support the calculation of this measure at the district and state levels).
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83.8% in 2021-22 to 89.5% in 2024-5, marking a 5.7 percentage point increase over four years. While this rate
remains below Oregon's statewide 2029-30 target of 94.9% for 9t grade on-track status, the upward trend
reflects substantial progress toward that goal.

Never English learner students also demonstrated consistent improvement, increasing from 83.8% in 2021-22
to 87.4% in 2024-25. Although the two groups had identical rates in 2021-22, former English learners
maintained a slight advantage in subsequent years, highlighting the strong performance of the former English
learner group.

Current EL Students Increased Their On-Track Rates by More Than Seven
Percentage Points

Current English learner students had the lowest on-track rates across all years, though they showed
improvement from 68.5% in 2021-22 to 75.9% in 2024-25, a 7.4 percentage point gain. While this progress is
encouraging, the persistent gap between current English learners and the other two groups (approximately
12-14 percentage points in 2024-25) signals a continued need for targeted support and resources.

Overall, the data reveal positive trends for all groups, especially for former English learner students. While
former English learner students reached 89.5% in 2024-25, all groups remained below Oregon's statewide
2029-30 target of 94.9% for 9t" grade on-track status. The persistent disparities between current English
learner students and their peers highlight the importance of continued efforts to improve graduation
readiness and support equitable outcomes for English learners.
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Figure 19. Percentage of 9*" grade Current, Former, and Never English learners on track to graduate within
four years (2020-21 to 2023-24).
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Four-Year Graduation

ODE uses a cohort adjusted graduation rate to examine and monitor the percentage of students graduating
within a specific number of years. The data for this section relies on the four-year cohort adjusted graduation
rate for current, former, and never English learners. For the purposes of reporting graduation data to the
public, current English learners are multilingual students who received English language instruction, supports,
and services in an ELD program at any time during high school. Former English learners are multilingual
students who attained English language proficiency and exited an ELD program prior to entering high school,
which, for cohort-adjusted graduation rates, also includes monitored English learners (see Cohort
Graduation Rate Policy and Technical Manual, 2021).

Former English learners graduated at rates similar to or better than never English learners; however,
substantially fewer current English learners graduated in four years. According to Figure 20, former English
learner students consistently had the highest graduation rates, increasing from 84.3% in 2018-19 to 89.5% in
2024-25. At the current rate of improvement, former English learner students would be expected to meet or
exceed Oregon's 2029-30 statewide four-year graduation target of 92.3%. Their rates remained above those
of other groups each year, reflecting strong long-term outcomes for students who have exited English learner

services.

Never English learner students followed a relatively stable trend, with graduation rates ranging between
80.3% and 83.6%, ending at 83.6% in 2024-25. While graduation rates remained relatively high, they were
still below Oregon's statewide 2029-30 target of 92.3% and consistently lower than those of former English
learner students.

38

September 9, 2026 Board Packet PAGE 71


https://www.oregon.gov/ode/reports-and-data/students/Documents/cohort-graduation-rate-policy-manual_202021.pdf
https://www.oregon.gov/ode/reports-and-data/students/Documents/cohort-graduation-rate-policy-manual_202021.pdf

English Learners in Oregon

Current English learner students showed steady improvement, rising from 60.2% in 2018-19 to 69.8% in
2024-25; a 9.6 percentage point increase. While this represents meaningful progress, a large gap (nearly 20
percentage points) remains between current English learner and their peers, signaling persistent inequities.

Overall, the data suggest that while graduation outcomes have improved across all groups, former English
learners outperform both their peers who never received services and those currently receiving them.
Continued focus is needed to close gaps for current English learners and support equitable graduation

outcomes.

Figure 20. Percentage of Current, Former, and Never English learners graduating within four years (2018-19
to 2024-25).
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Five-Year Completer Rates

The five-year cohort completer rate is a measure of the percentage of students in an adjusted cohort who
complete high school within five years, and is one of Oregon's common metrics for accountability under SB
141. Similar to the graduation rate, it tracks whether students successfully finish high school, but it uses a
broader definition of completion. In addition to students earning a standard or modified diploma, the
completer rate also includes students who earn other approved completion credentials, such as extended
diplomas, adult high school diplomas, or GEDs. The adjusted cohort consists of students who first enrolled in
high school together, plus students who transferred into the cohort, minus students who transferred out
(Cohort Graduation Rate Manual, 2021).

