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What AP® Stands For

Thousands of Advanced Placement teachers have contributed to the principles
articulated here. These principles are not new; they are, rather, a reminder of how AP
already works in classrooms nationwide. The following principles are designed to ensure
that teachers' experlise is respected, required course content is understood, and that
students are academically challenged and free to make up their own minds.

1. AP stands for clarity and transparency. Teachers and students deserve clear
expectations, The Advanced Placement Program makes public its course
frameworks and sample assessments. Confusion about what is permitted in the
classroom disrupts teachers and students as they navigate demanding work.

2. AP s anunflinching encounter with evidence. AP courses enable students to develop
as independent thinkers and to draw their own conclusions. Evidence and the
scientific method are the starting place for conversations in AP courses.

3. AP opposes censorship. AP is animated by a deep respecl for the intellectual
freedom of teachers and students alike. If a school bans required topics from their
AP courses, the AP Program removes the AP designation from that course and
its inclusion in the AP Course Ledger provided to colleges and universilies. For
example, the concepts of evolution are at the heart of college biology, and a course
that neglects such concepts does not pass muster as AP Biology.

4. AP opposes indoctrination. AP students are expected to analyze different
perspectives from their own, and no points on an AP Exam are awarded for
agreement with any specific viewpoint. AP students are not required to feel
certain ways about themselves or the course content. AP courses instead develop
students’ abilities to assess the credibility of sources, draw conclusions, and make
up their own minds,

As the AP English Literature course description states: "AP students are not
expected or asked to subscribe to any one specific set of cultural or political values,
but are expected to have the maturity to analyze perspectives different from their
own and to question the meaning, purpose, or effect of such content within the
literary work as a whole,”

5. AP courses foster an open-minded approach to the histories and cultures of
different peoples. The study of different nationalities, cultures, religions, races, and
elhnicities is essential within a variely of academic disciplines. AP courses ground
such studies in primary sources so that students can evaluate experiences and
evidence for themselves.

6. Every AP student who engages with evidence is listened to and respected.
Students are encouraged to evaluate arguments but not one another. AP
classrooms respect diversity in backgrounds, experiences, and viewpoints, The
perspectives and contributions of the full range of AP students are sought and
considered. Respectful debate of ideas is cultivated and protected; personal
attacks have no place in AP.

7. AP is a choice for parents and students. Parents and students freely choose to
enrollin AP courses. Course descriptions are available online for parents and
students to inform their choice. Parents do not define which college-level topics
are suitable within AP courses; AP course and exam materials are crafted by
commiltees of professors and other expert educators in each field. AP courses and
exams are then further validated by the American Council on Education and studies
that confirm the use of AP scores for college credits by thousands of colleges and
universities nationwide.

The AP Program encourages educators to review these principles with parents and
students so they know what to expect in an AP course. Advanced Placement is always
a choice, and it should be aninformed one. AP teachers should be given the confidence
and clarity that once parents have enrolled their child in an AP course, they have agreed
to a classroom experience that embodies these principles.

© 2025 The Advanced Placement Program, AP, AP Central, and the acorn logo are registered trademarks
of the College Board. All other products and services may be trademarks of their respective owners. Visit
College Board on the web: collegeboard.org.
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About AP

College Board's Advanced Placement® Program (AP®)
enables willing and academically prepared students

to pursue college-level studies—with the opportunity
to earn college credit, advanced placement, or
both—while still in high school. Through AP courses

in 38 subjects, each culminating in a challenging

exam, students learn to think critically, construct solid
arguments, and see many sides of an issue—skills

that prepare them for college and beyond. Taking AP
courses demonstrates to college admission officers
that students have sought the most challenging
curriculum available to them, and research indicates
that students who score a 3 or higher on an AP Exam
typically experience greater academic success in
college and are more likely to earn a college degree
than non-AP students. Each AP teacher’s syllabus

is evaluated and approved by faculty from some of

the nation's leading colleges and universitics, and

AP Exams are developed and scored by college faculty
and experienced AP teachers. Most four-year colleges
and universities in the United States grant credit,
advanced placement, or both on the basis of successful
AP Exam scores; more than 3,300 institutions worldwide
annually receive AP scores.

AP Course Development

In an ongoing effort to maintain alignment with best
practices in college-level learning, AP courses and
exams emphasize challenging, research-based
curricula aligned with higher education expectations.

Individual teachers are responsible for designing their
own curriculum for AP courses, selecting appropriate
college-level readings, assignments, and resources.
This course and exam description presents the content
and skills that are the focus of the corresponding
college course and that appear on the AP Exam. It also
organizes the content and skills into a series of units
that represent a sequence found in widely adopted
college textbooks and that many AP teachers have
told us they follow in order to focus their instruction.
The intention of this publication is to respect teachers'
time and expertise by providing a roadmap that they
can modify and adapt to their local priorities and
preferences. Moreover, by organizing the AP course
content and skills into units, the AP Program is able

to provide teachers and students with formative
assessments—Personal Progress Checks—that
teachers can assign throughout the year to measure
student progress as they acquire content knowledge
and develop skills.

Enrolling Students: Access,
Opportunity, and Readiness

The AP Program welcomes all students willing to
challenge themselves with college-level coursework
and career preparation, We strongly encourage
educators to invite students into AP classes,

including students from ethnic, racial, socioeconomic,
geographic, or other groups not broadly participating in
a school’s AP program. We believe that readiness for AP
is attainable, and that educators can expand readiness
by opening access to Pre-AP course work. We commit
to support educators and communities in their efforts
to make AP courses widely available, advancing
students in their plans for college and careers.

Offering AP Courses:
The AP Course Audit

The AP Program unequivocally supports the principle
that each school implements its own curriculum

that will enable students to develop the content
understandings and skills described in the course
framework,

While the unit sequence represented in this publication
is optional, the AP Program does have a short list of
curricular and resource requirements that must be
fulfilled before a school can label a course "Advanced
Placement” or "AP.” Schools wishing to offer AP
courses must participate in the AP Course Audit, a
process through which AP teachers’ course materials
are reviewed by college faculty. The AP Course Audit
was created to provide teachers and administrators
with clear guidelines on curricular and resource
requirements for AP courses and to help colleges and
universities validate courses marked "AP" on students’
transcripts. This process ensures that AP teachers'
courses meet or exceed the curricular and resource
expectations that college and secondary school faculty
have established for college-level courses.

AP Spanish Literature and Culture Course and Exam Description Vi |1
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The AP Course Audit form is submitted by the AP
teacher and the school principal (or designated
administrator) to confirm awareness and understanding
of the curricular and resource requirements. A syllabus
or course outline, detailing how course requirements
are met, is submitted by the AP teacher for review by
college faculty.

Please visit the AP Course Audit website for more
information to support the preparation and submission
of materials for the AP Course Audit.

How the AP Program
Is Developed

The scope of content for an AP course and exam s
derived from an analysis of hundreds of syllabi and
course offerings of colleges and universities. Using
this research and data, a committee of college faculty
and expert AP teachers work within the scope of

the corresponding college course to articulate what
students should know and be able to do upon the
completion of the AP course. The resulting course
framework is the heart of this course and exam
description and serves as a blueprint of the content and
skills that can appear on an AP Exam.

The AP Test Development Committees are responsible
for developing each AP Exam, ensuring the exam
questions are aligned to the course framework. The

AP Exam development process is a multiyear endeavor;
all AP Exams undergo extensive review, revision,
piloting, and analysis to ensure that questions are
accurate, fair, and valid, and that there is an appropriate
spread of difficulty across the questions.

Committee members are selected to represent a variety
of perspectives and institutions (public and private,
small and large schools and colleges), and a range of
gender, raciallethnic, and regional groups. A list of each
subject’s current AP Test Development Committee
members is available on AP Central®.

Throughout AP course and exam development,
College Board gathers feedback from various
stakeholders in both secondary schools and higher

questions and through-course performance
assessments, as applicable, are scored by thousands
of college faculty and expert AP teachers. Most are
scored at the annual AP Reading, while a small portion
is scored online. All AP Readers are thoroughly trained,
and their work is monitored throughout the Reading
for fairness and consistency. In each subject, a highly
respected college faculty member serves as Chief
Faculty Consultant and, with the help of AP Readers

in leadership positions, maintains the accuracy of

the scoring standards. Scores on the free-response
questions and performance assessments are weighted
and combined with the results of the computer-scored
multiple-choice questions, and this raw score is
converted into a composite AP score on a 1-5 scale.

AP Exams are not norm-referenced or graded on a curve.
Instead, they are criterion-referenced, which means that
every student who meets the criteria for an AP score of
2.3, 4, or 5 will receive that score, no matter how many
students that is. The criteria for the number of points
students must earn on the AP Exam to receive scores

of 3, 4, or 5—the scores that research consistently
validates for credit and placement purposes—include:

= The number of points successful college students
earn when their professors administer AP Exam
questions to them.

= The number of points researchers have found
to be predictive that an AP student will succeed
when placed into a subsequent, higher-level
college course.

= Achievement-level descriptions formulated by
college faculty who review each AP Exam question,

Using and Interpreting AP Scores

The extensive work done by college faculty and

AP teachers in the development of the course and
exam and throughout the scoring process ensures

that AP Exam scores accurately represent students’
achievement in the equivalent college course. Frequent
and regular research studies establish the validity of
AP scores as follows:

education institutions. This feedback is carefully Credit College Grade
considered to ensure that AP courses and exams are AP Score Recommendation Equivalent
able tg provide students with a college-level leamm? = Extremely well qualified A
experience and the opportunity to demonstrate their

qualifications for advanced placement or college credit. 4 Well qualified A-.B+.B
How AP Exams Are Scored 3 Qualified B-.C+C
The exam scoring proces.s, like the course_and exam 2 Possibly qualified n/a
development process, relies on the expertise of both : 2N s I N el L >
AP teachers and college faculty. While multiple-choice 1 No recommendation n/a
questions are scored by machine, the free-response

AP Spanish Literature and Culture Course and Exam Description Vil | 2
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While colleges and universities are responsible for
setting their own credit and placement policies, most
private colleges and universities award credit and/

or advanced placement for AP scores of 3 or higher.
Additionally, most states in the U.S. have adopted
statewide credit policies that ensure college credit
for scores of 3 or higher at public colleges and
universities. To confirm a specific college’s AP credit/
placement policy, use the search engine available on
the AP Credit Paolicy Search page.

BECOMING AN AP READER

Each June, thousands of AP teachers and college
faculty members from around the world gather for
seven days in multiple locations to evaluate and
score the free-response sections of the AP Exams.
Ninety-eight percent of surveyed educators who took

partin the AP Reading say it was a positive experience.

There are many reasons to consider becoming an
AP Reader, including opportunities to:

= Bring positive changes to the classroom:
Surveys show that the vast majority of returning
AP Readers—hoth high school and college

educators—make improvements to the way they
teach or score because of their experience at the
AP Reading.

= Gain in-depth understanding of AP Exam and
AP scoring standards: AP Readers gain exposure
to the quality and depth of the responses from the
entire pool of AP Exam takers, and thus are beltter
able to assess their students’ work in the classroom.

= Receive compensation: AP Readers are
compensated for their work during the Reading.
Expenses, lodging, and meals are covered for
Readers who travel.

« Score from home: AP Readers have online
distributed scoring opportunities for certain subjects.
Check the AP Reader site for details.

= Earn Continuing Education Units (CEUs):

AP Readers earn professional development hours
and CEUs that can be applied to PD requirements
by states, districts, and schools.

How to Apply
Visit the Become an AP Reader site for eligibility
requirements and to start the application process.

AP Spanish Literature and Culture Course and Exam Description Vi | 3
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AP Resources
and Supports

By completing a simple activation process at the start of the school year, teachers and
students receive access to a robust set of classroom resources.

AP Classroom

AP Classroom is a dedicated online platform designed to support teachers and students
throughout their AP experience. The platform provides a variety of powerful resources and
tools to provide yearlong support to teachers and enable students to receive meaningful
feedback on their progress.

UNIT GUIDES

Appearing in this publication and on AP Classroom, these planning guides outline all required
course content and skills, organized into commonly taught units. Each unit guide suggests a
sequence and pacing of content, scaffolds skill instruction across units, and provides tips on
taking the AP Exam.

PERSONAL PROGRESS CHECKS

Formative AP questions for every unit provide feedback to students on the areas where they
need to focus. Available online, Personal Progress Checks measure knowledge and skills
through multiple-choice questions with rationales to explain correct and incorrect answers,
and free-response questions with scoring information. Because the Personal Progress
Checks are formative, the results of these assessments cannot be used to evaluate teacher
effectiveness or assign letter grades to students, and any such misuses are grounds for losing
school authorization to offer AP courses.*

PROGRESS DASHBOARD

This dashboard allows teachers to review class and individual student progress throughout
the year. Teachers can view class trends and see where students struggle with content and
skills that will be assessed on the AP Exam. Students can view their own progress over time to
improve their performance before the AP Exam.

AP QUESTION BANK

This online library of real AP Exam questions provides teachers with secure questions to use
in their classrooms. Teachers can find questions indexed by course topics and skills, create
customized tests, and assign them online or on paper. These tests enable students to practice
and get feedback on each question.

L
&
=
5

*To report misuses, please call, 877-274-6474 (Internationak +1-212-632-1781).

AP Spanish Literature and Culture Course and Exam Description Vi | 4
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Digital Activation

In order to teach an AP class and make sure students are registered to take the AP Exam,
teachers must first complete the digital activation process. Digital activation gives students
and teachers access to resources and gathers students’ exam registration information online,
eliminating most of the answer sheet bubbling that has added to testing time and fatigue.

AP teachers and students begin by signing in to My AP and completing a simple activation
process at the start of the school year, which provides access o all AP resources, including
AP Classroom.

To complete digital activation;

Teachers and students signin to or create their College Board accounts.

Teachers confirm that they have added the course they teach to their AP Course Audit
account and have had it approved by their school’s administrator.

Teachers or AP Coordinators, depending on who the school has decided is responsible,
set up class sections so students can access AP resources and have exams ordered on
their behalf.

Students join class sections with a join code provided by their teacher or AP Coordinator.

Students will be asked for additional registration information upon joining their first class
section, which eliminates the need for extensive answer sheet bubbling on exam day.

While the digital activation process takes a short time for teachers, students, and
AP Coordinators to complete, overall it helps save time and provides the following
additional benefits:

Access to AP resources and supports: Teachers have access to resources specifically
designed to support instruction and provide feedback to students throughout the schaool
year as soon as activation is complete.

Streamlined exam ordering: AP Coordinators can create exam orders from the same
online class rosters that enable students to access resources. The coordinator reviews,
updates, and submits this information as the school's exam order in the fall.

Student registration labels: For each student included in an exam order, schools will
receive a set of personalized AP |D registration labels, which replaces the AP student

pack. The AP |D connects a student's exam materials with the registration information they
provided during digital activation, eliminating the need for pre-administration sessions and
reducing time spent bubbling on exam day.

Targeted Instructional Planning Reports: AP teachers will get Instructional Planning
Reports (IPRs) that include data on each of their class sections automatically rather than
relying on special codes optionally bubbled in on exam day.

AP Spanish Literature and Culture Course and Exam Deascription
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Instructional
Model

Integrating AP resources throughout the course can help students develop skills and
conceptual understandings. The instructional model outlined below shows paossible ways to
incorporate AP resources into the classroom.

Plan
[j Teachers may consider the following approaches as they plan their instruction before
teaching each unit,
= Review the overview at the start of each unlt guide to identify essential questions and
conceptual understandings for each unit.
= Use the Unit at a Glance table to identify enduring understandings and skills for each unit.

= |dentify useful strategies in the Instructional Approaches section to help teach the
concepts and skills.

Teach

When teaching, supporting resources could be used to build students’ conceptual
understanding and their mastery of skills.

= Use the unit guldes to identify the required readings.

= Integrate the content with skills, considering any appropriate scaffolding.
= Employ any of the instructional strategies previously identified.

= Use the comparative works to bring a variety of assets into the classroom.

Assess
Teachers can measure student understanding of the content and skills covered in the unit and
provide actionable feedback to students.

* At the end of each unit, use AP Classroom to assign students the online Personal
Progress Checks, as homework or an in-class task.

= Provide question-level feedback to students through answer rationales; provide unit- and
skill-level feedback using the progress dashboard.

= Create additional practice opportunities using the AP Question Bank and assign them
through AP Classroom.

AP Spanish Literature and Culture Course and Exam Description Vi | 6
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About the AP Spanish
Literature and
Culture Course

The AP Spanish Literature and Culture course uses a thematic approach to introduce students
to representative texts (short stories, novels, poetry, plays, and essays) from Peninsular
Spanish, Latin American, and U. S. Hispanic literature. Students develop proficiencies across
the three modes of communication (interpretive, interpersonal, and presentational) in the
range of Intermediate High to Advanced Mid of the American Council on the Teaching of
Foreign Languages’ (ACTFL) Proficiency Guidelines. Through careful examination of the
required readings and other texts, students work to hone their critical reading and analytical
writing skills. Literature is explored within the contexts of its time and place, and students
gain insights on the many voices, historical periods, and cultures represented in the required
readings and other texts. The course also includes a strong focus on cultural, artistic, and
linguistic connections and comparisons, which is supported by the exploration of various
media (art, music, film, articles, and literary criticism).

College Course Equivalent

AP Spanish Literature and Culture is equivalent to an introductory college-level survey course
of literature written in Spanish.

Prerequisites

While there are no prerequisites for this course, AP Spanish Literature and Culture is
designed for students who have successfully completed at least three years of high school-
level Spanish language study. While not a prerequisite, students may wish to complete the
AP Spanish Language and Culture course hefore taking AP Spanish Literature and Culture, as
the texts are presented in Spanish. In the case of native or heritage speakers, there may be a
different pathway of study leading to this course.

AP Spanish Literature and Culture Course and Exam Description
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NISH LITERATURE AND CULTURE

Course
Framework







Introduction

The AP Spanish Literature and Culture course is designed to provide
students with a learning experience equivalent to that of a college/university
survey course in literature written in Spanish. This thematically based course
introduces students to the formal study of a representative body of texts from
Peninsular Spanish, Latin American, and U.S. Hispanic literature, including
short stories, novels, poetry, drama, and essays, ranging from the Medieval

period to the present.

The course provides opportunities for students to
demonstrate their proficiency in Spanish across

the three modes of communication (interpretive,
interpersonal, and presentational) at the Intermediate
High to Advanced Mid range of performance of ACTFL's
Proficiency Guidelines. It includes exploration of the
five goal areas (communication, cultures, connections,
comparisons, and communities) outlined in ACTFL's
World Readiness Standards for Learning Languages.
The overarching aims of the course are to provide
students with ongoing and varied opportunities to
further develop their proficiencies across a range of
language and analytical skills—with special attention

to critical reading and analytical writing—and to
encourage them to reflect on the many voices and
cultures included in a rich and diverse body of literature
written in Spanish.

The inclusion of “and Culture" in the title of the course
reflects a purposcful alignment of the course to a
standards-based Spanish curriculum. In particular,
the course reflects a meaningful integration of the
cultures, connections, and comparisons goal areas

of ACTFL's World-Readiness Standards for Learning
Languages. Emphasis is placed on approaching

the study of literature through global, historical, and
contemporary cultural contexts, Teachers and students
are encouraged to make interdisciplinary connections
and explore linguistic and cultural comparisons. A key
objective of the course is to encourage students not
only to understand and retell the content of the texts

AP Spanish Literature and Culture Course and Exam Description

they read, but also to relate that content to literary,
historical, sociocultural, and geopolitical contexts
in Spanish.

The course is founded on a required reading list of

38 titles from the 14th century to the contemporary
period, including works that are linguistically and
thematically challenging. The ultimate goal is for
students to read critically, think deeply, and write
analytically to demonstrate their understanding of

the representative texts and to apply what they have
learned from the required texts to others. The study
of the required texts is enhanced by the inclusion of
other thematically related literary texts, works of art,
music, and films to encourage exploration from multiple
perspectives, as well as to encourage students to
make connections and comparisons. Students should
engage in class and small group discussions. They
should also participate in independent and group
research projects and share their findings in written or
oral presentations.

The course aims to help students progress beyond
reading comprehension to read with critical, historical,
and literary sensitivity. This is an ambitious goal, but it
is the hope that when students apply the methods of
literary analysis suggested in the course, and focus
their attention on linguistic detail coupled with critical
interpretation and analysis of texts, they will acquire
skills that they will be able to apply to many other
areas of learning and life.

Course Framework V.1 | 11
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Course Framework
Components

Overview
This course framework provides a clear and detailed description of the course
requirements necessary for student success.

The course framework includes
two essential components:

€ COURSE SKILLS

The course skills are central to the study and practice of Spanish literature
and culture, Students should develop and apply the described skills on a
regular basis over the span of the course.

€) COURSE CONTENT

The course content is organized into units of study that take a
chronological approach to the study of the literary works. These units
comprise the content that colleges and universities typically expect
students to master to qualify for college credit and/or placement.

AP Spanish Literature and Culture Course and Exam Descriplion
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AP SPANISH LITERATURE
AND CULTURE

Course
Skills

The AP Spanish Literature and Culture skills describe what a student should be
able to do while exploring course concepts. The table that follows presents these
skills, which students should develop through frequent repetition and practice
during the AP Spanish Literature and Culture course. These skills form the basis of
the tasks on the AP Exam.

The unit guides later in this publication spiral these skills throughout the course.
Course content may be paired with a variety of skills on the AP Exam.

More detailed information about teaching the course skills can be found in the
Instructional Approaches section of this publication.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 15
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Course Framework

AP Spanish Literature and Culture Course and Exam Description



AP SPANISH LITERATURE
AND CULTURE

Course
Content

This course framework provides a clear and detailed description of the course
requirements necessary for student success. The framework specifies what
students must know, be able to do, and understand, with a focus on course skills,
required texts, and themes that encompass core principles and theories of the
discipline. The framework also encourages instruction that prepares students for
advanced literature courses in Spanish and other college/university humanities
courses by building skills in critical reading and literary analysis and contextualizing
literary works within historical, geopolitical, sociocultural, and cultural contexts.

Required texts
The content is grounded in the following 38 required texts. The required readings
for this course and its exam sometimes present difficult human issues and
situations that may be challenging for some students. Teachers should prepare,
guide, and support their students as they engage with these texts.

= |sabel Allende, “"Dos palabras”

= Andnimo, "Romance de la pérdida de Alhama"”

= Andénimo, Lazarillo de Tormes (Prélogo; Tratados 1, 2,3, 7)

= Gustavo Adolfo Bécquer, Rima LIll ("Volveran las oscuras golondrinas”)

= Jorge Luis Borges, "Borges y yo*

= Jorge Luis Borges, "El Sur”

= Julia de Burgos, "A Julia de Burgos”

= Miguel de Cervantes, Don Quijote (Primera parle, capitulos 1-5,8y 9;
Segunda parte, capitulo 74)

= Julio Cortazar, "La noche boca arriba”

= Hernan Cortés, “Segunda carta de relacion” (selecciones)
= Sor Juana Inés de la Cruz, "Hombres necios que acusais”
= Rubén Dario, "A Roosevelt”

= Don Juan Manuel, Conde Lucanor, Exemplo XXXV (“De lo que acontecié a un
mozo que casd con una mujer muy fuerte y muy brava®)

= QOsvaldo Dragiin, £/l hombre que se convirtio en perro

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 17
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= Carlos Fuentes, "Chac Mool”
= Federico Garcia Lorca, La casa de Bernarda Alba

= Federico Garcfa Lorca, "Prendimiento de Antofito el
Camborio en el camino de Sevilla”

* Gabriel Garcia Marquez, “El ashogado mas hermoso
del mundo”

= Gabriel Garcfa Marquez, "La siesta del martes”

= Garcilaso de la Vega, Soneto XXIII ("En tanto que de
rosay azucena”)

= Luis de Géngora, Soneto CLXVI("Mientras por
competir con tu cabello®)

= Nicolas Guillén, "Balada de los dos abuelos”
= José Marla Heredia, "En una tempestad”

= Miguel Leén-Portilla, Vision de los vencidos (dos
secciones: "Los presagios, segin los informantes
de Sahagun”y "Se ha perdido el pueblo mexica”)

= Antonio Machado, “He andado muchos caminos”

= José Marti, “Nuestra América”

= Rosa Montero, "Como la vida misma”

= Nancy Morején, “Mujer negra”

= Pablo Neruda, "Walking around”

= Emilia Pardo Bazan, “Las medias rojas”

= Francisco de Quevedo, Salmo XVII (“Miré los muros
de la patria mia")

= Horacio Quiroga, “El hijo”

= Tomas Rivera, ...y no se lo tragd Ia tierra

(dos capitulos: ...y no se lo tragé la tierra™ y
“La noche buena")

= Juan Rulfo, “No oyes ladrar los perros”
= Alfonsina Storni, "Peso ancestral”

= Tirso de Molina, El burlador de Sevilla y convidado
de piedra

= Sabine Ulibarri, "Mi caballo mago”
= Miguel de Unamuno, San Manuel Bueno, martir

AP Spanish Literature and Culture Course and Exam Description

Themes

The six required course themes in AP Spanish
Literature and Culture provide a meaningful basis

for making contextual connections among works of
different genres, periods, movements, and techniques.
Instruction should overlap the themes within the units
instead of creating units that are organized around just
one theme.

Temas del curso

Lassocledades
en contacto

La dualidad La construccion
delser del género
| as relaciones Eltiempoy
interpersonales el espacio

La ¢creaclon literaria

Under each theme there are four to six recommended
organizing concepts that are provided to suggest ways
to explore the themes and make meaningful contextual
connections among works.

One way to design instruction using the themes

and their organizing concepts is to create essential
questions that serve to motivate students and guide
classroom investigations, learning activities, and
assessments. Essential questions are designed

to spark students’ curiosity and encourage them

to consider how course content relates to larger
questions and issues in the study of literature and in
the humanities in general. Essential questions allow
students to investigate and express different views
on issues, make connections to other disciplines and
compare products, practices, and perspectives of target
cultures to their own.

Listed on the following pages are the six required
course themes with their suggested organizing
concepts, some sample essential questions, and
sample groupings of the required texts. Teachers may
create their own way of designing thematic instruction
and may invent their own essential questions.

Course Framework V.1 | 18
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THEME 1: LAS SOCIEDADES EN CONTACTO

Organizing Concepts:

= Laasimilacién y la marginacion
= Ladiversidad
= Las divisiones socioeconémicas
= Elimperialismo
= Elnacionalismo y el regionalismo
Essential Questions:
= ;De qué manera las perspectivas de una cultura afectan la
representacion de eventos histéricos?

= Cdémo los miembros de una minoria cultural se resisten (o se asimilan) a
las costumbres y las perspectivas de la mayoria dominante?

= ¢Coémo se representan en obras literarias de distintos periodos y diversas
culturas las relaciones entre grupos socioculturales (clases sociales,
grupos étnicos, etc.)?

Sample Groupings of Required Readings:
= Anonimo, Lazarillo de Tormes; Dragun, El hombre que se convirtié en
perro (Las divisiones socioeconémicas)

= Cortés, "Segunda carta de relacién"; Leon-Portilla, Visién de los
vencidos; Marti, "Nuestra América”; Dario, "A Roosevelt” (El imperialismo)

THEME 2: LA CONSTRUCCION DEL GENERO

Organizing Concepts:

= Elmachismo
= Lasrelaciones sociales
= Elsistema patriarcal
= Lasexualidad
= Latradiciony laruptura
Essential Questions:
= (Coémo revela la literatura los cambios en la percepcion de los géneros
masculino y femenino?

= ¢De qué manera han servido los factores socioculturales como
instrumentos de cambios (0 no) en la representacion de los géneros?

= ;Como ha cambiado la representacion de lo femenino (voces femeninas,
personajes femeninos) a lo largo de la historia de la literatura?

Sample Groupings of Required Readings:
= Pardo Bazan, “Las medias rojas”; Burgas, “A Julia de Burgos"; Morejon,
"Mujer negra”; Allende, “"Dos palabras” (La tradicion y la ruptura)

= Sor Juana, "Hombres necios que acusais”; Storni, "Peso ancestral”
(El sistema patriarcal)

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 19
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THEME 3: ELTIEMPO Y EL ESPACIO

Organizing Concepts:

= El carpe diemy el memento mori

= Elindividuo en su entorno

= Lanaturaleza y el ambiente

= Larelacién entre el tiempo y el espacio
= Eltiempo linealy el tiempo circular

La trayectoria y la transformacion
Essential Questions:

= (Coémo presentan las literaturas de distintas culturas los conceptos del
tiempo y el espacio?

= ;De qué manera los autores se valen del tiempo y el espacio para
construir una variedad de estados de animos o sentimientos (p. €. la
desorientacion, la nostalgia, el remordimiento)?

= ;Como se relacionan la representacion del espacio y el manejo del
tiempo en una obra literaria?

Sample Groupings of Required Readings:

= Quevedo, "Miré los muros de la patria mia”; Machado, "He andado
muchos caminos”; Neruda, “Walking around” (El individuo en su entorno)

= Garcilaso, Soneto XXIlI ("En tanto que de rosa y azucena"); Gongora,
Soneto CLXVI ("Mientras por competir con tu cabello”); Bécquer, Rima LIl
("Volveran las oscuras golondrinas”) (El carpe diemy el memento mori; La
trayectoria y la transformacion)

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 20
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THEME 4: LAS RELACIONES INTERPERSONALES

Organizing Concepts:
= Laamistady la hostilidad
= Elamory el desprecio
= Lacomunicacién o falta de comunicacion
= Elindividuo y la comunidad
= Lasrelaciones de poder
= Lasrelaciones familiares
Essential Questions:
= ;De qué manera se transforma el/la protagonista de unaobraa
consecuencia de sus relaciones con otros personajes?

= ;De qué manera los individuos contribuyen o perjudican al bienestar de la
familia o la comunidad?

= JCAmo influye el contexto sociocultural en el desarrollo de las relaciones
interpersonales?
Sample Groupings of Required Readings:
= Quiraga, “El hijo"; Rulfo, “No oyes ladrar los perros” (Las relaciones
familiares)

= Garcia Lorca, La casa de Bernarda Alba; Rivera, ...y no se lo trago la tierra
(Las relaciones de poder; La comunicacidn o la falta de comunicacion)

THEME 5: LA DUALIDAD DEL SER

Organizing Concepts:
= La construccion de la realidad
= La espiritualidad y la religion
= Laimagen publica y laimagen privada
= Laintrospeccién
= Elserylacreacion literaria
Essential Questions:

= ¢(Qué preguntas plantea la literatura acerca de la realidad y la fantasfa?
= ;Coémo influye el contexto sociocultural o histérico en la expresion de
laidentidad?

= ;Cudles el significado de la vida (para un personaje, para un autor) y
como se relaciona esto con las creencias o ideas en cuanto a la muerte?

Sample Groupings of Required Readings:

= Borges, “Borges y yo"; Unamuno, San Manuel Bueno, martir (La imagen
publicay laimagen privada)

= Cervantes, Don Quijote; Cortazar, “La noche boca arriba"; Garcia Marquez,
"El ahogado mas hermoso del mundo” (La construccion de la realidad)
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THEME 6: LA CREACION LITERARIA

Organizing Concepts:

= Laintertextualidad

= Laliteratura autoconsciente

= Elproceso creativo

= Eltextoy sus contextos
Essential Questions:

= ;Qué factores motivan a los escritores a crear sus obras literarias?

= ;De qué manera la intertextualidad contribuye al significado de una
obra literaria?

= ;Coémo influye en la experiencia de los lectores la presencia de la
literatura misma como tema de una obra literaria?

Sample Groupings of Required Readings:
= Don Juan Manuel, Conde Lucanor, Exemplo XXXV (“De lo que acontecié

aun mozo que caso con una mujer muy fuerte y muy brava®); Anénimo,
Lazarillo de Tormes (La literatura autoconsciente)

= Borges, "Borges y yo"; Cervantes, Don Quijote (El proceso creativo)

LITERARY TERMS When students are asked to engage in literary

The literary terms used in AP Spanish Literature and analysis, they should do so using the appropriate
Culture range from basic to advanced. The list of literary terms. Consistent practice in identifying,
terms provided contains a representative selection explaining, and applying literary terms with corrective
of terms used in AP classes and in college and feedback will develop students’ abilities to use these
university courses including Introduction to Literary terms effectively.

Analy§is ar.1d survey coqrsgs 9f Pe.ﬂiNSU'af a"{’ Lf’ﬁ" The Glossary of Literary Terms for the AP Spanish
American llt‘eratures. This listis neither prescru? tive Literature and Culture Course provides additional
nor exhaustive; teachers may supplement the list as details, definitions, and examples.

they wish for their instruction. The list of literary terms
is intended to set a baseline expectation for the terms
students should be able to identify, explain, and apply in
their study of the texts on the required reading list.

The terms are grouped in a general progression in
ability to interpret and analyze literary texts. Within each
of the three groups, six categories are provided:

General lerms

Terms that relate to narrative genres
Terms that relate to poetic genres
Terms that relate to dramatic genres
Rhetorical figures

Literary historical terms
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Progression of Literary Terms (from basic to advanced)

General: género: narrativa,
poesia, drama, ensayo;
ambiente, argumento,
ficcion, figura retérica, héroe,
imagen, lector, personaje,
protagonista, ptiblico,
suspenso, tema

Narrativa: autor, narrador;
cuento, novela; prosa

Poesfa: poema, poeta, voz
poética; verso, estrofa; ritmo,
métrica; rima consonante,
rima asonante

Drama: acto, escena,
escenario; comedia, tragedia;
didlogo, monologo; teatro

Figuras retéricas: metéfora,
simil; aliteracién, hipérbole,
onomatopeya, personificacion

General: ambigiledad,
analogfa, antagonista,
antihéroe, arquetipo,
atmosfera, carpe diem,
desenlace, fabula, in medias
res, ironfa, memento mori,
simbolo, tono, trama

Narrativa: cronica, flashback,
fluir de conciencia, narrador
omnisciente, narrador
limitado o narrativa en primera
persona, prefiguracion, punto
de vista o perspectiva

Poesia: heptasilabo,
octosilabo, endecasilabo,
alejandrino; arte menor, arte
mayor; encabalgamiento,
estribillo, lirica, poema épico,
redondilla, romance, sinalefa,
soneto, verso agudo, verso
esdrujulo, verso llano

Drama: accidén dramaltica:
exposicion, nudo o climax,
desenlace; acotaciones,
aparte, comedia del Siglo
de Oro, dramaturgo, teatro
del absurdo

Figuras retdricas: anafora,
antitesis, apdstrofe,
circunlocucidn o perifrasis,
elipsis, enumeracion,
eufemismo, gradacion,
hipérbaton

Historia literaria: Barroco,
Boom latinoamericano,
literatura Colonial, Edad
Media (medieval), Generacion
del 98, libro de caballerias,
Modernismo, Naturalismo,
novela picaresca, picaro,
Realismo, realismo magico,
Renacimiento, Romanticismo,
Siglo de Oro

AP Spanish Literature and Culture Course and Exam Description

General: alegoria, apologia,
caricatura, cromatismo

o simbolismo cromatico,
desdoblamiento, leitmotivo,
meta- (e.g.. metaficcion,
metateatro), parodia, sétira

Narrativa: narrativa epistolar,
narrador fidedigno, narrador
no fidedigno, narrador testigo,
narratario, pardbola

Poesia: diéresis, hiato,
sinéresis; verso blanco o
suelto, verso libre; cesura,
hemistiquio; polifonia,
polimetria; silva

Drama: anagnorisis, catarsis,
falla tragica, ironfa dramatica,
pathos, tres unidades

Figuras retéricas: asindeton,
cacofonfa, epfteto, metonimia,
paradoja, polisindeton,
sinécdoque, sinestesia,
retruécano

Historia literaria:
conceptismo, culteranismo,
costumbrismo,
existencialismo,
Neaoclasicismo,
Postmodernismo, surrealismo,
vanguardia
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COMPARATIVE WORKS

An essential skill that students need to develop during
the course and demonstrate on the examtis the ability
1o transfer what they learn from the required readings
{o ather comparabie warks. To build this skili, students
need frequent exposure to numerous jiterary and
artistic works from and beyond those required it

the course.

To this abm, examples of possible camparative texts
andfor art works are included in each unit for gase of
instruction and assessment, Some of the lexls incliuded
are required readlngs sliedled ih other bhits that align
with the warks being studied in the unit and reinforee
understanding across Ihe list. Making cannectians
among works an the Hs! provides muitiple exposures 1o
each text on the requlred reading list. Other suygested
lexts are nanrequired camparative works that serve

Lo build skills in applying what has been learned from
required lexts to ronrequlred ones. Ulthimately, the
goalis (o develop stedents’ abilivies Ih tdentifylng and
understanding intertextuality white providing therm with
awide variaty of rich fiterary texts and art warks.

