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RAHWAY PUBLIC SCHOOLS CURRICULUM 

Introduction to Film/Film Study: 10-12 

 

Unit Title Pacing 

1 The Language of Film 9 weeks 

2 Standard Literary Elements in Film  9 weeks 

3 Adaptation and Screenplay Analysis  9 weeks 

4 Genre Study and Film Theory  9 weeks 
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ACCOMMODATIONS 

504 Accommodations: 
●​ Provide scaffolded vocabulary and 

vocabulary lists. 
●​ Provide extra visual and verbal cues and 

prompts.  
●​ Provide adapted/alternate/excerpted 

versions of the text and/or modified 
supplementary materials. 

●​ Provide links to audio files and utilize 
video clips. 

●​ Provide graphic organizers and/or 
checklists. 

●​ Provide modified rubrics. 
●​ Provide a copy of teaching notes, 

especially any key terms, in advance. 
●​ Allow additional time to complete 

assignments and/or assessments.   
●​ Provide shorter writing assignments. 
●​ Provide sentence starters. 
●​ Utilize small group instruction. 
●​ Utilize Think-Pair-Share structure. 
●​ Check for understanding frequently. 
●​ Have student restate information. 
●​ Support auditory presentations with 

visuals. 
●​ Weekly home-school communication 

tools (notebook, daily log, phone calls or 
email messages). 

●​ Provide study sheets and teacher outlines 
prior to assessments. 

●​ Quiet corner or room to calm down and 
relax when anxious. 

●​ Reduction of distractions. 
●​ Permit answers to be dictated. 
●​ Hands-on activities. 
●​ Use of manipulatives. 
●​ Assign preferential seating. 
●​ No penalty for spelling errors or sloppy 

handwriting. 
●​ Follow a routine/schedule. 
●​ Provide student with rest breaks. 
●​ Use verbal and visual cues regarding 

directions and staying on task. 
●​ Assist in maintaining agenda book. 

IEP Accommodations: 
●​ Provide scaffolded vocabulary and 

vocabulary lists. 
●​ Differentiate reading levels of texts (e.g., 

Newsela). 
●​ Provide adapted/alternate/excerpted 

versions of the text and/or modified 
supplementary materials. 

●​ Provide extra visual and verbal cues and 
prompts.  

●​ Provide links to audio files and utilize 
video clips. 

●​ Provide graphic organizers and/or 
checklists. 

●​ Provide modified rubrics. 
●​ Provide a copy of teaching notes, 

especially any key terms, in advance. 
●​ Provide students with additional 

information to supplement notes. 
●​ Modify questioning techniques and 

provide a reduced number of questions or 
items on tests. 

●​ Allow additional time to complete 
assignments and/or assessments.   

●​ Provide shorter writing assignments. 
●​ Provide sentence starters. 
●​ Utilize small group instruction. 
●​ Utilize Think-Pair-Share structure. 
●​ Check for understanding frequently. 
●​ Have student restate information. 
●​ Support auditory presentations with 

visuals. 
●​ Provide study sheets and teacher outlines 

prior to assessments. 
●​ Use of manipulatives. 
●​ Have students work with partners or in 

groups for reading, presentations, 
assignments, and analyses. 

●​ Assign appropriate roles in collaborative 
work. 

●​ Assign preferential seating. 
●​ Follow a routine/schedule. 

 

Gifted and Talented Accommodations: 
●​ Differentiate reading levels of texts (e.g., 

Newsela). 
●​ Offer students additional texts with higher 

lexile levels. 

ELL Accommodations: 
●​ Provide extended time. 
●​ Assign preferential seating. 
●​ Assign peer buddy who the student can 

work with. 
●​ Check for understanding frequently. 
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●​ Provide more challenging and/or more 
supplemental readings and/or activities to 
deepen understanding. 

●​ Allow for independent reading, research, 
and projects. 

●​ Accelerate or compact the curriculum. 
●​ Offer higher-level thinking questions for 

deeper analysis.  
●​ Offer more rigorous 

materials/tasks/prompts. 
●​ Increase number and complexity of 

sources. 
●​ Assign group research and presentations 

to teach the class.   
●​ Assign/allow for leadership roles during 

collaborative work and in other learning 
activities. 

 

●​ Provide language feedback often (such as 
grammar errors, tenses, subject-verb 
agreements, etc…). 

●​ Have student repeat directions. 
●​ Make vocabulary words available during 

classwork and exams.  
●​ Use study guides/checklists to organize 

information. 
●​ Repeat directions. 
●​ Increase one-on-one conferencing. 
●​ Allow student to listen to an audio 

version of the text. 
●​ Give directions in small, distinct steps. 
●​ Allow copying from paper/book. 
●​ Give student a copy of the class notes. 
●​ Provide written and oral instructions. 
●​ Differentiate reading levels of texts (e.g., 

Newsela). 
●​ Shorten assignments. 
●​ Read directions aloud to student. 
●​ Give oral clues or prompts. 
●​ Record or type assignments. 
●​ Adapt worksheets/packets. 
●​ Create alternate assignments. 
●​ Have student enter written assignments in 

criterion, where they can use the planning 
maps to help get them started and receive 
feedback after it is submitted.  

●​ Allow student to resubmit assignments.  
●​ Use small group instruction. 
●​ Simplify language. 
●​ Provide scaffolded vocabulary and 

vocabulary lists. 
●​ Demonstrate concepts possibly through 

the use of visuals.  
●​ Use manipulatives. 
●​ Emphasize critical information by 

highlighting it for the student. 
●​ Use graphic organizers. 
●​ Pre-teach or pre-view vocabulary.  
●​ Provide student with a list of prompts 

or sentence starters that they can use 
when completing a written assignment. 

●​ Provide audio versions of the textbooks. 
●​ Highlight textbooks/study guides. 
●​ Use supplementary materials. 
●​ Give assistance in note taking 
●​ Use adapted/modified textbooks. 
●​ Allow use of computer/word processor. 
●​ Allow student to answer orally, give 

extended time (time-and-a-half). 
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●​ Allow tests to be given in a separate 
location (with the ESL teacher).  

●​ Allow additional time to complete 
assignments and/or assessments.   

●​ Read question to student to clarify.  
●​ Provide a definition or synonym for 

words on a test that do not impact the 
validity of the exam. 

●​ Modify the format of assessments. 
●​ Shorten test length or require only 

selected test items. 
●​ Create alternative assessments. 
●​ On an exam other than a spelling test, 

don’t take points off for spelling errors.  
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Content Area: English Language Arts 
 
Unit Title: The Language of Film 
 
Target Course/Grade Level: Introduction to Film/Film Study / Grades 10-12 
 
Unit Summary: This introductory unit establishes the foundational vocabulary of filmmaking and film analysis. 

Students learn to “read” films as constructed texts by examining how visual, technical, and artistic choices 
communicate meaning. Through close study of cinematography, mise-en-scène, editing, pacing, and 
narrative structure, students explore how filmmakers shape audience perception, emotion, and 
interpretation. By analyzing classic and contemporary films, students develop the critical skills needed to 
interpret visual storytelling and articulate how film language functions across genres and eras. 

