
AGREEMENT 

BETWEEN THE 

VICTOR ELEMENTARY SCHOOL DISTRICT 

AND THE 

VICTOR ELEMENTARY TEACHERS ASSOCIATION 

EFFECTIVE 

JULY 1, 2025 

TO 

JUNE 30, 2028 

June 2026



June 2026 

TABLE OF CONTENTS 

Article 1 – Recognition …………………………………………………………………… Page 1 
Article 2 – District Rights…………………………………………………………………. Page 2 
Article 3 – Association Rights…...………………………………………………………... Page 3 
Article 4 – Site Based Decision Making………………………………………...………… Page 5 
Article 5 – Working Time………………………………………………………………… Page 9 
Article 6 – Assignment……………………………………………………………………. Page 12 
Article 7 – Transfer………………………………………………………………………. Page 14 
Article 8 – Class Size……………………………………………………………………… Page 17 
Article 9 – Inclusion…………………………………………………………….………… Page 20 
Article 10– Safety Conditions of Employment/Medical Procedures………………………. Page 22 
Article 11 – Leaves ……………………………………………………………………...…. Page 23 
Article 12 – Benefits………………………………………………………………......…… Page 28 
Article 13 – Compensation……………………………………………………………....... Page 30 
Article 14 – Payroll Deductions……...……………………….......……………………….. Page 35 
Article 15 – A- Job Share Partnerships……………………………………………………. Page 36 
Article 15 – B – Part-Time Assignments………………………………………………….. Page 39 

Article 16 – Evaluation………………………………………………….……………….... Page 41 
Article 17 – Personnel Files……………………………………………………………….. Page 49 
Article 18 – Grievance………………………………………………………….…...…….. Page 50 
Article 19 – Discipline………………………………………………………….………..... Page 54 
Article 20 – Citizen Complaints…………………………………………………………… Page 56 
Article 21 – Concerted Activities……………………………………………….………..... Page 58 
Article 22 – Completion of Meet and Negotiation…………………………………………. Page 59 
Article 23 – Savings Provision…………………………...………………………...………. Page 60 
Appendix A – Grievance Form……………………………………………………………... Page A 
Appendix B – VESD Procedures for Reaching Consensus………………………………… Page B 
Appendix C – Evaluation Forms.…………………………………………........................... Page C 

Appendix D – Job Descriptions……………………………………………………………. Page D 

Appendix E – CSTP ………………………………………………………………………... Page E 

Appendix F – MOU’s………………………………………………………………………. Page F 



















2025-2028 

A. SERVICE DAY:

ARTICLE 5 
WORKING TIME 

1. The service day is a day when unit members are responsible for instructional and
other assigned duties as enumerated in the job description. The service day includes
fulfilling responsibilities such as making parent contacts, planning for instruction 
and working with colleagues. The service day will commence 15 minutes before 
the first class is scheduled to be in session for a normal working day, and end 15 
minutes after the last class is scheduled for dismissal on a normal working day. 

2. The service day shall contain a 40-minute student lunch period, 30 minutes of
which will be duty free, excluding rainy and minimum days.

3. Participation in extracurricular activities and district committees shall be at the
discretion of the unit member.

4. Unit members may be released from normal duties at the discretion of the
superintendent or designee.

5. In the event that a unit member is scheduled for a half-day absence, the following
procedure will be followed:

a. If the midpoint of the service day falls during or within ten minutes of
the unit member's scheduled lunch period, the unit member will be
released at the start of and/or will return by the end of the unit
member's lunch period.

b. If the midpoint of the service day falls ten minutes or more prior to the
start of the unit member's scheduled lunch period, the unit member will
be released and will return at the midpoint of the service day.

B. SERVICE WEEK:

1. Unit members shall attend a maximum of one (1) compulsory principal's meeting
a week which shall last no longer than one hour and fifteen minutes.

a. Principals will dedicate one staff meeting a month to teacher
professional responsibilities, three of these staff meetings are
intended to be utilized for preparing report cards.

2. Friday PM Planning Days

a. The principal will schedule and attend two grade level
collaboration Minimum Day Fridays per grade level, during the
school year, to discuss data analysis, goals, and support.
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b. All remaining Minimum-Day Fridays, excluding parent conference
weeks, will be dedicated to personal and/or professional responsibilities
for the unit members.

c. The district will provide a standard template to report minutes to the
site administrator.

C. SERVICE YEAR:

1. The service year shall be one hundred eighty-six 186 working days. The working 
days shall annually be set forth on the district calendar.

2. The calendar shall allow for six (6) working days in addition to the 180 student days.

a. Three (3) days to be used by teachers to prepare for the
upcoming school year. Teachers are required to complete all
Safety online trainings, 5 days of emergency sub plans and 5
days of split class plans, to be turned into the site administrator
by the end of the second day of the school year.

b. One (1) day is for district and/or site in service.

c. One (1) day is to be used for site and/or grade level collaboration
as planned by the principal and leadership team.

d. One (1) will be used for professional development based on
current school need collaboratively decided by site
administration and staff.

3. Unit members shall attend a maximum of two (2) after service day events per year:

a. Each event not to exceed more than one (1) hour or one (1) event not to 
exceed two (2) hours total.

4. During the service year, the District will pay for up to 9 sub-days for all SDC 
teachers to be used for testing, prep for IEPs, paperwork and other SDC 
responsibilities. SDC teachers are responsible for notifying the site administrator at 
least 24 hours in advance when a substitute is needed. Any additional days needed 
beyond the 9 sub-days shall be paid for by the site.

5. SEL Curriculum
The goal of implementing the SEL curriculum is to assist teachers and students with 
building a classroom culture, building a relationship as a class, and establishing 
classroom discipline/expectation plans that are known, owned, and reviewed often 
with students.
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a. All unit members shall implement the District's "Starting the Year with 
Success" units in August (the first 3 weeks) and "January Jump Start" 
units (at least 5 activities will be utilized during the month of January).

b. All materials for the "Starting the Year with Success" units are 
available digitally.

c. Lesson plans do not need to be created during the first 3 weeks of 
August; the unit will serve as the unit members' lesson plans.

d. In January, unit members will incorporate at least five activities from 
the "January Jump Start" units into their weekly lesson plans.

e. Teachers may continue to do baseline assessments in the first three 
weeks of the school year.

f. Teachers may adapt and/or supplement the SEL curriculum as needed.

6. Parent Conferences

Two weeks per year: 

a. Teachers may choose to complete their Parent-Teacher Conferences 
Monday-Thursday, before and after their contract time, to accommodate 
parents' scheduling needs.

b. Once all parent conferences have been completed via Zoom, phone, or 
in-person, teachers may leave campus after student dismissal on Friday.

c. For parents who could not be reached, the information that would have 
been shared at the conference will be pre-addressed to the home address 
by the teacher and placed in the mailbag on the Friday of Parent-
Teacher Conference week.

d. The schedule of conferences will be given to the principal.
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ARTICLE 6 
ASSIGNMENT/ REASSIGNMENT (Planning for the Next School Year)    

A. DEFINITIONS:
1. Assignment - Placement of a unit member in a grade level(s) at a work site(s).
2. Reassignment- In planning for the following school year, when a change of grade
level(s) placement at a work site(s) or movement from one school(s) to another within
the District based on student enrollment.

B. ASSIGNMENT BASED UPON PLANNING FOR THE NEXT SCHOOL YEAR:
1. Preliminary assignments will be given to unit members by April 15.
2. After the transfer process is completed, a unit member may request a change in site
assignment based on any openings as a result of the transfer process (See Article 7 C)
with the approval of their site supervisor.
3. Assignments will be finalized by May 31.

C. REASSIGNMENT BASED UPON PLANNING FOR THE NEXT SCHOOL YEAR:
Unit members shall not be reassigned except when:
1. A unit member requests a change in assignment and the request is granted by the
supervisor.
2. A change in student demographics within a grade level requires a staffing
reassignment. Notification of the reassignment shall be made by April 15.

a. Site supervisor will solicit volunteers for reassignment from the grade level
which is overstaffed.
b. If there are no volunteers, the unit member in the affected grade level, who has
the least District seniority, will have the following options: A) assume the
assignment held by the unit member with the least District seniority at the affected
school/site [by April 15]; or B) elect to enter the Voluntary Transfer process.
c. The grade level(s) affected will be based on the following year’s staffing
assignment to include combination classes and site-based grade level agreements
(i.e. looping).
d. The unit member displaced from the school site shall be guaranteed the right to
transfer back, if they so choose, to any vacancy at the former site for the following
school year.
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D. ADMINISTRATOR REASSIGNMENT TO THE CLASSROOM:
1. Experience as an administrator in our District will be counted as experience towards
placement on the certificated salary schedule. Credit for prior teaching experience shall be
given, if applicable, according to Article 13, Compensation. If the person was a unit
member in VESD prior to being an administrator, the placement on the salary schedule
shall resume where it left off, plus administrative experience.

2. Administrators will follow the Voluntary Transfer Process, as described in Article 7. If
not selected through the interview process, then will be placed after current unit members
have been assigned.

3. Administrators returning to the classroom will not be placed at a school site where they
have served in any administrative capacity.

4. Administrators who return to classroom teaching will be considered unit members and
will be covered by the negotiated agreement.

5. Administrators will be evaluated during their first year back in the classroom.

E. CERTIFICATED MANAGEMENT REASSIGNMENT TO THE CLASSROOM:

1. If the person was a unit member in VESD prior to being a manager, the placement on
the salary schedule shall resume where it left off, plus management experience.

2. Certificated Managers will follow the Voluntary Transfer Process, as described in
Article 7. If not selected through the interview process, then will be placed after current
unit members have been assigned.

3. Certificated Managers returning to the classroom can be placed at a school site where
they have served in a management capacity.

4. Certificated Managers who return to classroom teaching will be considered unit
members and will be covered by the negotiated agreement.

5. Certificated Managers will be evaluated during their first year back in the classroom.
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ARTICLE 7 
TRANSFER (Within the Current School Year) 

A. DEFINITIONS:

1. Transfer - Movement of a unit member from one district work site to another, 
or from one grade level to another within the school site, to fill a position 
which is declared vacant by the District

2. Voluntary transfer - A transfer requested by the unit member.
3. Involuntary transfer - A transfer initiated by the District.
4. Superintendent’s transfer – A voluntary transfer granted by the 

Superintendent.
5. Vacancy - Any vacated, or newly created position.
6. Seniority - First contracted day of paid service.
7. Imbalanced staffing – When enrollment variations occur which create 

overstaffing at a school setting making it necessary to transfer a unit member.

B. INVOLUNTARY TRANSFER:
1. After a new school year begins, involuntary transfers can occur:

a. When there is imbalanced staffing.
b. For the physical safety of the unit member (as determined by the 

District).  Ed Code 35035: allows the Superintendent, with Board 
approval, to move (transfer) a teacher for safety reasons.

2. When imbalanced staffing occurs, making it necessary to transfer a unit 
member, the following procedure (excluding positions that require a 
specialized authorization or credential) shall be used.

a. Solicit volunteers for transfer from the site which is overstaffed.
b. If there are no volunteers, the unit member with the least district 

seniority at the transferring site that is overstaffed shall be transferred 
to a district site where vacancies exist. In the event that such a transfer 
is necessary, the unit member will be provided with three (3) days 
advance notice and an additional two (2) days of release time to 
prepare for the transfer, District assistance for moving, District 
supplies/equipment, and a qualified substitute teacher to cover the unit 
member’s class during the transition.
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c. In the event there are unit members with the same hire date at the
overstaffed grade level at the school site, a representative from the
District and the Association will meet with the teachers involved. A
lottery method will be agreed upon in order to determine the
transferring unit member(s).

d. A unit member who has volunteered to be an involuntary transfer,
shall have the first right to transfer back to any vacancy at the former
site for the following school year. Should there be two or more unit
members who want to return to their former school site, the unit
member with the greatest seniority shall have the first opportunity.

e. An involuntary transfer shall have the first right to transfer back to any
vacancy at the former site for the following school year. This does not
apply to a Superintendent’s transfer. Should there be two or more unit
members with the same hire date who want to return to their former
school site, a representative from the District and the Association will
meet with the teachers involved. A lottery method will be agreed upon
in order to determine the transferring teachers(s).

3. a.  Any unit member who is to be reassigned because actual student
demographics differ from projection shall be notified of the 
reassignment as soon as possible. 

b. If reassignment is necessary, the unit member will be given the
opportunity to discuss the change with the immediate supervisor and
work out a reasonable plan and timeline.

c. If the reassignment involves a change of a grade level, room, and/or
schools, the unit member will be offered two days of release time or
substitute pay to move and set up the new classroom for instruction.
The District is responsible for moving equipment and supplies.

C. VOLUNTARY TRANSFER:

1. A bargaining unit member may file a request for transfer for the following
school year with the District personnel office at any time. To be considered
for transfer for an ensuing school year, the request must be received by the
District no later than four weeks prior to the last regular day of school. The
request shall list the work site(s), order of preference of multiple sites, and the
assignment which the bargaining unit member is interested in, and include a
letter of intent delineating the applicable experience and/or training the unit
member has in relation to the vacancy.

2. The District shall deliver a list of all vacancies to the Association and post the
list on all designated bulletin boards at each site.

3. A list of certificated vacancies for the ensuing year will be published as
needed. The publication shall include a closing date, the work location,
credential required, grade level if appropriate, and any special qualifications,
duties, and responsibilities of the position. It is recognized by the parties that
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those unit members who are affected by an imbalanced staffing involuntary 
transfer, as provided for in this Article 7.B.2.e, shall be given the first 
consideration in accordance with the Education Code when filling these 
vacancies. 

