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L High Sefrool Courses
#. Al Cybersecurily {new comse)
b. AT Business with Personal Finanee (hew course)
c. AP Bioiogy
d. AP Chemislry
e, AP Physics 1
f. PLTW Robotics and Awtomation
E. PLTW Infroduction to Engineering Design
1. PLTW Principles of Engineering
t. Biddogy
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. Chemistry Honors
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2. Kindergarten Science
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In WITNESS TIIEREOF, I have hereuitto set miy hand and seal of the Springficid Board of
Hdncation, this 28" day of July 2026,
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Unit Overview Template

Content Area: Social Studics Grade Level: K Unit Title: Amistad Studies

Unit Summary: The kindergarten students will be introduced to a variety of lessons based on equality, tolerance,
and acceptance.

Primary Interdisciplinary Connections: I'LL.A

21" Century Themes & Creativily and Innovation & Critical Thinking and Problem Solving [71CT Literacy

O Tnformation Literacy & Life and Career Skills & Communication and Collaboration [JMedia Literacy

Unit Rationale: These unit plans enable teachers to begin a conversation with students about equality, tolerance,
and acceptance. Kindergarten students are introduced to different cultures and ideas. At a young, formidable age,
kindergariners are taught that diffcrences should be celebrated and respected. The lessons enable the classroom
teacher 1o meet the objectives of multicultural education by:

e Introducing students to the constitutional rights of all citizens.

e DBeginning the process of teaching students to think critically.

e Promoting an awareness of social justice within the classroom as well as in the community.

s Developing an understanding of the diversity of our world.

Carcer Readiness (Standard 9):

9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes.
9.4.2.CL1: Demonstrate openness to new ideas and perspectives

9.4.2:(C1.2; Demonstrate originality and inventiveness in work

9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively brainstorm ways to solve
the problem

9.4.2.CT.2: Identify possiblc approaches and resources to execute a plan

9.4.2.C°1°3: Use a variety of types of thinking to solve problems

9.4.2.GCA:1: Articulate the role of culture in cveryday life by describing one’s own culture and comparing it to the
cultures of other individuals

9.4.2.TL.6: llustrate and communicate ideas and stories using multiple digital tools {c.g, S1.2.5.)

Learning Targets

Standards: New Jersey Cote Curriculum Social Studies

S0C.6.1 - US. History: America in the World

-Civics, Government, and Human Rights: Civics and Political Institutions

- Local community and government leaders have roles and responsibilities to provide services for their community

members.

Content Statements: All sidents will acquire the skills needed to be active, informed citizens who value diversity
and promote cultural understanding by working collaboratively to address the challenges that are inherent in living

in an interconnected world.

CPI#: Cumulative PProgress Indicator (CPI):

50C.6.1.2.CivicsPR. | Use evidence to describe how democratic principles such as equality, fairness, and respect
2 for legitimate authority and RULES have impacted individuals and communities.

S0C.6.1.2.CivicsPL.1 | Describe roles and responsibilities of community and local government leaders (e.g,,
mayaort, town council).

SOC.6.1.2.CiviesPR. | Explain why teachers, local community leaders, and other adults have a responsibility to
+ make rules that arc fair, consistent, and respectful of individual rights.
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80C.6.1.2.HistoryU
2

Usc cvidence to demonstrate how an individual’s beliefs, values, and traditions may change
and/or reflect more than one culture.

S0C.6.1.2.CivicsDP.
3

Hxplain how historical symbols, monuments and holidays reflect the shared values,
principles, and beliefs of the American identity.

SOC.6.1.2.CiviesCM.,
3

Iixplain how diversity, tolerance, fairness, and respect for others can contribute to
individuals fecling accepted.

SOC.6.1.2.HistoryU
P3

Use examples from the past and present to describe how stercotyping and prejudice can
lead to conflict.

S0OC.6.1.2.CivicsCM.
1

Describe why it is important that individuals assume personal and civic responsibilities in a
democratic society.

W.SE.K.6.A With guidance and support from aduls, recall information from experiences or gather
information from provided sources to answer a question.

SL.PE.K.1A Follow agreed-upon norms for discussions (c.g., listening to others with carc and taking
turns speaking about the topics and texts under discussion).

RI.CI.E.1A With prompting and support, identify the main topic and key details of an informational
texL.

RL.IT.K.3.B With prompting and support, describe the connection between two individuals, events,
ideas, or picces of information in a text.

RI..CT.K.8.B With prompting and support, identify basic similaritics in and differences berween two
informational texts on the same topic (e.g, in characters, experiences, illustrations,
descriptions, or procedures).

W.RW.E.7.A With prompting and support, cngage in brief but repular writing and drawing tasks.

SEL.PK-12.1.1 Recognize onc’s feelings and thoughts

S5EL.PK-12.1.2

Recognize and identify the thoughts, feelings, and perspectives of others

SEL.PK-12.3.2

Demonstrate and awareness of the differences among individuals, groups and others’
cultural backgrounds

SEL.PK-12.3.3 Demonstrate an understanding of the need for mumal respect when viewpoints differ

9.4.2.CI1 Demonstrate openness to new ideas and perspectives

9.4.2.CI.2 Demonstrate originality and inventiveness in work

9.4.2.CT1 Gather information about an issuc, such as climate change, and collaboratively brainstorm
ways to solve the problem

9.4.2.CT.2 Identify possible approaches and resources to execute a plan

9.4,2.CT.3 Use a variety of types of thinking to solve problems

9.4.2.GCA:1 Articulate the role of culture in cveryday life by describing one’s own culture and
comparing it to the cultures of other individuals

9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal
likes.

9.4.2.TL.6 Hlustrate and communicate ideas and stories using muldple digital tools (e.g, SL.2.5)

Unit Essential Questions:
® Why do we need rules?
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How do rules help us?

Why do rules need to be fair?

How do we show respect?

Why is it important to show respect?

Why is it importaot to appreciate every culture?

® How can we show acceptance towards all cultures?

Unit Enduring Understandings:
e How do rules and laws help resolve conflicts and promote the common good?

e Why is it important for laws to be fair?

® How can we understand different cultures?

Unit Learning Targets:
Students will. ...
' Identify and explain the roles of historical African-Americans.
e Gain an understanding of culturc and diversity in our community and in our world.

e Identify African folkiales and explain their cultural significance.
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Evidence of Learning

Summative Assessment: 3 days
Equipment Needed: Laptop, Internct access, writing and drawing supplies, craft supplics

Teacher Resources: Various books about famous African-Americans and African folktales

Formative Assessments:

e  Writing samples
BrainPOP Jr. quizzes
Student participation
Teacher observation
Bus craft
Tell a Neighbor - pair share

Class discussions

Tixit tickets
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Lesson Time Frame
Lesson 1 Rosa Parks 40 minutes x 1 day
Lesson 2 Dr. Martin Luther King, Jr. 40 minutes x 1 day
Lesson 3 Sharing African Culture 40) minutes x 1 day

Teacher Notes: Help students to identify the impacts of important political figures in history.

Curriculum Development Resources/Technology Resources:
Click the links below to access additional resources used Lo design this unit:

http:/ fwwwbrighthubeducation.com /pre-k-and-k-lesson-plans/ 19403-mar tin-luther-ki ng-jr-lesson-on-social-justice

f
http:/ /www.educationworld.com/a_lcsson/ 02/1p252-02.shtml
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Lesson Plan 1

Content Area: Social Studics

Lesson Title: Rosa Parks

Time Frame: 40 minutes x 1 day

Lesson Compaonents

217 Century Themes
&9 Global Awareness
& Civic Literacy

[JHealth Literacy

[ Financial, Economic, Business and Entrepreneurial Literacy

21% Century Skills
O Creativity and Innovation
& Life and Career Skills

B4 Critical Thinking and Problem Solving
B Communication and Collaboration

&7 Media Literacy

O Information Literacy

OJICT Literacy

Interdisciplinary Connections:
English Language Arts

Integration of Technology:

Rosa Parks: https:/ /wwwyoutube.com/watch?v=TsqiZ7apt4Q
Rosa Parks BrainPop Jr.: hips:/ /jr.brainpop.com/socialstudies/biographies/rosaparks/

Equipment Needed:
Laptop, iPads, Internet resources, Speakers

Goals/Objectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Students will:

® DB introduced to the
constitutional rights of all
citizens,

® Think critically and problem
solve,

® (Gain an awarcncss of social
justice within the classroom
as well as in the community.

® (ain an understanding of the
diversity of our world.

® Hxplain why Rosa Parks is an
important historical ﬁgun.:.

Lesson Sequence

® BRead A Picture Book of Rosa

Darks by David A, Adler. Do
research as a whole proup
using TimeforKids.com.
Discuss rules and why we
have rules. (They keep us
safc and allow people to
respect each other.) Ixplain
that rules have not always
been Fair, as in the case of
Rosa Parks. Was it a pood
rule that only some people
could ride in the front of the
Lus?

Review how it is important
to create and maintain rules
that make sense and have
people respect each other.
Students dictate good rules
for school that show respect.
Talk about how students of
different races could not ride
in the front of the school
bus. Ask students how they

Student participation
Teacher observation
Bus craft

BrainPOP Jr. Quiz

Tell a Neighbor - pair share
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would fecl if their friends
could not ride on the bus
with them because of how
they looked.

® Take pictures of the students
in the class and print them
out. Have students glue
pictures of them into a
cutont bus.

® Hang the bus on the wall
with the caption “We All
Ride Together!”

® Students watch the
BrainPOP Jr. vidco & takc a
f_]'LETZ.

e Tell a ncighbor: Who was
Rosa Parks? Why is she an
important person in history?

e Invite students to read about
Rosa Parks using the Time
for Kids app on the iPads

Differentiation:
BL Modifications: Mixed ability partners for “Tell 2 Neighbor”; teacher assistance with cutting and pasting
AL Modifications: Higher level thinking questions; read article on Time for Kids about Rosa Parks

Resources Provided:

Laptop
iPads
A Picture Book of Rosa Parks by David A. Adler

(lue

Scissors

Camera (can use camera in laptop)
Printer with ink

Large bus cut-out
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Lesson Plan 2

Content Area: Social Studics Lesson Title: Martin Luther King Jr. Time Frame: 40 minutes x 1 day

Lesson Components

212 Century Themes
& Global Awareness [ Financial, Economic, Business and Entrepreneurial Literacy

&I Civic Literacy [ THealth Literacy

21% Century Skills

O Creativily and Innovation B Critical Thinking and Problem Solving O nformation Literacy

& Life and Career Skills & Communication and Collaboration  [JMedia Lileracy LJICT Literacy

Interdisciplinary Connections:
English Language Arts

Integration of Technology:

“I Have A Dream” video: https:/ /vimeo.com /57419270

Martin Luther King Jr. BrainPop Jr.: https://jr.brainpop.com/socialsudies /biographies /martinlutherkingjr/
“Martin’s Big Words” read aloud: https:/ /vwwwyoutube.com/watch?v=gBKP6v 3rWSI

Equipment Needed:
Laptop with Internet, Interactive Whitchoard, Internct, Speakers

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Scquence
e Identily how Dr. King e Students listen to the song *1 e Student writing samples
brought about social change. Have A Dream” and e Comprehension questions
® (Gain an awareness of social sing/dance along, & Clisk Aissiiasica
justice within the classroom e Read aloud Martin’s Big ® BrainPOP Jr. Quiz
as well as in the community. Words or show digital read
e Gain an understanding of the aloud. Ask comprchension
diversity of our world. questions and higher level
¢ Explain why Dr. King is an thinking questions
important historical fipure. throughout.
® Dyraw/write/dictate an o Students make a list of big

words from the book about
Martin Luther King Jr.
Teacher models writing on
the board: “Equality is when
all people are treated the
same. Dr. King wanted
people 1o be able to go 1o
the movies together. He
walked until the bus law was
fair, 1le fought for cquality.”
[nvite students to write
independently for 15-20
minutes about Dr. King
using a new vocabulary

informative picce about
cquality.
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word, like “equality.”
Students illustrate their
writing,

e Students share their writing
on the carpet. Students give
feedback to peers (i.c. “I like
your details. You used ncat
handwriting, You wrote 3
sentences.”)

e Discuss how we can keep
doing Dr. King’s work today.
How can we keep rules fair?

e Watch BrainPOP Jr. video on
MLEK Jr and take a guiz.

Student 1: What was Dr. King's

dream for the world?

Student 2: low did Dr. King try

to help people get equality?

Differentiation:
BL Modifications: Teacher assistance with writing and dictatdng; stretch words to write simple labels for pictures

AL Modifications: Higher level thinking questions; write a complete paragraph on topic with capitalization and

punctuation

Resources Provided:
e Laptop
Interacove Whiteboard
Internet resources
Writing and coloring tools
Martin’s Big Words book (or digital read aloud)
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Lesson Plan 3

Content Area: Social Studies Lesson Title: Sharing African Culture Time Frame: 40 min x 1 day

Lesson Components

21% Century Themes
B4 Global Awareness
[J Civic Litcracy

[ Financial, Economic, Business and Entreprencurial Literacy
O Hcealth Literacy

21 Century Skills
& Creativity and Innovation
LI Life and Carcer Skills

O Information Literacy
OICT Literacy

O Critical Thinking and Problem Solving
& Communication and Collaboration  [JMedia Literacy

Interdisciplinary Connections:
LEnglish Lanpuage Arts

Integration of Technology:
Why Mosquitoes Buzz in People’s Ears by Verna Aardema: https:/ /www.youtube.com/watch?v=BO 1K 4wXy2CI
African Folkeales for Kids: http:/ /africa.mrdonn.org/ fables.himl

Equipment Needed:

Laptop, Interactive Whiteboard, Internet, Speakers

Goals/Objectives Learning Activities/ Instructional Formative Assessment Tasks
Strategies
Students will: Lesson Sequence
® Listen to an African ® ‘Teacher reviews the class with ¢ Smdent writing samples
folktale. different types of stories, realism e Exit tcket
® Answer comprehension and fantasy. Teacher explains that e Comprehension questions
questions. another type of story is a and responses
e Identify story elements “folktale.” Explain that, today, the ® Sequencing events
through writing and/or class will hear a folk tale from
pictures. Africa.
® Retell story events in o Discuss how folktales are
scquential order. important to African colture.
o Identify and describe a They are a way to keep tradition
“folktale.” and stories alive.
e Show students where Africa is on
a map. Discuss how there are
many, many countrics insidc the
continent of Africa, each with a
rich culmaral heritage. Tell
students that today, they will hear
a folktale from the country of
Cameroon. Locate Cameroon on
the map.
e Teacher reads aloud the story
Why Muslr_]uiintﬂ Bugsz in Per :p]t’s
Ears by Verna Aardema (or
display dipital rcad aloud of story)
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e Discuss with students the
meaning of the story.

e Provide students with paper and
crayons or markers and invite
them to draw and write events
from the story. Have one student
write about cach different animal.

® Bring student work to the rug
and have students put the story in
sequential order.

® Hxit ticket: Students complete an
exit ticket at their scats
iden!if-}-‘ing what h:tppcnﬂ at the
beginning, middle, and end of the
story.

e Enrichment: Students play the
Cameroon Match Game,
matching illustrations from the
story to scotenoes,

®  Discuss: Why arc African folk
tales important? Iincourage
students to explore other African
folk-tales usi ng
h=.tp:,f" fafricamrdonn.ore/fables.

homl

Differentiation:

BL Modifications: Draw/dictate exit ticket: teacher assistance with writing and dictating; sequence 3 events of story
using “beginning” “middle” and “end” vocabulary words; identify other stories as “folkiales”

AL Modifications: Higher level thinking questions; write a complete paragraph on topic with capitalization and
punctuation; sequence 8 events of the story (mosquito, iguana, snake, rabbit, crow, monkey, owl, lion) and use
complete sentences when retelling story events; read other African folk tales online.

Resources Provided:
® Book: Why Mosquitoes Buzz in People’s Fars, by Verna Aardema

Cameroon Match Game

Paper

Pencils

Firascrs

Crayons

Laptops

Interactive Whitehoard
Speakers

Lesson Reflection
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Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or

Weakly mects the criteria below.

Lesson Activities Strongly | Moderately | Weakly
Are challenging Strongly and require higher order thinking and problem - 0 0
solving skills =
Allow for student choice t B C
Provide scaffolding for acquiring targeted knowledge/skills O O
Integrate global perspectives O O
Integrate 21st century skills = O ]
Provide opportunitics for interdisciplinary connection and transfer of
; & O W]
knowledge and skills
Foster student use of technology as a lool to develop critical thinking, creativity
: . : & O )
and innovation skills
Are varied to address different student learning styles and preferences O | O
Are differentiated based on student needs &4 O O
Are student-centered with teacher acting as a facilitator and co-learner during
: ; O & O
the teaching and learning proccss
Provide means for students to demonsirate knowledge and skills and progress in = 0 0O
meeting learning goals and objectives
Provide opportunities for student retlection and self- assessment ] = O
Provide data to inform and adjust instruction to better meet the varying needs of = 0 (]

learners

Curriculum Design Template

Content Area: Social Smdies Grade Level: I

Course Title: Amistad Studics

Created: Kindcrgarten Teachers Board Approved on:
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Unit Overview Template

Content Area: Social Smdies Grade Level: 1 Unit Title: Amistad Studies

Unit Summary: Fisst prade students will learn about the world around them, the importance of including othets,
important historical figures that stood up for equal rights, tolerance, and acceptance of others.

Primary Interdisciplinary Connections: ELA

21st Century Skills

X Creativily and Innovalion X Critical Thinking and Problem Solving X Information Lileracy

X Lifc and Carcer Skills X Communication and Collaboration A Media Literacy X ICT Litcracy

Unit Rationale: Excellence in Social Studies teaching and learning is especially critical as the 21st century affirms
what educators have known for several decades: civic engagement and literacy, as well as global cultural competence
cquips and empowers our stadents to engage the world successfully. Our students should have a deep knowledge of
the past and present complexities within our national story and how our nation has been and continuces to be
inextricably connected to the entire world. The Amistad curriculum and the Social Studies standards require that
stadents learn about the world and about themselves through inclusive course content, for example, how the
actions of Dr. Martin Luther King, |r., and other civil rights lcaders served as catalysts for social change and
inspired social activism in subsequent generations.

Career Readiness (Standard 9):

9.1.2.CAP.3: Define entrepreneurship and social enteeprencurship.

9.4.2.CIL.1: Demonstrale openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2).
9.4.2.CI.2: Demonstrate originality and inventiveness in work (c.g, 1.3A.2CR1a).

9.4.2,GCA:1: Articulate the role of culture in everyday life by describing one’ own culture and comparing it to the
cultures of other individuals (c.g,, 1.5.2.C2a, 7.1.NLIPERS.5, 7.1.NLIPERS.6).

9.4.5.CT.4: Apply critical thinking and problem-solving strategies to different types of problems such as personal,
academic, community and global (e.g., 6.1.5.CivicsCM.3).

9.4.8.GCA.2: Demonsirate openness to diverse ideas and perspectives through active discussions to achieve a proup

goal,

Learning Targets

Standards:
SOC.6.1. 15, History: American in the World- Civics, Government, and Human Rights: Civics and Political

Institutions

SOC.6.3 Active Citizenship in the 215t Century

Content Statements: All students will acquire the knowledge and skills to think analytically about how the past
interactions of people, cultures, and the environment affect issues across time and cultures, Such knowledge and
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21*
century.

CPI#: Cumulative Progress Indicator (CPT):

S50C.6.1.2.CivicsC | Explain how diversity, tolerance, fairness, and respect for others can contribute to individuals
M.3 feeling accepted.
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S0C.6.1.2.CiviesD | Use evidence to describe how democratic principles such as equality, fairness, and respect for
P2 legitimate authority and rules have impacted individuals and communitics.
S0C.6.1.2.CivicsP | Explain why teachers, local community leaders, and other adults have a responsibility to make
R.4 rules that arc fair, consistent, and respectful of individual rights.

S0C.6.1.2. History
CC.3

Make inferences about how past events, individuals, and innovations affect our current lives.

50C.6.1.2. History
UPR3

Use examples from the past and present to describe how stereotyping and prejudice can lead
to conflict.

50C.6.1.2.CivicsP
L4

Iixplain how all people, not just official leaders, play important roles in a community.

W.IW.1.2 With prompts and support, write informative /explanatory tests to examine a topic and
convey ideas and information.

W.IW.1.1 With prompts and support, write opinion picces on a topic or texts.

RI.CR.1.1 Ask and answer questions about key details in informational text (e.g. who, what, where,
when, why, how).

SL.PL1.4 Describe people, places, things and events with relevant details, expressing ideas and feelings
clearly.

SEL.PK-12.4.1 Develop, implement and model effective problem solving and critical thinking skills

S5EL.PK-12.3.1 Recognize and identify the thoughts, feelings and perspectives of others

SEL.PK-12.3.2 Demonstrate and awareness of the differences among individuals, groups and others’ cultural
backgrounds

SEL.PE-12.3.3 Demonstrate an understanding of the need for mutual respect when viewpoints differ

CAEP9.24.A2 Identify various life roles and civic and work - related activitics in the school, home, and
community

9.4.2.CI.1 Demonstrate openness to new ideas and perspectives (e.g, 1.1.2.CR1a, 2.1.2.EH.1,
6.1.2.CivicsCM.2).

9.4.2.CI.2 Demonstrate onginality and inventiveness in work (e.g., 1.3A.2CR1a).

9.4.2.GCA:1 Articulate the role of culture in everyday life by describing one’s own culture and comparing
it to the cultures of other individuals (e.p., 1.5.2.C2a, 7. 1. NLIPERS.5, 7.1. NLIPERS.G).

9.4.5.CTA4 Apply critical thinking and problem-solving strategies to different types of problems such as

personal, academic, community and global (c.g., 6.1.5.CivicsCM.3).

9.4.8.GCA.2

Demonstrate openness to diverse ideas and perspectives through active discussions to achieve
a group goal

[nit Essential Questions:
¢ How have African Americans shaped American life?

® |low have African Americans of the past affected our lives today?

® How did the actions of Dr. Martin Luther King, Jr. help ereate social change and inspire social activism?

@ ‘What are some contributions made by famous African Americans?

Unit Enduring Understandings:
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The specific contributions made by famous African Americans.
The important events in some famous African Americans’ lives that helped lead to their significant
contribution to society.

Unit Learning Targets:
Students will....

Describe the contributions made by Dr. Martin Luther King Jr. to our society.
Sort and understand the definition of how to be peaceful.

Explain how Dr. Martin Luther King, Jr. helped people.

Write an opinion piece about how they can make the world a beuter place.
Describe the scientific contributions made by Dr. George Washington Carver.
Explain that scientists come from all backgrounds.

Explain how Dr. George Washington Carver's work helped people.

Write an informative/explanatory piece about Dr. George Washington Carver.
Describe the positive impact that Ruby Bridges had on equality within schools.
Explain that people from all backgrounds should be respectful of each other’s differences.
Write an informative/explanatory piece about Ruby Bridpes.
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Evidence of Learning

Summative Assessment: 2 days

Equipment Needed: Laptops, iPads, Interactive Board, Document Camera
Teacher Resources: Graphic informational writing, Informative writing graphic organizer
Formative Assessments:
e (pinion piece about Dr. Martin Luther King Jr.
Brainpop |r. Easy Quiz: Martin Luther King Jr.
Brainpop |r. Hasy Quiz: Dr. George Washington Carver

Informative writing piece about George Washington Carver

Rcspunsr.: qu{fstinns about Ruh‘y Bric]gﬁﬂ

Informative writing piece about Ruby Bridges
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Lesson Plans
Lesson Time Frame
Lesson 1 Ruby Bridges 40 minutes x 2 days
Lesson 2 Dr. Martin Luther King, Jr. 40 minutes x 2 days
Lesson 3 Dr. George Washington Carver 40 minutes x 2 days

Teacher Notes:
As an additional reading reference to support the theme of diversity and acceptance, use read alouds such as Elmer

by Daivd McKee and The Crayon Box That Talked by Shane Derolf.