 
Representative Films (Teachers may select from these or comparable titles to meet instructional goals.): 

Rear Window, The Matrix, 12 Angry Men, Citizen Kane, Mad Max: Fury Road, and Spider-Man: Into the 
Spider-Verse.These films serve as case studies in how cinematic language evolves while maintaining core 
visual principles. (LGBTQ/D) 

 
Approximate Length of Unit: 9 Weeks 
 

NJ Student Learning Standards: 
Reading: Literature & Informational Text 
 
RL.CR.11–12.1. Accurately cite strong and thorough textual evidence and make relevant connections to strongly 

support a comprehensive analysis of multiple aspects of what a literary text says explicitly and 
inferentially, as well as interpretations of the text; this may include determining where the text leaves 
matters uncertain. 

 
RL.CI.11–12.2. Determine two or more themes of a literary text and analyze how they are developed and refined 

over the course of the text, including how they interact and build on one another to produce a complex 
account or analysis; provide an objective summary of the text. 

 
RL.IT.11–12.3. Analyze the impact of the author’s choices as they develop ideas throughout the text regarding 

how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 

 
RL.TS.11–12.4. Evaluate the author’s choices concerning the structure and the effectiveness of specific parts of a 

text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 
and how they contribute to its overall structure and meaning, as well as its aesthetic impact. 

 
RL.CT.11–12.8. Demonstrate knowledge of, analyze, and reflect on (e.g., practical knowledge, historical/cultural 

context, and background knowledge) documents of historical and literary significance for their themes, 
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purposes, and rhetorical features, including how two or more texts from the same period treat similar 
themes or topics. 

 
W.AW.11–12.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 
 

A.​ Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish 
the claim(s) from alternate or opposing claims, and create an organization that logically sequences 
claim(s), counterclaims, reasons, and evidence. 

B.​ Develop claim(s) and counterclaims avoiding common logical fallacies and using sound 
reasoning and thoroughly, supplying the most relevant evidence for each while pointing out the 
strengths and limitations of both in a manner that anticipates the audience’s knowledge level, 
concerns, values, and possible biases. 

C.​ Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

D.​ Establish and maintain a style and tone appropriate to the audience and purpose (e.g., formal and 
objective for academic writing) while attending to the norms and conventions of the discipline in 
which they are writing. 

E.​ Provide a concluding paragraph or section that supports the argument presented (e.g., articulating 
implications or the significance of the topic). 

 
W.WP.11–12.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying 
a new approach; sustaining effort to complete complex writing tasks; tracking and reflecting on personal 
writing progress (e.g., using portfolios, journals, conferencing); or consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

 
W.SE.11–12.6. Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the strengths and limitations of each source in terms of the 
task, purpose, and audience; integrate information into the text selectively to maintain the flow of 
ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation (MLA or APA Style Manuals). 

 
W.RW.11–12.7. Write routinely over extended time frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes. 
 
SL.PE.11–12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with peers on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 

 
A.​ Come to discussions prepared, having read and researched material under study; explicitly draw 

on that preparation by referring to evidence from texts and other research on the topic or issue to 
stimulate a thoughtful, well-reasoned exchange of ideas. 

B.​ Collaborate with peers to promote civil, democratic discussions and decision-making, set clear 
goals and assessments (e.g., student developed rubrics), and establish individual roles as needed. 

C.​ Propel conversations by posing and responding to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas 
and conclusions; and promote divergent and creative perspectives. 

D.​ Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made 
on all sides of an issue; resolve contradictions when possible; and determine what additional 
information or research is required to deepen the investigation or complete the task. 
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SL.PI.11–12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The 
content, organization, development, and style are appropriate to task, purpose, and audience. 

 
SL.UM.11–12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 

elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add 
interest.  

 
SL.AS.11–12.6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 

when indicated or appropriate.               
      ​  
Career Readiness, Life Literacies, and Key Skills: 

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 
2.1.2.EH.1, 6.1.2.CivicsCM.2). 
 
9.4.2.GCA:1: Articulate the role of culture in everyday life by describing one’s own culture 
and comparing it to the cultures of other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5, 
7.1.NL.IPERS.6). 

 
Unit Understandings: 
  
Students will understand that… 
 

●​ Film is a constructed language in which every visual and technical choice is intentional and 
meaningful. 

●​ Camera angles, framing, movement, and point of view shape how audiences perceive characters, 
relationships, and power. 

●​ Mise-en-scène—including lighting, color, setting, costume, and blocking—communicates mood, 
theme, and character psychology. 

●​ Editing choices such as pacing, shot duration, and continuity control tension, rhythm, and 
emotional impact. 

●​ Narrative structure in film may be linear or non-linear, and structure influences how meaning is 
revealed to the audience. 

●​ Filmmakers use visual storytelling to communicate ideas and emotions, often without relying on 
dialogue. 

●​ Classic films establish cinematic techniques that continue to influence contemporary filmmaking. 
●​ Viewers must actively analyze visual evidence to fully understand a film’s message and purpose. 

(LGBTQ/D) 
●​ Understanding the language of film enhances both critical viewing and creative production. 
●​ Film analysis requires precise vocabulary and evidence-based interpretation, similar to analyzing 

written texts.  
  
Unit Essential Questions: 
 

●​ How do filmmakers use visual language to tell stories without dialogue? 
●​ In what ways do camera placement, movement, and framing influence audience perspective? 

(LGBTQ/D) 
●​ How do color, lighting, and mise-en-scène shape mood and theme? 
●​ How does editing control pacing, tension, and emotional impact? (LGBTQ/D) 
●​ How can film techniques reflect a character’s psychology or point of view? (LGBTQ/D) 
●​ Why is understanding cinematic language essential for both filmmakers and viewers? 
●​ How do older films continue to influence modern filmmaking styles? 
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Knowledge and Skills: 
  
Students will know... 
 

●​ The core elements of cinematic language, including mise-en-scène, cinematography, editing, and 
narrative structure 

●​ How point of view and spatial continuity function in visual storytelling, as demonstrated in Rear 
Window. (LGBTQ/D) 

●​ How color theory and production design contribute to world-building, as seen in The Matrix 
●​ How camera angles, lens choices, and blocking communicate power and tension in confined 

spaces, as in 12 Angry Men 
●​ The significance of deep focus, chiaroscuro lighting, and non-linear storytelling in shaping 

meaning, exemplified by Citizen Kane 
●​ How contemporary films blend traditional film grammar with innovative animation and visual 

techniques, as in Spider-Man: Into the Spider-Verse 
  
Students will be able to... 
 

●​ Identify and accurately use key film vocabulary in discussion and writing 
●​ Analyze how visual and technical choices influence meaning, tone, and theme 
●​ Compare filmmaking techniques across different eras and genres 
●​ Interpret how cinematography and editing shape audience perception 
●​ Support analytical claims with specific visual evidence from films 
●​ Write clear, organized film analysis using academic language 
●​ Apply foundational film concepts to their own creative or analytical work 

 

Assessment: 
 
End of Unit 1 Assessment: Students will take a three part test: Part A: Scene Analysis; Part B: Visual Evidence 

Annotation; Part C: Reflection  
 

  
What evidence will be collected and deemed acceptable to show that students truly “understand”? 
 