4. Upon written request, the District shall notify individual unit members of any
posted openings which may arise during the summer recess or periods of
leave.

5. If any vacancy exists four weeks prior to the last regular day of school at any
site for which a unit member has requested a transfer, an interview shall be
conducted on or before two weeks prior to the last regular day of school.

6. The interview team shall consist of the site supervisor, two grade level
members, when possible and an Association site representative.

7. The interview team must reach consensus in order to approve a transfer.

8. The interview team shall not solicit a classroom visitation of the unit member.
No classroom visitation shall occur except at the request of the unit member.

9. The site supervisor shall, upon request of the unit member, state the reasons
for the unit member not receiving the transfer to the vacancy.

10. Qualifications which must be addressed by the interview team include those
qualifications on the vacancy posting. If two or more candidates have the same
qualifications, unit member seniority shall determine selection.

11. The filing of a voluntary transfer request is without prejudice to the unit
member and shall not jeopardize the present work site. A voluntary transfer
request may be withdrawn in writing by the unit member at any time prior to
the notification that the transfer has been approved.

12. After the conclusion of transfer selections, unit members may submit a letter
to the Superintendent to request a transfer. The unit member shall be
interviewed by the Superintendent or designee. The approval or disapproval
of the request for transfer shall be made by the Superintendent.

13. When the District opens a new school, all unit members shall be offered an
opportunity to request a transfer to the new school prior to posting other
district wide transfers. The interview team shall consist of the site supervisor,
a District designee and two Association appointees. This team shall have the
option to appoint additional members by mutual agreement.

14. The District shall provide notice to all unit members of the time period within
which they may file a request for transfer to a new school site. All unit
members who make such a transfer request shall be interviewed.
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ARTICLE 10 
SAFETY CONDITIONS OF EMPLOYMENT/MEDICAL PROCEDURES 

A Whenever a unit member is attacked, assaulted, or physically threatened by a 
pupil, it shall be the duty of that member, and the duty of any person under 
whose direction or supervision such unit member is assigned in the District who 
has knowledge of the incident, to promptly report the incident to the appropriate 
law enforcement authorities of the county or city in which the incident occurred. 
(E.C. 44014) 

R Unit members may use reasonable lawful force under the circumstances in order 
to defend themselves against an assault or battery which occurs within the scope 
of employment. The unit member shall report in writing any such incident to 
the immediate supervisor within a 24-hour period. The immediate supervisor 
shall provide the unit member periodic reports of any corrective action taken to 
remedy the circumstances surrounding the incident. 

C The District has not and does not require unit members to perform medical 
procedures, toileting, and/or pushing of wheelchairs of students. 

D. Unit members shall not be asked, but may choose to volunteer to be trained to
perform medical procedures on students, toileting, and/or pushing wheelchairs.
The unit member who performs such tasks does so without setting precedent or
causing prejudice to future negotiations.
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ARTICLE 11 
2 LEAVES 

3 Unit members shall be granted the following leaves in conformance with the 
4 California State Education Code and supplemented by rules and regulations within the 
5 authority granted to the Board of Trustees, and as stated herein: 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

41 

A. DEFINITIONS

1. Differential Pay: The amount paid to a unit member once sick leave has been 
exhausted. The unit member shall have deducted from their salaries either the 
amount paid to substitute teachers, or the amount which would have been paid a 
substitute teacher if employed.

2. Differential Leave: For a period of five (5) months per incident/accident, the 
unit member shall have deducted from their salaries either the amount paid to 
substitute teachers, or the amount which would have been paid a substitute 
teacher if employed.

B. SICK AND PREGNANCY LEAVES

1. Accumulated Sick Leave: Every unit member employed full-time shall be 
entitled to twelve (12) days leave of absence for illness or injury for each school
year of service, exclusive of days service is not required, and such leave shall be 
accumulative without limit. A unit member employed less than full-time shall 
receive sick leave in proportion to the length of his/her service year. A unit 
member may utilize sick leave in the following increments: ¼ day - 1.5 hours, 
½ day- 3 hours,¾ day - 4.5 hours, full day - 6 hours. When time requested 
does not fall into one of the above time frames the amount deducted from the 
sick leave will be rounded to the nearest increment. 

2. Leave of Absence for Illness or Accident: Unit members absent for  illness
or accident beyond the number of accumulated days of sick leave, shall be 
placed on differential leave. For a period of five (5) months or less, per 
incident/accident, the unit member shall have deducted from their salaries either 
the amount paid to substitute teachers, or the amount which would have been 
paid a substitute teacher if employed. (Education Code Section 44977) 

3. Pregnancy Leaves: Sick leave may be utilized by any unit member for
illness from pregnancy, miscarriage, childbirth and recovery there from. A 
leave of absence shall be granted to any unit member required to be absent from 
duty because of pregnancy, miscarriage, childbirth, and recovery there from. 
The length of the leave of absence, including the date on which the leave shall 
commence, and the date on which the member shall resume duties, shall be 
determined by the unit member and the member's physician. An additional 12 
weeks may be requested for baby bonding by either parent at any time within 
the first twelve months of the child's life. Once sick leave has been exhausted, 
the unit member will receive differential pay. (Education Code Section 44977.5) 
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C. 

D. 

4. Proof of Illness or Injury: A unit member may be required to present a
medical doctor's affidavit verifying the personal illness or injury and/or a
medical authorization to return to work. Such verification may also be required 
by the District for just cause. 

5. Compensation Adjustments: Unit members receiving payments from the
State Compensation Insurance Fund for time lost due to injury shall ha ve
deducted from their monthly salary an amount equal to the insurance 
compensation. Upon termination of the industrial accident or illness leave, the 
unit member may use his/her sick leave, or illness leave of absence, provided 
that if the member continues to receive temporary disability indemnity, he/she 
may only receive compensation which added to his/her disability indemnity, 
will result in payment to him/her of not more than his/her full salary. 

6. Adoption Leave: Unit members may use up to ten consecutive sick leave days 
or the amount of time required by the adoption agency, commencing with the 
receipt of an adopted minor in a legal adoption process, for a home adjustment 
period. If more than ten days are used the additional days shall be deducted from 
the unit member's sick leave. 12 weeks may be requested for child bonding by 
either parent at any time within the first twelve months of adoption. Once sick 
leave has been exhausted, the unit member will receive differential pay. 
(Education Code Section 44977 .5)

7. Education Code 44977 .5 will be followed by the District in accordance with 
Assembly Bill 375 Maternity/Paternity leave.

FAMILY MEDICAL LEA VE ACT: (FMLA The district shall follow regulations 
regarding FMLA. 

INDUSTRIAL ACCIDENT OR ILLNESS LEA VE: Unit members may utilize the 
industrial accident or illness leave pursuant to the following conditions and 
limitations. 

1. The industrial accident or illness must have arisen out of and in the course of
employment of the unit member, and must be accepted as such by the District's
carrier.

2. Allowable leave for each industrial accident or illness shall not exceed sixty
( 60) service days.

3. Allowable leave for industrial accident or illness shall not be accumulated from
year to year.

4. The industrial accident or illness leave shall commence on the first day of
absence.

5. Industrial accident or illness leave shall be reduced by one (1) day for each day
of authorized absence regardless of a temporary disability indemnity award.
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E. 

6. When an industrial accident or illness leave overlaps into the next fiscal year,
the unit member shall be entitled to only the amount of unused leave due
him/her for the same illness or injury.

7. During any paid leave of absence, the unit member may endorse to the District
the temporary disability indemnity checks received on account of his/her
industrial accident or illness. The District, in turn, shall issue the unit member's 
salary and shall deduct normal retirement and other authorized contributions. 
Should the unit member elect to retain his/her indemnity check, the District 
shall reduce the appropriate salary warrant by the amount of the indemnity 
check. 

8. Any unit member receiving benefits as a result of these rules and regulations,
shall, during the period of injury or illness, remain within the State of
California, unless the Governing Board authorizes travel outside the State.

PERSONAL NECESSITY LEA VE: A unit member may elect to useseven 
(7) days of his/her accumulated sick leave each service year in cases of personal
necessity. Conditions governing personal necessity are as follows:

1. Advance permission shall not be required when leaves are taken for the
following reasons:

a Death or serious illness of a member of the unit member's immediate family
(immediate family is defined under Bereavement Leave). 

h Accident, involving the unit member's person or property, or the person or 
property of a member of his/her immediate family. NOTE: The District 
should be notified when reasonably possible to permit arrangements for 
substitutes. 

c Inability to reach the work site because of natural disasters or other 
circumstances clearly beyond the control of the unit member. 

2. Advance notification to the District shall be required, whenever possible, for
personal necessity leave for any of the following reasons:

a Appearance in court as a litigant, witness or accompanying a minor of the 
immediate family under an official order. The unit member shall furnish 
evidence of the court appearance to his/her immediate supervisor who shall 
attach it to the unit member's absence report. 

h To attend meetings and court dates required by a legal adoption process. 

c Doctor or dental appointment of the unit member or member of the 
immediate family. 

d Illness of a member of the immediate family and/or necessary care of a 
significant relative. 
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i. (Immediate family, as used in paragraphs 1 b and 2a, b, c, and d in this
subsection, is defined as persons residing in the unit member's household.)

e. Religious holiday or observance of the unit member's faith which cannot be
conducted outside of regular working hours.

f. Attendance at a funeral service when such attendance causes the unit
member to be absent during the working day.

g. Under extraordinary circumstances, a unit member may request additional
Personal Necessity days, which may be approved at the discretion of the
Superintendent or designee. Additional Personal Necessity days will be 
deducted from accumulated sick leave. 

3. Leave in Case of Compelling Personal Importance: Compelling Personal
Importance (CPI) is when the unit member has no other choice except to take 
the leave during the contracted day. The unit member is not required to provide 
the reason. Five days of personal necessity leave may be designated each school 
year for cases of Compelling Personal Importance. A unit member shall accrue 
CPI days not to exceed 10. If a unit member has accrued 10 CPI days then the 
remainder will be converted back to the sick leave balance. No more than five CPI 
days shall be used consecutively. CPI days that are not used remain a part of the unit 
member's accumulated sick days the following year. 

Note: The supervisor shall be notified as early as possible in order to permit 
arrangements for substitutes. 

4. Written or other proof of the reasons given for all personal necessity leaves
except cases of compelling personal importance, shall be presented to the
District when requested.

20 

21 

22 

23 

24 

25 

26 

27 

F. BEREAVEMENT LEA VE: Unit members are entitled to a leave of absence, not to 
exceed five ( 5) days on account of the death of any member of his/her immediate family 
to include a miscarriage. This leave is in addition to all other leaves. Immediate family 
means: Spouse, registered domestic partner, parent, child, son-in-law, daughter-in-law, 
brother, sister, mother-in-law, father-in-law, grandparents of unit member or spouse, 
grandchild of unit member or spouse, brother-in-law, sister-in-law, brother and sister of 
your parent, children of your brother or sister or any person who lives or has lived with 
the unit member for a minimum of three (3) consecutive years.

G. UNPAID LEA VE:

1. A tenured unit member with five ( 5) years or more in the District may request
an unpaid leave of absence for up to one (1) year.

2. The leave of absence does not count as a year towards seniority.
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3. The unit member does not retain his/her position at their school site.

4. The unit member is guaranteed a position in the District upon return.

5. All compensation and benefits cease during the leave of absence.

4 H. JURY DUTY:

5 

6 

7 

8 

1. Unit members called to jury duty shall submit a request for a substitute as early
as possible.

2.' Unit members on jury service shall submit a statement certified by the court 
clerk which indicates the date and time actually served. 

9 I. MILITARY LEAVE:

10 

11 

12 
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14 

15 
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1. In addition to the benefits provided pursuant to Sections 395.01 and 395.02 of
the Military and Veterans Code, any employee of a school district who, as a
member of the California National Guard or a United States Military Reserve 
organization, is called into active military duty, may receive, on approval ofthe 
governing board of the school district, the benefits provided for in subdivision 
(b). 

2. Any employee to which subdivision (a) applies, while on active duty, may
receive from the school employer, for a period not to exceed 180 calendar days,
as part of his or her compensation, all of the following: 

a. The difference between the amount of his or her military pay and
allowances and the amount the employee would have received as an
employee, including any merit raises that would otherwise have been
granted during the time the individual was on active military duty.

b. All benefits that he or she would have received had he or she not been called
to active military duty unless the benefits are prohibited or limited by
vendor contracts. 

3. The credential of a certificated employee may not become invalid for failure
to renew while the employee, as a member of the California National Guard or
a United States Military Reserve organization, is on active military duty. A
certificated employee shall have a period of 120 days after the end of his or
her active military duty to renew the credential. (CA Ed. Code Section44018)
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ARTICLE 12 
BENEFITS 

A Unit members with full-time assignments shall receive benefits as follows: 

TYPE COVERS PAID BY 

Medical Employees & Dependents District 

Vision Employees & Dependents District 

Dental Employees & Dependents District 

Life Employee Only District 

B. The District and Association agree that unit members will receive medical 
benefits through Self-Insured Schools of California.

C. Part-time unit members will receive a pro rata share of the District contribution 
for benefits based on the same percentage of full-time used for salary 
calculation purposes ( also see Article 1 5  - Section E).

D. The District and Association agree to meet, review and modify, if necessary, 
the benefit programs included herein.

F. All unit members shall be required to participate in the health insurance plan
unless qualified to relinquish benefits to a job share partner.

F. Couples ( defined as spouses or registered domestic partners), both employed 
full-time by the Victor Elementary School District, and eligible for benefits, who 
chose to have one unit member opt out of the medical insurance benefit in the 
2020-2021 school year will be grandfathered into the opt-out provision below. 
No new opt-outs will be allowed beginning July 1,2021.

