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District Scope and 
Sequence

Literacy Night
EL Saturday 

Academy Full Time Counselor

STE(A)M

Positive Behavior 
Intervention 

Systems (PBIS) 

Full Time Instructional 
Coach 

School Site Council
Leader-in-Me 

Instructional 
Advisory 

Committee

Cafecito with the 
Principal 

AVID 
Elementary 
Strategies

Grade level Release Time 
(GLRT) 

School 
Psychologist

Monthly Leadership 
Meetings

Parent Club

Multi-Tiered Systems 
of Support (MTSS)

Sweet Spots…



Commendations

• There is strong unity and camaraderie among teachers, contributing to a positive and 
collaborative work environment.

• Family Literacy Night was a great success, drawing over 100 participants and showcasing strong 
school-community engagement.

• The new administrative team has been highly supportive, fostering a sense of trust and guidance 
among staff.

• Grade-level teams use data to identify standards needing additional support or growth, 
demonstrating a commitment to student progress.

• GLRT cycles are effectively implemented, with grade-level teams collaboratively creating 
common goals and assessments.

• The Parent Club plays a vital role in keeping the school community, students, and staff motivated 
and connected.



Design

Study Questions
What SYSTEMS best 
explain the success 

profile?

What is the 
student 

success profile?

What can be done to 
accelerate student 

success?



But first…..Some Relevant Context

Demographics

Mobility



Salinas City Elementary School District

https://nces.ed.gov/Programs/Edge/ACSDashboard/

https://nces.ed.gov/Programs/Edge/ACSDashboard/


Salinas City Elementary School District

10.9%

24.2%25.1%

39.8%



District SIS 
Updated 10-20/242023-24 CALPADS

2023-2024 Student Enrollment = 482 (TK-6)

Demographics

What is the demographic makeup of students & adults at 
University Park Elementary?

Demographic groups representing <2% of the population, as well as those identifying as two or more races, multiple, declined to state, or 
not reported, are categorized as 'Other.'



Demographics
Dq.cde.ca.gov District SIS (CALPADS)

What is the demographic makeup of students at University 
Park Elementary?

2023-2024 Student Enrollment = 482



2023-24Demographics
Dq.cde.ca.gov 2023-24 District SIS (CALPADS)

What do we know about students with an IEP at University 
Park Elementary?

93.9% of Homeless population are “Temporarily Doubled-up”



Demographics
https://dq.cde.ca.gov/dataquest/

Has the demographics changed at University Park 
Elementary over time?

University Park Elementary Enrollment Over Time
Hispanic 88%

SED 80%

EL 33%

Homeless 28%

Hispanic 87%

SED 72%

EL 35%

Homeless 30%



What is the staff turnover rate at University Park 
Elementary?

CALPADS/District SIS  4.4

Staff
Stability

Leadership
4 principals over the past 5 years

There were 18 first-year teachers during
the last 5 years out of an average of 24 teachers

75% Teacher Turnover (5 Years)

15% Average Annual Turnover

15% Average Annual Turnover in State 
of California

(doubled since 2018)



The Concept of Relative Advantage

Schools’ Relative Advantage with Detail (range -80 to +80)

B

Vulnerability is a construct 
comprised of following 
factors:

● SED
● Violent Crime per 1,000
● College Degrees
● English Learners
● Student Mobility
● Students on an IEP

Vulnerability Percentile (B)

the lower the percentile, the 
higher the vulnerability

Vulnerability Level:

Most Vulnerable, Vulnerable,Less 
Vulnerable

When ranking University Park’s vulnerability using 
factors outside of the schools immediate control, 

University Park is less vulnerable than 57% of schools 
in the state.

University Park is in the “Vulnerable” category



The Concept of Relative Advantage

Achievement is a construct 
comprised of following factors:

● SBAC ELA overall & SED
● SBAC Math overall & SED
● HS: Grad Rate overall & SED
● HS: A-G Overall & SED

State Rank Percentile (A)

The higher the percentile, the higher the 
achievement

Achievement Level:

Low, Moderate, High

A

Schools’ Relative Advantage with Detail (range -80 to +80)

When ranking University Park’s academic achievement using SBAC 
scores for ELA and Math for all students and currently socioeconomic 
disadvantaged students, University Park is outperformed by 93% of all 

schools and 92% of similarly vulnerable schools in the state.