●​ Formative Assessments (During Learning) 
●​ Exit tickets identifying one filmmaking technique and its effect 
●​ Short written responses analyzing a single shot or moment 
●​ Vocabulary quizzes using still images 
●​ Think–pair–share responses during film viewing 
●​ Annotated screenshots with captions explaining visual choices 
●​ Summative Assessments (End of Unit or Major Checkpoint) 
●​ Analytical Writing 
●​ Film Analysis Paragraph or Essay 
●​ Students write an evidence-based analysis explaining how specific cinematic techniques 

contribute to theme, tone, or character development. 
●​ Scene Analysis Presentation 
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●​ Students present a breakdown of a selected scene, using correct film vocabulary and visual 
evidence. 

●​ Screenshot Analysis Test 
●​ Students analyze unfamiliar film stills, identifying techniques and explaining their effect. 
●​ Students create a storyboard and write a brief explanation justifying their creative choices using 

film terminology. 
  

Learning Activities: 
  

What differentiated learning experiences and instruction will enable all students to achieve the desired results?           
 

●​ Film Vocabulary Notes & Visual Glossary: Students define key film terms (mise-en-scène, 
framing, deep focus, continuity editing, etc.) and pair each term with a screenshot or sketch 
example. 

●​ Guided Scene Deconstruction (I Do / We Do): Teacher models how to analyze a short scene, 
focusing on one element (camera angle, lighting, or editing). Students then analyze a second 
scene collaboratively. 

●​ Shot-by-Shot Breakdown: Students analyze a brief scene shot-by-shot, identifying camera 
movement, shot type, pacing, and purpose. 

●​ Color & Mood Analysis Activity: Students examine how color palettes and lighting create 
emotional tone and thematic meaning. 

●​ Small-Group Scene Analysis 
●​ Groups analyze different scenes, each focusing on a specific cinematic element, then share 

findings with the class. 
●​ Socratic Seminar / Fishbowl Discussion: Students discuss how visual choices shape audience 

perception and character psychology using evidence from film clips. 
●​ Compare-and-Contrast Activity: Students compare how similar techniques (camera angles, 

editing, framing) are used differently across films from different eras. 
●​ Students storyboard a short scene to demonstrate intentional use of camera angles, framing, and 

pacing. 
●​ Silent Scene Challenge: Students design or analyze a scene that communicates meaning without 

dialogue, relying only on visual storytelling. 
●​ Director’s Choice Reflection: Students choose one filmmaking decision from a scene and explain 

how changing it would alter meaning. 
 

Teacher Resources: 
  

●​ Storyboard worksheets 
●​ Journals 
●​ John Belton’s essay "The Space of Rear Window" 
●​ Sergei Eisenstein’s essay "The Film Sense" 
●​ Studio Binder Website 
●​ Purdue OWL 

 
Equipment Needed: 
 

●​ Chromebooks 
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●​ Newline board 
 
 
*Mentor texts are representative instructional resources. Teachers may use excerpts, alternate scenes, or 
comparable texts that meet the instructional objectives of the course and comply with district policies. 
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Content Area: English Language Arts 
 
Unit Title: Standard Literary Elements in Film 
 
Target Course/Grade Level: Introduction to Film/Film Study / Grades 10-12 
 
Unit Summary: This unit examines how traditional literary elements—commonly studied in written texts—are 

conveyed and enhanced through film. Students analyze how filmmakers use narrative structure, 
characterization, theme, symbolism, point of view, and visual language to tell complex stories and 
communicate meaning. Emphasis is placed on helping students recognize film as a legitimate narrative 
form that mirrors and expands upon literary conventions through cinematic techniques such as 
cinematography, editing, sound, and mise-en-scène. 

Throughout the unit, students engage in close viewing, discussion, and analysis to explore how abstract 
ideas and character development are communicated visually and aurally. By comparing films across 
genres, time periods, and cultures, students gain a deeper understanding of universal storytelling 
structures and how context influences interpretation. The unit reinforces critical thinking, analytical 
writing, and media literacy skills, while strengthening students’ ability to apply literary analysis concepts 
across mediums. 

By the end of the unit, students will be able to identify standard literary elements in film, explain how 
cinematic choices shape meaning, and analyze film narratives with the same rigor applied to traditional 
literature. 

Representative Films (Teachers may select from these or comparable titles to meet instructional goals.)  

Theme: Inside Out. Explores how central ideas are developed through character arcs, conflict, and visual 
metaphor. 

Narration & Point of View: The Shawshank Redemption. Examines how voiceover narration and 
perspective shape audience understanding and emotional response. (AAH) 

Visual Literacy: WALL·E. Demonstrates how meaning can be conveyed through imagery, composition, 
sound, and limited dialogue. 

The Hero’s Journey / Narrative Structure: Star Wars: Episode IV A New Hope and Spirited Away. 
Compare mythic storytelling structures across cultures and genres. (AAPI) 

Characterization: Casablanca. Analyzes how dialogue, relationships, and moral conflict reveal complex 
characters. (HG) 

Symbolism: Apocalypse Now. Interprets how recurring images, settings, and cinematic techniques 
communicate abstract ideas and themes. (AAPI) 

Films are selected based on their literary merit, historical significance, and relevance to course objectives. 
Teachers may use full films or selected excerpts as appropriate to instructional goals and district policies.  
 
Approximate Length of Unit: 9 Weeks 
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NJ Student Learning Standards: 
 
RL.CR.11–12.1. Accurately cite strong and thorough textual evidence and make relevant connections to strongly 

support a comprehensive analysis of multiple aspects of what a literary text says explicitly and 
inferentially, as well as interpretations of the text; this may include determining where the text leaves 
matters uncertain. 

 
RL.CI.11–12.2. Determine two or more themes of a literary text and analyze how they are developed and refined 

over the course of the text, including how they interact and build on one another to produce a complex 
account or analysis; provide an objective summary of the text. 

 
RL.IT.11–12.3. Analyze the impact of the author’s choices as they develop ideas throughout the text regarding 

how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 

 
RL.TS.11–12.4. Evaluate the author’s choices concerning the structure and the effectiveness of specific parts of a 

text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 
and how they contribute to its overall structure and meaning, as well as its aesthetic impact. 

 
RL.CT.11–12.8. Demonstrate knowledge of, analyze, and reflect on (e.g., practical knowledge, historical/cultural 

context, and background knowledge) documents of historical and literary significance for their themes, 
purposes, and rhetorical features, including how two or more texts from the same period treat similar 
themes or topics. 

 
W.AW.11–12.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 
 

A.​ Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish 
the claim(s) from alternate or opposing claims, and create an organization that logically sequences 
claim(s), counterclaims, reasons, and evidence. 

B.​ Develop claim(s) and counterclaims avoiding common logical fallacies and using sound 
reasoning and thoroughly, supplying the most relevant evidence for each while pointing out the 
strengths and limitations of both in a manner that anticipates the audience’s knowledge level, 
concerns, values, and possible biases. 