G. The remaining language pertains only to those who are grandfathered: One unit 
member will become the primary and carry the medical insurance and the other 
unit member will be a dependent. This opportunity will be offered on a first 
come, first served basis and will be limited to 10% of all covered members in 
the Victor Elementary School District. Unit members, who choose to receive 
only one medical insurance benefit package per couple, shall receive a stipend 
of $2,500 per eligible unit member paid tenthly. The District shall continue to 
pay the dental, vision and life insurance benefits for the unit member opting out 
of medical insurance. Eligible couples must make an annual decision to opt out 
of the District-paid medical insurance program during the open enrollment 
period. Unit members who opt-out will have the opportunity to re-enroll during 
the annual open enrollment period or under the following circumstances:
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1. Termination of eligibility under another plan
2. Involuntary termination of another plan
3. Cessation of the other unit member's contribution for coverage
4. Death of a spouse or partner
5. Divorce or termination of the domestic partnership
6. A court order that states unit member must provide medical coverage for

an eligible spouse, domestic partner or eligible child(ren).

The District agrees to pay the stipend of $2,500 to the unit member who opts 
out of the medical insurance. The difference between the stipend and the unit 
member's premium will be placed in a special fund to offset the cost of all 
medical health premiums for the following year. 

G. Retiree benefits

1. Unit members who retire between the ages of 55 and 65 and have 10 years
of service with the District shall be eligible for the same medical insurance
as provided to active unit members. Medical insurance coverage for the
retiree and spouse will be extended until age 65 or until the retiree is eligible
for Medicare, whichever occurs first.

2. Unit members who retire prior to the age of 55 and have 10 years of service
with the District shall be eligible for the same medical insurance as provided
to active unit members. Medical insurance coverage for retiree and spouse
will begin at retirement for a maximum of 10 years or until the retiree is
eligible for Medicare, whichever occurs first.

3. If the medical benefit plan design and/or providers change for active unit
members so will the coverage change for retirees. In the event of the retiree's
death, this medical coverage for the spouse will cease.

4. This agreement provision will be reviewed annually to determine its
financial feasibility.
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ARTICLE 13 
2 COMPENSATION 

3 Unit members shall be paid in accordance with the following and the salary schedule shown in 
4 Appendix C to this agreement. 

s A. DEFINITION OF CLASSES (SEE APPROPRIATE SALARY SCHEDULE)

6 

7 

8 

9 
10 

11 

12 

1. Class A

2. Class B

3. Class C

4. Class D

Bachelor's Degree Intern or Emergency Status 

Bachelor's Degree and Preliminary Credential 

Bachelor's Degree plus 30 approved semester units 

Bachelor's Degree plus 45 approved semester units or Master's 
Degree 

5. Class E Bachelor's Degree plus 60 approved semester units or Master's 
Degree plus 15 approved units 

13 B. STEP STATUS

14 

15 
16 

17 
18 

1. Full-time positions: Unit members employed for 75% or more of a school year
shall advance one step on the salary schedule for each year so employed
following original placement.

2. Unit members shall be maintained on their proper salary schedule step
placement in accordance with this article.

19 C. APPLICATION OF THE SALARY SCHEDULE

20 
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28 
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30 
31 

Victor Elementary 

1. Unit members shall be paid in accordance with the officially ratified salary
schedule.

2. Unit members with full-time assignments who are employed an entire service
day and year shall be paid the annual salary which corresponds to their
placement on the salary schedule.

3. Unit members with full-time assignments who are employed less than the
contract stipulated service year shall be paid a pro rata amount of their annual
salary based on a percent of the employed service year.

4. Unit member's salary schedule placement shall be determined fromdocuments
and records submitted to the Superintendent for employment and salary
classification purposes. Correction of errors in classification is possible after
such errors are discovered.
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Victor Elementary 

D. 

E. 

CONTRACTS: Contracts for unit members shall be written on the basis of the 
contract stipulated service day and year or a portion thereof for part-time assignments. 

CREDIT FOR PRIOR SERVICE: Unit members new to the District shall be 
allowed up to ten (10) years full credit for contract experience out of the District on a 
year for year basis with maximum placement for salary purposes on the eleventh step of 
the appropriate class on the schedule. This may include up to three (3) years of military 
experience. Credit for prior service shall not be used to calculate longevity increments. 

I. If a unit member has taught seventy-five percent (75%) of the service year,
credit shall be given for one year of experience. If the unit member has taught
less than 75% of the service year, no credit shall be given. Prior service credit
may include three years of military service providing the individual was
employed and a bargaining unit member in the District before entering the
service.

2. No prior service credit shall be allowed for experience secured more than
ten (10) years prior to date of employment. No prior service credit shall be allowed
for experience secured in a private or parochial school. (This provision shall
not be retroactive.)

3. All new unit members entering the District shall submit evidence of training by
transcript, diploma, or other satisfactory documents and also submit letters
verifying experience elsewhere for assignment and salary schedule placement
purposes.

a. The burden of proof of training, experience, possession of credential and
other required documents shall lie with the unit member.

b. When sufficient evidence is not available for proper assignment or salary
schedule placement, the unit member shall supply the necessary evidence
upon request of the District.

31 Revised June 2024 



2025-2028 

1 

2 

3 

4 

s 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

Victor Elementary 

F. TRANSFERRING FROM ONE CLASSIFICATION TO A HIGHER
CLASSIFICATION: 

1. Salary Schedule Placement

a. Approved courses for column movement shall be upper division or
graduate level from an accredited college or university; identified
student/district needs or any course required to complete an advanced
degree or credential. (Spanish may be taken at an undergraduate level.)

1) The base program is comprised of reading, writing, and math.

2) The presently identified District's needs are classroom management,
home-school relationships, interpersonal relationships, character
development, Spanish, and science.

3) An advanced degree or credential programs shall relate to
education.

4) Units that are appropriate to a specialized position (i.e. counselor,
speech, technology, reading specialist, APE, music) held by a unit
member may be applied to column movement.

2. Procedure

a. Anyone who has a question of whether a course will qualify may request
review by Assistant Superintendent, Personnel Services.

b. If the course is not approved, the unit member may submit an appeal to
the Coursework Review Committee.

1) The committee shall consist of one person appointed by the District,
one person appointed by the Association, and a third mutually
agreed upon by both participants.

2) The majority decision of the Coursework Review Committee shall
be final.

c. Unit members qualifying for a higher salary classification shall be
transferred to the higher classification at the beginning of the following
school year. No transfer shall be made to a higher classification after
January 15 except to correct errors. Unit members qualifying for a
higher classification shall submit evidence before September 1 or
January 15, to make such transfer effective for the current year, retroactive to
July 1, for year-round.

d. Since classification is based on semester units, the conversion from
quarter units is done by multiplying the quarter units by .667 to obtain
the semester unit equivalent. No re-classification is possible with less
than the full number of required semester units.
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G. ADDITIONAL COMPENSATION

1. Summer School, Intervention, Off Calendar Staff Development and Home 
Schooling: Unit members teaching Summer School, Intervention classes,
District or site planned off calendar staff development days and/or Home 
Schooling outside of the service day/year shall be paid an hourly rate of sixty
($60).

2. Split Classes: Unit members who are assigned students from another
classroom in lieu of the District hiring a substitute shall be paid a proportionate share of 
the daily substitute rate.

3. Extra Duties: Through site-based decision making, Article 4 B.2 or Article
4 B.3, sites shall have the right to pay for projects and/or planning done
outside of the service day/year from site funds at an hourly rate of$60
(sixty). Sites will annually determine which additional duties outside ofthe
school day will be paid and the parameters of those duties as defined under
site based decision making.

4. Induction Coach Selection, Assignment & Compensation: The District 
voluntarily provides coaches in order to ensure unit members are able to 
complete the requirements for a Clear credential. The District may or may not 
continue to participate in the induction program should the cost of the program 
become prohibitive. Additionally, if the program requirements change or the 
program no longer exists, the District reserves the right to no longer provide coaches.

a. Posting:

1) The District will post annually in May-June for 1 week to establish a 
pool of interested unit members.

2) The posting will include the time commitment, approximate number 
of coaches needed per grade level, amount of stipend, any and all 
program requirements, and coach assignment criteria.

b. Letter of Interest:

1) Unit members will submit a letter of interest indicating grade levels 
taught, interest in having one or two inductees to coach, site and 
grade level assignment for coming year, and other necessary 
information as designated in posting.

2) Coaches whose one or two-year term is expiring and want to continue 
as a coach in the following school year must submit a letter of 
interest.
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C. Selection Process:

1) New unit members interested in coaching will be interviewed by a 
panel established by Personnel. The panel will include a 
representative appointed by VETA.

2) All selected new coaches and returning coaches will be considered 
for assignments for the coming year.

3) Coach assignments will be based upon the required matching of 
credentials and grade level experience.

4) Best match for the needs of inductee to include consideration of on-
site assignment

5) Inductees will be distributed to coaches as equitably as possible with 
a maximum of two per coach.

CI. Coach Expectations:

1) Unit member will comply with all induction program requirements.

2) Coaches will go to the inductee's site for meetings or to a mutually 
determined location in the inductee's best interest.

3) The District will monitor the progress of induction program 
completion.

CII. Stipend

1) Coaches shall receive a stipend of $3,500 per inductee assigned, to 
be paid at the completion of the assignment on the July pay warrant.

2) If a coach does not finish a full year or all requirements are not met, 
the stipend will be prorated accordingly.
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b. Unit members entering into a job share partnership may only return to a 
full-time position if there are positions available.

c. Probationary unit members in a job share partnership who work
less than seventy-five percent (75%) of the contract days in a year shall not 
receive credit in that year towards permanent status.

d. Permanent unit members employed for less than 75% of a full-time 
assignment shall advance one step on the salary schedule the year after the 
equivalent of75% or more of a service year has been accumulated.

3. Assignment to Combination Class

a. A Job Share Partnership shall be included in the combination grade level
rotation.

C. EVALUATION

1. Evaluation of a probationary unit member in job share partnership of less than
75% shall consist of two (2) observations per year for two (2) years and one
(1) observation thereafter.

2. Unit members in job share partnership of75% or more will be evaluated in
accordance with Article 16 (Evaluation).

D. LEAVES

1. A unit member employed less than full-time shall receive sick leave in
proportion to the length of his/her service year.

2. Adoption leave, Industrial Accident and Bereavement Leave are granted to all
employees without prorating days.

E. BENEFITS

1. For teachers who form a job share partnership, the District will fund one benefit
package which entails medical, vision, dental, and life insurance coverage.
The partners must agree on how to share the benefit package based on the
following options:

a. If both partners want medical coverage:
The total annual medical premium will be divided based upon the
percentage that each person works, and applied to medical insurance. The
employees are required to pay the remainder.
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ARTICLE 15- B 
PART-TIME ASSIGNMENT 

A. DEFINITIONS:

1. Part-time assignment - A unit member works less than full-time, 186 days.

2. Participants - May be a current contracted unit member.

B. ASSIGNMENT:

1. Part-time assignment of a full-time unit member:

a. Unit members who choose to participate in a part-time assignment
shall submit a written proposal to their supervisor. To apply for a part­
time assignment at another site, see Article 7 - Transfer. Transfer
interviews for part-time assignments will be held, but may be
scheduled prior to the normal transfer timeline. The District reserves
the right to honor or reject the request and to limit the number of part­
time assignments at each site.

b. Full-time unit members may voluntarily accept a part-time assignment
when the District offers such an assignment. The assignment shall be
for a specified period of time.

c. Part-time assignments shall be reviewed on an annual basis. The
District or the unit member may cancel the part-time assignment,
effective at the end of the current school year. Notice to end part-time
assignments for the ensuing year(s) shall be no later than four weeks
prior to the last day of school.

d. Unit members entering into a part-time position may only return to a
full-time position if there are positions available.

2. Part-time assignment of newly hired unit members:

a. The District may place newly hired unit member in a part-time
assignment applied for as such. The assignment shall be for a specified
period of time.

b. The District may place a newly hired unit member in a full time
assignment when the part-time assignment has concluded.

c. A probationary unit member placed in a part-time assignment who
work less than seventy-five percent (75%) of the contract days in a
year shall not receive credit in that year towards permanent status.
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c. EVALUATION

1. Evaluation of a probationary unit member in a part-time assignment of
less than 75% shall consist of two (2) observations per year for two (2)
years and one (1) observation thereafter.

2. A unit member in a part-time assignment of 75% or more will be
evaluated in accordance with Article 9.

D.LEAVES

1. A unit member employed less than full-time shall receive sick leave in
proportion to the length of his/her service year.

2. Adoption leave, Industrial Accident or Illness, and Bereavement Leave are
granted to all employees without prorating days.

E.BENEFITS

1. Single Assignment: A part time unit member working in a single
assignment shall receive a pro rata share of the District's total contribution
for all benefits based upon the same percentage used for salary calculation
purposes. That money will go towards payment of the medical benefit
premium, and the employee is required to pay the remainder.

F. COMPENSATION

1. A unit member serving in a part-time assignment shall be paid a prorated 
amount of their annual salary based on the percent of the service day/year 
employed.

2. A unit member employed for 75% or more of a full- time assignment, 
based on a percent of the service day/year shall advance one step on the 
salary schedule for each year so employed.