Under SB 141, graduation and completion outcomes are included as part of the state’s broader accountability

framework focused on improving long-term student success. As part of this work, Oregon reports five-year
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completion outcomes for English learner student groups, including current English learners, former English
learners, and never English learners, within statewide accountability and reporting systems.

Figure 21 below presents Oregon’s five-year completion rates for these groups from 2018-19 through 2024-
25. Several important patterns emerge. Former English learners consistently had the highest completion
rates across all years, increasing from 85.3% in 2018-19 to 89.6% in 2024-25. This indicates that students who
successfully exited English learner services completed high school at very high rates over time.

Current English learners had substantially lower completion rates than former English learners, but
demonstrated steady improvement throughout the period. Their five-year completion rate increased from
66.0% in 2018-19 to 75.0% in 2024-25, representing a 9.0 percentage point increase. This upward trend
suggests a gradual improvement in high school completion outcomes among students who were still
receiving English learner services.

Never English learner students also showed modest improvement over time, rising from 81.8% in 2018-19 to
84.1% in 2024-25. Across all years, never English learner completion rates remained below former English
learner rates but above current English learner rates.

Overall, the data indicate that five-year completion outcomes improved over time, particularly among
current English learners. However, substantial gaps between current English learners and former English
learners remained across all years, highlighting the continued importance of academic, linguistic, and
graduation supports for students who are still developing English proficiency while progressing through high
school.

Figure 21. Five-year completion rates for Current, Former, and Never English learners (2018-19 to 2024-25).
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Current English learners graduating in four and five years were more than twice
as likely to receive a modified diploma.

Modified diplomas are designed for students who meet certain criteria listed in OAR 581-022-2010. Modified
diplomas require fewer credits to graduate compared to a regular high school diploma. Among current
English learners who graduated in four years in 2024-25, 9.5% received a modified diploma (see Table 8). By
contrast, 2.0% of former English learners and 3.9% of never English learners who graduated in four years
received a modified diploma.

In addition, among students who graduated in four years in 2024-25, current English learners were more than
2.4 times more likely to receive a modified diploma compared to never English learners. This ratio remained
similar for cohorts that graduated in five years, where current English learners were more than twice as likely
to receive a modified diploma than never English learners.

Table 8. Percentage of students receiving regular vs. modified diplomas

Student (Diploma Type) Four-Year Cohort Five-Year Cohort
Current English Learners (Modified) 9.5% 9.7%
Former English Learners (Modified) 2.0% 1.8%
Never English Learners (Modified) 3.9% 4.1%
Current English Learners (Regular) 90.5% 90.3%
Former English Learners (Regular) 98. 0% 98.2%
Never English Learners (Regular) 96.1% 95.9%

Oregon State Seal of Biliteracy/Multiliteracy

Multilingualism offers many cognitive, academic, and economic benefits. The Oregon State Seals of Biliteracy
and Multiliteracy recognize student proficiency in two or more languages and are one of the local metrics
districts may adopt under the Oregon's Education Accountability Act. Students are eligible to earn a Seal of
Biliteracy or Multiliteracy if they:

e Meet all state and district graduation requirements, and

e Demonstrate ACTFL Intermediate High proficiency in listening, speaking, reading, and writing in any
two or more languages.

The data for this section relies on students who graduated in 2023-24 (and were part of the four-year cohort
adjusted graduation rate) as the denominator in calculations. Moreover, this section will examine the count
and percentage of current, former, and never English learners'® who earned the Seal of Biliteracy in 2023-24.

16 For the purposes of reporting Seal of Biliteracy data in this report, current English learners are multilingual
students who received English language instruction, supports, and services in an ELD program at any time during
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Seal of Biliteracy Participation Highlights Opportunities to Better Recognize
Multilingual Students

Of the 3,073 students who earned the Seal of Biliteracy or Multiliteracy in 2024-25, 42.8% were former
English learners and 13.6% were current English learners. Although ever English learners represented a
majority (58.1%) of Seal recipients, these findings also suggest that many multilingual students, particularly
former English learners who have already demonstrated English proficiency, may not be earning the Seal.
This may represent an opportunity to expand awareness, access, and participation in the Seal of Biliteracy
program among eligible students.