C.​ Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

D.​ Establish and maintain a style and tone appropriate to the audience and purpose (e.g., formal and 
objective for academic writing) while attending to the norms and conventions of the discipline in 
which they are writing. 

E.​ Provide a concluding paragraph or section that supports the argument presented (e.g., articulating 
implications or the significance of the topic). 

 
W.WP.11–12.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying 
a new approach; sustaining effort to complete complex writing tasks; tracking and reflecting on personal 
writing progress (e.g., using portfolios, journals, conferencing); or consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 
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W.SE.11–12.6. Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the strengths and limitations of each source in terms of the 
task, purpose, and audience; integrate information into the text selectively to maintain the flow of 
ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation (MLA or APA Style Manuals). 

 
W.RW.11–12.7. Write routinely over extended time frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes. 
 
SL.PE.11–12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with peers on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 

 
A.​ Come to discussions prepared, having read and researched material under study; explicitly draw 

on that preparation by referring to evidence from texts and other research on the topic or issue to 
stimulate a thoughtful, well-reasoned exchange of ideas. 

B.​ Collaborate with peers to promote civil, democratic discussions and decision-making, set clear 
goals and assessments (e.g., student developed rubrics), and establish individual roles as needed. 

C.​ Propel conversations by posing and responding to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas 
and conclusions; and promote divergent and creative perspectives. 

D.​ Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made 
on all sides of an issue; resolve contradictions when possible; and determine what additional 
information or research is required to deepen the investigation or complete the task. 

SL.PI.11–12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The 
content, organization, development, and style are appropriate to task, purpose, and audience. 

 
SL.UM.11–12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 

elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add 
interest.  

 
SL.AS.11–12.6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 

when indicated or appropriate.   
 

                    ​  
Career Readiness, Life Literacies, and Key Skills: 
 

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 
2.1.2.EH.1, 6.1.2.CivicsCM.2). 
 
9.4.2.GCA:1: Articulate the role of culture in everyday life by describing one’s own culture 
and comparing it to the cultures of other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5, 
7.1.NL.IPERS.6). 

  
Unit Understandings: 
  
Students will understand that… 

●​  Film communicates meaning using the same core literary elements found in traditional texts, 
including theme, characterization, symbolism, point of view, and structure. (AAH, HG, AAPI) 

●​ Cinematic choices—such as visuals, sound, editing, and narration—shape how stories are told 
and interpreted. (AAH, HG, AAPI) 
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●​ Visual storytelling can convey complex ideas and emotions without relying heavily on dialogue. 
(AAH, HG, AAPI) 

●​ Narrative structures like the Hero’s Journey appear across cultures and genres, reflecting 
universal patterns in storytelling. (AAH, HG, AAPI) 

●​ Symbols, motifs, and character development in film often express abstract ideas and thematic 
depth. (AAH, HG, AAPI) 

●​ Film analysis requires critical viewing skills similar to close reading in literature. (AAH, HG, 
AAPI) 

  
Unit Essential Questions: 
 

●​ How do films use literary elements to tell meaningful stories? (AAH, HG, AAPI) 
●​ In what ways do cinematic techniques influence theme, tone, and audience interpretation? (AAH, 

HG, AAPI) 
●​ How does point of view or narration shape our understanding of a story? (AAH, HG, AAPI) 
●​ How can images and sound communicate meaning more powerfully than dialogue alone? (AAH, 

HG, AAPI) 
●​ Why does the Hero’s Journey continue to appear in stories across cultures and time periods? 

(AAH, HG, AAPI) 
●​ How do filmmakers use symbolism and characterization to express complex ideas? (AAH, HG, 

AAPI) 
 
Knowledge and Skills: 
  
Students will know... 
 

●​ Definitions and functions of key literary elements: theme, narration, point of view, 
characterization, symbolism, and narrative structure. 

●​ How the theme is developed through character choices, conflict, and visual motifs (Inside Out). 
●​ How narration and perspective guide audience interpretation (The Shawshank 

Redemption).(AAH) 
●​ Core principles of visual literacy, including framing, composition, color, and sound (WALL·E). 
●​ The stages of the Hero’s Journey and how they apply across films (Star Wars: Episode IV – A 

New Hope and Spirited Away). (AAPI) 
●​ Methods filmmakers use to reveal character through dialogue, action, and relationships 

(Casablanca). (HG) 
●​ How symbols and recurring imagery convey thematic meaning (Apocalypse Now).(HG, AAPI) 

  
Students will be able to... 
 

●​ Identify and analyze standard literary elements within films. 
●​ Explain how specific cinematic techniques contribute to meaning and theme. (AAH, HG, AAPI) 
●​ Compare storytelling techniques in film to those used in traditional literary texts. (AAH, HG, 

AAPI) 
●​ Analyze how narration and point of view affect audience perception. (AAH, HG, AAPI) 
●​ Interpret visual symbolism and support interpretations with evidence from film. (AAH, HG, 

AAPI) 
●​ Apply the Hero’s Journey framework to multiple films and evaluate its effectiveness.(AAH, HG, 

AAPI) 
●​ Communicate film analysis clearly through discussion and written responses using appropriate 

academic vocabulary. (AAH, HG, AAPI) 
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Assessment: 
 
End of Unit 2 Assessment: Compare how one literary element is used in two different films from the unit. 
 

  
What evidence will be collected and deemed acceptable to show that students truly “understand”? 
 

●​ Film Analysis Writing Tasks 
●​ Short analytical responses and paragraph-length reflections in which students identify a literary 

element in a film and explain how cinematic techniques convey meaning, using specific evidence. 
●​ Comparative Analysis 
●​ A written or visual comparison analyzing how a shared literary element (e.g., the Hero’s Journey 

or symbolism) is developed differently across two films, such as Star Wars: Episode IV – A New 
Hope and Spirited Away. 

●​ Visual Literacy Annotation 
●​ Annotated screenshots or scene breakdowns from WALL·E, demonstrating understanding of how 

framing, color, sound, and movement communicate meaning without dialogue. 
●​ Class Discussions & Socratic Seminars 
●​ Student participation in structured discussions analyzing theme, characterization, narration, and 

symbolism, with students citing specific scenes as evidence. 
●​ Exit Tickets & Checks for Understanding 
●​ Brief written responses assessing students’ ability to identify and explain a literary element in a 

specific scene. 
●​ A formal analytical essay, presentation, or multimedia project in which students select a film from 

the unit and analyze how multiple literary elements work together to convey theme and meaning. 
  

Learning Activities: 
  

What differentiated learning experiences and instruction will enable all students to achieve the desired results?           
 