University Park is in the “Low Achievement” category.



Relative Advantage = A - B

= A-B AB

Relative Advantage: Are Demographics determining 
destiny in University Park Elementary?

Schools’ Relative Advantage with Detail  2022-2023 (range -80 to +80)

Schools’ Relative Advantage with Detail 2023-2024

When subtracting vulnerability from achievement, 
the remaining difference represents a school’s

 “Relative Advantage”

A positive relative advantage indicates the degree to 
which a school is outperforming their vulnerability, while 
a negative relative advantage indicates the degree to 
which a school is underperforming their vulnerability.





What is the student success profile?

Level 1 
Testing and Grades

Level 2 
Graduation

Level 3 
College & Career Readiness

Level 4 
College-going Profile



Level 1 
Testing and Grades Preview:

• In general, instruction is not overriding 
demographics and vulnerability

• Data trends have been flat since 
pre-pandemic years and gaps between 
school and state are widening for most 
student groups.

• The testing and grade story is not a case of 
“have and have nots” but one of overall 
depressed outcomes for all students, with 
students learning English (ELA) and 
students on an IEP (ELA and Math) far 
behind the rest of the pack.

• Students learning English have made 
notable improvement in Math following the 
pandemic



X marks the Spot where Equity Lives



What is the gap between groups on ELA SBAC over time at 
University Park Elementary?

2024 ELA:  At or Above Standard

Dq.cde.ca.gov/Dataquest
Updated 10/2024

Achievement

At or Above Standard in English 
Language Arts
Test: CAASPP, Grade 3-6

State- Non SED

State- All

State- SED
UPES- All
UPES Latino
UPES- SED

UPES-EL

UPES- SWD



What is the gap between groups on Math SBAC over time at 
University Park Elementary?

2024 Math: At or Above Standard

Dq.cde.ca.gov and Dataquest
Updated 10/2024

Achievement

At or Above Standard in Mathematics
Test: CAASPP, Grade 3-6

State- Non SED

State- All

State- SED
UPES- All
UPES Latino
UPES- SED
UPES-EL
UPES- SWD



What is the percentage of students “Meeting Standards” in 
ELA and Math on 2024 SBAC?

Achievement
Dq.cde.ca.gov and Dataquest

Updated 10/2024

5% 5%



Level 2 
Graduation

High rates of chronic absenteeism and 
suspensions in early grades often predict students 

not graduating from high school.

Preview:

• UPES has shown improvement in chronic 
absenteeism, mirroring similar trends across 
California.

• Suspension rates at UPES are low and declining 
since pandemic years

• Student stability is low when compared to 
district counterparts 



Student Engagement https://www6.cde.ca.gov/californiamodel/default
Updated 10/2024

Attendance

Who is chronically absent at University Park Elementary?  



Only one incident is recorded per student each year for Most Serious Offense; whereas Suspension Rate includes all offenses committed by a student

2023-24 District SIS (CALPADS) & Dataquest 01/2025Discipline

What are the offenses for suspension at University Park 
Elementary?



Achievement

What can stability patterns tell us about school climate?

Above are four (4) separate cohorts of students who remained at the school for their respective years.

District SIS/CALPADS 8.1 2018-2024



Level 3 
College & Career Readiness

Preview:

• 64% of EL students are not on-track for 
reclassification by 5th year in US schools.

• The potential lack of reclassification of 
English Learners before middle school, and 
then high school, can have great impact on 
future life options.

• 8/9 of the ELs who leave UPES to junior high, 
leave as LTELS.



What do we know about English Learners at University Park 
Elementary?

English Learners that also received IEP services not included (39)English 
Learners

2023-24 District SIS (CALPADS)  & ELPAC  10/2024

13 students have 
satisfied the ELPAC 

threshold for 
reclassification, yet 
are not meeting one 

or more local 
measures.



 9 EL Students going to Middle School

6+ Years 8 students

4-5 Years 1 students

0-3 years 0 students

Dq.cde.ca.gov updated 10/2024

English 
Learners

What is the Language Fluency of University Park 
Elementary by grade level?



Level 4 
College-going Profile

Preview:

• Three times as many Salinas Union HSD 
students graduate eligible to attend a 
four-year university than actually do 
attend a four-year college.