3. A unit member employed for less than 75% of a full- time assignment 
shall advance one step on the salary schedule the year after the equivalent 
of 75% or more of a service year has been accumulated.
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I Appendix B I 
VESD Procedures for Reaching Consensus 

STAGE 1: Understand the Proposal 
1.1 State the Proposal 
1.2 Clarify the Proposal 
1.3 State Concerns 
1.4 1st Call for Consensus 

1.1 State the Proposal 
The proposal is presented to each member in written form when necessary. The proposal may be 
presented by an individual or a group. If possible the presenter will distribute a draft of the proposal 
prior to the meeting and will agendize the proposal for discussion. 

1.2 Clarify the Proposal 
The facilitator opens the floor for clarifying questions. The purpose is to ensure that group members 
have a clear and common understanding of what is being proposed. This is a time to clarify the 
proposal, not to raise objections or concerns about its merits, impact, or effects. 

1.3 State Concerns 
Once the group is satisfied that the proposal is clearly understood, the facilitator asks if anyone has any 
legitimate concerns. Legitimate concerns are possible consequences of the proposal that might 
adversely affect the group or that are in conflict with the purpose and values of the group. 

It is imperative to allow ample time to receive responses from all who wish to share. One obstacle to 
overcome in reaching group consensus is to ensure that individuals do not feel that their ideas, opinions, 
or perspectives are discounted because others are more aggressive or outspoken. The facilitator must 
create an environment in which people are encouraged to share their opinions and perspectives. 

It is the responsibility of those who are having trouble with a proposal to put forth alternative 
suggestions to reconcile concerns or provide other opinions. 

1.4 111 Call for Consensus 
When there are no stated concerns, the facilitator says "Do we have any more concerns?" (long pause) 
Upon hearing no more stated concerns, the facilitator says, "We have reached consensus." 
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STAGE 21 R-lve Concerns 
2.1 List All Concerns 
2.2 Discussion to Resolve Concerns 
2.3 2nd Call for Consensus 
2.4 Evaluate Group Purpose and Values 
2.5 3rd Call for Consensus 
2.6 Evaluate Individual Motives 
2. 7 Final Call for Consensus

2.1 List All Concerns 

I VESD Procedures for Reaching 
Consensus 

If concerns are stated, the facilitator and the recorder should try to distill each one into a short phrase. A 
recorder should write these summations in full view of the group. Group members should assist in 
summarizing stated concerns. 

Writing concerns on a chalkboard or flip chart page helps the group to focus on the concern, not the 
presenter or the person stating the concern. The facilitator can use this process to build group cohesion, 
consensus, and team spirit by reminding the group of the distinction between legitimate and personal 
concerns. The facilitator might ask the group to validate each concern as it is presented by asking the 
question: "Might this be a legitimate concern?" Again, it is imperative that ample time be allowed in 
order to ensure participation by all persons. 

Avoid Repeating Concerns 
Members may want to clarify concerns, but should refrain from repeating concerns already listed on the 
board. There is a tendency ( a hold over from our voting processes) to repeat or second a concern in 
order to give it more weight with the group. There is also a tendency ( a hold over of our advocacy or 
competitive processes) to lobby a concern by repeating it or rephrasing it in several different ways. No 
concern needs to be repeated or seconded. 

Once all the concerns are listed, it is useful to spend time having the group look over all of the concerns 
as a whole. They can then check for duplication, clarity, and wording to ensure that they have a list of 
unique concerns. 

After the group has finished listing its concerns, the facilitator can judge how close to consensus the 
proposal is. If the concerns are many and the time short, the proposal may be continued to a later 
meeting. 

If time permits, the group members must now put their heads together and attempt to integrate the 
concerns into the proposal. Rather than thinking competitively to either pass or reject the idea, the 
group seeks consensus by thinking cooperatively. 

2.2 Discussion to Resolve Concerns 
The proposal is explained or changed to address concerns. The presenter has first option to resolve the 
listed concerns by using one of the following techniques: 

♦ Withdraw proposal.

• Clarify the proposal.

• Change the proposal.                                             
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• Send to subgroup.

• Explain why the proposal as stated is not in conflict with the group's values.

♦ See if those with concerns will stand aside
l _ VESD Procedures for Reaching 
........,.c-ai:-an-sll:':lllel:"&llnll"lllls�u-s-------------

Cross Through Concerns 
If those stating concerns are satisfied with the presenter's explanation of, or changes to the proposal, 
they indicate so by having the concerns on the board crossed through. Other group members may assist 
the presenter in resolving concerns. 

While some claim consensus cannot work in large groups, others argue that consensus becomes more 
likely the larger the group gets: the more minds, the better the odds someone will come up with a 
perfect solution. 

Resolving concerns is a creative process with a goal to produce the best possible decision. Often a best 
decision is finding a third way; something in between the typical either/or, right/wrong, or black/white 
mind-set. 

Send Proposal to Subgroup 
This subgroup could be an existing subgroup or an ad hoc committee established for the putpose of 
working on the proposal. The subgroups will bring the proposal back in a form that addresses the 
concerns as outlined. 

Withdraw Proposal 
Presenters may withdraw the proposal from further consideration and allow the group to proceed at any 
point from this stage on. 

Stand Aside 
Group members stand aside when they have concerns about a proposal, but they can live with it. 
Standing aside signals that the person feels his or her concern has been heard, understood, and 
considered, although not necessarily accepted, by the group in its final decision. 

Standing aside does not remove the concern from the list. If decisions are made that include the stand 
asides, the appropriate concerns should be recorded with the proposal. 

�nd 
Call for Consensus 
If all the concerns listed have been resolved, the facilitator asks, "Are there any unresolved or other 
concerns?" (long pause) If there are none, the facilitator announces, "Then, if there are no unresolved 
concerns, we have consensus." 

2,4 Evaluate Group Purpose and Values 
If listed concerns have been adequately discussed and remain unresolved, and concerned members are 
unwilling to stand aside, the facilitator moves the group to a new level of resolution in which it 
examines the nature of the concerns. At this level, the discussion moves beyond the impersonal 
evaluation of the proposal and of listed concerns to probe group putpose and values. 

The group needs to assess how the proposal and unresolved concerns support or conflict with the school 
mission and site plan, District Beliefs, and Parameters. 
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• Is it legal?

• Is it doable?

• Does it solve the problem without creating another?

♦ Does it meet the school's interest?

I VESD Procedures for Reaching 
Consensus 

�m Call for Consensus 
Once the unresolved concerns are scrutinized in light of the school mission and site plan, District 
Beliefs, and Parameters, the facilitator will identify one of the following conclusions: 

1. The member(s) withdraws the concern based on the group purpose evaluation.
"Reached Consensus"

2. The concerned member(s) stands aside.
"Reached Consensus." Concerns listed in the minutes.

3. The member(s) is not willing to withdraw the concern or stand aside.
Noted by the minutes taken. "Impasse"

In the first case, the facilitator announces that the group has reached consensus. In the second case, the 
facilitator announces that the group has reached consensus, and the recorder notes the concern in the 
minutes. In the third case, the remaining concern is noted by the recorder. However, having reached 
the third conclusion, the facilitator may note that the group is still at an impasse. It is time for the next 
level of evaluation. 

2.6 Evaluate Individual Motives 
This is a time for self-reflection when everyone's feelings need to be considered. Group Rules are still 
in effect. The facilitator asks the group to read the following paragraph in 2.6. 

At this point, any further impasse is most likely due to personal dynamics, vested interests, or 
philosophical view point, not group purpose. Concerns based on ego or vested interests originate with 
the question: "What is best for me and mine?" rather than "What is best for the group?" While vested 
concerns are often phrased in terms of strategy or issues, there are underlying tensions about authority, 
rights, personality conflicts, competition, lack of trust, or philosophical view points. Most likely, these 
kinds of concerns won't be resolved in a business meeting or work session. Trust is a prerequisite to the 
consensus process. 

2.7 Final Call for Consensus 
The facilitator asks, "Are there any unresolved concerns?" (long pause) If there are none, the facilitator 
announces, "If there are no unresolved concerns, then we have consensus." If any concerns remain, the 
facilitator moves to Stage 3. 
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I VESD Procedures for Reaching 

Stage 31 Closlng 
ConSenSUS 

3.1 Conduct Supermajority Vote 

We have outlined a very thorough process for reaching consensus. Groups need to give themselves the 
time necessary to go through this penetrating and painstaking process. 

Some groups will reach consensus without moving very far down the flow chart. Groups with solid 
agreements, good subgroup work on proposals, and ego detachment will breeze through faster than you 
can say, "The ayes have it!" 

It is possible to structure a vote to close the decision. It has been argued that a simple majority vote is 
more democratic than a hung jury consensus. In trying to avoid the "Tyranny of the Majority," we do 
not embrace the "Tyranny of the Jylinority." A vote requiring a 90 percent majority for passage will 
approximate consensus. When possible, this vote will take place at the following week's staff meeting. 
All unresolved concerns will be noted in the final decision. A supermajority vote will be considered a 
last resort and time will be allowed for everyone to come to a careful decision. 
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EVALUATION NOTIFICATION 

 
 
Date: 8/5/2022 
 
RE: Evaluation – Article XVI 
 
Name: «FIRST» «LAST» Status: «TYPE» 

Site: «LOCATION» District Experience: «DIST_EXP» YEARS 

Cycle: «CYCLE» Last Evaluation : «CERT_LAST_EV
AL» 

 
 
This is just a reminder that you are scheduled for an evaluation in the 2015/2016 school year. Based on 
either your status or your eligibility to select, your evaluation schedule will be: 
«CERTIFICATED_EVALUATION_TYPE»   
 
ALTERNATIVE PERFORMANCE EVALUATION OPTION (Article XVI – H): 
If you choose to complete an alternative performance evaluation check box below and return to 
Supervisor by the end of the first full month of school.  The Alternative Performance Project Plan 
(Appendix C-7) needs to be completed and reviewed with the Supervisor by November 1.  If you did not 
submit your plan for the alternative performance evaluation by the deadline, you will be scheduled for a 
traditional observation. 

☐  I wish to complete an Alternative Performance Evaluation. I have permanent status in the District 
with at least 5 years experience, a Clear Credential and met all standards on my last evaluation. 

 

 

 
Evaluator Signature  _________________________________________  Date: ​ ​ ​  
 
Evaluatee Signature  _________________________________________  Date: ​ ​ ​  

Note: Supervisor will verify and distribute within first 2 weeks of school 
C-1 



Certificated Evaluation 
​                           Observation Planning Sheet 

 
School Year:       Observation: ☐ 1                ☐ 2           ☐ 3 
Evaluatee:       Evaluator:       
School:       Position/Assignment:       

 
 
Section I:  Pre-Planning:  Please complete this section prior to the collaborative observation planning meeting. Brainstorm and note your initial 
ideas for formulating your observation lesson.  Standards:  Please use California Standards for the Teaching Profession (2024). 

https://docs.ctc.ca.gov/Document/Download/30328 

Subject(s):       Unit/Lesson:       Date:       
Where are you in the unit: 
      
Common Core State Standards Covered: 
      
Teacher Focus Area(s): 
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Certificated Evaluation 
​                           Observation Planning Sheet 

Section II:  Collaborative Observation Planning:  This section is to be completed collaboratively in a meeting with the evaluatee and evaluator to discuss 
the standards and what will be demonstrated in the lesson. There are information balloons that can be used for guidance as you reflect on each standard. 
https://docs.ctc.ca.gov/Document/Download/30328 
Please check the element(s) of focus to be observed for standard(s). 

Standard 1: Engaging and Supporting All Students in Learning:  
☐ 1A Focus on Students 
☐ 1B Knowledge of Students 
☐ 1C Student Backgrounds and Family Engagement 
☐ 1D Diversity and Equity 
 

 
Standard 2:  Creating and Maintaining Effective Environments for Student Learning: 
☐ 2A Learning Environment 
☐ 2B Student Behavior 
☐ 2C Organizational and Resource Management 
☐ 2D Inclusive Environment 
 

 
Standard 3:  Understanding and Organizing Subject Matter for Student Learning: 
☐ 3A Knowledge of Subject Matter and Pedagogy 
☐ 3B Connecting Subject Matter to Real-World Contexts 
☐ 3C Curriculum and Resources for Specific Students and Student Groups 
☐ 3D Content and Skills Across Subjects 
☐ 3E Curriculum Materials and Resources  
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Certificated Evaluation 
​                           Observation Planning Sheet 

 
Standard 4:  Planning Instruction and Designing Learning Experiences for All Students: 
☐ 4A Planning Instruction for Student Learning 
☐ 4B Designing and Developing Instruction for Student Learning 
☐ 4C Facilitating Instruction for Student Learning 
☐ 4D Adapting Instruction for Student Learning 
 

 
Standard 5:  Assessing Students for Learning:   
☐ 5A Understanding and Using Assessments  
☐ 5B Interpreting and Using Assessment Data to Inform Student Learning 
☐ 5C Communication of Assessment and Data 
☐ 5D Assessment for Continuous Improvement 
  

 
Standard 6:  Developing as a Professional Educator: 
☐ 6A Reflecting on Practice 
☐ 6B Focused Professional Learning 
☐ 6C Collaboration with Colleagues 
☐ 6D Collaboration with Families, Guardians and the Community 
☐ 6E Ethical Conduct and Professional Responsibilities 
☐ 6F Activating Access and Equity 
☐ 6G Personal Growth and Well-Being  

 

     /     /       Date Observation Plan emailed by Evaluator​ ​      /     /       Date Read Receipt Acknowledged by Evaluatee 

Date plan approved:       

 

​ C-2 Revised 06/2026​ ​ Page 3 of 3 

 



./ .._,.'---..'f'
Victor Elementary 

School Dirtrt t 
lua, .. 1•411 •1rm1t1dn 

Certificated Evaluation 

□ Probationary 0 □ Probationary I

School Year: Date: Obs 1: ___ Obs 2: 
Evaluatee: Evaluator: 
School: Position/ Assignment: 
Observation #I - Ongoing Observations from __ .:...I _ __,_! __ to __ ...__ .......... __ 

Observation #2 - Ongoing Observations from I I to--'-/----'-/ __ 

Observation #3 - Ongoing Observations from I I to __ .:...I _ __,_/ __ 

Summative - Ongoing Observations from to __ ,__ _ _,_ __ 

TEACHER PERFORMANCE AREAS 

C-3

Obs 3: 
---

Summ: 
--- ---

Page 1 of 4 



1. Engaging and supporting all I Observation 1 I Observation 2 I Observation 3 I Summative 
students in learning I I I I 

Comments Observation 1: 

Comments Observation 2: 

Comments Observation 3: 

Comments Summative: 

2. Creating and maintaining effective I Observation 1 I Observation 2 I Observation 3 I Summative 
environments for student learnin� I I I I 

Comments Observation 1: 

Comments Observation 2: 

Comments Observation 3: 

Comments Summative: 

3. Understanding and organizing I Observation 1 I Observation 2 I Observation 3 I Summative 
subject matter for student learning. I I I 

Comments Observation 1: 

C-3
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Comments Observation 2: 

Comments Observation 3: 

Comments Summative: 

4. Planning instruction and designing Observation 1 Observation 2 Observation 3 Summative 

learning experiences for all
students.