●​ Guided Close Viewing (I Do / We Do) 
●​ Teacher-led scene analysis modeling how to identify literary elements and cinematic techniques, 

followed by collaborative class annotation of key scenes. 
●​ Small-Group Film Analysis 
●​ Students work in heterogeneous groups to analyze assigned scenes, with roles such as discussion 

leader, evidence finder, and visual analyst to support varied learning styles. 
●​ Graphic Organizers & Visual Supports 
●​ Use of story maps, Hero’s Journey charts, characterization webs, and symbolism trackers to 

scaffold analysis for visual and organizational learners. 
●​ Choice-Based Response Options 
●​ Students demonstrate understanding through varied formats, including written responses, 

storyboards, slide presentations, visual collages, or short video essays. 
●​ Comparative Viewing Activities 
●​ Side-by-side viewing of scenes from different films (e.g., hero introduction or symbolic imagery) 

to support analytical thinking and cross-text comparison. 
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●​ Sentence Starters & Academic Vocabulary Support 
●​ Structured sentence frames and word banks for students who need language support, including 

MLLs and students with IEPs. 
●​ Extension & Enrichment Tasks 
●​ Deeper analytical challenges for advanced learners, such as applying literary theory, identifying 

subtext, or researching cultural context (e.g. symbolism in Apocalypse Now). 
●​ Reflection & Metacognition 
●​ Learning journals and self-assessments encouraging students to reflect on how their film analysis 

skills transfer to reading and interpreting traditional literature. 
 

Teacher Resources: 
  

●​ Purdue OWL 
●​ Canva 
●​ Excerpts from Joseph Campbell’s The Hero with a Thousand Faces 
●​ Studio Binder Website 
●​ Every Frame a Painting Website 
●​ Symbolism Tracking Sheets 
●​ J. Hoberman’s Essay Casablanca on Criterion 

 
Equipment Needed: 
 

●​ Chromebooks 
●​ Newline board 

 
 

*Mentor texts are representative instructional resources. Teachers may use excerpts, alternate scenes, or 
comparable texts that meet the instructional objectives of the course and comply with district policies.  
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Content Area: English Language Arts 
 
Unit Title: Adaptation and Screenplay Analysis 
 
Target Course/Grade Level: Introduction to Film/Film Study / Grades 10-12 
 
Unit Summary: In this unit, students explore how stories change when they move from page to screen. By 

studying novels and short stories alongside their film adaptations, students analyze the creative, structural, 
and thematic decisions made by screenwriters and directors. Emphasis is placed on fidelity vs. 
interpretation, examining why filmmakers alter plot, character, setting, or theme to suit cinematic 
storytelling, audience expectations, or historical context. 

 
Through close reading and film analysis, students evaluate how screenplays translate internal narration into visual 

language, how genre influences adaptation choices, and how adaptations can function as reinterpretations 
rather than replicas of their source texts. The unit culminates in comparative analysis that asks students to 
judge the effectiveness of adaptations while supporting their claims with textual and cinematic evidence. 

 

Novel Adaptations 

●​ Heart of Darkness by Joseph Conrad (novel study) (AAH, HG) 
●​ Heart of Darkness (1994, film starring Tim Roth and John Malkovich) (AAH, HG) 
●​ Apocalypse Now (1979, directed by Francis Ford Coppola) (AAH, HG, AAPI)​

 Focus: Colonialism, moral ambiguity, shifting settings and themes, and how historical context 
reshapes meaning. 

Short Story Adaptations 

●​ The Body → Stand by Me​
 Coming-of-age, memory, nostalgia, and tone shifts from page to screen. 

●​ The Secret Life of Walter Mitty → Film adaptation​
 Fantasy vs. reality; expansion of character and theme. 

●​ We Can Remember It for You Wholesale → Total Recall​
 Identity, memory, and how sci-fi adaptations amplify spectacle. 

●​ 3:10 to Yuma → Film adaptations​
 Moral codes, masculinity, and evolving Western conventions. 

Films are selected based on their literary merit, historical significance, and relevance to course objectives. 
Teachers may use full films or selected excerpts as appropriate to instructional goals and district policies.  
 
Approximate Length of Unit: 9 Weeks 
 

NJ Student Learning Standards: 
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RL.CR.11–12.1. Accurately cite strong and thorough textual evidence and make relevant connections to strongly 
support a comprehensive analysis of multiple aspects of what a literary text says explicitly and 
inferentially, as well as interpretations of the text; this may include determining where the text leaves 
matters uncertain. 

 
RI.CR.11–12.1. Accurately cite a range of thorough textual evidence and make relevant connections to strongly 

support a comprehensive analysis of multiple aspects of what an informational text says explicitly and 
inferentially, as well as interpretations of the text. 

 
RL.CI.11–12.2. Determine two or more themes of a literary text and analyze how they are developed and refined 

over the course of the text, including how they interact and build on one another to produce a complex 
account or analysis; provide an objective summary of the text. 

 
RL.IT.11–12.3. Analyze the impact of the author’s choices as they develop ideas throughout the text regarding 

how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 

 
RI.IT.11–12.3. Analyze the impact of an author's choices as they develop ideas throughout the text regarding a 

complex set of ideas or sequence of events, and explain how specific individuals, ideas, or events interact 
and develop. 

 
RL.TS.11–12.4. Evaluate the author’s choices concerning the structure and the effectiveness of specific parts of a 

text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 
and how they contribute to its overall structure and meaning, as well as its aesthetic impact. 

 
RL.CT.11–12.8. Demonstrate knowledge of, analyze, and reflect on (e.g., practical knowledge, historical/cultural 

context, and background knowledge) documents of historical and literary significance for their themes, 
purposes, and rhetorical features, including how two or more texts from the same period treat similar 
themes or topics. 

 
W.AW.11–12.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 
 

F.​ Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish 
the claim(s) from alternate or opposing claims, and create an organization that logically sequences 
claim(s), counterclaims, reasons, and evidence. 

G.​ Develop claim(s) and counterclaims avoiding common logical fallacies and using sound 
reasoning and thoroughly, supplying the most relevant evidence for each while pointing out the 
strengths and limitations of both in a manner that anticipates the audience’s knowledge level, 
concerns, values, and possible biases. 

H.​ Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

I.​ Establish and maintain a style and tone appropriate to the audience and purpose (e.g., formal and 
objective for academic writing) while attending to the norms and conventions of the discipline in 
which they are writing. 

J.​ Provide a concluding paragraph or section that supports the argument presented (e.g., articulating 
implications or the significance of the topic). 

 
W.WP.11–12.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying 
a new approach; sustaining effort to complete complex writing tasks; tracking and reflecting on personal 
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writing progress (e.g., using portfolios, journals, conferencing); or consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

 
W.SE.11–12.6. Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the strengths and limitations of each source in terms of the 
task, purpose, and audience; integrate information into the text selectively to maintain the flow of 
ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation (MLA or APA Style Manuals). 

 
W.RW.11–12.7. Write routinely over extended time frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes. 
 
SL.PE.11–12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with peers on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 

 
E.​ Come to discussions prepared, having read and researched material under study; explicitly draw 

on that preparation by referring to evidence from texts and other research on the topic or issue to 
stimulate a thoughtful, well-reasoned exchange of ideas. 

F.​ Collaborate with peers to promote civil, democratic discussions and decision-making, set clear 
goals and assessments (e.g., student developed rubrics), and establish individual roles as needed. 