Curriculum Development Resources/Technology Resources:
Click the links below to access additional resources used to design this umit:

https://jr.brainpop.com/socialstudics/biographics/martinlutherkingjr/

https: / /jr.brainpop.com/socialstudies/biographies / martinlutherkingjr/casyquiz/
https:/ /jr.brainpop.com/socialstudies /biographies /georgewashingtoncarver/

https:/ /jr.brainpop.com/socialstudies/biographies/georgewashingtoncarver/ casyquiz/
hetps:/ /www.teacherspayteachers.com/Product/Ruby-Bridges-2277074
https://jr.brainpop.com/socialstudics/americanhistory /rosaparks/
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Lesson Plan 1 Template

Content Area: Social Studies

Lesson Title: Ruby Bridges

Time Frame: 40 minutes x 2 days

Lesson Components

21" Century Themes

A Global Awareness [J Financial, Economic, Business and Entrepreneurial Literacy
X Civie Literacy [T Health Literacy
21" Century Skills

X Creativity and Innovalion

X Life and Carcer Skills X Communication and Collaboration

X Critical Thinking and Problem Solving X Information Literacy
X Media Literacy

X ICT Literacy

Interdisciplinary Connections:

Social Studics and English Language Arts

Integration of Technology:
Read Aloud Book

Equipment Needed:

Social Studies activity sheet, Interactive Board, document camera

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Sequence
Day 1: Day 1: Day 1:
® Describe the positive impact e Smdents will complete ‘Easy

that Ruby Bridges had on
equality within schools.

e Explain that people from all
lmckgrnumls should be
respectful of each other’s
differences.

® Explain how Ruby Bridges’
work helps people.

Day 2:

o Write an
informative/explanatory
piece ahout Ruby Bridges.

® Read aloud Ruby Bridges.
Next, read Ruby Bridges
poem.

o Discuss the impact of Ruby
Bridges attending her school.

® Discuss the challenges Ruby
Dridpes faced in her life
because of her background.

Day 2:

® Re-read Ruby Bridges book
on Raz-Kids.

® Watch the Brainpop Jr.
Video: Rosa Parks.

Quiz’.

o Students will read a poem
and answer questions about
Ruby Bridges.

Day 2:

e Students will write an
informative/ex p]ilﬁ}ltUl'!,f
piece about Ruby Bridges

®  Students will compare and
contrast Ruby Bridges and
Rosa Parks. Students will
complete a compare and
contrast activity.

Differentiation:

Student choices, small groups or onc-on-one instruction when necessary

Resources Provided:
® DBrainpop Jr.
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Informative writing graphic organizer
Ruby Bridges poem and response questions
Ruby Bridges trait poster

Venn diagram
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Lesson Plan 2 Template

Content Area: Social Smdies

Lesson Title:

Dr. Martin Luther King, Jr.

Time Frame: 40 minutes x 2 days

Lesson Components

21" Century Themes

X Global Awareness L] Financial, Economic, Business and Entrepreneurial Literacy
X Civic Literacy [JIlealth Literacy
21 Century Skills

X Creativity and Innovation
X Life and Career Skills

X Communication and Collaboration

X Critical Thinking and Problem Solving X Information Literacy
X Media Literacy

X ICT Literacy

Interdisciplinary Connections:

Social Studies and English [anguage Arts

Integration of Technology:
Wehsite: BrainPop]r.com

Equipment Needed:

iPad, Laptop, Juno System, Interactive Board/Smart Board, document camera

Goals/Objectives

Learning Activities/ Instructional
Strategies

Formafive Assessment Tasks

Students will:
Day 1:

® Describe the contributions
made by Dr. Martin Luther
King |r. to our socicty.

e Sort and understand the
definition of how to be
peaceful.

® Explain how Dr, Martin
Luther King Jr. helped
people.

Day 2:

& Write an opinion piece about
how they can make the world
a better place.

Lesson Sequence
Day 1:

o KWI. chart

e Watch the Brainpop
Jr. video: Dr. Martin Luther
King, Jr. and take the online
quiz.

s Discuss the contributions of
Dr. Martin Luther King, Jr.

¢ Students will complete MLE
graphic organizer in small
groups.

s Discuss the challenges Dr.
Martin Luther King, Jr. faced
in his life because of his
background.

Day 2:

s Smdents will write an
opinion picce about how
they can make the world a
hetter place.

& Swudents will share their
dream with their peers.

Day 1:

o KWL chart
(individual /whole group)

o  Students will complete Tasy
Quiz’.

o  MILK graphic organizer

Day 2:

o Students will write an
opinion piece about Dr.
Martin Luther King, Jr.

s Students will complete the
class KWL chart.
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Ditferentiation:
Student choices, small groups or one-on-one instruction when necessary

Resources Provided:

Brainpop Jr. “Dr. Martin Luther King Jr.”
MLE graphic organizer

“I Have a Dream" worksheet

“Peaceful vs. Not Peaceful” sort
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Lesson Plan 3 Template

Conlenl Area: Social Studics Lesson Title: Dr. George Washington Carver Time Frame: 40 minutes x 2 days

Lesson Components

21st Century Skills
X Global Awareness
X Civic Literacy [J Health Literacy

L[JFinancial, Economic, Business and Entreprencurial Literacy

21st Century Skills
X Creativity and Innovation

X Life and Career Skills X Communication and Collaboration X Meidia Literacy

X Critical Thinking and Problem Solving X Information Literacy

X ICT Litcracy

Interdisciplinary Connections:
Science, Social Studies and English Language Arts

Integration of Technology:
Brainpop |r. Video: George Washington Carver

Equipment Needed:

Interactive Board, document camera

Learning Activities/ Instructional
Strategies

Goals/Objectives

Formative Assessment Tasks

Students will: Lesson Sequence
Day 1: Day 1:
® Describe the scientific o Watch the Brainpop Jr video:
contributions made by Dr. George Washington Carver.
George Washington Carver. ® Discuss the contributions of
e [xplain that scientists come George Washington Carver.
from all backgrounds.
¢ Explain how Dr. George Day 2:
Washington Carver's work ® Discuss the challenges
helped people. George Washington Carver
Day 2: faced in his life because of
® Write an his hﬂckgmum],
informative/explanatory
piece about Dr. Gearge
Whashington Carver.

Day 1:
¢ Students will complete

Brainpop Jr ‘Casy Quiz".

Day 2:
o Students will write an

iﬂfm‘t;mtivt:ftxpf:an:tr{ wy
piece about Dr. George
Washington Carver.

Differentiation:
Student choices, small groups or one-on-one instruction when necessary

Resources Provided:
® Brainpop Jr. website
® Informative writing graphic organizer




SPRINGFIELD PuBLIc ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS » FOSTERING ACHIEVEMENT = CULTIVATING 215t CENTURY GLOBAL SKILLS

Lesson Reflection

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or

Weakly meets the criteria below.

Lesson Activities Strongly | Moderately | Weakly
Are challenging Strongly and require higher order thinking and problem

; : X O O
solving skills
Allow for student choice | X ]
Provide scafTolding [or acquiring targeted knowledge/skills X O O
Integrate global perspectives X O O
Integrate 2 Ist century skills X O O
P'rovide opportunities for interdisciplinary connection and transfer of X . O
knowledge and skills
Foster student use of technology as a tool to develop critical thinking, creativity

: . ; X 0 O
and imnovation skills
Are varied to address different student learning styles and preferences a X g
Are differentiated based on student needs X 0 O
Are sludent-centered with teacher acting as a facilitator and co-learner during x [ ]
the teaching and lcarning process
Provide means for students to demonstrate knowledge and skills and progress in X 0 0
meeting learning goals and objectives
Provide opportunities for student reflection and self- assessment X O O
Provide data to inform and adjust instruction to better meet the varying nceds of % (] 0

learners

Curriculum Design Template

Content Area: Social Studies Grade Level: | Course Title: Amistad Studies

Created: Gradc | Teachers Board Approved on:
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Unit Overview Template
Content Area: Social Studics & Languape Arts  Grade Level: 2 Unit Title: Amistad Studies

Unit Summary: The 2™ grade Amistad unit is implemented thronghont the curriculum when applicable and
focuses primarily on how world events impacted African Americans through political, peographical, cultural, and
historical perspectives.

Primary Interdisciplinary Connections: ELA

214 Century Skills

X Creativity and Innovation X Critical Thinking and Problem Solving X Information Litcracy

X Life and Career Skills X Communication and Collaboration X Media Literacy X ICT Literacy

Unit Rationale: Excellence in Social Studics teaching and learning is especially critical as the 21st century affirms
what educators have known for several decades: civic engagement and literacy, as well as global cultural competence
equips and empowers our students to engage the world successfully. Our students should have a deep knowledge of
the past and present complexities within our national story and how our nation has been and continues to be
inextricably connected to the entire world. The Amistad curriculum and the Social Studies standards require that
students learn about the world and about themselves through inclusive course content, for example, how the
actions of Dr. Martin Luther King, |r., and other civil rights leaders served as catalysts for social change and
inspired social activism in subsequent generations.

Carcer Readiness (Standard 9):
9.4.2.CIL.1 - Demonstrate openness to new ideas and perspectives (e.g, 1.1.2.CR1a, 2.1.2.FH.1, 6.1.2.CivicsCM.2).
PFL.9.1.2.CR.1 - Recognize ways to volunteer in the classroom, schoaol and community.

Learning Targets

Standards:
SOC.6.1. US. History: American in the World- Civics, Government, and Human Rights: Civics and Political

Institutions
S0C.6.3 Actve Cidzenship in the 21st Century

Content Statements: All students will acquire the knowledge and skills to think analytically about how the past
interactions of people, cultures, and the cnvironment affect issues across time and cultures. Such knowledge and
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21*

CEn U.ll'j,’.

CPIi#: Cumulative Progress Indicator (CPT):

S0C.6.1.2.CivicsD | Use evidence to describe how democratic principles such as cquality, fairness, and respect for
P2 legitimate anthority and rules have impacted individuals and communitics.

S0C.6.1.2.CivicsP | Explain why teachers, local community leadets, and other adults have a responsibility to make
R.4 rules that are fair, consistent, and respectful of individual rights.

SOC.6.1.2,History | Make inferences about how past events, individuals, and innovations affect our current lives.

CC.3

S0C.6.1.2.History | Use examples from the past and present to describe how stereotyping and prejudice can lead
UP.3 to conflict.

S0OC.6.1.2.CivicsP | Explain how all people, not just official leaders, play important roles in a community.
L4
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S0C.6.1.2.CiviesC | Explain how diversity, tolerance, fairness, and respect for others can contribute to individuals
M.3 feeling accepted.

RI.2A Ask and answer who, what, where, when, why, and how questions to demonstrate
understanding of key details in a text.

RI.2Z.3 Describe the connection between a series of historical events, ideas, or concepts in a text.

RI.2.6 Identify the main purpose of a text, including what the author wants to answer, explain, or
describe.

RL.2.2 Recount storics and determinge their central message or lesson.

RI.2.3 . .
Describe how characters respond to major events and challenges.

9.4.2.TL.6 Illustrate and communicate ideas and stories using multiple digital tools (e.g., SL.2.5))

0.42.CIL2 Demaonstrate originality and inventiveness in work (e.g, 1.3A.2CR1a).

FLNL.7.LNL.IP | Respond to a few simple questions on very familiar topics using memorized words and

ERS.1 phrases that have heen repeatedly practiced.

SEL.PK-12.3.1 Recopnize and identify the thoughts, feclings and perspectives of others

SEL.PK-12.3.2 Demaonstrate and awareness of the differences among individuals, groups and others’ cultural
backgrounds

SEL.PK-12.3.3 Demonstrate an understanding of the need for mutual respect when viewpoints differ

Unit Essential Questions:
® How have African Americans shaped American life?
® How have African Americans helped people of the past affect our lives today?
¢ low did the actions of Dr. Martin Luther King, Jr. help create social change and inspire social activism?

® What are some contributions made by famous African Americans?

Unit Enduring Understandings:
® The specific contributions made by famous African Americans.
® The important events in some famous African Americans’ lives that helped lead to their sipnificant
contribution to society.

Unit Learning Targets:
Students will. . ..
e  Recognize African American achicvements in space exploration.
Identity names of African Amcrican astronauts.
Namgc three facts about Dr. Martin Luther King, Jr.
Read My Brother Martin and identify story clements.
Create a timeline of major events of Dr. Martin Luther King, Jr.
Identify equal rights and seprepation.
Whrite about dreams for the nation, the world and self.
Identify African American heroes through the study of the history of baseball.
Compare cultural traditions, past and present.
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Evidence of Learning

Summative Asscssment: 3 days
Equipment Needed: Laptops, iPads, Interactive Whitehoard

‘l'eacher Resources: myView resources, Graphic organizer for timeline, Story map and KWL chart,
Student copies of reading text, My Brother, Martin, Student journals, Informative writing graphic organizer,
myView leveled readers, myView leveled reader support material and activities

Formative Assessments:
® lllustratc an African American astronaut and label it with necessary equipment

Composc a simple paragraph listing character traits
Completed actvity list

KWL completed chart

Story map

Timeline graphic organizer

Journal entry

Informative writing piece

Leveled reader compare and contrast activity
Baseball Timeline
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Lesson Plans

Lesson Time Frame
l.esson 1 African Americans in Space 30 minutes x 3 days
Lesson 2 Dr. Martin Luther King, Jr. 60 minutes x 3 days
Lesson 3 Just Like Josh Gibson 30 minutes x 3 days

Teacher Notes:
These lessons feature the stories and contributions of three prominent fipures in the history of African Amcricans

in our country.

Curriculum Development Resoutrces/Technology Resources:

Clicl the findes bedow to access additional veconrces waed fo derign Whis snit:

hups:/ [wwwyoutube.com/watch?v=3vDWWy4CMhE

https:/ /wwwyontube.com/watch?v=2CAHJCrKSMg
11I.IT'JR:f;’ji‘.ht‘;ti:‘lp{:-p.t:t :Tﬂfﬂt:trt:h,’?kt}*w: wd=Martin+ Luther+ King%2C+]r.

hetp:/ /o umblebooks.com/syndication/excite/joshgibson.swE
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Lesson Plan 1 Template

Content Arvea: Social Swadies
days

Lesson Title: African Americans in Space  Time Frame: 30 minutes x 3

Lesson Components

21% Century Themes
X Global Awareness
X Civic Literacy

[J Financial, Hconomic, Business and HEntreprencurial Literacy
L] Health Literacy

214 Century Skills
X Creativity and Innovation
X Life and Carcer Skills

X Critical Thinking and Problem Solving
X Communication and Collaboration X Media Literacy

X Information Literacy

X ICT Literacy

Interdisciplinary Connections:

Social Studies and English Language Arts

Integration of Technology:

myView online resources, myView digital components

Equipment Needed:
Laptops, iPads, myView resources

Goals/Objectives

Learning Activities/ Instructional
Stratepies

Formative Assessment Tasks

Students will:

e Be ahle to rew wrnize African
American achievements in
space exploration.

® DBe able to identify names of

African American astronants,

Lesson Sequence

Day 1:
SWBAT read and discuss
Exploring Space with an
Astropaut. 5W complete
required activity list
assignments.

Day 2:
SWBAT read and discuss
leveled readers: Being an
Astronaut, Space Walk, and
Lxplore the Galaxy, SWBAT
complete the leveled reader
worksheet that identifies the
target skill and vocabulary
skill of the week.

Day 3:
After the reading process,
SWBAT identifics necessary
equipment for astronauts.

The class will view and
discuss the African American

o |llustrate an African
American astronaut and label
it with necessary equipment

o Compose a simple parapraph
listing character traits

o Completed actvity list
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Astronauts in Space
PowcrPoint.

Differentiation:
Leveled readers, student choice, activity lists, simall groups ot onc-on-one instruction when necessary

Resources Provided:
¢ myView anthology
e myView leveled readers
e  myView leveled reader support materials and activities
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Lesson Plan 2 Temp]ate

Content Area: Language Arts & Social Studies Lesson Title: Dr. Martin Luther King, Jr.

Time Frame: 60 minutes x 3 days

Lesson Components

21% Century Themes
X Global Awareness [ Tinancial, Economic, Business and Entrepreneurial Literacy

X Civic Literacy [T Health Literacy

212 Century Skills

X Creativity and Innovation X Critical Thinking and Problem Solving X Information Literacy

X Life and Career Skills X Communication and Collaboration X Media Litcracy X ICT Litcracy

Interdisciplinary Connections:
Sacial Studics and Iinglish Language Arts

Integration of Technology:
Websites: Brainpop, Jr., and YouTuhbe

Equipment Needed:
Laptop, Interactive Whiteboard, document camera, Book: My Brother, Martin

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategics
Students will: Lesson Sequence
e Namc three facts about Dr. Day 1: e KWL completed chart
Martin Luther King, Jr. KWL of Dr. Martin Luther e Story map
¢ Read My Brother Martin and King Jr. ® ‘l'imeline graphic

Read My Brother Martin and
identify story clements.
Name three facts about Dr.

identify story clements
® Create a imecline of major

orpanizer
e Journal entry

events of Dr. Martin Luther S :

King, |r Martin Luther King, Jr. ® Infos TH:EL[HE wriling piece

i g’:f‘ - ity d D"-}’ 2. - ® Venn (il:-lgnlm ahout life ]{J[!H
L] entify coual rights an g By .

A eg!‘ﬂg;ti ml}_ 8 Watch a Brainpop Jr video ago and today

on Dr. Martin Luther King
Jr. and cxplotc concepts of
segregation, discrimination
and prejudice.
Use a graphic organizer to
complete a timeline of Dr.
Martin Luther King Jr.’s
achicvements.

Day 3:
Watch a YouTube video of
Dr. Martin Luther King Jr.'s
speech, “I Have a Drcam™
and make a text to self and

e \Write about dreams for the
nat iml, the world and

self.
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text to world connection by
writing about your own
drcams for the future.
Day 4:
Watch the inaugurations of
Barack Ohama and Kamala
Harris. Discuss the impact that
these two public fipures have had
since Martin Luther King stood in
front of the Lincoln Memorial
fighting for equal rights for all.

Differentiation:
Small groups or one-on-one instruction when necessary

Resources Provided:
® Graphic organizer for imeline, story map and KWL chart
® Student copies of reading text, My Brother, Martin
® Smdent journals

Informative writing graphic organizer
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Lesson Plan 3 Template

Content Arca: Social Studies/ELA lLesson Title: Josh Gibson Time Frame: 60 minutes x 3 days

Lesson Components

212 Century Themes

X Global Awarcness [ Tinancial, Feconomic, Business and Entrepreneurial Literacy
X Civic Literacy [T Health Literacy
214 Century Skills

X Information Literacy
X ICT Literacy

X Critical Thinking and Problem Solving
X Communicaton and Collaboration X Media Literacy

X Creativity and Innovation
X Life and Career Skills

Interdisciplinary Connections:
Social Studies and English Language Arts

Integration of Technology:
Online leveled text, read aloud Just Like Josh Gibson on wwwmmblebooks.com

Equipment Needed:
myView text, leveled readers, Interactive Whitcboard, Laptop

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Smdents will: Lesson Sequence
® Identify American heroes Day 1: e Lcveled reader compare and
through the study of the Students will read Just Like contrast activity (Day 1)
history of bascball. Josh Gibson and discuss our Baschall timeline (Day 2)
e Compare cultural traditions country’s history of Venn diagram of baseball in
of past and present. segregation. the past and present (Day
Day 2: 3)
Read the support texts,
Three of the Greats, and
Basehall Heroes to introduce
Megro Leapue bascball.
Create a timcline to show the
history of sports and how it
relates to segregation.
Day 3
Compare sports of past and
present and discuss the end
of segregation in bascball,
Differentiation:

Leveled readets, student choice, activity lists, small groups or one-on-one instruction when nccessary




SerINGFIELD PuBLIC ScHooOLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 21st CENTURY GLOBAL SKILLS

Resources Provided:
e myView anthology
e myView leveled readers
e myView leveled reader support material and activities
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Lesson Reflection

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly

meets the criteria below,

Lesson Activities Strongly | Moderately | Weakly
.r"!.l::: challenging Strongly and require higher order thinking and problem solving % N0 N
skills

Alloww for student choice [ X ]
Provide scaffolding for acquiring targered knowledge/skills X (| Ol
Integrate global perspectives X 0 O
Integrate 215t century skills X | O
l11'ﬂ$'if1_ﬁ oppormunitics for interdisciplinary connection and transfer of knowledge < 0 0
and skills

Foster student use of technology as a tool to develop critical thinking, ereativiry x 0 =
and innovarion skills

Arc varicd to address different student learning styles and preferences O X O
Arc differentiated based on student needs x L1 L1
Are smudent-centered with teacher acting as a facilitator and co-learner during the X 0 0
teaching and learning process

Provide means for students to demonstrate knowledge and skills and progress in ¥ ] 0
mecring learning goals and objectives

Provide opportunitics for student reflection and self- assessment x O B
Pravide dara to inform and adjust instruction to better meet the varying needs of X 0 0

learners

Curriculum Design Template

Content Area: Social Studics Grade Level: 2 Course Title:

Amistad Studics

Created: Grade 2 Teachers Board Approved on:
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Unit Overview Template

Content Area: Social Smdies Grade Level: 3rd Unit Title: Amistad

Unit Summary: The 3rd grade Amistad unit will be implemented throughout the curriculum when applicable and
will focus primarily on how world events impacted African Amecricans through political, gecographical, cultural, and
historical perspectives.

Primary Interdisciplinary Connections: ELA

21% Century Themes & Creativity and Innovadon [J Critical Thinking and Problem Solving [J ICT Literacy

[T nformation Literacy [J1ife and Career Skills [T Communication and Collaboration L] Media Literacy

Unit Rationale: Excellence in Social Studies teaching and learning is especially critical as the 21st century afhirms
what cducators have known for several decades: civic enpagement and literacy, as well as global culmural competence
equips and empowers our students to engape the world successfully. Our students should have a deep knowledge of
the past and present complexitics within our national story and how our nation has been and continucs to be
inextricably connected to the entire world. The Amistad curriculum and the Social Studics Standards require that
students learn about the world and about themselves through inclusive course content, for example, the
co-existence of slavery and freedom from different areas around the world. The complexity of these stories
deepens the critical thinking that shapes our students’ personal identities as local and globhal citizens and it prepares
our students to be intellectually and personally engaged in the world.

Career Readiness (Standard 9):
9.2.8.B.4 BEvaluate how traditional and nontraditional carcers have evolved regionally, nationally, and globally.

Learning Targets

Standards: New Jersey Student Learning Standards Social Studics
50C.6.1 - 115, History: America in the World

o (Civics, Government, and Human Rights: Civies and Political Institutions

e History, Culture, and Perspectives: Continuity and Change
Content Statements: All students will acquire the knowledge and skills to think analytically about how the past
interactions of people, cultures, and the environment affect issucs across time and cultures. Such knowledge and
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21*
century,
CPI#: Cumulative Progress Indicator (CPI):

6.1.5.CivicsHR.2 Research and cite evidence for how the actions of Dr. Martin Luther King, Jr., and other
historical civil rights leaders served as catalysts for social change, inspiring social activism in

subscquent gencrations.

6.1.5.CivicsHR.4 Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to
address such actions.

6.1.5.CiviesCM 1 Use a variety of sources to describe the characteristics exhibited h}' real and fictional ;:enple
that contribute(d) to the well-being of their community and country.

6.1.5.CivicsDP.2 Compate and contrast responses of individuals and groups, past and present, to violations
of fundamental rights (e.g., fairness, civil rights, human rights).