Comments Observation 1: 

Comments Observation 2: 

Comments Observation 3: 

Comments Summative: 

5. Assessing students for learning. Observation 1 Observation 2 Observation 3 Summative 

Comments Observation 1: 

Comments Observation 2: 

Comments Observation 3: 

Comments Summative: 

6. Developing as a professional Observation 1 Observation 2 Observation 3 Summative 
educator.
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Comments Observation 1: 

Comments Observation 2: 

Comments Obsenation 3: 

Comments Summative: 

Commendations: 

Specific Recommendations Made to Employee for Improving Performance (required for any employee who is not meeting performance standard in any area): The evaluator 
and evaluatee shall develoo an imorovement olan followin2 the evaluation addressin2 those areas needin2 imnrovement. 

□ Standards Met □ Standards Not Met

___ 1 __ 1 __ Date Observation 1 emailed by Evaluator 

___ 1 __ 1 __ Date Observation 2 emailed by Evaluator 

___ 1 __ 1 __ Date Observation 3 emailed by Evaluator 

Employee's Acknowledgment: 

___ 1 __ 1 __ Date Read Receipt Acknowledged by Evaluatee 

__ , __ , __ Date Read Receipt Acknowledged by Evaluatee 

__ , __ / __ Date Read Receipt Acknowledged by Evaluatee 

Employee's signature indicates employee has received a copy of this cumulative evaluation report containing __ pages. Employee's signature does not necessarily indicate 
agreement. The employee has the right to attach a written response to this final summative evaluation prior to July 1st of the current school year. 

Evaluatee's Signature: Date: 
-----------------------------

Evaluator's Signature: 
Date: 
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Victor Elementary Certificated Evaluation 

�ool Dislrid 
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Probationary 2 

School Year: 
-----------------------

Evaluatee: 
-----------------------

School: 
-----------------------

Observation #1 - Ongoing Observations from--�-�-- to--�/-�/ __
Observation #2 - Ongoing Observations from I I to--�/ __ / __
Summative - Ongoing Observatio11s from I I to __ /�-�/ __ 

TEACHER PERFORMANCE AREAS 

Date: Obs 1: 

Ev a I u at or: 

Position/ Assignment: 

Obs 2: Summ: 
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1. Engaging and supporting all I Observation 1 I Observation 2 I Summative 

students in learning I I I 
Comments Observation 1: 

Comments Observation 2: 

Comments Summative: 

2. Creating and maintaining effective I Observation 1 I Observation 2 I Summative 

environments for student learnin2 I I I 
Comments Observation 1: 

Comments Observation 2: 

Comments Summative: 

3. Understanding and organizing I Observation 1 I Observation 2 I Summative 

subject matter for student learning. I l 
Comments Observation 1: 
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Comments Observation 2: 

Comments Summative: 

4.Planning instruction and designing Observation I Observation 2 Summative 
learning experiences for all
students.

Comments Observation 1: 

Comments Observation 2: 

Comments Summative: 

5. Assessing students for learning.

I
Observation I Observation 2 Summative 

I I 
Comments Observation 1: 

Comments Observation 2: 

Comments Summative: 

6. Developing as a professional Observation I Observation 2 Summative 
educator.

Comments Observation 1: 
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Comments Observation 2: 

Comments Summative: 

Commendations: 

Specific Recommendations Made to Employee for Improving Performance (required for any employee who is not meeting performance standard in any area): The evaluator 
and evaluatee shall develoo an imorovement nlan followimz the evaluation addressine: those areas needin2 improvement. 

□ Standards Met □ Standards Not Met

____ / ___ / __ Date Observation 1 emailed by Evaluator 

____ I _____ [ __ Date Observation 2 emailed by Evaluator 

Employee's Acknowledgment: 

____ / __ / ____ Date Read Receipt Acknowledged by Evaluatee 

__ .._I _ ____.I __ Date Read Receipt Acknowledged by Evaluatee 

Employee's signature indicates employee has received a copy of this cumulative evaluation report containing _ pages. Employee's signature does not necessarily indicate 
agreement. The employee has the right to attach a written response to this final summative evaluation prior to July 1st of the current school year. 

Evaluatee's Signature: Date: 
------------------------------

Evaluator's Signature: 
Date: 
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Victor Elementary 

Schoo D1Sbict 
lwninq 101 All ... Whatm1 it T�kes 

Victor Elementary School District 

School Nurse Evaluation Form 

Employee: __ 

Date: 

D Prob 1 

D Prob 2 

D Permanent 

Standard 1: Engaging and Supporting All Students in Learning 

Comments: 

Standard 2: Creating and Maintaining Effective 
Environments for Student Learning 

Comments: 

Standard 3: Understanding and Organizing Access to 
Health Information and Health Care for the School 
Community 

Comments: 

Standard 4: Planning and Providing for Continuity of 
Coordinated School Health Services Program 

Comments: 

Standard 5: Assessing Student Health 

Comments: 

Standard 6: Developing as a Health Professional 

Comments: 

Satisfactory 

Satisfactory 

Satisfactory 

Satisfactory 

Satisfactory 

Satisfactory 

Needs Unsatisfactory 
Improvement 

Needs Unsatisfactory 
Improvement 

Needs Unsatisfactory 
Improvement 

Needs Unsatisfactory 
Improvement 

Needs Unsatisfactory 
Improvement 

Needs Unsatisfactory 
Improvement 

Evalutee Signature: _____________________ Date: ____________ _

Evaluator Signature: Date: ____________ _ 

C-6 Page 1 of 2 



Standard 1: Engaging and Supporting all Students In Learning 
• Develops, implements, and evaluates health care plans appropriate with short and long term goals to foster student

learning.
• Provides for direct services to students, families and staff as appropriate in areas such as health counseling, medication

administration, specialized health care procedures, consultation/referrals, trainings for emergency care, specialized

health procedures and bloodborne pathogen education.
• Acts as a health resource for staff, students and families regarding health education topics.
• Works effectively with school families to promote student attendance by identifying and addressing health concerns.
• Designs and conducts health-related inservice programs for students, staff and agency representatives working in the

school setting.

Standard 2: Creating and Maintaining Effective Environments for Student Learning 
• Effectively communicates with students, families, and colleagues while recognizing diverse health beliefs and the need

to maintain confidentiality and ethical standards.
• Collaborates with students, family, school staff and other providers to provide appropriate interventions and continuity of

care.
• Demonstrates time management skills regarding mandated reports and meeting deadlines.
• Assists school staff to ensure a safe, healthy environment that supports student learning.
• Oversees and administers health-related services for students as required by law and as prescribed by the primary

health care providers.

Standard 3: Understanding and Organizing Access to Health Information and Health Care for the School Community 
• Demonstrates knowledge of existing health programs and assists with access to programs as needed.
• Conducts mandated screenings at schools and makes referrals with follow up as indicated.
• Uses verbal and written communication skills to provide information on health topics to the students, families, staff.
• Assists student, family, school staff and community in identifying and securing pertinent and available services/resources

to address health related needs.

Standard 4: Planning and Providing for Continuity of Coordinated School Health Services Program 
• Participants with state, county and community agency personnel in the planning, coordination and implementation of

school-based/linked health programs.
• Collaborates with the student, family, school staff, community and other providers in the formulation of overall goals, time

lines, the plan of care, and decisions related to care and delivery of services.
• Assists individual students in developing appropriate skills to provide self care and advocate for themselves, based on

age and developmental level.
• Assigns tasks based on the needs and condition of the student, the potential harm, and stability of student's condition.

Standard 5: Assessing Student Health 
• Assesses health and developmental status of students and identifies the needs by reviewing health data collected in a

systematic manner from the student, staff, family and health care providers.
• Formulates nursing diagnoses derived from the evaluation of assessment data and shares pertinent information as

deemed necessary.
• Uses the results of the health assessment data and nursing diagnoses to recommend appropriate interventions and care

plans for the short and long term.
• Communicates with students, families and appropriate staff about the implementation and effectiveness of student health

plans for continuity of care.

Standard 6: Developing as a Health Professional 
• Acquires and maintains current knowledge in school nursing practice.
• Establishes professional goals and pursues opportunities to grow professionally.
• Works with the community and families to improve professional practice.
• Works with colleagues to improve professional practice.

C-6 Page 2 of2 



11• / El�'f ,1ctor ementary Alternative Performance Evaluation Project Plan 
�chool Distri 
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School Year: Date Submitted: 
---------------

Evaluatee: Ev al u at or: 
---------------

School: Position/ Assignment: 
--------------- --------------------

California Standards for the Teaching Profession (check all that apply):

□ Engaging and Supporting All Students in Leaming

□ Creating and Maintaining Effective Environments for Student Leaming

□ Understanding and Organizing Subject Matter for Student Leaming

□ Planning Instruction and Designing Leaming Experiences for All Students

□ Assessing Students for Leaming

□ Developing as a Professional Educator

Project Description: 

Purpose: How will focusing on this standard(s) enhance my teaching and improve student achievement? 

Plan of action (include any need for assistance, conferences, and material}: 

Date plan approved: ---'-/ __ '-/ __ 
C-7 Page 1 of 4 
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Victor (lementary 

S J1ool District 

Alternative Performance Evaluation Project Plan 

t,or1111h,lll. •.-, .. ,m1tl1kt1 

_ ___,_ _ ___._I __ Date Project Plan emailed by Evaluator _ __,I __ '--_ Date Read Receipt Acknowledged by Evaluatee 
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V• / El�'f' 1ctor ementary Alternative Performance Evaluation Project Plan 
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6.Developing as a professional educator.
Comments Summative: 

D Standards Met D Standards Not Met 

FIVE YEAR EVALUATION CYCLE (Article XVI - I) 

D I have permanent status in the District with 10 years experience and met all standards on this evaluation. I wish to participate in the five year evaluation cycle. 

Employee's Acknowledgment: 

Employee's signature indicates employee has received a copy of this cumulative evaluation report containing_ pages. Employee's signature does 
not necessarily indicate agreement. The employee has the right to attach a written response to this final summative evaluation prior to July 1 st of the 
current school year. 

Evaluatee's Signature 

I Evaluator's Signature

Date: �-----------------�
I 
Date:

C-7 Page4 of 4 













































2024 CALIFORNIA STANDARDS FOR  
THE TEACHING PROFESSION (CSTP)

CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION (CSTP) 

2024 

Adopted April 2024 

E

Carol Conlon
Text Box
APPENDIX E

Carol Conlon
Text Box



2024 CALIFORNIA STANDARDS FOR  1
THE TEACHING PROFESSION (CSTP)

This publication by the Commission on Teacher Credentialing is not copyright. It may be 
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2024 CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION (CSTP) 

Introduction 

Teachers are the single most important classroom factor in student learning and achievement. 
Research demonstrates that the greatest influence on learning progression is having highly 
expert, inspired, and passionate teachers who work with school leaders, to maximize the effect 
of their teaching for all learners in their care. The effort to educate every California learner is an 
incredibly complex undertaking. Thus, continuously strengthening the teaching profession by 
equipping teachers with effective practices based on available evidence is critical. Moreover, 
because what teachers know and are able to do directly influences student learning and well-
being, educators must have a deep awareness and understanding of what quality teaching 
looks like—and of how to implement it for every student every day.  

The California Standards for the Teaching Profession (CSTP) are foundational for teacher 
preparation and teacher induction. They also serve as a guide for educator professional 
learning, development, and evaluation statewide. With the ultimate goal of improving student 
learning and well-being, the standards provide a broad and complex vision of the teaching 
profession within which all teachers can define and develop their practice. They also provide a 
common language for communication and dialogue, and thus play an important role in 
prompting educators to reflect about student learning and teaching practice; formulate 
professional goals that improve teaching practice in support of student learning; and guide, 
monitor, and assess their progress toward professional goals.  

Since their inception in the 1990s, the CSTP have been widely influential in California policy and 
practice. Codified in the California Education Code (EC §44279.1), the standards have been 
updated over time so that they continue to be relevant and useful in the face of changes in 
learning expectations and priorities, shifts in student populations, and increased attention on 
outcomes that incorporate such factors as diversity, equity, and inclusion. This 2024 update was 
developed by the Commission on Teacher Credentialing in partnership with the California 
Department of Education (CDE). During 2022–23, the Commission and the CDE engaged a 
diverse work group of expert practitioners and policymakers from across the state in an in-
depth study and revision process. The work group used research, professional literature, an 
array of California documents, examples from other states, constituent input and comments 
from online review, and expert consultation to inform decisions about content and structural 
changes that would revitalize the CSTP. 