G.​ Propel conversations by posing and responding to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas 
and conclusions; and promote divergent and creative perspectives. 

H.​ Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made 
on all sides of an issue; resolve contradictions when possible; and determine what additional 
information or research is required to deepen the investigation or complete the task. 

SL.PI.11–12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The 
content, organization, development, and style are appropriate to task, purpose, and audience. 

 
SL.UM.11–12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 

elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add 
interest.  

 
SL.AS.11–12.6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 

when indicated or appropriate.   
 
 
Career Readiness, Life Literacies, and Key Skills: 

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 
2.1.2.EH.1, 6.1.2.CivicsCM.2). 
 
9.4.2.GCA:1: Articulate the role of culture in everyday life by describing one’s own culture 
and comparing it to the cultures of other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5, 
7.1.NL.IPERS.6). 

 
 
Unit Understandings: 
  
Students will understand that… 
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●​ Adaptations are interpretations, not translations, and reflect the creative priorities of screenwriters 
and directors. (AAH, HG, AAPI) 

●​ Film adaptations often change plot, character, and structure to suit the visual, temporal, and 
commercial demands of cinema. (AAH, HG, AAPI) 

●​ Fidelity to a source text is only one measure of success; effective adaptations often prioritize 
theme, tone, and audience impact. (AAH, HG, AAPI) 

●​ Screenplays transform internal narration and literary devices into visual storytelling techniques 
such as dialogue, imagery, pacing, and symbolism. (AAH, HG, AAPI) 

●​ Historical context, genre conventions, and cultural expectations strongly influence adaptation 
choices, as seen in works like Apocalypse Now and Stand by Me. (AAH, HG, AAPI) 

  
Unit Essential Questions: 
 

●​ What is gained—and what is lost—when a literary text is adapted for film? (AAH, HG, AAPI) 
●​ How do screenwriters and directors decide which elements of a text to keep, alter, or omit?  
●​ In what ways can a film adaptation remain faithful to the spirit of a text while changing its 

details? (AAH, HG, AAPI) 
●​ How does visual storytelling replace or reinterpret literary techniques such as internal monologue 

and descriptive narration? (AAH, HG, AAPI) 
●​ When does an adaptation become a reinterpretation or commentary on the original work? (AAH, 

HG, AAPI) 
 

 
Knowledge and Skills: 
  
Students will know... 
 

●​ Key terminology related to adaptation and film analysis (e.g., adaptation, fidelity, reinterpretation, 
screenplay, motif, theme, tone). (AAH, HG, AAPI) 

●​ The major plot events, characters, and themes of Heart of Darkness, The Body, and selected short 
stories. (AAH, HG, AAPI) 

●​ How screenplays differ structurally and stylistically from prose fiction. 
●​ Common reasons filmmakers alter literary source material (runtime, audience, genre, historical 

setting, visual emphasis). 
●​ How different adaptations of the same source can produce distinct meanings, as demonstrated by 

Heart of Darkness and Apocalypse Now. (AAH, HG, AAPI) 
●​ Historical and cultural contexts influencing works such as colonial narratives, Cold War anxieties, 

and modern social critiques. 
 

  
Students will be able to… 

●​ Compare and contrast literary texts with their film adaptations using textual and cinematic 
evidence. 

●​ Analyze how changes in plot, character, setting, or structure affect a story’s theme and message. 
(AAH, HG, AAPI) 

●​ Evaluate the effectiveness of adaptation choices and defend interpretations through analytical 
writing and discussion. (AAH, HG, AAPI) 

●​ Identify and explain how filmmakers convey internal conflict and theme through visual and 
auditory elements. (AAH, HG, AAPI) 

●​ Develop and present an original argument about whether an adaptation successfully captures the 
essence of its source material. (AAH, HG, AAPI) 
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Assessment: 
 

End of Unit 3 Assessment: Students will demonstrate their understanding of literary adaptation by 
completing a comparative analysis of a literary text and one of its film adaptations studied in the unit. 
This assessment emphasizes critical thinking, textual/film evidence, and argumentation, mirroring 
college-level literary and film analysis. 
 
 

What evidence will be collected and deemed acceptable to show that students truly “understand”? 

●​ Comparative Response Journals – Short written reflections comparing key scenes from literary 
texts and their film adaptations (focus on changes in theme, character, or tone). 

●​ Scene Analysis Exit Tickets – Students analyze one cinematic choice (camera angle, sound, 
editing, performance) and explain how it conveys meaning differently than the text. 

●​ Genre Convention Charts – Graphic organizers identifying traditional genre tropes and how 
selected films reinforce or subvert them. 

●​ Socratic Seminars / Structured Discussions – Students cite evidence from both text and film to 
support interpretations. 

●​ Think–Pair–Share Responses – Quick verbal analysis of adaptation choices and genre 
expectations. 

Summative Assessments 

●​ Comparative Analytical Essay – Students argue how a film adaptation reinterprets its source text 
or genre conventions, using evidence from both mediums. 

●​ Visual Film Analysis Project – Students select a key scene and create a shot-by-shot breakdown 
explaining adaptation or genre choices. 

●​ Genre Study Presentation – Small groups analyze how a film such as Get Out or Psycho uses 
genre to convey social commentary. 

●​ End-of-Unit Reflection – Students respond to the essential question: Is fidelity to the original text 
the best measure of a successful adaptation? 

Acceptable Evidence of Understanding 

●​ Clearly explain why adaptations change rather than simply identifying differences 
●​ Use specific textual and cinematic evidence accurately 
●​ Analyze the impact of adaptation choices on theme and meaning 
●​ Apply adaptation concepts to new or reimagined scenes 
●​ Defend interpretations in writing and discussion using academic language 

  
Learning Activities: 

  
What differentiated learning experiences and instruction will enable all students to achieve the desired results?           

●​ Fidelity vs. Interpretation Quick Write 
●​ Side-by-Side Scene Comparison 

22 



 

●​ Screenplay Translation Workshop 
●​ Adaptation Decision Stations 
●​ “Why Did the Filmmaker Change This?” Mini-Debate 
●​ Visual Storytelling Without Words 
●​ Adaptation Timeline Activity 
●​ Choice-Based Creative Response (Formative) 
●​ Socratic Seminar: What Makes a “Good” Adaptation? 
●​ End-of-Unit Assessment Prep Workshop 

Teacher Resources: 
  

●​ Purdue OWL 
●​ Canva 
●​ Adaptation – Linda Hutcheon (Essay) 
●​ “What Is Cinema”? – André Bazin (Essay) 
●​ “Visual Pleasure and Narrative Cinema” – Laura Mulvey (Essay) 

 
Equipment Needed: 
 

●​ Chromebooks 
●​ Newline board 

 
 

*Mentor texts are representative instructional resources. Teachers may use excerpts, alternate scenes, or 
comparable texts that meet the instructional objectives of the course and comply with district policies.  
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Content Area: English Language Arts 
 
Unit Title: Genre Study and Film Theory  
 
Target Course/Grade Level: Introduction to Film/Film Study / Grades 10-12 
 
Unit Summary: This unit examines how film genres are constructed, challenged, and reinvented to reflect 

cultural values, social anxieties, and ideological power structures. Students explore genre not as a fixed 
category, but as a dynamic system shaped by audience expectations, historical context, and filmmaking 
conventions. Through close viewing and discussion, students analyze how filmmakers use—and 
subvert—genre tropes to comment on issues such as race, gender, class, identity, and control. 