• Almost 3 times as many Salinas Union 
HSD students enroll in a two-year college 
rather than a four-year college within one 
year of graduation.

• The odds of graduating from a four-year 
university are more than 15-times greater 
if you start at a four-year college.



www.cde.ca.gov
10/2024

The Four-Year Cohort considers 
all students throughout high 
school for a grade level, starting 
with a count of all 9th grade 
students, subtracting any that 
go to a known location (e.g., 
another school) and adding 
incoming transfers, within four 
years following their start in 9th 

grade.

Rates: For Graduate Rate, the 
number of Graduates is divided by 
cohort number, but for A-G Rate 
the number of A-G students is 
divided by the number of 
graduates. The number of 
incoming ninth grade students is 
not in accountability measures but 
is included for the visual.

College & Career 
Readiness

Who started in 9th grade, graduated, and met A-G criteria?
Salinas Union HS District Four-Year Cohort, Grads, & Students meeting UC/CSU A-G Criteria

http://www.cde.ca.gov/


What is the profile of Salinas Union HSD students who 
attend college?

CA DataQuest Mar 2025

Filters Enabled:
School Type: Non-Charter Schools
College Enrollment Timeframe: 12 Months

2021-2022 School Year

Includes students enrolling in college within 12 months after graduating high school

● 45.6% of Salinas City Union HS completers met 
UC/CSU requirements in 2021-22. 

● 16.8% went to a 4-year college.  
● 44% went to community college
● When applying the community college transfer 

rate… approximately 31 of the approximately 
739 students enrolled in community college 
will go on to complete a BA or BS



 73%       

45%
 

What if for every course you did take, you could increase your odds of 
graduating from college by…

For each of 4 Courses:
Algebra 2, Trig, Pre-Calc, 

& Calculus

For each of 3 Courses:
Biology, Chemistry, 

& Physics

Trusty, J. (2004). Relationships between students’ high school and middle school experiences and later completion of a bachelor’s 
degree (Research Monograph #1). Center for School Counseling Outcome Research. University of Massachusetts, Amherst. 

Effe
cts stro

ngest fo
r La

tin
o students

So why should I take advanced Math or Science courses?



5

4 4 College Graduates 
(BA/BS)

63 63 College Graduates
(BA/BS) Cal State Monterey 
Bay

100
Grads

The odds of graduating from college 

with a BA/BS are much greater if 

students begin at a 4-year college.

100
Grads

5 students transfer to
Cal State Monterey Bay

(84% grad rate for transfer students)

Cal State Monterey Bay
has 63% grad rate

for 1st time freshman

Hartnell College has a
5% transfer rate

Both Scenarios based on 6-Year Grad Rates

Current Rate Publicly Reported 
on Federal NCES Site

CSU Rates

“Imperfect” BA/BS Attainment Scenarios

#1: Starting at a CC #2: Starting at a 4 year

https://tableau.calstate.edu/views/GraduationRatesPopulationPyramidPrototype_liveversion/SummaryDetails?iframeSizedToWindow=true&%3Aembed=y&%3Adisplay_count=no&%3AshowAppBanner=false&%3AshowVizHome=no


Whatever a student’s decision – 

four-year college, community college, trade 

school, military, or directly into a career –

having a strong academic background, 

defined by A-G coursework and grade-level 

academic proficiency, 

makes success much more likely!



University Park Elementary Student Success Profile 
Summary
• In general, instruction is not overriding demographics and vulnerability

• Data trends have been flat since pre-pandemic years and gaps between school and state are widening for most student 
groups.

• The testing and grade story is not a case of “have and have nots” but one of overall depressed outcomes for all students, 
with students learning English (ELA) and students on an IEP (ELA and Math) far behind the rest of the pack.

• Students learning English have made notable improvement in Math following the pandemic

• UPES has shown improvement in chronic absenteeism, mirroring similar trends across California.

• Suspension rates at UPES are low and declining since pandemic years

• Student stability is low when compared to district counterparts 64% of EL students are not on-track for reclassification by 
5th year in US schools.

• The potential lack of reclassification of English Learners before middle school, and then high school, can have great impact 
on future life options.

• 8/9 of the ELs who leave UPES to junior high, leave as LTELS.

• Three times as many Salinas Union HSD students graduate eligible to attend a four-year university than actually do attend 
a four-year college.