The 2024 CSTP represent an expertly informed consensus on expectations for the teaching 
profession. They lay groundwork for next steps in continuously improving teaching in ways that 
equitably benefit all learners’ academic achievement and well-being. The standards attend to 
the social, emotional, physical, cognitive, and academic needs of learners. Their focus is to 
ensure inclusive learning experiences based on individual learner assets and needs while also 
creating equitable outcomes for all. The revised CSTP also highlight enhanced family and 
community engagement practices, with an emphasis on two-way communication to develop 
positive and reciprocal family and community connections. Additionally, the standards include 

E
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indicators for teaching performance in relation to digital citizenship, restorative justice, a 
growth mindset, and the implementation of a continuous growth model. 

The revised CSTP also acknowledge the increasing complexities of teaching. The standards 
feature evidence-based strategies that address learners’ academic and social-emotional 
development; apply to classroom, school, district, and community settings; include actions for 
both individual teachers and collaborative teaching; and provide strategies that support 
teachers’ professional judgment while attending to state standards and frameworks, along with 
family and community goals. The purpose of these standards is to enable teachers to meet the 
needs of all learners (collective), each learner (individual), and every learner, including but not 
limited to specifically historically and persistently underserved students. 

The Scope of the Updated California Standards for the Teaching Profession (CSTP) 

The 2024 CSTP identify and clarify effective teaching strategies that have positive impacts on 
student achievement and well-being. They describe critical areas of effective teaching and offer 
a structure to help teachers and other constituents navigate the complexity of teaching and 
continuously improve practice. A single approach to professional practice will not be effective 
for all practitioners in all contexts. Although the standards articulate a common vision of 
excellence in teaching, different teachers have different ways of enacting the standards 
effectively for the learners they teach. The CSTP provide a framework within which teachers 
and others can develop individualized action-oriented goals and strategies, with details tailored 
to their particular learners and contexts—the kind of practice, in other words, that is most likely 
to result in quality teaching for the state’s broad range of learners and teaching circumstances.  

Intentionally broad in scope, the CSTP: 

• Represent a holistic view of teaching, organized to address the complexity of educating
California’s diverse learners.

• Shape and support teacher behaviors and skills for evidence-based practice that
generates equitable, high-quality education.

• Address effective teaching across grade levels—from pre-K early learning through
classrooms organized primarily for adults.

• Outline the principles and foundations of teaching practice across all subject areas.

• Provide scaffolding for coherent, ongoing development of teachers across career stages,
from teacher preparation through highly accomplished practice.

• Work in concert with state standards, frameworks, guides, and resources that focus on
teaching specific subject matter and skills or on various types of learners.

The CSTP Big Ideas and Structure 

The updated CSTP are organized into six broad, interdependent standards that embed 
California’s vision for teaching in an effective, equitable learning system. This six-topic footprint 
is similar to the previous CSTP (2009) and is intended to facilitate the use of extant research and 
resources that might be helpful in implementing the updated standards. It also parallels other 
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California state professional standards, such as the California Professional Standards for 
Education Leaders (CPSEL) and the Quality Professional Learning Standards (QPLS).  

Each of the six Standards includes Elements and Example Indicators—a format that illustrates, 
in increasing detail, the implementation of high-quality teaching. The Elements highlight four to 
seven focus areas within each standard. They serve to clarify the intention of the standard and 
help define key components of teaching within the standard. Example Indicators are samples of 
how a teacher might demonstrate the standard or the element within their own teaching. The 
example indicators are not intended to be a comprehensive or required list of behaviors. 
Rather, they illustrate the standard or the element in teacher practice.  

The 2024 California Standards for the Teaching Profession (CSTP) are: 

CSTP 1: Engaging and Supporting All Students in Learning 
Teachers apply knowledge about each student to activate an approach to learning that 
strengthens and reinforces each student’s participation, engagement, connection, and sense of 
belonging. 

CSTP 2: Creating and Maintaining Effective Environments for Student Learning 
Teachers create and uphold a safe, caring, and intellectually stimulating learning environment 
that affirms student agency, voice, identity, and development and promotes equity and 
inclusivity. 

CSTP 3: Understanding and Organizing Subject Matter for Student Learning 
Teachers integrate content, processes, materials, and resources into a coherent, culturally 
relevant, and equitable curriculum that engages and challenges learners to develop the 
academic and social–emotional knowledge and skills required to become competent and 
resourceful learners. 

CSTP 4: Planning Instruction and Designing Learning Experiences for All Students 
Teachers set a purposeful direction for instruction and learning activities, intentionally 
planning, and enacting challenging and relevant learning experiences that foster each student’s 
academic and social–emotional development. 

CSTP 5: Assessing Students for Learning 
Teachers employ equitable assessment practices to help identify students’ interests and 
abilities, to reveal what students know and can do, and to determine what they need to learn. 
Teachers use that information to advance and monitor student progress as well as to guide 
teachers’ and students’ actions to improve learning experiences and outcomes. 

CSTP 6: Developing as a Professional Educator 
Teachers develop as effective and caring professional educators by engaging in relevant and 
high-quality professional learning experiences that increase their teaching capacity, leadership 
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development, and personal well-being. Doing so enables teachers to support each student to 
learn and thrive.  
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California Standards for the Teaching Profession (CSTP) 

The following provides the broad CSTP language, elements that serve to clarify the intention of 
the standard and help define key components of teaching within the standard, and example 
indicators of how a teacher might demonstrate the standard or the element within their own 
teaching. The elements and the example indicators are not intended to be a comprehensive or 
required list of behaviors. Rather, they illustrate the standard or the element in teacher 
practice. 

CSTP 1: Engaging and Supporting All Students in Learning 

Teachers apply knowledge about each student to activate an approach to learning that 
strengthens and reinforces each student’s participation, engagement, connection, and sense of 
belonging. 

Element 1A: Focus on Students 

1A: Teachers plan and implement a student-centered learning perspective that frames diversity 
as an educational asset and supports each student in relevant and challenging experiences that 
explore students’ identities and extend their learning. 

Element 1A Example Indicators 

Teachers 

• 1A–1: Create learning experiences that support the academic, behavioral, cognitive,
functional, cultural, linguistic, physical, and social–emotional development of each
learner.

• 1A–2: Articulate, plan, and implement learning experiences to support each student in
meeting pre-K–12 content and performance standards.

• 1A–3: Use knowledge of students and a variety of evidence-based approaches to inspire,
engage, and strengthen each student’s intrinsic motivation to embrace new learning
challenges.

• 1A–4: Implement support systems for student access to learning opportunities that
comply with legal requirements and include formal accommodations or modifications.

• 1A–5: Create a classroom community where each student is given choices, is valued,
and experiences active and equitable participation in learning and success.

Element 1B: Knowledge of Students 

1B: Teachers elicit and solicit knowledge of each student’s assets and needs, including 
cognitive, cultural and linguistic, social–emotional, and physical and developmental capacities, 
in the service of increasing active engagement in learning. 
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Element 1B Example Indicators 

Teachers 

• 1B–1: Affirm each student’s cultural, linguistic, and racial identities by actively seeking
knowledge and approaches for creating culturally and linguistically responsive and
sustaining learning opportunities.

• 1B–2: Create learning opportunities that draw on students’ interests, prior experiences,
culture, and linguistic assets to support active engagement for each learner.

• 1B–3: Integrate student voice in planning and sustaining classroom structures and
practices by including student participation and encouraging students to provide
feedback.

• 1B–4: Provide learning experiences for language acquisition, using evidence-based
approaches that leverage students’ linguistic assets and address the diverse needs of all
students.

• 1B–5: Respond to and implement support for students’ social–emotional well-being and
mental health needs, including those of students who have experienced trauma,
homelessness or other situations.

Element 1C: Student Backgrounds and Family Engagement 

1C: Teachers meaningfully engage and form partnerships with families, guardians, and 
caregivers in addressing each student’s learning needs, health, and well-being and are 
responsive to the range of economic, social, cultural, linguistic, and community factors that 
affect student development and learning. 

Element 1C Example Indicators 

Teachers 

• 1C–1: Determine the most effective strategies for communicating with families,
guardians, and caregivers, including those from under-resourced communities and
those who communicate in languages other than English, to explicitly and systematically
increase positive connections.

• 1C–2: Apply evidence-based principles of effective family engagement in partnering with
families, guardians, and caregivers to achieve equitable outcomes for every student.

• 1C–3: Create reciprocal partnerships with families, guardians, and caregivers to better
understand students’ and families’ lives and to work together to enhance student
learning experiences.

• 1C–4: Engage in reciprocal communication about learning, academic, and social–
emotional expectations with families, guardians, and caregivers and share systems of
instruction and support.

• 1C–5: Maintain responsive, understandable, timely, and accessible communications
with families, guardians, and caregivers about student progress and accomplishments.
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Element 1D: Diversity and Equity 

1D: Teachers are responsive to students’ diverse experiences, cultures, languages, identities, 
interests, strengths, and needs and apply evidence-based principles that intentionally cultivate 
equitable access, opportunities, and positive outcomes for each student. 

Element 1D Example Indicators 

Teachers 

• 1D–1: Establish and maintain positive relationships with each student to promote
understanding, respect, and affirmation of diversity.

• 1D–2: Recognize their own explicit and implicit biases and implement strategies and
tools to counter those biases in order to create an inclusive learning community where
each student’s unique experiences are seen and used as educational assets.

• 1D–3: Improve student outcomes by addressing individual student assets and needs
while creating equitable outcomes for all.

• 1D–4: Close achievement and opportunity gaps among student groups, focusing on
groups with disabilities and those with diverse cultural, racial, self-identity, linguistic,
and socioeconomic backgrounds.

CSTP 2: Creating and Maintaining Effective Environments for Student Learning

Teachers create and uphold a safe, caring, and intellectually stimulating learning environment 
that affirms student agency, voice, identity, and development and promotes equity and 
inclusivity. 

Element 2A: Learning Environment 

2A: Teachers guide learning through mutually respectful, supportive, and challenging 
experiences that result in each student’s academic and social–emotional growth. 

Element 2A Example Indicators 

Teachers 

• 2A–1: Support students in embracing diversity by engaging in and facilitating positive
interactions in an inclusive and equitable climate with respect to cultural, linguistic,
social, religious, and economic backgrounds; learning differences; gender and gender
identity; sexual orientation; and family structure.

• 2A–2: Leverage the diverse cultural and linguistic backgrounds, goals, interests, and
abilities of each student to build trusting relationships that ensure that each student
learns and thrives.

• 2A–3: Engage with students in appreciating their own identities and the identities of
others and viewing themselves as valued contributors to the community.
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• 2A–4: Encourage constructive interactions among students by modeling, teaching, and
practicing skills such as effective communication, emotional self-regulation, conflict
resolution, and problem-solving.

• 2A–5: Nurture students’ leadership capacities by facilitating opportunities for students
to apply those capacities in purposeful and meaningful ways.

Element 2B: Student Behavior 

2B: Teachers communicate, model, practice, and sustain high standards of individual and group 
behavior that reflect, affirm, and respect diversity, and facilitate productive interactions to 
maximize opportunities for each student to learn and thrive. 

Element 2B Example Indicators 

Teachers 

• 2B–1: Recognize the underlying causes of student behavior, including developmental
and individual social–emotional needs.

• 2B–2: Use evidence-based knowledge to create developmentally appropriate systems
and practices that support both individual and collective student growth toward skills
that students need in order to meet standards of behavior.

• 2B–3: Employ culturally responsive and developmentally appropriate and relevant
norms, procedures, and supports to strengthen positive behavior and celebrate success.

• 2B–4: Create and maintain a climate where students feel a sense of belonging and
responsibility for their own and one another’s learning and well-being.

• 2B–5: Implement trauma-informed practices and developmentally appropriate positive
behavioral interventions and supports that apply restorative justice and conflict
resolution practices with individual students.

Element 2C: Organizational and Resource Management 

2C: Teachers organize and manage learning structures, processes, resources, and supports in 
order to provide a safe and productive learning environment in which each student can grow 
and thrive. 

 Element 2C Example Indicators 

Teachers 

• 2C–1: Implement student-focused learning that is culturally and linguistically responsive
and sustaining when designing classroom and school schedules, routines, procedures,
and support systems.

• 2C–2: Organize available resources—time, instructional materials, physical space, and
people—within the classroom and across the school to maximize conditions that
support student learning and well-being.
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• 2C–3: Coordinate logistics and resources needed to facilitate students’ in-person and
remote learning.

• 2C–4: Understand and implement health, safety, and emergency procedures to ensure
the collective and individual well-being of all students.

• 2C–5: Ensure that digital and physical spaces, along with materials, are accessible to
accommodate learning and support for students with disabilities and to meet legal
requirements.

Element 2D: Inclusive Environment 

2D: Teachers build on students’ assets—students’ abilities and talents, prior learning and peer 
and social group interactions, languages and cultures, and family and community experiences—
to ensure that students’ identities are included in classroom interactions and future learning 
experiences. 

Element 2D Example Indicators 

Teachers 

• 2D–1: Recognize and understand students’ commonalities and differences in order to
facilitate experiences that enable each student to fully participate and grow.

• 2D–2: Anticipate student variability and provide appropriate guidance, instruction,
resources, and supports to enhance each student’s access to challenging learning
experiences.