 
The unit also introduces foundational concepts from film theory, including spectatorship, the gaze, psychoanalytic 

theory, satire, allegory, and hybridity. Students will evaluate how genre influences audience interpretation 
and emotional response, and how blending genres can deepen thematic meaning. By the end of the unit, 
students will be able to articulate how genre functions both as entertainment and as social critique. 

 
Film List: 
Get Out (2017)​

 A modern genre-blending film that fuses horror, satire, and social commentary. The film reworks classic 
horror tropes to interrogate racism, liberal performativity, and bodily control, making it an ideal text for 
studying genre evolution and cultural critique. (AAH) 

Psycho (1960)​
 Often cited as a foundational psychoanalytic thriller, this film is used to examine suspense, viewer 
identification, voyeurism, and the concept of the “double.” It provides a key entry point into film theory 
and spectator engagement. 

The Stepford Wives (1975)​
 A science-fiction/horror allegory that critiques suburban conformity and patriarchal control. The film 
supports discussions of gender roles, feminism, and genre as social warning. 

The Whale Road​
 A lesser-known genre text that allows students to apply genre theory independently, analyzing how 
narrative, symbolism, and convention shape meaning. Its inclusion encourages comparative analysis 
beyond the traditional canon. (AAPI) 

Parasite (2019)​
 A genre-defying film that blends dark comedy, thriller, and social drama to critique class inequality and 
capitalism. It serves as a capstone example of global cinema and modern genre hybridity. (AAPI) 

Pan’s Labyrinth (2006) 
​ Pan’s Labyrinth actively deconstructs genre conventions. It merges the historical realism of war with dark 

fantasy tropes, allowing students to analyze auteur theory, subjective spectatorship, and how audio-visual 
elements like color-coding and lighting shape our understanding of truth. (HG) 

 
Films are selected based on their literary merit, historical significance, and relevance to course objectives. 
Teachers may use full films or selected excerpts as appropriate to instructional goals and district policies.  
 
Approximate Length of Unit: 9 Weeks 
 

24 



 

 
NJ Student Learning Standards: 
 
RL.CR.11–12.1. Accurately cite strong and thorough textual evidence and make relevant connections to strongly 

support a comprehensive analysis of multiple aspects of what a literary text says explicitly and 
inferentially, as well as interpretations of the text; this may include determining where the text leaves 
matters uncertain. 

 
RI.CR.11–12.1. Accurately cite a range of thorough textual evidence and make relevant connections to strongly 

support a comprehensive analysis of multiple aspects of what an informational text says explicitly and 
inferentially, as well as interpretations of the text. 

 
RL.CI.11–12.2. Determine two or more themes of a literary text and analyze how they are developed and refined 

over the course of the text, including how they interact and build on one another to produce a complex 
account or analysis; provide an objective summary of the text. 

 
RI.CI.11–12.2. Determine two or more central ideas of an informational text and analyze how they are developed 

and refined over the course of a text, including how they interact and build on one another to provide a 
complex account or analysis; provide an objective summary of the text. 

 
RL.IT.11–12.3. Analyze the impact of the author’s choices as they develop ideas throughout the text regarding 

how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 

 
RI.IT.11–12.3. Analyze the impact of an author's choices as they develop ideas throughout the text regarding a 

complex set of ideas or sequence of events, and explain how specific individuals, ideas, or events interact 
and develop. 

 
RL.TS.11–12.4. Evaluate the author’s choices concerning the structure and the effectiveness of specific parts of a 

text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 
and how they contribute to its overall structure and meaning, as well as its aesthetic impact. 

 
RI.PP.11–12.5. Analyze an author’s purpose in a text distinguishing what is directly stated in a text or through 

rhetoric, analyzing how style and content convey information and advance a point of view. 
 
RL.CT.11–12.8. Demonstrate knowledge of, analyze, and reflect on (e.g., practical knowledge, historical/cultural 

context, and background knowledge) documents of historical and literary significance for their themes, 
purposes, and rhetorical features, including how two or more texts from the same period treat similar 
themes or topics. 

 
W.AW.11–12.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 
 

K.​ Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish 
the claim(s) from alternate or opposing claims, and create an organization that logically sequences 
claim(s), counterclaims, reasons, and evidence. 

L.​ Develop claim(s) and counterclaims avoiding common logical fallacies and using sound 
reasoning and thoroughly, supplying the most relevant evidence for each while pointing out the 
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strengths and limitations of both in a manner that anticipates the audience’s knowledge level, 
concerns, values, and possible biases. 

M.​ Use transitions (e.g., words, phrases, clauses) to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

N.​ Establish and maintain a style and tone appropriate to the audience and purpose (e.g., formal and 
objective for academic writing) while attending to the norms and conventions of the discipline in 
which they are writing. 

O.​ Provide a concluding paragraph or section that supports the argument presented (e.g., articulating 
implications or the significance of the topic). 

 
W.WP.11–12.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying 
a new approach; sustaining effort to complete complex writing tasks; tracking and reflecting on personal 
writing progress (e.g., using portfolios, journals, conferencing); or consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

 
W.SE.11–12.6. Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the strengths and limitations of each source in terms of the 
task, purpose, and audience; integrate information into the text selectively to maintain the flow of 
ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation (MLA or APA Style Manuals). 

 
W.RW.11–12.7. Write routinely over extended time frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes. 
 
SL.PE.11–12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with peers on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 

 
I.​ Come to discussions prepared, having read and researched material under study; explicitly draw 

on that preparation by referring to evidence from texts and other research on the topic or issue to 
stimulate a thoughtful, well-reasoned exchange of ideas. 

J.​ Collaborate with peers to promote civil, democratic discussions and decision-making, set clear 
goals and assessments (e.g., student developed rubrics), and establish individual roles as needed. 

K.​ Propel conversations by posing and responding to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas 
and conclusions; and promote divergent and creative perspectives. 

L.​ Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made 
on all sides of an issue; resolve contradictions when possible; and determine what additional 
information or research is required to deepen the investigation or complete the task. 

SL.PI.11–12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The 
content, organization, development, and style are appropriate to task, purpose, and audience. 

 
SL.UM.11–12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 

elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add 
interest.  

 
SL.AS.11–12.6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 

when indicated or appropriate.       ​  
Career Readiness, Life Literacies, and Key Skills: 
 

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 
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2.1.2.EH.1, 6.1.2.CivicsCM.2). 
 
9.4.2.GCA:1: Articulate the role of culture in everyday life by describing one’s own culture 
and comparing it to the cultures of other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5, 
7.1.NL.IPERS.6). 