Students should be encouraged to make every possible
coanecction between works they have read or seen

and the comparative texts and works of art, Thoy
should idantify similarities in thema, style, point of

view, tone, {anguage, characters, plot lines, and cutturaf
perspectivaes. {tis also important that students lcarn to
identify samitaritios and differences between texts.

sire v Coinga Course and Exam Description

UNITS

The course content is organized into units. The units
have been arranged in a logical chronclogical segeuence,
as this is the most common approach to crganizing

the course.

Pacing recommendations al the unit levef and on the
Course at a Glance provide suggestions for howto
teach the required cawrse content and administer
the Personat Progress Checks. The suggested ciass
perieds are hased on a schedule in which the class
meets live days a week far 45 minutes each day.
While these recommendatians have beenmade to
aid pianning, teachers shotitd of course adjust the
pacing based an the needs of their students, alternate
schedules {e.g., block schedulingl, or their school's
academic cafendar.
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Course at
a Glance

Plan

The Course at a Glance provides

a useful visual organization of

the AP Spanish Literature and

Culture curricular components,

including:

= Sequence of units, along

with suggested pacing.
Please note, pacing is based
on 45-minute class periods,
meeting five days each week
for a full academic year.

= Course skills across units.

Teach

SKILL CATEGORIES

BN Analysis BN Argumentation

M Cuitural Context  EM Language and
and Connections Convenlions
IEM Comparing IEN titerary
Literary Texis Discussions and
Presentations

4! Comparing Texts

and Arl
The required 38 texts are
organized chronologically across
the course's eight units.

Assess

Assign the Personal Progress
Checks—either as homework

or in class—for each unit.

Each Personal Progress Check
contains formative multiple-
choice and free-response
guestions. The feedback from
the Personal Progress Checks
shows students the areas where
they need to focus.

vwit  La época UNIT 1 si
: El siglo XVI
medieval 2 g
~7 =8 Class Periods ~19=20 ciass Periods
Analysis Analysis
Cultural Cd\l&l and Cultural Context and
Conneclions Connections
Argumnentation Argumentation
Language and Conventions Language and Convenlions
Literary Discussions and Literary Discusslons and
Presenlalions

Presentations

Conde Lucanor

Exemplo XXXV (“De lo que
acontecié a un mozo que caso
con una mujer muy fuerte y
muy brava")

“Romancedela
pérdida de Alhama”

Andnimo

Personal Progress Check 1

Multiple-choice: ~10 questions
Free-response: 2 questions
= Short-answer: Texl Explanation
= Essay: Analysis of a Single Text

Lazarillo de Tormes
Anénimo

Vision de los vencidos:
“Los presagios, segun
los informantes de
Sahagtin”

Miguel Leén-Portilla
“Segunda carta de
relaciéon”

Heman Cortés

Vision de los vencidos:
“Se ha perdido el
pueblo mexica”

Migue! Ledn-Portilla
Soneto XXIII

(“En tanto que de rosa y
azucena")

QGarcilaso de la Vega

Personal Progress Check 2

Multiple-cholce: ~20 questions
Free-response: 2 questions
= Short-answer: Text Explanalion
= Essay: Analysis of a Single Text

Vi | 25
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UNIT UNIT romantica, uNIT | La generacién
3 El siglo XVII 4 listay 5 del 98y el
Modernismo
naturalista
~25=26 class Periods ~9=10 Class Periods ~14=15 Class Periods
Analysis Analysis
Cultural Context and Cultural Context and Cutltural Context and
Connections Connections Connections
Comparing Texts and Art Comparing Lilerary Texls Comparing Literary Texts
Argumentation Argumentation Comparing Texts and Artl
Language and Conventions Language and Conventions Argumentation
Literary Discusslons and Literary Discussions and Lanquage and Conventions
Presenlations Presentations _—
Literary Discussions and
Soneto CLXVI “En una tempestad” Presestabions
{“Mientras por competir con Jogé Maria Heredia
tu cabello”) B R R S SRR San Manuel Bueno,
Luis de Géngora {{tmla [;“{ martir
T e “Volverdn las oscuras
Salmo XVII golondrinas”) gy —
(“Miré los muros de la Gustavo Adolfo Bécquer “He andado muchos
patria mia”) O A G caminos”
Francisco de Quevedo Las medias rojas Antonio Machado
SRR Emilia Pardo Bazén O b L s S
Hombres necios que @ = : PSRy
]
acusais José Marti
R e e e e ST e
P Ty ) “A Roosevelt
Don Quijote e
Miguel de Cervantes -
El burlador de Sevilla y Miiake Dl
convidado de piedra o st SR
Tirso de Molina
Personal Progress Check 3 Personal Progress Check 4 Personal Progress Check 5
Multiple-choice: ~20 questions Multiple-cholce: ~20 questions Multiple-cholce: ~20 questions
Free-response: 2 questions Freas-response: 2 questions Free-response: 2 questions
= Short-answer: Text and * Short-answer: Text Explanation = Short-answer: Text and
Art Comparison * Essay: Text Comparison Art Comparison
= Essay: Analysis of a Single Text = Fssay: Analysis of a Single Text
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unit  Teatro y poesia

6  delsiglo XX

vwir | El Boom
7 latinoamericano

Escritores
UNIT  contempordneos
8  deEstados Unidos
y Espaiia

en el camino de Sevilla
Pedexico Garcia Lorca
“Walkmg around”
Pablo Neruda

“Balada de los dos
abuelos™

Nicolds Guillén

“Mujer negra

Nancy Morejon

“A Julia de Bﬁrgos"

Julia de Burgos

“Peso ancestral”

Alfonsina Storni

“La noche boca amba
Juho Col‘lazax

"La siesta del martes”
Gabnel (:arcfa Mérquez
“El ahogado mas
hermoso del mundo”
Gabntl Garcia Marquez

"Dos palabras
Isabel Allende

~18=19 class Periods ~16=17 ciass Periods ~8=9 Class Periods
Analysis Analysis Analysis
Cultural Context and Cultural Context and Cultural Context and
Connections Connections Connections
Comparing Literary Texls Comparing Literary Texts Comparing Literary Texts
Comparing Texts and Art Argumentation Comparing Texts and Arl
Argumentation Language and Conventions Argumentation
Language and Conventions Literary Discussions and Language and Conventions

Presentations
Literary Discussions and - = Literary Discussions and
Presentations Borges y yo Presentations
— J Luis B .
La casa de Bernarda e s S “Mi caballo mago”
Alba “El Sur” Sabine Ulibarri
Jorge Luis B

Pederlco GarefaLorea s Lo M. -y no se lo trago la
El hombre que se “No oyes ladrar los txerra .ynoselo
convirtio en perro perros” tragé la tierra”
Osvaldo Dragiin Juan Rulfo Tomés Rwera
“Prendimiento de “Chac Mool” .y nose lo trago
Antoiiito el Camborio Ciidos Fisontas Ia tierra: “La noche

buena”

'l'omas R.lvexa

“Como la v1da misma”

Rosa Montero

Personal Progress Check 6 Personal Progress Check 7 Personal Progress Check 8
Multiple-choice: ~20 questlions Multiple-choice: ~20 questions Multiple-choice: ~20 questions
Free-response: 2 questions ) Free-response: 2 questions Free-response: 2 questions
» Short-answer: Text and = Short-answer: Text Explanation = Short-answer: Text and
Art Comparison = Essay: Text Comparison Art Comparison
= Essay: Analysis of a Single Text = Essay: Text Comparison
va | 27
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AP SPANISH LITERATURE
AND CULTURE

Unit
Guides

Introduction

Designed with extensive input from the community of AP Spanish Literature
educators, the unit guides offer teachers helpful guidance in building
students’ skills and knowledge. The suggested sequence was identified
through a thorough analysis of the syllabi of highly effective AP teachers
and the organization of typical college textbooks.

This unit structure respects new AP teachers’ time by providing one
possible sequence they can adopt or modify rather than having to build
from scratch. An additional benefit is that these units enable the AP
Program to provide interested teachers with formative assessments—the
Personal Progress Checks—that they can assign their students at the end
of each unit to gauge progress toward success on the AP Exam, However,
experienced AP teachers who are satisfied with their current course
organization and exam results should feel no pressure to adopt these units,
which comprise an optional sequence for this course.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 29
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Using the Unit Guides

. UNIT OPENERS
( . 7 ) e 4~ /— Developing Understanding provides an overview that
contextualizes and situates the content of the unit within the
scope of the course.

|__— The essential questions are thought-provoking questions that
motivate students and inspire inquiry.

nderstanding

| _— Building Course Skills describes specific aspects of the skills

Tt St B o

wvan—t i e that are appropriate to focus on in that unit.

by . -.~....-....--.M
" 3 - e Aoy et 2en = o -

C T e = P Preparing for the AP Exam provides helpful tips and common
L el student misunderstandings identified from prior exam data.
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|__—— The Unit at a Glance table shows the course skills and enduring

@ e i : understandings for the unit.
Enduring Understandings are the long-term takeaways

UNIT AT A GLANCE / S ; :
/ that leave a lasting impression on students. The enduring
e 1

Ctirtiteg S G Loy Obivctres o understandings for AP Spanish Literature and Culture relate to
e P~ ‘.::.:::'..:"‘N skills developed throughout the course.
=N . S~ If available for a particular skill, the learning objectives further

define what a student needs to be able to do to progress toward
the enduring understandings.

B
rrerry
* 3R WAz Semcacre tenes

T A — "~ The Skills for each unit are central to the study and practice of

Bouby e Spanish literature and culture.,
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AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 31

Return to Table of Contents

\\\\\\\\\\\,\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\N\\\\\\\\\\\\\\\\\\\\\\\\\\‘



Using the Unit Guides

l : I La época medseval

SAMPLE INSTRUCTIONAL ACTIVITIES

Toe samgie e o e e w4
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Actvtly  Shils  Sample Actie
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CRT AR AN Sy e $ i A e ek = el e by
Dt vy oy 30 e g @ 6 e

¥, Upit Planning Notes

24 | Cavmbaren wr A s L el ey Cmre e o Coepere

La spoca medieval 1

Conde Lucanor

Exemplo XXXV (“De lo que acontecio
a un mozo que casé con una mujer

muy fuerte y muy brava”)
Don Juan Manuel

THRUSS AND L i, 0 b Tl

L whcionen e 3o

CRCANTNG P

concErTs

COMPARATIVE L e VxSt e e B

WOSNIR)

Bl
y * Vo o

A i | e £, Commen 8 P Ty Conrnn b ¥7 | 3

AP Spanish Literature and Culture Course and Exam Description

The Sample Instructional Activities page includes optional

activities that can help tie together the content and skills of a
particular topic. Additionally, this page offers space for teachers

to make notes on their approach to the unit.

In addition to the required readings, these pages include

relevant themes and organizing concepts, comparative works,

and literary terms.

Course Framework V.1

| 32
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AP SPANISH LITERATURE
AND CULTURE

UNIT 1

La época
medieval

r9/ l ~7=8
CLASS PERIODS

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 33
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 1
Multiple-choice: ~10 questions
Free-response: 2 questions

= Short-answer: Text Explanation

= Essay: Analysis of a Single Text

AP Spanish Literature and Culfture Course and Exam Description Course Framework V.1 | 34
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ESSENTIAL
QUESTIONS

iComo se representan
las diversas culturas y
religlones de la época

en las obras literarias?

¢De qué manara

la perspectivao el
punto de vista afecta
la representacion de
eventos histéricos?

{Quéaspectos de la
literatura medieval
todavia se reflejan en
la literatura y la vida de
hoy en dia?

)

UNIT
1 ~7T=8 ciassperions

La época medieval

Developing Understanding

Medieval Spanish literature reflects the reality of the period. Linguistically, medieval Spanish
is very different from contemporary Spanish, so it will be necessary for teachers to assist
students with the language patterns for ease of comprehension. Itis also important to note
that oral tradition flourished during this period because few could read. Troubadours and
Jjuglares traveled from town to town sharing news and epic stories through song and poetry.
Written texts were often accompanied by artwork to facilitate understanding for readers.

Building Course Skills

By the end of the AP Spanish Literature
course, students should be able to perform
the following five tasks for each required
work: 1) explain the work's themes and
compare them to others; 2) identify literary
terms and analyze their effect in the work;
3) define the characteristics of the work’s
genre; 4) examine how the work reflects its
literary period or movement; and 5) discuss
the contexts that influenced the creation of
the work. In this first unit students should
be able to comprehend the texts that they
read. To that end, teachers can provide
opportunities for students to practice
summarizing and paraphrasing the works,
demonstrating that they understand the
basic features (characters, setting, plot, etc.).

Students should be able to identify themes
in the texts and explain how each theme is
developed using examples from the text.
They should also identify the structural,
stylistic, and rhetorical devices being
employed. It is also important to identify the
characteristics of the texts that define each
genre along with the aspects of the texts that
represent the period.

AP Spanish Literature and Culture Course and Exam Description

Preparing for the AP Exam

To prepare students for the listening section
of the AP Exam, teachers can use audio clips
that discuss the events and political climate
of the medieval period in Spain. Or, teachers
can use audio selections that highlight

the unique characteristics of the romance
vigjo tradition. For the multiple-choice and
free-response sections, students will need
to focus on the development of themes and
the characteristics of each genre, in addition
to defining the sociohistorical contexts of
the works from this unit. Teachers can assess
student progress by asking them to identify
the themes in each of the works and select
well-chosen examples. Teachers can also
ask students to analyze the characteristics
of the genres and define the contexts of

the works.

Course Framework V.1 | 35
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La época medieval

UNIT AT A GLANCE

Enduring

Understandings Skill Categories

Skills

Learning Objectives

Interpretive Analysis

Communication

XN Read/listen to and
comprehend literary texts.

Identify or describe
literary elements, voices,
and stylistic features.

[1.A4] Paraphrase the literary text.
[1.i] Summarize the plot of a literary text.

[1.Aiiil] Explain literary texts using
supporting details.

[1.c.1] Identify rhetorical figures.

[1.€ii Identify points of view.

[1.ciii| Describe stylistic features
(structure, setting, timeframes,
characters, style, point of view, tone).
[1.c1v| Make distinctions between

voices in order lo eslablish differences

in meaning.

[1.65] Make distinctions between

voices and the author's perspective in
order to establish differences in meaning.
[1.c¥| Make distinctions between stylistic
features in order to establish differences
in meaning.

Cultural Context

Cultures,
and Connections

Connections,
Comparisons,
and Communities

EXA Identify cultural
products, practices, or
perspectives.

EX:1 Explain the relationship
between cultural products,
practices, and perspectives
of target cultures.

Identify cultural products in texts
and visuals.

(2.A.il| Identify cultural practices in texts
and visuals.

Identify cultural perspectives
found in texts and visuals.

2.8 Explain how cultural products or
practices relate to cultural perspectives in
literary texts.

[2:8.1] Explain how cultural beliefs and
attitudes affect the interpretation of a text.

[2.8.11] Explain the role of cultural
stereotypes in texts.

[2.8.v| Explain the relationship
between a literary movement and
cultural perspectives.

Presentational Argumentation

Communication

B Present information in a
descriptive form.

X Create a thesis that
slates the purpose.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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La época medieval

UNIT AT A GLANCE (cont'd)

UNIT

Enduring
Understandings Skill Categories Skills Learning Objectives
Language Usage  Language and [X1 Use a variety of
Conventions vocabulary appropriate to
literary analysis.
Presentational [ Present and organize
Communication information logically.
Interpersonal Literary Discussions  EY Discuss texts and
Communication and Presentations contexts in a variety of
interactive oral formats
{not assessed).
EX Discuss texts and
contexts in a variety of
interactive written formats
(not assessed).
Presentational EXE Create and deliver oral
Communication presentations related to
course content in a variety of
formats (not assessed).
Cultures, EX:1 Share literary texts
Con nections, through activities within and
. beyond the classroom setting
Comp ansons’, . (not assessed).
and Communities

Language Usage

EX3 Share knowledge of
literature and culture with
communities beyond

the classroom setting
(not assessed).

E&d Use pronunciation
that is comprehensible
to the audience in

oral communication
{not assessed).

EXA] Self-monitor and adjust
language production in oral
and written communication
(not assessed).

&) Go to AP Classroom to assign the Personal Progress Check for Unit 1.

Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Descriplion

Course Framework V.1 | 37
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UNIT ’

1
SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

La época medieval

Activity Skills Sample Activity

1 1.A Chunking the Text
Assign each pair of students a different stanza from the poem, “Romance de la pérdida de Alhama.”
Ask them to interpret the stanza and explain what they think it means to the class. As pairs present,
help guide the students through questioning and facilitate transitions from one stanza to another.

2 1.A,1.C,  Marking the Text
2.A Have students use different colors of highlighters to mark names of important characters, settings,

literary terms, and other key elements of the text while they read. They can also make notes in the
margins to help them remember why each item is highlighted.

3 1.A,2A Window Panes
Have students illustrate the story, Conde Lucanor, using six drawings. Words should be used

minimally. The six drawings should demonstrate a complete understanding of the story, including its
cultural elements. After completing the drawings, have students work in pairs to retell the story in
Spanish using only their window pane drawings.

[, Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 38
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La época medieval

UNIT ==

Conde Lucanor

Exemplo XXXV (“De lo que acontecio
a un mozo que casé con una mujer
muy fuerte y muy brava”)

Don Juan Manuel

THEMES AND = Las sociedades en contacto
RECOMMENDED = Lasrelaciones de poder
ORGAN'Z'NG = Elmachismo
CONCEPTS
COMPARATIVE = Lasfabulas, "La tortugay la liebre,” Esopo
WORK(S)
LITERARY TERMS * Metacuento = Hipérbole
= Moraleja = Fabula
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 39
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T UNIT *

L.a época medieval

1

“Romance de la
pérdida de Alhama”

Anonimo

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Las sociedades en contacto
Las relaciones de poder
Elimperialismo

"La rendicion de Granada,”
Francisco Pradilla y Ortiz

“Abenamary el rey don Juan,”
Andnimo

In medias res

Verso octosilabo

Estribillo

Rima asonante en los versos pares

AP Spanish Literature and Culture Course and Exam Description

“Prendimiento de Antofiito
el Camborio en el camino de
Sevilla," Federico Garcia Lorca

Voz poética
Verso blanco
La tradicion oral
Polifonfa

Course Framework V.1 | 40
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AP SPANISH LITERATURE
AND CULTURE

UNIT 2
El siglo XVI

~19-20

— CLASS PERIODS

°)

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 41
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 2
Multiple-choice: ~20 questions
Free-response: 2 questions

= Short-answer: Text Explanation

= Essay: Analysis of a Single Text

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 42
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ESSENTIAL

QUESTIONS

= ;De qué manera afecta
el contexto histdrico,
soclocultural o
geopolitico la creacidén
literaria del siglo XVI?

= ;Cémo afecta la cultura
de los escritores en
la representacion de
eventos o de Ia historia
enun texto?

¢Cémo es posible
saber siun narrador
es fidedigno?

€

UNIT

El siglo XVI

Developing Understanding

2 ~19=20 cassperions

Literary works from the Spanish Renaissance—opening a period also known as the Golden
Age—are the focus of Unit 2. The 16th century is also the era when the colonial period began
in the Americas. Students will read works written on both sides of the Atlantic. This is an
important moment in literature because the language develops from its medieval rudimentary
forms into an art form. Students will become familiar with the characteristics of several
different genres and be able to make comparisons to works introduced in the previous unit.

Building Course Skills

In this unit, students should continue building
their comprehension skills by summarizing
and paraphrasing the texts that they read.
Students should be able to identify and
describe the works’ characters, plot, main
ideas, and important events. They should
move toward analysis by connecting themes
to characters in and across texts. Students
should also compare the themes and
structural, stylistic, or rhetorical features

of this unit's texts to texts they studied in
Unit 1 and to artwork from the same period.
Students will continue to expand their
knowledge of the circumstances in which
these texts were written through the study
of historical, geopolitical, sociocultural,

and other relevant contexts of each era.

In their encounters with texts with more
abstract meaning, students will move from
comprehension to interpretation, discussion,
and eventually, analysis.

AP Spanish Literature and Culture Course and Exam Description

Preparing for the AP Exam

In this unit, classroom activities can
emphasize the thematic complexity of

the texts, and students should practice
expanding their academic vocabulary to
discuss structural, stylistic, and rhetorical
elements. Students should compare the
features of one text to others on a regular
basis. Teachers can introduce new short
texts or text fragments similar to those on
the reading list to help students continue
practicing comparison. Attention should be
focused on summarizing key passages of
text, identifying literary terms, and comparing
themes between required texts.

Students should be able to explain themes
from the text and provide examples of
thematic development. They should also be
able to define and explore the characteristics
of the genre, period, or movement and the
literary techniques employed. Students
often struggle to construct well-organized
and effective essays. Teachers can help
build their skills in essay writing by providing
opportunities to work on an intraduction
with a strong thesis statement, development
of their ideas with relevant examples, and

a conclusion.

Course Framework V.1 | 43
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UNIT

2 El siglo XVI

UNIT AT A GLANCE

Enduring
Understandings Skill Categories Skills Learning Objectives

Interpretive Analysis EXN Read/listen to and « |1.A) Paraphrase the literary text.
Communication comprehend literary texts. . Summarize the plot of a literary text.

. |1,A.l[l| Explain literary texts using
supporting details.

KX Identify the theme in
atext.

K3 Identify or describe » [1.€.] Identify rhetorical figures.
literary ctc!n?nts, voices, = [1.cii] Identify points of view.
n L : sicoe
ang stystio feanives . Describe stylistic features
(structure, setting, timeframes,
characters, style, point of view, tone).
= [1.0.iv] Make distinctions between
voices in order to establish differences
in meaning.
» [1.c¥] Make distinctions between
voices and the author's perspective in
order to establish differences in meaning.
= [1.cvi] Make distinctions between slylistic
features in order to establish differences
in meaning.

Interpretive Cultural Context EXd Relate target language = [2.¢]] Identify features of a literary genre.
Communication and Connections texts to genres, periods, * [2Gii| Identify features of literary periods,
movements, and techniques. movements, historical and sociocultural
contexts.

= [2.ci] Identify structural or rhetorical
features in a text of the same period,
genre, or literary movement,

* [2.C.iv| Explain how the content and
stylistic features of a textrelate toa
genre, period, or literary movement.

= |2.6¥] Explain how features of a text
are characteristic of a genre, period, or
literary movement.

» [2.cvi] Identify the literary movement to
which a text belongs.

* [2.6wii| Explain how literary movements
reflect their cultural and historical context.

continued on next page
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El siglo XVI

j UNIT

UNIT AT A GLANCE (coni)

Enduring
Understandings Skill Categories Skills Learning Objectives
g
Interpretive Cultural Context EX3 Situate textual = |2.p4| Identify examples of formal and
Communication and Connections language and registers informal language.
within historical, social, and [2.011] Identify use of language registers to
: geopolitical contexts. reflect social relationships in texts.
(continued) .
[2.04ii] Identify linguistic features
representative of the time and place in
which a text was written.
[2.04v] Explain the relationship between
linguistic changes and historical/
geopolitical contexts.
|2.05] Compare textual language and
registers in texts produced in different
historical, social, and geopolitical contexts.
Cultures, EXd Relate texts to their 2,£.] Identify information from other
Connections, contexts (literary, historical, disciplines related to course content.
Comparisons, sociocultural, geopolitical). [2.£01] Explain how a text's content
and Communities relates to sociocultural, geopolitical,
or historical contexts.
[2.E.iii] Explain the relationship between
a literary text and its sociocultural,
geopolitical, and historical contexts.
[2.64v] Explain how behaviors and attitudes
present in texts reflect sociocullural,
geopolitical, and historical contexts.
Interpretive EXd Explain how a text Distinguish arguments from opinions.
Communication reflects or challenges [2.6.11] Explain how personal beliefs and
perceptions of a majority/ opinions affect textual interpretation.
mosiLy cukine; [2.G.ii] Make connections between
primary and secondary texts.
Presentational Argumentation B Present information in a
Communication descriptive form:
X Create a thesis that
states the purpose.
Language Usage  l-anguage and X1 Use a variety of
Conventions vocabulary appropriate to

literary analysis.

Use a variety of
grammatical and syntactic
structures.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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UNIT

2

El siglo XVI

UNIT AT A GLANCE (contd)

Enduring
Understandings Skill Categories Skills Learning Objectives
Interpersonal Literary Discussions ) Discuss texts and
Communication and Presentations contexts in a variety of
interactive oral formats
{not assessed).
EX:] Discuss texts and
contexlts in a variety of
interactive written formats
(not assessed).
Presentational 4 Create and deliver oral
Communication presentations related to
course content in a varicty of
formats (not assessed).
Cultures, X Share literary texts
Connections, through activities within and
Com pa risons beyond the classroom setting
2 con {not assessed).
and Communities
EEd Share knowledge of

Language Usage

literature and culture with
communities beyond

the classroom selling
{not assessed).

k&3 Use pronunciation
that is comprehensible
to the audience in

oral communication
(not assessed).

EX: Self-monitor and adjust
language production in oral
and written communication
{not assessed).

Go to AP Classroom to assign the Personal Progress Check for Unit 2.

Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Description
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El siglo XVI

UNIT

SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

Activity  Skills

Sample Activity

Summarizing/Paraphrasing
After reading a work or a fragment of a text, have students create a summary of it in their own words
in Spanish for someone who has never read the work or fragment.

Categorizing
Have students read Soneto XXIll and find textual examples to show how the poem is representative
of an Italian-style sonnet.

SOAPStone

After students read Lazarillo de Tormes, have students use a graphic organizer to capture each of
the following elements: speaker (narrative voice), occasion (the reason for writing), audience (to
whom is the text intended), purpose (why is the writer writing), subject (what is the writer writing
about), and tone (with what kind of emotion is the message being communicated).

1 T.A

2 1.B,1.C,
2C

3 1C. 2D

4 1.A

Debate
After students read Lazarillo de Tormes, have students debate whether or not the main character

was justified in stealing food.

[, Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 47
Return to Table of Contents

N A O NN NN SNAN

SNANARAN RN

SNNAR

NN

AR R R R R R SRR RGN

SRR

SSNNNCRRGRRR

SRR

RN

SRR EREURCRRR RIS

N



El siglo XVI

Lazarillo de Tormes

Anonimo

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Las sociedades en contacto

Las divisiones socioecondmicas
Las relaciones sociales

Las relaciones familiares
Elindividuo en su entorno

El hombre que se convirti6 en
perro, Osvaldo Dragiin

El periquillo sarniento, José
Joaquin Ferndndez de Lizardi

Protagonista
Antihéroe
Narratorio

Narrador fidedigno o no fidedigno

Narrador en primera persona
o limitado

AP Spanish Literature and Culture Course and Exam Description

Las relaciones interpersonales
La espiritualidad y la religion
Elindividuo y la comunidad

La construccion de la realidad
La literatura autoconsciente

“El garrotillo,” Francisco de Goya

Historia de la vida del Buscén,
Francisco de Quevedo

Hipérbole
Punto de vista
Flashback
Alusién
Alegoria

Course Framework V.1

Return to Table of Contents



El siglo XVI

J UET

Vision de los vencidos:
“Los presagios, segun los
informantes de Sahagun”
Miguel Leon-Portilla

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

AP Spanish Literature and Culture Course and Exam Description

= Las sociedades en contacto
» La espiritualidad y la religion
= Laconstruccion de la realidad

» Elcodice Mendoza, “Folio 2 recto,” Anénimo

= Simbolismo = Metéfora
= Imagen = Ambigledad
= Paralelismo » Polisindeton

Course Framework V.1 | 49
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UNIT

2 El siglo XVI

“Segunda carta de relacion”
Hernan Cortés

THEMES AND = Las sociedades en contacto = Lanaturalezay el ambiente

RECOMMENDED = La construccion de la realidad = La creacion literaria

ORGANIZING

CONCEPTS

COMPARATIVE = Historia verdadera de la = “Tenochtitlan,” Diego Rivera

WORK(S) conquista de la Nueva Espana, = “La conquista de México,”
Bernal Diaz del Castillo Juan Gonzalez

= Malinche, Laura Esquivel

LITERARY TERMS = Narrador testigo = Polisindeton
= Narratorio = Asindeton

= Enumeracion

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 50
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El siglo XVI

( UNIT Y —

Vision de los vencidos:
“Se ha perdido

el pueblo mexica”
Miguel Leon-Portilla

THEMES AND Las sociedades en contacto

RECOMMENDED Elimperialismo

ORGANIZING La trayectoria y la transformacion

CONCEPTS

COMPARATIVE The Conquest of Tenochtitlan,

WORK(S) from the ‘Conquest of Mexico'
series (oil on panel) Spanish
School, (17th century) / Private
Collection / The Bridgeman Art
Library (FRQ 2, 2015)
“Romance de la pérdida de
Alhama,” Anénimo

LITERARY TERMS Elegla = Tono
Imagen = Apostrofe
Cesura

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 51
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UNIT

2

Soneto XXIII

El siglo XVI

(“En tanto que de rosa y azucena’)
Garcilaso de la Vega

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Eltiempo y el espacio
El carpe diem y el memento mori

Soneto CLXVI, Luis de Gongora

Salmo XVII, Francisco de
Quevedo

“En perseguirme, mundo, ;qué
interesas?,” Sor Juana Inés
dela Cruz

Apdstrofe
Anéafora

Rima consonante
Cuarteto

Terceto

AP Spanish Literature and Culture Course and Exam Description

Elamory el desprecio
La trayectoria y la transformacion

“The Birth of Venus,”
Sandro Botticelli

“Idealized Portrait of a Lady
(Portrait of Simonetta Vespucci
as Nymph),” Sandro Botticelli

Endecasilabo
Cromatismo
Metéfora
Simbolo
Hipérbaton
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AP SPANISH LITERATURE
AND CULTURE

UNIT 3
El siglo XVII

o ~25=-26
)  CLASSPERIODS
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 53
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 3
Multiple-choice: ~20 questions
Free-response: 2 questions
= Short-answer: Text and
Art Comparison

= Essay: Analysis of a Single Text

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 54
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UNIT

3

"'25"26 CLASS PERIODS

ESSENTIAL
QUESTIONS

¢De qué manera
laintertextualidad
contribuye al significado
de una obra literaria?

¢{Cémo se transforma
un personaje a
consecuencia de

sus relaciones con
otros personajes?

{LComorevela
laliteratura las
perspectivas y las
practicas culturales en
las relaciones entre los
hombres y las mujeres
del siglo XVII?

. St 4

El siglo XVII

<> Developing Understanding

For Peninsular Spanish literature, the 17th century was the pinnacle of artistic production

and comprised the second half of the Golden Age. However, it also marked the beginning of
the decline of the Spanish empire. In this unit, students will encounter complex metaphors,
syntax, and advanced vocabulary. Writers of this period employed these complexities as a
way to criticize their social reality in a form of desenganio, or disillusionment. This provided the
opportunity to question commonly held traditions and perspectives.

Building Course Skills

Due to the complexity of the texts in this unit,
students should focus on understanding
implied meanings and ambiguities, relying

on the comprehension skills they practiced
in the first two units. Students should be

able to explain what and how the texts
communicate to the reader. Texts in this unit
share a rich, robust thematic complexity.
Students should practice comparing themes
from these works to those in nonrequired
texts, texts from previous units, and artwork
from the same period. They should be able to
identify intermediate-level literary terms and
explain how and/or why they are being used
in the texts.

Students will encounter many of the same
genres from Unit 2. Teachers can give

them opportunities to compare how the
genres have evolved. They should begin

to comprehend both how the period is
represented in the texts and how the period
influenced the creation of the texts. Students
should also identify cultural perspectives,
practices, and products in the texts and
make comparisons to those studied in
previous units.

AP Spanish Literature and Culture Course and Exam Description

Preparing for the AP Exam

By Unit 3, students are ready to begin
listening to author interviews in preparation
for that portion of the AP Exam. Teachers can
use interviews with contemporary authors
where they discuss literature or their creative
processes. Teachers can also incorporate
audio recordings of 17th century poetry,
clips that highlight important historical
events or examine works of the period, and
author biographies.

Students should be able to write essays
comparing the uses and effects of literary
figures and rhetorical devices, as well as
comparing a theme that the works have

in common. They should practice writing
short-answers comparing artwork from the
period to texts that share a common theme.
Due to the variety of genres in this unit,
students should practice writing essays in
which they analyze the characteristics of the
genre of one of the works by commenting on
the work’s structural and stylistic features.

In the essay, they should also analyze
cultural aspects from the period that appear
in the work. Teachers can also provide
opportunities for students to review prompts
from past AP Exams and evaluate each
other's samples to model effective written
literary analysis.

Course Framework V.1 | 55
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El siglo XVII

UNIT AT A GLANCE

Enduring
Understandings Skill Categories Skills Learming Objectives

Interpretive Analysis EX Readllisten to and * [1.Ad] Paraphrase the literary text.
Communication comprehend literary texts. = [1.A41] Summarize the plot of a literary text.

|1.A.II|| Explain literary texts using
supporting detalls.

X3 Identify or describe » [1.c. Identify rhetorical figures.
litarary elem?nts, voices, = || Identify points of view.
end styftio feanses. . Describe stylistic features
(structure, setting, timeframes,
characters, style, point of view, tone).
* [1.civ] Make distinctions between
voices in order to cstablish differences
in meaning.
» [1.6x| Make distinctions between
voices and the author’s perspective in
order to establish differences in meaning.
= [1.cwi| Make distinctions between stylistic
features in order to establish differences
in meaning.

EX3 Explain the function » [1.E4] Explain the significance of points
and/or the significance of view.

of rhetorical, structural, » [1.&ii] Explain the relationship between
and stylistic features. the structure of a text and jts content.

X3 Explain implied meanings
or inferences,

Cultures, Cultural Context EXA Explain the relationship = [2.8.] Explain how cultural products or

Connection s, and Connections between cultural products, practices relate to cultural perspectives in

Comparisons, practices, and perspectives literary texts.

and Communities of target cultures. - Explain how cultural beliefs and
allitudes affect the interpretation of a text.

. Explain the role of cultural

stereotypes in texts.

= [2.8.v] Explain the relationship
between a literary movement and
cultural perspectives.

continued on next page
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El siglo XVII

UNIT —

UNIT AT A GLANCE (cont)

Enduring
Understandings

Skill Categories Skills

Learning Objectives

Interpretive
Communication

Cultures,
Connections,
Comparisons,
and Communities

Cultural Context EXA Relate target language
and Connections texts to genres, periods,

movements, and techniques.

{continued)

EX3 Situate textual
language and registers
within historical, social, and
geopolitical contexts.

|2, Identify features of a literary genre.
[z.c1| Identify features of literary
periods, movements, historical and
sociocultural contexts,

[2.iii| Identify structural or rhetorical
features in a text of the same period,
genre, or literary movement.

[2.c.v| Explain how the content and
stylistic features of a text relateto a
genre, period, or literary movement.
[2.6] Explain how features of a text

are characteristic of a genre, period or
literary movement.

[2.cv| Identify the literary movement to
which a text belongs.

[2.cxi] Explain how literary movements
reflect their cultural and historical context.

2.0.] Identify examples of formal and
informal language.

2.D.ll| Identify use of language registers to
reflect social relationships in texts.

|2.0.411] Identify linguistic features
representative of the time and place in
which a text was written.

|2D.lv| Explain the relationship between
linguistic changes and historical/
geopolitical contexts.

reéféters in texts produced in different
historical, social, and geopolitical contexts,

EX3 Relate texts to their
contexts (literary, historical
sociocultural, geopolitical).

Identify information from other
disciplines related to course content,

[2.E.ii| Explain how a text's content

relates to sociocultural, geopolitical, or
historical contexts.

|2.641] Explain the relationship between

a literary text and its sociocultural,
geopolitical, and historical contexts.
[2.€.iv] Explain how behaviors and attitudes
present in texts reflect sociocultural,
geopolitical, and historical contexts.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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El siglo XVII

UNIT AT A GLANCE (conid)

Enduring
Understandings

Skill Categories

Skills

Leaming Objectives

Interpretive
Communication

Comparing Texts
and Art

#.A Relate texts to practices
and perspectives found in

a variety of media from the
target cultures

. Identify themes and features of
artistic representations.

« [4.a.1] Describe similar themes
and features between an artistic
representation and a literary text.

Presentational
Communication

Argumentation

B Present information in a
descriptive form.

X Create a thesis that
states the purpose.

EX3 Organize information,
concepts, and ideas in
presentations with a logical
and coherent progression
of ideas.

Language Usage

Presentational
Communication

Language and
Conventions

1 Use a variety of
vocabulary appropriate to
literary analysis.

I Use a variety of
grammatical and syntactic
structures.

4 Present and organize
information logically.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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El siglo XVII

UNIT AT A GLANCE (conid)

UNIT Y—

Enduring
Understandings Skill Categories Skills Leamning Objectives
In terpersonal Literary Discussions XY Discuss texts and

Communication and Presentations contexts in a variety of
interactive oral formats
(not assessed).

EX Discuss texts and
contexts in a variety of
interactive written formats
(not assessed).

Presentational EE4 Create and deliver oral

Communication presentations related to
course content in a variety of

formats (not assessed).