SOC.6.1.5.HistoryU | Comparc and contrast forms of governance, belief systems, and family structures among
P2 African, Buropean, and Native American groups.
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S50C.6.1.4A.C506

The examination of individual experiences, historical narratives, and cvents promotes an
understanding of individual and community responses to the violation of fundamental
rights.

SOC.6.1.4.A11

Fxplain how the fundamental rights of the individual and the common good of the country
depend upon all citizens exercising their civic responsibilities at the community, state,
national, and global levels.

MNJSLA.RL.TS.3.4. Utilize and reference features of a text when writing or speaking about a text, referring to
parts of stories, dramas, and poems, using terms such as chapter, scene, and stanza; describe
how each successive part builds on earlier sections.

NJSLA.RI.PP3.5. Distinguish their own point of view from that of the author of a text.

NJSLARLTS.3.4 Utilize and reference featires of a text when writing or speaking about a text, using text

features (e.g, graphics, images, captions, headings) and scarch tools (c.g., key words,
sidebars, hyperlinks) to locate and integrate information relevant to a given topic efficiendy. '

WILTINMB.CZ2

(Yhserving and participating in culturally authentic activities contribute to familiarization
with cultural products and practices.

WL.7.1.NM.C.C5

What is perecived as “basic needs™ varies among and within cultares.

SEL.PK-123.1

Recognize and identify the thoughts, feclings and perspectives of others

SELPK-123.2

Demonstrate and awareness of the differences among individuals, groups and others’
cultural backgrounds

SEL.PK-12.3.4

Demonstrate an awareness of the expectations {or social interactions in a variety of scttings

9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other
personal factors.

9.4.2.TL.6 Illustrate and communicate ideas and stories using muliiple digital tools (e.g, SL.2.5.)

942.C12 Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).

Unit Essential Questions:
e |low does ones culture influence the treatment one receives?

What are the emotional effects of unfair treatment?
What positive contributions have African Americans made for our socicty and government?
What changes have occurred due to the cultural diversity of our socicty?

How has cultural diversity affected how our socicty treats one another?

Unit Enduring Understandings:
e Students will understand the positive influence African Americans have made in our society and

EOVErTUTIEN L.

e Students will explore and understand productive ways individuals have stood up for themselves and/or
others who arc unique.
o  Students will understand the emotional effects due to unfair treatment.

o Students will understand that many African Americans have endured obstacles in order to achicve their

groals and accomplishments.
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Unit Learning Tarpets:

Students will....

Experience a simulation of unfair treatment.

Research influential African Americans and their impact on society.
Analyze various pieces of literature in order to understand cultural diversity.
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) Pl

Evidence of Lear ning

Summative Assessment: Project
Equipment Needed: Various pocms/literatre/songs, laptops, textbook, books from library

Teacher Resources: laptop, Teacher Manual, projector

Formative Assessments:

e Fairness simulation
Written response to simulation
Informational facts gathered from research

Journal prompts

Literature analysis task

Lesson Time Frame

Lesson 1 Fairness Simulation 5 days
Lesson 2 Granddaddy’s Turn 5 days
Lesson 3 One of a Kind 1 days
Lesson 4 Pioneers in Government 3 days
Teacher Notes:  ‘These lessons feature the contributions of influential African Americans in our country.

Curriculum Development Resources/Technology Resources:

Click the finks below fo access additional resources wsed fo design thic wnit:

e hups://wwwyoutube.com/watch?v=pw6N _eTZ P21

® Hook of Langston ] lughes Poems

o myWorld Textbook

¢ myVicw Textbook and additional curriculum materials

¢ Brainpop!

s Epic!

e hitp:/ /wwwreadingrockets.orp/calendar/blackhistory

® htips:/ /wwwpoets.org/poetsorg/black-history-month (poetry)
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Lesson Plan 1 Template

Content Area: Social Stadies

Lesson Tite: Fairness Simulation

Time Frame: 5 days

Lesson Components

218 Century Themes

(rlobal Awareness Financial, Economic, Business and Entrepreneurial Literacy

%] Civic Literacy Health Literacy

218 Century Skills

X|Creativity and Innovation Xl Cridcal Thinking and Problem
Lifc and Carcer Skills X Communication and Collaboration

Solving
Media Lit::t’:u'.}f ICT Litet‘ﬂr_‘}’

Information Literacy

Interdisciplinary Connections:

English Language Arts, Character Education

Integration of Technology: Use of the district provided iPads

Lquipment Needed: laptops, textbooks, Internet access

The Sncetches b}' 1Jr, Seuss

Green construction paper, sticky dots or washable markers or stickers

Writing journal for each student

Goals/Objectives

Learning Activities/ Instructional
Strategics

Formaltive Assessment Tasks

Students will:

e Hxperience discrimination
and develop a sense of
fairness.

s  Apply literature to real life
experiences.

lesson St:qu::r':[:c

Read The Sneetches aloud to
whole-class

Make a class list of class
privileges (i.e. Lining up first,
homework pass, {ree time,
etc.)

Divide the class into two
groups by assipning students
odd/even numbers. Half the
class wears a green star or
dot (using paper or washable
marker)

The group with the green
dots is granted the privileges
on the class list — allow an
extended time for students to
have time in each group
(those with stars and those
without)

Class discussion
Journal entries

SL‘H: L"'\"}ll'l.l}]TiUn

Class created list to help
end discrimination in
class
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e Students will discuss The
Sneetches and sindents’
experiences in small groups

e Small groups share
reflections and actdon ideas
with the whole class

e Class will brainstorm and
make a list of suggestions for
ending discrimination in class
or school (i.e. Stop teasing)
Discrimination can be
defined as “unfair treatment
of a person or a group”™

e Challenge the class to put
thesc ideas into practice and
work to end discrimination
in school

¢ ssipn smdents in pairing
with a classmatc that is
outside their usual circle of
fricnds- these pairs become
“fairncss teams” and keep a
journal for a week of what
ways that they or others they
observe help end
discrimination

o After the weck have students
share some ideas from their
journal entries

Differentiation:
“Fairness Groupings,” modification of writtcn work/expectations if needed, accept verbal responses if needed,
sctibe or co-writers for specific students if needed

Resources Provided:

The Snectches h}f . Seuss




SerinGFIELD PueLic ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 21 CENTURY GLOBAL SKILLS

Lesson Plan 2 Template

Content Area: Social Studies Lesson Tile: Granddaddy’s Turn Time Frame: 5 days

Lesson Components

214 Century Themes
& Global Awareness & Financial, Heonomie, Business and Entrepreneurial Literacy

L[] Health Literacy

B Civic Literacy

212 Century Skills

B Creativity and Innovation
[J1ifc and Carcer Skills

B Critical 'T'hinking and Problem Solving
B Communication and Collaboration & Media Literacy

B Information Literacy

BIICT Literacy

Interdisciplinary Connections:
Iinglish | anguage Arts

Integration of Technology:

Jse of the district provided myView Program

Equipment Needed:
I .apmpfi]?uds, my View texthbook, Internet access

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Sequence
&  Analyze and interpret the o (Class will read Granddaddy’s e (Class discussion
positive influence African Turn e  Sclf-evaluation
Americans have made on our e Display an engaging e Teacher observation and
socicty illustration from the story conferences
e Smdents will be able to Ask: “What do you notice
describe key characters and about the people in this
cvents in "Granddaddy's picture? What might be
Turn" and explain how the happening?” (Allow quick
story shows an aspect of the pair-share.)
African American experience e ctivate prior knowledge:
by citing text and illustration Briefly ask students about
details. family traditions they
celebrate and times they felt
proud. Connect to how
stories can show family
traditions and feelings.
® Establish purpose: "loday
we will read 'Granddaddy's
Tutn' to learn how characters
show pride and how the
words and pictures together
tell us about the African
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American expericnee in this
family."

e Read-aloud with structured
stops for student discussion.

e Use a think-aloud to modcl
finding evidence: point to a
line from the text and an
illustration detail, then say
aloud how these together
show Granddaddy’s prde
and connect to a larger idea
about family tradition.

e Smudents will write a
onc-paragraph response that:
namcs one character from
"Granddaddy's Turn," uses
two pieces of evidence (at
least one from text and one
from illustration) to explain
how the story shows an
African American experience
such as family pride,
tradition, or resilience, and
includes either one line of
dialogue or one descriptive
sentence that shows the
character’s feelings.

Differentiation:
For students needing mote support: offer sentence starters, small-group conferencing, or scribed responscs. For
advanced students: ask them to compare how text vs. illustrations deliver differcat parts of the story’s message.

Resources Provided:
e Laptop/iPads
o myView textbook and materials
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Lesson Plan 3 Template

Content Area: Social Studies Lesson Title: One of a Kind Time Frame: 1 days

Lesson Components

21% Century Themes
£ Global Awareness B Financial, Eeonomic, Business and Fntreprencurial Literacy

&d Civic Literacy []Health Literacy

218 Century Skills
B Creativity and Innovation B Critical Thinking and Problem Solving B Information Literacy
[ Life and Carcer Skills & Communication and Collaboration & Media Literacy BJ1CT Literacy

Interdisciplinary Connections:
Hnglish Language Arts, Character Education

Integration of Technology:
Use of the district provided laptops/iPads

Equipment Needed:
Laptop, textbook, Internet access

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: lesson Sequence
® SW create a writing piece on e SW review ways people were e (lass discussion
an African American mistreated over the years ® Teacher observation and
individual and identifies the such as slavery, sepregation, conferences
struggles and triumphs and voting rights. e Student eollaboration
they*ve survived in the past ® 5W research an African
years. American individual who has
impacted history.
® 5SW explore productive ways
individuals have stood up for
themselves and/or others
whao are unique,

Differentiation:
Maodification of written work /expectations if needed, accept verbal responses if needed, scribe or co-writers for

specific smdents if needed

Resources Provided:
o myWorld

® Epic!

® Readworks
& BrainPOP

e (CommonLit
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Lesson Plan 4 Template

Content Area: Soctal Studies

l.esson Title: Pioneers in Government

Time Frame: 3 days

Lesson Cﬂmpﬂnen s

21% Century Themes

& Global Awarcness B Financial, Economic, Business and Fntreprencurial Literacy
[JHealth Literacy

B Ciivic Literacy

212 Century Skills
B Creativity and Innovation
X Life and Career Skills

& Cxritical Thinking and Problem Solving

B Communication and Collaboration £ Media Litcracy

B Information Literacy

E ] {_:T I .i l't:1";4_;:}r

Interdisciplinary Connections:
Social Studics, English Tanguage Arts, Character iducation

Integration of Technology:

Use of the district provided laptops/iPads

Equipment Needed:

Laptop, textbook, Internet access

Goals/Objectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Students will:

e SW rescarch contemporary ®

African Americans in

government to learn about
the obstacles they faced and
their accomplishments.

l.esson chu{:m;t

Brainstorm a list of African
Americans in Government
(John Lewis, Kamala Harris,
Colin Powell, Condoleezza
Rice, Barack Obama, etc.)
Have students work in
cooperative groups to sclect
one pioncer in government
and rescarch his/her
background, obstacles,
accomplishments

Create a presentation for the
class Lo teach about this
individual (choice of poster,
PowerPoint slides)

Have each group teach the
class about their pioncer in
government

Class discussion

Teacher ohservation and
conferences

Student collaboration -
posters/group presentation

Differentiation:

Madification of written work/expectations

specilic students if needed

if needed, accept verhal responses if needed, scribe or co-writers for

Resources Provided:
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e John Lewis: Irilopy graphic novels
® BrainPOP
® Internct access to research sites: kiddle.com; ducksters.com
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Lesson Reflection

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly

meets the criteria below:

Lesson Activities Strongly | Moderately | Weakly
Are challenging Strongly and require higher order thinking and problem solving x

skills :

Allevwr for student choice X
Provide scaffolding for acquiring targeted knowledge/skills b4

Integrate global perspectives X

Tntegrare 215t century skills X

Provide opportunities for interdisciplinary connection and transfer of knowledge %

and skills

Foster student use of rechnology as a tool to develop critical thinking, ereativity ¥

and innovation skills

Are varied to address different student learning styles and preferences X
Arc diffcrentiared based on student needs X
Are student-centered with teacher acting as a facilitator and co-learner during the X

teaching and learning process

Provide means for students ro demonstrate knowledge and skills and progress in x

meeting learning goals and objectives J

Provide opportunities for student reflection and self- assessment X

Provide data to inform and adjust instruction to better meet the varying needs of v

learners

Curriculum Design Template

Content Area: Social Studies Grade Level: 3

Course Title: Amistad Unit

Created: 3" Grade Team Board Approved on:
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Unit Overview Template

Content Area: Social Stadics Grade Level: 4th Grade Unit Title: 4™ Grade Amistad

Unit Summary: The 4" grade Amistad unit will be implemented throughout the curriculum when applicable and
will focus primarily on how the growth and progress of New Jersey and the United States impacted African
Americans through political, peographical, cultural, and historical perspectives.

Primary Interdisciplinary Connections: LA

212 Century Themes X Creativity and Tnnovation [ Critical Thinking and Problem Solving [J 1CT Literacy

L] Information Literacy  £J Life and Carcer Skills  X{J Communication and Collaboration X Media Literacy

Unit Rationale: The goal of instructing Social Studies is to inspire students to use their knowledge of the world
around them to overcome challenges and instigate a response that spreads compassion, understanding, and hope
th mughuut our nation and the g]nb:ﬂ {.'.m'mnuniij,'. Students will continue to understand that histm'j' is an
interpretation of the past, shaped into a story or narrative that uses verifiable data or information, taken from the
time period being studied. The students in the 4" grade will continue to build their knowledge and understanding
of history through the Amistad curriculum. 'I'he Amistad curriculum will infuse the vast contributions and
experiences of African Americans and allow for the students to have a more detailed understanding of the
American people and their shared history.

Carcer Readiness (Standard 9):

9.2.8.B.4 Iivaluate how traditional and nontraditional careers have evolved regionally, nationally, and globally.

Learning Targets

Standards: New Jersey Core Curriculum Social Studies

SOC.6.1- [Standard] - T1S. History: America in the World

-Civics, Government, and Human Rights: Civics and Political Institutions

-History, Culture, and Perspectives: Continuity and Change

Content Statements: All students will acquire the knowledge and skills to think analytically about how past and

present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as

productive citizens in local, national, and global communities.

CPI#: Cumulative Progress Indicator (CPI):

6.1.5.CiviesPL3: Explain how the United States functions as a representative democracy and describe the roles
of elected representatives and how they interact with citizens at local, state, and national
levels.

6.1.5.CivicDP1: Using evidence, explain how the core civic virtues and democratic principles impact the
decisions made at the local, state, and national government (e.g, fairness, equality, common
good).

6.1.5.CivicsHR 2 Research and cite evidence for how the actions of Dr. Martin Luther King, Jr. and other

historical civil rights leaders served as catalysts for social change, inspired social activism in
subsequent generations.

6.1.5.1listoryCC.7: | Evaluate the initial and lasting impact of slavery using sources that represent multiple
perspectives.
6.1.5.CivicsPD.3: Iixplain how and why it is important that people from diverse cultures collaborate to find

solutions to community, state, national, and global challenges.
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LWE4.3 Demonstrate command of the conventions of writing, including those listed under grade
three foundational skills

RL.T5.4.4 Describe the overall structure (e.g, chronology, comparison, cause/effect, problem/solution)
of events, ideas, concepts, or information in a text or part of a text.

RITPR4.5 Compare and contrast multiple accounts of the same cvent or topic; noting important
similaritics and differences in the point of view they represent.

W 4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly.

SL45 Make strategic use of digital media and visual displays of data to cxpress information and

enhance understanding of presentations.

Compare the common uses of at least two different digital tools and identify the advantages

9.4.5TLA : :
and disadvantages of using each.

9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other
personal factors.

0450CT1 Identify and gather relevant data that will aid in the problem-solving process (e.g, 2.1.5.EH.4,
4-ES883-1, 6.3.5.CivicsPD.2).

9.4.5.C11 Usc appropriatc communication technologies to collaborate with individuals with diverse
perspectives about a local and/or global climate change issue and deliberate about possible
solutions

9.4.5TL.3: Format a document using a word processing application to enhance text, change page
formatting, and include appropriate images, graphics, or symbols.

0451MIL.6 Use appropriate sources of information from diverse sources, contexts, disciplines, and

cultures to answer questions

Unit Essential Questions:
o How were African Americans treated in New Jersey during colonization?
® How did the issue of slavery affect New Jersey?
e How did the Civil Rights Movement improve conditions in the United States for African
Americans?

Unit Enduring Understandings:
e The introduction of African Americans into colonial society impacted American culture,
® The harsh conditions of slavery in America created political and moral crises that led to the Civil War.

e Deople from different cultures learn to live with tolerance and respect for each other.

Unit Learning Targets:

Students will. ...

Assess the impact of slavery during the colonial period.
Assess the impact of the abolishment of slavery.

Asscss the impact of the Civil Rights Movement,
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Evidence of Learning

Summative Assessment: Test
Equipment Needed: Textbooks, iPads, Internet access, articles

‘T'eacher Resources: Laptop, Teacher’s textbook guide, Internet sites, supplemental materials

Formative Assessments:
e ‘lechnology supported cooperative learning
Comparative writing
Use of graphic organizers
Extension projects
Text rendering
Mctacognition Tables
Closure Activities- Exit slips
Reading Comprehension guestions

Quizzes

Writing Journals
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Lesson Plans

Lesson Time Frame
Lesson 1 African Americans during Colonization 3 days
Lesson 2 New Jersey During the Civil War 3 days
Lesson 3 Civil Rights Movement 3 days

Teacher Notes: ‘I'hesc lessons feature the contributions of influential African Americans in our country.

Curriculum Development Resources/Technology Resources:
Click the links helow to access additional resources used to design this vnit

https://www.youtube.com/watch?v=NQ ¢RFYpXMo

http:/ /teacher.scholastic.com/activitics /bhistory /underground _railroad/map.him
http:/ /www.blackhistorystudies.com/resources/ resources/ facts-about-harrict-tubman /
http:/ /wwwpbs org/newshour/extra/lessons plans/the-50th-anniversary-of-the-march-on-washington-lesson-plan

-a-time-for-change /
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Lesson Plan 1 Template

Content Area: Social Studies

Time Frame: 3 days

Lesson Title: African Americans Duting Colonization

Lesson Components

21® Century Themes
Clobal Awarcness

X Civic Literacy O 1iealth Literacy

Vinancial, liconomic, Business and Entrepreneurial Titeracy

21* Century Skills
Creativity and Innovation
[J 1 ife and Career Skills

¥ Critical Thinking and Problem Solving

Communication and Collaboration [T Media L.il:{'r:u:j,r.ﬂI [CT Literacy

X Information Literacy

Interdisciplinary Connections:
English Language Arts

Integration of Technology:
Usc of provided websites

Equipment Needed:
Laptop, textbook, Interner access

Goals/Objectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Students will:
&  Analyze and understand the
cause & effect of slavery on

Colonial Society in America.

Lesson Sequence

& Read text pages 66-69, The
New Jersey Colony,

e Docus discussion on
LFast/West NJ & role of
abolitionists.

e Vicw vidco about slave trade
in the colonies. Students will
discuss the exploited labor
force, why they were chosen
to meet labor shortage needs,
Atlantic Passage, slave trade
in the colonies,

e Constitution pages 78-81.
Locus: NJ/VA Plan for
Government, 3/5
Compromise (slaves). Task:
Right to Vote Activity.

e Journal- Life of a Slave

® Print Readworks Articles and

questions

o Closure Activitics

e Technology supported
cooperative learning
Journal Writing
Graphic Organizers
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Differentiation:
The lesson is concept based and allows for flexible grouping to help differentiate the overall material. "leachers will

be available for assessment and small grouping when neccssary.

Resources Provided:
® Internet Access
myWorld
iPads
Readworks.org (Title - Sailing for Freedom)
Article-A-Day Set- Social Reformers in America

Supplemental materials
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Lesson Plan 2 Template

Content Area: Social Studies Lesson Title: New Jersey During the Civil War Time Frame: 3 days

Lesson Components

21% Century Themes [X| Global Awareness Financial, Economic, Business and Entrepreneurial Literacy

Civic Literacy L[] Health Literacy

21* Century Skills
Creativity and Innovation Critical Thinking and Problem Solving Information Literacy
L[] Life and Career Skills Communication and Collaboration[X] Media Literacy LIICT Literacy

Interdisciplinary Connections:
English Language Arts

Integration of Technology:
Use of provided websites

Equipment Needed:
Laptop, textbook, Internct access

Goals/Obijectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Sequence
e Describe what people in e Read text pages 106-109. ® Timelines
New Jersey did in response e Tocus discussion on fighting e Closure Activities
to slavery. slavery, the Underground ® Technology supported
o I".xp[:aiﬂ howw pu{}ph: in MNew Railroad, NJ in the Civil cooperative learning
Jersey participated in the War, e \Writing assessed
Civil War. ® Task: Write a newspaper

article discussing the fight 1o
end slavery.

o Task: View Underground
Railroad video clips, read
about NJ roles, learn about
conductors such as Harrict
Tubman. Complete
hiography form.

® Task: Compare the views of
slavery North/South explain
why it was necessary to
abolish slavery.

® Print Readworks Articles and

questions

Differentiation:
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The lesson is concept based and allows for flexible grouping to help differentiate the overall material. Teachers will
be available for asscssment and small grouping when necessary.

Resources Provided:
¢ Internet Access
® Laptops, iPads
o  Websites
® Readworks.org (Title - The Crusade Against Slavery and Slavery’s Secrets) in New Jersey during the Civil
War
e Supplemental materials
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Lesson Plan 3 Template

Content Area: Social Studies  Lesson Title: Civil Rights Movement Time Frame: 3 days

Lesson Components

21% Century Themes
Xl Global Awareness [X] Financial, Economic, Business and Entrepreneurial Literacy

[ Health Litcracy

X Civic Literacy

21* Century Skills
Creativity and Innovation Critical Thinking and Problem Solving
71 ife and Career Skills E Communication and Collaboration B Media |.{t::ru{:j,-'

Information Litcracy
[T1CT Literacy

Interdisciplinary Connections:
English Langnape Arts

Integration of Technology:
Usc of provided websites

Equipment Needed:
Laptop, textbook, Internet access

Learning Activities/ Instructional | Formative Assessment Tasks

Strategies

Goals/Objectives

Students will:
e [Iixplain the importance of L]

Lesson Sequence
Class discussion of Civil
Closure Activitics

the Civil Rights Movement in
the [nited States and its
impact.

Rights. Text pages 126-129 .

® Reading of What was the
March on Washington? Task:
Role of Civil Rights Leaders.
Completion of “The Goals of
the March on Washington
for Jobs and Freedom.”

® Scpregation in southern
schools: Video clip: First
hand account, Rc:tding
Passage: second hand
account. Comparison

® Persuasive Writing: You live
during the Civil Rights
Movement- Wirite a letter to
a fricnd, describing how
impr_:rt:anr the movement is
to you.

® Read John Lewis Graphic
MNovel Trilogy: March and
Make connections to Civil
Rights Movement and
current events

e ‘lechnology supported
cooperative learning

® FEssay Writing

e Comparison of 2 sources
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Differentiation:
The lesson is concept based and allows for flexible grouping to help differentiate the overall material. Teachers will

he available for assessment and small grouping when necessary.

Resources Provided:
® Intcrnct Access
myWorld
Laptops, iPads
Welisites
ohn Lewis Graphic Novel Trilogy: March
Supplemental materials
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Lesson Reflection

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately, or Weakly

meets the criteria below

Lesson Activities Strongly | Moderately | Weakly
Are challenging strongly and require higher order thinking and problem solving i

3 X W ;|
skills
Alow for student choice X [] o
P'rovide scaffolding for acquiring targeted knowledge/skills % O O
Tntegrate glohal perspectives O b O
Integrate 21st century skills X | J
Provide opportunitics for interdisciplinary connection and transfer of knowledge X 0 0
and skills :
Foster student use of technology as a tool to develop erirical thinking, crearivity .