 
Unit Understandings: 
  
Students will understand that… 
 

●​  Film genres are not fixed categories but flexible frameworks that evolve in response to cultural, 
social, and historical contexts. (AAH, HG, AAPI) 

●​ Filmmakers use genre conventions both to meet audience expectations and to challenge them 
through subversion and hybridity. (AAH, HG, AAPI) 

●​ Genre films often function as social commentary, using metaphor, allegory, and symbolism to 
critique systems of power related to race, gender, class, and identity. (AAH, HG, AAPI) 

●​ Film theory (including psychoanalytic, feminist, and spectatorship theories) provides tools for 
analyzing how films shape meaning and influence audience response. (AAH, HG, AAPI) 

●​ Viewers are active participants in meaning-making, and their interpretation is shaped by genre 
familiarity, cultural assumptions, and cinematic techniques. (AAH, HG, AAPI) 

  
Unit Essential Questions: 
 

●​ How do film genres shape the way stories are told and understood? (AAH, HG, AAPI) 
●​ In what ways do filmmakers challenge or subvert traditional genre conventions? (AAH, HG, 

AAPI) 
●​ How can genre films reflect cultural anxieties and social power structures? (AAH, HG, AAPI) 
●​ How does film theory help us better understand character, narrative, and audience response? 

(AAH, HG, AAPI) 
●​ Why are genre-blending films like Get Out and Parasite particularly effective as social critiques? 

(AAH, HG, AAPI) 
●​ How do older genre films like Psycho and The Stepford Wives continue to influence modern 

cinema? 
 
Knowledge and Skills: 
  
Students will know... 
 

●​ Key genre conventions associated with horror, thriller, science fiction, satire, and social realism. 
(AAH, HG, AAPI) 

●​ Core film theory concepts. 
●​ Spectatorship and audience identification 
●​ The gaze and power dynamics (AAH, HG, AAPI) 
●​ Psychoanalytic ideas such as repression, doubling, and the uncanny 
●​ Allegory and satire as storytelling tools (AAH, HG, AAPI) 
●​ How genre expectations influence tone, character archetypes, plot structure, and visual style. 

(AAH, HG, AAPI) 
●​ How historical and cultural contexts inform genre storytelling across time and cultures. (AAH, 

HG, AAPI) 
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Students will be able to... 
 

●​ Identify and analyze genre conventions within a film. (AAH, HG, AAPI) 
●​ Explain how filmmakers subvert or blend genres to create new meanings. (AAH, HG, AAPI) 
●​ Apply film theory vocabulary and concepts in written and spoken analysis. 
●​ Compare films across time periods and cultures to evaluate how genre evolves. (AAH, HG, 

AAPI) 
●​ Support interpretations with specific cinematic evidence (camera work, sound, editing, narrative 

choices). 
●​ Articulate how genre films can function as critiques of social norms, ideologies, and power 

structures. (AAH, HG, AAPI) 
 

Assessment: 
 

End of Unit 4 Assessment: Comparative Genre Analysis Essay or Project 
  

What evidence will be collected and deemed acceptable to show that students truly “understand”? 
 

Comparative Genre Analysis Essay or Project: Students will choose two films from the unit (e.g., Get 
Out, Parasite, Psycho, The Stepford Wives) and complete one of the following: 

●​ A formal analytical essay (4–6 pages) 
●​ A multimedia presentation (Google Slides or video essay) 
●​ A visual essay with written commentary 
●​ Film Analysis Journals: Students maintain a viewing journal with structured prompts 
●​ Theory Application Exit Tickets: Short written or digital responses after lessons on theory 

concepts (e.g., spectatorship, the gaze, the uncanny). 
●​ Small-Group Genre Breakdown Activity: Students collaboratively analyze a scene and present: 

Genre conventions present; How audience expectations are manipulated; Thematic or ideological 
implications. 

●​ Scene Reimagining Assignment: Students rewrite or storyboard a key scene from one film in a 
different genre (e.g., turning a scene from Psycho into satire). 

●​ Unit Vocabulary Quiz (genre terms and theory concepts) 
●​ Socratic Seminar or Fishbowl Discussion on genre as social critique 
●​ Self-Reflection: Students explain how their understanding of genre changed over the unit 

 
Learning Activities: 

  
What differentiated learning experiences and instruction will enable all students to achieve the desired results?           
 

●​ Genre Anticipation Guide​
 Students respond to statements about horror, satire, and thrillers before viewing films 
(agree/disagree), then revisit responses after watching Get Out or Parasite to reflect on how 
genre expectations were challenged. 

●​ Mini-Lectures with Visual Anchors​
 Short, scaffolded lessons on genre theory (e.g., spectatorship, the uncanny, the gaze) using clips 
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from Psycho and The Stepford Wives. Slides include visuals, key terms, and sentence starters 
for note-taking support. 

●​ Guided Scene Analysis (Think–Pair–Share)​
 Students analyze a selected scene with guiding questions focused on genre conventions and 
audience response, then share interpretations with a partner before whole-class discussion. 

●​ Choice-Based Viewing Journals​
 Students select from multiple prompt options (analytical, reflective, or creative) to demonstrate 
understanding of genre and theory at varying levels of complexity. 

●​ Small-Group Genre Labs​
 Heterogeneous groups examine one film clip and identify genre signals (music, lighting, framing, 
character archetypes). Groups present findings using posters, slides, or verbal summaries. 

●​ Theory Stations Rotation​
 Classroom stations focus on different lenses (psychoanalytic, feminist, spectatorship). Students 
rotate, applying each theory to the same scene to compare interpretations. 

●​ Clip Comparison Activity​
 Students compare scenes from classic and modern films (e.g., Psycho vs. Get Out) to trace how 
genre conventions evolve over time. 

●​ Scene Reimagining Workshop​
 Students rewrite, storyboard, or verbally pitch a scene in a different genre. Supports include 
templates, sample scenes, and collaborative brainstorming. 

●​ Socratic Seminar / Fishbowl Discussion​
 Students engage in structured discussion around genre as social critique, with discussion roles, 
question stems, and accountability trackers to support all learners. 

●​ Creative–Analytical Choice Board​
 Students choose from options such as a short analytical paragraph, visual mood board, video 
essay clip, or comic-style scene breakdown to demonstrate understanding. 

●​ Targeted Small-Group Instruction​
 Teacher works with select groups to reteach genre vocabulary, model analysis, or extend thinking 
for advanced students. 

●​ Reflection and Metacognition Exit Tickets​
 Students respond to prompts such as: “How did genre influence what you expected from this 
film?” or “Which theory best explains today’s scene and why?” 

 

Teacher Resources: 
  

●​ BFI (British Film Institute) Film Academy 
●​ CrashCourse Film History & Film Theory 
●​ The Criterion Collection – Essays & Extras 
●​ “What is Feminism and Why it is Important” on Global Citizen (Website) 

 
Equipment Needed: 
 

●​ Chromebooks 
●​ Newline Board 

 
*Mentor texts are representative instructional resources. Teachers may use excerpts, alternate scenes, or 
comparable texts that meet the instructional objectives of the course and comply with district policies.  

29 


	Novel Adaptations 
	Short Story Adaptations 