Cultures, X1 Share literary texts
Connections, through activities within and

Comparisons, beyond the classroom setting

and Communities (not assessad).

EA3 Share knowledge

of literature and culture
with communities beyond
the classroom setling
(not assessed).

Language Usage EXd Use pronunciation
that is comprehensible

to the audience in
oral communication
(not assessed).

Self-monitor and adjust
language production in oral
and written communication
{not assessed).

) Go to AP Classroom to assign the Personal Progress Check for Unit 3.
Review the results in class to identify and address any student misunderstandings.
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3
SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

El siglo XVII

Activity Skills Sample Activity

1 1.A,1C Read Alouds
Select a text or fragment of text (e.g., the first two paragraphs of Don Quijote). Read it aloud to the
class and pause to process it, taking time to unravel syntax and identify how literary figures and
rhelorical devices are used. If possible, project the fragment of text and make notes while working
through it to model how to annotate a text.

2 1.A,4A Change of Perspective
Have students recreate a scene from a studied text, but have them change a key element. For
example, they could recreate a scene from E/ Burlador de Sevilla but change the setting to the
present somewhere in the United States, or they could switch the genders of the characters.

3 2B Intertextualizing
Great authors are often great readers who incorporate key elements from their favorite texts into
their own works with their own personal touch. Have students compare Soneto XXIll by Garcilaso de
la Vega and Soneto CLXVI by Luis de Gongora and identify evidence of these types of elements.

4 1.A, 7.A, Role Play
7.C,7.D, To demonstrate comprehension, have students break into groups and act out a scene from a text
7.F7G in front of the class (e.g., the scene in which Don Quijote attacks the windmills, or when Don Juan
Tenorio meets Tisbea for the first time).

¢ Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 60
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El siglo XVII

( UNIT

Soneto CLXVI

(“Mientras por competir con tu cabello”)

Luis de Gongora

THEMES AND = Eltiempoy el espacio

RECOMMENDED = Elcarpe diemy el memento mori

ORGANIZING

CONCEPTS

COMPARATIVE = Soneto XXIlI, Garcilaso de la Vega

WORK(S) « Salmo XVII, Francisco de
Quevedo

= "En perseguirme, mundo, ;qué
interesas?,” Sor Juana Inés
delaCruz

LITERARY TERMS = Apdstrofe
= Anéfora

= Rima consonante
= Cuarteto

= Terceto

= Endecasilabo

= Cromatismo

AP Spanish Literature and Culture Course and Exam Description

Elamory el desprecio
La trayectoria y la transformacion

“The Birth of Venus,”
Sandro Botticelli

“Idealized Portrait of a Lady
(Portrait of Simonetta Vespucci
as Nymph),” Sandro Botticelli

Metafora
Simbolo
Gradacién
Enumeracién
Asindeton
Hipérbaton

Course Framework V.1 | 61
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= UNIT

El siglo XVII

3

Salmo XVII

(“Miré los muros de la patria mia™)
Francisco de Quevedo

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Eltiempo y el espacio
El carpe diemy el memento mori

Soneto XXl por Garcilaso
de la Vega or Soneto CLXVI,
Luis de Gongora

Rima consonante
Cuarteto

Terceto
Endecasilabo

AP Spanish Literature and Culture Course and Exam Description

La trayectoria y la transformacién
Laintrospeccion

"Sonetos de la muerte” and “Este
largo cansancio se hara mayor un
dia," Gabriela Mistral

“Dos patrias,” José Marti

Metafora
Enumeracién
Simbolo
Hipérbaton

Course Framework V.1 | 62
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El siglo XVII

( UNIT

“Hombres necios

que acusais”
Sor Juana Inés de la Cruz

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

La construccion del género
El machismo
El sistema patriarcal

El burlador de Sevilla y convidado
de piedra, Tirso de Molina

"A Julia de Burgos,”
Julia de Burgos

Cuarteto
Octosilabo
Retruécano
Paradoja

AP Spanish Literature and Culture Course and Exam Description

“Ti me quieres blanca,”
Alfonsina Storni

Antitesis
Imagen
Tono

Aliteracion

Course Framework V.1 | 63
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UNIT

3 El siglo XVII

Don Quijote

(Primera parte, capitulos 1-5, 8 y 9;
Segunda parte, capitulo 74)

Miguel de Cervantes

THEMES AND = Ladualidad del ser = Las sociedades en contacto
RECOMMENDED = La construccion de la realidad = Las divisiones socioecondmicas
ORGANIZING = Laimagen publicayla = Elindividuo en su entorno
CONCEPTS imagen privada « Laintertextualidad

= Elsery lacreacion literaria « Elproceso creativo

= Lacreacion literaria

COMPARATIVE * Quijote art by Gustave Doré = Niebla, Miguel de Unamuno
WORK(S) « “Visions of Don Quixote,” = “Lanoche boca arriba,”
Octavio Ocampo Julio Cortazar
= Amadis de Gaula, Garci Rodriguez
de Montalvo
LITERARY TERMS = Parodia = Hipérbole
= Sétira = Héroe
= Intertextualidad = Antihéroe
= Hipérbaton = Narrador fidedigno o no fidedigno

= Metaficcion

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 64
Return to Table of Contenls



El siglo XVII

( UNIT

El burlador de Sevilla
y convidado de piedra

Tirso de Molina

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

La construccion del género
El machismo

La sexualidad

Las relaciones sociales

El amor y el desprecio

Don Juan Tenorio, José Zorrilla

“Hombres necios que acusais,
Sor Juana Inés de la Cruz

Escenario

In medias res
Estribillo
Polimetria
Falla tragica
Didlego
Mondlogo

AP Spanish Literature and Culture Course and Exam Description

Elindividuo y la comunidad

El carpe diemy el memento mori
La espiritualidad y la religién

Las relaciones de poder

Soneto CLXVI, Luis de Géngora
Don Quijote, Miguel de Cervantes

Acotacion
Aparte
Romance
Redondilla
Humor

Ironia
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AP SPANISH LITERATURE
AND CULTURE

UNIT 4

La literatura
romantica,
realistay
naturalista

o] ~9-10
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit’s topics and skills.

Personal Progress Check 4
Multiple-choice: ~20 questions
Free-response: 2 questions

= Short-answer: Text Explanation

= Essay: Text Comparison

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 68
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ESSENTIAL

QUESTIONS

= ¢De qué manera los
autores utllizan el
tiempo y el espacio para
construir un estado de
animo o un sentimiento?

= (Como se representan
las caracterlsticas de un
movimiento o perfodo
literario en la literatura?

i{De qué manera

se transforma el/

la protagonistaa
consecuencla de su
relacion con otros
personajes ylo con
suambiente?

“

UNIT

4

"'9-1 0 CLASS PERIODS

La literatura
romantica, realista y

naturalista

Developing Understanding

In this unit, the first two works represent romanticism, which was a reaction to neoclassicism.
Neoclassicism prioritized order, symmetry, and objectivity; unity was valued over creativity.
Works reflecting romanticism value individual rights, creativity, the breaking away from norms,
and idealism. The later two works in the unit reflect characteristics of the two concurrent
Spanish literary movements that were reactions to romanticism during later part of the

19th century: realism and naturalism. These works provide acute descriptions of reality

that employ regional references and dialects. They often portray characters from the lower
and middle classes dealing with common social problems from the period. Naturalist works
include a pessimistic tone, however, contrasting with romanticism's idealism.

Building Course Skills

The textual layers of the works in this

unit continue to help create a distinction
between a simple understanding of a text
and analysis. As in previous units, students
should initially approach the texts for
comprehension. With careful attention to the
literary features of each text, students should
then interpret the author's implied message,
also taking into account the text's cultural
perspectives, products, and practices.
Utilizing this skill, students should be able

to interpret any ambiguities and nuances.

As themes become evident, teachers can
provide opportunities for explanation and
comparison to other texts and the visual arts.

Students should be able to accurately
employ a variety of basic and intermediate
literary terms while providing textual
examples in support of their arguments.
They should clearly connect the texts to

the corresponding period or movement and
elaborate on how the contexts contributed to
the creation of each text.

AP Spanlsh Literature and Culture Course and Exam Description

Preparing for the AP Exam

Teachers can continue to provide
opportunities to practice for the interpretive
listening section of the exam by listening

to author interviews, poetry, and clips that
accentuate the characteristics of the major
literary movements of the 19th century:

el Romanticismo and el Realismo y el
Naturalismo. Students should practice
identifying literary terms and determining
how or why they are being used in the text.
Students often struggle with identifying and
comparing the use of structural, stylistic, or
rhetorical devices. These skills are critical
for success in the multiple-choice section
aswell as in free-response question 4,

the text comparison essay. Additionally,
students tend to write short-answers instead
of essays in the text comparison essay. To
combat this, teachers can provide models
of essays that demonstrate a clear thesis
statement, structured body paragraphs, and
a defined conclusion.,

Course Framework V.1 | 69
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4 B La literatura romdntica, realista y naturalista

UNIT AT A GLANCE

Learning Objectives

Enduring

Understandings Skill Categories Skills

Interpretive Analysis KXY Read/listen to and
Communication comprehend literary texts.

KX Identify the theme in
a text.

K3 Identify or describe
literary elements, voices,
and stylistic features.

. |1.A.l| Paraphrase the literary text.
. Li_._A.j] Summarize the plot of a literary text.

B Explain literary texts using
supporting detalls.

« |12 Identify rhetorical figures.

» [1.¢iii] Identify points of view.

= [1.c.ll] Describe stylistic features
(structure, setting, timeframes,
characters, style, point of view, tone).

. |1.c.lv] Make distinctions between
voices in order to establish differences
in meaning.

= |1.cv| Make distinctions between
voices and the author's perspective in
order to establish differences in meaning.

* [1.c51] Make distinctions between stylistic
features in order to establish differences
in meaning.

Interpretive Cuitural Context EXH Relate target language
Communication and Connections texts to genres, periods,

movements, and techniques.

= |24 Identify features of a literary genre.

= [2.c11] Identify features of literary
periods, movements, historical and
sociocultural contexts,

= [2.ciiil Identify structural or rhetorical
features in a text of the same period,
genre, or literary movement.

« |2.6.1v| Explain how the content and
stylistic features of a textrelate to a
genre, period, or literary movement,

. Iz.c.vl Explain how features of a text
are characteristic of a genre, period or
literary movement.

« [2.6] Identify the literary movement to
which a text belongs.

= [2.61 Explain how literary movements
reflect their cultural and historical context.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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La literatura romdantica, realista y naturalista

UNIT AT A GLANCE (contd)

Enduring
Understandings

Skill Categories Skills

UNIT

o __\4_./_

Leaming Objectives

Interpretive
Communication

Cultures,
Connections,
Comparisons,
and Communities

X Situate textual
language and registers
within historical, soclal, and
geopolitical contexts.

Cultural Context
and Connections

(continued)

[2.04] Identify examples of formal and
informal language.

[2.041i] Identify use of language registers
to reflect social relationships in texts.
[2.0411] Identify linguistic features
representative of the time and place in
which a text was written.

!2.0.in Explain the relationship between
linguistic changes and historical/
geopolitical contexts.

Compare textual language and
registers in texts produced in different
historical, social, and geopolitical contexts,

EX3 Relate texts to their
contexts (literary, historical
saciocultural, geopolitical).

[2.£4] Identify information from other
disciplines related to course content,
[2.i] Explain how a text's content
relates to sociocuitural, geopolitical, or
historical contexts.

[2.64n] Explain the relationship between
a literary text and its sociocultural,
geopolitical, and historical contexts.
[2:€iv] Explain how behaviors and attitudes
present in texts reflect sociocultural,
geopolitical, and historical contexts.

Cultures,
Connections,
Comparisons,
and Communities

EX Describe structural
or stylistic similarities and
differences in two texts.

Comparing
Literary Texts

[3.A4] Explain similarities and differences
in rhetorical figures.

[3.A01] Explain similarities and differences
in points of view.

[3.ii] Explain similarities and differences
in stylistic features.

[a.Av] Explain the function of structural
features in texts related by period, genre,
or theme.

Ia.Aavl Explain the effect of rhetorical
features in texts related by period, genre,
or theme.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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UNIT
4 La literatura romadntica, realista y naturalista

UNIT AT A GLANCE (conid)

Enduring
Understandings Skill Categories Skills Leaming Objectives

Presentational Argumentation X Present information in a
Communication descriptive form.

X Create a thesis that
states the purpose.

X3 Organize information,
concepts, and ideas in
presentations with a logical
and coherent progression
of ideas.

Language Usage  Language and 21 Use a variety of
Conventions vocabulary appropriate to

literary analysis.

X Produce a
comprehensible written
work by observing writing
conventions of the

target language.

Interpersonal Literary Discussions  EEJ Discuss texts and

Communication and Presentations contexts in a variety of
interactive oral formats
(not assessed).

kX Discuss texts and
contexts in a variety of
Interactive written formats
(not assessed).

Presentational Create and deliver oral

Communication presentations related to
course content in a variety of

formals (not assessed).

conlinued on nex!l page
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La literatura romantica, realista y naturalista

UNIT AT A GLANCE (cont'd)

Enduring
Understandings Skill Categories Skills Learning Objectives
Cultures, Literary Discussions X Share literary texts
Connections, and Presentations through activities within and
i beyond the classroom setting
Comparisans, continued) (not assessed)
and Communities :
EA3 Share knowledge
of literature and culture
with communities beyond
the classroom setting
(not assessed).
Language Usage E& Use pronunciation

that is comprehensible
to the audience in

oral communication
(not assessed).

EX Self-monitor and adjust
language production in oral
and written communication
({not assessed).

m Go to AP Classroom to assign the Personal Progress Check for Unit 4.
Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1
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UNIT
4 La literatura romadntica, realista y naturalista

SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

Activity Skills Sample Activity

1 1.A,1C, Think Aloud
2D, 2E Project a text or a fragment of text for students to see. While reading it aloud, demonstrate how to
work through challenging passages of the text to achieve comprehension. Demonstrate how to
take notes, discuss reactions to the text, and most importantly, model how Lo jol down questions or
concerns while reading.

2 1.A,1.C, Close Reading
2C,2.D, Using ashort fragment of text, model how to identify and describe the use of literary figures and
2.E rhetorical devices, select effective textual examples for support in an essay, and/or analyze a text.

Have students practice in a class discussion format, calling on them to identify aspects of the
fragment or interpret its meaning.

[/ Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 74
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La literatura romdntica, realista y naturalista

UNIT

“En una tempestad”
José Maria Heredia

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Eltiempo y el espacio
La naturaleza y el ambiente

“El caminante sobre el mar de
nubes,” Caspar David Friedrich

"Hurricane at Tarpon Bend,”
Carl Brandien

“Cancidn del pirata,”
José de Espronceda

Heptasilabo
Endecasllabo
Poema no estréfico
Metonimia

AP Spanish Literature and Culture Course and Exam Description

Elindividuo en su entorno
La trayectoria y la transformacion

Salmo XVII,
Fransisco de Quevedo

San Manuel Bueno, martir,
Miguel de Unamuno

Apdstrofe
Aliteracién
Prosopopeya

Course Framework V.1 | 75
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4

La literatura romadntica, realista y naturalista

Rima LIII

(“Volveran las oscuras golondrinas™)

Gustavo Adolfo Bécquer

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Eltiempo y el espacio
La naturaleza y el ambiente

"Arrufos,” Belmiro de Almeida
Rima XI, Gustavo Adolfo Bécquer

Paralelismo
Anéafora
Encabalgamiento

AP Spanish Literature and Culture Course and Exam Description

Las relaciones interpersonales
El amor y el desprecio

“En una tempestad,”
José Maria Heredia

Pie quebrado
Hipérbaton
Exclamaciones
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La literatura roméntica, realista y naturalista

“Las medias rojas”
Emilia Pardo Bazan

UNIT

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

La construccién del género
Las divisiones socioecondmicas
La construccion de la realidad

"Paseo a orillas del mar,”
Joaquin Sorolla

“jAdios, Corderal," Leopoldo Alas
“Clarin”

Descripcién
Ambiente
Atmasfera
Dialogo

AP Spanlsh Literature and Culture Course and Exam Description

“El hijo," Horacio Quiroga
“Tamalada,” Carmen Lomas Garza

Narrador omnisciente
Prosopopeya
Regionalismaos
Sinestesia
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AP SPANISH LITERATURE
AND CULTURE

UNIT 5

La Generacion
del 98 y el
Modernismo

o] ~14-15
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit,

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 5

Multiple-choice: ~20 questions
Free-response: 2 questions

= Short-answer: Text and
Art Comparison

= Essay: Analysis of a Single Text

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 80
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UNIT o

ESSENTIAL

QUESTIONS

= ¢De qué maneralos
individuos contribuyen
o perjudican al bienestar
de la comunidad?

= iComoinfluye el

contexto soclocultural o
histérico en la expresién
de la identidad?

JQué efecto ticne el
uso de una mezclade
imagenes histdricas
y mitolégicas en una
obra literaria?

€

5 ~14-1 g CLASS PERIODS

e

La Generacion del
98 vy el Modernismo

Developing Understanding

The Spanish-American War of 1898 is the historical event that forms the backbone of the
works in this unit. The war marked the culmination of the period of decline for the Spanish
empire, as the remaining Spanish colonies gained independence and Spain was left to search
for a new identity. This is exemplified in the works of the Generation of 98, a group of authors
writing around 1898 who philosophically explored social problems facing society at the time.
El Modernismo, in contrast, marked the birth of a new American literary movement. The

first stage of Modernismo embraced free verse poetry, creativity, beauly, elegance, and the

abstract, while the second stage shifted to political commentary.

Building Course Skills

The texts in this unit are dynamic, profound,
and abstract. This provides another
oppartunity for students to transition

from comprehension and explanation to
interpretation and literary analysis. Teachers
can connect the texts with current events
or to students’ personal experiences to
facilitate class discussions. Making these
connections and observations can help
spark student analysis. Teachers can also
provide frequent opportunities to discuss
how or why a text presents a key literary
aspect (theme, literary term, genre, period/
movement, or context). In the discussions,
students should support their observations
with relevant, well-chosen textual examples
to illustrate their points. Students should
listen to audio clips that discuss relevant
aspects of the studied texts. Students
should also compare common themes
shared between studied texts and artwork
in relation to period, movement, genre,
and/or technique.

AP Spanish Literature and Culture Course and Exam Description

Preparing for the AP Exam

At this stage, students have read so many
works that remembering each one will be
challenging. Teachers can review and reuse
previously studied works by comparing
their key characteristics with the new works
from this unit. For the AP Exam, students
must recall characters, important events,
characteristics of genres, key literary terms,
themes, and contexts. Teachers may want
to utilize a graphic organizer or template to
fill out for each work so that students can jot
down pertinent information. They can then
use it to review for the exam.

Reviewing previous works will help prepare
students for the two free-response
questions they often struggle with: Text and
Art Comparison and Single Text Analysis. For
both, students need to identify and explain
the characteristics of a literary period,
movement, genre, or technique, Students
score higher on the AP Exam when they

are familiar with and able to define these
important elements of literary texts.

Course Framework V.1 | 81
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UNIT )

S

La Generacion del 98 y el Modernismo

UNIT AT A GLANCE

Enduring
Understandings Skill Categories Skills Leaming Objectives
Interpretive Analysis EEd Identify the theme in
Communication atext.
EE:1 Identify perspective,
attitude, or tone.
K3 Explain implied meanings
orinferences
Cultures, Cultural Context EX3 Relate texts to their = |21 Identify information from other
Connections, and Connections contexts (literary, historical, disciplines related to course content.
Comparisons, sociocultural, geopolitical). [2.£ii] Explain how a text's content
and Communities relates to sociocultural, geopolitical, or
historical contexts.
[2.E.l] Explain the relationship between
a literary text and its soclocultural,
geopalitical, and historical contexts,
[2.E.v] Explain how behaviors and attitudes
present in texts reflect sociocultural,
geopolitical, and historical contexts.
EXd Relate texts to [2.%i] Identify themes in a literary text that
contemporary global issues. are relevant to contemporary society.
[2%ii] Explain the relationship between
themes found in literary texts and
contemporary or global issues.
In temretive EXd Explain how a text lz.o.ll Distinguish arguments from opinions.
Communication reflects or challenges [2:6iii] Explain how personal beliefs and
perceptions of a majority/ opinions affect textual interpretation.
OGNy CuIN |z.o.m] Make connections between
primary and secondary texts.
Cultures, Comparing EX3 Identify thematic
Connections, Literary Texts connections between texts.
Comparisons,
33 Com h
and Communities WS Cormpan 1o

representation of historical
events in two texts.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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La Generacion del 98 y el Modernismo

UNIT AT A GLANCE (contd)

‘ UNIT B

Enduring
Understandings Skill Categories Skills Leamning Objectives
Interpretive Comparing Texts WA Relate texts to practices  * [4.A.] Identify themes and features of
Communication and Art and perspectives found in artistic representations.
a variety of media from the [4.A.ii] Describe similar themes
target cultures. and features between an artistic
representation and a literary text.
Cultures, 4B Situate texts within |48.4] Explain the significance of
Connections, literary and artistic heritages similar themes and features found
Comparisons, of the target culture. between an artistic representation and a
2 .
and Communities literary text.
Presentational Argumentation EX] Create a thesis that
Communication states the purpose.
EX3 Organize information,
concepts, and ideas in
presentations with a logical
and coherent progression
of ideas.
Cultures, B Elaborate and
Connections, support main points with
Comparisons, textual evidence.
and Communities
Presentational Language and [ Present and organize
Communication Conventions information logically.

Language Usage

Interpersonal
Communication

[ Produce a
comprehensible written
work by observing writing
conventions of the

target language.

[ Use a variety of literary
and critical terminology in oral
and written discussions of
texts in the target language.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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UNIT

5 La Generacioén del 98 y el Modernismo

UNIT AT A GLANCE (coni'd)

Enduring
Understandings Skill Categories Skills Learning Objectives
Interpersonal Literary Discussions ¥ Discuss texts and
Communication and Presentations contexts in a variety of
interactive oral formats
(not assessed).
EE Discuss texts and
contexts in a variety of
interactive written formats
(not assessed).
Presentational EX3 Create and deliver oral
Communication presentations related to
course content in a variety of
formats (not assessed).
Cultures, X1 Share literary texts
Connections, through activities within and
Comparisons, beyond the classroom setting
and Communities fol ik
EX3 Share knowledge of

Language Usage

(nol assessed).

literature and culture with
communities beyond
the classroom setting

EXd Use pronunciation
that is comprehensible
to the audience in

oral communication
(not assessed).

EXd Self-monitor and adjust
language production in oral
and written communication
(not assessed).

) Go to AP Classroom to assign the Personal Progress Check for Unit 5.
Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Description

Course Framework V.1
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== UNIT

La Generacion del 98 y el Modernismo 5

SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

Activity Skills Sample Activity
1 1A, 1E Questioning the Text
After reading a text, have students generate at least three different questions about it. Two should
elicit a response that demonstrates comprehension of the text, and one should require the person
who responds to present some analysis. -
2 5.D,6.C, Guided Writing
6.D Have pairs of students collaborate to create a well-written paragraph for a short-answer or an

essay. Their paragraph should include a strong topic sentence, well-chosen textual examples to
support the topic sentence, commentary that explains how or why the examples support the topic
sentence, and a transition to conclude the paragraph and prepare the reader for what would be the
next paragraph.

¢/ Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 85
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UNIT

5 La Generaci6n del 98 y el Modernismo

San Manuel Bueno, martir
Miguel de Unamuno

THEMES AND = Ladualidad del ser « Eltiempolinealyel
RECOMMENDED » Laespiritualidad y la religién tiempo circular
ORGANIZING » Laimagen piblicay la = Lanaturalezay el ambiente
CONCEPTS imagen privada = Laasimilaciony la marginaciéon

= Laintrospeccion

COMPARATIVE = Niebla, Miguel de Unamuno

WORK(S) = “Borgesyyo,” Jorge Luis Borges

LITERARY TERMS = Flashback = Simbolo
= Ambigiiedad = Punto de vista
= Personaje = Trama
= Narrador fidedigno o no fidedigno = Desdoblamiento
= Simil = Metaficcion
= Metafora = Yuxtaposicion

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 86
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La Generacion del 98 y el Modernismo

UNIT

““He andado

muchos caminos”
Antonio Machado

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORKI(S)

LITERARY TERMS

Las relaciones interpersonales
Elindividuo y la comunidad
La amistad y la hostilidad

"Caminante, son tus huellas,”
Antonio Machado

"Cancidn del pirata,”
José de Espronceda

Hipérbole
Alusion
Imagen

AP Spanish Literature and Culture Course and Exam Description

“Walking around,” Pablo Neruda
“La muralla,” Nicolds Guillén

“Las razones del viajero,”
Luis Garcia Montero

Simbolo
Hipérbole
Metéafora

Course Framework V.1
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gF UNIT
5 La Generacion del 98 y el Modernismo

“Nuestra Ameérica”
José Marti

THEMES AND = Lassociedades en contacto
RECOMMENDED = Elimperialismo
ORGANIZING = Elnacionalismo y el regionalismo
CONCEPTS
COMPARATIVE = Visién de los vencidos: = “Segunda carta de relacién,”
WORK(S) “Los presagios, segun los Hernan Cortés
informantes de Sahagun,” = Eldescontento y la promesa,
Miguel Leon-Portilla “Las férmulas del americanismo,”
Pedro Henriquez Urefia
LITERARY TERMS = Metéfora = Hipérbole
= Simil = Tono
= Simbolo = Antftesis
= Metonimia = Paradoja
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 88
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La Generacion del 98 y el Modernismo

“A Roosevelt”
Rubén Dario

UNIT

THEMES AND = Las sociedades en contacto
RECOMMENDED = Elimperialismo
ORGANIZING = Elnacionalismo y el regionalismo
CONCEPTS
COMPARATIVE = Time magazine covers from
WORK(S) March 3, 1958 and July 3, 2006

= “LaUnited Fruit Company,”

Pablo Neruda

= Visién de los vencidos: “Se ha
perdido el pueblo mexica,”
Miguel Ledn-Portilla

LITERARY TERMS * Imagen
= Paradoja

= Antitesis
= Metonimia

AP Spanish Literature and Culture Course and Exam Description

“Segunda carta de relacion,”

Hernan Cortés

Roosevelt As the Rising Sun of

Yankee Imperialism

Verso libre
Simbolo
Apostrofe
Prosopopeya

Course Framework V.1
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La Generacion del 98 y el Modernismo

“El hijo”

Horacio Quiroga

THEMES AND = Lasrelaciones interpersonales
RECOMMENDED = Las relaciones familiares
ORGANIZING = Laconstruccién de la realidad
CONCEPTS
COMPARATIVE = "The Hunter’s Return,”
WORKI(S) Thomas Cole
= "No oyes ladrar los perros,”
Juan Rulfo
LITERARY TERMS = Metaficcién = Ambigiiedad
= Desdoblamiento = Fluir de conciencia
= Ambiente = Narrador fidedigno o no fidedigno

= Prosopopeya

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 90
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AP SPANISH LITERATURE
AND CULTURE

UNIT 6

Teatro y
poesia del
siglo XX

(% I ~18-19
CLASS PERIODS

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 91
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 6
Multiple-choice: ~20 questions
Free-response: 2 questions
= Short-answer: Text and
Art Comparison

= Essay: Analysis of a Single Text

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 92
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UNIT

6

’ "'1 8-1 9 CLASS PERIODS

ESSENTIAL

QUESTIONS

= (Con quéintencion
presentaun autor o
una autora problemas
soclales en la literatura?

= ¢(Dequémanerala
sociedad afectala
identidad personal
de unindividuo?

2Como se presenta

el nacionalismo (o la
identidad nacional) en
laliteratura?

>

Teatro y poesia del

siglo XX

Developing Understanding

The first third of the 20"™ century was marked by World War | and the Spanish Civil War, forcing
an artistic departure from el Modernismo. Works from this period are characterized by their
questioning of daily life, their insistence upon defining identity, and experimentation with

new literary forms and ideas. The period can be subdivided according to artistic production.
Vanguard authors attempted to break with all previous movements, experimenting with
creativity and ingenuity while establishing free verse poetry as a principal form of expression
and renewing the uses of metaphors and imagery. Afro-Caribbean poetry from the period
includes auditory elements and neologisms and explores mestizaje. Surrealist works from the
period juxtapose the unconscious with the conscious, making everyday situations illogical
and unexplainable. The Theater of the Absurd uses absurd, impossible, and hyperbolic

representations to highlight society’s problems.

Building Course Skills

For each text studied in this unit, students
should be able to identify the themes and
compare them to other works with ease.
Students should now begin to use advanced
literary terms in their discussions of literary
texts and in defining characteristics of
literary genres. Students should also analyze
the cultural perspectives, products, and
practices in each text.

To practice literary analysis, teachers

can select different elements of texts for
close reading. Students can discuss with
partners or in small groups, as a class, or
through writing. Frequent writing practice,
peer editing, and teacher feedback can
improve how students analyze a text and
support their ideas with textual examples,
Students should also listen to academic
presentations of literary criticism as models
of literary analysis.

AP Spanish Literature and Culture Course and Exam Description

Preparing for the AP Exam

This unit provides unique opportunities for
listening to poems read by their authors.
Listening to authors read their own poems
helps facilitate nuanced understanding of the
works. As in previous units, students should
listen to presentations that detail important
events from the period that contributed to
the creation of the works. They can also
listen to presentations about particular
aspects of the works or clips that review
information from previous units.

Students should also continue to listen to
author interviews. Because students often
summarize texts, they should practice
utilizing textual examples in their writing. This
is critical for success in all the free-response
questions, Students should practice making
a point or argument, supporting it with a brief
and carefully selected textual example, then
following it with a comment that connects
the example to their point or argument. Doing
so will help students develop literary analysis
in their writing.

Course Framework V.1 | 93
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Teatro y poesia del siglo XX

UNIT AT A GLANCE

Enduring
Understandings Skill Categories Skills Learning Objectives
Interpretive Analysis FX3 Explain the function = [1.£i] Explain the significance of points
Communication and/or the Signiﬁcance of of view.
rhetorical, structural, and = [1.Eii| Explain the relationship between
stylistic features. the structure of a text and its content.
EEd Explain perspective,
atlitude, or tone.
EEII Explain the development
of atheme in a text.
Interpretive Cultural Context EX Situate textual » [2.0i] Identify examples of formal and
Communication and Connections language and registers informal language.
within r?'.SIOI’iCal. social, and . Identify use of language registers
geopolitical contexts. to reflect social relationships in texts.

. Identify linguistic features
representative of the time and place in
which a text was written.

= |2.0lv| Explain the relationship between
linguistic changes and historical/
geopolitical contexts.

. Compare textual language and
registers in texts produced in different
historical, social, and geopolitical contexts.

Cultures, EX3 Relate texts to their = [2.&i] Identify information from other
Connections. contexts (literary, historical, disciplines related to course content.
£ z o S
Comparisons, sociocultural, geopolitical). - |2:ii] Explain how a text's content
and Communities relates to sociocultural, geopolitical, or
historical contexts.

. Explain the relationship between
a literary text and its sociocultural,
geopalitical, and historical contexts.

= |2.6iv] Explain how behaviors and
attitudes present in texts reflect
sociocultural, geopolitical, and
historical contexts.

Cultures, Comparing Literary  EXa Identify thematic
Connections, Texts connections between texts.
Comparisons, EX: Compare the
and Communities development of a theme in
two texts.
continued on next page
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Teatro y poesia del siglo XX

UNIT Y —

UNIT AT A GLANCE (contd)

N

Enduring
Understandings Skill Categories Skills Learning Objectives
Interpretive Comparing Texts WA Relate texts to practices = [4.A.] Identify themes and features of
Communication and Art and perspectives found in artistic representations.
a variety of media from the [4.Ai] Describe similar themes
target cultures. and features between an artistic
representation and a literary text.
Cultures, 48 Situate texts within [4.81] Explain the significance of similar
Connections literary and artistic heritages themes and features found between an
Comparison ; of the target culture. artistic representation and a literary text.
i
and Communities
Interpretive #€ Describe how a theme is
Communication developed in a work of art.
Presentational Argumentation X Create a thesis that
Communication states the purpose.
@3 Organize information,
concepts, and ideas
in presentations
with a logical and
coherent progression of ideas.
Cultures, EX Elaborate and
Connections support main points with
Com D aris on; textual evidence,
t]
and Communities
Presentational Language and [#3 Present and organize
Communication Conventions information logically.

Language Usage

Interpersonal
Communication

[ Produce a
comprehensible written
work by observing writing
conventions of the

target language.

[#3 Use a variely of literary
and critical terminology in
oral and written discussions
of texts in the target
language.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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—7 UNIT

—\ 6

Teatro y poesia del siglo XX

UNIT AT A GLANCE (contd)

Enduring
Understandings Skill Categories Skills Leamning Objectives
Interpersonal Literary Discussions Y Discuss texts and
Communication and Presentations contexts in a variety of
interactive oral formats
(not assessed).
EX Discuss texts and
contexts in a variety of
interactive written formats
{not assessed).
Presentational EX3 Create and deliver oral
Communication presentations related to
course content in a variety of
formats (not assessed).
Cultures, EX:1 Share literary texts
Con nections’ through activities within and
. beyond the classroom setting
Compansons,. . ot nieah
and Communities
EXd Share knowledge of
literature and culture with
communities beyond
the classroom setting
(not assessed).
Language Usage EX Use pronunciation

that is comprehensible
to the audience in

oral communication
(not assesscd).

EXd Sclf-monitor and adjust
language production in oral
and written communication
(not assessed).

m Go to AP Classroom to assign the Personal Progress Check for Unit 6.
Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Description

Course Framework V.1
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R A UNIT

Teatro y poesia del siglo XX 6

SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

Activity  Skills

Sample Activity

Have students begin by skimming a fragment of text for the tone and theme as a pre-reading
aclivity. Follow up by discussing reactions to the text. Then have students read the passage for
comprehension, identifying the main ideas and supporting details. Ask students to predict what
the rest of the text will be about. After students have read the remaining text, have them reflect on

Have students show their work as they read through a text for comprehension, similarly to how they
would do a proof in a geometry class. In one column, students should include the text or fragment.
In another column, students should write down their notes and questions, identify literary terms or

1 2.D,2E Guided Reading
their predictions.
2 1.E, 1G, Double-Entry Journal
1.H, 2.D,
2.E, 6.C,
6.E
themes, and make comments.
3 7.G Self-Editing/Peer-Editing

Project a sample essay In the classroom. Point out the essay's strengths and where improvements
are needed. Most importantly, indicate how it could be madified or changed to make improvements.
Then have students exchange their own essays with a partner and ask them to give each other
feedback similar to the feedback that was modeled for them.