: . : X O M|

and innovatdon skills
Are varded to address different student learning styles and preferences X O 0
Are differentiated based on student needs -4 O 1
Are student-centered with teacher acting as a facilitator and co-learner during the X 0 0
tcaching and learning process
Provide means for students to demonstrate knowledge and skills and progress in X ] =
mecting learning yoals and objectives :
Provide opportunities for student reflection and self- assessment X ] O]
Provide data to inform and adjust instruction to better meet the varying needs of X 0 0

lcarners

Content Area: Social Studics Grade Level: 4

Course Title: Amistad Curriculum

Created: 4th grade teachers Board Approved on:
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Unit Overview Template

Content Area: Social Stadies Grade: 5 Unit Title: 5* Grade Amistad

Unit Summary: The 5™ grade Amistad unit will be implemented throughout the curriculum when applicable and
will focus primarily on how world events impacted African Americans through political, geographical, cultural, and
historical perspectives.

Primary Interdisciplinary Connections: ELA

21% Century Themes X Creativity and Innovation X Critical Thinking and Problem Solving O 1CT Literacy

X Information Literacy O Life and Career Skills X Communication and Collaboration [0 Media Literacy

Unit Rationale: Excellence in Social Smdies teaching and learning is especially critical as the 21st century affirms
what educators have known for several decades: civic engagement and literacy, as well as global cultural competence
equips and empowers our students to engage the world successfully. Our students should have a deep knowledge of
the past and present complexitics within our national story and how our nation has been and continues to be
inextricably connected to the entire world. The Amistad curriculum and the Social Studies Standards require that
students learn about the world and about themselves ’rlﬂ'nug]'l inclusive course content, for Examp]e, the
co-existence of slavery and freedom from different areas around the world. The complexity of these stories
deepens the critical thinking that shapes our students’ personal identities as local and global citizens and it preparcs
our smdents to be intellectually and personally engaged in the world.

Carcer Readiness (Standard 9): 9.2.8.B.4 Ivaluate how traditional and nontraditional careers have evolved
regionally, nationally, and globally.

S

tandards:
SOC.6.1.8 1S History: America in the World: All students will acquire the knowledge and skills to think analytically
about how past and present interactions of people, cultures, and the environment shape the American heritage.
Such knowledpe and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communitics.
LARLS Informational Reading Text: Key ldea and Details; Craft and Structure; Integration of Knowledge and
-.[dt‘.-lf\.

LA.W5 Production and Distribution of Writing; Research to Build and Present Knowledge
SEL.PK-12.1-2 Sclf-Awarcness, Sclf-Management, Social Awareness

Content Statements: All students will acquire the knowledge and skills to think analytically about how the past
interactions of people, cultures, and the environment affect issucs across time and cultures. Such knowledge and
skills enable students to make informed decisions as socially and cthically responsible world citizens in the 21

century,
CPI#: Cumulative Progress Indicator (CPI):
6.1.5.CivicsDP?2 Compare and contrast responses of individuals and groups, past and present, to violations of

fundamental rights (e.g., fairness, civil rights, human rights).
6.1.5.CivicsPR.4 Explain how policies are developed to address public problems.

0.1.5.CivicsHHR.2 Rescarch and cite evidence for how the actions of Dr, Martin Luther King, Jr. and other
historical civil rights leaders served as catalysts for social change, inspired social activism in

subsequent generations.
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6.1.5.CivicsHR.3

Cite examples from a variety of sources to describe how national and international leaders,
businesses, and global organizations promote human rights and aid individuals and nations in
nced.

6.1.5.CivicsHR.4

Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to
address such actions.

6.1.5.CiviesCM.1

Use a varicty of sources to describe the characteristics exhibited by real and fictional people
that contribute(d) to the well-being of their community and country.

(.1.5.CivicsCM.2

Use evidence from multiple sources to construct a claim about how self discipline and civility
contribute to the common good

6.1.5.CiviesCM.5

Investipatc the lives of New Jersey individuals with diverse experiences who have
contributed to the improvement of society.

6.1.5.CiviesCM.6

Cite cvidence from a variety of sources to describe how a democracy depends upon and
responds to individuals' participation.

6.1.5.GcoPL6

Compare and contrast the voluntary and involuntary migratory experiences of diffcrent
groups of people and explain why their cxperiences differed.

6.1.5.Geols].1

Use multiple sources to evaluate the impact of the movement of people from place to place
on individuals, communitics, and regions.

6.1.5.EconEM.5

Explain why individuals and societies trade, how trade functions, and the role of trade.

6.1.5.HistoryCC.4

Use evidence to document how the interactions among African, European, and Native
American proups impacted their respective cultures.

6.1.5.HistoryCC.7

Evaluate the initial and lasting impact of slavery using sources that represent multiple
perspectves.

6.1.5. HistoryCC.14

Compare the practice of slavery and indentured servitude in Colonial labor systems.

6.1.5.HistoryUR.1

Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey
and America, and cite evidence from multiple perspectives to describe the challenges they
encountered.

6.1.5.HistoryUP.2

Compare and contrast forms of governance, belief systems, and family structures among,
African, European, and Native American proups.

6.1.5. HistoryUL.3

Use multiple perspectives to evaluate the impact of the Columbian Exchange on ecology,
agriculture, and culture.

6.1.5. HistoryUP.6

Tvaluate the impact of different interpretations of experiences and events by people with
different cultaral or individual perspectives.

6.1.5.HistoryUP.7

Describe why it is important to understand the perspectives of other cultures in an
interconnected world.

RICL5.2

Determine the central idea of an informational text and cxplain how it is supported by key
details; summarize the text.

RLITS5.3

Analyze the impact of two or more individuals and events thronghout the course of a text,
comparing and contrasting two or more characters, settings, or events in a story or drama,
drawing on specific textual evidence (e.g., how characters interact).

RILMES5.6

Interpret information presented visually, orally, or quantitatively (c.g, in charts, graphs,
diaprams, timclines, animations, or interactive elements on web pages) and explain how the
information contributes to an understanding of the text in which it appears.

RICT5.8

Compare and contrast the authors” approaches across two or more informational texts within
the same genre or about texts on the same or similar topics.




SeriNGFIELD PusLic ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 215 CENTURY GLOBAL SKILLS

WAWS.1B Write opinion pieces on topics or texts, supporting a point of view with reasons and
information. Provide logically ordered reasons that are supported by facts and details from
text(s), quote directly from text when appropriate.

WIW5.2.A Writc informative/cxplanatory texts to examine a topic and convey ideas and information
clearly. Introduce a topic clearly to provide a focus and group related information logically;
include text features such as headings, illustrations, and multimedia when useful to aid in
comprehension.

94501 Identify and gather relevant data that will aid in the problem-solving process (e.g., 2.1.5.111 1.4,
4-ESS3-1, 6.3.5.CivicsPD.2).

045171 Compare the common uscs of at least two different digital tools and identify the advantages
and disadvantages of using cach.

0.4.5.C1.1 Use appropriate communication technologics to collaborate with individuals with diversc
perspectives about a local and/or global climate change issue and deliberate about possible
solutions

9.45.TL.3: Format a document using a word processing application to enhance text, change page
formatting, and include appropriate images, graphics, or symbols.

0.4 5IML.G Usc appropriate sources of information from diverse sources, contexts, disciplines, and
cultures to answer questions (e.g., RL5.7, 6.1.5.HistoryCC.7, 7.1.NM. IPRET.5)

SELPK-12.3.1 Recognize and identify the thoughts, feelings and perspectives of others

SHLPE-12.42 Identify the consequences associated with one’s actions in order to make constructive choices

SELPK.12.4.3 Fvaluate personal, ethical, safety and civic impact of decisions

Unit Essential Questions:
e How was the African American affected by the European/Amecrican slave trade?

& How was the African American affected by the economics of TriaﬂgTus of Trade?

e How did resistance to slavery and the development of the Underground Railroad affect African Americans?

Unit Enduring Understandings:
® [How have economical, political, and cultural decisions promoted or prevented the growth of personal
freedom, individual responsibility, cquality, and respect for human dignity?
¢ How does human covironment interaction influence or determine the development of cultures, societies,

and nations?
e How do our interpretations of past events inform our understanding of cause and effect, and continuity and
change, and how do they influence our beliefs and decisions about current public policy issucs?

Unit Learning Tarpets:

Students will. ...

Assess the impact of the Furopean/ American indentured servants and slave trade.
Asscss the impact of the Triangles of Trade on African Americans.

Assess the resistance to slavery and role of the Undetground Railroad.
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Evidence of Learning

Summative Assessment: Test
Equipment Needed: "l'extbooks, laptops, Our Country's History, maps, globes

Teacher Resources: laptop, teacher’s textbook puide, projector, Internet resources: BrainPop, EdPuzzle, Pearson
SAAVAS Online Component, Materials, My View sclections - , Suggested Novel Readings: Maniac Magee, Short
Story: To March or Not to March, Who Was: Harrictt Tubman, Ruby Hridges (movie)

Formative Assessments:
e Venn Diagram Compare/Contrast — Indentured Scrvants and Slaves

Completed map studies
Journal entries

Export Ad

Trianples of Trade Trading Cards

New verse for “Tollow the Drinking Gourd”
Critical thinking questions

Reading comprehension questions

Triangle Trade Activity Pages

FlipGrid
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Lesson Time Frame
Lesson 1 Indentured Servants and Slaves 2 days
I.esson 2 Triangles of Trade 2 days
Lesson 3 Underground Railroad 2 days

Teacher Notes: These lessons frature the contributions of influeatial African Americans in our country.

Curticulum Development Resources/Technology Resources:
Click the links below to access additional resourees used to design this unit:

feamre/indenmred-servants-in-the-us

hups: / Swwrwbrainpop.com
htps:/ Swwrwvoumbe.com /watch?sv=400X ] Coprlp
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Lesson Plan 1 Template

Content Area: Social Studies Lesson Title: Indentured Servants and Slaves Time Frame: 2 days

Lesson Components

21* Century Themes
B Global Awarcness B Financial, Eeconomic, Business and Entrepreneurial Litcracy

B Civic Literacy [ Health Literacy

21* Century Skills
B Creativity and Innovation B Critical Thinking and Problem Solving & Information Literacy
[ Life and Career Skills B Communication and Collaboration B Media Literacy B4 ICT Litcracy

Interdisciplinary Connections:
English Language Arts

Integration of Technology:
Teacher selected websites as relevant and necded.

Equipment Needed: laptops, atlas, globes, activity maps, Internet access

Goals/Objectives Learning Activities/ Instructional Formative Assessment
Strategies Tasks
Students will: Lesson Sequence:
® Describe ways e Whole class — Build background & Activity
Huropeans became ® The smdents will then discuss how the Sheets
indentured servants. Colonies' nced for cheap labor led to & Venn Diapgram
® Describe how Alricans. the nced for indentured servants and e Journal Entry
became slaves. slaves.
& Compare indentured ® In groups students will complete
servants and map/globe activity as well as answering
slaves. comprchension guestions.
® Students then complete a Venn
diagram for Indentured Servants and
Slaves.
® The students will be required to
complete a critical thinking journal
entry.

Differentiation:
This lesson is concept based and allows for flexible grouping to help differentiate the overall material.

Resources Provided:

e hup://wwwpbs.org/opb/historydetectives/ feature /indentured-servants-in-the-us/
® Internet access

® Laptop

o Atlas of Our Country’s History
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[ hctivity gh_:br.s anl maps
e Activity Sheets 21a —21d
e Journals
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Lesson Plan 2 Template

Content Area: Social Studics Lesson Title: Triangles of Trade Time Frame: 2 days

Lesson Components

21 Century Themes
Bd Global Awareness B Financial, Economic, Business and Entreprencurial Literacy

E Civic Litcracy O 1ealth 1 iteracy

21* Century Skills

= Creativity and Innovation B Critical Thinking and Problem Solving Bd Information Literacy
O Life and Career Skills B Communication and Collaboration B Media Literacy ICT Litcracy

Interdisciplinary Connections:
English Language Arts

Integration of Technology:
Teacher sclected websites as relevant and needed,

Equipment Needed:
laptops, atlas, globes, activity maps, Internet access

Goals/Objectives Learning Activitics/ Instructional | Formative Assessment Tasks
Strategics
Students will: Lesson Sequence:
® Identify the main cxports of e Wholc class build e Activity sheets
cach region. background & Trading cards
& Describe the trade @ The students will then e Ad
relationship between regions. discuss trade in the colonial ® - Triangular Trade Activity
era. Pages

® In groups — students will use
Activity sheets 22a-22d
globes, and world maps to
identify four repions: Africa,
Europe, the 13 colonics, and
the West Indies and the
pmdums Tht_y expori; and
the people or goods each
region wants.

® In groups students will
complete map/globe activity
as well as answering
comprehension questions.

e Individuals complete trading
cards.

® Create an ad for one of the
exports traded in the
Triangles of "11ade.
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Differentiation:
This lesson is concept based and allows for flexible grouping to help ditferentiate the overall material.

Resources Provided:
e  hitp:/ /wwwbrainpop.com
Internet access
Laptop
Activity plobes and Maps
Activity Sheets 22a — 22d
Poster materials for ads
- Triangular Trade Activity Pages

* & @ 2 @ @9
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Lesson Plan 3 Template

Content Arca: Social Studies

Lesson Title: Underground Railroad

Time Frame: 2 days

Lesson Components

21* Century Themes

B Global Awareness B Financial, Economic, Business and Entrepreneurial Literacy

B Civic Literacy

0O Health Literacy

21* Century Skills

B Creativity and Innovation B Critical Thinking and Problem Solving

O Life and Career Skills

B Communication and Collaboration B Media Litcracy

B Information Literacy

B ICT Litcracy

Interdisciplinary Connections:
English Lanpuape Arts

Integration of Technology:

Teacher selected websites as relevant and needed.

Equipment Needed: laptops, atlas, globes, activity maps, Internet access

Goals/Obijectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Students will:
® Identify slave and [ree states.
¢ Explain the term
Underground Railroad.
® ‘Trace a route on the
Underpround
Railroad.

Lesson Sequence:

e While playing “Follow the
Drrinking Gourd™ class is to
identify slave and free states.

® In pairs students will work
on Activity sheets 42a — 42¢

o Using the map on Activity
sheet 42d students are to
trace a route on the
Underground Railroad.

e Smdents are to write a new
verse to the song “Tollow the
Drinking Gourd” describing
the route Iim}r drew from the
Ohio River to freedom in
Dritish North America.

® Activity Sheets

e Completed Map

o New Verse of “Tollow the
Drinking Gourd.”

Differentiation:

T'his lesson is concept based and allows for tlexible grouping to help differentiate the overall material.

Resources Provided:

® httpﬁ:ff\‘i.'u.rxw_l,rnutuhe.c:: i/ watch?v=4() K] Cogrlg

Internet access
Laptop

Activity globes and Maps

Atlas of Our Country’s History




SerinGFIELD PuBLic ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 21sr CENTURY GLOBAL SKILLS

[ ﬂ[:tivity Sheets 42a — 424
e Journals
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Lesson Reflection

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly
meets the criteria below.
ILesson Activities Strongly | Moderately | Weakly
Are challenging Strongly and require higher order thinking and problem = 0 0
solving skills
Allow for student choice ] O
Provide scaffolding for acquiring tarpeted knowledge/skills & O O
Integrate global perspectives & O B
Integrate 21st century skills B (N L]
Provide opportunities for interdisciplinary connection and transfer of

. k4 O O
knowledge and skills
Foster smadent use of technology as a tool to develop eritical thinking, . 0
creativity and innovation skills i
Auc varicd to address different student learning styles and preferences O < O
Are differentiated based on student needs O & 0
Are student-centered with teacher acting as a facilitator and co-learner = 0 n
during the teaching and learning process
Provide means for students to demonstrate knowledge and skills and X 0] 0
progress in meeting learning goals and objectives
Provide opportunitics for student reflection and self- assessment O & O
Provide data to inform and adjust instruction to better meet the varying

’ < O O

needs of learners

Curriculum Design Template

Content Area: Social Studies Grade Level: 5 Course Title: 5" Grade Social Studies

Created: 5™ Grade Teachers Board Approved on:
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Unit Overview Template

Content Area: Social Studics Grade Level: 6th Grade Unit Title: Slavery Throughout Ancient
History

Unit Summary: The institution of slavery is a recurring theme across the ancient civilizations studicd in the
6th-grade curriculum. While the lessons are distributed throughout the year rather than in a single block, they form
a cohesive thematic unit that analyzes the evolution of forced labor in antiquity. Students will engage in debates and
discussions to evalvate the cconomic structures that cither sustained or challenged these systems. By using the
American expericnee as a familiar touchstone, students will compare and contrast modern history with ancicnt
practices, examining the social impact of slavery, the roots of rebellion, and how these historical foundations
contributed to the multicultural fabric of the United States.

Primary Interdisciplinary Connections: ELA

21% Century Themes & Creativity and Innovation BT Critical Thinking and Prohlem Solving BIICT Literacy

K Information Literacy & Life and Career Skills & Communication and Collaboraton & Media Literacy

Unit Rationale: This unit explores the historical persistence and evolution of slavery across ancient civilizations.
Students will analyze the cconomic and social justifications for forced labor, compare the lived experiences of
cnslaved peoples, and trace how these systems changed over time. To ground these global concepts, students will
draw upon their foundational knowledge of slavery in the United States. Additionally, the unit clarifics the
distinction between immigration and emigration by inviting students to examine their own cultural histories and
migration patterns.

Career Readiness (Standard 9):

9.4.8.CT.3: Comparc past problem-solving solutions to local, national, or global issues and analyze the factors
that led to a positive or negative outcome,

9.4.8.1MI1..14: Analyze the role of media in delivering cultural, political, and other socictal messages.
9.4.8.GCA.1: Model how to navigate culiural differences with sensidvity and respect (g, 1.5.8.Cla).
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group

groal.

Learning Targets
Standards:
NJ Student Learning Standards: Social Studies- SOC.6.1.8
M| Student Learning Standards: Language Aris- LALGRL
NJ Smdent Learning Srandards: Career Readiness, Life Litcracies, and Key Skills: 9.1.8
MNew Jersey Social and Fmotional 1 carning - SELLPK-12.1-5

Content Statements:

Social Studics: All students will acquire the knowledge and skills to think analytically and systematically about how
past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge
and skills enable students to make informed decisions as socially and cthically responsible world citizens in the 21st
century.

Language Arts: Reading Litcrature Text for key ideas and details, eraft and structure, and integration of knowledge
and idcas.

Career Readiness / Life Literacies: Awareness of an appreciation for cultural differences is critical to avoid barriers
to productive and positive interaction.

Digital Citizenship / Technology Literacy: Use technology to enhance productivity, increase collaboration and
communicate effectively.
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Social and Emotional Learning: Self awareness, self monitoring, Responsible Decision Making

CPI#:

Cumulative Progress Indicator (CPI):

NJSLS- Social Studies

0.1.8.CivicsIDP3.a

Use primary and secondary sources to assess whether or not the ideals found in the
Declaration of Independence were fulfilled for women, African Americans, and Native
Americans during this ime period.

6.1.8.Civiesl IR.3.b

Evaluate the impact of the institution of slavery on the political and economic cxpansion
of the United States.

6.1.8.CivicsHR.3.c

Construct an argument to explain how the expansion of slavery violated human rights
and contradicted American ideals

0.1.8.CivicsHR. 4.2

Examine sources from a variety of perspectives to describe efforts to reform education,
women’s rights, slavery, and other issues during the Antebellum period.

6.2.8.Civicsl IR.2.a Determine the role of slavery in the economic and social structures of eatly river valley
civilizations.
6.2.8.CivicsHR.3.a Compare and contrast the rights and responsibilities of free men, women, slaves, and
forcigners in the political, cconomic, and social structures of classical civilizations.
NJSLS- Language Arts
RICT.G.8 Compare and contrast informational texts in different forms, by different authors, or

from different genres (c.g,, a memoir written by and a biography on the same person,
historical novels and primaty source documents, infographics and scientific journals) in
terms of their approaches to similar themes and topics.

WAWG LA

Introduce claim(s) about a topic or issue and orpanize the reasons and cvidence logically.

WIWo.2B

Develop the topic with relevant, well-chosen facts, definitions, concrete details,
quotations, or other information and examples.

WAWG.2.A

Introduce a topic and organize ideas, concepts, and information, using text structures
(e.g;, definition, classification, comparison/contrast, cause/effect, eic.) and text features
(c.g., headings, graphics, and multimedia) when useful to aid in comprehension.

NJSLS- Career Readiness, Life Literacies, and Key Skills (standard 9)

9.4.8.1ML.14

Analyze the role of media in delivering cultural, political, and other societal messages.

9.4.8.GCA.l

Model how to navigate cultural differences with sensitivity and respect (e.g, 1.5.8.C1a).

9.48.GCA2

Demonstrate openness to diverse ideas and perspectives through active discussions to
achicve a group goal.

New Jersey Social Emotional Learning

SELIPK-12.1.4

Recognize the impottance of sclf-confidence in handling daily tasks and challenges

SEL.PK-12.3.2

Demaonstrate and awareness of the differences among individuals, groups and others’
cultural backgrounds
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SEL.PK-12.3.3 Demonstrate an understanding of the nced for mutual respect when viewpoints ditfer

Unit Essential Questions:

What are the similarities between the Amistad Rebellion and the rebellion led by Spartacus?
What factors cause slave rebellions?

What are the different ways peoplc immigrate to the United States?

Why did civilizations allow and support slavery?

How did slavery help and hurt the cconomy of civilizations studied?

e @& & @& @

Unit Enduring Understandings:

e Understand forced migration thronghout history. .

e Identify what factors caused slave rebellions.

e Understand the cconomics behind slavery.

e Idcntify why civilizations supported slavery for hundreds of years, despite it being morally wrong,

Unit Learning Targets:

Students will. . ..

® Compare and contrast famous slave rebellions to analyze similarities in the treatment of slaves throughout
history.

® Analyze how the United States becomes a “multicultural nation” by studying immigration of different groups.

e Determine why slavery was supported in various civilizations and nations.

e Analyze the cconomics that supported slavery in various civilizations.

Evidence of Learning

Summative Assessment: 3-5 Days
Unit Tests, Classroom Debates / Discussion, Short Constructed Response (SCR)
Equipment Needed: iPads, Google forms, Google Classroom

Teacher Resources: Laptop w/ Newline board

Formative Assessments:
Entrance,/Exit Cards
Space Race/Kahoot!

Surveys

Help/Expert Board

)
®
°
o Webquests
°
e Short Constructed Response (SCR) Pre-Writing Tool
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Lesson Plans

Lesson Time Frame

Lesson 1: Slave Rebellion (SCR): Amistad vs. Spartacus | 42 minutes/2 days

Lesson 2: The “Cost™ of Slavery 42 minutes/1 day

Lesson 3: Exploting Human Origins in Africa 42 minutes/2 days

Teacher Notes: Lessons may be modified through varying matcrials, techniques, and strategies as per an individual
student’s IEP or 504 Plan, or as/when deemed necessary by the classroom teacher(s).

Curriculum Development Resources/Technology Resources:

Click the links below o access additional resonrces wsed to design this nnil:

http:/ /www.migrationpolicy.or

www.libertyellisfoundation.org
http: {fwww.enn,com /2015 /08 /02 /asia/india-p oor-census-secc/
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Lesson Plan 1 Template

Content Area: Social Studies Lesson Title: Amistad vs. Spartacus SCR. Time Frame: 42 mins/2 days

Lesson Components

21% Century Themies
& Global Awareness [ Financial, Economic, Business and Entrepreneurial Literacy
B Civic Literacy [ Health Literacy

21% Century Skills
BJ Creativity and Innovation 8 Critical ‘Thinking and Problem Solving
& 1ife and Career Skills B Communication and Collaboration B Media Literacy

B Information Litcracy
B CT Literacy

Interdisciplinary Connections:
Communication Arts

Integration of Technology:
iPads, Documents for Analysis

Equipment Needed:
Laptops, Projector, Teacher Created Short Canstructed Response QQuestion

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Sequence
® Analyze primary and e Primary / Secondary Source

secondary sources to identify ¢ Step 1: Introduction SCR Analysis

the canscs of slave rebellions.