Figure 22. Percentage of Current, Former, and Never English learners graduating with the Seal of
Biliteracy/Multiliteracy in 2024-25 (among all students who graduated with the Seal of Biliteracy)

Former ELs 42.8
Current ELs 15.3
Never ELs 41.9
0 20 40

According to Figure 23, among former English learners who graduated in 2024-25, 25.6% earned the Seal of
Biliteracy. Moreover, 15.5% of current English learner graduates earned the Seal of Biliteracy in 2024-25.
Among never English learners who graduated in 2024-25, 4.0% also earned the Seal of Biliteracy.

high school. Note that current English learners included students who were eligible to receive English language
instruction, supports, and services in an ELD program but did not participate because their parents or guardians
waived services. Former English learners are multilingual students who attained English language proficiency and
exited an ELD program prior to entering high school. Lastly, never English learners are monolingual English or
multilingual students who were not eligible to receive English language instruction, supports, and services in an
ELD program at any time in grades kindergarten through twelve.
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Figure 23. Percentage of Current, Former, and Never English learners earning the Seal of Biliteracy in 2024-
25 (among Current, Former, and Never English learner graduates).
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Current ELs 15.5

Never ELs 4

Students earned the Seal of Biliteracy/Multiliteracy in a diversity of language
combinations; however, English-Spanish was the most common combination.

Students who graduated with a Seal of Biliteracy (3,073 students) demonstrated proficiency in a combination
of languages. English-Spanish was the most common combination of those languages (83%). Other notable
combinations of languages in which students demonstrated their proficiency included English-French (4%),
English-Japanese (4%), and English-Chinese (2%).

Ever English Learner Graduates Across Oregon Achieved Recognition for
Biliteracy in 2024-25.

Table 9 highlights the Oregon districts with the highest numbers of ever English learner graduates earning the
Seal of Biliteracy in 2024-25. Salem-Keizer SD 24) led with 235 students, followed by Woodburn SD 103 with
208 students, and Hillsboro SD 1J with 165 students. These districts had the highest numbers of ever English
learner graduates earning the Seal of Biliteracy. Examining Seal attainment among ever English learners
provides insight into how multilingual students are being recognized for demonstrating proficiency in English
and at least one additional language. District-level participation varied, reflecting differences in the size of
multilingual student populations as well as local implementation and participation patterns.
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Table 9. Ten Oregon districts with the highest numbers of 2024-257 Ever EL graduates earning the
Seal of Biliteracy.

District Student District Student Count
Count
Salem-Keizer SD 24) 235 North Clackamas SD 12 76
Woodburn SD 103 208 Bend-LaPine Administrative SD 1 76
Hillsboro SD 1J 165 Forest Grove SD 15 69
Beaverton SD 48) 140 Tigard-Tualatin SD 23) 55
Reynolds SD 7 83 Portland SD 1J 54

Postsecondary Enrollment

ODE annually examines and publicly reports the percentage of high school graduates who enroll in post-
secondary education institutions in Oregon and across the U.S. (e.g., public and private, two-year and four-
year, etc.). A post-secondary education affords students a wide range of advantages, including greater
employment opportunities, financial security, opportunities to contribute to their community, and greater
life satisfaction. For the current report, the data for this measure uses students who graduated in 2022-23
(and were part of the four-year cohort adjusted graduation rate) as the denominator in calculations.
Moreover, this portion of the report examines the count and percentage of current, former, and never
English learners® who enrolled in a post-secondary education institution within 16 months after graduation.

Never English learners were more likely to enroll in post-secondary education
institutions than Current English learners; however, Former English learners had
comparable post-secondary enrollment rates as Never English learners.

Figure 24 displays the percentage of current, former, and never English learners enrolling in post-secondary
institutions within 16 months of high school graduation from 2017-18 to 2022-23.

Across all years, never English learners and former English learner students consistently had higher post-
secondary enrollment rates than current English learner students. Never English learner students began at
62.6% in 2017-18 and declined steadily to 56.0% by 2022-23. Similarly, former English learners started at
61.5% in 2017-18 and decreased to 55.2% in 2022-23. Despite relatively small year-to-year fluctuations, both

17 Note that the counts in this table reflect students who graduated in 2024-25 (and were part of the four-year
cohort adjusted graduation rate) and earned the Seal of Biliteracy.