[¢/ Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 97
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i T ——

6 J Teatro y poesia del siglo XX

La casa de Bernarda Alba
Federico Garcia Lorca

THEMES AND = Ladualidad del ser = Latradiciény la ruptura
RECOMMENDED = La construccion del género = Latrayectoriay la transformacién
ORGANIZING = Elsistema patriarcal = Elamory el desprecio
CONCEPTS = Lasdivisiones socioeconémicas = Lacomunicacion o falta de
= Laasimilacién y la marginacién comunicacion
= Ladiversidad = Laimagen plblicaylaimagen
= Elmachismo pilvada
COMPARATIVE = ...ynoselo tragd la tierra, "La noche buena,” Tomas Rivera
WORK(S)
LITERARY TERMS * Personaje = Simbolo
= Ambiente = Metéafora
= Acotacion = Simil
= Pdblico * Falla tragica
= Acto = lronia
= Tres unidades = Prefiguracion
= Tragedia = Hipérbole
= Dialogo
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 98
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Teatro y poesia del siglo XX

( UNIT

El hombre que se

convirtio en perro
Osvaldo Dragun

THEMES AND = Las sociedades en contacto
RECOMMENDED = Las divisiones socioecondmicas
ORGANIZING = Lasrelaciones familiares
CONCEPTS = Lasrelaciones de poder
COMPARATIVE = Eldelantal blanco,

WORKI(S) Sergio Vodanovic

= L azarillo de Tormes, Anénimo

= “Las medias rojas,”
Emilia Pardo Bazan

LITERARY TERMS * Personaje = Dialogo
= Ambiente = |ronia
= Acotacién = Satira
= Pdblico = Hipérbole

AP Spanlsh Literature and Culture Course and Exam Description
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UNIT )

6

“Prendimiento de
Antonito el Camborio

en el camino de Sevilla”
Federico Garcia Lorca

Teatro y poesia del siglo XX

THEMES AND = Las sociedades en contacto = Las divisiones socioecondmicas
RECOMMENDED = Las relaciones de poder = Elindividuo en su entorno
ORGANIZING

CONCEPTS

COMPARATIVE = "Romance de la luna, luna,”

WORK(S) Federico Garcia Lorca

= “Romance de la pérdida de
Alhama," Anénimo

LITERARY TERMS = Inmedias res = Simbolo
= Verso octosflabo = Imagen
= Rima asonante en los veros pares = Alusién
= Voz poética = Ambigiiedad
= Verso blanco = Verosimilitud
AP Spanlsh Literature and Culture Course and Exam Descriplion Course Framework V.1 | 100
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Teatro y poesia del siglo XX

“Walking around”

Pablo Neruda

UNIT Y —

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

La dualidad del ser
La construccion de la realidad

“Grito hacia Roma,”
Federico Garcia Lorca

“Prendimiento de Antoiiito
el Camborio en el camino de
Sevilla,” Federico Garcia Lorca

“Lonely Metropolis,” Janice Jong

Verso libre
Enumeracién
Simbolo
Imagen
Alusion
Asindeton

AP Spanish Literature and Culture Course and Exam Description

= Elindividuo en su entorno
= Laintrospeccion

= Polisindeton

Verosimilitud
Antitesis
= Paradoja

= Yuxtaposicion
= Sinestesia

Course Framework V.1 | 101
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UNIT )

(6

Teatro y poesia del siglo XX

‘“Balada de los

dos abuelos”
Nicolas Guillén

THEMES AND Las sociedades en contacto

RECOMMENDED Las relaciones interpersonales

ORGANIZING Eltiempo y el espacio

CONCEPTS

COMPARATIVE "Mujer negra,” Nancy Morejon

WORK(S) "Sensemaya,” Nicolds Guillén

LITERARY TERMS Verso libre = Elementos auditivos
Estribillo = Gradacion
Aliteracion = Apartes

AP Spanish Literature and Culture Course and Exam Description

Course Framework V.1
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ﬁt?o y poesi:a del siglo XX

“Mujer negra”

Nancy Morejon

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Las sociedades en contacto
Las relaciones interpersonales
Eltiempo y el espacio

"Balada de los abuelos,”
Nicolas Guillén

"Hombres necios que acusais,
Sor Juana Inés de la Cruz

Verso libre
Aliteracion

AP Spanish Literature and Culture Course and Exam Description

"Nuestra América,” José Marti
“Chac Mool,” Carlos Fuentes

Elementos auditivos
Gradacion

Course Framework V.1 | 103
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UNIT s
6 | Teatro y poesia del siglo XX

“A Julia de Burgos”
Julia de Burgos

THEMES AND = Ladualidad del ser = Elsistema patriarcal
RECOMMENDED = Laconstruccion del género = Laintrospeccién
ORGANIZING

CONCEPTS

COMPARATIVE = “Girl at Mirror,” Norman Raockwell

WORK(S) = “Hombres necios que acusais,”

Sor Juana Inés de la Cruz

LITERARY TERMS = Desdoblamiento * Imagen
= Voz poética = Verso libre
= Ambigiedad = Yuxtaposicién
= Metéfora * Aliteracién
= Simbolo = Asindeton
= Alusion = Enumeracion
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 104
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Teatro y poesia del siglo XX

“Peso ancestral”

Alfonsina Storni

THEMES AND .
RECOMMENDED .
ORGANIZING

CONCEPTS

COMPARATIVE ”
WORK(S) .
LITERARY TERMS "

AP Spanish Literature and Culture Course and Exam Description

La dualidad del ser = Elsistema patriarcal
La construccién del género = Laintrospeccion

"Mujer negra,” Nancy Morejon

"Hombres necios que acusais,”
Sor Juana Inés de la Cruz

Apdstrofe = Imagen
Endecasilabo = Alusién
Pie quebrado = Perspectiva
Simbolo

Course Framework V.1 | 105
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AP SPANISH LITERATURE
AND CULTURE

UNIT 7

El Boom
latinoamericano

o ~16-17

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 107
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Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 7

Multiple-choice: ~20 questions
Free-response: 2 questions

= Short-answer: Text Explanation
= Essay: Text Comparison

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 108
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ESSENTIAL

QUESTIONS

= ;Qué efectotienela
mezcla del realismo
conlo fantastico en
Ia literatura?

= ;Cémo se presenta
la critica socialen
la literatura?

= (Como afecta eluso
deltiempo linear y/o
el tiempo clrcular en
una narracion?

>

UNIT

7 L ~16=17 cLassrerions

El Boom

latinoamericano

Developing Understanding

In the 1960s and 1970s, literature by Latin American authors became widely popular and

read around the world. The works from this period are well-known for employing the literary
technique of magic realism, where the fantastical coexists with everyday realities. Many of
them also express social criticisms. One of the distinguishing characteristics of the works are
their vivid depictions of settings that allow readers to experience the sights, sounds, customs,

and traditions of Latin America.

Building Course Skills

Practicing literary analysis should

continue to be a focus in this unit.
Students should be able to clearly explain
and compare themes in texts. Literary
discussions, both written and oral, should
employ a variety of literary terms to discuss
stylistic, structural, and rhetorical features
of the texts. Students should define and
compare literary genres, periods, and
movements, They should also elaborate on
the roles that various contexts have in the
creation and interpretation of the texts.

As with previous units, students should
continue to analyze cultural perspectives,
products, and practices and compare them
to other studied texts. Students should listen
to audio selections that present literary
analysis, poetry, or contextual information
that will assist in their study of each text.
Students should then compare what they
hear and read to what they have learned

in other units. When writing or giving oral
presentations, students should organize
their thoughts so that their ideas are fully
expressed, developed, and presented in a
logical and clear order.

AP Spanish Literature and Culture Course and Exam Description

Preparing for the AP Exam

The authors studied in this unit gave
numerous interviews during their careers.
Many of the interviews included discussions
of their work, their careers as writers, and
other literary topics. Listening to fragments
of these interviews can help students better
understand the works that they study and
prepare them for the AP Exam. Students
should also listen to clips that emphasize the
characteristics of the Boom latinoamericano.

Students should continue practicing
free-response question 1, Text Explanation,
where they provide examples to show

how a theme is developed in one of the
works. Students should also continue to
practice writing essays, in particular, the

text comparison essay in free-response
question 4. Students can compare one of
the works from this unit to a nonrequired text
that shares a common theme and write an
analysis of how literary devices are utilized in
each text,

Course Framework V.1 | 109
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UNIT

7 El Boom latinoamericano

UNIT AT A GLANCE

Enduring
Understandings Skill Categories Skills Learning Objectives
Interpretive Analysis EX3 Explain the function . Explain the significance of points
Communication and/or the significance of of view.
rhetorical, structural, and . Explain the relationship between
stylistic features, the structure of a text and its content.
EXA Explain implied meanings
orinferences.
KXl Conncct themes orideas
to characters.
Cultures, Cultural Context EX Explain the relationship . Explain how cultural products or
Connections, and Connections between cultural products, practices relate to cultural perspectives in
. tices, and perspectives literary texts.
Comparisons o
and Zo mmu n,ltie " of target cultures. » [2:8iii] Explain how cultural beliefs and
attitudes affect the interpretation of a text,

. Explain the role of cultural
stereotypes in texts,

» [2.8.iv] Explain the relationship
between a literary movement and
cultural perspectives.

Interpretive EX:1 Situate textual . Identify examples of formal and
Communication language and registers informal language.

within historical, social, and
geopolitical contexts,

Identify use of language registers to
reflect social relationships in texts.
|2.D.m| Identify linguistic features
representative of the time and place in
which a text was written.

[2.0iv] Explain the relationship between
linguistic changes and historical/
geopolitical contexts.

Compare textual language

and reglsters In texts produced

in different historical, social, and
geopolitical contexts.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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El Boom latinoamericano

‘ UNIT

UNIT AT A GLANCE (contd)

Enduring

Understandings Skill Categories Skills Learning Objectives

Cultures, Comparing Literary ~ EX Describe structural = [a.Ai] Explain similarities and differences
Connections, Texts or stylistic similarities and in rhetorical figures.

Comparisons, differences in two texts. « [a:Aii] Explain similarities and differences
and Communities R paints of view,

. laA.§i| Explain similarities and differences
in stylistic features,

. |3.A.iv| Explain the function of structural
features in texts related by period, genre,
or theme.

. |a.A.v| Explain the effect of rhetorical
features in texts related by period, genre,
or theme.

EX: Compare cultural = [3.8.] Explain how distinct points of view
products, praclices, or from two literary texts and cultures
perspectives portrayed in compare to points of view from their
two texts. own culture.

- [a.s.lll Explain how representations
of cultural products, practices, or
perspectives compare to their own
literary culture.

Presentational Argumentation [ Create a thesis that

Communication states the purpose.
EXd Organize information,
concepts, and ideas in
presentations with a logical
and coherent progression
of ideas.

Cultures, B3 Elaborate and support

Comparisons, RIS

and Communities B3 Use sources available

in the target language to
support the interpretation of
texts and compare distinct
viewpoints,

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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UNIT

El Boom latinoamericano

7

UNIT AT A GLANCE (contd)

Enduring
Understandings Skill Categories Skills Leaming Objectives
Presentational Language and [ Present and organize
Communication Conventions information logically.
Interpersonal [3 Use a variety of literary
Communication and critical terminology
in oraland written
discussions of texts in the
target language.
Interpersonal Literary Discussions  EEN Discuss texts and
Communication and Presentations contexts in a variety of
interactive oral formats
(not assessed).
EX:d Discuss texts and
contexts in a variety of
interactive written formats
fnot assessed).
Presentational EZA Create and deliver oral
Communication presentations related to
course content in a variety
of formals {not assessed).
Cultures, X3 Share literary texts
connecaons’ through activities within and
. beyond the classroom setting
Comp ansons,_ . (not assessedi).
and Communities
EX3 Share knowledge
of literature and culture
with communities beyond
the classroom setting
{not assessed).
Language Usage EX Use pronunciation

that is comprehensible
to the audience in

oral communication
(not assessed).

EX3 Self-monitor and adjust
language production in oral
and written communication
(not assessed).

m Go to AP Classroom to assign the Personal Progress Check for Unit 7.
Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Description

Course Framework V.1
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El Boom latinoamericano

UNIT

SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

Activity  Skills

Sample Activity

1 7.A

Skimming/Scanning
Have students skim a text and quickly identify key words or phrases, identify the theme, and name
the genre or time period to which the text belongs.

2 5.B,5.C,
5.D, 5.E,
6.C, 6.E,
7.A,7.G

Gradual Release Writing or Speaking

Project an essay prompt. Then have students break into small groups to discuss possible
responses, how to organize the essay, a possible thesis stalement, and lexlual examples to supporl
their arguments. Then have them prepare an outline and assign an essay paragraph to each member
of the group. After writing, the group compiles all of the paragraphs into one complete essay.

3 1.E 1.F,
2B,7.A

Fishbowl

Split the class in half forming an inner and outer circle. Have the inner circle discuss and analyze one

of the texts. Than have the outer circle summarize the discussion. The inner circle should comment on
the themes, genre, use of literary figures and devices, and the relevant contexts found in the text. These
same elements should be included in the outer circle's summaries.

[, Unit Planning Notes

Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 113
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UNIT

7 )

El Boom latinoamericano

“Borges y yo”

Jorge Luis Borges

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

La dualidad del ser

Laimagen ptiblicay laimagen
privada

Laintrospeccion

“Las dos Fridas," Frida Kahlo

"A Julia de Burgos,”
Julia de Burgos

Narrador en primera persona
Ambigliedad

AP Spanish Literature and Culture Course and Exam Description

= Elsery lacreacionliteraria

= Lacreacion literaria

= Laliteratura autoconsciente
= El proceso creativo

Perspectiva
= Paradoja

Course Framework V.1
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El Boom latinoamericano

o UNIT Y—

“El Sur”

Jorge Luis Borges

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Las sociedades en contacto
El nacionalismo y el regionalismo

“La siesta del martes,”
Gabriel Garcia Marquez

La casa de Bernarda Alba,
Federico Garcia Lorca

Narrador omnisciente
Ambigiiedad

Imagen

AP Spanish Literature and Culture Course and Exam Description

Elmachismo

La relacion entre el tiempo y el
espacio

“El hijo,” Horacio Quiroga

"No oyes ladrar los perros,”
Juan Rulfo

Don Quijote, Miguel de Cervantes

Prefiguracion
Trama
Desdoblamiento

Course Framework V.1 |
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UNIT

El Boom latinoamericano

7

“No oyes ladrar
los perros”

Juan Rulfo

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

= Lasrelaciones interpersonales
= Elamory eldesprecio

= “Elsur,” Jorge Luis Borges

= “Las medias rojas,” Emilia Pardo
Bazéan

= Narrador omnisciente
= Didlogo
* Tono

AP Spanish Literature and Culture Course and Exam Description

La comunicacion o falta de
comunicacion

Las relaciones familiares

“Cruzando el Rio Bravo,” Luis
Jiménez

Prefiguracion
Ambiente
Atmdsfera

Course Framework V.1 | 116
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El Boom latinoamericano

“Chac Mool”

Carlos Fuentes

UNIT

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Eltiempo y el espacio

Eltiempo lineal y el tiempo
circular

“Mujer negra," Nancy Morejon
“El sur,” Jorge Luis Borges

Realismo mégico
Ambigiiedad
Desdoblamiento
Flashback
Personificacion

AP Spanish Literature and Culture Course and Exam Description

La trayectoria y la transformacién
Las relaciones de poder

“L.a noche boca arriba,” Julio
Cortazar

Atmésfera
Prefiguracién
Simbolo
Suspenso

Course Framework V1 | 117
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UNIT : - -
7 El Boom latinoamericano

“La noche boca arriba”
Julio Cortazar

THEMES AND = Eltiempoy el espacio = Larelacion entre el tiempoy
RECOMMENDED = Eltiempo linealy el tiempo el espacio

ORGANIZING circular = La construccion de la realidad
CONCEPTS

COMPARATIVE = “Continuidad de los parques,”

WORK(S) Julio Cortazar

= “Chac Mool," Carlos Fuentes

LITERARY TERMS * Ambigliedad * Atmésfera
* Desdoblamiento « Sinestesia
= Flashback = Suspenso
= Ambiente
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 118
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= UNIT
El Boom latmoamericano 7

“La siesta del martes”
Gabriel Garcia Marquez

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Las sociedades en contacto
Las divisiones socioeconémicas

“El sur,” Jarge Luis Borges
Lazarillo de Tormes, Anénimo

Descripcion
Ambiente
Flashback
Didlogo

AP Spanish Literature and Culture Course and Exam Description

Las relaciones familiares
El sistema patriarcal

“Las medias rojas,” Emilia Pardo
Bazan

Narrador observador
Realismo
Versosimilitud

Course Framework V.1 |
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UNIT

7

El Boom latinoamericano

“El ahogado mas

hermoso del mundo”
Gabriel Garcia Marquez

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

Las relaciones interpersonales
Elindividuo y la comunidad

“Como la vida misma,” Rosa
Montero

Don Quijote, Miguel de Cervantes

Descripcion
Ambiente
Didlogo

AP Spanish Literature and Culture Course and Exam Description

La trayectoria y la transformacion

“Un seior muy viejo con unas
alas enormes,” Gabriel Garcia
Marquez

Narrador observador
Hipérbole
Desdoblamiento

Course Framework V.1 |
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El Boom latinoamericano

am UNIT

“Dos palabras”

Isabel Allende

THEMES AND
RECOMMENDED
ORGANIZING
CONCEPTS

COMPARATIVE
WORK(S)

LITERARY TERMS

La construccion del género

La sexualidad

Elindividuo en su entorno

La trayectoria y la transformacién

"Continuidad de los parques,”
Julio Cortazar

“Mi caballo mago,” Sabine Ulibarrf

Ambiente

Atmdsfera

Didlogo

Narrador omnisciente
Hipérbole

AP Spanish Literature and Culture Course and Exam Description

Las relaciones de pader

L.a comunicacion o falta de
comunicacion

El proceso creativo

Lazarillo de Tormes, Anénimo

Crénica
Gradacion
Trama
Desenlace

Course Framework V.1 | 121
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AP SPANISH LITERATURE
AND CULTURE

UNIT 8

Escritores
contemporaneos
de Estados
Unidos

y Espaia

o | ~8=9
I"/ CLASS PERIODS




Remember to go to AP Classroom
to assign students the online
Personal Progress Check for

this unit.

Whether assigned as homework

or completed in class, the Personal
Progress Check provides each
student with immediate feedback
related to this unit's topics and skills.

Personal Progress Check 8
Multiple-choice: ~20 questions
Free-response: 2 questions
= Short-answer: Text and
Art Comparison

= Essay: Text Comparison

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 124
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UNIT

"'8-9 CLASS PERIODS

ESSENTIAL
QUESTIONS
= /Cémo se representan
la asimilaciény
la marginacién
en laliteratura?

= ;Como se relaciona el/
la protagonista con los
espacios interiores y
exteriores?

= JCAmo son diferentes el
cuento corto y la vifieta?

>

h

Escritores
contemporaneos
de Estados Unidos

y Espana

Developing Understanding

Unit 8 focuses on recent works that present the realities of life in the 1970s and 1980s in

the United States and Spain. Themes in these works may be familiar to today’s students.
The works from the United States represent two different perspectives of Spanish speakers:
that of a native who has lived their whole life in the United States and that of a migrant who
negotiates assimilation or marginalization. The work from Spain explores how an individual

interacts with the community. All of the works in the unit provide unique opportunities to
explore contemporary cultural perspectives, products, and practices.

Building Course Skills

In this final unit, all the skills of the course
come together. Students should be able to
explain and compare themes in the texts to
other texts and artwork. They should be able
to use a variety of vocabulary to discuss and
analyze stylistic, structural, rhetorical and
literary features of texts. They should be able
to analyze, define, and compare aspects of
literary genres, movements, and periods.
Students should also be able to analyze the
contexts that contributed to the creation of
the texts and the texts' cultural perspectives,
products, and practices. They should continue
listening to interviews and presentations that
discuss aspects of the texts in the unit, and
they should write well-organized analytical
essays and short responses.

Preparing for the AP Exam

In this final unit, teachers can prepare
students for the AP Exam by familiarizing
them with the exam'’s instructions and tasks.

AP Spanish Literature and Culture Course and Exam Description

For the multiple-choice section of the

exam, the listening portion includes an
author interview, a poem, and an academic
presentation. Part B includes selections
from the required reading list followed

by nonrequired selections. For the text
comparisan portion, students must compare
arequired text to a nonrequired text. The final
portion of Part Bis a critical commentary
that discusses a particular aspect of a
required reading.

For the free-response section, students
often struggle with including all of the
requested tasks from the prompts. Using
prompts from previous AP Exams as practice,
students can underline and/or number each
task requested in the prompts. This will help
them remember what they must do as they
formulate their written responses. Students
should review the scoring guidelines as well.
Teachers should highlight the criteria that
demonstrate how omitting a task affects
the evaluation.
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—7 UNIT

UNIT AT A GLANCE

Enduring
Understandings

Skill Categories

Skills

8 Escritores contemporaneos de Estados Unidos y Espafia

Learning Objectives

Interpretive Analysis

Communication

EE3 Identify perspective,
attitude, or tone.

EEd Explain implied meanings

or inferences.

EES) Explain perspective,
attitude, or tone.

Cultural Context

Cultures,
and Connections

Connections,
Comparisons,
and Communities

Interpretive
Communication

EXd Relate texts to their
contexts (literary, historical,
sociocultural, geopolitical).

EXd Relate texts to

contemporary global issues.

EX Explain how a text
reflects or challenges
perceptions of a majority/
minority culture,

. Ih.E.II Identify information from other

disciplines related to course content.

[2.611] Explain how a text's content
relates to sociocultural, geopolitical, or
historical contexts.

[2.Eiiii] Explain the relationship between
a literary text and its sociocultural,
geopolitical, and historical contexts.

[g.E.lvl Explain how behaviors and attitudes
present in texts reflect sociocultural,
geopolitical, and historical contexts.

[2.ki] Identify themes in a literary text that
are relevant to contemporary sociaty.
|2.kii| Explain the relationship between
themes found in literary texts and
contemporary or global issues.

Distinguish arguments from opinions.

[2.G.ii| Explain how personal beliefs and
opinions affect textual interpretation.

|2.G.iii] Make connections between
primary and secondary texts.

Cultures,
Connections,
Comparisons,
and Communities

Texts

Comparing Literary

EXA Identify thematic
connections between texts.

EXd Compare points of view
in two texts.

AP Spanish Literature and Culture Course and Exam Description

continued on next page
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Escritores contemporaneos de Estados Unidos y Espafia

UNIT

UNIT AT A GLANCE (contd)

R

Enduring
Understandings Skill Categories Skills Learning Objectives
Interpretive Comparing Texts #A Relate texts to practices  * [4.A] Identify themes and features of
Communication and Art and perspectives found in artistic representations.
a variety of media from the = [4.A41] Describe similar themes
target cultures. and features between an artistic
representation and a literary text.
Interpretive 4¢ Describe how a theme is
Communication developed in a work of art.
Presentational Argumentation 33 Organize information,
Communication concepts, and ideas in
presentations with a logical
and coherent progression
of ideas.
Cultures, X Elaborate and support
Connections, main points with textual
id S
Comparisons, Rl
and Communities 33 Use sources available
in the target language to
support the interpretation of
texts and compare distinct
viewpoints.
Presentational Language and [ Present and organize
Communication Conventions information logically.
Interpersonal [ Use a variety of literary
Communication and critical terminology in oral

and written discussions of
texts in the target language.

conlinued on next page

AP Spanish Literature and Culture Course and Exam Description
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UNIT

Escritores contempordneos de Estados Unidos y Espafia

—E

UNIT AT A GLANCE (contd)

Enduring
Understandings Skill Categories Skills Leamning Objectives
Interpersonal Literary Discussions Y Discuss texts and
Communication and Presentations contexts in a variety of
interactive oral formats
(not assessed).
EX Discuss texts and
contexts in a variety of
interactive written formats
(nol assessed).
Presentational EX3 Create and deliver oral
Communication presentations related to
course content in a variety of
formats (not assessed).
Cultures, EX) Share literary texts
C'onnections, through activities within and
: beyond the classroom setting
Comparisons, {not assessed).

and Communities

Language Usage

EX3 Share knowledge of
literature and culture with
communities beyond

the classroom setting
{not assessed).

EXd Use pronunclation
that is comprehensible
to the audience in

oral communication
{not assessed).

EES Self-monitor and adjust
language production in oral
and written communication
(not assessed).

]

Go to AP Classroom to assign the Personal Progress Check for Unit 8.
Review the results in class to identify and address any student misunderstandings.

AP Spanish Literature and Culture Course and Exam Description
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SAMPLE INSTRUCTIONAL ACTIVITIES

The sample activities on this page are optional and are offered to provide possible ways to
incorporate various instructional approaches into the classroom. They were developed in
partnership with teachers from the AP community to share ways that they approach teaching
some of the topics in this unit. Please refer to the Instructional Approaches section beginning
on p. 153 for more examples of activities and strategies.

Activity Skills

Sample Activity

[ A T—

Escritores contempordneos de Estados Unidos y Espafia @

1 7A,7C

Think-Pair-Share

Have students begin with an essential question that will focus them on a reading assignment as a
pre-reading activity. As they read, have them consider the question and decide how to respond. In
class, have them work with a partner and share their answers to the question. The pairs can then
report their discussion to the class.

2 5.D,6.C,
6.E, 7.B

3 5.A,5.C,
5.D,5.E,
6.A,6.C,
6.D, 6.E,

Chalk Talk
Before students arrive, write an open-ended, analytical question on the board. Have them respond
to the question on a sticky note and affix it to the board. Using another sticky note, have them
comment on another student’s answer and affix it to the answer. Repeat until there are chains of
sticky notes that form a written literary conversation.

Marking the Draft
Provide each student with a copy of the same essay. Have them use different colors of highlighters

to mark the thesis statement, topic sentences, examples, commentary, transitions, and conclusion.

After highlighting, have students compare their essays.

[ Unit Planning Notes
Use the space below to plan your approach to the unit.

AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 129
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UNIT
8 ~ Escritores contempordneos de Estados Unidos y Espaiia

“Mi caballo mago”
Sabine Ulibarri

THEMES AND = Lasrelaciones interpersonales = Latrayectoria y la transformacion
RECOMMENDED = Elamory eldesprecio = Lanaturalezay el ambiente
ORGANIZING * Laconstruccion de la realidad
CONCEPTS
COMPARATIVE = “Dos palabras,” Isabel Allende * "Lassoing Wild Horses,”
WORK(S) * Lazarillo de Tormes, Anénimo Solon H. Borglum

= “No oyes ladrar los perros,” * "TheFallof the Cowboy,”

Juan Rulfo Frederic S. Remington

= “El hijo,” Horacio Quiroga

LITERARY TERMS = Descripcion = Asindeton
= Ambiente = Enumeracion
= Atmoésfera = Cromatismo
= Hipérbole = Metafora
= Epiteto = Simil
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 130
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Escritores contemporéne;s de Estados Unidos y Espaﬁ; 8

UNIT

... ynoselo trago la
tierra: “. . . y no se

lo trago la tierra”
Tomas Rivera

THEMES AND = Eltiempoy el espacio
RECOMMENDED = Lanaturalezay el ambiente
ORGANIZING = Lasrelaciones familiares
CONCEPTS

COMPARATIVE = Cosecha Amarga Cosecha Dulce:
WORKI(S) El programa Bracero 1942-1964,

Trabajo, Smithsonian National
Museum of American History

LITERARY TERMS = La tradicion oral
= Ambiente

= Hipérbole

AP Spanish Literature and Culture Course and Exam Description

La espiritualidad y la religion
La tradicion y la ruptura

“Abuelitos piscando nopalitos,
Carmen Lomas Garza

Lazarillo de Tormes, Anénimo

Verosimilitud
Regionalismo
Perspectiva
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o\

8 Escritores cic?ntemporéneos de Estados Unidos y Espana

...ynoselo
trago la tierra:

“La noche buena”
Tomas Rivera

THEMES AND = Las sociedades en contacto = Latradiciény la ruptura
RECOMMENDED = Las divisiones socioeconémicas « Lasrelaciones familiares
ORGANIZING = Laasimilaciény la marginacién
CONCEPTS
COMPARATIVE = “Tamalada,” Carmen Lomas Garza = Lacasade Bernarda Alba,
WORK(S) = Cosecha Amarga Cosecha Dulce: Federico Garcla Lorca

El programa Bracero 1942-1964,

Famifia y comunidades,

Smithsonian National Museum
of American History

LITERARY TERMS = Latradicién oral = Regionalismo
= Ambiente = Perspectiva
= Atmoésfera = Satira
= Hipérbole
AP Spanish Literature and Culture Course and Exam Description Course Framework V.1 | 132
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2= UNIT

Escritores contemporaneos de Estados Unidos y Espana 8

“Como la vida misma”
Rosa Montero

THEMES AND = Ladualidad del ser
RECOMMENDED = Elindividuo y la comunidad
ORGANIZING

CONCEPTS

COMPARATIVE = “Laautopista del sur,” Julio Cortazar
WORK(S)

LITERARY TERMS = Onomatopeya

= Exclamaciones

AP Spanish Literature and Culture Course and Exam Description

= Eltiempoy el espacio
= Elindividuo en su entorno

= Narrador omnisciente
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AP SPANISH LITERATURE AND CULTURE

Achievement
Level
Descriptions







Introduction

The skills and learning objectives inform teachers
about what students are expected to do in the course
and on the exam. The Achievement Level Descriptions
(ALDs) present a continuum of expected student
performance of the skills and learning objectives

by levels 1-5. The ALDs work in concert with one
another and should be considered holistically. While
the ALDs give a picture of what student performance
looks like at each level, they do not necessarily predict
students’ exam scores. Teachers can use them to
inform and make adjustments to their instruction and
give feedback to students about how to push their
performance to the next level.

AP Spanish Literature and Culture Course and Exam Description Achievement Level Descriptions V.1 | 137
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AP SPANISH LITERATURE AND CULTURE

Achievement Level Descriptions

- SKILLS
EXY Read/listen to and comprehend literary texts.

Analyze and/or interpret literary texts and

audio sources in the target language.

ALD1

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, PRESENTATIONAL, INTERPERSONAL

Demonstrates an
understanding of oral
and written texts that
is not consistent with
the criteria outlined for
Level 2, or produces
no measurable
performance at all

(ie., off-task)

- EXJ Identify the theme in a text.

: KE3 Identify or describe literary elements, voices, and stylistic features.
. X Identify perspective, attitude, or tone.
EX3 Explain the function and/or the significance of rhetorical, structural,

and stylistic features.

EEd Explain implied meanings or inferences.

- KK Explain perspective, attitude, or tone.

. X1 Explain the development of a theme in a text.
. KX Connect themes or ideas to characters.

ALD 2

EMERGING

Summarizes or
paraphrases main
ideas of oral and
written texts

Identifies some
basic elements
of literary texts
(eg. setting,
main characlers,
elements of plot)

Identifies some
limited effects

of word choice,
symbolism, and
imagery in text with
inaccuracies

Attempts to identify |
inferred or implied

~—————3» PROFICIENT

ALD3

Summarizes

main ideas and
supporting details of
oral and written texts

Describes some
elements of

literary texts and
establishes the
relationship between
the structure of a
text and its content

Explains some
effects of word
choice, symbolism,
and imagery in
texts with examples
with occasional
inaccuracies

Is sometimes able
to identify inferred

ALD4

ALDS

ADVANCED

Interprets main
ideas and significant
details of oral and
written texts

Explains the
relationship
between the
structure of text and
its content

Explains the effect
of word choice,
symbolism, and
imagery in texts with |
a few inaccuracies

Explains some
inferred or implied

Analyzes main ideas
and supporting
delails of oral and
written texts

Analyzes the
relationship
between the
structure of text
and its content

Analyzes the effect
of the use of word
choice, symbolism,
and imagery in texts

Explains many
inferred or implied

meanings with or implied meanings meanings meanings
inaccuracies

= ldentifies limited = |dentifies the = Explains the Analyzes the
aspects of the tone, tone, attitude, or tone, attitude, tone, attitude,
attitude, and or/ perspectives of and perspectives and perspeclives
perspective of a lext, atext of atext of a text
with inaccuracies

continued on next page

AP Spanish Literature and Culture Course and Exam Description
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ALD4

ADVANCED

ALD 2 ALD3

EMERGING —————> PROFICIENT

ALD 1

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, PRESENTATIONAL, INTERPERSONAL

ALDS

|

| = Cansometimes | » Makesafew = Makes some

| identify how a few distinctionsbetween  distinctions

1 stylistic features stylistic features i between stylistic
contribute to and narrative or features and
establishing 1 poetic voices in \ narrative or
narrative or . ordertoestablish | poetic voicesin

| poeticvoices the differences in ; order to establish

‘ meaning In texts differencesin

: ‘ meaning in texts

* May identify the = |dentifies thetheme; = Identifies the

theme; attempts provides a basic theme and explains
to explain the | explanation of howa how the theme is
development of ‘ theme is developed developed in a text
athemeinatext ; inatext

‘ with inaccuracies

‘ Makes limited Connects some Explains how
connections ideasandthemes | ideas and themes
between ideas ' tocharacters connect to
and themes to w characters and
characters with . provides some
inaccuracies examples

AP Spanish Literature and Culture Course and Exam Description

‘ = Makes distinction
between author's
perspective
and narrative or
poetic voices in
order to establish
differences In
meaning in texts

= |dentifies the theme
and analyzes how a
theme is developed
inatext

= Explains how
ideas and
themes connect
to characters with
relevant examples

Achievement Level Dascriptions V.1 | 139
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- SKILLS
- EX Identify cultural products, practices, or perspectives.

EXJ Explain the relationship between cultural products, practices,
: and perspectives of target cultures.

EX3 Relate target language texts to genres, periods, movements,

Cultural Context
and Connections ex

Make connections between a literary
text and a non-literary text or an aspect

of culture. : and techniques.
- X3 Situate textual language and registers within historical, social,
: and geopolitical contexts.
. X3 Relate texts to their contexts (literary, historical, sociocultural, geopolitical).
- EX3 Relate texts to contemporary global issues.
- EXJ Explain how a text reflects or challenges perceptions of a majority/
minority culture.
ALD 1 ALD 2 ALD3 ALD4 ALDS
EMERGING —————3 PROFICIENT -~ ADVANCED >
RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, CULTURE AND
CONNECTIONS, PRESENTATIONAL
Demonstrates an | Identifies limited * |dentifies some = Describes a variety * Explains a wide
ability to understand cultural products cultural products of cultural products variety of cultural
cultural contexts and (e.g.. monuments, (e.g.. monuments, (e.g., monuments, products (eg.
connections thatis food and beverage, food and beverage, food and beverage, monuments, food
not consistent with geographical sites, geographical sites, geographical sites, and beverage,
the criteria outlined for clothing) found in clothing) found in clothing) found in geographical sites,

Level 2, or produces no

measurable performance

atall (ie, off-task)

written and oral texts
orsongs, visuals, |
or other artifacts

with inaccuracies

Identifies limited
cultural practices
found in written
texts, visuals,

or other artifacts
with inaccuracies

Attempts to
identify cultural
perspectives
reflected in texts
with inaccuracies

Identifies
Information from
other disciplines
thatrelates to
course content

Engages in limited ‘
attempts to

correctly situate
texts in their
historical and

cultural contexts
with inaccuracies

written and oral texts |
or songs, visuals,
or other artifacts

Identifies some
cultural practices
found in written
texts, visuals,

or other artifacts

Identifies ‘
some cultural
perspectives
reflected in texts

Applies information
from other
disciplines to aid
comprehension !
of texts ‘

Attempts to

situate texts in
their historical

and cultural
contexts with some
inaccuracies

written and oral texts
or songs, visuals,
or other artifacts

Describes a variety
of cultural practices
found in written
texts, visuals,

or other artifacts

Describes how
some cultural
products and
practices relate to
cultural perspectives
reflected in texts

Applies information
from other
disciplines to
explain texts

Situates and
explains texts within
their historical and
cultural contexts

AP Spanish Literature and Culture Course and Exam Description

Achievemen! Level Descriptions V.1

clothing) found in
written and oral texts
or songs, visuals,
or other artifacts

Explains a wide
variety of cultural
practices found in
written texts, visuals,
or other artifacts

Explains howa
variety of cultural
products and
practices relate to
cultural perspectives
reflected in texts

Applies information
from other
disciplines to
support textual
analysis

Situates and
analyzes texts within
their historical and
cultural contexts

conlinued on nexl page
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ALD1

ALD 2

EMERGING — > PROFICIENT

ALD3

- RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, CULTURE AND |
CONNECTIONS, PRESENTATIONAL

‘ = May attempt

to identify the
movement(s)
towhich a text
belongs, with
inaccuracies

Identifies some
stylistic features
associated with
broad literary ‘
genres (e.g., poetry, |
drama, short story,
novel)

Identifies limited
features of
soclocultural
contexts related
to course content
(e.g., political
regimes, relations |
between groups

and communities,
economics, religion) |
with inaccuracies |

Identifies few ‘ .

linguistic features |
(e.g., word

choice, choice of
register) that are
representative of
the time and place
at which a text was
written

Attempts to identify
the effect of limited
rhetorical features
(eg., literary
devices, imagery)
with inaccuracies

* |dentifies the

movement(s) to
which the text
belongs

Describes how
content and some
stylistic features
relate to genre,
period, major
cultural movements, |
or techniques ‘

Identifies features
of soclocultural
contexts related

to course content
(e.g., political
regimes, relations
between groups
and communities,
economics, religion)

Identifies some
linguistic features
{e.g.. word

choice, choice of
register) that are
representative of |
the time and place
atwhich a text was
written. Identifies
afewexamplesof |
linguistic changes |
in historical and
geopolitical

contexts

Identifies some
effects of rhetorical
features (e.g.,

literary devices,
strategies of
argumentation,
symbolism,

imagery) between
texts related by
period, genre, or |

theme 1

ALD4 ALDS
ADVANCED — —
Identifies the Identifies the
movement(s) to movement(s) to
which a text belongs which a text belongs
and identifies and explains aspects
aspects of the of the movement(s)
movement(s) 1
Explains how Analyzes how
content and stylistic content and stylistic
features of texts features of texts
relate to genre, relate to genre,
period, major ‘ period, major cultural
cultural movements, movements, or
or techniques ‘ techniques to clarify
meaning of texts
Explains features Analyzes features
of sociocultural of sociocultural
contexts related contexts related
to course content to course content
(e.g.. political (e.g., political
regimes, relations regimes, relations
between groups between groups
and communities, and communities,

economics, religion) |

Explains some
linguistic features |
(e.g., word \
choice, choice of
register) that are
representative of

the time and place
atwhichatextwas |
written. Connects
linguistic changes

to historical

and geopolitical
contexts

Explains the effects |
of rhetorical ‘
features (eg. literary
devices, strategies
of argumentation,
symbolism,
imagery) between
texts related by
period, genre, or
theme

economics, religion)

Explains a variety
of linguistic
features (e.g., word
choice, choice of
register) that are
representative of
the time and place
atwhich a text was
written. Explains
linguistic changes
related to historical
and geopolitical
contexts

Analyzes the
effects of rhetorical
features (e.g.,
literary devices,
strategies of
argumentation,
symbolism,
imagery) between
texts related by
period, genre, or
theme

AP Spanish Literature and Culture Course and Exam Description

Achievement Level Descriptions V.1
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ALD 2 ALD 3

EMERGING — > PROFICIENT

ALD 1

ALD4

ALDS

ADVANCED

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, CULTURE AND

CONNECTIONS, PRESENTATIONAL

= |dentifies some
structural features
inatext (e.g., rhyme,
meter, grammatical

| = Attempts to identify
1 some structural

‘ features in a text

: (rhyme, meter,

grammatical and syntactical
and syntactical | structures) and may |
structures) with explain their use
| inaccuracies. Is not or role with some
} able to explain their inaccuracies
\ use or role
= |dentifies a few = Identifies
basic thematic some thematic
connections ‘ connections
‘ betweentextsand | between texts from
i contemporary different periods
‘ global issues and contemporary
‘ globalissues

= |dentifies minority = |dentifies some

and majority differences in
w cultures in texts how minority and
majority cultures are

portrayed in texts

AP Spanish Literature and Culture Course and Exam Description

Explains the
function of some
features in a text
(e.g., rhyme, meter,
grammatical

and syntactical
structures)

Explains how

themes in texts from |

different periods
relate to texts and
contemporary global
issues

Explains how
minority and
majority cultures
are portrayed

in texts reflects
or challenges
perceptions

* Analyzes the

function of
structural features
(e.g.. rhyme, meter,
grammatical and
stylistic structures)
between texts
related by period,
genre, or theme

Analyzes how
themes intexts
from different
periods relate to
contemporary and/
or global issues in
order to enhance
understanding of
the texts

Analyzes how
minority and
majority cultures
are portrayed

in texts reflects
or challenges
perceplions

Achievement Level Descriptions Vi1 | 142
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Comparing Literary Texts ex  skis
Compare literary texts. - X Describe structural or stylistic similarities and differences in two texts.