• Almost 3 times as many Salinas Union HSD students enroll in a two-year college rather than a four-year college within one 
year of graduation.

• The odds of graduating from a four-year university are more than 15-times greater if you start at a four-year college.





Surveys
N=28

In your estimation, how many students do you 
believe can successfully graduate UC/CSU eligible?

In your estimation, how many parent/guardians want 
their child to attend a university upon graduation?

Adult expectations can influence student outcomes

Parent comments

“ Yo quisiera que mi hijo llegara a ser presidente de los Estados Unidos.”

“To go as far as they can go, and to achieve their full 
potential.”

 “I would be honored if my granddaughter got her doctorate.”

All/Most 
15%

All/Most 
42%



Surveys & Interviews

Staff does not have a unified view of school and district culture

Does your school have a strong college 
or high-wage career-going culture?

Does your district have a strong college 
or high-wage career-going culture?

“College going culture is not really present. Its individual 
teachers that promote college and the importance of college 

and career…” 

“This school does not have a college going culture. 
We do spirit week but it isn't college related. We do 

not talk about college. It's individual teachers that talk 
about college.”

“ I see our superintendent, by telling her story, is inspiring to me. 
Not speaking for everyone, I hope she has time to share her story 

with parents.”

“The district  does not have a college going culture…” 



Supporting Finding:  A low ceiling for student achievement is 
created by the 3 systemic conditions that follow:

1.  Symbolic Data Systems
A system of data collection that is not designed to accelerate 
achievement

2. Weak Program Design
A design that lacks alignment between curriculum, assessments, and 
rigorous, agreed upon student outcomes or with limited differentiation 
to meet diverse student needs

3.  Baby-Step Planning 
A form of planning that plans for small, attainable, incremental 
increases in achievement from a baseline of current achievement 
levels. This is a gap-filling, remedial approach, rather than an 
accelerating design



1. Symbolic Data Systems
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● In most cases, curricular pieces drive instruction, 
not standards

● Although occurring in pockets, there is overall weak 
calibration on the academic “floor” (as defined by 
SBAC)

● Most common assessments monitor progress on 
developmental skills rather than mastery of 
grade-level agreements on chunks of instructional 
targets

● GLRT is an emerging practice, using data to 
generate team instructional responses one 
standard/skill/focus at a time
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practices in my classroom

As a department or a 
grade-level we use data to 
inform our teaching as a team

My school has a strong culture 
of using data to inform our 
decisions and practices

“During GLR we use data to formulate and monitor our 
goals. We use pre and post test”

“We use data cycles (3-6) from GLRT that help us 
understand which students need further support.”

“I Use data to identify which students have mastered a standard 
and identify which students need help. “

“I Use a lot of exit tickets.”

“We use 3-6 week data 
cycles to monitor and 

improve student 
progress..”
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Common Assessments monitor progress on developmental skills rather than mastery of grade-level agreements on chunks of instructional targets
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Less Helpful Questions Most Helpful Questions

● What are students’ 
diagnosed learning 
gaps?

● Has student learning 
grown in some way?

● What is the grade level 
floor for this upcoming 
period of instructional 
time?

● Under what conditions 
will all students be able 
to reach the 
agreed-upon floor 
during that unit of time?

● How well did students 
learn what I intended to 
teach during that unit of 
time?

● Under what conditions 
will students learn what 
they did not master 
during the previous unit 
of time, while moving 
forward with new 
grade-level learning?

Do the commonly gathered data help you 
answer the most helpful question?
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I collaborate with my course-alike 
or grade-level teacher team

How meaningful is the 
collaboration time to you?

“We constantly meet to discuss classroom curriculum. But 
we do not really discuss classroom rigor. We tend to share 

resources and standards that we are covering.”

“We discuss our current and future instruction and 
collaborate on what is working.”

“Plan, follow agenda and tasks given to us by 
admin/district…”

“We check on lesson planning, target goals, support each 
other in writing ting lesson plans and strategies.”



2. Weak Program Design
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What is the Floor? 
● Grade-level rigor is loosely defined and differs from 

classroom to classroom

● Most instruction is guided by curricular pieces not 
standards and what is assessed in common is not always 
the same as what was taught

● Designated ELD is evident on the sites’ master schedule, 
but is inconsistently implemented and largely focused on 
domain skills from the ELPAC rather than a preview review 
of core, vocabulary development, and oral language 
practice.