18 For the purposes of reporting post-secondary enrollment data in this report, current English learners are
multilingual students who received English language instruction, supports, and services in an ELD program at any
time during high school. Note that current English learners included students who were eligible to receive English
language instruction, supports, and services in an ELD program but did not participate because their parents or
guardians waived services. Former English learners are multilingual students who attained English language
proficiency and exited an ELD program prior to entering high school. Lastly, never English learners are monolingual
English or multilingual students who were not eligible to receive English language instruction, supports, and
services in an ELD program at any time in grades kindergarten through twelve.
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groups show a clear downward trend, reflecting an overall decline in post-secondary enrollment during this

period.

Current English Learners faced the steepest decline in college enroliment,
dropping nearly 9 percentage points since 2017-18.

Current English learner students consistently had the lowest enrollment rates and experienced the sharpest
decline. From a starting point of 42.0% in 2017-18, their enroliment dropped to 33.4% by 2022-23—an 8.6
percentage point decrease. Notably, their rate peaked at 50.7% in 2018-19, briefly narrowing the gap, but
then fell substantially in subsequent years. The COVID-19 pandemic likely exacerbated existing barriers to
enrollment for this group, such as limited access to college guidance, financial challenges, and language-

related hurdles.

By 2022-23, the gap between current English learners and their peers had widened considerably, particularly
when compared to former English learners (21.8 percentage points). This suggests a pressing need for
targeted supports to help current English learner students navigate the transition to post-secondary
education and address the long-term decline in enroliment observed across all groups, especially newcomers

who have significant gaps in their schooling.

Figure 24. Percentage of Current, Former, and Never English learners enrolling in post-secondary
institutions within 16 months of high school graduation (2017-18 to 2022-239).
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19 The latest year shown (2022-23) represents the school year in which students graduated from high school
constituting the latest data for the current report.
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Dual Language Bilingual Education Programs

Dual Language Bilingual Education (DLBE) programs are a research-based approach to educating English
learners that promote bilingualism, biliteracy, academic achievement, and cross-cultural understanding
(Soltero, 2018). These programs provide instruction in both English and a partner language, allowing students
to develop high levels of proficiency in both languages. For English learners, dual language education offers
meaningful access to academic content while supporting continued development of their home language.
Research consistently shows that English learners in DLBE programs outperform their peers in English-only
settings on academic outcomes (Vazquez Cano & Motamedi, 2024). DLBE programs also have shown to be
superior to other instructional models (e.g., Pull-out, ELD Class Period) in promoting English proficiency
(Motamedi, et al., 2019). These programs also align with the state’s goals for equity and inclusion by valuing
multilingualism as an asset. Expanding access to high-quality dual language programs is a key strategy for
supporting English learner success and a priority under Oregon’s ML strategic plan.

Despite their empirical appeal, there is limited up-to-date information available about DLBE programs in
Oregon. While a valuable DLBE directory was publicly introduced in 2023 by Oregon State University (OSU),
the information it contains reflects an earlier snapshot of program features and may not fully represent
recent developments. To address this, ODE recently launched an effort to update OSU’s directory. This
involved reaching out to multilingual program leaders across the state and inviting them to review and revise
their program data. The following provides a brief overview of the languages and school types represented
among the 200 schools across 38 school districts offering DLBE programs, based on the DLBE directory.

In Oregon, DLBE programs are available in multiple partner languages.

As shown in Figure 25, DLBE programs in Oregon span seven distinct partner languages. Of the 200 DLBE
programs across the state, Spanish is used as the partner language in 177 programs, accounting for 88.5% of
all DLBE offerings. The second most common partner language is Chinese, featured in 12 programs,
representing 6.0% of the total. Japanese is used in five DLBE programs statewide (2.5%). French and Russian
are each used in two programs (1.0% each), while Vietnamese and Ichishkiin Kiksht Numu are each
represented in one program statewide (0.5% each).
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Figure 25. Distribution of DLBE programs by partner languages (2024-25).
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DLBE programs are offered in various school types.