• 2D–3: Develop and sustain opportunities for students to reflect on, cultivate, and
practice social–emotional skills in ways that are developmentally appropriate and
culturally and linguistically responsive and sustaining, to optimize equitable academic
learning experiences.

• 2D–4: Support students in learning and practicing ways to express thoughtful and
respectful feedback and opinions about others’ learning and well-being as well as their
own.

CSTP 3: Understanding and Organizing Subject Matter for Student Learning 

Teachers integrate content, processes, materials, and resources into coherent, culturally 
relevant, and equitable curricula that engages and challenges students to develop the academic 
and social–emotional knowledge and skills required to become competent and resourceful 
learners. 

Element 3A: Knowledge of Subject Matter and Pedagogy 

3A: Teachers identify, organize, and teach key concepts, underlying themes, and relationships 
that address pre-K–12 state content standards and local subject- and grade-level expectations, 
and also promote students’ social–emotional and language development. 
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Element 3A Example Indicators 

Teachers 

• 3A–1: Explicitly address content and instructional strategies outlined in pre-K–12 state-
adopted standards, curriculum frameworks, and technology guidelines.

• 3A–2: Integrate content-based curriculum, resources, and evidence-based teaching
practices with culturally and linguistically responsive and sustaining learning experiences
that promote student learning.

• 3A–3: Apply their knowledge of subject matter concepts, themes, diverse perspectives,
and relationships to broaden and deepen each student’s academic and social–emotional
learning.

• 3A–4: Arrange subject matter and skills into developmental sequences that facilitate
each student’s content learning, language acquisition, and social–emotional
development.

• 3A–5: Promote subject-specific language and literacy development for all students by
using California’s ELA/ELD Framework, ELA/Literacy Standards, ELD Standards, English
Learner Roadmap, and Preschool and Transitional Kindergarten Learning Foundations
for Language and Literacy.

Element 3B: Connecting Subject Matter to Real-World Contexts 

3B: Teachers engage students in real-world applications and leverage students’ unique 
backgrounds, perspectives, and cultural identities to make learning authentic, relevant, and 
meaningful. 

Element 3B Example Indicators 

Teachers 

• 3B–1: Prioritize students’ assets, experiences, and knowledge to design meaningful pre-
K–12 standards-based lessons that connect to practical and relevant applications.

• 3B–2: Complement subject matter content with examples, current events, the arts, and
other resources that reflect culturally, racially, and linguistically diverse experiences,
people, settings, and themes to which students can relate.

• 3B–3: Review subject matter content, including examining sources of explicit and
implicit biases, and organize curriculum to promote understanding of and respect for
different experiences, perspectives, and circumstances.

• 3B–4: Design relevant activities and experiences in which students take an active role in
the direction and application of their learning.

• 3B–5: Incorporate digital literacy and citizenship into lessons, including technical skills,
privacy safeguards, and the ethical use of social media, copyrighted materials, and
artificial intelligence (AI).
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Element 3C: Curriculum and Resources for Specific Students and Student Groups 

3C: Teachers design and implement content and resources that enable equitable access for 
every learner, including those with more complex needs, to essential academic and social–
emotional concepts, to promote each learner’s growth. 

Element 3C Example Indicators 

Teachers 

• 3C–1: Prioritize and organize curricula at appropriate levels and make necessary
adjustments and accommodations, based on student data.

• 3C–2: Match accessible subject matter content, materials, and equipment to rigorous,
relevant, and developmentally appropriate learning sequences.

• 3C–3: Address the strengths and needs of students who require specific academic,
linguistic, social–emotional, and physical accommodations, to provide equitable access
to critical content.

• 3C–4: Focus on content and skill development goals outlined in formal learning plans for
students with learning differences and disabilities

• 3C–5: Use the California Practitioners’ Guide for Educating English Learners with
Disabilities and the California Dyslexia Guidelines to address the relevant learning needs
of specific individual students.

• 3C–6: Use the English language development standards, the English Learner Roadmap,
and levels of language acquisition to guide the selection and organization of subject
matter materials appropriate for individual English learners.

Element 3D: Content and Skills across Subjects 

3D: Teachers elevate learning experiences enabling students to apply knowledge and skills 
across content areas to identify issues, explore proposed solutions, and examine relevant, 
complex subject matter. 

Element 3D Example Indicators 

Teachers 

• 3D–1: Integrate key concepts, themes, and connections across subject matter areas.

• 3D–2: Establish linkages within and across disciplines and grade levels, using student
content standards and state curriculum frameworks.

• 3D–3: Extend students’ interests in learning new or challenging content with inquiry-
based learning experiences or projects focusing on real-world applications.

• 3D–4: Empower students to work on areas for growth and learn new content by
integrating their interests with pre-K–12 subject matter and social–emotional strengths.

E



2024 CALIFORNIA STANDARDS FOR  

17
THE TEACHING PROFESSION (CSTP)

• 3D–5: Provide materials and processes that enable students to learn and practice career
and social–emotional skills, such as self-reflection, decision-making, creativity, critical
thinking, and collaborative problem-solving.

Element 3E: Curriculum Materials and Resources 

3E: Teachers select, use, and adapt standards-aligned instructional materials, evidence-based 
resources, and varied technologies to increase content and social–emotional learning options 
that are accessible, equitable, and culturally responsive and sustaining for each student. 

Element 3E Example Indicators 

Teachers 

• 3E–1: Employ the full range of materials, resources, and technologies provided by the
school and the district to support students in meeting individual and collective learning
goals.

• 3E–2: Select and use materials and tools that are needed for effective in-person and
remote learning experiences.

• 3E–3: Use specific materials, resources, and technologies to support differentiated
student learning of the subject matter content and skills.

• 3E–4: Use learning materials and resources that reflect diverse cultures,
races/ethnicities, and languages to support socially and emotionally relevant subject
matter content and skills.

• 3E–5: Review materials and resources for bias and thoughtfully consider whether they
are appropriate for learning experiences directed toward meeting intended content and
equity outcomes.

CSTP 4: Planning Instruction and Designing Learning Experiences for All Students

Teachers set a purposeful direction for instruction and learning activities, intentionally planning 
and enacting challenging and relevant learning experiences that foster each student’s academic 
and social–emotional development. 

Element 4A: Planning Instruction for Student Learning 

4A: Teachers shape instructional plans that are informed by student goals, curriculum, 
evidence-based teaching strategies, materials, and resources attuned to the broad range of 
students’ identities, prior knowledge, areas for growth, and interests. 
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Element 4A Example Indicators 

Teachers 

• 4A–1: Determine how they teach by considering what students need to learn in order to
meet expectations and goals.

• 4A–2: Consult pre-K–12 standards, frameworks, curriculum guides, and professional
sources to integrate effective instructional methods for students to learn subject matter
and social–emotional competencies.

• 4A–3: Structure written plans to articulate how activities and resources—e.g., teacher
activities, general student activities, special accommodations, materials, equipment—
will be used to create targeted learning experiences to achieve student goals and
learning outcomes.

• 4A–4: Collaborate with diverse groups of colleagues to identify and recognize barriers to
equitable access to effective instruction and determine remedies—for individuals and
student groups—to include in instructional plans.

• 4A–5: Review instructional plans after teaching, comparing intended and realized
student experiences, instruction, and student learning outcomes, to determine areas of
success as well as areas where revising and reteaching may be needed.

Element 4B: Designing and Developing Instruction for Student Learning 

4B: Teachers use varied instructional practices to craft effective learning experiences focused 
on the students they serve and the curriculum they teach. 

Element 4B Example Indicators 

Teachers 

• 4B–1: Consider subject-matter expectations, student identities and interests, student
data, social–emotional development goals, curriculum plans, and resources to structure
learning activities and to design instruction that enables individual students and student
groups to progress.

• 4B–2: Vary the types of instructional and teaching strategies used, to maximize student
engagement in learning, and present opportunities for students to practice different
ways of learning.

• 4B–3: Sequence short-term and long-term instruction and support to reflect student
learning goals, district and school priorities, subject-matter curricula, and social–
emotional development.

• 4B–4: Cross-check the alignment of curriculum, instruction, assessment, and
professional practice.

• 4B–5: Deliberately incorporate culturally and linguistically responsive and sustaining
teaching and learning experiences into instruction that actively supports student
agency.
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Element 4C: Facilitating Instruction for Student Learning 

4C: Teachers advance student learning by employing varied instructional strategies and 
supports that help build students’ knowledge and skills and that facilitate student engagement, 
well-being, and efficacy. 

Element 4C Example Indicators 

Teachers 

• 4C–1: Teach and reteach key concepts and skills so that each student has opportunities
to engage meaningfully in learning and reach identified goals.

• 4C–2: Use curricular and instructional plans to initiate teaching, and adjust their practice
to refocus instruction, based on students’ engagement, interests, strengths, and needs.

• 4C–3: Facilitate self-directed learning, teacher-student interactions, and collaborative
group experiences that build students’ responsibility for their learning.

• 4C–4: Provide students with a variety of ways to demonstrate their learning.

• 4C–5: Conduct and support productive student learning experiences that are offered in-
person or remotely.

Element 4D: Adapting Instruction for Student Learning 

4D: Teachers vary their instructional practices to differentiate the kinds of student learning 
activities and levels of support needed to address the breadth of students’ identified assets and 
needs. 

Element 4D Example Indicators 

Teachers 

• 4D–1: Modify and scaffold instruction, based on evidence-based principles of learning
and development.

• 4D–2: Group and regroup students in ways that promote academic and social–
emotional development.

• 4D–3: Build flexible pathways, processes, and interventions for student engagement
that are inclusive and that support student success.

• 4D–4: Determine what content, skills, instructional strategies, and learning experiences
must be adjusted so that each learner progresses, paying particular attention to
students with disabilities, students with Individualized Education Programs (IEPs), high-
achieving students, and English learners.

• 4D–5: Differentiate and individualize learning experiences to engage and challenge
learners who have mastered content.
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CSTP 5: Assessing Students for Learning 

Teachers employ equitable assessment practices to help identify students’ interests and 
abilities, to reveal what they know and can do, and to determine what students need to learn. 
Teachers use varied assessment information to advance and monitor student progress as well 
as to guide their own and students’ actions to improve learning experiences and outcomes. 

Element 5A: Understanding and Using Assessments 

5A: Teachers understand different assessment types and purposes and use multiple methods of 
assessing students to intentionally collect, analyze, and interpret information directed toward 
supporting each student’s achievement and well-being. 

Element 5A Example Indicators 

Teachers 

• 5A–1: Deepen and refine their knowledge and understanding of various performance
tasks and assessments—diagnostic, formative, and summative—and focus on the
information that these assessments provide, along with how it is used in their
classroom, school, and district.

• 5A–2: Administer assessments that fit specific purposes aligned to acquiring relevant
and useful information about the knowledge, skills, abilities, and interests of individual
students and student groups.

• 5A–3: Informally assess students’ application of academic and social–emotional content
and skills, based on consistent interactions with students.

• 5A–4: Incorporate developmentally appropriate student self-assessment, using
supports, (e.g., reflections, rubrics, graphic organizers, learning targets, and success
criteria) to guide students.

• 5A–5: Use bias-free and culturally and linguistically responsive assessments that best
help students reach learning and social–emotional goals.

• 5A–6: Support student agency by providing options for students to demonstrate their
understanding of pre-K–12 standards and subject matter.

Element 5B: Interpreting and Using Assessment Data to Inform Student Learning 

5B: Teachers apply varied data sources to access meaningful information for planning and 
differentiating student learning experiences, determining developmentally appropriate 
instructional practices, and improving processes that equitably guide the growth of each 
student’s academic and social–emotional learning. 
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Element 5B Example Indicators 

Teachers 

• 5B–1: Systematically check for student understanding, through observation, analysis of
student work, and use of student questions and feedback, to revise curricular and
instructional plans.

• 5B–2: Draw on multiple sources of information to design and implement equitable and
accountable reporting and grading practices that reflect student learning.

• 5B–3: Disaggregate summative, formative, and perception data to create student
learning experiences that are specific and differentiated for each learner, in order to
meet identified goals.

• 5B–4: Examine and interpret student performance data to develop and implement
equitable and culturally and linguistically responsive plans for student learning.

• 5B–5: Use technology-enhanced resources and programs that extend capacity to
monitor and document student progress accurately and equitably.

Element 5C: Communication of Assessment and Data 

5C: Teachers engage with students, families, and guardians, along with other teachers and 
specialists, to share student strengths and areas of improvement gathered from assessments 
and reach common understanding about how to apply the information to support 
improvement goals and student progress. 

Element 5C Example Indicators 

Teachers 

• 5C–1: Involve students in developmentally appropriate self-assessment, goal setting,
and monitoring of progress, and provide students with options to revise work and
demonstrate growth.

• 5C–2: Engage students, in developmentally appropriate ways, in discussing the
assessments they take—what the assessments are, why they are important, formats
and directions, how data are used, and, specifically, the ways that the assessment
results affect them individually.

• 5C–3: Facilitate conversations and reflections with students, families, and guardians
regarding students’ areas of strength and opportunities for growth.

• 5C–4: Collaborate with specialists to accurately interpret assessment results that apply
to the broad range of students with disabilities, as well as to accelerated students,
multilingual learners, and students who have targeted learning plans.

• 5C–5: Articulate goals and working agreements with peers for collecting and exchanging
student data that comply with laws and policies related to recording and sharing
student information, data access and privacy, and individual and group reporting.
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Element 5D: Assessment for Continuous Improvement 

5D: Teachers, individually and collaboratively, evaluate and improve assessment methods to 
ensure equitable access, opportunities, resources, and outcomes for student learning and 
growth. 