: Compare cultural products, practices, or perspectives portrayed in
: two texts.

EX3 Identify thematic connections between texts.

- EX1 Compare the development of a theme in two texts.

. X3 Compare the representation of historical events in two texts.
: 3@ Compare points of view in two texts.

ALD 1 ALD 2 ALD3 ALD4 ALDS

EMERGING PROFICIENT — —3> ADVANCED

' RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, PRESENTATIONAL,
CULTURES AND CONNECTIONS

Demonstrates an ability | = When asked to = When asked to *« When asked to * When asked to
to compare texts that compare texts, compare texts, compare texts, can compare texts, can
is not consistent with can identify basic can explain 1 explain nuanced analyze nuanced
the criteria outlined for commonalities commonalities ‘ commonalities ; commonalties
Level 2, or produces and differences and differences 3 and differences | and differences
no measurable between texts ’ between texts ‘ between texts w between texts
performance at all (themes, style, ‘ (themes, styles, ‘ (themes, styles, (themes, styles,
(i.e., off-task) characters, and \ characters, cultural characters, a variaty characters, a wide
cultural products) products, and of cultural products, | variety of cultural
| practices). Can practices, and some | products, practices,
’ \ identify basic perspectives). ‘ and perspectives).
| similarities and Can explain and Can analyze
? 1 differences in compare points of and compare
‘ points of view and view and can explain points of view
} can identify and | and compare and can analyze
compare basic differences in ‘ and compare
differences in representations of | differences in
; representations of historical events ‘ representations of
i historical events | historical events.
= Attempts to make ’ = Canmake basic | = Explains and = Analyzes and
basic comparisons comparisons compares how a compares how a
of how a theme of how a theme theme is developed | theme is developed
is developed in is developed in in two texts in two texts
two texts with two texts
‘ inaccuracies
= |dentifies some = Canidentifysome | = Canexplainavariety| * Cananalyzea
! basic similarities similarities and of similarities wide variety of
and differences differences in and differences | similarities and
in language from 7 language from in language from " differences in
different periods different periods ‘ different periods language from
‘ and/or places in the and/or places inthe | andlor placesin the different periods
\ Spanish-speaking Spanish-speaking | Spanish-speaking and/or places in the
world in texts with world in texts world in texts | Spanish-speaking
inaccuracies world in texts
AP Spanish Literature and Culture Course and Exam Description Achievement Level Descriptions V.1 | 143
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Comparing Texts and Art =

Compare a text to artistic representations. :

ALD 1

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, PRESENTATIONAL, |

. SKILLS

#A Relate texts to practices and perspectives found in a variety of media
from the target cultures.

4B Situate texts within literary and artistic heritages of the target culture.

ALD 2

EMERGING —

CULTURES AND CONNECTIONS

Demonstrates an ability

to compare texts and
works of art that is not
consistent with the
criteria outlined for
Level 2, or produces
no measurable
performance at all

(i.e., off-task)

Identifies themes
and features

of artistic
representations,
audiovisual

materials, music, or |
films and spoken |
language sources
related to literary
texts. Although the
identifications and
connections are at
times too superficial
to support

textual analysis,
astudent at this \
level can answer
some interpretive
questions where
texts and art are
compared

Attempts to situate
texts and artistic
representations
within the literary
and artistic heritage
of the Spanish-
speaking world

Attempts to explain
how atheme s
developed in a work
of artwith several |
inaccuracies

Attempts to
compare the
development of a
themeinatextto
that of a work of art

with inaccuracies ‘

@€ Describe how a theme is developed in a work of art.

ALD3

« Connects themes

and features

of artistic
representations,
audiovisual
materials, music, or
films, and spoken |
language sources to |
literary texts

Is usually able to
situate and identify
texts and artistic
representations \
within the literary |
and artistic heritage 1
of the Spanish-
speaking world

Explains basic
elements of how a
theme is developed ‘
inawork of art

Makes basic
comparisons of
how athemeis
developed In a text
and in a work of art

AP Spanish Literature and Culture Course and Exam Description

-3 PROFICIENT ——— > ADVANCED

ALD4

ALDS

[

|
Connects and
explains themes and
features of artistic
presentations,
audiovisual
materials, and
spoken language
sources in relation ‘
to literary texts

Is able to situate
and explain
texts and artistic
representations
within the literary ‘
and artistic heritage
of the Spanish-
speaking world

Explains how a
theme is developed
Inawork of art

Explains and
compares how a
theme is developed
inatextandina
work of art ‘

Achievement Level Descriptions V.1
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= Connects and

analyzes themes
and features

of artistic
presentations,
audiovisual
materials, and
spoken language
sources in relation
to literary texts

Is able to situate
and analyze

texts and artistic
representations
within the literary
and artistic heritage
of the Spanish-
speaking world

Analyzes how a
theme is developed
inawork of art

Analyzes and
compares how a
theme is developed
inatextandina
work of art
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Argumentation =
Write a literary analysis.

ALD 1

Demonstrates an

ability to write a literary

analysis that is not
consistent with the
criteria outlined for
Level 2, or produces
no measurable
performance at all
(i.e., off-task)

|

ALD 2

EMERGING ——

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, PRESENTATIONAL, CULTURES AND CONNECTIONS

= Produces written
presentations
that summarize or
paraphrase texts
with inaccuracies

= Produces
presentations that
do not clearly state
a purpose (thesis),
nor are they clearly
organized around
atopic

- SKILLS
. B Present information in a descriptive form.
: B Create a thesis that states the purpose.

. 3 Organize information, concepts, and ideas in presentations with a
: logical and coherent progression of ideas.

. @A Elaborate and support main points with textual evidence.

I3 Use sources available in the target language to support the
: interpretation of texts and compare distinct viewpoints.

HA Incorporate information from secondary sources related to texts in oral
2 and written presentations.

E3 Use authorized reference materials in oral and written presentations.
- B Acknowledge sources and cite them appropriately.

|
|
|

|
\
\
\
[
\
‘
\
\
|
|

= Produces
presentations
that tend to be
descriptive or
narrative with little
or no attempt at
analysis

= Provides little or no
claboration of main
points

ALD3

= PROFICIENT — > ADVANCED

= Produces written
presentations
that are mostly
descriptive in
nature, although
summarizing may
occur

* Providesa
statement of
purpose (thesis),
evidence of
organization (ie.,
a stated topic, an
introduction, a
conclusion), and
a generally logical

ALD4

ALDS

‘ = Produces

effective written
presentations in
descriptive form

Provides a 1
statement of ;
purpose (thesis),a |
coherent structure, |
and a logical ‘
progression of ideas
with some relevant
examples

-
x
\
|

progression of ideas |

= Produces
presentations in
which description
and narration
generally outwelgh
analysis

= Provides some
elaboration of main
points

Produces
presentations that |
are fundamentally ‘
analytical in nature; |
description and l
narration are ‘
present but do not
outweigh analysis

Provides

elaboration of main
points and some
supporting details |

* Produces highly
effective written
presentations in
descriptive form

= Provides a clear
statement of
purpose (thesis), a
coherent structure,
and a logical
progression of
ideas with relevant
examples

= Produces
presentations
that are analytical
in nature; some
description and
narration may be
present, but do not
outweigh analysis

= Provides elaboration
of main points and
supporting details

AP Spanish Literature and Culture Course and Exam Description
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ALD1

ALD 2

EMERGING

—>» PROFICIENT

ALD3

ALD4

ALDS

= g e >

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, PRESENTATIONAL, CULTURES AND CONNECTIONS

= Supports written
presentations by
describing basic
elements of texts
(e.g. setting,
main characters,
elements of plot)

* Presents main
points and some
detalls about a
topic by mostly
summarizing
the plot

= May not support
an argument with
textual examples, or
may provide textual
examples without
demonstrating
their connection or
relevance

= May use some
basic transitional
expressions to
guide the reader’s
understanding

= Mayattempt to
place texts in
their historical
and cultural
contexts in written
presentations

= May attempt to
include information
gained from
secondary sources
with inaccuracies;
information
included may not
be relevant; may
not cite sources
appropriately (not
assessed)

|

|
|

Supports
description and
narration in written
presentations

by citing or
paraphrasing

Presents main
points and

some details by
summarizing and
describing

Provides some ‘
examples/evidence
from the text;
however, these may
not always be clear
or relevant

Facilitates
comprehension
of oral and written
presentations by
using some basic
rhetorical markers
or transitions

Is sometimes able |
to place texts within |
thelr historical

and cultural

contexts in written
presentations

May include some
information from
secondary sources
by summarizing

or paraphrasing;
information may |
not always be '
relevant or well-
chosen; may not
always cite sources
appropriately (not
assessed)

AP Spanish Literature and Culture Course and Exam Description

Supports literary
analysis inwritten |
presentations ‘
by citing and
discussing
appropriate textual
examples

Presents main
points and details in
descriptive form

Provides some
examples/evidence |
fromthe textthat |
are usually clear and
relevant

Facilitates
comprehension
of oral and written
presentations by
using rhetorical
markers or
transitions

Places texts in
their historical
and cultural
contexts in written
presentations

Includes relevant
information from
secondary sources
and usually

cites sources
appropriately (not
assessed)

Achievement Level Descriptions V.1
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= Supports literary
analysis in written
presentations
by integrating
textual examples
and by making
interdisciplinary
connections or
cultural comparisons
that demonstrate
understanding of
contexts

= Presents main
points and details
with elaboration in
descriptive form

* Provides specific,
relevant, well-
chosen textual
examples/evidence

* Facilitates
comprehension
of oral and written
presentations
through the use
of rhetorical
markers, well-
chosen transitional
expressions

* Integrates some
discussion of
historical and
cultural contexts
into written
presentations

= Includes relevant
and specific
information
from secondary
sources; generally
cites information
appropriately (not
assessed)
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Language and Conventions tx  siuts

Use accurate language and
apply appropriate conventions of

written language.

ALD1

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, PRESENTATIONAL, INTERPERSONAL

Demonstrates an ability

to use language and
conventions that is
not consistent with

the criteria outlined for

Level 2, or praduces
no measurable
performance at all
(i.e., off-task)

: [ Use a variety of vocabulary appropriate to literary analysis.
¢ X3 Use a variety of grammatical and syntactic structures.

X3 Present and organize information logically.
- [ Produce a comprehensible written work by observing writing

conventions of the target language.

[X3 Use avariety of literary and critical terminology in oral and written

ALD 2

EMERGING ————————3> PROFICIENT

= Uses language

that at times is
inapplicable to

the text(s) being
analyzed, and that
forces the reader to
supply inferences

Demonstrates ‘
inadequate control |
of grammatical

and syntactic
structures; errors

in verb forms, word
order, and formation
are frequent and
serious enough ‘
toimpede ‘
comprehension

Uses limited, basic
cohesive devices
and transitional
expressions, but
these may not

be effective in
guiding the reader’s |
understanding 1

AP Spanish Literature and Culture Course and Exam Description

discussions of texts in the target language.

ALD3 ALD4

» ADVANCED —

ALDS

= Uses language that = Uses language that = Uses language

is appropriate to is appropriate to that is varied and
the text(s) being the text(s) being appropriate to
analyzed, but their | analyzed, and that the text(s) being
vocabulary may be ‘ presents main ideas analyzed, and
limited to presenting l and supporting that presents
main ideas details main ideas and
! supporting details,
and communicates
some nuances
‘ of meaning
= Demonstrates = Demonstrates * Demonstrates
adequate control good control of very good control
of grammatical and grammatical and of grammatical
syntactic structures; syntactic structures; and syntactic
errors in the use occasional errors structures; use of
of verb tenses and in the use of verb verb tenses and
moods may be tenses and moods moods is generally
frequent, but do not 1 do not detract from accurate, word
detract from overall understanding, order and formation
understanding, and word order are accurate, with
and word order and formationare | few errors
and formation are mostly accurate
generally accurate
= Generallyusesbasic| = Generally uses * Uses a variety of
cohesive devices cohesive devices cohesive devices
and transitional and transitional or transitional
expressions expressionsinan | elements
appropriately effective way \ appropriately to
\ guide the reader's
‘ understanding
continued on next page
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ALD4

ADVANCED

ALD3

PROFICIENT

ALD 2

EMERGING

ALD 1 ALDS
—»

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, PRESENTATIONAL, INTERPERSONAL

* Generallyinaccurate = Sometimes = Generally accurate = Accurate in spelling,

in spelling, use, accurate in spelling, in spelling, use, use, and placement
and placement use, and placement and placement of accents,
of accents, of accents, of accents, punctuation, and
punctuation, and punctuation, and punctuation, and paragraphing, with
paragraphing; paragraphing; paragraphing; only occasional
commits numerous commits patterned commits patterned errors
errors that errors that may errors, but these
frequently impede become frequent are infrequent and
comprehension but do not do not detract

detract from the from the reader’s

reader’s overall understanding

understanding
Does not show Shows grouping = Shows grouping Shows effective
grouping of of ideas through and progression grouping and
Ideas through paragraphing of ideas through progression of
paragraphing paragraphing ideas through

paragraphing

Uses only a limited Uses somerelevant = Uses a variety of Accurately uses
range of relevant literary terms relevant literary a wide variety of
literary terms to discuss texts terms to analyze relevant literary
with accuracy; with errors that texts, with terms to analyze
errors in applying occasionally detract | occasional errors texts, with very few
terminology are from the quality that do not detract errors that do not
frequent and often of written and from the quality detract from the
detract from the oral work of written and quality of written
quality of written oral work and oral work
and oral work

Achievement Level Descriptions V.1 | 148
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Literary Discussions and
Presentations ka

Engage in discussions about literary texts
in the target language.

- SKILLS
EX Discuss texts and contexts in a variety of interactive oral formats.

' X3 Discuss texts and contexts ina variety of interactive written formats.
. X3 Create and deliver oral presentations related to course contentina

variety of formats.

: X Share literary texts through activities within and beyond the

classroom setting.

A3 Share knowledge of literature and culture with communities beyond the

classroom setting.

* XA Use pronunciation that is comprehensible to the audience in

oral communication.

EXd Self-monitor and adjust language production in oral and

written communication.
ALD 1 ALD 2 ALD3 ALD4 ALDS
EMERGING PROFICIENT ADVANCED >

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, INTERPRETIVE,
CULTURAL CONNECTIONS, COMMUNITIES

* Generally unable * Participatesina | = General = Comprehends * Comprehends texts
to engage in ‘ limited way in the comprehension most texts and and possesses
meaningful interactive oral and of most texts and has language language skills
interactive oral or written discussion general control of structures to ! that allow for
written discussions of texts; frequent language structures support interactive, | full participation
of texts; frequently errors in the permit participation spontaneous, ‘ in nuanced
misinterprets texts; interpretation of ‘ in spontaneous oral and written ‘ spontaneous
may not have the texts or language oral and written discussions of oral and written
language to support orin language discussion of text; texts; contributes discussions of
participation, ’ usage impede the misinterpretations ideas and supports texts; discusses
which may cause comprehensibility and language them with textual main ideas and
confusion in ‘ of ideas and force errors may force evidence, with j supporting details
spontaneous, w interpretation of the | interpretation of the some occasional } and supporls them
interactive oral or | student's ideas i student’s ideas errors that may \ with well-chosen
written discussions; cause confusion ‘ textual evidence;
may produce ‘ but do notimpede few errors, which
responses that are comprehensibility do not affect
off-task , comprehensibility

AP Spanish Literature and Culture Course and Exam Description

conlinued on next page
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ALD 1

ALD 2

EMERGING —— > PROFICIENT

ALD3

ALD4

ALDS

ADVANCED

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, INTERPRETIVE,
CULTURAL CONNECTIONS, COMMUNITIES

|

« Generally unable to = Presents limited = Presents oral = Presents oral = Presents effective
present effective oral or written and written and written 1 oral and written
written or aral presentations on presentations on presentations on \ presentations that
presentations on content related content related course content ‘ demonstrate a solid
course content due to the course, but | to the course thal are effective ‘ grasp of course
to misinterpretation presentations ‘ that are generally with detail and \ content and provide
of texts or lack of lack detail and appropriate, but elaboration; \ significant details
language to support elaboration; may lack detail presentations ‘ and elaboration;
such presentations misinterpretations and elaboration, are fully 1 presentations

of texts and/or or may be overly ; comprehensible f are fully
‘ lack of language generalized; despite occasional comprehensible
; frequently impede oral and written errors; supports with few errors;
‘ comprehensibility; presentations ideas with mostly supports ideas
\ includes few or are generally relevant examples; with relevant, well-
‘ no examples, understandable, presentations are chosen examples;
or examples ‘ with frequent organized and presentations are
are irrelevant; ‘ errors that do not have a logical well-organized
presentations 1 usually impede progression with a logical
may lack focus ' comprehensibility; | ofideas; progression of
and organization; may supportideas | student usually ideas provided
student may not through examples, cites sources by effective use
cite sources although they appropriately of transitional
may not always expressions;
be relevant; ‘ student consistently
presentations | cites sources
may not be correctly
logically organized;
student may
not cite sources
appropriately J

= Generally does = Attempts to engage Engagesin ( Engages in E" Engagesin
nol participate in \ in activitics beyond activities beyond activitiesbeyond | activities beyond
activities beyond | the classroom to the classroom to the classroom and the classroomin
the classroom to ‘ share knowledge share knowledge effectively shares a highly effective
share knowledge | of literary texts and of literary texts knowledge of manner to share
of literary texts culture, but efforts and culture; is able literary texts and knowledge of
and culture, or may be impeded by to share some culture; provides literary texts
participationis so misinterpretations information about | generally accurate and culture;
minimal as to be ; of literary texts or ‘ literary texts, some | information about provides accurate
unmeasurable } of cultural products, | cultural products literary texts; shares | and nuanced

‘ practices, and and practices, and generally accurate information about
perspectives, or a limited cultural information about literary texts
lack of language perspectives; a variety of cultural with elaboration;
skills to interact information may be products, practices, shares accurate
effectively general and may and perspectives information about
Include cultural awide variety of
stereotypes and/for cultural products,
inaccuracies practices, and
perspectives and
makes connections
‘ to explain how
‘ products and
practices relate to
perspectives
continued on next page
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ALD 1

ALD 2

EMERGING -

ALD3

—» PROFICIENT

ALD 4

ALDS

> ADVANCED

RELEVANT ENDURING UNDERSTANDINGS: INTERPRETIVE, INTERPERSONAL, INTERPREYIVE, \
CULTURAL CONNECTIONS, COMMUNITIES

* Pronunciation
may be so weak
as to greatly limit
comprehensibility,
or student may not
produce enough
measurable
language to assess
the accuracy of
their pronunciation

* Student's language
productionin
written or oral
presentations is
limited, weak, or so

full of errors that not

enough measurable
language is
produced to
appropriately

|
|
|

deliver the student's |

message

Pronunciation
affects
comprehensibility
and limits the
student's ability to
express ideasin
spoken language;
thereis little or no
attempt to correct
pronunciation errors |

|

Student’s written or |
spoken language
contains frequent
errors that limit
comprehensibility;
student may be
aware of errors, but
doesn’t have the
language resources |
to correct them :
\

* There maybe
frequent errors
in pronunciation,
which sometimes
may affect
comprehensibility;
the student is
sometimes aware
of errors and may
attempt to self-

correct, sometimes |

successfully

* There may be
frequent errors in
spoken and written
language and
some may affect
comprehensibility;
the student may be
aware of errors and
may attempt to self-
correct, sometimes
successfully

AP Spanish Literature and Culture Course and Exam Description

= There may be

occasional errors

in pronunciation

that do not affect

comprehensibility;

the studentis

often aware of

pronunciation errors |

and attempts at 1

self-correctionare |

often successful 3
|

There may be
occasional errors in
spoken and written
language, but

these rarely affect
comprehensibility;
the student is often |
aware of their errors |
and attempts at
self-correction are
often successful

Achievement Level Descriptions V.1
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There are few errors
in pronunciation, but
they do not affect
comprehensibility;
the student is
usually aware of
pronunciation errors
and attempts at
self-correction are
usually successful

There are few errors
in spoken or written
language, but

these do not affect
comprehensibility;
the studentis
usually aware of
errors and attempts
at self-correction
are usually
successful
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AP SPANISH LITERATURE AND CULTURE

Instructional
Approaches







Selecting and Using
Course Materials

Students must have access to the literary works from
the required reading list. The older texts are public
domain and are readily available online. The more
modern texts are still under copyright and are available
in numerous published anthologies. There are several
textbooks designed for AP Spanish Literature and
Culture. Each textbook presents a different method to
organize the course as well as strategies for studying
each of the texts. Textbooks should be considered as
resources to guide and support instruction.

Authentic Materials

In addition to access to the required readings, it is
critical to integrate a variety of other authentic materials
into instruction and assessment. Authentic materials
are texts or resources designed for native speakers and
not created for the language classroom. Such authentic
materials include, but are not limited to:

= websites
= literary reviews, magazines, and articles

= audio clips (interviews, poetry recitations, lectures,
and presentations)

* podcasts

= music

= videos (films, documentaries, and TV interviews)
* radio broadcasts

* maps

= artwork (paintings, sculptures, architecture, and

photographs)
= political cartoons

AP Spanish Literature and Culture Course and Exam Description

These materials help provide context for the required
readings. These contexts include historical events,
the author’s biography, geopolitical circumstances,
the literary period or movement, genre, and writing
techniques. Students are better able to connect with
the required readings when they understand what
was happening when the work was written. Authentic
materials also emphasize the cultural products,
practices, and perspectives in each literary work.

Online Tools and Resources

Real Academia Espafola (RAE)

rae.es

The RAE offers online resources, including an online
dictionary and grammar resources.

Arte Historla

artehistoria.com

Teachers can easily search and find a plethora of
images, videos, articles, and presentations at Arte
Historia. Biographies, narrations of historical events,
and descriptions of literary periods and movements are
easily accessible on this site.

Biblioteca Virtual Miguel de Cervantes
cervantesvirtual.com

The Biblioteca Virtual Miguel de Cervantes contains
facsimiles of original texts, electronic editions of
texts, scholarly publications, literary criticism, and
author information. While its focus is on literature from
Peninsular Spain, there are numerous texts from Latin
America as well.
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Professional Organizations

American Association of Teachers of Spanish and
Portuguese (AATSP)

aatsp.org

Teachers can gain insights on teaching Spanish
literature and network with other Spanish educators

by joining the AATSP. There are state chapters of this
arganization and a peer-reviewed journal, Hispania, that
publishes literary criticism.

American Councll on the Teaching of Foreign
Languages (ACTFL)

actfl.org

ACTFL is the largest organization of world language
educators in the United States. ACTFL's standards and
approach for instruction, performance, and assessment
arc foundational to AP world language and culture
courses and exams. ACTFL offers many documents
that inform instruction and assessment:

= World-Readiness Standards for Learning
Languages "creates a roadmap to guide learners to
develop competence to communicate effectively
and interact with cultural competence to participate
in multilingual communities at home and around the
world." The five goal areas (Communication, Culture,
Connections, Comparisons, and Communities) of
language constitute the standards for language
acquisition. This document is foundational for
AP world language and culture courses.

AP Spanish Literature and Culture Course and Exam Description

* Performance Descriptors for Language Learners
defines and describes the levels of language
performance (novice, intermediate, advanced) in
each of the modes of communication that result
from explicit instruction in a classroom setting. It
explains the difference between proficiency and
perfarmance. AP world language courses base
expectations for performance on this document.

= ACTFL Proficiency Guidelines 2012 defines and
describes the levels of proficiency in speaking,
writing, listening, and reading that result from
language learned within and beyond the classroom.

= Foreign Language Annals is the official
refereed journal of current scholarly research in
languages published by ACTFL and available to
ACTFL members.

Modern Language Association (MLA)

mia.org

The MLA is a large professional organization that
advocates for the study of languages and literature
and specializes in peer-reviewed publications for the
study and teaching of literature. The MLA manages

a searchable database, the MLA International
Bibliography, where literary articles, books, and
scholarly publications are indexed and made available.
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Instructional Strategies

The AP Spanish Literature and Culture course framework outlines the concepts and
skills students need to master to be successful on the AP Exam. In order to address
those concepts and skills effectively, it helps to incorporate a variety of instructional
approaches into daily lessons and activities. The following table presents strategies
that can help students apply their understanding of course concepts.

Receptive Skills: Interpretative Mode (making meaning of written,
print, visual, audiovisual, and audio texts)

Strategy

Definition

Purpose

Example

Activating Prior
Knowledge

Providing an opportunity for

students to think about what they

already know about a concept,
place, person, culture, etc., and
share their knowledge with a
wider audience.

Helps prepare students to
encounter new concepts,
places, persons, cultures
etc., prior to reading a text.

Prepare students with

a pre-reading activity.
Show students a painting
that represents the
historical period, a theme,
or a technique thatis
represented in a work from
the required reading list.

Categorizing

Matching the structure and
style of a text to the definitions
of a genre, period, movement,
or technique,

Helps students identify
and explain the artistic
patterns and to
compare texts written in
similar fashions.

Have students read an
essay that details the
features of a particular
genre (e.g., Comedia del
Siglo de Oro) then ask them
to identify those features

in a text from the required
reading list.

Chalk Talk

Providing an opportunity for

students to respond to a question
about a text or an excerpt of a text

in writing on the board.

Helps students bulld

skills in responding
spontaneously and to
provide an opportunity for
all students to participate
in the written discussion.

Post a question related to a
text and have students write
their reactions on the board.
Students can respond to
the question and to one
another.

Change of
Perspective

Providing an opportunity
for students to retell a story
from the perspective of a
different character.

Provides students with
an opportunity to retell/
paraphrase a story

and use its structures
and vocabulary ina
creative way.

Retell the beginning of the
story of "La noche buena”
from the perspective of
one of the protagonist's
children. Or, retell the story
of "Mi caballo mago” from
the horse's perspective.

AP Spanish Literature and Culture Course and Exam Description

conlinued on next page
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Strategy Definition Purpose Example

Chun king Breaking the text into smaller, Helps to reduce the Break apart a story or poem

the Text manageable units of sense (e.g., intimidation factor when into several sections for
words, sentences, paragraphs, encountering long words,  students to examine section
whole text) by numbering, sentences, or whole by section.
separating phrases, drawing lexts; helps to increase
boxes, etc. comprehension of difficult

or challenging text.

Close Reading Accessing small chunks of text to Develops comprehensive  Model how to analyze a text
read, reread, mark, and annotate key understanding by or how to ask questions
passages—word for word, sentence  engaging in one or more  when engaging with a text
by sentence, and line by line. focused readings of atext. and annotate it.

Descriptive Analyzing the content, Help students to better Have students create an

Outlining development, organization, and understand how atextis  outline of a text or audio
impact of a text or audio source put together and how it source by dividing it into
by dividing it into functional conveys its message. chunks and describing
chunks and describing what each the function or purpase of
chunk is saying and doing. each chunk in conveying

the message.

Discovering Reading a passage, noting Facilitate aclose readingof Ask students to use

Vocabulary unfamiliar words, discovering text, the use of resources, ~ contextual clues and

in Context meaning of unfamiliar words using  an understanding of language resources to
context clues, dictionaries and/ synonyms, andincreased  understand words and
or thesauruses, and replacing comprehension of texL. idiomatic expressions.
unfamiliar words with familiar ones.

Double-Entry Creating a two-column journal (also  Helps students respond Have students create a

Journal called Dialectical Journal) with a to a specific passage with  double-entry journal using
student-selected passage in one comments, questions,or  fragments of longer or
column and the student'sresponse  insights to foster active shorter works.
in the second column (e.g., asking involvement with a text
questions of the text, forming and to facilitate increased
personalresponses, interpretingthe comprehension.
text, and reflecting on the process
of making meaning of the text).

Graphic Using a visual representation for ~ Facilitates increased Have students create a

organ izers the organization of information. comprehension Venn diagram comparing

and discussion. two different works that
share the same genre.

Guided Reading |dentifying a series of strategies ~ Help students learntouse  Provide a short passage of a

to guide students through
challenging text (e.g., make
predictions, mark the text, and
skim the text).

a multiplicity of strategies
to make meaning from a
challenging text.

longer text, like Don Quijote,
for students to read. Ask
them to skim first and state
thelr immediate impressions
of the main idea. Have them
reread and mark evidence

of the main idea and
supporting details in the text.
Finally, have them predict
what will happen next.

AP Spanish Literature and Culture Course and Exam Description
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Strategy Definition Purpose Example

Hashtag Chunking a text into sections, and  Facilitates increased Provide a text that has

Summ ary then after reading each section, comprehension of texts been chunked into sections
providing a # followed by a key through carefully chosen, and have students read

word(s) or phrase that summarizes

that section of text; then, the

concise language;
helps students begin

in pairs and identify the
hashtag for each chunk.

How Reliable is

hashtag summaries are reviewed  recognizing relationships  Then have them discuss
to determine relationships among among sections of text; the relationships among
the sections. encourages students the sections based on
to use their own their hashtags.
modes of language to
comprehend texts.
Evaluating the bias, credibility, and Helps students select Have students define the

reliable and credible

lerms bias, credible, and

This Source reliability of a source.
sources for evidence to reliable and ask them to
support their arguments.  provide examples of sources
that are considered reliable
and others that are not.

Interactive Creating an interactive visual Provides a print- Dedicate a section of the

Word Wall display of vocabulary words or rich environment, classroom to posting useful
literary terms that serves as a reinforcement of learned  words and/or phrases such
constant reminder as they are words, a reference for as literary terms, transitional
introduced, used, and mastered reading and writing, and expressions, etc.
over the course of a year. an ever-present tool for

building word knowledge
and awareness,

Intertextualizing A feature from aliterary textis Helps students identify Have students find movie
moadified and reused in another how authors and artists clips, images, TV shows,
literary text or in another form influence one another. or other literary texts
of media. where a character has

been reimagined (e.g.,
Don Quijote).

Jigsaw Reading different texts or Provides opporlunities Divide students inlo groups
passages from a single text, for students to and assign each group
students take on the role of summarize and present a section of Lazarillo de
“experts”; sharing information information to others in Tormes. Have them become
from that reading, students share  a way that facilitates an the "expert” on that section
with a specific group and then understanding of a text of the text and then teach
return to their initial group to (or multiple texts) without  their text to others.
share their new knowledge. having each student read

the text in its entirety.

Marking Selecting text by highlighting, Helps students focus Have students use

the Text underlining, and/or annotating reading for specific different highlighter colors
for specific components, such purposes, such as to emphasize different
as characters, setting, mainidea,  author's purpose, and to aspects of a text (e.g.,

literary terms, and themes.

organize information from
selections; to facilitate
reexamination of a text.

characters, setting, main
idea, literary terms, themes,
key vocabulary, etc.).
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Strategy Definition Purpose Example

Notetaking Creating arecord of information  Facilitates active listening  Have students make
while listening to a speaker or and/or reading; helps annotations while they read
while reading a text. students record and atext (eg., Cornell notes,

organize ideas that assist  T-notes, key words, and key
In processing information. ideas).

Predicting Making guesses about the Helps students become Have students predict
content of a text by examining actively involved, what a text will be about
titles, visuals, captions, headings/ interested, and by looking at the title and
sub-headings, and/or thinking mentally prepared to visuals.
ahead about ideas that may be understand ideas.
presented based on evidence in
the text.

Previewing Examining a text's structure, Helps students gain Ask students to explain
features, layout, visuals, etc., familiarity with the text, and pravide examples
prior to reading. make connections to toillustrate how various

the text, and extend genres are commonly

prior knowledge to scta structured, such as sonnets,

purpose for reading. silvas, short stories,
vignettes, etc.

Questioning Developing literal and inferential ~ Helps students engage Have students write two

the Text questions about a text, more actively with texts, literal questions and one

read with greater purpose  inferential question to ask
and focus, and ultimately about a text.

answer questions to gain

greater insight into the text.

Read Aloud Practicing oral reading of a Inspires critical thinking Have students read a text
selected text and providing and promotes fluentand  aloud to the class and
students with an opportunity to purposeful reading. pause occasionally to check
choose thelr favorite sentences for understanding.
andlor chunks of text to read
to others.

Sentence Analyzing how the language ofa  Helps students Have students break down

Unpacking sentence works by chunkingthe  understand the functions  the first stanza of Rima LIl
sentence into functional sections  and effects of different into component parts, or
and describing what those language choices, syntax, reorganize the parts of the
sections do. and semantics. sentence to a structure that

is easier to understand.

Sequencing Dividing a textinto sectionsand  Gives students Provide students with a

a Text having students reassemble the  an opportunity text divided into sections
textin order. to demonstrate and have them place

understanding of a text;
encourages logical
thinking; and helps
students demonstrate
sequencing.

the sections in the most
logical order.
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Strategy Definition Purpose Example

Skimm ing/ Skimming by rapid or superficial ~ Helps students quickly Provide students with a

Scanning reading of a text to form an overall form an overallimpression  limited amount of time to
impression or to obtaina general  prior to anin-depth study  skim or scan a text and have
understanding of the material, of a text; gives students them identify the genre,
scanning focuses on key words, an opportunity to answer  purpose, and/or theme of
phrases, or specific details and specific questions or the text, as appropriate.
provides speedy recognition of quickly locate targeted
information. information or detail in

atext.

SOAPSTone Analyzing text by discussingand  Gives students an Provide students with an
identifying Speaker, Occasion, opportunity touse a organizer listing speaker,
Audience, Purpose, Subject, process to identify and occasion, audience,
and Tone. understand rhetoricalor  purpose, subject, and tone

stylistic aspects of atext.  and have them complete it
as thaey read, Have them use
the completed organizer to
discuss the textin class.

Summarizing/ Restating in one's ownwords the  Facilitates comprehension Provide students with a

Paraphrasing main idea or essential information  and recall of a text. print or audio text and
expressed in a text, whether have them summarize the
it be narration, dialogue, or content.
informational text.

Think Aloud Talking through a difficult Helps students reflect Model aloud how you
passage or task by using a form on how readers make determine the meaning of a
of metacognition whereby the meaning of challenging text as you read. Share the
reader expresses how he/she has  texts. questions you ask yourself
made sense of the text. when you engage with a

difficult text.

Vocabulary Using a designated format Facilitates and sustains Have students maintain a

Notebook such as a notebook, journal, a systematic process of notebook of vocabulary
or personal list to maintain an vocabulary developmentl.  items encountered
ongoing list of vocabulary words, over the course of the
definitions, and connection to academic year.
academic study.

What’s Next? Predicting what happens at the Provides a continuation After reading a short story,
end of a story. or alternate ending to a ask students to continue

stary. the slory or provide a
different ending written in
the style of the author.

Window Panes  Drawing a series of six pictures Helps to determine After reading a story, have
that illustrate the main points In whether students have students pretend that they
atext. comprehended the text. have been contracted by

a publishing company Lo
illustrate the most important
moments in the text,
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Productive Skills: Writing and Speaking Strategies

Strategy Definition

Purpose

Example

Adding Making conscious choices  Helps students refine
(Revision) toenhance orelaboratea  and clarify their thoughts
text by adding additional during revision and/or
words, phrases, sentences, drafting.
or ideas.
Deleting Providing clarity and Helps students refine
(Revision) cohesiveness foratextby  and clarify their thoughts

eliminating words, phrases,
sentences, or ideas.

during revision and/or
drafting.