● Differentiation of instruction based on data is largely 
reserved for tier 2 and tier 3 intervention, rather than 
formatively impacting first instruction.
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Inconsistent ELD Instruction has a direct Impact on student achievement

"Students are pulled out for designated ELD time… 45 min."

"Grade levels have the same designated ELD. We pull our own students."

"ELD support is done within each classroom. Pair groups, level 1 and level 2, 
to support one another."

"Two days a week is a whole group and the rest of week is a small group."

"Other than designated ELD time we do not have much."

"Making sure that students are seated next to someone that can support 
the student."

"We use materials from other teachers, ELPAC prep formatted."

"We fill out documents but do not have a program to help newcomers."

"We do not have much information or training regarding how to help EL 
students."

"The district does not follow up or monitor designated ELD time."



Surveys and Interviews

Does the professional development 
you’ve participated in over the past 
few years impact instructional 
practices at your school?

"Professional Development at GLR about small 
groups."

"I appreciate learning how to implement technology 
in the classroom."

"GLAD training, Thinking Maps, and UDL"

"Professional developments provided by the district."2.
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Relying on learning software that uses 
diagnostic assessments rather than 
formative assessments can lead to 

outdated or inaccurate instruction, as it 
fails to reflect students’ ongoing progress. 
This approach may oversimplify student 
needs, reduce teacher involvement, and 

limit responsiveness to real-time learning. It 
can also contribute to equity issues by 

misplacing students, particularly English 
learners or those with disabilities.



Surveys and 
Interviews

Imagine you are a teacher new to the school would you 
know specifically what content and skills you are responsible 

for teaching?

If you were a new teacher, would you be clear 
about the level of rigor expected for you 

course/grade?

There exists agreement among teachers who 
teach the same subject/grade as to what 

students should demonstrate in order to earn a 
grade (A,B,C,D,F, or any other form of grading)

"The scope and sequences 
provide guidance, and the 

district isn’t as rigid as it 
was in previous years."

"As a grade level, we have 
common planning every 

three weeks."

"Pacing guides can help, 
but they aren’t mandatory." "We all know we’re teaching 

the same curriculum, but 
we don’t really know the 

level of rigor each of us is 
using."
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3. Baby-Step Planning
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Baby-step Planning:
A form of planning that plans for small, 
attainable, incremental increases in 
achievement from a baseline of 
current achievement levels. This is a 
gap-filling, remedial approach rather 
than an accelerating design.

Backcasting:
An approach to planning where a desired 
future outcome determines decisions about 
the present. Through a process of reverse 
engineering, actions needed to accomplish 
the goal are defined, tending to yield 
accelerated goals by design.
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Acceleration vs. Remediation
 Acceleration Remediation

All students get grade-level core, with those who need 
it getting varied supports WITHIN the same day or 
more days WITHIN the same time frame (i.e., 
summer, breaks).
Goal is on-time learning with peers

“Teaching them at their level instead of teaching grade level 
will help a lot”
“Meet students where they are”
“Students are 3 or more grade levels behind”

Unfinished learning addressed as a preview or review, 
within the context of a core lesson

Attempts to reteach missing skill before moving to grade-level 
“We need to fill in their holes.”

Prioritize student understanding through ongoing 
assessment & feedback

Focus on gap-filling, often taught in isolation without context, 
assessing skills growth, not grade-level proficiency

Concerned with student interest and motivation as a 
learning accelerant

Often boring for students and teachers/tutors, or does not 
involve a live instructor at all

Active, fun, concrete, relevant Passive, like worksheets, packets, or software 
Same as before, only once more

Relationship with teacher/tutor is key Teacher/tutor relationship is secondary



Staff perceptions of their impact on students vary

Surveys & Interviews

How would you describe the current state 
of achievement at your school?“Most students are below grade level. This goes back to starting school 

(k) with low skill. ⅓ of my class is at grade level or above. From my 
years that I have been here. I would say this is the case at most of our 

schools in the district.”

“Not good. Our students are struggling in ELA, math. 
Science scores were horrible. We are failing our students. 
We are not preparing them for the next grade level, the 

next school. We are not preparing them for life.” 