Element 5D Example Indicators 

Teachers 

• 5D–1: Apply a variety of methods, including using digital tools, to collect feedback,
organize and analyze multiple data sources, and maintain ongoing and comprehensive
records of group and individual progress over time.

• 5D–2: Use performance and perception data, along with student and professional
expectations and standards, to guide, monitor, support, and improve curriculum,
instruction, and student learning.

• 5D–3: Collaborate with colleagues to foster conditions in which assessment data are
used to create a comprehensive and balanced assessment system at the classroom,
school, and district levels.

• 5D–4: Work with peers to structure data analysis routines to reflect on and collaborate
on ways to implement appropriate and effective use of assessments to achieve
equitable outcomes.

• 5D–5: Work with school and district leaders and with families, guardians, and caregivers
to gather information about patterns of student performance, especially performance of
historically under-resourced students, to inform priorities for equitable academic and
social–emotional resource allocations.

CSTP 6: Developing as a Professional Educator 

Teachers develop as effective and caring professional educators by engaging in relevant and 
high-quality professional learning experiences that increase their teaching capacities, 
leadership development, and personal well-being. Doing so enables teachers to support each 
student to learn and thrive. 

Element 6A: Reflection on Practice 

6A: Teachers continuously examine and evaluate their own practice to intentionally use new 
understandings and perspectives as opportunities for professional growth and effectiveness. 
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Element 6A Example Indicators 

Teachers 

• 6A–1: Reflect on and analyze their teaching practice and their own social–emotional
competencies and how these teacher capacities contribute to each student’s learning
and well-being.

• 6A–2: Develop and deepen the skills necessary to sustain ongoing reflection and self-
awareness of strengths and areas for growth.

• 6A–3: Analyze their instructional successes and dilemmas to create next steps.

• 6A–4: Examine their personal attitudes and biases to understand how these influence
equitable and culturally responsive and sustaining student learning and performance
outcomes.

• 6A–5: Reflect on their personal code of ethics, which guides how they teach historically
and persistently underserved students.

Element 6B: Focused Professional Learning 

6B: Teachers amplify their expertise with ongoing professional learning experiences that 
address subject-matter content, instruction and assessment, social–emotional support, and 
equitable practices, that enable each student—including historically and persistently 
underserved students—to reach identified goals. 

Element 6B Example Indicators 

Teachers 

• 6B–1: Use reflection and feedback to create professional goals, at each stage of their
careers, that are challenging and relevant to continuous growth as an educator.

• 6B–2: Engage in professional learning, focused on current, evidence-based content and
pedagogy, offered through the county, district, school or by outside agencies.

• 6B–3: Choose professional learning opportunities and experiences that incorporate
relevant, active, and ongoing learning and that address the need to ensure that every
student makes progress.

• 6B–4: Establish peer-to-peer learning that capitalizes on observation and feedback
designed to bolster their own and other educators’ improvement in key areas.

• 6B–5: Deepen their cultural responsiveness and anti-bias capabilities by appropriately
using approaches and tools that build on students’ backgrounds, interests, and
experiences and that positively affect students’ learning and well-being.

Element 6C: Collaboration with Colleagues 

6C: Teachers collaborate with colleagues in developing a common understanding of effective 
practices for students’ academic and social–emotional development. This common 
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understanding informs teaching and supports practices that meet students’ diverse learning 
interests, strengths, and needs. 

Element 6C Example Indicators 

Teachers 

• 6C–1: Commit to making their practices more transparent by working with colleagues to
set clear purposes, goals, and working agreements that support sharing their practices
and that result in a safe and supportive environment.

• 6C–2: Invite feedback from colleagues, mentors, and supervisors and, after considering
that feedback, apply what they have learned to strengthen teaching effectiveness and
student learning experiences.

• 6C–3: Accept personal responsibility for upholding professional standards and improving
student learning outcomes, and support colleagues in being similarly accountable.

• 6C–4: Co-develop and sustain a community of practice that promotes professional
growth and support around mutually agreed-upon student learning goals and outcomes.

• 6C–5: Interact with peers, administrators, learning specialists, counselors,
paraeducators, and other staff members to develop their expertise in working with the
diverse learning needs, interests, and strengths of all students.

Element 6D: Collaboration with Families, Guardians, and the Community 

6D: Teachers collaborate with families, guardians, and community partners to develop and use 
a common language, strategies, and communication around in-school and out-of-school 
learning experiences and to align services and initiatives that affect each student’s growth and 
well-being. 

Element 6D Example Indicators 

Teachers 

• 6D–1: Engage in experiences where they respectfully listen to and learn from families,
guardians, and community partners about the diverse assets and needs in the
communities represented by their students.

• 6D–2: Work with families, guardians, and community partners to identify local academic
and social–emotional support services, including trauma, health, and mental health
resources, that can be directed toward improving the well-being of students.

• 6D–3: Participate, with families, guardians, local education agencies, and community
partners, in efforts to coordinate in-school and out-of-school care, learning, and
enrichment opportunities.

• 6D–4: Support school relationships with universities and businesses to create extended
learning opportunities and to get updated information about what students need to
know and be able to do, upon graduation, for college and career success.
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• 6D–5: Participate in the development of formal learning plans, student study teams,
Individual Education Programs (IEPs), and support plans that provide insights from each
teacher’s area of instructional expertise to help ensure that specialized instructional
supports for students are authentic and meaningful.

Element 6E: Ethical Conduct and Professional Responsibilities 

6E: Teachers demonstrate honesty, trustworthiness, and integrity in their professional behavior 
and decision-making as they conduct their responsibilities with a focus on each student’s 
learning and well-being. 

Element 6E Example Indicators 

Teachers 

• 6E–1: Perform non-instructional (or adjunct) duties in accordance with school and
district guidelines, policies, contracts, and other applicable expectations.

• 6E–2: Interact respectfully and supportively with students, colleagues, families,
guardians, and community members inside and outside the classroom.

• 6E–3: Understand and comply with relevant laws and policies related to students’ rights
and responsibilities; reporting mandates for students’ learning, behavior, health, and
safety; and confidentiality protections for students, staff, and families.

• 6E–4: Implement legal imperatives that address each student’s learning requirements
by making accommodations and modifications, especially for students with disabilities
and those with targeted goals.

• 6E–5: Follow guidelines for the legal, social, and ethical use of technology with students
and all members of the school community.

Element 6F: Activating Access and Equity 

6F: Teachers strive to eradicate barriers to student access, engagement, opportunities and 
positive outcomes by acting with integrity and fairness so that every student has the quality 
experiences necessary to learn and thrive. 

Element 6F Example Indicators 

Teachers 

• 6F–1: Acknowledge their own explicit and implicit biases and learn practices to eliminate
biases that disadvantage students on the basis of their identities and lived experiences
or those of their families.

• 6F–2: Identify and address systemic biases that derive from economic, social–emotional,
racial, religious, linguistic, cultural, physical, cognitive, gender-based, or other sources of
educational disadvantage or discrimination.
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• 6F–3: Promote equitable outcomes for students, based on relevant and accurate
evidence and available research.

• 6F–4: Develop a climate of trust, engagement, mutual respect, and honest
communication, within the classroom, school, district, and community, to consistently
make fair and equitable decisions on behalf of each student.

• 6F–5: Advocate for equity and access in providing for students’ educational, linguistic,
cultural, social-emotional, legal, physical, and economic needs so that every student can
reach educational expectations and goals.

Element 6G: Personal Growth and Well-Being 

6G: Teachers cultivate and sustain personal motivation, commitment, energy, and health by 
balancing continuous professional growth with their own physical and emotional wellness. 

Element 6G Example Indicators 

Teachers 

• 6G–1: Engage in practices of self-care in order to mitigate stress, maximize well-being,
and meet the demands of their personal life and the teaching profession.

• 6G–2: Actively pursue professional learning and growth opportunities to improve their
quality of practice or to build expertise and experiences to take on leadership roles.

• 6G–3: Cultivate positive and productive relationships with other school staff members
to create a climate of safety, trust, and respect that supports efficacy and resilience.

• 6G–4: Add to and benefit from the broader knowledge base of the professional
community.
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MEMORANDUM OF UNDERSTANDING 

Between 

Victor Elementary School District and Victor Elementary Teachers Association 

Addressing Speech Language Pathologist Caseload, Mentoring & Recruitment 

This Memorandum of Understanding will commence July 1, 2026 and will sunset June 30, 2027. 

The purpose is to establish guidelines for caseload and mentoring of speech and language interns. At this time there is a 
shortage of fully credentialed speech language pathologists and we have agreed to the following: 

Caseload 

• The District Speech Language Pathologists (SLP) Individualized Education Plan (IEP) caseload average will be
55.

• When the district SLP IBP average remains constant above 55 for 15 days, the district will provide additional SLP
staff to meet the average. The district will have an additional 75 days to hire a new SLP.

• The district will provide an opportunity for the SLP to participate in the process equitably assigning caseloads
annually.

• The Response to Intervention (Rtl) caseload shall not exceed 10 students per SLP. New students will transition to
Rtl as space becomes available.

Mentorine 

• Credentialed Speech Language Pathologists mentoring non-credentialed Speech-Language Pathologists will
receive an $8,500 stipend annually per mentee. The stipend will be paid on the June warrant.

Recruitment 

Speech Language Pathologist Waiver Eligible Candidates (Open to both internal and external candidates based on District 
need) 

• Beginning in the 2026-2027 school year, VESD will consider hiring newly interested candidates on a waiver to
work as an SLP with students while attending school. VESD will reimburse 50% of tuition, up to $30,000 per year,
for SLP waiver teachers enrolled in a program to become a fully credentialed SLP. The teachers will commit to
work as an SLP in VESD for an additional 5 years once fully SLP credentialed. Program must be completed prior
to expiration of waiver eligibility. Tuition will not be paid retroactively for staff who attended classes prior to the
date of this MOU.

In the event the Employee does not obtain his/her credential and remain in employment as an SLP for any reason, 
including resignation or termination from employment, the Employee shall be responsible to refund the District as follows: 

Repayment Plan: Pre-Credential 

Cessation of Employment: Amount Owed to District by Employee: 

Before fully-credentialed 100% 

• If in the event the Employee does not remain in employment as a fully-credentialed SLP for 5 additional calendar
years post-credential for any reason, including resignation or termination from employment, the Employee shall be
responsible to refund the District on a prorated/year-by-year basis as follows:

Repayment Plan: Post Credential (S-year commitment) 

Cessation of Employment as SLP: Amount Owed to District by Employee: 

Prior to the end of/during year one (I) 100% 

Prior to the end of/during year two (2) 80% 
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MEMORANDUMOFUNDERSTAND™G 
Between 

Victor Elementary School District and Victor Elementary Teachers Association Addressln& VESD Summer 
School, Ei;teoded School Year (ESY), Saturday School, Jotercessloo, and/or lnlerventton and Support Specialists 
Thl11 Memorandum of Understanding wlll commence upon ratification and will sunset on lhe last 

contract date or the 2016-2027 school year. 

Utilizing One-Time Expanded Leaming Funds, VESD wilt provide a Summer School Program, 
Extended School Year, Saturday School, Intercession and/or Intervention Programs. The Expanded 
Leaming Funds allow for increased learning opportunities and increased pay rates and do not set a 
precedent or past practice. The programs will be provided with the following parameters: 

Summer School 
• Teacher selection will be based on the number of students attending. If more teachers express interest than are needed,

due to enrollment numbers, teachers will be selected through a lottery process.
Teachers will have the opportunity to sign up to teach Summer School.
Teachers who are selected will be paid at their daily/hourly rate .• 

• Each day will be a 5•hour day, which includes l S minutes of before-school duty and 15 minutes of dismissal duty;
with an additional 30 minutes of prep time. Any additional prep time will be arranged with the site administrator and
will be paid at the rate of $60 per hour.

• 

• 

• 

All required materials will be provided by the District.
Grades 1- 6 class sizes will be no less than l 0 students and will not exceed 20

TK & K Classes will be l 0: I
• Teachers will attend a six-hour training before summer school starts, and they will be paid at their daily/hourly rate.

Extended School Year (ESY) 
• Teacher selection will be through a lottery process for any/all qualified special education

credentialed teachers.
• Teachers will have the opportunity to sign up to teach ESY.
• Teachers will be required to attend one six-hour training. Unit members will be paid their daily/hourly rate.
• Students who qualify for ES Y will attend all 4 weeks of the program.
• Teachers who are selected to provide instruction will be paid their daily/hourly rate.
• Each day will be a 5-hour day, including 15 minutes of before-school duty, 15 minutes of dismissal

duty, and an additional 30 minutes of prep time. Any additional prep time will be arranged with the
site administrator and will be paid at the rate of$60 per hour.

Saturday School, Intercession, and/or any Intervention Programs 
• Teacher selection will be through a lottery process based on student enrollment
• Saturday School, Intercessions, and/or Intervention program dates and times will be determined

throughout the school year.
• Teachers who are selected to provide instruction will be paid at their daily/hourly rate.
• Training dates are to be determined and any required training or meetings will be paid at their

daily/hourly rate.
Support Specialists 

• If training is facilitated outside of their contract time, the Support Specialists will be paid at their per diem rate.

Peony Edmiston, President Lori Clark, Superintendent 
Victor Elementary Teachers Association Victor Elementary School District 

6/312026 613/2026 

Date Date 

VETA Ratification Date: ___ 6 ..... l ..... 5..,/2.._0 ... 2 ... 6 ________ _ 
Board of Trustees Approval Date: _6l2�J].026. __ _ 

F TA June 2026
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