Launch: Provide a bricf

Short Constructed Responsc

e Compare and contrast the overview of the "Slave (SCR)
motivations and outcomes of Rebellion SCR. Define the Classroom Discussion
the Amistad and Spartacus essential question: What
uprisings . common human traits and

s Construct a Shott conditions lead to the

Constructed Response (SCR)
using evidence to support a
claim regarding commaon
factors in human uprisings.

decision to rebel?

T'rotocol Review: Revisit the
SCR format. Distribute and
review the “SCR Tips”
anchor chart, focusing on
how Lo cite evidence and
analyze a source’s
perspective.

()&A: Open the floor for
clarifications on cxpectations
and grading rubrics.

Step 2: Case Study I — The

Amistad (1839)
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® Document Analysis: Smdents
examine primary and
secondary sources, including
cxcerpts from Mutiny on the
Awmistad (Howard Jones) and
United States V7. Amistad
(Susan Dudley Gold).

o  Multimedia Integration:
Screen selected clips from
the film .Amistad (1997) to
provide a visual context for
the ship’s conditions.

® Formative Assessment:
Students answer scaffolded
follow-up questions to
identify the specific
economic and legal factors
involved in this revolt.

Step 3: Case Study 11— The
Spartacus Revolt (73-71
BCE)

® (Classical Comparison:
Students analyze accounts of
the Third Servile War.

o  Multimedia Integration:
Screen selections from the
film Spartacus (1960) to
illustrate the social structure
of Roman gladiatorial slavery.

¢ Formative Asscssment:
Students answer follow up
questions focusing on the
social and military factors
that drove the Roman
rebellion.

Step 4: Comparative Synthesis

e  Data Mapping: Using a
graphic organizer, students
compare and contrast
Document 1 (Awistad) and
Document 2 (Spartacus).

e Thematic Focus: Discussion
will center on "human traits"
(the desire for agency,
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courage, desperation) and
"environmental conditions"
(oppression, lack of legal
recourse) that serve as
catalysts for uprisings.

Step 5: Summative Assessment

(SCR)

e ‘lThe Task: Students draft a
Short Constructed Response
(SCR).

® TDrompt: Compare and
contrast the Amistad mutiny
and the Spartacus revolt.
What common
factors—social, economic, or
psychological—consistently
lead to slave rebellions
throughout history?

® Requirement: Smdents must
cite at least one piece of
evidence from each case
study to support their claim

Differentiation:

This lesson is desipned for students to complete with minimal differentiation/modifications. As needed, teachers
will read documents aloud to smudents, clarify words, and rephrase text. Additionally, the use of iP'ads will allow
students to highlight or enlatge text as needed. The SCR question will be designed to organize students’ ideas
clearly (Analysis of Document 1; Analysis of Document 2; Compare/Contrast and Conncction Question;
Connection ta Other Knowledge; Writing Short Constructed Response). Additionally, all students will be provided
with a Short Constructed Response (SCR) pre-writing tool to help them organize their ideas.

Resources Provided:

® DPrimary/Secondary Sources relating to Amistad and Spartacus

e Excerpts from Muliny on the Awiistad: Uhe Sago of a Slave Revolt and lis Lmpact on American AAbolition, 1.aw, and
Diplomacy by Howard Jones

Excerpts from United Stales V. Amisiad: Slave Ship Mutiny by Susan Dudley Gold

Selections from DreamWorks Awistad (1997)

Selections from Bryna Productions Spartacs (1960)

Written Short Constructed Response Question

Short Constructed Response Pre-Writdng “lool

* 2 & @& @

Internet Resources:

e Excerpts on Spartacus from pwnaneeni-origing uel

e hup://wwwhistory.com/topics/amistad-case

& istory.com/news/the-amistad-slave-rebellion-175-vears-ago

[ |‘ttLEl:ff\i"l.‘l.rw.hht:.t:t“:.u_kjhiﬂt:“ary;"hi:’.t:'lrin: figures /spartacus.shtml
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Lesson Plan 2 Template

Content Area: Social Sudies Lesson Title: T'he “Cost” of Slavery Time Frame: 42 minutes/1 day

Lesson Components

212 Century Thewies
B Global Awarencss
& Civic Literacy [ 11calth Literacy

EFinanc[sl, Economie, Business and Entrepreneuarial Literacy

21% Century Skills
B Creativity and Innovation
B3 1 ife and Career Skills

B Critical Thinking and Problem Solving

& Communication and Collaboration B Media Literacy B 1CT Literacy

B4 Information Litcracy

Interdisciplinary Connections:
Communication Arts

Integration of Technology:
iPads, Documents for Analysis

Equipment Needed:
Laptops, Projector

Goals/Obijectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Students will:

e Analyze the hierarchical social
structure of the Roman Empire
o determine how status
influenced daily life.

® Media Literacy: Evaluate
multimedia sources to identify
cvidence of disparate treatment
between Roman social classes
and enslaved persons.

® Map Skills: Synthesize data from
Roman trade route maps to
explain the correlation between
economic expansion and the
demand for slave labor.

o Corroborate historical claims
about the Roman labor force
using cvidence from primary and
secondary digital sources.

e Critical Thinking-Asscss the
long-term social and cconomic
consequences of a labor system
dependent on enslaved
populations.

Lesson Sequence:
I. Anticipatory Set (5 Minutes)

e  Prompt: "If our school were
an empire, who would be at
the top? Who would be in
the middle? Wha does the
most 'heavy lifting' to keep it
running:"

o DBriefly connect this to the
concept of Social
Order—the system used to
rank people in a socicty.

IT. Step-by-Step Instructional
Sequence

Step 1: Whole-Group
Introduction {10 Minutes)

e DProject/have students access
the PBS Social Order
homepage.

Anticipatory Set (Google Form)
Class discussion

& Structured discussion to analyze
if goals of lesson were met

e Puhblic le:uking

® Three Column Organizer

e Exit Card
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Perspective-Construct a
first-person narrative that
illustrates the daily challenges
and societal significance of a
specific lower-class occupation.
How did a person’s social class
determine their power, rights,
and responsibilities in the Roman
Empire?

e ‘Teacher-Led Reading: Read
the "Social Order” overview
aloud.

e Discussion: Identify the
difference between "Status”
(hirth/wealth) and "Legal
Rights" (citizenship).

Step 2: Guided Exploration &
Data Collection (20 Minutes)

¢ The Task: Students will use
their iPads to explore the five
specific class links.

e Activity — The Roman Social
Registry: Students will
complete a Three-Column
Organizer as they navigare the
s1te.

Step 3: Visualizing the Hierarchy
(10 Minutes)

® Smidents take the data from
their table and place the
groups onto a Pyramid
Diagram.

o Constraint: The width of
the pj,:r:ami{] levels should
represent the sige of the
population (e.g,, the
Slaves/Plcheians level should
be the widest at the bottom).

Step 4: Collaborative Analysis (10
Minutes)

e In small groups or as a whole
class, students debate the two
"Critical Thinking" prompts:

1. Population
Representation: Which
group(s) had the largest
populaton and most
accurately represented the
"average" Roman?

2. Economic Engine: Which
group was most vital to the
daify operations of the Empire?
(Encourage students to look
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beyond the Senators and
focus on the labor of the
Plebeians and Enslaved
people).

3. Using the Trade in the
Roman Empirc map discuss
the various goods that were
produced and traded in each
area of the empire. Facilitate
a discussion about how the
various social classcs were a
part of this cconomy by
asking questions such as:

®  In what way were the
plcbeians, slaves, and
freemen critically important
to trade in the Roman

Empire?

e [low might the use of slave
labor have enabled the
Romans to be more
competitive in the world
market? Less competitive?

Bascd on what they have learned
about the Roman economic system,
have students discuss the following
questions:

» How would the ahsence of slave
labor have impacted the spread of
the Roman Empire and its wealth?

* In what ways did slave labor cause
the Romans to become lazy?

* Was slave labor profitable? If so,
how?

* In what ways did the roles of
Plebeians, slaves, and freeman in
ancient Rome illustrate the saying
“The rich get richer and the poor get
poorer”?

IT1. Check for Understanding

Activity: As a closing activity, have
students write a diary or journal
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entry, a letter, or a story describing
lifc as a Plebeian, slave, or freeman
in ancicnt Rome and why his/her job
is important.

IV. Student Recording Activity:
"The Roman Social Registry"

(Distribute this digitally via Goagle
Classroom or as a handont)

Directions: Navigate through the
The Roman Lnpire in the First Century
website, For each "order” or class,
find one fact about their rights and
one fact about their dai.l},r life,

Patricians
Senators
Equestrians
Plebeians

Slaves (Enslaved) &
Freemen

£

Synthesis Question: After
comparing the classes, explain how
the Roman cconomy relied on the
groups at the boffom of the pyramid
more than the groups at the /.

® Lesson Note-While students
read the Slaves and Freemen
section, remind them to look
for clues about how one
could exif slavery
(Manumission), as this is a
key difference they will later
compare with ULS. history.

V. Independent Check for
Understanding

Exit Ticket: "If you were a Roman
Emperor looking to prevent a
rebellion, which social class would
you he most worried about keeping
happy? Use onc picce of evidence
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from today's reading to justify your
answer."

Differentiation:

The lesson is student-centered and concept-based. "I'he lesson emphasizes analysis of documents, critical thinking,
and public speaking skills. Students will be provided with matetials and a guided note sheet to organize their ideas.
Several different types of matcrtial arc used to emphasize content (primary source documents, videos, charts, ctc.).
Students will be prompted throughout the discussion to jigsaw their findings.

Resources Provided:
!

htrps:,"',fv.'“-'w,pbs.{_11'5{.:111@rt:s,. romans/ index_html

http:/ Swwwphs.ore/empires/romans fempire /patricians.htm
http:/ /www.pbs.ore/empires /romans/empire/senators.html

o/ empires/romans/empire /equestrians.html

hitp:/ .-"'v.".vw.nbli.fn'gft‘.mnirc:ﬁfr:J[11:1115f|:|:1‘1pit‘ﬂf!:lel:iﬂnﬁ.]'mni

http:.-"Ifl‘ﬁ-"\\'\iipbS.f'll'_._g:_j'r{_fr'l'l]'li!'l'.:.‘-if'rrt]f'l'l:!!l"l.‘1'i'lll'!['l'i!.'llh"l'_'."'lﬁ]:-l'q.'tﬁ.]"l[]'!'.l]
https:/ /orbis.stanford.cdu/
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Lesson Plan 3 Template

Content Area: Social Studics Lesson Title: Exploting Human Origins in Africa  Time Frame: 42 mins/ 2
days

Lesson Components

21* Century Themes
B Global Awarcness [ Tinancial, Economic, Business and Entrepreneurial Litcracy

B Civic Literacy [ Health Literacy

21" Century Skills

ECT&EIIEVH}’ and Innovation & Critical Thinking and Problem Solving [J Information Literacy

BJ Life and Career Skills & Communication and Collaboration & Media Literacy LJICT Literacy

Interdisciplinary Connections:
Communication Arts

Integration of Technology:
iPads, Documents for Analysis

Equipment Needed:
Laptops, projector, teacher created Short Constructed Response (SCR)
Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Sequence: e Primary / Sccondary Source
® Analyze scientific evidence s Do Now: Display the Analysis
that supports the idea that question: “Where do you e Jipsaw sharing
Africa is the birthplace of think humans originated 8 Classtoorn Discissioi
humanity. from?™
® Discuss the historical and ® Have students write a bricf
cultural implications of response. Lead a short
Africa being the origin of discussion on common
humanity. belicfs and misconceptions
e Use the TQE Protocol to about human origins.

¢ Video Introduction (10
minutes):

¢ Video Clip: The Cradle of
Humankind: A whole new
world to discover

¢ Length: Approximately 3
minutes

¢ Link: The Cradle of
Humankind: A Whole New
World to Discover

s This clip explores the Cradle
of Humankind, an area in
South Africa where some of
the most significant fossils

facilitate critical thinking and
peer discussion.

o  Work collaboratively to
identify and synthesize key
evidence from scientific
articles.
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related to human evolution
have been discovered. It
provides a visual overview of
Africa’s role in human
origins, combining
archacological evidence with
the broader narrative of
human evolution.

e This video will provide
students with an introduction
to the Cradle of Humankind
and the key archacological
discoverics that have been
made in Africa, supporting
the lesson’s focus on Africa
as the origin of humanity.

¢ Guiding Questions for video
clip:

e What significant fossil find
was discovered in 1947 and
what type of early human
ancestor does it represent?

s Describe the changes in
tourism operations in the
Cradle of Humankind over
the past 15 years.

e Why was the Cradle of
Humankind declared a World
IHeritage Site and what makes
it unique compared to othcr
sites?

Direct Instruction:

e Introducc the topic of
human origins in Africa,
providing a briel overview of
the four articles (Teacher
Guide Summary):

¢ Human Evolutionary Tree

& Genetic Diversity of Africa

s [low Africa Became the
Cradle of Humankind

s The Mother of All
Languages

e Explain that each article
presents different aspects of
the scientific evidence
supporting the idea that




SPRINGFIELD PuBLIC ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 2151 CENTURY GLOBAL SKILLS

Africa is the birthplace of
humanity.
Pre-Discussion Individual
Reflection:

s Assign each student one of
the four articles to read
individually. After reading,
students will nse the TQLE
Protocol to reflect on the
text ['}j,r n::-ting their
Thoughts, Questions, and
Epiphanies (1'QEs) on this
note catcher.

¢ T'QE Protocol Group
Discussions:

Round 1 — Article Groups:

e Group students based on the
article they were assigned
(e.g., all students who read
the same article work
together). Students will sharc
their TQEs in small groups,
and the group will choose
the top two TQUs to share
with the larger class.

Round 2 — Mixed Groups:

s Rearrange students into new
groups, ensuring cach group
has members who read
different articles. In these
mixed groups, students will
share the key evidence and
TQHEs from their article.
Each group will then agrec
on the three most rclevant
picces of cvidence that prove
Africa was the birthplace of
humanity.

Whaole-Class Discussion of TQEs:

¢ Groups will present their
chosen TQEs and picces of
cvidence. Write the TQls on
the board, and use them to
facilitate a whole-class
discussion about the
evidence of Africa as the
origin of humankind,
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e Tocus the discussion on
critical thinking, encouraging
students to use the evidence
to support their ideas and
asking clarifying questions
where necessary. Edit TQEs
with the class to cnsure
clarity and depth.

Closure:

o Ask students to refllect on
the discussion: “How did the
evidence change or confirm
what you previously thought
about human origins?™

e [xit Ticket: Students will
write a paragraph explaining
why it is important Lo
understand Africa’s role as
the cradle of humanity.

Differentiation:
‘This lesson is designed for students to complete with minimal differentiation/modifications. As needed, teachers

will read documents aloud to students, clarify words, and rephrase text. Additionally, the use of laptops will allow
students to highlight or enlarge text as needed.

Resources Provided:

e Vidco:
https://njamistad.com /wp-content/uploads /2024 /12 /The-Cradle-of-Humankind -A-whole-new-world-to-dis
cover.mp4

®  Articles:

o hups:/ /njamistad.com /wp-content/uploads /2024 /12 /Human-Evolutionary-Tree- Lpdf

0 s/ /njamistad.com/w )
ealed.pdf

0 s:/ /njamistad.com/w

nd.pdf

0 ]1trp'%:,-"'.-"'rli-:ln'listud,(:: }m;"'wp i r'rm_*r}tfun]:'.a:lcfﬂXEUZ*UIT2..‘“1"1aE-MDI:hEl'—ﬁf—;‘ﬂ]—LﬂnEuﬂEcs.pdf

Internet Resources:
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Lesson Reflection

meets the criteria below:

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly

needs of learners

Lesson Activities Strongly | Moderately Weakly
Are challenging Strongly and require higher order thinking and problem & 0 0
solving skills

Allow for student choice W O
Provide scaffolding for acquiring tarreted knowledgre /skills = | O
Integrate global perspectives & O O
Integrate 21st century skills O O
Provide Dpporlun.ilies for interdisciplinary connection and transfer of . 0
knowledye and skills

Faster student use of technology as a tool to develop critical thinking, 5 0 B
creativity and innovation skills

Are varied 1o address different studenr learning sryles and preferences 1 O
Are differentiated based on student needs Ed 0 .
Are sudent-centered with teacher acting as a facilitaror and co-learner during K ] s
the teaching and learning process )

Provide means for students to demonstrate knowledge and skills and 5 0 0
progress in meeting learning goals and abjccrives

Provide opportunities for student reflection and self- asscssment B O O
Provide data to inform and adjust instruction to betrer meet the varying K M ]

Curticulum Design Template

Content Area: Social Studies Grade Level: 6 Grade

Course Title: Amistad/ Ancient Studies

Tompson

Created: Devin Haggerty, Alison Reynders and Robert | Board Approved on:
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Unit Overview

Content Area: Social Studies Grade Level: 7 Unit Title: Our T",nduring Constitution

Unit Summary: This unit explores the U.S. Constitution as a living document that evolves to meet the shifting
needs of socicty. Students will analyze how the foundational compromises of the 18th century continue to shape
American life today, while investigating the judiciary's ongoing challenge to protect the rights of all citizens. By
examining systemic inequalities within the justice system, we will trace the centurics-long struggle for civil rights for
marginalized populations. Through an in-depth study of the Articles and Amendments, students will evaluate how
“We the People” has expanded over time to more {ully include African Americans and women in the American
promisc.

Primary Interdisciplinary Connections: Communication Arts

212 Century Themes K Creativity and Innovation & Critical Thinking and Problem Solving EICT Literacy

b Information Literacy BJ Life and Career Skills & Communication and Collaboration B Media Literacy

Unit Rationale: "This unit challenges students to view American democracy not as a finished product, but as a
dynamic “work in progress.” Students will discover that the health of our republic depends entirely on the active
engagement of its people. By exploring the power of the civic voice, students will learn how citizens identify societal
inequalities and advocate for the universal application of our founding principles. Ultimately, the unit empowers
students to sce themsclves as vital participants in the ongoing effort to ensure “liberty and justice for all.”

Carcer Readiness (Standard 9):

9.4 8.CT.3: Compare past problem-solving solutions to local, national, or global issues and analyze the factors
that led to a positive or negative outcome,

9.4.8.DC.1: J'I'Lﬂﬂ]}"f.f_‘ the resource citations in online materials for proper usc,

9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (e.g, 1.5.8.C1a).
0.4.8.IML.14: Analyze the role of media in delivering cultural, political, and other societal messages.

Learning Targets

Standards:

NJSLS-Technology

Standard 9.4 Life Literacies and Key Skills. This standard outline key literacies and technical skills such as critical
thinking, plobal and cultural awareness, and technology literacy* that are critical for students to develop to live and
work in an interconnected global economy.

INJSLS-Social Studies

SOC.6.1.-America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge
and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as
productive citizens in local, national, and global communities.

S0C.6.2.-All smudents will acquire the knowledpe and skills to think analytically and systematically about how past
interactions of people, cultures, and the cnvironment affect issucs across time and cultures. Such knowledge and
skills enable students to make informed decisions as socially and cthically responsible world citizens in the 21st

CcEn [1.11'}’.
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SOC.6.3. Acdve Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who valuc diversity and promote cultural understanding by working collaboratively to address the challenges
that are inherent in living in an interconnected world.

MNJSLS-English Language Arts
NJSLSAR1. Read closely to determine what the text says explicitdy and to make logical inferences and relevant
connections from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the

ext.

NJSLSAR2, Determine central ideas or themes of a text and analyze their development; summarize the key

supporting details and ideas.

NJSLSAR7. Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.

NJSLSA.R8. Delineate and cvaluate the argument and specific claims in a text, including the validity of the reasoning
as well as the relevance and sufficiency of the evidence.

NJSLSAR1(. Read and comprehend complex literary and informational texts independently and proficiently with
scaffolding as needed.

NJSLSA.W1. Write arpuments to support claims in an analysis of substantive topics or texts, using valid reasoning
and relevant and sufficient evidence.

NJSLSA W2, Write informative /explanatory texts to examine and convey complex ideas and information clearly
and accurately through the effective selection, organization, and analysis of content.

Standards: NJSLS-Social Emotional Competencics
SEL-PK.12.1-5elf Awareness: Recognixze one’s {eelings and thoughts.

SEL-PK.12.3-Social Awareness: Recognize and identify the thoughts, feclings and perspectives

of others.

Content Statements:

Political and civic institutions impact all aspects of people’s lives.

Some digital tools are appropriate for gathering, organizing, analyzing, and presenting information, while other types
of digital tools are appropriate for creating text, visualizations, models, and communicating with others.

There is a need to produce and publish media that has information supported with quality evidence and is intended

for authentic andiences.

CPI#: Cumulative Progress Indicator (CPI):

NJSLS- Social Studies

6.1.8.CivicsPL.3.b Lvaluate the effectivencss of the fundamental principles of the Constitntion (i.e., consent of
the governed, rule of law, federalism, limited government, separation of powers, checks and
halances, and individual rights) in establishing a federal government that allows for growth
and change over time.
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6.1.8.HistoryCC4.d

Analyze the push-pull factors that led to increases in immigration, and explain why cthnic and
cultural conflicts resulted.

6.1.8.CivicsPlL.3.a

Cite evidence to evaluate the extent to which the leadership and decisions of early
administrations of the national government met the goals cstablished in the Constdudon.

6.1.8.CivicsHR.3.b

valuate the impact of the institution of slavery on the political and economic expansion of
the United States.

.1.8.CivicsHR.3.c

Construct an argument to explain how the expansion of slavery violated human rights and
contradicted American ideals.

6.1.8.CivicsIDP3.a

Use primary and sccondary sources to assess whether or not the ideals found in the
Declaration of Independence were fulfilled for women, African Americans, and Native
Ametricans during this time period.

6.1.8.HistoryUP.5.a

Analyze the effectiveness of the 13th, 14th, and 15th Amendments to the United States
Constitution from multiple perspectives.

6.2.8.GeolP1.b

Use maps to examine the impact of the various migratory patterns of hunters/gatherers that
moved from Africa to Burasia, Aunstralia, and the Americas.

6.3.8.Civics HR.A

Construct an argument as to the source of human rights and how they are hest protected.

6.1.8.Civics] IR 4.a

Fxamine sources from a varicty of perspectives to describe efforts to reform education,
women's rights, slavery, and other issues during the Antebellum period.

6.1.8. HistoryCC.4.b

Explain the growing resistance to slavery and New Jersey’s role in the Underground Railroad.

6.1.8. HistoryCC.5.a

Prioritize the causes and events that led to the Civil War from different perspectves.

6.1.8. HistorylUUP5.h

Examine the roles of women, African Americans, and Native Americans in the Civil War,
t ] 3

6.1.8.HistoryUP.5.c

Hxplain how and why the Emancipation Pre welamation and the Gettysburg Address continue
o impact American lifc.

6.1.8.HistoryUR.5.g

Construct an argument that prioritizes the causes and events that led to the Civil War using
multiple sources from different perspectives.

NJSLS- Language Arts

RIAATT

Trace and evaluate the arpument and specific claims in a text, assessing whether the
reasoning is sound and the cvidence is relevant and sufficient to support the claims.

RLME7.0

Compare and contrast lexts (e.g., a written story, drama, or poem) to its audio, filmed, staged,
or multimedia version and analyze the unique qualities of different mediums, including the
effects of techniques unique to cach medium (e.g, lighting, sound, color, or camera focus and
angles in a film).