The distribution of these programs by school type is presented in Table 10. This wide coverage reflects both
the diversity of student populations and district-specific strategies for promoting bilingualism.

The majority of DLBE offerings are found in elementary schools, with 101 schools, representing 50.5% of all
DLBE program offerings statewide, serving as the foundational entry point for dual language education.

Middle schools account for 40 of the 200 DLBE program offerings, or 20.0% of the total. These programs
frequently serve as the second stage of a K-12 pathway, continuing language and content instruction in the
partner language for students who began in elementary DLBE.

High schools represent 47 program offerings (23.5%) providing dual language instruction. These programs
typically emphasize biliteracy and academic content in the partner language, with course offerings such as
language arts, social studies, and language-specific electives.

Finally, the remaining 12 program offerings (6.0%) classified as “Other” include K-8 schools, charter schools,
and alternative educational settings that span multiple grade levels or use non-traditional organizational

structures.

47

September 9, 2026 Board Packet PAGE 80



English Learners in Oregon

Table 10. The number of DLBE programs by school type (2024-25)

School Type Number of Schools
Elementary 101
Middle School 40
High School 47
Other 12

Research suggests that DLBE programs may help narrow opportunity gaps for
English Learners.

Research from Oregon suggests that DLBE programs may help reduce opportunity gaps between English
learners and their peers. While statewide Oregon student outcome data comparing DLBE and non-DLBE
participants are not currently available, existing studies provide important insights into the potential benefits
of these programs. For example, research by Vazquez Cano and Motamedi (2024) in the Beaverton School
District found that DLBE programs played a significant role in narrowing academic opportunity gaps between
current and former English learners and students who were never classified as English learners. English
learners participating in DLBE programs demonstrated stronger performance on state assessments in English
language arts and mathematics than their peers in English-only programs. They also showed faster academic
growth and were more likely to be on track to graduate by grade 9. Notably, participation in DLBE programs
reduced the achievement gap between ever English learners and never English learners by nearly half by
middle school. These findings suggest that DLBE programs may support academic success while promoting
educational equity through linguistically and culturally responsive instruction that affirms the identities and
strengths of multilingual learners.

Research suggests that DLBE programs may support English language
development.

Existing research indicates that students participating in DLBE programs often demonstrate strong English
language development outcomes. While statewide Oregon data are not currently available to evaluate these
outcomes across DLBE programs, existing studies provide important insights into the potential benefits of
these programs.

In addition to their impact on academic outcomes, research suggests that DLBE programs may support
English language proficiency more effectively than some other instructional models, such as pull-out services,
stand-alone ELD class periods, or co-teaching approaches. For example, Motamedi et al. (2019) found that
English learner students in DLBE programs demonstrated significantly greater grade-to-grade growth in
reading, writing, listening, and speaking than students in pull-out programs or whose families waived English
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learner services. Although students in pull-out programs entered school with higher levels of English
proficiency, students in DLBE programs often caught up to and surpassed their peers by the end of
elementary school. Furthermore, DLBE students demonstrated stronger outcomes on standardized English
language arts assessments, even when matched with demographically similar peers. In contrast, increasing
the amount of daily English learner instruction beyond 50 minutes was not associated with improved English
proficiency and, in some cases, was associated with lower performance. Collectively, these findings suggest
that DLBE programs may support long-term English language development while promoting bilingualism and
biliteracy.

English Learners’ Access to Core Content

Access to rigorous academic content is widely recognized as an important factor in promoting educational
equity and long-term student success. Existing research provides important context for understanding why
access to core academic content matters. Core content courses serve as foundational gateways to
graduation, college readiness, and career opportunities (Umansky, Shin, Thompson, Avelar, & Bovee, 2024;
Vazquez Cano, Umansky, & Thompson, 2021). However, systemic barriers, including restrictive course
placement policies, language support structures that limit course enrollment, and misconceptions about
English learners' academic potential, can reduce opportunities for participation. Schools, districts, and state
education agencies can help address these barriers by implementing evidence-based strategies that expand
access to rigorous coursework and academic pathways. When English learners are fully included in academic
pathways, they are more likely to thrive academically and participate meaningfully in the broader educational
landscape.