Have students edit a writing or speaking
sample (e.g., essay or oral presentation
script) and suggest ways to provide
additional elaboration.

Have students edit a writing or speaking
sample (e.g., essay or oral presentation
script) and suggest ways to be more
succinct,

Ask the Students are assigned as
Expert “experts” on concepts or
(or Students skills they have mastered;

groups rotate through
as Experts) the expert stations to

learn about concepts or
skills they have not yet
mastered.

Provides opportunities
for students to share
their knowledge and
learn from one another,

Have students present on a topic related
to a literary work, author, genre, literary
period or movement, or technique.

After each student presents, allow time
for a Q&A session where the class can
ask the presenter questions to clarify

or to get the presenter to elaborate on
presented ideas.

Checklists Using a checklist of things
to consider or remember Lo
do while they write,

Provides opportunities
for focused self- or peer-
evaluation,

Have students evaluate a sample essay
from AP Central using a checklist,
including: thesis statement, development
of topic, conclusion, organization/

flow of ideas, proofread to correct for
conventions of written language, etc. Or,
provide a checklist of all the elements

of each exam task model when

students practice.

Debate Engaging in an informal or
formal argumentation of an
issue,

Provides students with
an opportunity to collect
and orally present
evidence supporting

the affirmative and
negative arguments of a
proposition or issue.

Have students read a selected text on
a particular topic. Assign a position for
each student to defend. Have students
debate from their assigned perspective
then switch sides and debate from the
opposite viewpoint.

Discussion  Responding to questions

Boards or comments with
respect to analyzing and
interpreting literary texts.

Provides students

with an opportunity to
propose a question or
thought and comment on
what other students have
stated.

Use an online discussion board to pose
a question. Ask students to respond to
the question and to their classmates’
responses.

Drafting Composing a text in its
initial form.

Helps students
incorporate brainstormed
orinitialideas into a
written format.

Ask students to write a rough draft of
short-answers, essays, original stories,
etc., lo gather and organize initial ideas
and seek feedback for revision.

AP Spanish Literature and Culture Course and Exam Description

conlinued on next page

Instructional Approaches V.1 | 162
Return to Table of Contents



Strategy Definition Purpose Example

Fishbowl A text-based discussion Provides students with Provide students with a text and
on specific topics; some an opportunity to engage questions for discussion. Group students
students will form the in a formal discussion into an inner and outer circle. The inner
inner circle and model and to experienceroles  circle actively discusses the issue
appropriate discussion both as participantand  using the questions, while the outer
techniques, while an outer  active listener; also gives  circle listens and later summarizes
circle of students will listen, sludents the opportunity the discussion.
respond, and evaluate, to have the responsibility

of supporting their
opinions and responses,

Five Square Dividing the room into Helps students practice  Give students a passage of a multiple-
answer options and answering multiple- choice test. Have them work in groups
allowing studentsto stand  choice questlions and lo answer Lhe queslions and then go
in the area representing providing rationales, to their answer “corners.” Each answer
their answer. The fifth area  including textual group provides a rationale for its answer.
is the center of the room. evidence for answers, If someone from the group goes to

a different section, they defend their
choice to deviate from the group.

Generating Clarifyingand developing  Helps students clarify Pose the lollowing questions for students

Questions ideas by asking questions  and develop ideas in to ask while reviewing a draft:
of the draft; may be partof  a draft; used during . .
self-editing or peer editing.  drafting and as part of * Did|respond approprintely to

3 the prompt?
writer response.

= Did | provide all the required
information?

= How well have | controlled grammar
and verb tenses?

= |s my work well-organized?

= What other details could | add?

Gradual Projecting an essay prompt, Helps teach students Project an AP Exam essay prompt and

Release the whole class brainstorms  how to deconstructthe  go through the process with students.

Writin g or onwhat the promptis prompt, find supporting  Divide them into small groups or pairs

Speakin g asking and initial ways to evidence, and organize to outline the essay. Then have them
respond to the prompt. This their essays. prepare one body paragraph individually.
encourages students to Students regroup to discuss and assess
assume more responsibility their paragraphs. Finally, students write
and engagement in the entire essay on their own.
their learning.

Graphic Representing ideas and Provides a visual system  Have students create a Venn diagram

Organ izers  information visually (e.g., for organizing multiple comparing two different works that share
Venn diagrams, flowcharts, ideas, details, and/ the same genre.
and cluster maps). or textual support to

be included in a piece
of writing.

Marking Interacting with the draft Encourages focused, Using different colors, have students

the Draft version of a piece of writing  reflective thinking highlight the different parts of an
by highlighting, underlining,  about revising drafts essay: introduction, thesis statement,

color cading, and annotating
to indicate revision ideas.

and organization.

topic sentences, textual evidence,
commentary, transitions, and conclusion.
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Strategy Definition Purpose Example

Outlin inga Usingasystemofnumerals Helps students organize  Give students a prompt from an AP Exam.

Presentation @and lellers toidentify ideas and presentthem  After they decide how to respond to the
topics and supporting as they would inan prompt, have them map or outline their
detalls, and ensure an essay without writingthe  proposed essay (as a follow up, students
appropriate balance entire essay. can use their outlines to write the essay).
of ideas.

Presentation Usingverbaland nonverbal Helps students organize  Encourage students to treat the oral

Stra tegies strategies to communicate  and clearly present presentation like an essay, providing an
information to an audience. information with introduction, body, and conclusion. Have

examples similarto a them prepare an outline on a notecard
written presentation. and then elaborate on each outlined
point while presenting.

Revisiting Looking through a Helps students build Have students review prior argumentative

Prior Work  collection of previously on prior experience in essays as they begin to draft a new one.
completed work to identify  preparation for a new
successes and challenges  piece of writing and/or to
that may have been revise a previous piece
encountered with particular of writing.
formats, conventions, style,
word choice, etc.

Role Play Students assume a Gives students Have students role play to represent the
role and engage in an opportunity conversation that two charactersina
a conversation with to demonstrate story have the next time they meet.
another person. comprehension and

spark analysis of a text.

Scoring Examining student Helps build student Show students student samples and the

Guidelines  Writing samples understanding of how scoring guidelines posted on AP Central.

A pp lication using AP assessment they are assessed on the
scoring guidelines. AP Exam,

Self-Editing/ Studentsworkwitha Provides a systematic Provide a checklist of targets that

Peer-Editing partner to examine each process forrevisingand  students should look for when reviewing
other's work to identify editing a written text. a peer's work.
content, organization,
and mechanics that can
be improved.

Sketching Drawing or sketching Helps students generate  Have students read a story and sketch
ideas or ordering of ideas;  and/or clarify ideas by the scenes. Then have them use their
includes storyboarding visualizing them; maybe  completed storyboards to spontaneously
and visualizing. part of prewriting. retell the story.

Small Group Working insmallgroups, Helps students recognize Give a group of students a released

Scoring students use the scoring the differences inhigh-  student sample essay and the
rubrics to score sample scoring/low-scoring accompanying scoring guidelines from

essays and provide a
rationalefexplanation for
their score.

essays and to use the
strengths in revising thair
own writing.

AP Central. Have the group evaluate it,
discussing the score that they think it
deserves and why.
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Strategy Definition Purpose Example

Socratic Having a focused Provides the opportunity Have students read a text and develop

Seminar discussion to an essential  for students to engage questions about it. In a circle, have them
question, topic, or selected deeply with a text and ask their questions while others respond,
textin which students ask  learn to take supporting  giving their opinions and supporting
questions of each other evidence fromit;to have them through evidence from the text.
and support theiranswers  students engage in
by providing evidence interpersonal speaking.
taken from the text.

Think-Pair- Considering and thinking Helps students construct Provide students with atextand a

Share about a topic or question ~ meaning about a topic question about the text. Have them read
and thenwriting whathas  or question, test thinking the text and answer the question and

been learned; pairing with
a peer or a small group to
share ideas; sharing ideas
and discussion with a
larger group.

in relation to the ideas
of others, and prepare
for a discussion with a
larger group.

then share their responses with a partner
or a small group. Then have them share
their group’s answers with the class.
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Developing Course Skills

Throughout the course, students will develop skills that are fundamental to the
discipline of Spanish Literature. The tables that follow provide sample activities and
instructional strategies for incorporating the individual skills into the course,

Skill Category 1: Analyze and/or interpret literary texts and audio
sources in the target language

Instructional
Skill Key Tasks Sample Activity Strategies
1.A Read/listen to Understand a literary text Have students rewrite a literary = Summarizing/
and comprehend by decoding the vocabulary, text in a brief format that still Paraphrasing
literary texts sentence structure, and the includes the main ideas, some « Window
z literal meaning versus the supporting details, and well- P 9
intended meaning. chosen examples from the text. anes
1.B Identify the theme Determine the central idea Haves students read a passage « Skimming/
in a text. presented in a text. of text to decide what is the main Scanning
message of the text.
1.C Identijjl or describe Locate text (e, key words, Provide a short list of literary = Marking the
literary elements, phrases, and sentences) that terms with their definitions and text

voices, and stylistic

features.

indicates rhetorical figures,
points of view, or stylistic
features in order to establish
differences in meaning
andfor ambiguity.

have students work through a text
to identify where they are used
within the text,

1.D Identify perspective,
altitude, or tone.

Locate text (i.c., keywords,
phrases, expressions,
adjectives, adverbs, or other
descriptions that indicate
emotions, moods, internal
dialogue, or monologues)

that will help to identify the
perspective, attitude, or tone of
a text or fragment of a text.

Have students read a pre-selected = Close
short selection of a text and enage Reading
in a deep, careful reading. Have
them engage in a “conversation
with the text” (asking questions of
the text, annotating observations,
etc.) to identify the tone,
perspeclive, or attitude.

= Sacratic
Seminar

1.E Explain the function
and/or the significance
of rhetorical, structural,
and stylistic features.

AP Spanish Literature and Culture Course and Exam Description

Describe the purpose or
reason that a literary element,
particular narrative voice, or
stylistic feature was chosen as
a form of expression in a text.

Have students review a text where = SOAPSTone
literary elements, narrative voice,

and stylistic features have already : gg:;::
been identified. Have students
clarify why the author chose to
employ that element in the text and
how it communicates to the reader.
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Instructional

Skill Key Tasks Sample Activity Strategies
1.F Explain implied Elaborate on how or why an Utilizing a fragment of text = Close
meanings or inferences. author has chosen a particular  that could have multiple Reading

method of expression to
communicate nuances to
the reader.

1.G Explain perspective,
attitude, or tone.

1.H Explain the
development of a theme
in a text.

Take into account key
vocabulary words, idiomatic
expressions, and sentence
structure to determine how
an author conveys their
intended message.

interpretations, demonstrate
how the text can have different
readings depending on the way
the reader approaches the text.

* Questioning

the Text

Ask students to highlight words
and phrases that indicate the
methods that the author is using
to communicate to the reader.

= Double-Entry

Journal

* Vocabulary

Notebook

Using textual examples, give
descriptions to demonstrate
how a theme is introduced,
established, and/or emphasized
in a text.

Establish the structure of a literary
work to deconstruct how the
central theme is presented and
developed.

= Descriptive

Outlining

1.1 Connect themes or
ideas to characters.

Identify the characteristics
and/or actions of a character
in a text that indicate the text's
main ideas,

Have students analyze a
character’s actions, motives, and/
or the way the text describes
them. Then have students create
connections with what the textis
communicating to the reader.

= Think-Pair-

Share
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Skill Category 2: Make connections between a literary text and a
non-literary text or an aspect of culture

Instructional
Skill Key Tasks Sample Activity Strategies
2,A Identify cultural Recognize the aspects of a Provide a video or audio clip = Graphic Organizers
products, practices; text that are representative of  that highlights a particular
S ’ a target language culture. cultural aspect then ask
ok pelpectbes. students to find that cultural
aspectina literary text.
2.B Explain the Connect the overlapping Show a work of art that depicts = Graphic Organizers
relationship between characteristics of cultural a cultural phenomenon and (Venn Diagram with
culturil products products, practices, and have students describe the three overlapping
: d ’ perspectives. cultural products, practices, circles for Products,
p racttces., an and perspectives and the Practices, and
perspectives of aspects of the work that Perspectives)
target cultures. overlap those three categories.
2.C Relate target Examine a text carefully Provide students with an = Categorizing
language texts to to match its content unknown text (it does not have
. and structure to the to be from the required reading
genres, b en0ds’d characteristics of a particular  list) and have them match it
T ver'nents, an genre, period, movement, to a genre, period, movement,
techniques. or technique. and technique.
2.D Situate textual Understand the Have students watch videos = Activaling Prior
language and registers circumstances under which  or listen to audio clips of Knowledge

within historical,

social, and geopolitical

contexts.

a literary text was written and
how those circumstances
represent a wide variety of
variables that, when analyzed,
share aspects in common.

academics that explain how or
why a text was created.

2.E Relate texts

to their contexts
(literary, historical,
sociocultural,
geopolitical).

2.F Relate texts
to contemporary
global issues.

2.G Explain how
a text reflects or

challenges perceptions

of a majority/
minority culture.

Having defined the
characteristics of the
different contexts that

affected the creation of a
literary work, read a new text
and match its features to the

appropriate contexts.

Prepare a pre-reading activity
to help students understand
the contexts under which a
text was created to facilitate
comprehending a text.

= Askthe Expert
(or Students as
Experts)

Connect information

presented in literary texts
written in the past to events
currently happening around

the world today.

Have students compare a text
from medieval Spain to current
events with respect to the
relationships between men
and women.

« Think-Pair-Share

Analyze literary texts to

identify social critiques that
formed catalysts for changes
in customs and traditions.

Have students consider how a
text presented information that
would enlighten the readers to
social injustices (e.g., Lazarillo
de Tormes).

= Read Alouds
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Skill Category 3: Compare literary texts

Instructional
Skills Key Tasks Sample Activity Strategies
3.A Describe Enumerate similarities and Present students with a text that = Graphic
structural or stylistic differences in the uses of they are familiar with and a new text Organizers
similarities and litarary terms, points of view, and have them find similarities and
: i stylistic features in terms of differences.
differences in period, movement, genre,
two texts. theme, or technique.
3.B Compare cultural  Develop how distinct points Have students evaluate how the = Socratic
products, practices, or of t\‘riew. tlradillions. customs,or  cultural products, practices, or y Seminar
. other cultural phenomena are perspectives compare to points o
l_) erspectives portrayed presented in different texts. view from the student’s own culture
in two texts. using a Venn diagram.
3.C Identify thematic  Pointoutwhere and howtexts  After students have already read = Activating
connections between  @re connected by common several texts in the course, give Prior
P themes by linking newtextsto  them a new text. As they read and Knowledge
ones already studied. analyze the new text, hava them
identify and provide examples
of thematic connections with
previously read works. This activity
can be repeated with every new
text so that students grow in their
ability to link texts thematically.
3.D Compare the Use textual examples to Have students read through two = Think-Pair-
development of a demonstrate that two texts different texts to identify a common Share
theme in two texts. share a common centralidea. main theme. Have them explain how
the presentation of the theme is
similar or notin each text.
3.E Compare the Assess two texts that relate the  Have students watch a video or = Activating
representation of same historical events (e.g.. the listen to an audio clip that details Prior
historical events in Spanish American War) from what happened and why during an Knowledge
varying points of view. important historical event. Then ask
two texts. them to compare it to two different
texts that present their versions of
the same historical event.
3.F Compare points of Elaborate on how two texts Divide students into small groups = Jigsaw
view in two texts. share or differ in the way that that have each read different texts.
they communicate similarideas Have each group discuss the point
to their readers. of view presented in their text and
the similarities and differences.
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Skill Category 4: Compare a text to artistic representations

Instructional
Skill Key Tasks Sample Activity Strategies
4.A Relale texts Compare the features Ask students to pinpoint intertextual = Intertextualizing
to practices and of a literary text to relationships across different forms of
perspectives found in a reprgsentatlgns of art, rpedna (e.g.. a character fan lrterau{re.
2 di movies, music, cartoons, like Don Juan Tenorio that is found in
variety of media from or other forms of media.  other texts, movies, music, etc.).
the target cultures.
4.B Situate texis Explain the significance  Have sludents identify the = Askthe Expert
within literary and of similar themes and features that are representative (or Students as
artistic heritages of the features found betwee.n of the characteristics for a period Experts)
I an artistic representation or movement.
target culture. and a literary text.
4.C Describe how a Read a visual text as if Have students practice readingawork = Think Aloud

theme is developed in a
work of art.

it were a literary text to
discover its central idea.

of art by looking at images, describing
how they are represented (color,
placement, shading, etc.), and looking
for emotion to determine its themes.
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Skill Category 5: Write a literary analysis

Instructional

Skills Key Tasks Sample Activity Strategies
5.A Present information in Summarize, paraphrase,and Show students effective writing = Guided
a descriptive form. organize ideas to present samples so they can model them Writing

informationin aclear, more  when practicing their writing.

concise manner.
5.B Create a thesis that Write a sentence that Have students evaluate different = Revisiting
states the purpose. clearly establishes what thesis statements to determine the Prior Work

the writerintendstoargue ~ components of an effective thesis.
throughout the essay to
guide the reader,

6.C Organize information, Prepare a strategy so that Model effective essay structures = Marking the

concepts, and ideas written responses flowusing that students can practice and Draft
in presentations with avariety :f transitional modify in their responses to « ‘Graphic
bericol oral s words and phrases to clearly AP Exam prompls. Organizers

a:ngrca oy e express ideas to the reader. ’
progression of ideas.
5.D Elaborate and support Present sufficient Include commentary to connect a = Adding
main points with textual information and examples to  student’s argument to their textual (Revision)
aiRdenoe. convincingly argue pointsin  examples so that the reader can

’ a written composition. fully understand what is being

stated in the written composition.
B.E Use sources available Demonstrate the ability to Have students carefully select * Role Play
in the target language to inference, predict, interpret, and share appropriate examples
support the interpretation and analyze a text and to of the contextual influences
g connect and compare it to on the creation of literary texts

of t‘{th a{' corr)par e another text. that support an analysis of the
distinct viewpoints. literary work.
6.F Incorporate Connect information from Have students integrate « How Reliable
information from alternate interdisciplinary information from videos, audio is this Source
secondary sources related sources to support an oral clips, or literary articles/criticism

3 ! and or written presentation. to illustrate the contexts that
to texts in oral an influenced the literary work.
written presentations.
5.G Use authorized Utilize support materials Ask students to look up = Presentation
reference materials in oral for research to amplify information, vocabulary, and Strategies
and written presentations understanding and enrich scholarly articles to scaffold

" analysis of a literary work. expertise on a particular subject.

5.H Acknowledge Effectively attribute credit Ensure that students mention = Checklists
sources and cite them to intellectual property toits  the name of the author, work,

. owner in an oral or written or source when introducing a
appropriately. composition. paraphrased information or quote.
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Skill Category 6: Use accurate language and apply appropriate
conventions of written language

Instructional
Skill Key Tasks Sample Activity Strategies
6.A Use a variely of Effectively use a variety of Have students use literary = Debate
vocabulary appropriate to literary terms, especially the  terms to discuss a text's « Fishbowl
literary an aly i intermediate and advanced  genre, structure, and style.
i terms, in oral and written

presentations Lo present

literary analysis.
6.B Use a variety of Employ successful Have students utilize a variely = Drafting
grammatical and syntactic rhetorical strategies to of simple and complex
structures communicate literary sentences when explaining or

’ analysis to the reader. comparing the development of
atheme in one or more texts.

6.C Present and organize Prepare a strategy so that Model effective essay = Marking the
information logically. written responses flow using  structures that students Draft

a variety of transitional can practice and modify in o Graohic

words and phrases to clearly their responses to AP Exam P

Organizers

express ideas to the reader.  prompts.

6.D Produce a comprehensible Demonstrate knowledge Have students practice = Drafting

of how accent marks, effective use of writing
punctuation, paragraphing,  conventions (paragraphing,
elc, can clarify or impede accents, spelling, and

target language. communication for readers. punctuation) and make
corrections when necessary.

written work by observing
writing conventions of the

6.E Use a variety of literary Understand what different ~ Ask students to participatein = Interactive
and critical terminology in literary terms mean and literary discussions using the Word Wall
oral and written discussions how their use affects the vocabulary of a literary critic

2 meaning and interpretation  (e.g. literary terms).
of texts in the target language. literary texts.
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Skill Category 7: Engage in discussions about literary texts in the

target language

Skills

Key Tasks

Sample Activity

Instructional
Strategies

7.A Discuss texts and
contexts in a variety of
interactive oral formats.

Participate in oral

conversations with

literary topics.

In groups or with a partner, have
students discuss which themes
are presented in a literary work.

Socratic
Seminars

Think-Pair-Share

7.B Discuss texts and
contexts in a variety
of interactive written
formats.

7.C Create and deliver
oral presentations related
to course content in a

Participate In written
conversations with literary

topics.

Have students post questions
and topics for discussion on an
online discussion board, where
the literary texts form the base
for responses.

Discussion
Boards

Prepare and organize
information in a coherent
format to be delivered orally
or in writing for an audience.

Have students perform
research to become an expert
on a particular aspect of the
course then present that
information to the class.

Encourage students to share
examples from Don Quijoteina
history or English class during a
relevant discussion or activity.

Have students incorporate
examples from a literary text
(e.g.. San Manuel Bueno,
martir) in a conversation with
community members (parents,
siblings, and/or friends).

Ask the Expert
{or Students as
Experts)

Socratic
Seminar

Summarizing/
Paraphrasing

Debate

Have students listen to an
audio recording of a text then
read the text aloud to imitate
the recording.

variety of formats.
7.D Share literary Participate in discussions
texts through activities in settings other than the
within and beyond the classroom where information

) A from the class is shared
classroom getting. as examples to illustrate

discussion points.
7.E Share knowledge of  Participate in a literary
literature and culture conference; attend a book
with communities beyond ¢M|P ©F @lecture ona
: literary topic.

the classroom setting.
7.F Use pronunciation Use proper enunciation
that is comprehensible ~ ©f words to facilitate
to the audience in oral understanding by the listener.
communication.
7.G Self-monitor and Make corrections to errors in
adjust language speaking and writing as soon

production in oral and
written communication,

as the speaker/writer is aware

of the mistake,

Have students revise and edit
written compositions and oral
presentations.

AP Spanish Literature and Culture Course and Exam Description

Role Play

Self-Editing/
Peer-Editing
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4. Literary periods and movements
As time passes, it becomes easier to see patterns
amongst literary works that share common
themes, genres or subgenres, or aesthetic
qualities. Works that are written around the same
time and share some of these characteristics are
said to belong to a literary period or movement

Success in AP Spanish Literature

and Culture

There are five key elements that students must be
able to manage for each of the 38 required works to be
successful on the AP Exam:

1. Themes

Students must be able to identify a themeina
literary text. The six required course themes should
be a focus of the course; however, any theme is
worth exploring even if it is not one of the required
themes. Students must be able to explain how

the theme is developed and provide well-chosen
oxamples from the text to demonstrate

that development.

. Literary terms
There are many literary terms, some of which are
listed in the course framework. While this is not an
exhaustive list. it is a good place to begin. Students
must learn how to identify structural, rhetorical,
and stylistic literary devices in a toxt. They must
also know how to define their functions, explain
their uses, and analyze their effects. Many students
simply identify literary terms by pointing them
outin a text, which is only the first step. Teachers
can help make it a habit to move toward analysis
by discussing the function or effect of the literary
device in the text.

. Genres and subgenres

Each literary genre and subgenre has its own set of
characteristics that make it unique, which students
must be able to identify. They must also be able to
recognize the genre or subgenre of a literary work.
Itis imperative that students learn to discriminate
the characteristics of each genre and analyze how
or why the author has chosen the particular genre
or subgenre to express their message. It is worth
pointing out that not all literary or artistic works
fitinto the defined categories. There are authors
that have created hybrid genres that mix elements
of different genres and subgenres. These works
are excellent for students to practice pointing out
the characteristics of the different genres and
subgenres in the work.

AP Spanish Literature and Culture Course and Exam Description

(that may or may not correspond to the artistic
period or mavement). As with genre, students
should be able to identify how literary periods or
movements are different from each other and how
they are born as reactions to their predecessors.
Because literary periods and movements are
artistic tendencies, they rarely have defined dates
as to when they start or finish. Textual examples
help determine whether or not a text belongs to
or is affected by a literary period or movement.
There are several texts in the course that could
belong to several literary periods or movements
because they demonstrate several different
artistic influences that existed during the time that
the work was written. Students should have the
opportunity to debate and decide for themselves
how to categorize works like these.

, Contexts

To connect with a literary text, students need to
know what influenced the creation of the literary
work. Knowing these influences will highlight the
cultural elements of the text and spark analysis.
Students should have the opportunity to become
familiar with the historical events occuring at the
time the text was written. Knowing biographical
facts about the author can also explain characters
or events in the texts. Students should also
become familiar with the sociocultural and
geopolitical elements of the texts.
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Exam Overview

The AP Spanish Literature and Culture Exam assesses student understanding of the
skills and required readings outlined in the course framework. The exam is 3 hours
long and includes 65 multiple-choice questions and 4 free-response questions.
The details of the exam, including exam weighting and timing, can be found below:

Number of
Section Question Type Questions Weighting Timing
I Multiple-choice questions

Part A: Interpretive Listening - Audio 15 10% 20 minutes

Texts

Part B: Reading Analysis — Print and 50 40% 60 minutes

Texts

II Free-response questions 4 1 hour,

40 minutes
(Recommended
timing per
question below)

Question 1: Short-answer - Text 7.5% 15 minutes

Explanation

Question 2: Short-answer — Text and 7.5% 15 minutes

Art Comparison

Question 3: Essay — Analysis of a 17.5% 35 minutes

Single Text

Question 4: Essay — Text Comparison 17.5% 35 minutes
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The exam assesses content and skills developed in the eight units of the course.

Unit 1: La época medieval

Unit 2: El siglo XVI

Unit 3: El siglo XVII

Unit 4: La literatura romantica, realista y naturalista

Unit 5: La Generacién del 98 y el Modernismo

Unit 6: Teatro y poesia del siglo XX

Unit 7: El Boom latinoamericano

Unit 8: Escritores contempordneos de Estados Unidos y Esparia
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How Student Learning is
Assessed on the AP Exam

The six AP Spanish Literature and Culture skill categories are assessed on the AP Exam as detailed below.

Skill Categories

Multiple-Choice Section

Free-Response Section

Skill Category 1:
Analysis

Al least 75% of the multiple-choice questions assess
students’ ability to analyze and interpret literary and

audio sources In Spanish.

Students need to read or listen to and comprehend
literary texts. Students must also identify themes in
texts, explain their development within a text, and
connect them to character. Additionally, students must
describe and explain the function of literary elements,
narrative voices, and stylistic features. Finally, students
need to explain implied meanings or inferences, as well

as perspeclive, attitude, or tone.

All of the free-response
questions assess the skill of
literary analysis.

Skill Category 2:
Cultural Context
and Connections

Around 10% of the multiple-choice questions assess
students' ability to make connections between a
literary text and a non-literary text or an aspect

of culture.

Students must identify and explain the relationships
between cultural products, practices, and perspectives
of Spanish-speaking cullures. Students must also

relate texts to different genres, periods, movements,
and techniques as well as situate textual language

and registers within historical, social, and geopolitical
contexts. Additionally, students must relate texts to their
literary, historical, sociocultural, or geopolitical contexts;
to contemporary globalissues; and explain how texts
reflect or challenge a majority/minority culture.

Free-response questions 1, 2,
and 3 assess cultural context
and connections.

Skill Category 3:
Comparing
Literary Texts

Around 10% of the multiple-choice questions assess
students’ ability to compare literary texts.

Students need to describe or explain similarities and
differences in two texts related to structure; style;
cultural products, practices, or perspectives; theme;
representation of historical events; and points of view.

AP Spanish Literature and Culture Course and Exam Description

Free-response question 4
focuses on the skill of comparing -
literary texts.

continued on next page
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Skill Categories

Multiple-Choice Section

Free-Response Section

Skill Category 4:
Comparing Texts
and Art

This skill is not assessed in the multiple-choice section.

Free-response question 2
assesses students’ ability to
compare a literary text to an
artistic representation.

Students will need to situate
texts within their literary and
artistic heritages and describe
how a theme is developedin a
work of art,

Skill Category 5:
Argumentation

This skill is not assessed in the multiple-choice section.

All four free-response questions
assess student’s abillity to write a
literary analysis.

Students need to create a thesis;
organize information, concepts,
and ideas in a logical and
coherent progression; elaborate
and support main points with
textual evidence; and use
cultural information to support
the interpretation of texts and
compare distinctive viewpoints.

Skill Category 6:
Language and
Conventions

This skill is not assessed in the multiple-choice section.

All four free-response questions
assess students’ ability to use
accurate language and apply
appropriate conventions of
written language.

Students must use a variety of
vocabulary and terminology
appropriate to literary analysis,
use a variety of grammatical and
syntactic structures, present
and organize information
logically, and observe writing
conventions.

AP Spanish Literature and Culture Course and Exam Description
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Section I: Multiple-Choice

Part A of the AP Spanish Literature and Culture Exam
includes 15 multiple-choice questions in sets of 4 or

7 questions each. Each set includes authentic stimulus
materials presented in audio format.

Part B includes 50 multiple-choice questions in sets
of 7 to 10 questions each. Each set includes authentic
stimulus materials presented in written format.

The following table presents the different types of
stimulus materials, the number of questions per set,
and the skills assessed in each set. The order below
represents the order on the exam.

Part Number of Questions Stimulus Type  Skill Categories Assessed
Part A 4 Interview 1: Analysis
4 Poem 1: Analysis
7 Discussion or lecture 1: Analysis
on literary topics
2: Cultural Context and Connections
PartB 2 sets of 7-10 questions Single text (required 1: Analysis
text from the course)
2: Cultural Context and Connections
3: Comparing Literary Texts
2 sets of 7-10 questions Single text 1: Analysis
(nonrequired text)
2: Cultural Context and Connections
3: Comparing Literary Texts
7-10 Text comparison 1: Analysis
(two texts: one from
the required reading 2: Cultural Context and Connections
list, the other, a .
nonrequired text) 3: Comparing Literary Texts
7-10 Critical commentary 1: Analysis

2: Cultural Context and Connections

3: Comparing Literary Texts

AP Spanish Literature and Culture Course and Exam Description
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Section II: Free-Response

The second section of the AP Spanish Literature and
Culture Exam includes two short-answer questions and
two essays. Each question is scored based on content
and language usage. The free-response section as

pre-19th-century, 19th-century, and 20th-century texts;
and Spanish and Latin American literature. The following
table presents the criteria, the score ranges, and the
skills assessed for each question,

awhole represents or references prose and poetry;

Students are
Question Question Assessed on Their Scoring Skill Categories
Number Type Ability to: Criteria Assessed
1 Short- = ldentify the author and Content 1: Analysis
answer: Text period of the text.
Explanation » Explain how a themeis é.oi?‘tti?;gsontext snd
developed within a text while
providing textual Oxamples to 5: Argur"en[ation
support their response.
Language usage 6:Language and Conventions
2 Short-answer: = Compare how a theme is Content score 1: Analysis
Text and Art presented both in a literary
Comparison text and in a work from the 2: Cultural Context and
visual arts in relation to a Connections
literary period, r-novement. 4: Comparing Texts and Art
genre, or technique.
5: Argumentation
Languageusage 6:Language and Conventions
3 Essay: = Using aselectionora Content 1: Analysis
Single Text fragment of a required
reading text, analyze how 2: Cultural Context and
the text represents a literary Connections
period, movement, genre, or
technique and they analyze 5: Argumentation
how the text represents a
cultural context. Languageusage 6:Language and Conventions
* Discuss the use of literary
figures and rhetorical devices
and provide textual examples
to support their analysis.
4 Essay: = Analyze the effecl of literary Content 1: Analysis
Text figures and rhetorical L
Comparison devices that authors use 3: Comparing Literary Texts
" pre§ent afemena 5: Argumentation
selection or fragment of text
from the required reading list
and a selection or fragment Languageusage 6:Language and Conventions
of a nonrequired text.
= Compare the theme that
the texts share and provide
textual examples to support
their analysis and comparison.

AP Spanish Literature and Culture Course and Exam Description
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Task Verbs Used in
Free-Response
Questions

The following task verbs are commonly used in the free-response questions:

Analyze: Examine methadically and in detail literary texts for purposes of
explanation and interpretation,

Compare: Provide a description or explanation of similarities and/or differences.
Discuss: Provide information about a selected topic with some elaboration.
Explain: Provide information about how or why a selected topic is significant.

Identify: Indicate or provide information about a specified topic, without
elaboration or explanation.

Include examples: Provide specific examples and explain how they support
aclaim.

Read: Look at or view printed directions and information.

Wirite: Produce a response in writing.
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Sample Exam
Questions

The sample exam questions that follow illustrate the relationship between the course
framework and the AP Spanish Literature and Culture Exam and serve as examples of
the types of questions that appear on the exam. After the sample questionsis a

table that shows which skKill, learning objective(s), and unit each question relates to.
The table also provides the answers to the multiple-choice questions.

Section I: Multiple-Choice

PART A

Scripts for audio are presented in this publication for reference. They are not provided
to students during the exam. Listen to the audio by clicking the audio icon below, or
by going to https://secure-media.collegeboard.org/ap/video audio/ap-spanish-
literature-selection-1-effective-2019.mp3.

Directions: You are going to listen

to a selection in Spanish twice, After
hearing the selection for the first time,
you will have 1 minute to read the
questions. You will hear the selection
again. While listening to the selection,
you may take notes. Your notes will not
be scored.

After listening to the selection the
second time, you will respond to

4 questions. Based on the information
provided in the selection, select the
BEST answer to each question from
among the four choices printed in your
test book. You will have 1 minute to
answer the questions.

Instrucciones: Vas a escuchar una
seleccion en espaiiol dos veces.
Después de escuchar la seleccion por
primera vez, vas a tener 1 minuto para
leer las preguntas. Luego vas a escuchar
la scleccion de nuevo. Mientras escuchas
la seleccion, puedes tomar apuntes. Tus
apuntes no seran evaluados.

Después de escuchar la seleccion por
segunda vegz, tienes que responder

a4 preguntas. Basandote en la
informacién que se da en la seleccion,
para cada pregunta elige la MEJOR
respuesta de las cuatro opciones
escritas en tu libreta de examen. Tienes
1 minuto para responder a las preguntas.

[} Script Seleccién
(NARR)
La guitarra

Empieza el llanto

de la guitarra.

Se rompen las copas
de la madrugada.
Empieza el llanto

de la guitarra.

Es indtil

callarla.

Es imposible
callarla.

AP Spanish Literature and Culture Course and Exam Description

Ahora escucha el poema titulado “La guitarra” de Federico Gareia Lorca.
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Liora mondtona

comao Hora el agua,

coma lora et viento
sobre [a nevada.

s imposible

callar(a.

Liora por cosas

lejanas.

Arena del Swr caliente
que pide carnchias blancas,
Liosa flecha sin blanco,

ta tarde sin mafnana,

y el primer pdjare muerto
sobre ta rama,

:Oh guitarrat

Corazdn mathenrido

pov cinco espadas.

(NARR)  Ahoraticnes T minulo pava feer las pregusitas en te libreta,
(1 minute pause]

(NARR}  Ahora escucha el poema otra ver,

[poem repeats)

(NARR)  Ahora contesta las preguntas 14,
f1 minute patse]

I jQdue transmite ef sonido de la guitarra?
(A} La Hepada det amanceer
(B} Eldesconsuelo de ta voz poética
{C} El amar por ka naturaleza

{17} i.a imposibilidad de 1a creaciin

2, ;Cédmo son las imdgenes que emplea fa voz poética?
{A) Naturales
{B) Migicas
(€} Espirituales
{B) Intrigantes

3. ;Como es el tono del paema?
{A)} Intelectual
{BY Moralista
('} Melancélico

{17) Irénico

4. ;Qué recurso estilfstico aparece en el poema?
{A) El uso de miltiples conjunciones
(B) Laimitacién de sonidos
{C3 Lainvocacion a un objeto

{13) Elempleo de laironfa
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PART B
Questicns 5-4 refer to the passage balow,

Directions: Read the following

passages carefully. Each passageis los siguientes pasajes, Cada pasajc
faltowed by questions or incomplete va seguido de vartas preguntas
statements, Based on the information araciones incompletas. Basandote en
provided Ih the passage, select the la informacién aue se da en et pasaje,
BEST answer to each question from para cada pregunta elige la MEJOR
amang the four choices printed in your respuesta de las chatro opciones

test hook. escritas en tu libreta de examen.