RI.CR.7.1

Cite several picces of textual evidence and make relevant connections to suppott ana[ysis of
what an informational text says explicitly as well as inferences drawn from the toxt,

RL.CL7.2

Determine a theme in a literary text (e.g, stories, plays or poctry) and explain how it is
conveyed through particular details; provide a summary of the text distinet from personal

opinions or judgments

RI.TS.7.4

Analyze the structure an author uses to organize a text and how it contributes to the text as a
whole, including using knowledge of text structures (e.g., causc-cffect, proposition-support)
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and genre features (e.g, graphics, captions, indexes) to organize and analyze important
information.

WAWT. LA

Introduce claim(s) about a topic or issue, acknowledge alternate or opposing claims, and
organize the reasons and evidence logically

WIW7.2.A

Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and
information, using text structurces (c.g, definition, classification, comparison /contrast,
cause/effect, etc)) and text features (e.g, headings, praphics, and multimedia) when uscful to
aid in comprchension.

New Jersey Sacial Emotional Learning

5HI.PK-12.1.1

Recognize onc’s feelings and thoughts.

SEL.PK-12.3.1

Recognize and identify the thoughts, feelings and perspectives of others

SELI’K-12.3.2

Demonstrate and awareness of the differences among individuals, groups and others’ cultural
backgrounds

NJSLS- Career Readiness, Life Litevacies, and Key Skills (standard 9)

04.8.TL.3

Select appropriate tools to organize and present information digitally. *

0.4.8.1L4

Synthesize and publish information about a local or global issuc or cvent (e, MSLS4-5,
6.1.8.CivicsPL3).

Unit Essential Questions:
e How do citizens, civic ideals and government institutions interact to balance the needs of individuals and the

commaon gmui?

e How do our interpretations of past events inform our understanding of cause and cffect, and continuity and
change, and how do they influence our belicfs and decisions about current public policy issues?

® llow have economic, political, and cultural decisions promoted or prevented the growth of personal freedom,
individual responsibility, cquality, and respect for human dignity?

e How can the study of multiple perspectives, beliefs systems, and cultures provide a context for understanding
and challenging public actions and decisions in a diverse and interdependent world?

e What was the significance of the Amistad rebellion for cnslaved people, for free African Americans and for all

Americans?

e How are the actions of the past responsible for the challenges we face in American society today?

8 [low can we contlinue to be active participants in our democracy and cnsure that the voices of all citizens are

heard and respected?

Unit Enduring Understandings:

® Understand the Constitution as a living document.

e Idcntify how changes in the Constitation reflect societal changes.

® Understand how the Constdrmation has been intr_rpr::n:d over tme.

® Understand the struggle for equality from the perspectives of African Americans and women throughout our

history.

® Understand the importance of standing up for what you believe in.
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Unit Learning Targets:
Students will. . ..
e Identify limits on individual rights and analyze why there is a need for limits on these rights.

e Dctermine the role of the courts in interpreting citizens’ rights and identify how protecting the rights of citizens is
a continuing challenge.

® Compare and contrast the fight for suffrage by African Americans, Women and Young Adults.

e Explore the Amendments of the Constitution and infer how they reflect changes in society.
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Evidence of Learning

Summative Assessment: 3 days
Unit Test, Critical Thinking Homework Questions, Class Discussions, Clofilda Memorial

Equipment Needed: iPads, Jamboard, Google Earth

Teacher Resources: iPads

Formative Assessments:
® Blogs
® Supreme Court Case Analysis
® Journal Entries
® Do Now's,/Exit Cards

® hMemorial Rubric

Lesson Plans
Lesson ; Time Frame
Lesson 1 The Amistad 42 minutes/ 1 day
lLesson 2 Why We Study History 42 minutes/ 2 days
Lesson 3 No More Hidden Figures 42 minutes / 3 days

Teacher Notes: Lessons may be modified through varying materials, techniques, and stratepies as per an individual
student’s IEP and 1511,

Curriculum Development Resources/Technology Resources:

Click the finks belone fo access adeditioned resomrves wsed 1o design £his wmit:

heip: / /wwwacl.org/
https:/ /nisbf.or
wwwloc.gov

hittp:/ Swrwrwsuprem JON

http:/ Serarasicivic s.org/

http:/ /wwwushistoryorg/us/6b.asp

uploads/2017/03/students-rts-4th-cd.pdf

-gontent

hep: / fwrarw: mhﬁ torv.org/us/27b.asp
-/ vessels/amistad-replica-schooner

wwrwchistorv.com/topics /black-history/slaverv/videos/nat-turners-rebellion

t_-E { Iwwwhistory.com/topics/black- -history/dred-scott-case

https:/ /www.slavevoyages.org
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Lesson Plan 1 Template

Content Area: Social Studics-7

Lesson Title: The Awistad

Time Frame: 42 minutes/1 day

Lesson Components

2% Cer Thenes
B Global Awareness [ Financial, Economic, Business and Entrepreneurial Literacy
B Civic Literacy [T Health Literacy

21* Century Skills

B Creativity and Innovation & Critical Thinking and Problem Solving

B ife and Career Skills

& Communication and Collaboration B Media Literacy

&l Information Literacy

BIICT Litcracy

Interdisciplinary Connections:
Communication Arts, Art

Integration of Technology:
iPads, Conducting Effcctive Rescarch,

Blogs, Jamboard

Equipment Needed:
iPads

Goals/Objectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Students will:
e Hxplore the key events and

significance of the 1839
Amistad rebellion.

® Analyze primary source
documents to understand
perspectives on the <lwistad
case and slavery in the
mid-1800s.

¢ Interpret a portrait of the
rebellion’s leader to learn
about prevailing stereotypes
of people of African descent,
and how abolitionists
countered them.

® Evaluate and defend
positions on issucs regarding
personal rights.

¢ Demonstrate understanding
of how the debates over
slavery influenced politics
and sectionalism.

Lesson Sequence

NOTE ABOUT LANGUAGE
(from NJ Bar Association
Breaking Bias PD)

“When discussing slavery with
students, it is suggested the term
“enslaved person” be used instead of
“slave” to emphasize their humanity;
that “cnslaver” be used instead of
“master” or “owner” to show that
slavery was forced upon human
beings; and that “freedom seeker” he
used instead of “runaway” or
“fugitive” to emphasize justice and
avoid the connotation of

lawbreaking,”

1. Project the image of the ship La

Amistad, at https:/ /wanw,

historvo :mfmpit:s f}lh[ﬂilfnnisl—mnv

ement/amistad-case

Discussion thread responses
Answers to cssential questions
during class discussion.
Primary Source Analysis
Source BEvaluation

(Groogle Earth Activity
Painting Analysis
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e Students will explore the Ask students if they have heard of
events of the Awisiad this casc and allow them to share
rebellion and ensuing trials. | gheir prior knowledge,

e Students will understand the
judicial process, including the
appeal to the LLS. Supreme
Court and the defense of the
Amistad slaves, by Former
President John (. Adams. from the History.com article or by

showing one of the

Provide a brief overview
of the Awmistad rebellion and court

case using information

ﬁ'}lfnwing videos:
— “The Amistad” (5:56):

s wtnbe.com /watch

v=HzlARmXfleY.
— % The Amistad Casc: ‘Give us

Free™ (7:22): https:/ /www.
voutnbe.com/watch?v=9 zTNGts

Dpwé&t=18s

2. Distribute a copy of the handout
Transatlantic Slave Trade:

The .Amistad, to each smadent and
project the definition

below,

[The] transatlantic slave trade [was a]
segment of the global

slave trade that transported between
10 million and 12 million

enslaved Africans across the Adantic
Olecean o the Americas

from the 16th to the 19th century. 1t
was the second of three

stages of the so-called triangular
trade, in which arms, textiles,

and wine were shipped from Europe
to Africa, slaves from Africa

to the Americas, and sugar and
coffee from the Americas to
Europe. (Source: Transatlantic Slave
Trade by Thomas Lewis,
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Britannica,

hitps:/ /wwwhbritannica.com/topic/t

ransatlantic- slave-trade)

3. Using Google Harth, have
students (individually or in pairs),
tracc the route of the African
captives on the map from Sierra
Leone, to Cuba to the United Statcs.
What docs this route reflect?

4, Tell students they will analyze and
compare scveral primary

sources about the Amislad incident,
written between 1839

and 1841, in order to better
understand the perspectives

of people during that era. Distribute
the Primary Sources: La

Apmistad handout to each student and
review the directions

with them.

5. Set up stations for each source
below by placing an enlarged version
of the handouts in separate work
areas. [Depending on the class size,
you may need two stations
for cach source. Divide students into
small groups and assign them to
rotate stations untl they have read
and recorded their observations for
all three sources. Circulate
while students arc working, and
support them with any
challenging language and concepts.
SOURCES

» Iintry in the American
Anti-Slavery Almanac
—+ Editorial from The Democrat

» |etter from Cingué to Lewis

Tappan
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6. Dcbricf on the stations exercise
using some of the

following questions:

— What languagc or ideas did the
anti-abolitionist writer

use to influence his readers?

— What stercotypes or bias did you
notice in the

Anti-Slavery Almanac, even though
its writers were

supportive of the captives?

— What did you observe about
Cinqueé’s tone? Did his

manner surprise you? Explain,

— Overall, what did you take away
about attitudes toward

Black people and slavery in the
mid-1800s?

— Why is it important to read
primary sources and to not

rely only on secondary sources?

Project the handout Cingué Portrait
by MNathaniel Jocelyn.

Share that the portrait was
commissioncd by Robert Purvis,

a wealthy Black abolitionist from
Philadelphia, to fight

apainst the stereotype of Africans as
savages who were

unworthy of freedom. Explain that
stercotypes against

people of African descent were
common in newspapers, theater, art
and litcrature of the day, and that
abolitionists understood they had o
change perceptions in order to end

slavery.

NOTE

For each source, a briefl
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excerpt is featured. Students
should focus only on this
excerpt, rather than Ir}-'iﬂg i
decipher the entire selection.
Students who arc able to go
further can access the full
text on a laptop or tablet
using the URLs at the bottom
of each source.

Direct students to observe the
portrait closely and
identify symbols the artist used to
shift people’s ideas about people of
African descent. In pairs or small
groups, have them write cach symbol
they notice on a separate
sticky note, Then invite groups, one
al a lime, to post one of their notes
onto the portrait and cxplain their
thinking, Continue this process until
a variety of ideas have been
explored. Use the following to guide
the discussion
as needed:
— Cinqué’s faraway gaze makes him
look thoughtful,
visionary and noble.
— His broad shoulders and strong
chest, bicep and
collarbones convey strength and
power.

» The staff in his hands symbolizes
masculinity and powet.
—+ The toga he is wearing is
associated with ancient
Greece or Rome, and symbolizes
nobility, heroism, and the pt_:H’ri{::&J
values of western nations.




SprINGFIELD PuBLIcC ScHoolLs

Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 2157 CENTURY GLOBAL SKILLS

»*The warm light that shines on his
forehead and chest make it seem as
though the heavens are illuminating
him, and that he is virtuous and
intelligent.

— The background represents an
African landscape, but

the palm trees suggest a hint of the
tropics or something cxotic, maybe
even the American South,

Conclude the lesson by discussing
the significance of the Amistad case.
Emphasize that it is one of the most
important court cases in US. history
because it established that enslaved
people were not property to be
owned and helped to humanize
them, thereby strengthening

the abolitionist movement.

NOTE

The Picturing United States
History website includes an
interactive version of the
Cinqué portrait. You can click
on sections of the portrait to
reveal information about what

each represents. Sec htips://

icoarin ]11. ML CLN r.l"_'['IIJ.

white-into-black-seeing-raceslavery-

and-ant-slavery-in-antcbellum-

americaf 3/

Discussion Questions

1. What did you learn from the
primary documents that was

new or surprising? What did they

reveal about the slave
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trade or attitudes toward people of

African descent?

2. What stcrcotypes about Black
people were common in
the mid-1800s? How did these

belicfs keep slavery going?

3. How did people of African
descent resist stereotypes
and falsc ideas about their hLun:mit‘_V?

4. Why was the Awmistad rebellion and
casc important, not just for enslaved

people, but for all Americans?

Differentiation:

The lesson is concept based and allows for flexible grouping, Students can access material either by rescarching on
their own or utilizing the resource table on Google Classroom. Students will be active participants in their learning
by conducting cffective rescarch using varying levels of primary and secondary sources.. Students will use critical
thinking skills to locate essential information about the Amistad case and evaluate the potential biases of sources.

Resources Provided:
® Transatlantic Slave Trade: The Amistad (Handout)
httpﬁ:g" /www history.com/ topics/abolidonist-movement/amistad - case.
Cingué Portrait by Nathaniel Jocelyn
The Amistad” (1:21): https:/ /www.youtube.com/watch?v=NE1x[tol*vco.
“ The Amistad Casc: ‘Give us Free™ (7:22): |1tt1:ﬁ:,f f\mmu}fnumbe.mmg".\ratch?v:‘}_ _zTNﬁtsUpw&t—lﬁﬂ.n
Primary Source-Editornial from The Demuocrat
Primary Source-Letter from Cinqué to Lewis Tappan
Primary Source-Entry in the American Anti-Slavery Almanac

https:/ /wwwbritannica.com/topic/transatlantic-slave-trade)
https:/ /picturinghistory.ge.cuny.edu/white-into-black-sceing- raceslavery-and-anti-slavery-in-antebellum-ame

rica/3/.
e Written Document Analysis Sheets
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Lesson Plan 2 Template

Content Area: Social Studies-7  Lesson Title: Why History Is Important Time Frame: 412 Minutes/ 3 days

Lesson Components

21% Century Thenies

B Global Awareness [J Financial, Economic, Busincss and Intrepreneurial Literacy

& Civic Literacy [T tlealth Literacy

214 Century Skills

B Creativity and Innovation B Critical Thinking and Problem Solving Bd Information Litcracy

& 1ife and Career Skills 57 Communication and Collaboration & Media Iiteracy B ICT Literacy

Interdisciplinary Connections:
Communication Arts, Math, Art, Scicnce

Integration of Technology:
Internet Research, Blogs, Google Docs, Google Harth

Equipment Needed:
Laptops, document camera

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Iesson Sequence
e Evaluatc and defend 1. Blog-Why isitimportantto | @ Blog
o A PP, : i B 08 2
positions on Issucs regarding sqldy history: s Bicearch
personal rights. 2. Discuss student responses. . .
" . S o Answers to “Esscntial
e Demonstrate understanding 3. Students will view the D
- Questions™ during class
of how the debates over following : :
: o : i S e discussion,
slavery influenced politics videa:https:/ /wwrwyoutube.c ; .
and sectionalism. om/watch?v=ypmMNkYUIT. ® Graphic Organizer-Cornell
; O e - Motes
& Demaonstrate understanding il e . . . .
2 importance of knowing our 8 Think-Pair-Share Activity
of the abolitionist ; :
B ——, history. e  (Clotilda Memorial
. We will analyze how the
e Students will EIT'PIF’IE the events of the past continuc
events of the Clatilda and to impact our current society
analyze how the ship was and how they can influence
able to bring enslaved our future.

Africans into the United
States after the passape of
the 13th amendment.

4. Introduce students to the
non-profit group: Diving
With Purpose.
https:/ /divingwitha

o Swmdents will explore how
non-profit groups such as
Dive With Purposc are
playing an integral role in
giving voices to those whose
histories were believed to be ® What does this group do?

lost.

org/
Discuss:
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¢ How do artifacts and their o How have scicntific
preservation impact advancements changed the way
communities? we study and record history?

o  How are artifacts and stories ® What is the mission of this
of past lives uncovered? group?

e  How has the mission and vision
of DWP? evolved since its
inception? What has influenced
that evolution?

5. Students will read and
an;ﬂ}f:z:f: “f)'wing Into the
Untold History™

wwnwnationaloeogra
phic.com/culture /article /div

ing-unfolding-history-wrecke

d-slave-ships

Introduce smdents to the Cornell
Note Writing Template. As they read
the article they should record their
findings in this format. Video
Resource: Crash Course in Cornell
Notes-https:/ /S wwwyoutube.com /w
atch2v=IsR-10piMp4

Students should finish the summary
pnrtirm for homework.

6. Duc to the diligence of DWP
in 2018 | The Clatilda,
America’s Last Slave ship was
discovered off the coast of
Alabama. Engage students
in a discussion on the
community of Africatown’s
rights to the Clatilda.

Ask: Who do you think “owns™ a
historical find, such as the
underwater remains of the Clodlda?

Explain that, in this casc, the Clo/ilda
legally belongs to the State of
Alabama, It once was privately
owned and insured, but the owner
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never claimed insurance because it
was illegally scuttled, and any other
legal claims have expired. However,
there are moral and caloaral claims,
too, like Africatown’s. It’s up to
individuals to express their
perspectives to the state.

Display the following quote from
National Geographic’s article Fith
Stave Ship Clotilda Tonnd, the Work of

1 lealing a Commmunity Begins: "The ship
should be raised and put on display
in Africatown and become part of
the Civil Rights Trail, Raines said. ‘It
should gencrate millions of dollars in
tourism for a community that nceds
and deserves it more than anywhere
clse.™

Fxplain that the Civil Rights Trail is
a series of more than 100 locations
across 15 states that were places of
imporrance during the Civil Rights
Movement. For example, there is a
marked route hetween Selma and
Montgomery, Alabama, that marks
the path of the
Selma-to-Montgomery March that
ook place in 1965. The
Selma-to-Montgomery March was a
protest march organized as part ofa
campaign for African-American
voting rights.

Ask smudents:

B Do you agree or disagree with
the quote? Why?

m  What barricrs do you think
might get in the way of the Statc
of Alabama agreeing with
Raines’ suggestion?

m Jispecially when considering the
condition and fragility of the
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Clotilda, is this responsible {or
him to suggest?

®  Prompt students to analyze
articles and understand how the
discovery of the Clotlda and the
story it tells might impact
Africatown and the descendants
of its founders. Suggested Video
Resonree:
btips:{ | womyoutube com/ watchévr=p
GeoFbTrik0
6. Remembering the Clatifda-Project
Just like many stories have ways of
bringing up emotions or connections
within the reader, what stories or
artifacts about Clotilda and the
people of Africatown have drawn
you in or engaged you in some way?
Why?

Explain that students will be
designing their Clofilda cxhibits or
memorials. As they read these final
articles, they arc to think about the
following questions to help them
navigatc the decisions they will have
to make,

Project the questions below to guide
students in reading with a purpose:

e \What parts of the stories that
you've heard in this unit
would be powerful enough to
engage audiences that are not
dircctly connected to this
history?

® [low can the artifacts from
the Clatilda wreckage and
other objccts we've seen
through our study of Benin,
Africatown, and the people
who live there be orpanized
and used to tell the story of
those who founded
Africatown and those of
their descendants?
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® How can the development of
this cxhibit or memorial be a
part of that story?

® How could this exhibit or
memorial potentially impact
the lives of thosc still living
in Africatown and the
descendants of the founders
of Africatown?

Prompt students to design an exhibit
sketch of their proposed Clotilda
exhibit or memorial.

e Show students examples of
cxhibit sketches such as the
Smithsonian Institutions West
Cretaceous Wing or the Rhode
Island School of Design Concept
Sketches. Point out how the
Smithsonian Institution sketch
includes labels and multiple
dimensions.

e 'lell students they will be
designing a sketch of an cxhibit
they will be proposing to
develop.

e Instruct students to review the
Sunken Slave Ship: Final Project
Rubric and explain that in their
proposal, they will need to
include what is in the rubric.

e ‘Tell students they will also need
access to previous articles,
resources, and handouts for this
activity.

& Have students review previous
work and design an annotated
sketched map of their exhibit
that includes labels for the
artifacts they will use to tell the
story of the Clotilda, its
passengers and crew, and
Africatown.

Differentiation:
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The lesson is student centered and concept based. Students can access material cither by researching on their own
or utilizing the resource table on Google Classroom. Students will be active participants in their learning by being
ablc to express themselves creatively. Students will usc critical thinking skills to develop a memorial centered around
the Clotilda, the memorial will depict a way to bring attention to this historical event and help give a voice to the
people involved. This lesson actively engages students and enables them to think critically. It allows students to
select various tasks to complete and introduces them to an array of resources they can use to complete them., The
students have a choice in their learning and are aiming to solve a real world issue that has been forgoten
“underwater” for too long,

Resources Provided:

e https://www.nationalgeographic.org/activity/ preserving-clotilda/#clotilda-wreck
https:/ /www.youtube.com/watch?v=pGeoFbTr3k0
Corncll Notes Template
https:/ /nmaahc.si.edun/explore [initiatives /slave-wrecks-project
https://www.nationalgcographic.com/culre/article/diving-unfolding-history-wrecked-slave-ships
https:/ /wwwnationalgeographic.com/culture/article/clotilda-slave-ship-found-healing-community-begins
https:/ /www.behance.net /gallery/26377887/ Concept-Sketches
Clotilda Project rubric
Background and Vocabulary Resource Sheet
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Lesson Plan 3 Template

Content Area: Social Studies 7 Lesson Title: No More Hidden Fipures Time Frame: 42 minutes/ 3 days

Lesson Components

21* Century Themes
X Global Awareness B Financial, Economic, Business and Entrepreneurial Literacy

Bd Civic Literacy [ Health Literacy

212 Centuiry Skills

B Creativity and Innovadon B Critical Thinking and Problem Solving & Information Literacy

B Life and Carcer Skills B Communication and Collaboration B Media Literacy BI1CT Literacy

Interdisciplinary Connections:
Communication Arts, Science, Math, Technology

Integration of Technology:
Internet Research, Gongle Docs, ‘Iynker

Equipment Needed:
Laptops, document cameta

Goals/Objectives Learning Activities/ Instructional Strategies Formative
Assessment Tasks
Students will: Lesson Sequence
e Identily groups who
have been denied basic 1. Blog r— How/why dmus: hisfmi}fl only ?Elec;; iertain o Chiss Discssion
rights and cquality by eople to earn a spol N our history books: ;
s Aha ey, by gl P ) o Tynker Project
the United States Discuss student responses.
government, e Blog Response

¢ Identify the struggles
African Amecrican
women faced in the
workplace, and continue
to face today.

& ldentify the
contributions of
Dorothy Vaughn,
Katherine Johnson and
Mary Jackson, to
America's space
program.

2. No Morc Hidden Figures in @History

In honor of Dr. Kizzmekia Corbett and the MANY
other African American women trailblazers, we arc
going to highlight and honor other "Hidden Figures”
that should no longer be hidden in our country's history.
These figures include: Dorothy Vaughan, Katherine
Johnson and Mary Jackson., We will view "Hidden
Figures" and discuss how these women broke barricrs
and how their contributions have changed socicty.

Students will be introduced to (1) a unigue and
fascinating cpisode in American history; (2) the struggles
of black women to reach racial and gender parity in the
workplace; (3) the accomplishments of black women in
technical fields and their contributions to America’s
efforts in acronautics and the space race; (4) the
disruptive influence of WWII and the Cold War on
patterns of employment and discrimination, disruptions
which helped lay the groundwork for the risc of
feminism and contributed to the Civil Rights Movement;
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and (5) some of the effects of Jim Crow

"Hidden I'igures is well-crafted historical fiction that is
inspirational for young women as well as for the public
in general, It tells a story that was “ncever hidden, but
unseen.” The Mses. Vaughan, Johnson, and Jackson are
outstanding role models for young people who are trying
to break through barriers of prejudice and glass ceilings
in employment” Quotation from From Hidden to
Modern Figures: Frequently Asked Questions, the
NASA website, accessed April 24, 2017.

2. Team Discussion:

e What ohstacles did Vaughan, Johnson and
Jackson face in the workplace? \What were
obstacles due to their race? Due to their gender?

o Where have you seen someone be first in their
community? Is it easy to be a trailblazer?