As one indicator of access to rigorous coursework, the next section examines English learners' participation in
Advanced Placement or International Baccalaureate (AP/IB) and Career and Technical Education (CTE)
courses in Oregon high schools.

Former English Learners in high school enrolled in Advanced Placement and
International Baccalaureate courses at the highest rate, while Current English
Learners had the lowest rate.

The data presented in Table 11 highlight important differences in participation in Advanced Placement (AP)
and International Baccalaureate (IB) courses among high school English learner groups. In the 2024-25
academic year, 11.6% of current English learner high school students were enrolled in AP/IB classes,
compared to 31.5% of former English learner high school students, 23.8% of monitored English learner high
school students, and 24.8% of high school students who were never classified as English learners.

Current English learner high school students participated in AP/IB coursework at substantially lower rates
than their peers. In contrast, former English learner high school students participated at rates exceeding both
monitored and never English learner students. These differences may reflect barriers that limit access to
advanced academic coursework for current English learners, including course placement practices, scheduling
constraints, language support needs, and perceptions regarding students' academic readiness and potential.
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Table 11. The number and percentage of Current, Monitored, Former and never English
Learners enrolled in an AP/IB class (2024-25)

Description Count HighI:I:?)Iolers Percent

ELs in an AP/IB Class 17,65 15,164 11.6%
Former ELs in an AP/IB Class 5,488 17,439 31.5%
Monitored ELs in an AP/IB Class 738 3,104 23.8%
Never ELs in an AP/IB Class 34,923 140,604 24.8%

Current English Learners are enrolled in the Career and Technical Education
(CTE) courses at a lower rate than other students.

In addition to lower AP/IB participation, Table 12 shows that current English learner high school students
participate in Career and Technical Education (CTE) courses at lower rates than other student groups. In
2024-25, 53.4% of current English learner high school students were enrolled in a CTE course, compared with
64.9% of former English learner high school students, 68.4% of monitored English learner high school
students, and 58.1% of high school students who were never classified as English learners.

The lower participation rate among current English learner high school students may limit access to pathways
that support high school completion, career readiness, and economic mobility. Schools and districts should
continue working to ensure equitable access to CTE opportunities by addressing barriers and promoting

inclusive enrollment practices.

Table 12. The number and percentage of current, former, monitored, and never English Learners enrolled
in a CTE class (2024-25)

Description LGS . Total Percent
Enrolled Highschoolers
ELs in a CTE Class 8,101 15,164 53.4%
Former ELs in a CTE Class 11,320 17,439 64.9%
Monitored ELs in a CTE Class 2,122 3,104 68.4%
Never ELs in a CTE Class 81,755 140,604 58.1%
50

September 9, 2026 Board Packet PAGE 83



English Learners in Oregon

English Learners’ Sense of Belonging

While academic outcomes like test scores, graduation rates, and similar measures offer important insights
into student success, they do not capture the full picture, particularly for English learners. A growing body of
research highlights the critical role that sense of belonging plays in students’ academic and emotional
wellbeing (Allen, Kern, Vella-Brodrick, Hattie, & Waters, 2018; Gillen-O’Neel, 2021). For English learners,
feeling welcomed, valued, and represented in their school communities is especially important given the
additional cultural, linguistic, and social transitions they often navigate. A strong sense of belonging can
improve motivation, engagement, and resilience, and is linked to better attendance and higher academic
achievement (Gillen-O’Neel, 2021; Jacoby, 2023).

In Oregon, the Student Educational Equity Development (SEED) Survey captures students' voices on their
school experiences, including how supported and connected they feel. In 2024-25, about 15% of the 180,076
SEED respondents were English learners. By monitoring English learner students’ sense of belonging, Oregon
takes a critical step toward ensuring that every student, regardless of language background, experiences
school as a place of safety, connection, and inclusion. The SEED Survey included items assessing both social
identity (e.g., identity representation in curriculum) and emotional connection (e.g., feeling welcome at
school). In the following, we explore two survey items that examine how often English learners’ social
identity and emotional connection is represented in schools and how it compares to that by other groups of
English learners.

English learners report low levels of identity representation in school

assignments.