Instrugcceiones: Lee con nuidado

{Vase FABIO y safe TISBEA.)
TISBEA

Robusto mar de Esparia,
o ondas de feego, fugitivas ondas,
5 'Fraya de mi cabaria,

que ya el fuego, por mares y por ondas,
ca sus abismos fragua,
y el mar forma, por fas Bamas, agua.
iMaldito el lefio sea

i quea tuamargo orisial hatlé [caminof,
antojo de Medea,
fu caflamo primero o primer king,
aspado de los vientos,
para telas de engafios e instriinentos!

5 ISABLLA

;Por qué det mar te guejas

lan ticrnamente, hermosa pescadora?
TISBEA

Al mar furma mil quejas,

20 {Dichosa vos, gee en su tormento, agora
dél os estdis riendol

{SABELA
También quejas det mar estuy hacienda,
iPe donde sois?

»> TISBEA

Deaguetlas
cabaitas que mirdis del viento heridas
tan vitotios{o} entre ellas,
cuyas pabres paredes desparcidas
30 van en pedazos graves,
dando [en} mil [grictas nidos] a las aves.
En sus pajas me dieron
corazon de fortisimo diamante;
mas las obras e hicicron,

—
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deste monstruo que ves tan arragante,
ablndarme de suerte

que al salia cera es mds robusta y fuerte,
;Sois vas Ja Buropa hermosa

gue esas toros os llevan?

ISABELA

fA Sevilla]
llévanme a ser esposa
contra mi voluntad.

TISBEA
Simimancilla
a Hstima 0s provoca,
y si injurias del mar os tienen loca, en viestra
compania
para serviros como humilde esclava
me Hevad; que querria,
sictdolor o fa afrenta no me acaba,
pedir at vey justicia
de ust engaiio crucl, de una malicia.
Del agua derrtado
a esta tievra Hegd don fean Tenotio,
difento y anegado;
ampardle, hospedéle en (an notorio
peligro, y el vil gitésped
vibara fue a mi planta e]n} tierno césped.
Con palabra de esposo,
la que de esta costa butla hacia
se rindio ai enganosa;
imal haya ka mujer que en hombies fiaf
Fuése al fin, y dejome:
mira st es justo gue venganza bome.

ISABELA
iCalla, mubjer maldital
i Vete de mi presencia, gue me has muerto!
Mas, si el dolor te incita
no tienes culpa bt Prosigoe el cuenio,
TISBEA
iLa dicha fee[ejra mia, 1
ISABELA
iMat haya la mgjer que en hombres fial
;Quién tiene de ir contiga?
TISBEA

Un pescador, Anfriso, un pobre padre
de mis males testigo.

ISABELA [Aparie}

Lteeature and Qulture Codrse and Exam Descrtption
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&0 (No hay venganza a mi mal que tanto cuadre.)
Ven en mi compaiiia.

TISBEA
iMal haya la mujer que en hombres fia! (Vanse.)
Tirso de Molina

Ll burlador de Sevilla y convidado de piedra
Madrid: Editorial Castalia, 1997.

5. ;A quién o a qué se dirige Tisbea al principio del fragmento?
(A) Alsabela
(B) Al mar
(C) A don Juan
(D) Al viento

6. ;Qué revela sobre el contexto social en que se desarrolla la obra la cita “querria,si
cl...una malicia” (versos 50-53) ?

(A) La fe en el poder de las autoridades y de la ley
(B) Laimportancia de la justicia divina

(C) La malicia de la mujer

(D) La importancia de los principios morales

7. ;Qué figura dramdtica se encuentra en “jCalla, mujer...has muerto!” (versos 67-68)
cuando Isabela se da cuenta que don Juan también burlé a Tisbea?

(A) Aparte

(B) Falla tragica
(C) Catarsis
(D) Anagnérisis

8.  ;Qué se revela sobre el nivel social de Tisbea ¢ Isabela por la forma en que se
dirigen la una ala otra en “Si mi...esclava me llevad” (versos 45-50) y “jVete de...
el cuento” (versos 68-70)?

(A) Isabela se cree superior de lo que es.
(B) Tisbea es de un nivel inferior a Isabela.
(C) Ambas son nobles.

(D) Ambas son mujeres trabajadoras.

9. ;Qué funcion tiene el aparte de Isabela “No hay...tanto cuadre” (verso 80)?
(A) Enfatizar el dolor de Tisbea
(B) Ciriticar la estructura social de la época
(C) Revelar los motivos de Isabela
(D) Establecer la culpabilidad de don Juan
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Questions 1016 refer to the passage halow.

Pues cuando hubicron llegadeo al borde det mar, tos
trasportaron, en barcas los llevaron a Xicalanco.
QOtia vez atli los tomaron en barcas, los evaron tos
1inee mmarineros: todos Jos objetos pusieron en barcas, los
i colocaron, los metievon en ellas.
Y metidos ya en sus canoas, por ¢ riv fueron,
Hegaron a Ias barcas de aquéllos {de Ios espaiioles), se

vepegaron ! a sus barcas.

Ellos {fos espunotes) tes dijeson:

m o3 Quiénes sois vosotros? 31)e donde vinisteis?

-Hemos venido de México.

Otra vez les dijeron:

~Puede ser 0 no ser que vosotros de atld
procedsis %, o tal vez no mids o inventdis; tal vez no

15 1nds de nosotros os estdis burlanda.

Pero su corazon se convencid, queds satistecho su
corazdn. Luego pusicron un gancho en ka proa deta
nave; con ella las tevantaron estivando, heego pararon
una escala, ?

x Por tanto, subicron ala nave, Iban {levando en los
barcos los abjelas. Une a una hicieron ta ceremonta
de tocar la tierra con la boca delante del capitin (o
sea, hicieron reverencia y juramento).

En seguida ke hacen una arenga ¥, le dicen:

2 -Dignese® oirlo el dios: vienc a rendir homenaje su
lugarieniente Motecuhzorna. El tiene en cargo Ta
ciudad de México. Pice: “Cansado ha quedado,
fatigadto estd ¢f dios.”

En seguida atavian 8 at capitdn. Le posieron con

30 esmero ly nxiscara de harquesa, en ella estaba fijada Ja
banda travesaia ’ de pluma de quetzal [.. ]

También le dieron, en su mane le pusicron ¢
escuda que tiene travesaino de oro y de concha ndcar,
con sus flecos * de planva de quetzal y sus banderolas

15 de la mismo.

Ante su vista pusieron las sandalias de obsidiana.

[ad

Asilas cosas, dijoles et capitin:

TCPegArse: Fedirasse; trse
proceder venir; descender
escala: parada, pucsto

arenga: discurse; proclamacién
* diprarse: aceplar; scceder

|
]
i
Y

M ituviaz: vestie; cubrir
? bancin teivesinia: adursi; msipnia
& theco: corddn
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10.

11.

12,

13.

14.

15.

~;Acaso ésta es toda vuestra ofrenda de
40 bienvenida? ;Aquello con que os llegis a las
personas?
Dijeron ellos:
-Es todo: con eso hemos venido, seiior nuestro.

Vision de los vencidos. Relaciones Indigenas de la Conquista

Miguel Ledn-Portilla

México: Universidad Nacional Auténoma de México, 1984,
:De qué trata el relato?
(A) De la llegada de los espanoles a la Ciudad de México
(B) De la captura por los espaiioles de Motecuhzoma
(C) Del encuentro entre los mensajeros y los espafioles

(13) Del homenaje que rinden los espanoles a los mensajeros

;De dénde vienen los mensajeros?
(A) De Xicalanco

(B) De México

(C) De Espana

(D) Del mar

3Coémo es la actitud de los esparioles ante la llegada de los mensajeros?
(A) Abierta

(B) Cautelosa

(C) Indiferente

(D) Laudatoria

#Qué practica cultural es el enfoque del fragmento?

(A) Eluso de tipos diferentes de transporte

(B) La fabricacién de artesania mexicana

(C) El ofrecimiento de regalos a los anfitriones mexicanos

(D) Las ceremonias de bienvenida

Segtin las dos preguntas al final del fragmento, ;qué parecen pensar los
espaioles sobre los regalos?

(A) Que son magnificos
(B) Que no son suficientes
(C) Que no los merecen

(D) Que son inusuales

:Cémo es el tono del fragmento?
(A) Alegre

(B) Informal

(C) Objetivo

(D) Mistico

AP Spanish Literature and Culture Course and Exam Description

Exam Information V.1 | 190
Return to Table of Contents



Section II: Free-Response

The following are examples of the kinds of free-response questions found on
the exam. Note that on the actual AP Exam, there will be two short-answer

questions and two essay questions.

Short-Answer: Text Explanation (Free-Response Question 1)

Directions: Write a coherent and well-
organized response IN SPANISH on the
topic that appears below.

Instrucciones: Escribe una respuesta
coherente y bien organizada EN
ESPANOL sobre el siguiente tema.

Identifica al autor y la época de este fragmento. Luego, explica el desarrollo del
tema de las sociedades en contacto dentro de la obra a la que pertenece.

La noche buena se aproxima y la radio igualmente que la bocina de la camioneta que anunciaba las peliculas del
"Teatro Ideal parecian empujarla con cancién, negocio y bendicién. Faltaban tres dias para la noche buena cuando
dofia Maria se decidié comprarles algo a sus nifios. Esta serfa la primera vez que les comprarfa juguetes. Cada aio se
Linca  proponia hacerlo pero siempre lerminaba diciéndose que no, que no podian. Su esposo de todas maneras les traia
5 dulces y nueces a cada uno, asi que racionalizaba que en realidad no les faltaba nada. Sin embargo cada Navidad
preguntaban los niftos por sus juguetes. Ella siempre los apaciguaba con lo de siempre. Les decia que se esperaran
hasta el seis de enero, el dia de los reyes magos y asi para cuando se llegaba ese dia ya haslta se les habia olvidado
lodo alos nifios. También habia notado que sus hijos apreciaban menos y menos la venida de don Chon la noche de
Navidad cuando venia con el costal de naranjas y nueces.

“Lanoche buena™
<.y noselo tragé la tierra
Houston: Arte Piblico Press.

Essay: Text Comparison (Free-Response Question 4)

Directions: Write a coherent and well-
organized essay IN SPANISH on the
topic that appears below.

Instrucciones: Escribe una ensayo
coherente y bien organizada EN
ESPANOL sobre el siguiente tema.

Analiza el efecto de los recursos literarios que las poetas emplean en los dos
poemas para desarrollar el tema de la imagen publica y la imagen privada. En tu
ensayo, compara la presentacion de este tema en los dos poemas. Debes incluir

¢jemplos de los textos que apoyen tus ideas.

Pocmal
A Julia de Burgos

[...] Ti eres de tu marido, de tu amo; yo no;

yo de nadie, o de todos, porque a todos,

a todos, en mi limpio sentir y en mi pensar me doy.

Linca TN te rizas cl pelo y te pintas; yo no;

5 amimeriza el viento, a mi me pinta el sol.

T eres dama casera, resignada, sumisa,

alada a los prejuicios de los hombres; yo no;
que yo soy Rocinante corriendo desbocado
olfateando horizontes de justicia de Dios.
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10

Verso

10

15

Tt en ti misma no mandas; a ti todos te mandan;
en li mandan tu esposo, tus padres, tus parientes,
el cura, lamodista, el teatro, el casino,

el auto, las alhajas, el banquete, el champin,

cl cielo y el infierno, y el qué dirdn social.

En mi no, que en mi manda mi solo corazon,
mi solo pensamiento; quien manda en mi soy yo. [.. ]

Julia de Burgos
Approved by the estate representative,
(Sc publicd por primera vez en 1938 en Poema en veinle surcos).

Poema2
Grito indomable

Cémo van a verme buena

si me truena

la vida en las venas.

iSi toda cancion

se me enreda ! como una llamarada 2,
y vengo sin Dios

y sin miedo. . .

iSi tengo sangre insubordinada
y no puedo mostrarme

décil como una criada,
mientras tenga

un recucrdo de horizonte,

un retazo > de cielo,

y una cresta * de monte!

Ni ti ni el cielo
ni nada
podrin con mi grito indomable.

Maria Calcafio

El hilo de la voz: Antologia critica de escritoras venezolanas del siglo XX
Caracas: Fundacién Polar, 2003,

(Calcano vivio entre 1906-1958.)

! enredarse: inquietarse
*Nlamarada; llama que se levanta del fuego y se apaga pronto

3 retazo: pedazo

* ¢resta: cumbre; cima
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Answer Key and Question Alignment

to Course Framework

Multiple-Choice
Question Answer Skill Learning Objective Unit
1 B 1.A 1.Ai 6
2 A 1.C LGl 6
3 (& 1.D N/A 6
4 c 1.C 1.C.iii 6
5 B 1A LA 3
6 A 2.E 2.E.ii 3
7 D 1.C 1Ci 3
8 B 2D 2.D.iii 3
9 C 1.E 1.Ei 3
10 C 1.A LA 2
11 B 1.A 1.Ai 2
12 B 1.D N/A 2
13 D 2B 2.B.i 2
14 B 2.D 2.D.i 2
15 C 1.D  N/A 2
Question Question Type Skill Learning Objective  Unit
1 Short-answer: 1.A,1.H, 2.C, 5.A, 5.C, 5.D, 2.Cvi 8
Text Explanation 6.A, 6.B, 6.C, 6.D, 6.E
4 Essay: Text 1.A,1C, LE, 1.H, 3.A, 1.C., 1.Ei, 6
Comparison 3.D.5.A,5.B,5C,5.D, 3.Ai,3.Av

6.A, 6.B,6.C, 6.D, 6.E

The scoring information for the questions within this course and exam
description, along with further exam resources, can be found on the

AP Spanish Literature and Culture Exam Page on AP Central,

AP Spanish Literature and Culture Course and Exam Description

Exam Information V.1 | 193
Return to Table of Contents



THIS PAGE IS INTENTIONALLY LEFT BLANK.



SIUSU0Y) JO B|qeL O} uinay
S6L | LA sausping Buloas uondIIIS3(] WEX3 PUB 3SIN0YD BINYNY PUE dimesay] ysiueds 4y

‘abenbue| ul YN B 9AI3034 0S| JSNW JUSJUOD Ul YN B SAI803. Jey) asuodsal
"jue|q s1 abeq —(asuodsay oON) 4N

‘abenBue| Ui 0 e 2A1808) 0S| ISNW JUAU0D U) O B SAAIS03J Jey) 8su0dsal i 0 JO 2109S B S3A1908) SN Jojpue 1dwo.d a3 o ||e Jo Jied saje)sas A|aua Jeyl asuodsal i
{Se}-440 3SIMIBYI0 S 10 'ysiueds uj Jou si ‘'ssajBulueaww aq 0} se ualim Al10od os 1o JaLiq os st asuodsal ay ] (049Z) 0

‘Apoasion

Joyine auyy Aylquapl Aew pue £3031100 pollad ayl sayusp| . AR031102 Joine ayl 20 pouad ay) Jayna sapuasp] . Joyine ayi zo/pue pouad sy Anuapl £31994109 Aey  «

"IUBAB|3J JO Je3|2 ag SARVIE JOU A_UI 30U3PIAD

‘90UBPIAG JuBAR|R) YU 3Suodsal spsoddng INQ '1%2) 83U} WOJs 8OUBPIAB Yl asuodsas sjioddng '‘8ouapiAa Busoddns ou Jo jewiuiw
IX81 8Yi Ul 3way) ay) jo wawdojarap ayy suejdxy . “1X23 9U Ul awayl ayy o Juawdo|aap ayl Sassnosiq . SAPN|OUL :1X8] BY3 03 UOIIR|aJ Ul BLUBY) YY) SaSSaUPPY  «
oyine ayy Ajpuapi Aew pue pouad ayy Joyine ay} 1o porsad ayy Jayyto seluap! ‘pousad
sayuap A|30a1109 asuodsas 3y "esuodsai ay3 J10ddns Apoauloo asuodsal ay) wes|oun aq Aew asuapjaa |y} 10 Joyine ay3 Apuapl 399,109 Kew asuodsal
0} 1X@} 8Y3 WOLJ 92UBPIAD JUBAD|RI BuISn 3x83 ay3 Ul awos ybnoysje 'asuspiae Buisn 3xa3 ayy ul sawayy By "Jueas[al st papiaoid asuapiae Aue Inq ‘x93
padojanap s1 away) ay3 moy sujejdxas esuodsas ay) a3 J0 Juawdo|aAap Ay} SISSNISIP asuodsal ay L ay3 0} uolje|al ul aWaY} 3y} sessalppe asuodsal ay
€ [4 L
juajuoQ ‘elvy) bulioss

‘BIUBPIA
J0 aouesapuodald ay) 03 BuIpI0De B109S Y3} PIEME PINOYS NOA "UWIN|OI Ul UOLIJLID 3jBUIS AJaA3 1981 0) Paau J0U Sa0p asuodsal ay 'saulfapinb Gulioas auy Buifidde uay

9JON BurI0d§ [e1uas)
sjurod 9 uonjeue[dxy JX9,[—IIMSUY JIOYS :T uonsang) 10j sauraping Hurrong

SaUI[epPINy HUILIODS 2

FUNLVYUILIT HSINYAS dY



wﬁcmuco.u JO B|1geL 03 uimay
961 | LA seulaping bunoog uonRdIIDSaQ WEX3 PUB 8SIN00 B4N3INY pue ainjesall ysiueds 4y

‘afienBue| ul YN © 9A18081 0S[e ISNW JUBJU0D Ul YN B SaAI80al Jey) asuodsal
“jue|q si abed—(asuodsay ON) ¥N
"abenbue| ul 0 e 9A1908) OS|E 1SN JUBIUOD UL () © SaAI802J Jey) asuodsal '] JO 3109S & SaAIa0a1 SNINWNS Jojpue jdwold 8yl Jo jle 10 Jed sayelsal Ajaisw jey) asuodsal v

"H{SE3-440 9SIMIBYI0 SI 10 ‘Ysiueds ul Jou si ‘ssajBujueaiu aq o) Se ualylim Al100d 0S 10 Ja1.q 0s st asuodsal ay ] (0192) 0

‘Alqisuayaudwo ||esano spadw 1ou op fayl ‘Agisuayssdwos apaduw

‘(uenemaund ‘syJew Juasae 'Suyjads “6'a) abenbue| nq 'uonemound 'sysew Juaosoe 'Buljads “6:8) abenbue| 1yl (vonemound 'syuew Juaooe 'Guyads “6'a) ebenbue|
USNLIM JO SUOHUSAUOD Ul SI0LS [BUOISBI20 8Je 81ay |  « UBJ3LM JO SUOIIUSAUOD Ul S10.013 BUI0S B 3JaY]  » UBJJLIM JO SUOIIUSAUOD Ui SI0LI2 JUBNDaY) SJe aay)

‘(uonewsoy

PIOM 1O UBPIO PIOM 'DOOW 'SBSUS) QIBA JO @SN Ay u) ‘Acisuayasdwos

'9RINIVE A||L1ausb aJ. UOIIBWIO) PIOM PUE “apI0 sJouia "B'a) AY1qI1SUSY3IdW0D ||RI8A0 WOy 198 apadwi pue juanbayy aie UCNRWIO) PIOM IO J8PI0

PJCA ‘POOLU 'SASUDY QA JO BSN IS101I8 |BUCISEOI0 YIIM ‘saw) 32 'Aeus Jey) 'sI0LIa SW0S aUe a3y Ing ‘ayenbape PIOM 'DOOW 'SASUS) QJaA Ul SIOLB '8jenbapeul S|
poob s1$31N32N1)S IN0RIUAS pue [eonewwels Jo (0u0D  « S S8JN3an1)s 900BJUAS pue [eanewwelb JO [ORU0D  « $8IN3anas onoejuAs pue [eagewwest Jo jonuoy .«

‘SB9P| JURAB|3) NP

‘passnasip Buleq juasaud 03 AjjIqe s juapms ayl Jiu| Aew Ing passnasip uolIsSuaya duio9 Japual S104J2 passnosip Bulag SyJom Jo
sHyJ0m 10 21do) 8yl 0} sjeudoidde pue palea st AUeNgeaos . Bulaq sxyiom Jo saidoy ayy 01 agepsdosdde st Aiengesos,  « soidoy sy 0} syeudosddeu) JO WaDYNSU| SI AJRINQRI0A -

‘asuodsal sy jo Buipuejsiapun
‘asuodsal ay Jo Buipuesiapun s Jepeas oyl spoddns s,Japeal ay} syaoddns 31 ‘pajiwi| Jeymawos st ebenbue| ‘asuodsaJ ayy jo Buipueisiapun s Jepeas
abenbue| Jo asn S 3UapNIs By} !PalieA pue ‘ajesnsose 40 @sn s juapnys ay} ybnoyyje 'sjeinsoe sswnawos  ayy sapadw) aBenBue| Jo asn S Uapnis ay) JUSIdLYNSUL JO
Allesauab yse} ayy 03 ayendosdde sy abesn sbenbue pue jyse} ayy 03 ayelsdoadde sy abesn abenbue ‘@jesnooeu] »se] ayy 03 ajendosddeus st obesn ebenbuen
€ (4 L

abenbue :ewaiug bulioog



SIUaIU0Y JO B|ge| 03 UINjaYy
L6L | LA ssulaping Buuoog

uonduasaq Wex3 pue asinog a4nyng pue esmelay ysiueds 4y

"afenBue| ul YN e aA|208U 0S| 1SN JUBJUOD Ul YN B SaA19931 Jey; asuodsal i

“jue|q si abeg—(asuodsay oN) YN

‘sBenbue) Ul 0 e aA19081 0S| ISNWI JUSJUOD Ul O B SSAI998J 1L 9SU0dSal i (0 JO 2095 B SaAIBI2J ||NWNS Jo/pue 1dwod 8l JO |8 40 3ied sayelsal Alasaw jeyy asuodsal v
"{S€}-}J0 3SIMIBY30 S 10 ‘ysiueds ul Jou S| ‘ssa|Bujueaw aq 03 se ualm Al10od 0s 10 Ja1iq oS st asuodsas ay] (0492) 9

‘Y1oq 10 iomye
ay} 'Ixa) ay) vl pejuasaldal se anbiuy2a) Jo ‘auab Aiesay))
‘Juswasow 'polad palyoads ayl 0 WaY) Syl SajeaY  «

“yJomie ay3 pue
XA} B4} YI0q WOy 30Uap|Aa JueAdja: Buisn uosuedwos sy
s10ddng "yJomiie ay3 puR IXa1 Ay} Ul away) ay) saledwon  «

‘anbiuyoay 10 ‘a1uab

Aleaayy| quawanow ‘pouad paiyioads ay) 03 awoyy ay;
S3)e|a) asuodsal 9y ‘aduapIAd JuBAB|aL BuISn yiomise
9y} pue 1xa3 ayj ul away;] ay3 saledwod asuodsal ay

"12312 3G 10U AW Way) uaamiaq

UoI22UU0 ayyIng 'anbiuyaa) Jo ‘suualb Auesay
‘Juawanow ‘pouad payloads ay) 0y away) ayl sajeey -

Wiomue

PUE X3} 94l UBaMIag PadueIequWl 8G ARW 30UBPIA

NQ "HIoMe Byl pUE 31X33 8Y3 Y10q WOl 30Uapiag

YIm asuodsal syioddng suosuedw o ou o [euwiuiw

Y3 SHIOM YI0q Ul Buway) ay) Saquosep asuodsal
Y1 "MJOMLIE BY] PUB 1X3) B3 Ul AWAY) 3} S85SNISIq

‘anbiuya} 10 ‘aiuab Aseiay|

Juawasow ‘poliad payioads ayy 03 awaLy ayy
saje|as esuodsal ay] ‘pesuejequ aq Aew asuapiae
ay3 ybnoyye ‘yioq woiy a2uapiaa Buisn yiomyule ayy
PUe }Xa} ay3 ul 3wy} 3y} S8sSNISIp asuodsal ay)

‘anbiuysay Jo ‘asuab
Alelsy| Juawanow ‘pouad pay|oads oyl SaSSUPPY

¥0

‘aouapiaa Bujoddns ou Jo [ewiulw
S3PN|OUL HIOMIIE B3 JO 1X3) 3U)} Ul BWBY) B3 SBSSIPPY  «

*anbiuy93 10 'aiuab Aleleyl| ‘Juawanow
‘pouad payroads ay) sassasppe asuodsal ay

40

“jdomile ayj
J0/pue 3xa3 3y} ul dWay) ay3 sassalppe asuodsals ayy

€

4

L

U0 LAY buioag

"90UBPIND

40 9ouesapuodald ayy 0} BUIPIOITE 81095 B3 PIEME PINOYS NOA UWIN|OD B Ul U0LE)0 a|Buis A1aAa 398w 0] Paaujou saop asuodsal ayy ‘saulapinb Bulooas ayy Buikidde uaym

sjutod 9

9)ON buriong [erauas

uosuedwo) My PUe JX3L—I2MSUY JIO0YS :Z UOKISINY 0] SIUIEPIND HULI0as



SJUBILOD) JO BIGeL 03 UIMaY
86L | LA ssuaping buuoog uond2SaQ WeX3 PUR 8SIN0YD 8.NYNY pue aimesay ysiueds 4y

‘abenBue| ul YN e aAI903J 0S| JSNLW JUSJUOD Ul YN B SBAIR93J 18y} asuodsal iy
“juelq sy abeg—(asuodsay ON) YN
‘abenbue| U1 0 B 8A1208J 0S| 3SNW JUSIUOD Ul () B S8AI9081 Jey3 asuodsal i 0 JO 8100S B SaAI208J ||NWIS Jopue 1dwold ayy o |8 Jo Jied sajersal Ajalaw Jey) asuodsal i

"ISEI-}J0 ISIMIBLRO S| 10 'Ysjueds ul Jou s ‘ssajBulueaw aq 03 se uaylm Al100d 0s 10 Ja11q 0S S asuodsal ay | (0192) 0

‘Auqisuayaldwon |jerano apadwi 3ou op Asyl ‘Aqisvayasdwod apadw

‘uoneniaund 'sysew Juadoe ‘Buyjads "6'a) aBenbue) INQ ‘(Lonemaund ‘syJew Juasoe 'Bujads “6'a) abenbue) 1ey) (uonemound 'syuew Juaodoe 'Bueds “6'a) abenbue|
US13LM JO SUOIUSAUOD Ul SJOLS [BUDISEOD0 3R SUal|  » UBJIIM JO SUOIUSAUOD U| SI04J3 A0S BUR 8I8L)  « UJJ1IM JO SUCHUSAUOD U SI0MIS JUaNDal) aJe 13y

‘(uonewoy

PAOAN JO 'UBPIO PIOM ‘POOLU 'SASUS) QI8A JO @SN Ay Ul Ancisuaysidwos

‘BIRINDOR Aj|elaualb aJe UOIBUIIO) PIOM PUB “3pI0 sioua “6'a) Agisuaysidwo ||eIaA0 Wolj 19eiap apadwi pue juanbal) 3Je UOIBWIO) PIOM JO JapIo

PIOM ‘POCW 'SBSUB] QJAA JO SN !SI01J3 |BUCISEIIO UM 'S8 1B AR JRY) S10/ID BWIOS . 3J3U: Ing ‘denbape DJOM 'POOW 'SASUS) QJaA Ul SI0L8 ‘ajenbapeu; S|
poob s1 saimonas onoeiuAs pue [eojjewwelt Jo [ouon . S SaINanAs aNoeUAS pue [eonewwelb Jo |o1u0D . $aINjanas onoejuAs pue [eanewwest Jo joguoe) .

‘seapljueas|al ANYIP

‘passnasip Bulaq juasaud 03 AjIqe S uUapnis 8yl Jiu) Aew Ing passnasip uoISUBYa dw o2 Japual SICLID \Passnosip Bulaq SHIOmM Jo
SHJom 10 21doy ay: 01 edosdde pue palieA 51 AJBINGeI0A Bulaq sysom Jo saidoy auyy 03 epdosdde si Aiejngesoy,  « so1doy 8y 0} syeldosddeu JO WBIDNSUI S| AJRINQRIOA  «

‘asuodsal sy jo Buipuejsiapun
‘asuodsas ay) Jo Bujpueysiapun s Japeal ayy spoddns s,Japeal ayy sytoddns 31 ‘pajiwi Jeymewos s abenbue] *asuodsaJ a8y} jo Bujpuejsiapun s apealt
abenbue| Jo @sn s uapn3s 8y} ‘palleA pue ‘ajesnaoe 30 @sn s juapnys ayy ybnoyije 'sjeinooe sewnewos  ay sapadwi aBenbue| J0 8sn S,3uUapnyS ayg JUSIdIYNSUI 1O
Alleisuab »yse} oy o3 ayersdosdde s1 abesn abenbue puejse} ay} o3 ayeladosdde si abesn abenbue ‘@jeinageul %se; oy 03 jenndosddeu st abesn abenbuen
€ [4 L

abenbuen :ewaju) buliooag



SUAIUOY JO a|qe| 03 LINISY
66L | LA sauleping Buuods

uondudsaq WexX3 PUe 35IN0Y 84N INg pue ainjelayr] ysiueds 4y

"abenBue| u| YN B 9A19021 0S| 1SN JUSJUCD Ul YN B SAAIIRL JBY) ABSSa Uy

"Mue|q st abed—(asuodsay oN) 4N

‘abenbue) ul 0 e 88031 0S| ISNW JUBIUOD Ul ( B SIAI803) JeL) ABSSa LY ' 0 21008 © SaAIad8s SNINWNS Jojpue 1dwoid a3 Jo e Jo Jed sayelsal Alasaw jey) Aessa uy

DiSE3-}J0 aSIMIaY}0 S1 10 ‘Ysiueds uljou si 'ssajBulueaw 9q 03 se uayam Al100d 0S 10 Jo1iq s SI asuodsal ay ) (04az) O

‘BAN03)9 St SATINDP ANSAY 0D
10 SIUSWIS|S |RUONISURIY JO asn
By "1xay ayy woe); se|dwexa
uasoya-|am 'a110ads ym
papeddns s uoneue|dxa
ay | 'seapi jo voissasbosd
pue Buidnoub jea16o) e pue
'aINoniys JUSIBYOD B ‘Sisay)
/esodind jojuswaieis e

Yum paziueBlo s1 Aessa ay |«

‘anbiuysay Jo 'auuab

Asesay| Juswasow 'oopad

payloads ayi 01 pajelal 3xal ayl

ul (@01nap Auesayl| Jeinbuis e Jo

sa|dwexa ajdnnw Jo) saolnap
Alessy) sassnos|p Aessa oy«

IXaju00 |2unyno usall

ayl pue anbluysay 1o ‘aiushb

Aesay) Juawansow 'ponad

payivads ayl sjuasaidal 1xa)
ayymoy suie|dxa Aessa ay)

‘90UDPIAD JUBA3|3J Buisn
1X33u09 [2am N2 udA|B oY) se j|am
se 21doy payoads a3 syuasasdal

1x33 3y} moy sutejdxe Aessa ay)

"S20|AIP BAISBYOD
10 SJUBWIB|S |BUOIYSURS JO
35N AN} SWOS S| aJay)
19} 943 woJy sajdwexa
ayedoudde yym payoddns
siuoneue|dxa ay | 'seapi jo
uoissalbold pue Buidnolb
|e2160| & pu. SJNJONJIS JUBIaYoD
2 yum paziuebio si Aesso ay|

‘anbiuyoay Jo ‘aiuab

Alesayl| Juswasow ‘poad

payioads ayy o3 paje|s) 1xe) aul

Ul 801nap AJBJay)| 9UO0 WNWIUIW
18 Sassnas|p Aessa ay] .

“eam aq Aew wayl jo

8u0 JO UOISSNISIP 3y} JanaMOoH

“IX8Ju0D |eIMN2 uaalb sy pue

‘anbuyoal so ‘aiuab Alelay)

uawasow 'pouad payioads
Ay} SaSSNISIp ABSS8 AL«

‘uaAsun yng ayendoldde s
SOUBPIAS 1JXaJUOD |eINynd usalb
a3yl se ||am se 21doy payyloads
3y} s9ssnasip Aessa ay)

*S3INAP ANSHY0I JO SIUDWAID
|leuonisuel) JO asn pajiwi st
218y Juead|al pue ses|o aq
sfem|e Jou Aew sajdwexa ay)
pue Aessa auyy Jo Aenb jjeiano
aY3 uayeam Aeul SJUBLBIEIS

annnedal J0 SN0BUOLIE Janamoy

'Sa|dwexa yam suoneaasqo
siloddns pue syuiod urew

5955N9SIp ABSSa ay | 'pasnaoy Jo

paziueBio-lamiou st fessa ayl

‘anbluyoa) 10 ‘asush
Alelay| 'Wuawanow ‘pousad
payoads ayy oy wayy Gupejas
INOYHM IX3) Y3 Ul S321Nap
Aesay)| Aguapr Aew Aessa oyl «
'uonduosap jo Ajabie| s3SISuUco
asuodsal ay) 1anamoH
"IXBIU0D |enyna uank ayy Jo
fanbluyaay 4o ‘asuab Aesay)
‘Juawascw ‘polad payoads
8} Sassnosip ALSSD 3|

JUBA3|al 10
1ea|d sAem|e Jou pue aandiiosap
aJe sajdwexs [Jxa3u0d jeanjjno
uaAlb ayy Jo o1doy payytoads

9} sassnosip Aessa ay L

‘BAldaY AUl ale tussald 4
'SB0IAAP AAISBYOD JO SIUBWB|S
[euonisues) ‘Buisesydesed
Jojpue AJeWwINS O Ajasua
1sow|e 1s1su0D few Aessa ay |
‘uoneziueBlo syoe| Aessa oyl e

"JURAD|SS JO BJBINDDE 10U 3.
Aay3Ing ‘'saoinap Alela)l| aiow
10 auo Ajnuap! Aews Aesso oyl

XSO
[eJmyno uanlb auy Jo 'anbiuyoa)
J0 ‘aJuab AJeiayl| JuUBWBAOW
‘poliad paiyoads sy jo
21511939 BJBYD DUO WNWILIW
jesaynuapt Aessa ayl

‘ajeuiwopa.d

Buiseaydesed Jo Liewwns
3x23u02 [Bamyna Jo d1do3
payoads ayy Jo opsjialoRIRYD
e saynuap! Aessa ay

‘3S€l 2y} 0} JURA |3
aie eyl sucnez|elauab jo
1SISU02 Aew pue sajdwexa
UBADJAL SYoR| ABSSD By .
"IX3JU0D |RiNYND uanb
ay3 40 ‘enbjuyaal 10 ‘auab
Aesay| quawanow ‘porsad
payioads ayy Jo ucISSNISIp ou
S| @JOY3 INQ %31 Y3 SSaIppe
o03jdwane few Aessa sy o

IXDIUO [BINyND UAAIG By}
10 91doy} paoads syl sseappe
10U S90P INg X3} Y3 Ssaippe
03 3dwane Lew Aessa ay L

v

€

[4

3

sjurod ot

U0 ‘elR) Bulods

IX33 B JO S8Injes) [eJnonys Jo 'NsIA)S 911038y Spn|oul ued sadiaap Alesayn
"90uapIAS JO ouesapuodaid ayy 0} BuPI0DDR 31005 BY) PIEME PINOYS NOA "ULINIOD B Ul Uouad 3|BuIs A1aas jaal o) Paau Jou saop asuodsal ay} ‘saulepinb Buucds ayy Bulfidde uay

S9JON Buriong [erauan

X9, 9[BuLS Jo sisA[euy—AeSST :£ UOLSAINY 10} SAUI[APING Huriodg



chmuco.uwo m_o.ﬁ 0} UJINay
00Z | LA sauleping Bunoas

uonduosaq wex3 pue asineg aumng pue ainesay ysiueds 4y

"abenBue| ul YN e 9A18081 OS|E SN JUSIUCD Ul YN B SBAI8981 Jey) ABSSa Uy

"jue|q st abed—(@suodsay oN) ¥N

‘abenbue| u1 O e 9A19032 0S| ISNW JUBJUOD Ul O B SAAI0A JBY) ABSSa Uy
"0 30 1035 © S8A1808 SNINWNS Jojpue 3dwoid 8y o |le 10 Jied sajeysal Ao eyl Aessa uy
DSeI-4J0 BSIMIBYI0 S} 10 ‘ysiueds ujJou S| 'ssa|bujueaws aq 03 se uanlm AlJood 0s 10 Ja1uq 0S S asuodsal (0192) O

'‘ajeinaoe Apsow
aJe (BuiydesBGeled 'vogemoaund
‘syJew Juaosoe 'Buljjads

“6'8) suonUaAuoD BunUAL .

‘ajesnaze
A3Sow aJe uonew.so) pue
19pJI0 PIOM SE ||[am SB SpooW
Pue Sasua) qJaA Jo asn {poob
AJon S| saumons o13oejuAS
pue jeonewwelb Jo jonuoy -

'SYSe) syl 0} sjeudoldde
pue palea st AUBNQeRIOA  «

*asuodsal ay}

J0 Bulpuejsiapun s Japeal ay)
syoddns pue Jeao s) abenbue]
J0 3sn s,)uspms ay3 'paLiea pue
‘ajeinooe ARSow ‘yse} ay3 0}
ayeladosdde s1 abesn abenbuen

ANgIsuayaidwoD j|elaao
W0} JORIIOP 10U OP 18Y) SI0LIS
AWOS Y ajeinaae A||esauab
aJe (Buydelbesed 'vonenyound
‘syJews yuaoae ‘Buljads

“6'9) sSUOUaAUOD BUp .