® What opportunities did we see were available to
others in the film in which they could have stood
up for Vaughan, Johnson and/or Jackson.

® What are some examples of how others started
to speak out against the injustices being faced by
Vaughan, Johnson and Jackson.

® Has there been an opportunity available for you
to stand up for others? Or to spark substantive
discussion?

o We still see an ongoing movement in America
today for Civil Rights, why?

e How will future generations look back at our
generation and its fight for equality in America?
Will it be similar or different to what is portrayed
in “Hidden Figures”? Explain why you think
so,/ think not.

3. Moon 2 Mars-Coding Activity

In honor of the contributions of Vaughan, Johnson and
Jackson and in collaboration with the reading of the
novel Endiranes in Communication J\rts, we are poing
to embark on our space mission using the tools created
by Vaughan, Johnson and Jackson.

In this lesson, students will learn about the Lunar
Gateway, a small spaceship that will orbit around the
Moon and serve as a temporary home /work space for
astronauts. Additionally, students will learn about the
Artemis program, which will land American astronauts,
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including the first woman and the next man on the
moon,

You can read about the Lunar Gatcway and Artemis
program here: https:// WWW.nasa.gov/ interactives/

Artemis: https://www.nasa.gov /artemis

Students will imagine themselves as Artemis astronauts
living and working on the Lunar Gateway. The lesson is
intended to be completed in two different parts
(according to the following Teacher Guide courtesy of
Tynker).

In Part 1, students are intraduced to NASA’ plans for
lunar exploration by completing a varicty of fun
activities. There's also an optional "The Artemis
Generation—My Role As An Artemis Astronaut”
assignment, which will allow you to assess your smdents'
understanding, The assignment will also guide your
students' thought process belore they start coding their
"I'ell Your Lunar Gateway Story" ‘Iynker project. You
can find an answer key to "1'he Artemis
Generation—My Role As An Artemis Astronaut™
assignment in the "Help" scction.

In Part 2, smdents will combine their coding, innovation,
and art skills as they complete the "I'ell Your Lunar
Gateway Story" project using Tynker. Students arc
provided a tutorial to help guide their creative process as
they complete the project. Additionally, they'll reinforce
coding concepts such as delays, direction and turning,
sound playing, loops, simplc cvents, input{‘ output, and
more! "Page 2" of the tutorial also includes three
different samplc projects.

MNote: This project is open-ended and research focused.
Students are provided suggestions on how to get started,
but need to choose which code blocks to use.

https:;" Jwwrwstynker.com/ hour-of-code /nasa-lunar-gate

way-guide.pdf

Differentiation:

The lesson emphasizes critical thinking and student creativity. It allows the students to choose a coding project
based on their comfort level (beginner, intermediate, expert). This project is entirely cross-disciplinary and allows
for full support across all of the content areas.
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Resources Provided:

https:/ fwwwtynker.com /hout-of-code/ nasa-lunar-gateway-guide. pdf
https:/ /wwwnasa.gov/modernfipures/

https:/ /www.nasa.gov/interactives/

Sam ph: Tynker Pre sjects from Previous Years

Tynker Tutorial

Coding How-To
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Lesson Reflection

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly
meets the criteria below.
Lesson Activities Strongly | Moderately | Weakly
Are challenging Strongly and require higher order thinking and problem solving 5 0 O
skills
Allowwr for student choice ] [l O
Provide scaffolding for acquiring tarpeted knowledge/skills = O O
Integrate global perspectives & 0 0]
Integrate 21st century skills O M|
Provide opportunities for interdisciplinary connection and transfer of knowledge K M n
and skills
Foster student use of technology as a tool to develop critical thinking, creativity

: : : = O O
and innovation skills
Are varied to address different student learning styles and preferences & O O
Arc differentiared based on smadent needs i O )
Are student-centered with teacher acting as a facilitator and co-learner during the K 0 O
teaching and learning process '
Prowide means for students to demonstrate knowledge and skills and progress in 5 0 0
mecting learning goals and objecrives
Provide oppormmities for stadent reflection and self- asscssment B O O
Provide data to inform and adjust instruction to hetter mect the varying needs of ® N ]
learners

Curriculum Design Template

Content Area: Social Studies Grade Level: 7 Course Title: Civics

Created: Sarah David and Devin Haggerty Board Appmvcd oM
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Unit Overview Template

Content Area: Social Smadics Grade Level: § Unit Title: 8* Grade Amistad

Unit Summary: The 8% Grade Amistad unit will be implemented throughout the curriculum when applicable and
will focus primarily on how world events impacted African Americans through political, geographical, cultural, and

historical perspectives,
Primary Interdisciplinary Connections: Communication Arts

212 Century Thenes B Creativity and Tnnovation B Critical Thinking and Problem Solving LJ1CT Literacy
B Information Literacy BT 1 ife and Career Skills  BF Communication and Collaboration £ Media Literacy

Unit Rationale: Fxcellence in Social Studics teaching and learning is especially critical as the 21st century affirms
what educators have known for several decades: civic engagement and literacy, as well as global cultural competence,
cquips and empowers our students to engage the world successfully. Our students should have a deep knowledge of
the past and present complexitics within our national story and how our nation has been and continues to be
inextricably connected to the entire world. The Amistad curriculum and the Social Studics Standards require that
students learn about the world and about themselves through inclusive course content; for example, the
co-cxistence of slavery and freedom from different areas around the world. The complexity of these storics
deepens the critical thinking that shapes our students’ personal identitics as local and global citizens, and it prepares
our students to be intellectually and personally engaged in the world.

Career Readiness (Standard 9):
9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (g, 1.5.8.Cla).
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group

groal,

Learning Targets

Standards:

NJSLS-Technology

Standard 9.4 Life Literacies and IKcy Skills. This standard outline key literacies and technical skills such as critical
thinking, global and cultural awareness, and technology litcracy™ that are critical for students to develop to live and

work in an intcrconnected g]{ shal economy.

MJSL5-Social Studies

SOC.6.1.-America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core

democratic values as productive citizens in local, national, and global communities.

SOC.6.2.-All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures, Such knowledge and
skills cnable students to make informed decisions as socially and ethically responsible world citizens in the 21st

century,
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SOC.6.3. Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who valuc diversity and promote cultural understanding by working collaboratively to address the challenges
that are inherent in living in an interconnected world.

NJSLS-ELA

The Reading anchor statements place equal emphasis on the sophistication of what students read and the skill with
which they read. They define a grade-by-grade “staircase” of increasing text complexity that rises from beginning
reading to the college and carcer readiness level. Whatever they arc reading, students must also show a steadily
growing ability to discern more from and make fuller use of text, including making an increasing number of
connections among ideas and between texts, considering a wider range of textual evidence, and becoming more
sensitive to inconsistencies, ambiguities, and poor recasoning in texts.

The Writing anchor statements acknowledge the fact that whereas some writing skills, such as the ability to plan,
revise, edit, and publish, are applicable to many types of writing, other skills are more properly defined in terms of
specific writing types: arguments, informative/explanatory texts, and narratives. They stress the importance of the
writing-reading connection by requiring students to draw upon and write about evidence from litcrary and
informational texts. Because of the centrality of writing to most forms of inquiry, research standards are
promincntly included in this strand, though skills important to research are infused throughout the document.

MJSLS-Social Emotional Competencies
SEL-PK.12.1-Sclf Awarcness: Recognize one’s feelings and thoughts.

SEL-PK.12.3-Social Awareness: Recognize and identify the thoughis, feelings and perspectives
of others,

Content Statements:

Palitical and civic institutions impact all aspects of people’s lives.

Some digital tools are appropriate for gathering, organizing, analyzing, and presenting information, while other
types of digital tools are appropriate for creating text, visnalizations, models, and communicating with others.
There is a need to produce and publish media that has information supported with quality evidence and is intended

for authentic andiences.

CPI#: Cumulative Progress Indicator (CPI):

6.2.12.HistoryCC.1.d | Compare slavery practices and other forms of coerced labor or social bondage common in
East Africa, West Africa, Southwest Asia, Europe, and the Americas.

6.2.12.HistoryCC.5.f | Assess the impact of Gandhi’s methods of civil disobedicnce and passive resistance in India,
and determine how people from other countries later used his methods.

6.2.12.CivicHR.5.a Assess the progress of human and civil rights protections around the world sinee the
adoption of the Universal Declaration of Human Rights.

SEL.PKR-123.2 Demonstrate and awareness of the differences among individuals, proups and others’

backgrounds

RI.CT.8.8. Analyze and reflect on (e.g, practical knowledge, historical /cultural context, and
background knowledge) two or more informational texts that provide conflicting
information on the same topic and identify where the texts disagrec on matters of fact or
interpretation.




SPRINGFIELD PuBLic ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT » CULTIVATING 21ss CENTURY GLOBAL SKILLS

WAWS.1.A Introduce claim(s) about a topic or issuc, acknowledge and distinguish the claim(s) from
alternate or opposing claims, and organize the reasons and evidence logically.

WIWS.2RB Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations,
ot other information and examples.

TECH 9.4.8.IML.1 Critically curate multiple resources to assess the credibility of sources when searching for
information.
TECH 9.4.8.TL.3 Sclect appropriate tools Lo organize and present information digitally.

Unit Essential Questions:
e |low were African Americans affected by the Huropean slave trade?
e How were African Americans affected by the inequity in the Victnam military draft?
e How were African Americans affected by Gandhi’s principles of nonviolent protest in their struggle for
equality in the United States?

Unit Iinduring Understandings:
e [low have economical, political, and cultural decisions promoted or prevented the growth of personal
freedom, individual responsibility, equality, and respect for human dignity?
e How does human environment interaction influence or determine the development of cultures, societies,
and nations?
e How do our interpretations of past events inform our understanding of cause and effect, and continuity and
change, and how do they influence our belicfs and decisions about current public policy issues?

Unit Learning Targets:

Students will. . ..

Assess the impact of the European slave trade.

Assess the impact of the Vietnam War on African Americans,

Asscss the efficiency of non-violent protests as a means of precipitating change.
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Evidence of Learning

Summative Assessment: Test
Equipment Needed: Textbooks, iPads, Internet access

Teacher Resources: Laptop, Teacher’s textbook guide, Newline board

Formative Assessments:
¢ Modeling of concept
Laptop supported cooperative learning
Journal/Daily log
Do now procedures
Closure activitics
Quizzcs
Critical thinking homework guestions

Reading comprehension homework questions

Lesson Plans

Lesson Time Frame

Lesson 1 Causes and Effects of the Adantic Slave ‘Irade | 3 days

Lesson 2 Causes and Effects of the Vietnam War 3 days

Lesson 3 Nonviolent Protests 3 days

Teacher Notes: Start the year with a review of Amistad history and weave experiences into the curriculum

throughout the year.

Curriculum Development Resources/Technology Resources:
Click: the links below to access additional resonrces nied fo design this unil:
e https:/ /wwwyoutube.com/watch?v=-p5X1FjyD_g
® https:/ /[wwwyoutube.com/watch?v=R7ZyPeCDBO-0
o http://wwwslideshare.net/Shannicban/victnam-draft-and-protests
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Lesson Plan 1 Template

Content Arca: Social Studies Lesson Title: Causes and Effccts of the Atlantic Slave Trade

Time Frame: 3 days

Lesson Components

212 Century Themes
B4 Global Awarencss Ei;inancinh Eeonomic, Business and Entreprencurial Litcracy

BJ Civic Literacy [ [ealth Titeracy

21% Century Skills

B Creativity and Innovation B Critical Thinking and Problem Solving Bd Information Titeracy
[J Life and Career Skills & Communication and Collaboration & Media iteracy B TCT Literacy

Interdisciplinary Connections:
Communication Arts

Integration of Technology:
Usc of the district provided apps and technology programs through Clever

Equipment Needed:
iPads, textbooks, Internet access

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Scquence
e Analyze and interpret the ® The students will be broken e Do now procedures
causes and effects of up into groups of 4 or 5 and e Closure activitics
colonization in Africa and complete a concept & lLaptop supported
abroad. inspiration web on European cooperative learning

influence in Africa

® The students will then
discuss how the effects of
colonization influcnced the
triangular slave trade.

e Students will then complete a
graphic organizer detailing
how the slave trade diffused
African culiare to the
southern United Statcs.

e The students will be required
o complete a critical
thinking workshcet on the
cffects of colonization on
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Africa and the American
institution of slavery.

o Comparc The Amistad
curriculum and the effects of
colonization in the world
through inclusive course
content; for example, the
co-existence of slavery and
freedom from different areas
around the world.

Differentiation:
This lesson is concept based and allows for flexible grouping to help differentiate the overall material.

BResources Provided:
e myWorld Interactive textbook
® Internet access
e ilPad
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Lesson Plan 2 Template

Content Area: Social Studies Lesson Title: The Causes and Effects of the Vietnam War

Time Frame: 3 days

Lesson Components

218 Century Themes
B Glohal Awareness B Financial, Economic, Business and Entrepreneurial Litcracy

B4 Civic Literacy [T Health Literacy

212 Century Skills

B Creativity and Innovation B Critical Thinking and Prohlem Solving & Information Literacy

[JLife and Carcer Skills B Communication and Collaboration & Media Literacy B ICT Literacy

Interdisciplinary Connections:
Communication Arts

Integration of Technology:
Use of the district provided Google Classroom program, 2 short YouTube videos on draft dodging and the
statistical bias towards African Americans drafted to fight in the Vietnam War.

Equipment Needed:
iPads, texthook, Internet access

Goals/Objectives Learning Activities/ Instructional | Formative Asscssment Tasks
Strategics
Students will; Lesson Sequence
e Analyze and interpret the 1. ‘The students will complete a ¢ Do Now procedures
causcs and effects of the graphic organizer detailing e Closurc activities
Victnam War and describing both sides, e Laptop supported
e Comparc and contrast the leaders, philosophies, cooperative learning
draft incongruities herween important battles and
minorities and the putcomes of the Vietnam
cconomically disadvantaged War.

2. The students will then watch
two YouTube videos on the
incquitics of the ULS. draft
and several clips from CBS
Mews detailing specific
events from the Victnam
\War,

3. 'The students will create a
t-chart detailing the
differences of who was
chosen for most draft
positions during the Vietnam
War,
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4. 'The students will compare
and contrast the optons for
the economically influcntial,
as opposed to the
cconomically disadvantaged
during the Vietnam War draft
by answering several critical
thinking questions, as well as
draw comparisons to the
Amiistad expericnce from
previous lessons.

Differentiation:
This lesson is concept based and allows for flexible grouping to help differentiate the overall matcrial,

Resources Provided:

myWorld Interactive textbooks

Internet access

iPads

https:/ /www.youtube.com/watch?v=-p5X1TFjyD_g

https:/ /www.youtube.com/watch?v=RZvPeCDBO-0

http:/ /wwwslideshare.net/Shannieban /vietnam-draft-and-protests
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Lesson Plan 3 Template

Content Area: Social Studics

Lesson Title: Nonviolent Protests

Time Frame: 3 days

Lesson Components

218 Century Themes

& Global Awareness B Financial, Iiconomic, Business and Entrepreneurial Litcracy
Bd Civic Literacy [J lealth Literacy

218 Century Skills

B Creativity and Innovation B Critical Thinking and Problem Solving
[ 1Life and Career Skills B Communication and Collaboration B Media Literacy BIICT literacy

X Information Literacy

Interdisciplinary Connections:
Communication Arts

Integration of Technology:

Use of the district provided apps and technology programs

Equipment Needed:
iPads, textbook, Internet access

Goals/Objectives

Learning Activities/ Instructional
Strategies

Formative Assessment Tasks

Smdents will:

e Analyze and interpret the
strategics for gaining Indian
independence from British
rule and how these practices
influenced the Alfrvican
American Civil Rights
crusade of the 1960s.

l.esson Sequence

e The students will create a
timeline of events detailing
Mohandas K. Gandhi’s
struggle for independence
from British rule.

e The students will watch
scveral excerpts from the
1982 feature film
Crandhi.

o The students will also create
a Venn diagram comparing
and contrasting the strategics
used by the Indians and by
African American Civil
Rights leaders and political
gn‘_:upﬁ

o  The students will then
answer several critical
thinking questions
comparing and contrasting
both struggles for equality, as
well as draw comparisons to

o Do Now procedures

e C(Closure activities

e Laptop supported
cooperative learning
practices
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the Amistad expeticnee from
previous lessons.

Differentiation:
This lesson is cunccpt—bam:r’f and allows for flexible grouping to I-u:]p differentiate the overall material,

Besources Provided:
e  myWorld Interactive textbook
® Intcrnct access
e ([ads
o Gandbi (1982)




SPRINGFIELD PuBLIC ScHooLs
Aligned to the 2020 New Jersey Student Learning Standards
ENGAGING STUDENTS = FOSTERING ACHIEVEMENT = CULTIVATING 21s1 CENTURY GLOBAL SKILLS
Lesson Reflection
Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly
meets the criteria below
Lesson Activities Strongly Moderately Weakly
Are Ichzﬂ_h:.n‘;_:;]n!__; Strongly and require higher order thinking and problem 0 0
solving skills
Allowr for student choice 1 & O
Provide scaffolding {or acquiring rarpeted knowledge/skills Ed O £
Integrate global perspectives 1 O
Integrare 21st conmury skills = O O
Provide r:-ppnrmn_irics for interdisciplinary connection and transfer of 5 5 =
knowledge and skills
l"'nsrr_:r_ﬁmd{:nrl use uf_t::{:hﬂgluﬁ‘ as a tool to develop critical thinking, 0 0
creativity and innovation skills
Are varied to address different student learning styles and preferences O 5} O
Are differentiated based on student needs ] [ O
Are smadent-centered with teacher acting as a {acilitator and co-learner 5 0 0
during the teaching and learning process
Provide means for students to demonstrate knowledge and skills and 0 s
progress in mecting learning goals and objectives
'rovide opportunitics for student reflection and zell- assessment O B O
P'rovide dara to inform and adjust instruction to better meet the varying 5 0 0
needs of learners

Curriculum Design Tumpl:-ltt:

Content Area: Social Studics Grade Level: Course Title: 8" Grade World Culturcs

Created: Joscph David and Alison Reynders Board Approved on:
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Unit Overview Template
Content Area: Social Studics Grade Level: 10 Unit Title; Amisrad

Unit Summary: This unit uses the Amistad Case to explore the history of the Abolitionist Movement in the United
States. It provides opportunities for students to identify the horrors of the Transatlantic Slave ‘I'rade, learn about
slavery in US law, and discuss the many and varried efforts of the Abolitionist Movement to outlaw slavery

throughout the 19th Centuy.

Primary Interdisciplinary Connections: English

21* Cenmry Themes

X Creativity and Innovation X Critical Thinking and Problem Solving X ICT Literacy

X Information Literacy X Life and Career Skills X Communication and Collaboration X Media Literacy

Unit Rationale: The Amistad Casc is uscful in communicating many themes integral to the study of the
Abolitionist movement. Present in the narrative are issues relating to the horrors and legality of the slave trade, the
less studicd tolerance for slavery in the North, and the many varied efforts of the Abolitionist Movement.

Career Readiness (Standard 9):

CRP9. Modcl integrity, cthical leadership and effective management. Career-ready individuals consistently act in
ways that align personal and community-held ideals and principles while employing strategies to positively influence
others in the workplace. They have a clear understanding of integrity and act on this understanding in every
decision. They use a variety of means to positively impact the dircctions and actions of a team or organization, and
they apply insights into human behavior to change others’ actions, attitudes and/or beliefs. T'hey recognizc the
near-term and long-term effects that management’s actions and attitudes can have on productivity, morals and
organizational culture.

Learning Targets
Standards: NJSLS 6.1.12, NJSLS 6.3.12, TECI1 9.4.12.IML.2, TECH 9.4.12.IML.8: SEL PK-12.1.2. W.AW.9-10,
RL.CR.9-10

Content Statements:
SOC: Multiple political, social, and economic factors caused American territorial expansion. The rapid cxpansion
and transformation of the American economy contributed to regional tensions, social reform, political
compromises, and an expansion of democratic practices.

e Social and political systems throughout time have promoted and denied civic virmes and democratic

principles.
e Complex interacting factors influcnce people’s perspective.
e Governments around the world support universal human rights to varying degrees.

TECH: Communication and Collahoration: Students use digital media and envitonments to communicate and work
collaboratively, including at a distance, to support individual learning and contribute to the learning of others.

SEL: Social and emaotional learning (SEL) is the process through which all young people and adults acquire and
apply the knowledge, skills, and attitndes to develop healthy identities, manage emotions and achieve personal and
collective goals, feel and show empathy for others, establish and maintain supportive relationships, and make

responsible and caring decisions.
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CPI#:

Cumulative Progress Indicator (CPI):

6.1.12.CivicsDP.3.a

Compare and contrast the successes and failures of political and social reform movements in
New Jersey and the nation during the Antebellum period (i.c., the 1844 Statc Constitution,
abolition, women’s rights, and temperance).

6.1.12.CiviesDPR3.c

Examine the origins of the antislavery movement and the impact of particular events, such as
the Amistad decision, on the movement.

6.1.12.HistorylUP3.a

Determine how expansion created opportunities for some and hardships for others by
considering multiple perspectives over different time periods (e.g. Native
American/Furopean, Native Ametican/White settlers, American/atin American,
American/ Asian).

6.1.12.HistoryUP3.b

Examine a varicty of sources from multiple perspectives on slavery and cvaluate the claims
used to justify the arguments.

6.3.12.CivicsHR.1

Compare carrent case studics involving slavery, child labor, or other unfair labor practices in
the United States with those of other nations and cvaluate the extent to which these human
tights violations arc a universal problem.

TECH 9.4.12.IML.2:

Tivaluate digital sources for timcliness, accuracy, perspective, credibility of the source, and
relevance of information, in media, data, or other resources

TECH 9.4.12.1ML.8:

Evaluate media sources for point of view, bias, and motivations

SELPK-12.1.2

Recoonize the impact of one’s feelings and thoughts on one’s own behavior
2 P a5

RI.CR.9-10.1.

Cite a range of thorough textual evidence and make relevant connections to strongly support
analysis of multiple aspects of what a literary text says cxplicitly and inferentially, as well as
including determining where the text leaves matters uncertain.

R1.C1.9-10.2. Dectermine one or more central ideas of an informatonal text and analyze how it is
developed and refined over the course of a text, including how it emerges and is shaped by
specific details; provide an objective summary of the text.

RL.CT.9-10.8. Analyze and reflect on (e.g, practical knowledge, historical/cultural context, and background

knowledge) seminal and informational text of historical and scicntific significance, including
how they relate in terms of themes and significant concepts

WIW.9-10.2.

Write informative/explanatory texts (including the narration of historical cvents, scientific
procedurcs/ experiments, or technical processes) to examine and convey complex ideas,
concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

WINW9-10.3.

Write narratives to develop real or imagined experiences or events using effective technique,
well-chosen details, and well-structured event sequences.

Unit Essential Questions:
® How did the Amistad court case affect United States law?
e How do international treaties play an important role in global society?
e How did the cnslaved people on board Amistad rebel?
e How did the Amistad case affect the Abolitionist Movement?

Unit Enduring Understandings:
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This unit uses the Amistad Case to explore the history of the Abolitionist Movement in the United States. It
provides opportunities for students to identify the horrors of the Transatlantic Slave ‘Trade, learn about slavery in
US law, and discuss the many and varricd efforts of the Abolitionist Movement to outlaw slavery th roughout the
19th Centuy.
Unit Learning Targets:
Smdents will...
e Analyzc the Amistad case.
Learn about the Amistad revolt.
Identify & cxplain the Abolitionist Movement in the US.

®
®

e Describe the importance of treaties and salvage on the high scas.
e  Analyxe films to comparc and contrast aspects of slave rebellion.