Figure 26 presents data from the 2024-25 SEED Survey, which captures perceptions of identity representation
in curriculum among Oregon students in grades 3—11. The survey item asked: “Think about your assignments
from this school year. How often did they have pictures or stories of people who are like you and your family?”
Responses are disaggregated by ever English learner (Ever EL) status and never English learner (Never EL)
status. About half of both groups responded “Never/Rarely” (50.0% for Ever ELs and 52.8% for Never ELs),
while relatively few students selected “Often” (9.3% and 11.4%, respectively). Ever ELs reported slightly more
frequent identity representation than Never ELs, with a higher percentage selecting “Sometimes” (40.7% vs.
35.8%).

These findings suggest that many students, including Ever ELs, do not regularly see themselves or their
families reflected in classroom content. This underrepresentation may contribute to feelings of alienation,
lower academic engagement, and a weaker sense of belonging. The results point to a continued need for
schools to incorporate culturally responsive curriculum materials that reflect and affirm students’ diverse
identities and lived experiences, especially those from multilingual backgrounds.
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Figure 26. Response rates?® (%) for identity representation in school assighments among Ever and Never
English Learners (2024-25)

528
50
35.8

. Ever ELs
Never ELs

114

9.3
Never/Rarely Sometimes Often Never/Rarely Sometimes Often

Feeling welcome at school varies significantly across English learner groups.

Figure 27 presents the results from the 2024-25 Student Educational Equity Development (SEED) Survey,
specifically student responses to the item: “Think about this school year and the people at your school. How
much do you agree with each statement? | feel welcome at my school.” The data are disaggregated by ever
English learner (Ever EL) status and never English learner (Never EL) status.

The responses reveal only minor differences in students’ sense of belonging. The vast majority of students,
regardless of English Learner status, reported feeling welcome at school. Among Ever ELs, 85.1% agreed with
the statement, compared to 83.7% of Never ELs. The percentage who disagreed was similarly low, 14.9% for
Ever ELs and 16.3% for Never ELs.

These patterns suggest that most students feel welcomed at school regardless of English learner status.
While the results are generally positive, schools should continue fostering inclusive environments that
support the belonging and engagement of multilingual learners and their peers.

20 percentages exclude respondents who skipped the item and may not sum to 100 due to rounding.
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Figure 27. Response rates?! (%) for feeling welcome at school among Ever and Never English Learners
(2024-25)
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Section 5: State Revenues and Expenditures for Current English Learners

Each year, Oregon’s State School Fund provides funding to districts through General Purpose Grants. The
amount of the grant relies on a formula that considers the number of students in the district (known as
average daily membership weighted or ADMw). On average, the per-pupil funding amount in 202425 was
$10,596.22 In addition to this basic funding, districts receive additional state funds for each student enrolled
in an ELD program. This amount is 0.5 x $10,596 or $5,298 per current English learner. Collectively, the state
allocated $285,570,839 for these additional English learner funds in the 2024-25 school year.

Figure 28 depicts the relationship between current English learner revenues the state allocated to districts via
the State School Fund Formula and the total current English learner expenditures from the General Fund
expressed as a ratio. Statewide, the ratio of expenditures to revenues in 2024-25 was 0.95, meaning that
district expenditures on current English learners reflected 95% of the funds the state allocated to districts via
the State School Fund Formula. Some districts (n=33) spent about average or more than this percentage (up
to about 378%), while others (n=164) reported spending less (as little as 0%). The values on the extreme ends
of the range, however, may reflect variations in the way that some districts report data. Some districts with
few current English learners report revenue received from the state, but do not identify expenditures specific
to current English learners, even though they may expend funds for English learner services. Other districts
on the high end of the spending ratio may include expenses for dual-language programs that also educate

21 percentages exclude respondents who skipped the item and may not sum to 100 due to rounding.
22 While $10,596 is the average amount, the grant amount can vary a bit for different districts because of the way
the formula is set up.
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former and never English learners, rather than calculating the percentage spent solely on current English

learners.

Figure 28. Ratio of Current English learner expenditures to revenues across districts in 2024-25.
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As figure 29 illustrates, the statewide ratio decreased from 2018-19 to 2021-22; however, the ratio generally
increased from 2021-22 to 2024-25.