‘gjeinaae Ajjesauab

BB UONBWIO) PUB JOPIO PIOA

Anqisuayasdwon jjelanc

W0l 3013 J0U Op SPOoW

puUe SasUa) QJaA JO SN ayj u;

sJola :Buipueisiapun suoddns

SaIMONAS DNIRJUAS pue
[eolewwWelb JO |0JU0D [RIBUSS) o

‘syse) ay)
o) sxeudosdde s1 AleINqesos  «

*asuodsal ||esan0

ay3 Jo Bujpuelsiapun s Japeal
843 3094J€ JOU Op JBY]} S10149
2Wwos ay/dsap sea)o s| abenbue|
40 95N S uapnis ay3 ‘ajeinaoe
Allelausb pue yse} ayy 03
ayendosdde s1 abesn abenbuen

‘Buipueysispun ||esjen0
W0Jj 3081320 J0U OP S0
SNOJAWNU !8)2IND0. SAWNBWO0S
aJe (BulydesBeled ‘uoieniound
'syJew juasoe ‘Buyads
“6'9) SUONUBAUDD BuiAy  «
‘gjeInooe
SAWIIPWOS 3J. UOIJBLUIO) pUR
18pJ0 piom Bulpueisiapun
WoJy Jornap 'saw)l je ‘Aew
SPOOW pUR Sasuad) qJaA Jo asn
Ayl Ul S104s3 BuipueIsiepun
a1seq syoddns pue Jussasd
S| SaINJONLS 21OLUAS pue
|ednewwelk Jo |0UeD BWOS  «
‘SR9PI JUBAS|A) BUIOS
asaud o3 AljjIqe s,juapnis
ay3 yuwi| Aew ang sysel ayy
0} 3jeudosdde s1 ARINQeo0s, o

‘Aypqisuayesdwos apaduwy
'sawiy ye ‘Aew Jey) S10013 yum
‘asuodsal au Jo Buipuejsiapun
sJopeas ay) syJoddns £jesouab
‘payiwi| ybnoyjje 'abenbue| jo
8sn s,juapms ay} 'ajesnooe
SOWII9WOS pue )se] ay} 03
ojendosdde s abesn abenbue

Ay|iqisuayaldwos apadw)

Apuanbayy pue snosswnu ale

$104J3 ‘ajesnooeul Ajjelauab

aue (BulycesBesed 'vonemound

'syJew juaooe ‘Buyads
“6'a) suonuasuoa Bunupy .

Agisusyasdwod apadw)
Apuanba)) pue snosawnu
2Je U0newlo) PJOM 10 JBpI0
PJOA ‘SWLIOY QJaA U1 S10M8
MEAM S| SAIMONAS DNIRIUAS
pue jeonewwels Jo [0uoD .

Agisusyasduios apadu

pue sysey sy 0} ajeudoiddeu)

ag Aew Augingeooy,  «

‘asuodsad

Y3 puejsIapun 0} Saouaiajul
@)ew 0} Japeal ayy salinbay
abenbue| Jo asn s Juspms

ay3 ‘ajesnaoeul £jesauab pue
yse3 ayy 03 ayeradosddeus
sawnawos s1 abesn abenbue

‘Aqisuayasdwod

apadw| pue Jueisuog AlJeau

218 S104)8 'F)eINoJey| aue

(BulycesBesed ‘uoneniound

'syJew juaooe ‘bBuyeds
"6'a) suonuanuoo Bunua, -

‘Apqisuayazdwod apadw) pue
JURISUOD ALIRaU e UORBULIO
PIOM 1O UBPIO PIOM 'SULIC)
QJaA ul SJ1oua '81enbapeu
SI SaININAS D1ORUAS pue
|eonewwels Jo 1o3uoD .
NP
uoIsuayaidwoo Japual S1048
'sysej auy 03 ayeudoaddeul
JO JuBIDINSUI St AJBINGEDOA  «

‘asuodsau ayy jo Buipueisiapun
s,JapeaJ ay} sepadwi abenbue|
J0 asn S 3uUapnis ayj Jualdnsuy
10 'ajeinooeul Hyse; ay3 03
ajendosddeu) s1 abesn abenbuen

S

v

€

[4

L

abenbue :enayg Bulloog



SJUBIUDD 4O B|q.| 01 LMY
L0Z | LA sauaping Buuoog

uonduosag Wex3 pue asingy ainjing pue ainjela ysiueds 4y

abenbue| Ul YN B aA12081 0S| SN JUSNUOD U| YN B SEAI80a1 18Y) ABSSa Uy

"jue|q s| abed—(asuodsay oN) ¥N

abenbue Ut O B 9AI3081 0S| JSNW JUSIUOD Ul ) B S3AI208J 1eY) AeSSa Uy "0 JO 2103 @ SaAI3031 INWNS Joypue jdwoud ays 1o (1e Jo ed saye)sal Ajasalu ey} Aessa uy
"){SEe3-4J0 3SIMIAYR0 S1 .10 'ysiueds uljou S| ‘ssajbujueaw aq 0} se uayim Al10od 0s 10 Jaliq 0s St asuodsal ay) (0192) 0

"BAN0AYD St SAVINIP IAISBY 0D
10 SJUBWA|3 [BUOKISURY JO 3sh
ay 1 1xa) ayy woyy sa|dwexa
uasoyo-|jam 'o110ads yim
pajioddns s) uoneue|dxa
ay] 'seap: jo uoissalboud
pue Buidnoib |eaibo| e pue
'‘3INJONAS UAIAYOI B 'SISALY
jasodind jo juawalels e

yum pazivebio s| Aessa ayl

‘awalyl ayl Jo Juawdojaaap

2y} 0] MNQUIUOD (3x33 Yaea

Ul 3UO JO WNWIUIW B) Sa2IAap
Asesay)| moy suie|dxa Aessa ayl  «

'SXa3 Y3og ul
awsay) ay) sasedwos Aessa ay|  «

‘aoUapIAD
JueAajal Buisn s3xe3 yroq ut
away ayy sasedwos Aessa ayy

"S80|ABP BAISBY0D
10 SJUSWa|a |euonIsues Jo
95N A0S SWOS S| aIay ]
X3} By Wouy sajdwexa
ayeudosdde yymw papoddns
S| uoneuR|dXa Ay ‘seapi J0
uolssalbosd pue Buidnolb

1e0150| B pUR 31Monas JUa8yoo

eypum paziueblio s Aessaayy

‘awayy ay3 Jo uswdolarap

Ayl 0} ucnela) Ul (1%33 yoes u|

U0 JO WNWIUIW B) S80|A3P
fleiay| sassnosip fessaay)

eam aq Aew 51%31 8y} Jo

U0 Ul 3Wayl aYy3 JO UOISSNISIP

Y} JaNMOK 'S1X3) Yyjoq u|
awayy ayy sauedwos fessaay)

‘uaaaun Ing ayenidosdde
S| 90UIPIAD !SIX3} Yl0q ul
awayy ayy sasedwod Aessa ayy

"SAOIASP AAISAYOD
1O SJUBWA|D [RUOIYISURS JO

asn pagiwy| st aJay L JueAd|al
pue 1ea|d aq sAem|e Jou few
sajdwexs sy} pue Aesse ay)

J0 Alienb [leianc ay uayeam
Aew sjuawayeys annnaday 1o
SNO3U0LIS U3AaMoL 'sa|dwexa
Yum suoneasasqo suoddns
pue syuled ulew sassnasip
Aessa ay| 'pasnaoy Jo
paziuebao |2/ 10U 51 Aessa ay |

‘BUWaLYl 8yl

01 80UBA3|3J I3} SSNISIP O
sydwalie pue (S3%33 ay3 Jo auo
Ul BUO JO WNWIUIW B) Sa0Inep
Alela))) sassnasip Aessa au

‘uosyedwos
0U JO [BLUIUILL YJIM SIX3) Yjoq Ul
away) au) sassnosip ASSa 3| .

JUBAB[S. JO
1ea|o sAemje jJou pue aandiiosep
aJe sejdwexa 's3xa} yioq ul
Jway} 8y} sassnos|p Aessa ay

‘Banjoaaul ale luasaud JI
'SA21ABP AAIS3YOD JO SJUaWIa|e
|leuoysues) ‘Suisesydesed
Jojpue Auewwins Jo Ajladus
150W|e 151Su0 Aew Aessa ay |
‘uoneziveblo syoe| fessa ayl

‘awayy
ayj 0] 99uRA|3J )| SSNOSIP
10U SA0p INg adlAap Alelay)|
auo Ayguapl Aew AeSSa 3l «

'S1%8)

Yyloq Ul awaly ay: ssappe

AJleusiuiw J0 31%33 BU0 Ul 3WaY)
83 5snosIp Ajuo Aew Aessaay]l .

‘gjeujwopa.d buiseaydesed
10 Asewwins 3xe3 auo u) awayy
8y3 sassnasip Aessa ay |

"¥SEY AU O JURASIRULI
aJe jey) suoneziesauab jo
1515U09 Aew pue sajdwexa

juens|al sHoe| Aessaau) -
‘away)
Y3 JO UOISSNISIP OU S| 818y}
1Nq "s1X@) Y30Q JO 2U0 ssalppe
oyjdwane few Aessaay) .

‘SWaY} 9y} SSNISIP J0U S30P
1nqQ S3X3} Y3049 10 BUO Ssauppe
o} jdwane Aew Aesso ay |

S

14

€

[4

L

juajuo) el Buliods

1X3) B JO Saunjeay [2Jnionas Jo ‘onsiiA)s ‘[es1i0)ayJ apnjoul ues saoinap Alesay

‘a2UapIA

J0 @guesapuodaid 3y 0} BuipI029. 21095 YL PIEME PINOYS NOA ULLINJOD B U1 UOLBILD 3|6uIS A18AS J98W 0 Paau JoU S30P asuodsal auyy ‘sauiapIinG Buloos ayy Buifjdde uay

sjutod 01

S9JON Huriong [erauasn

uostreduro)) jxa—Aess3 :p UONISIND 10] SAUI[APING HULI02S



wEmuco.”.u .B mE.m_, 0} winjay
20z | LA seuyeping Bunoas

uondiosag Wex3 pue asinod ainyng pue simesay ysiueds 4y

‘abenbBue] ul YN B 819281 OS|E 1SNW JUBIUOD Ul YN B S3AI808J Jey) Aessa uy

“jue|q s1 abedg—(asuodsay ON) 4N

‘abenbue| u ) e aA1@08) 0SB ISNW JUBIUOD U| O B SBAI9981 Jey] ABSSa Uy '( JO BI0IS B SaAI803J IINWNS Jo/pue Jdwoid ay) 4o (|8 Jo wed saiejsal Kjasaw jeyy Aessa uy

")Se1-4J0 9SIMIBYI0 SI 10 'ysiueds ui jou s1 ‘'ssajbulueaw aq 03 se uanlam Ll10od 0s 10 Jalug 0s st asuodsai (0132) 0

‘ajeinaoe Apsow
ale (Buiydesbesed 'vonemound
‘sydew Juaooe 'Buljads

“6:3) sSUORUAAUCD BugUp .

‘@ieinooe
AlISow aJe uonewIo) pue
J3DJ0 PIOM SB ||9M SE Spoow
pue sasual qJaa Jo asn \poob
AJaa st S3INjaNASs IN0RUAS

pue [eanewwelb jo [oJuo) .

yse} ayy o3 arendosdde
pue pauea s A12|NGeo0A, .

‘asuodsas ayy

Jo Bulpuejsiapun s Japeas ayi
sjioddns pue se9]0 s1 e6enbue|
J0 3sn s,Juapms ay3 paLiea pue
'‘ajeinooe ARSsouw ‘ysey ayl o0}
ayejadosdde sy abesn abenbueq

Agisuayaldwod |[ejano
W04} 39832 J0U OP JBY) SI0413
B3OS WM ajesnoaae Ajesauab
aJe (Buydelbeled 'vonenmaund
‘syJew Juaooe ‘buljads

“6'9) SUOIUBAUOD BULA

‘ayeinooe Aesauab

QI UONLLWIIO) PUB JBPIO PIOM

Aupgisuavaidw o |esano

WoJJ JOBIAP 10U Op SPOoW

PUB SaSU2) QJaA JO asn ay u|

sJ0418 :Buipueisiapun syioddns

$3ININAS JORJUAS pue
|eanewwelb JO |0U0D |BIBUAS)  «

yse) ayl
03y ajendosdde st AJenqeaos,  «

‘asuodsau [je1an0

243 Jo Bujpuejsiapun s,Japeal
83 }09J€ J0U Op JBY3 S10418
2wos aydsap sea|s s| abenbue|
40 @SN S3UPpN3S BY3 ‘ejeinaoe
Allesaush pue se} sy 03
ajendosdde s1 ebesn ebenbuen

‘Bulpugysiapun ||elane
W01 10213 J0U Op S10L2

SNOJALNU !3}RINDOR SIS
aJe (Bulydesbesed ‘uonenyound

'syJew juaaae ‘bBuyads

"5'a) SUOQU3AU0D Buipy  «
‘Zeinooe
SOWNAWOS e UOHEWI0) pue
Japio pJom Buipuesiapun
woyy joenap 'saw e Aew

SPOOW PUE S3SU3) GJan JO asn

au u1 sjoua [Buipueysiapun

J1seq syJoddns pue yuasad

SI SaINJINULS INORIUAS pue
|leagewwest Jo [0U0D BWoS  «

'SEaPI JURAD| 3 SIUOS

juasaid 0} A4)Iqe s uapns

ayy i Aew Ing 4sey syy 0}
aleudosdde s) fugingeaoy,  «

‘Aqisuayasdwos epaduwt
‘sawny je ‘Aew Jeyl S10149 yum
‘asuodsal ay} jo buipuejsiepun
s,Japeal ayy spoddns Ljjesoueb
‘paywi| ybnoyyje ‘ebenbuel jo
asn s uspms ay} ‘ajeinaoe
SOWIIAWOS PUE HSe) 3y} 03
ajendosdde sj abesn abenbue

‘Aypqisuayaidwos apadw!
ApuanbaJj pue snosawnu aze
510419 ‘aeinooeul Ajjesauab
ase (Bulydesbeled ‘uojyenjound
'sysew Juaooe ‘Buysds

"6'a) suonuasuo Gupup .

ANgisuayasdwo apadw
Apuanbayy pue snosawnu
242 UONIBWIO0) PIOM JO Japic
PIOM 'SWI0) QIBA U| SI0LI3
HMeam SI SaIN1anss 21o0RIUAS
pue [eonewwest Jo |oguoy  «

‘Aqisuayaidwo apadw;
pue yse; ay3 03 aeldosddeu;
2q few Aenqesopn  «

‘asuodsal

@Y} puejSIapun 03 Sadualajul
@¥eW 0} Jopeas ay3y salinbay
obenbue| Jo asn s,Juapms

a3 !ayeinooeut £|esouab pue
yse; ay3 o3 syeradosddeu)
sawnewos st sbesn abenbue

Aqisusyssdwos
apadwi pue JueIsuod Aeau
aJe S104J2 'F)eINd0RY| BI.
(BuiydesBeled ‘uonenyaund
'syJew juaoae ‘Buyads

"6'a) suonuaruod Bunup -

‘AAiqisuayaldwos apadwi pue

JURISU0D AlJR3U SJ8 UOIRULIO)

PJOM JO JBPIO PIOM ‘SULIO)

gJan Ul s10.13 ‘eenbapeul

S| S3IMONJIS 20RIUAS pue
leanewwest Jo jo)uey -

YNIYYP uoIsuayadwod Japual
$10418 Hjsey ayy 03 aendosddeur
10 uaIoIynsul s1 A1e[nqeaoy, e

‘asuodsal ay3 j0 Buipueisiapun
s,Japeaus ayy sepadwn abenbue|
40 95N 53UapNIs DY} JuINdNPNSUL
10 'ajeinaoeul Hsey ayy 03
ayendosddeu s1 abesn obenbue

S

v

€

4

L

abenbue :enayl) buliooss



ENGAGING STUDENTS » FOSTERING ACHIEVEMENT » CULTIVATING 21sr CENTURY
GLOBAL SKILLS

IEP AND 504 ACCOMMODATIONS AND MODIFICATIONS FOR EARLY
CHILDHOOD AND ELEMENTARY SCHOOL STUDENTS:

lLarge print loxtbooks
Textbooks for at-home usc

Additional time for assignments

Review of directions

Lise ol mnenronics

ilave student restatc inforination

Concrele exampies

Adaplive wriling utensils

Support auditory presentations with visuais

Use of a study carrel

Assislance in mainizining unclutiered space

Weekly home-school communication tools {rotehook, daily log. phone calls or email
NESSaPES)

Space for movement or breaks

Study sheels and 1cacher oulfines

Extra visual and verbal cues and prompts

Math sheets with highlighted mstructions

Giraph paper to assist in organizing or fining up math problems
{Jse of computers and caleniators

Books on tape

Graphic organizers

Quiet corner or room 16 calin down and relax when anxious
Preferential seating

Alteration of the classroom arrangement

Reduclion af dislractions

Answers 1o be diclated

Hands-on uchivities

Use of manipulatives

No penaliy for spelling errors or sloppy handwriting

Follow a rouwtine/schedule

Allernate quiet and active fine

Teach (hne manapement skills

Rest breaks

Verbal and visual coes regarding divections and staying on task
Agenda book and checklists

Adjusted assignment timelines

Viswal daily schedule




SPRINGFIELD PuBLIC SCHOODLS

ENGAGING STUDENTS a FOSTERING ACBIEVEMENT = CULTIVATING 21sr CENTLIRY

Varied reinforecment procedures
fmmediate feedback
Work-in-progress check
Personutized examples

TESTING AND ASSESSMENT ACCOMMODATIONS AND
MODIFICATIONS:

Answers (o be dictated

Freguent rest broaks

Addilional time

Oral tesling

Uniinied {csts

Choice of test format (multiple-choice. essay. true-ialse)
Allernate way's to evaluate (projects or oral presentations instead of written lests)
Accept short answers

Open-book tests

Read {est and directions fo student

Provide study outline prior (0 ests

Hiphlipht key directions

Test i aliemalive sile

Use of caicubator

Extra credit option

Preview test procedures

Simplified test wording; rephrased (esi questions and/or directions

GENERAL ACCOMMODATIONS AND MODHFICATIONS:
Use of alternative books or materials on the topic beiny studied
Computcerized speil-cheek support

Word bank of choices lor answers (0 kst questions

Provision of caleuistor and'or number Hne for math fesis
Rewsprded guestions in simpler lanpuage

Projects instead of wrillen reports

Highiighting important words or phrases in reading assighments
Modified workioad or length of assipnmcentsiests

Maodified time demands

Modifted prades based on {EP

BEHAVIOR ACCOMMODATIONS MODHFICATIONS:



SPRINGFIELD PUBLIC SCHOOLS

ENGAGING STUBRENTS » FOSTERING ACHIEVEMENT » CULTIVATING 2151 CENTURY
GLOBAL SKILLS

Breaks belween tasks

Cue expecled behavior

Daily feedback 1o student

I1ave contingency plans

Use de-escalating stralegics

Use posttive reinforcement

Use proximity/touch control

{Use peer supports and mentoring
Model expected behavior by adulis
[lave parcnt sign homework
Have parent sign behavior chart
Set and post class rules

Chart progress and mainlatn data



SPRINGFIELD PUBLIC SCHOOLS

ENGAGING STUDENTS » FOSTERING ACHIEVEMENT « CULFIVATING 215 CENTURY
___ GLOBALSKILLS

IEP AND 504 ACCOMODATIONS AND MODIFICATIONS FOR MIDDLE
AND HIGH SCHOOL STUDENTS:

t arge print {extbooks

Textbooks for at-home use

Additionat time for assignmenis

A locker with adapted lock

Review of directions

Review sessions

Use of mnemaonics

Have student restate informalion

Provision of notes or autiines

Concrete examples

Adaptive writing utensils

Support auditary presentations with visuals

Weekly or bi-weekly home-school communication

Space for movement or breaks

Study sheels and teacher outlines

Extra visual and verbal cues and prompts

Lab and math sheets with highlighted instructions

Graph paper to assist in organizing or lining up math problems
Use of tape recorder for leciures

Use of Interactive notebook

Use of a scribe

Use of computers and caictilators

Books on tape

Graphic organizers

Quiet corner or room fo calm down and relax when anxlous
Preferential seating

Aiteration of the classroom arrangement

Reduction of dislractions

Answers to be dictated

Hands-on activities

Ability to type all assignments

Foliow a routinefschedule

Teach time management and vrganizationat skills

Rest breaks

Verba! and visual cues regarding directions and staying on task
Agenda book and checklists

Daily check-in with case manager or speclal education teacher
Adjusted assignment timelines

Visuat daily schedule
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Varied reinforcement procedures
Immediate feedback
Work-in-progress check
Personalized examples

TESTING AND ASSESSMENT ACCOMMODATIONS AND
MODIFICATIONS:

Answers {o be dictated
Frequent rest breaks

Addilional time

QOral testing

Choice of test format (multiple-choice, essay, true-false)

Alternate ways to evaluale (projects or oral presentalions instead of writlen tests)
Accept short answers

Open-book or open-note tests

Read test and direclions to student

Provide siudy guides-prior to tests

Highlight key directions

Test In alternative site

Use of calculator

Extra credit opticn

Pace fong-term projects

Preview test procedures

Simplified test wording; rephrased test questions andfor directions

GENERAL ACCOMMODATIONS AND MODIFICATIONS:

Allow aullining, instead of wriling for an essay or major project
Use of alternative books or malerials on the topic being studied
Compulerized speil-check support

Word bank of choices for answers to test questions

Provision of calcutator for math tests

Fim or video supplements in place of reading text

Reworded questions in simpler language

Projects instead of wrilfen reports

Highlighting imporiant words or phrases in reading assignmentis
Modified workioad or length of assignmenlsftests

Modified time demands
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Pass/no pass option
Maodified grades based on IEP

BEHAVIOR ACCOMMODATIONS FOR STUDENTS:

Breaks betwean tasks

Cue expected behavior

Daily feedback to student

Have contingency plans

Use de-escalating strategles

Use positive reinfercement

Use proximily/touch conirol

Use peer supports and menltoring
Model expected behavior by aduits
Have parent sign homework

Set and posl class rules

Chart progress and maintain data
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Accommodations and Modifications for ESL Students

Give tests orally

Give instructions/directions in writing and orally

Assign a peer tutor, same language or English speaking

Allow use of bilingual/translation dictionary

Provide summaries of text or study guides of particular chapters
Allow errors in speaking

Allow errors in writing

Accept writing in first language

Highlight key vocabuiary

Reduce amount of work required

Assess comprehension through demonstration or other aiternative means
(gestures, drawings)

Rephrase guestions, directions, and explanations

Reduce muitiple choices on assessments

Provide study guides and/ or outiines

Shorten reading assignments

Allow extended time for test/project completion

Use of audio books

Use of graphic organizers

Use reduced text, so that print is not dense

Use visuals/pictures throughout lesson/unit/assignemt

Adapt homewaork to reflect ianguage proficiency/home support
Adapt homework to reflect home support

Provide hands-on activities and expianations

Allow extended time to answer questions, and permit drawing, as an
explanation

Use of transtation dictionaries to locate words in the native language
Use anecdotal records and portfolio of work as forms of assessment
Use story retellings to assess comprehension
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What Does the Gifted and Taiented Experience Look Like?
Springfield Public Schools

Mission Statement

The Gifted and Talented Program of the Springtield Public Schools aims to provide a
meaningful and rigorous education that instifis the valus of lifelong learning and
empowers all students to reach their fuif potential and become self-fulfilled creative
leaders in accordance with the comprehensive standards of our state. We accomplish
this by offering challenging, real-world experiences in a student-centered snvironment.

We recognize that students come fram diverse socioeconomic, cultural, and ethnic
backgrounds, and the mission of the gifted and talented program is o provide
ocpportunities for students to explore their intellectual, creative, and artistic gifts and
talents within the classrooim and with beyond-the-ciassroom experiences. It is
essential to provide diverse, appropriate, and ongoing learning experiences and
envirenments that incorporate students' academic, psychological, and social needs.
QOur responsibility is to provide students with educational alternatives that teach,
challenge, and expand their knowledge, while simuitaneously stressing the
development of independent and self-directed learners who continuously generate
questions, anaiyze, synthesize, and evaluate inforimation and ideas.

New Jersey Administrative Code 6A:8-3.1 defines students who are gifted and taiented
as those students who possess or demonstrate high levels of ability in one or more
content areas when compared to their chronologicai peers in the locat district and who
require modification of their educational program if they are tc achieve in accordance
with their capabilities.



Goals:

To support our mission, we have established the following goals to guide our work:

> To infuse into the general education program a broad range of activities for
high-leve! learning that will challenge all students to perform at advanced levels,
and provide extended opportunities, resources, and support in particular areas
where student interest or talent is demonstrated.

> To provide a continuum of gifted education services that wilt strengthen the total
schoof program, offer enriching and challenging learning opportunities for all
students, and provide specialized learning experiences

> To promote achievement of students’ best potentials and increased ability.

Through a productive and collaborative relationship among the building principals,
classroom teachers, and the Gifted and Talented teacher, our schools can create
programming that will enhance the iearning experience far every student and serve the
unique and specialized needs of students currently demonstrating gifted behaviors.

Elements of the Schoolwide Enrichment Maodel, W.LN (What { Need), differentiated
instruction, advanced classes, or individual programs into a student’s regular
instruction program are integrat to this overarching framework for gified education in

the Springfield Schoot District.

Reference Board Policy and Regulation 2464 — Gifted and Talented Pupils (M)

Early Childihood Center
Edward V. Walton

Schoolwide Virtual Enrichment

Classroom. This virtual classicom is a space for students to complete various
challenges and enrichment oppoitunities at their own pace. Students can receive
feedback and additional adaptable resources 1o meat their individual {earning needs.
The virtual classroom desigh expands accessibility to enrichment resources and allows
students to choose fearning activities according to their unigue interests and abilities.
The purpose of the activities is to encourage problem-solving, develop critical thinking




skills, and expand curiosity and imagination. Activities are aligned fo the New Jersey
Student Learning Standards.

d Taie eacher as a Resource
The Giited and Talented teacher serves as a resource to alf teachers within Edward V.
Walton School. Teachers seeking resources for their high-ability learners wiil receive
additional support from the Gifted and Talented teacher in vartous ways. This support
may include additional units of study, challenging resources, and student projects.

Elementary Schools
James Caldwel] .

Thelma L. Sandmeier

The goal is to engage smail groups of students in intensive learning experiences
through standards-based, rigorous, and refevant units of study that supplement, not
suppiant, the grade-level curriculum and support students’ unique learning needs.

Enrichment Experience Grade 3

- Beginning in third grade, the G&T teacher will cycle through aill classrooms to work on
probtem-solving and enrichment tasks with students. Driven by assessment data,
academic parformancs, student interest, and teacher observation, small groups of
students will meet with the G&T teacher during W..N. (What | Need} periods throughotit
the week that the teacher is assigned to their classroom teacher. Groupings will be
flexible and monitored to best ineet each student’s needs throughout the schocl year.
Activities wilt include brain teasers, puzzies, strategic thinking, problem-solving, and
STEM challenges.

Targeted Gifted and Talented Programing Grades 4-5

Students may become identified as Gifted and Talented in fourth grade. Students that
are identified may receive support from the G&T Teacher for up 1o five periods (200
minutes) a week during W.EN. {What | Need) petiods. identified students will meet to
explore grade-level content while incorporating depth and compiexity in a
student-centered, problem-based environment. The Gifted and Talented Program aims
to provide students with various advanced and challenging learning expetiences
across content areas to pramote independent thinking skills, refine critical thinking and
communication skills, cultivate joy in learning, and expand student interests through
problem-solving, The instruction that studenis receive incorporates 21st Century Skilis
and advanced content that is challenging, hands-on, and relevant 1o the real world.




Straregres and Practices that Support Gifted and Talented Studentis
Adjusted Pace of Lessons
fnquiry-Based Instruction
Higher-Order Thinking Activities
Interest-Based Content
Real World Problem Solving/Problem Based { earning
independent Study/Passion Projects
Units of Study with Like-Minded Peers

choolwide Virtual Enyi ent
Ali JCS and TLS students have access to grade level-specific Gifted and Talented
Virtual Classrooms. These virtual classrooms are a space for students to complete
various challenges and enrichment opportunities at their own pace. Students are able
to receive feedback and additional opportunitias based on their needs. The virtuat
classtooms have expanded the accessibitity of enrichment iesources directly to the
students and aliows for studenis to choose oppaortunities according to their interests
and abilities. The purpose of the activities is to encourage problem solving, develop
critical thinking skills, and expand curiosity and imagination in conjunction with the
New Jersey Student Learning Standards.

ifted and Talented Teacher as a Resource
in addition to classroom suppoit, the Gifted and Talented teacher also serves as a
resource to all teachers in the building. Teachers that are seeking resources for their
high ability learners will receive additional support from the Gifted and Talented teacher
in various ways. This may include additional units of study, challenging resources,
student projects, and meeting with the G&T teacher as needed.

dditional Enrichment rtunities
Across all grade levels 3-5, as recommended by the classroom teacher, students

exhibiting a need for additional enrichment may have the opportunity to meet with the
G&T teacher as the schedule allows. Groupings will be flexible and monitored to best
meet the students’ needs throughout the school year. Activities wiil inciude, brain
teasers, puzzies, strategic thinking activities, probiem-soiving challenges, and STEM
challenges. Students engage in an extended process of asking guestions, using
resources, and developing answers that lead to thinking about what and how they are
learning. Students are held accountable for how they work and use their time by
demonstrating their learning through products or presentations,

Students self-select to participate in individual and/or group projects based on interest
and commitment. The classroom teacher and/or the enrichment teacher will help guide
and monitor student exploration of chosen topics, facilitating their learning with
resources and teadhing of needed skills.



Secondary Schools
Florence M. Gaudineer Middle School
Jonathan Dayton High School

Grades 6-12: Access to specific content programs with higher levels of academic
challenges {i.e. Pre-Algebra, Accelerated Communication Arts, and Advanced
Piacement Classes)

Dual Credit Gourses provide students the opportunity to obtain high school credit, and
college credit, simuitaneously through parinerships with severat institutions.

Project Lead the Way {(PLTW) students become builders of technology by engaging in
real world activities. Students are empowered as design thinkers collaborating on real

world projects,

Gifted and Talented identification Criteria

The Springfield Schools Gifted and Talented Program recognizes that students require
differentiated learning expetiences beyond the core curriculum being taught becatise
of their advanced abilities in one or more content areas. These students may also have
other cognitive qualities such as curiosity, creativity, motivation, ieadership, and
passion that require modifications to thelr academic experience.

Multiple Measures of Eliaibility

Kindergarten throtigh grade twelve identification process for gified and talented
students includes multiple measures. Multiple measures may include but are not
iimited 10: achievement test scores; grades; student performance or products;
intelligence testing; parent, student, and/or teacher recormmendation; and other
appropriate measures. The identification methodology is developmentaily appropriate,
non-discriminatory, and related o the programs and services offered by the Springfield
School District. The identification procedures are reviewed annuaily.

According to N.J.A.C. 6A:8-3.1, alf public schoof districts must have a board-approved
gifted and talented identificationt process and provide services for ideniified students
enrolfed in the grades of that school district. The reguilations require that ideniification
and services be made available to students in grades K-12.

When students are recommended for the Gifted and Talented Program there are
muitiple measures that are considered to determine if services are necessary and
appropriate. The assessments used are as follows:



¢ Cognitive Abifities Test {CogAT)

Classroom Performance/Student Portfolios
DRA2 | gvef

iReady Diagnostic Scores

Giffed Indicators Checkiist

Start Strong/NJASLA Assessment Data

The N.JLA.C. requires that students be compared to their chronological peers in the
focal schoof district. The New Jersey Dapartment of Education has not established
state-fevel criteria for identifying students who are gifted, such as mandated tests or
assessments, grade point averages, or IQ scores. Local school districts must use
midtiple measures to identify students.

Procedures

hitps.//www.straussesimay.com/seportal/Public/DistrictPolicy.aspx ?policyid=24648id=
b8a33a8f505e4998a6db3fb8e1de778b

Gifted and Talented Program !dentification Matrix
Minimum Score Required for Consideration: 14 Points

T Point 2 Points 3 Points
Cogat Assessment Cogat Assessinient Cogat Assessment
Overall Stanine Score of a7 | Overalt Stanine Score of an 8 { Overall Stanine Score of 2 9
iReady Math Assessment iReady Math Assessment iReady Math Assessment
Just Below Gurrent Grade QOn Grade Levei % Year + Above Current
Level fevet
{Ready ELA fReady ELA [Ready ELA
On Grade Level Y Year Abave Current Level | One Full Grade Leval +

Above Current Level

NJSLA Math NJSLA Math NJSLA Math
Approaching Expectations Met Expectations Exceed Expectations
NJSLA ELA NJSLA ELA NJSLA ELA
Approaching Expectations Met Expectations Exceed Expectations

HOPE Teacher Rating Scale | HOPE Teacher Rating Scale | HOPE Teacher Rating Scale
Raw Score: 11 - 29 Raw Score: 30 - 48 Raw Score: 50-66




Team meetings present the opportunity to review data and assess the educaticnal
naeds of ail students. Teacher provides exampies of student work exhibiting above and
beyond grade level expectations, creativity, leadership, critical and abstract thinking.
Programs for gifted and talented students will be periodically evaluated for their
continuing efficacy and adjusted accordingly. The parent of any student identified as
gifted or talented shall be consulted regarding any program designed to address the
student’s particular needs.

Resource Links

htlps friversideinsights com/cognitive_abilities_test

htips:/Avww. curriculumassociates. com/proagramsfi-ready-fearning

https: fwww nf.govieducation/assessment/resources/

Ittps. fiwww.routledge .com/HOPE - Teacher-Rating-Scale-involving-Teachers-in-Equitable-tdentifi
cation/Gentry-Pereira-Peters-Mcinfosh-Fugale/p/book/A78 16182145224~ texi=The%20HOPE

Gifted and talented student: The "Strengthening Giffed and Talerded Education Act”
defines a gifted and tatented student as a “student who possesses or demonstrates a
high level of ability in one or more content areas when compared to their chronological
peers in the school district and who require modifications of their educational program
if they are 1o achieve in accordance with their capabilities.”

Twice-exceptional (2E} students: A twice-exceptional (2E) student is defined as “a
student who is both gifted and a student with a disabiity. These students may also be
referred to as having dual exceptionalities or as being gifted with learning disabilities
{GT/LD). This also applies to students who are gifted with ADHD or gifted with autism”

Instructional adaptation: An adjustment or modification to instruction enabling a
student who is gifted and tatented to participate in, benefit from, and demonstrate
knowiedge and application of the New Jersey Sttident Learning Standatds in one or
morte content areas at the instructionat level of the student, not just the student's grade
level.

identifying gifted and talented students: The focus of identification is to provide
programming and services in which students’ specific learning needs and potential are
appropriately addressed and met. In every New Jersey schoot district, there are
students who reguire modifications to the general education curriculum if they are to
achieve in accordance with their abilities. By identifying a student’s generat intellectual
ability, creativity, or specific academic area aptitudes, we are acknowiedging that they
need programming and services outside of the general education/grade level
curriculum to advance their fearning.



NJDCE Fast Facts

htips://www.ni.qov/education/standards/qgifted/

hitps.//www.nj.gov/education/standards/gifted/legistation,shimf

Supplemental Resources/Programming for Gifted Students

Edward V. Walton

PETS Program -~ Primary Education Thinking Skills

Group Solutions/Group Soltitions 2 - Cooperative Logic Activities
Lollipop Logic

Beginning Thinking Skilis

AIMS Education Programming

James CGaldwell and Theima |, Sandmeier

Math/ELA

STEM

Project M3: Mentoring Mathematical Minds

Junior Great Books

AIMS Education Programming

Borenson Hands on Equations

BizWorld

Perplexors

Advanced Math Explorations grade 3-5

Challenging Units for Gifted Learners (ELA and Math)
Creative Curricufum Extenders

Differentiated Lessons & Projects

Challenge Math Grades 4+

Bifierentiating Instruction with Menus {All Content Areas)
Jacob’s Ladder

Genius Hour/Passion Project

Spatial Reasoning

Logic Puzzles, Brain Gaimes, Analogies

Engineering is Elernentary
Engineer Throughout the Year
PBS Design Sqguad
DefinedSTEM

Project Lead the Way (PLTW)



Enrichment Events
Experience for all students o be enriched through events related to the curricular or

extracurricuiar activities. Examples include after school clubs, PTA-sponsored events,
leadership opportunities, visual and performing arts, and community service

opportunities,