Lack of consistency from grade to grade and from classroom to 
classroom. Among grade levels overall, we are all over the 

place. 



Recommendation Areas with Action Steps
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Align Written, Taught, and Tested Curriculum in ELA and Math

1. Curriculum Alignment- Empower teacher teams to create the following:

● Assessment Matrix- Create an assessment matrix that identifies 
essential standards for each grade level and subject area.

● Standards-Aligned Common Assessments- Design common 
assessments that align with essential standards and state 
specifications of item type and rigor to ensure consistency in planning 
for and evaluating student learning.

2. Nested Data Response System- Implement a 
nested system for analyzing assessment data, 
responding to student needs, and informing 
instruction and instructional supports at the 
classroom, school, and district levels.
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PROGRAM DESIGN

1. Focus on a district-wide calibrated design where a 
teacher-curated cluster of essential standards drive instruction 
by grade level. Prioritizing standards allows educators to be 
flexible, differentiate learning, use the best resources, and 
collaborate deeply to meet diverse student needs.

1. Make differentiation of instruction a regular part of tier 1 lesson 
design, not a function of separate intervention. Pay additional 
attention when planning instruction for English Learners and 
students on an IEP, as they need a higher growth trajectory to 
catch up.

1. Ensure Designated ELD (non-newcomers) is an opportunity to 
preview or review grade level core content, with an emphasis on 
content-relevant vocabulary and oral language practice. The 
impact of this designated time is most effective when directly 
tied to core content and delivered to students grouped by 
English language proficiency (During DELD)
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1. Set Clear Achievement Goals

● Establish a goal for all students to reach grade-level proficiency by a specific date.
● Prioritize additional support for vulnerable student groups, including English Learners (EL) and students on and 

IEP (SPED).

2. Develop a Targeted Improvement Trajectory

● Determine the required rate of progress for each student to achieve grade-level proficiency.
● Regularly assess and adjust strategies to ensure students remain on track.

3. Maximize Learning Opportunities

● Implement an Acceleration Formula that leverages the 
entire school day for academic growth.

● Provide multiple opportunities for instruction, including:
○ Before-school programs
○ Structured support during the school day
○ After-school tutoring
○ Saturday School sessions
○ Instructional programs during school breaks

4. Shift Away from Traditional “Intervention” Programs

● Avoid intervention models focused solely on gap-filling, 
which can slow progress.

● Instead, emphasize acceleration strategies that move 
students toward grade-level proficiency more 
effectively.



An Additional Thought: 

Positive relationships across a school campus are essential for creating a supportive and unified 
environment. At times, there may be an unspoken divide between certificated and classified staff, and 
gently working to bridge that gap can strengthen the entire school community.

Possible Suggestions:

1. Hold joint appreciation events or team-building activities that include all staff, fostering mutual 
respect and connection.

2. Create opportunities for shared input, such as inviting both groups to contribute ideas during 
school-wide meetings or planning sessions.

3. Organize mixed-role working groups or committees for campus improvement projects, allowing 
staff to collaborate with those they may not regularly interact with.

4. Facilitate informal get-togethers, such as coffee chats or potlucks, where staff can connect 
socially in a relaxed setting.



My Dream School …

“true transparent 

collaboration  between 

admin, teachers, & parents”

“More support staff and classroom 

aides”

“GATE  courses””

“More support staff in the 

classroom””

“Well rounded school experience with 
pe/art/music resources for plays and 

projects” “More parent involvement when it 
comes to academics””

Facility improvements that 
address heating and cooling 
issues.

“opportunities for STEM and Art”

“more academic support 

at home”

“a place where every child feels seen, 

valued, and empowered””

“Better nutritional options 
for students”

“Smaller classes  sizes”

“Students & teachers with growth mindsets”

Surveys & Interviews

“engaging, inclusive, & 

equitable conditions”“motivational events”

“Inclusion of all SWD in school 

wide activities” 

“Whole group/small group instruction in 

the classroom with GLAD and Thinking Maps”

“students reading 

by 3 rd grade”

“consistency”

“strong parent & 

community engagement”

“More extracurricular activities” 

“open 
communication”

“Quality over quantity in assessments”

                      “Hire MTSS coach”

“Half day kindergarten, with 
play based curriculum”

“more fun!”



Thank You



Love is in the Details!