Figure 29. Ratio of statewide expenditures on current English learners to revenues (2018-19 to 2024-25).
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Expenditures from the General Fund on current English learners either belong to Function 1291 (covering
expenditures for instruction and interventions to help current English learners learn English) or Area of
Responsibility 280 (covering other supports for current English learners, such as interpretation services or

transportation). 23

23 For a more detailed description of the accounting system categories, see Oregon’s Program Budgeting and
Accounting Manual.
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Current English learner expenditures for 2024-25 totaled $272,020,347. Districts accounted for
approximately 87.1% of the expenditures ($236,837,340) using Function 1291 and 12.9% of the expenditures
($35,183,006) using Area of Responsibility 280.

In addition to state funding, 132 districts serving current English learners accessed federal Title 11l funding
either directly or through a consortium, which in 2024-25 provided an additional $113 per student for
supplemental English learner services. Figure 29 summarizes the percentage of the state and federal per-
pupil funding for English learners in the 2024-25 school year.

Figure 30. Percentage of state and federal per-pupil funding for English Learners in 2024-25
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As Figure 30 indicates, overall, about 99% (66% + 33%) of the funding allocated to English learners comes
from the state, which in turn, reflects a strong state-level commitment to education equity for English learner
students. Additional information on the grant amounts is available on the ODE website under Title 11|
Allocations.

Conclusion

The data trends in this report underscore both meaningful progress and persistent challenges in supporting
the state's multilingual students. Over 102,000 Oregon students are current, monitored, or former English
learners, a testament to the state’s growing linguistic diversity. Encouragingly, former and monitored English
learners often achieve academic outcomes that meet or exceed those of their never English learner peers,
demonstrating the long-term benefits of effective ELD services and the resilience of these students.

Notable progress is evident in several areas. For example, a growing share of English learners, particularly
those who have exited English learner services, are earning the Oregon Seal of Biliteracy, highlighting
bilingualism as both a personal asset and a statewide educational goal. Graduation rates for former English
learners have improved steadily, outpacing never English learners, and additionally, postsecondary
enrollment rates for these students now closely match those of their peers.
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Despite these successes, persistent gaps underscore the need for continued investment and reform. Current
English learners face significant academic disparities. Fewer than 10% meet state standards in English
language arts or mathematics, and their regular attendance and on-time graduation rates lag considerably
behind those of other student groups. Furthermore, English learners remain underrepresented in TAG
programs and are more likely to receive modified diplomas, signaling potential inequities in both access and
expectation. Another key concern is the overrepresentation of English learners in special education, raising
guestions about accurate identification practices.

Schools and districts should continue to strengthen culturally and linguistically responsive supports.
Enhanced professional development, better data-driven decision-making, and equitable funding are
essential. Additionally, sustained attention is needed to ensure students transitioning out of ELD programs,
especially monitored English learners, continue to receive academic support as they navigate the demands of
advanced coursework and postsecondary preparation.

In 2024, ODE introduced its latest Multilingual Learner Strategic Plan. The plan provides a clear roadmap for

addressing these challenges, with priority areas emphasizing community engagement, transformative
educators, and culturally responsive practices that lead to various multilingualism pathways. Actions outlined
in the plan, such as expanding pathways to academic and linguistic success, fostering inclusive school
environments, providing access to dual language education, and enhancing teacher training, are critical to
addressing existing disparities.

By leveraging the strategies in the plan and aligning resources to meet the unique needs of English learners,
Oregon can improve outcomes in future years, ensuring that every English learner has equitable
opportunities to excel academically and linguistically to support their full participation and success in school
and beyond.

Ultimately, Oregon's commitment to its multilingual learners should go beyond compliance; it must affirm
their full academic potential and cultural contributions to our state.
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Mike and Lisa Miranda

Danot. Name DBA Picture Valley Farms

55152 Picture Valley Rd

Donor Address Coquille, OR 97423

Unknown
Donor Phone

$500.00 — Check #1719
Item or Amount Donated

) Dated 6/11/26
Date of Donation

To support HS Football program with the purchasing of shoulder pads

Purpose of Donation

None
Conditions of Donation

Date Check to Business 8/6/26
Office

Date Donation Accepted
by Board

Expression of Thanks Sipe Attarhcd

(Copy to DO)

Date Purchase Made

What was Purchased

PO#

Closure

Becky Sproul
Submitted By
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