Evidence of Learning

Summative Assessment: 1 day
Equipment Needed: Laptops

Teacher Resources: Internet access

Formative Assessmonts:
® Teacher made test based on court case

® Personal narrative

® (riminal and civil court systems

Lesson Time Frame
Lesson 1 Amistad Case 58 Min. Block Period
Lesson 2 Amistad Legal Brict 58 Min. Block Period
Lesson 3 Slave Rebellion: Amistad 2 hours/2 days

Teacher Notes: 1.essons may be modified through varying materials, techniques, and strategies as per an individual
student’s 1R,

Curriculum Development Resources/Technology Resources:

Click the links helow 1o access additional resources used to design this unit:

http: / /wwwhistory.com/topics JSamistad-case

United States v. The Amistad - Wikipedia
Amistad Trials (1839-1840)
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Lesson Plan 1 Template

Content Area: Social Studies

l.esson Tide: Amistad Casc

Time I'rame: 58 min.

Lesson Components

218 Century Themes
¥ Global Awareness
X Civic Literacy

O Financial, Economic, Business and Entreprencurial Literacy
[ Health Literacy

21% Century Skills

O Creativity and Innovation [ Critical Thinking and Problem Solving

[ Life and Carcer Skills

[0 Communication and Collaboration X Media Literacy

X Information Literacy

U ICT Litcracy

Interdisciplinary Connections:
History/Law/Civics

Integration of Technology:

Use of laptops and online cducation tools

Equipment Needed:
lLaptop and Internct access

Goals/Objectives

Learning Activities/ Instructional
Stratcgies

Formative Assessment Tasks

Smdenis will:
e Analyze the Amistad Case and
determinc its significance to the
Abolitionist Movement.

Lesson Scquence:

Do Now: When & why did
the Transatlantic Slave Trade
become illegal in the US?
Watch: Amistad "T'railer

Read- Amistad Narrative as a
full class.

Complete- Differing
perspectives on Cinque
primary source activity.
Discuss: Informal discussion
on the impact of the Amistad
Case.

e Hdsitement activity
e (lass discussion
e (Juestioning techniques

Differentiation:

Smdents can and will be pre wided any combination of the materials and activitics above to meet their learning needs

and goals.

Resources Provided:
e Laptop/Internet access
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Lesson Plan 2 Template

Content Area: Social Studics Lesson Title: The Amistad Time Framc: 58 min,

Lesson Components

21* Century Themes
[0 Global Awareness L Financial, Iiconomic, Business and Entreprencurial Literacy

X Civic Literacy O Health Literacy

21" Century Skills

[ Creativity and Innovation [ Critical Thinking and Problem Solving X Information Literacy

O Life and Career Skills O Communication and Collaboration X Media Literacy O ICT Literacy

Interdisciplinary Connections:
[ listory/Law/Civics

Integration of Technology:
Use of laptops and onlinc cducation resources

Equipment Needed:
Laptop with Internet connectivity

Goals/Objectives Learning Activities/ Instructional Strategies Formative Assessment
Tasks
Students will: Lesson Sequence:

® Learn about the e Begin with the entire class vicwing e Write a legal brief
Amistad revolt and @ Amistad: The Federal Courts and the Challe. .. on the case
its significance in the in order to get a basic understanding of the case.
debate over slavery. e Complete independent research on the

e Understand the case by using the following web sites:
horrors of the slave o Unitcd States v The Amistad - Wikipedia
trade and the divisive Amistad Trials (1839-1840) )
nature of the slavery ®  Writc a legal brief on the case
issue in the United
States.

o Identify the
abolitionist
movement in the
us.

e Describe the
importance of
treaties and salvage
on the high scas.

Differentiation:
Students can be provided any combination of the materials and activities above to meet their learning needs and
goals.

Resources Provided:
e @ Amistad: The Federal Courts and the Challenge to Slavery

o hup:/ Swwwhistory.com//topics/amistad-case
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# United States v The Amistad - ‘\"E-’ikipt'rlisl

o Amistad Trials (1839-1840)
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Lesson Plan 3 Template

Content Area: Social Studies Lesson Title: Slave Rebellion: Amistad Time Frame: 2 hours/2 days

Lesson Components

21 Century Themes

X Global Awareness
O Civie Literacy

[ Financial, Economic, Business and Fntrepreneurial Literacy
[J Health Literacy

21* Century Skills
[ Creativity and Innovadon X Critical Thinking and Problem Solving

O Life and Carcer Skills

O Communication and Collaboration X Media Literacy

Ul Information Literacy

0 ICT Literacy

Interdisciplinary Connections:
History/Law/Civics

Integration of Technology:
Internet-based resources, Google classroom platform for work submission

Equipment Needed:
Laptops with Internct

Goals/Objectives Learning Activities/ Instructional | Formative Assessment Tasks
Strategies
Students will: Lesson Sequence:
e Idendfy vicws of enslavers in ® Read "Crossing the Danger e Read cither John C. Calhoun
the antecbellum era. Water" cxamples of slave or Complete "Pros-Slavery
e Identify aspects of slave rebellion: Gabriel (p53) and Argument” activity 1o answer
rebellion and revolt., Vesey (p57). Discuss. the following: How did
e Analyze film to identify e Distribute Tobin Article: proponenis of slavery in
conditions of slavery, arguments "Amistad Rebellion: Just one antebellum America defend
supporting/opposing slavery as of Many. Read and discuss. it as a positive good? And
developed in 19th century: Compare and contrast why do you think they would
o Analyze film to compare and various examples of slave take this position?
contrast aspects of slave rebellions. What are the ® Read Foner:
rebellion (risks, consequences, differences between "T'he Amistad Case in Fact
etc). Gabricl's, Vesey's and the and Film to answer the
e Compare and contrast historical Amistad Revolts? following questions:
accounts to movie basced o Watch Amistad clips. Discuss According to Foner, what arc
storytelling, simnilarities & differences the flaws with the film?
between revolts. ® ()na larper scale, docs
e Day 1 of viewing question: teaching "The Amistad" case
What is the significance of do what the state of NJ
lack of subttles? claims it docs in terms of the
e Based on completion of core content standards:
Activity #2, compare ane Examine the impact of the
contrast plot lines. What Amistad decision on the
differences exist between the antislavery movement. -
movie and actual accounts? What impact does the
Discuss. Amistad have on the
abolitionist movement?
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® What if any impact does the

Amistad case have on the
abolitionist movement?
View additional clips to
support and oppose John
Singleton's question: "Can a
White Director Make a Great
Black Movic?"and compare i
to Foner's historical account
Discuss differences; discuss
opinion.

Close: How would you "sell"
the movic to other viewers?
Cumph:tt task #4.

¢ Read the John Singleton

Article to formulate your
own opinion to the following
question: Can a Whitc
Director Make a Great Black
Movie?

Create a movic poster or
write a bricf movie review
depicting your view of the
movic,

Differentiation:
Students are given the opportunity to choose between various resources for completing the activitics.

Resources Provided:
John C. Calhoun, Slavery: A Positive Goad Slavery a Positive Good | Teaching American History
A Pro-Slavery Arpument Actvity: A Pro-Slavery Arpument, 1857

Iiric Foner: The Amistad Case in Fact and Film: The Amistad Casc in Fac

and Film

John Singleton: John Singleton: Can a White Director Make a Great Black Movie? (Guest Column)

James Tobin, The Detroit News, " Amistad' rebellion just one of many”

Crossing the Danger Water
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Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly
mects the criteria below.
Lesson Activities Strongly | Moderately | Weakly
Arc challenging Strongly and require higher order thinking and problem solving & 0 0
skills
Allow for student choice B O O
Provide scaffolding (or acquiring rargeted knowledge/skills & O 1
Integrate global perspectives k< O {1
Integrate 21st century skills 0 O
Prm-id_c opportunities for interdisciplinary connection and transfer of knowledge O "
and skills
Hoster student use of technology as a tool ro develop critical thinking, creativity

; ; i ? (= | O
and innovation skills
Are varied to address different student learning styles and preferences (N O
Are differentiated based on student needs = O O
Are student-centercd with teacher acting as a facilitaror and co-learner during the 0 0
teaching and learning process
Provide means for students to demonstrare knowledge and skills and progress in 5 O 0
meeting learning goals and objectives
Provide opportunitics for student reflection and sclf- assessment 1 (N
Provide data to inform and adjust instruction to better mece the varying needs of = 0 O
learners &

Curriculum Design Template

Content Area: Social Studies Grade Level: 10 Course Title: U.S. History to 1900

Created: Rebekah Butler & Bryan Balletto Board Approved on:
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IEP AND 504 ACCOMMODATIONS AND MODIFICATIONS FOR EARLY
CHILDHOOD AND ELEMENTARY SCHOOL STUDENTS:

Large print textbooks

Textbooks for at-home use

Additional time for assignments

Review ol directions

Use ol mnemonics

Have student restate information

Conerete examples

Adaptive writing utensils

Support auditory presentations with visuals

Use of a study carrel

Assistance in maintaining uncluttered space

Weekly home-school communication tools (notebook, daily log. phone calls or email
messages)

Space lor movement or breaks

Study sheets and teacher outlines

Extra visual and verbal cues and prompls

Math sheets with highlighted instructions

Graph paper (o assist in organizing or lining up math problems
Use ol compulters and calculators

Books on tape

Graphic organizers

Quiet corner or room 1o calm down and relax when anxious
Preferential scating

Alteration of the classroom arrangement

Reduction of distractions

Answers to be dictated

Hands-on activities

Use ol manipulatives

No penalty for spelling errors or sloppy handwriting
Follow a routine/schedule

Alternale quiel and active time

Teach time management skills

Rest breaks

Verbal and visual cues regarding directions and staying on task
Agenda book and checklists

Adjusted assignment timelines

Visual daily schedule
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Varied reinforcement procedures
immediate feedback
Work-in-progress check
Personalized examples

TESTING AND ASSESSMENT ACCOMMODATIONS AND
MODIFICATIONS:

Answers to be dictated

Frequent rest breaks

Additional time

Oral testing

Untimed tests

Choice of test format (multiple-choice. essay. true-lalse)
Alternale ways to evaluate (projects or oral presentations instead ol written tests)
Accept short answers

Open-book tesis

Read test and directions to student

Provide study outline prior to tests

Highlight key directions

Test in alternative site

Use of calculator

Extra credit option

Preview lest procedures

Simplified test wording; rephrased test questions and/or directions

GENERAL ACCOMMODATIONS AND MODIFICATIONS:
Use ol alternative books or materials on the topic being studied
Computerized spell-check support

Word bank of choices for answers to test questions

Provision ol calculator and/or number line for math tests
Reworded questions in simpler language

Projects instead of writlen reports

Highlighting important words or phrases in reading assignments
Modified workload or length ol assignments/tests

Modilied time demands

Modiflied grades based on IEP

BEHAVIOR ACCOMMODATIONS MODIFICATIONS:
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Breaks between tlasks

Cue expeceled behavior

Daily feedback to student

Have contingency plans

Use de-escalaling stralegics

Use positive reinforcement

Use proximity/touch control

Use peer supports and mentoring
Meodel expected behavior by adulls
Have parent sign homework
Have parent sign behavior chart
Set and post class rules

Chart progress and maintain data
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IEP AND 504 ACCOMODATIONS AND MODIFICATIONS FOR MIDDLE
AND HIGH SCHOOL STUDENTS:

Large print textbooks

Textbooks for at-home use

Additional time for assignments

A locker with adapted lock

Review of directions

Review sessions

Use of mnemonics

Have student restate information

Provision of notes or outlines

Concrete examples

Adaptive writing utensils

Support auditory presentations with visuals

Weekly or bi-weekly home-school communication

Space for movement or breaks

Study sheets and teacher outlines

Extra visual and verbal cues and prompts

Lab and math sheets with highlighted instructions

Graph paper to assist in organizing or lining up math problems
Use of tape recorder for lectures

Use of Interactive notebook

Use of a scribe

Use of computers and calculators

Books on tape

Graphic organizers

Quiet corner or room to calm down and relax when anxious
Preferential seating

Alteration of the classroom arrangement

Reduction of distractions

Answers to be dictated

Hands-on activities

Ability to type all assignments

Follow a routine/schedule

Teach time management and organizational skills

Rest breaks

Verbal and visual cues regarding directions and staying on task
Agenda book and checklists

Daily check-in with case manager or special education teacher
Adjusted assignment timelines

Visual daily schedule
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Varied reinforcement procedures
Immediate feedback
Work-in-progress check
Personalized examples

TESTING AND ASSESSMENT ACCOMMODATIONS AND
MODIFICATIONS:

Answers to be dictated

Frequent rest breaks

Additional time

Oral testing

Choice of test format (multiple-choice, essay, true-false)

Alternate ways to evaluate (projects or oral presentations instead of written tests)
Accept short answers

Open-book or open-note tests

Read test and directions to student

Provide study guides prior to tesls

Highlight key directions

Test in alternative site

Use of calculator

Extra credit option

Pace long-term projects

Preview test procedures

Simplified test wording; rephrased test questions and/or directions

GENERAL ACCOMMODATIONS AND MODIFICATIONS:

Allow outlining, instead of writing for an essay or major project
Use of alternative books or materials on the topic being studied
Computerized spell-check support

Word bank of choices for answers to test questions

Provision of calculator for math tests

Film or video supplements in place of reading text

Reworded questions in simpler language

Projects instead of written reports

Highlighting important words or phrases in reading assignments
Modified workload or length of assignments/tests

Modified time demands
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Pass/no pass option
Modified grades based on IEP

BEHAVIOR ACCOMMODATIONS FOR STUDENTS:

Breaks between tasks

Cue expected behavior

Daily feedback to student

Have contingency plans

Use de-escalating strategies

Use posilive reinforcement

Use proximity/touch control

Use peer supports and mentoring
Model expected behavior by adults
Have parent sign homework

Set and post class rules

Chart progress and maintain data
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Accommodations and Modifications for ESL Students

Give tests orally

Give instructions/directions in writing and orally

Assign a peer tutor, same language or English speaking

Allow use of bilingual/translation dictionary

Provide summaries of text or study guides of particular chapters
Allow errors in speaking

Allow errors in writing

Accept writing in first language

Highlight key vocabulary

Reduce amount of work required

Assess comprehension through demonstration or other alternative means
(gestures, drawings)

Rephrase questions, directions, and explanations

Reduce multiple choices on assessments

Provide study guides and/ or outlines

Shorten reading assignments

Allow extended time for test/project completion

Use of audio books

Use of graphic organizers

Use reduced text, so that print is not dense

Use visuals/pictures throughout lesson/unit/assignemt

Adapt homework to reflect language proficiency/home support
Adapt homework to reflect home support

Provide hands-on activities and explanations

Allow extended time to answer questions, and permit drawing, as an
explanation

Use of translation dictionaries to locate words in the native language
Use anecdotal records and portfolio of work as forms of assessment
Use story retellings to assess comprehension



Springfield Public Schools

Ciultvating compassionae and exiraordinary learners!

What Does the Gifted and Talented Experience Look Like?
Springfield Public Schools

Mission Statement

The Gifted and Talented Program of the Springfield Public Schools aims to provide a
meaningful and rigorous education that instills the value of lifelong learning and
empowers all students to reach their full potential and become self-fulfilled creative
leaders in accordance with the comprehensive standards of our state. We accomplish
this by offering challenging, real-world experiences in a student-centered environment.

We recognize that students come from diverse socioeconomic, cultural, and ethnic
backgrounds, and the mission of the gifted and talented program is to provide
opportunities for students to explore their intellectual, creative, and artistic gifts and
talents within the classroom and with beyond-the-classroom experiences. It is
essential to provide diverse, appropriate, and ongoing learning experiences and
environments that incorporate students' academic, psychological, and social needs.
Our responsibility is to provide students with educational alternatives that teach,
challenge, and expand their knowledge, while simultaneously stressing the
development of independent and self-directed learners who continuously generate
questions, analyze, synthesize, and evaluate information and ideas.

Mew Jersey Administrative Code 6A:8-3.1 defines students who are gifted and talented
as those students who possess or demonstrate high levels of ability in one or more
content areas when compared to their chronological peers in the local district and who
require modification of their educational program if they are to achieve in accordance
with their capabilities.



Goals:

To support our mission, we have established the following goals to guide our work:

> To infuse into the general education program a broad range of activities for
high-level learning that will challenge all students to perform at advanced levels,
and provide extended opportunities, resources, and support in particular areas
where student interest or talent is demonstrated.

= To provide a continuum of gifted education services that will strengthen the total
school program, offer enriching and challenging learning opportunities for all
students, and provide specialized learning experiences

> To promote achievement of students’ best potentials and increased ability.

Through a productive and collaborative relationship among the building principals,
classroom teachers, and the Gifted and Talented teacher, our schools can create
programming that will enhance the learning experience for every student and serve the
unique and specialized needs of students currently demonstrating gifted behaviors.

Elements of the Schoolwide Enrichment Model, W.I.N (What | Need), differentiated
instruction, advanced classes, or individual programs into a student’s regular
instruction program are integral to this overarching framework for gifted education in

the Springfield School District.

Reference Board Policy and Regulation 2464 — Gifted and Talented Pupils (M)

Early Childhood Center
Edward V. Walton

Schoolwide Virtual Enrichment

All first and second grade students have access to the Gifted and Talented Virtual
Classroom. This virtual classroom is a space for students to complete various
challenges and enrichment opportunities at their own pace. Students can receive
feedback and additional adaptable resources to meet their individual learning needs.
The virtual classroom design expands accessibility to enrichment resources and allows
students to choose learning activities according to their unique interests and abilities.
The purpose of the activities is to encourage problem-solving, develop critical thinking




skills, and expand curiosity and imagination. Activities are aligned to the New Jersay
Student Learning Standards.

Gitted and Talented Teacher as a Besource

The Gifted and Talented teacher serves as a resource to all teachers within Edward V.
Walton School. Teachers seeking rasources for their high-ability lsarners will receive
additional support from the Gifted and Talented teacher in various ways. This support
may inchide additional units of study, challenging resources, and student projects,

Elementar hools
James Caldwell
Thelma L. Sandmetier

The goal is fo ehgage smal groups of students in intensive learning experienhces
through standards-based, rigorous, and relevant units of study that supplement, not
supplant, the grade-level curricuium and support students’ unigue fearning neads.

Enrichment Experience Grade 3

Beginning in third grade, the G&T teacher will cycle through all classrooms to work on
probiem-solving and entichmant tasks with students. Driven by assessment data,
academic periormance, student interest, and teacher observation, smalt groups of
studentis will meet with the G&T teacher during W.LN. Mhat | Need) periods throughout
the week that the teacher is assigned to their classroom teachear. Groupings will be
flexible and monitored to best meet each student’s needs throughout the schoo! year.
Activities will include brain teasers, puzzles, strategic thinking, problem-solving, and
STEM challenges.

Taroeted Gifted and Talented Programing Grades 4-5

Students may become identified as Gified and Talented in fouwrth grade. Students that
are identiied may receive support fram the G&T Teacher for up to five periods (200
minttes) 2 week daring WM. (What | Need) periods. |dentified students will mest to
explore grade-level conient whiie incorporating depth and complexity in a
student-centered, problem-based environment. The Gitted and Talented Program aims
to provide students with various advanced and challenging learning experiences
across content areas to promote independent thinking skills, refine critical thinking and
cormmunication skills, cultivate joy in jearning, and expand student interests through
prolxlem-solving. The instruction that students receive incorporates 215t Century Skifls
and advanced content that is challenging, hands-on, and refevant to the real world,




Srrareg;es and Practices that Support Gifted and Talented Students
Adjusted Pace of Lessons
Inquiry-Based Instruction
Higher-Order Thinking Activities
Interest-Based Content
Real World Problem Solving/Problem Based Learning
Independent Study/Passion Projects
Units of Study with Like-Minded Peers

Schoolwide Virtual Enrichment

All JCS and TLS students have access to grade level-specific Gifted and Talented
Virtual Classrooms. These virtual classrooms are a space for students to complete
various challenges and enrichment opportunities at their own pace. Students are able
to receive feedback and additional opportunities based on their needs. The virtual
classrooms have expanded the accessibility of enrichment resources directly to the
students and allows for students to choose opportunities according to their interests
and abilities. The purpose of the activities is to encourage problem solving, develop
critical thinking skills, and expand curiosity and imagination in conjunction with the
New Jersey Student Learning Standards.

Gifted and Talented Teacher as a Resource
In addition to classroom support, the Gifted and Talented teacher also serves as a

resource to all teachers in the building. Teachers that are seeking resources for their
high ability learners will receive additional support from the Gifted and Talented teacher
in various ways. This may include additional units of study, challenging resources,
student projects, and meeting with the G&T teacher as needed.

Additional Enrichment Opportunities

Across all grade levels 3-5, as recommended by the classroom teacher, students
exhibiting a need for additional enrichment may have the opportunity to meet with the
G&T teacher as the schedule allows. Groupings will be flexible and monitored to best
meet the students’ needs throughout the school year. Activities will include, brain
teasers, puzzles, strategic thinking activities, problem-solving challenges, and STEM
challenges. Students engage in an extended process of asking questions, using
resources, and developing answers that lead to thinking about what and how they are
learning. Students are held accountable for how they work and use their time by
demonstrating their learning through products or presentations.

Students self-select to participate in individual and/or group projects based on interest
and commitment. The classroom teacher and/or the enrichment teacher will help guide
and monitor student exploration of chosen topics, facilitating their learning with
resources and teaching of needed skills.



Secondary Schools
Florence M. Gaudineer Middle School
Jonathan Dayton High School

Grades 6-12: Access to specific cantent programs with higher levels of academic
challenges (i.e. Pre-Algebra, Accelerated Communication Arts, and Advanced
Fiacement Classes)

Dual Credit Courses provide siudents the cpportunity to obtain high school credit, and
college credit, simultaneously through partnerships with several institutions.

Praject Lead the Way (PLTW) students become builders of technolegy by engaging in
real world activities. Students are empowered as design thinkers collaborating on real

waortd projects.

Gifted and Talented identification Criteria

The Springfield Schools Gifted and Talerted Program recognizes that students reguire
differentiated learning experiencas beyond the core currictium being taught because
of their advanced abilities in one or more content areas. These students may also have
other cognitive qualiies such as curiosity, creativity, motivation, leadership, and
passion that require modifications to their academic experience.

iultipte Measures of Eligibiliy

Kindergarten through grade twelve identification process for gifted and talented
students includes multiple measures, Multiple measures may include but are not
kmited to: achieverment test scores; grades; student performance or products,
intelligence testing; parent, student, and/or teacher recommendation; and other
appropriate measures. The identification methodology is developmentally appropriate,
non-discriminatory, and refated to the programs and services offered by the Springfield
Schoaot District. The identification procedures are reviewed annually.

According to N.JLA.C. 6A:8-3.1, all public schoof districts must have a board-approved
giffed and falented identification process and provide services for identified students
enrolled in the grades of that schoof district. The reguiations require that identification
and services be made available to students in grades K-12.

When students are recommended for the Gifted and Talented Program there are
mittiple measures that are considered to determine if services are necessatry and
appropriate. The assessments used are as follows:



DRAZ Level

Cognitive Abilities Test (CogAT)
Classroom Performance/Student Portfolios

iReady Diagnostic Scores
Gifted Indicators Checklist
Start Strong/NJSLA Assessment Data

The N.J.A.C. requires that students be compared to their chronological peers in the
local school district. The New Jersey Department of Education has not established
state-level criteria for identifying students who are gifted, such as mandated tests or
assessments, grade point averages, or IQ scores. Local school districts must use
multiple measures to identify students.

Procedures

https://www.straussesmay.com/seportal/Public/DistrictPolicy.aspx?policyid=24648id=

b82a33a9f505e4998a6db3fb8e1de778b

Gifted and Talented Program ldentification Matrix
Minimum Score Required for Consideration: 14 Points

1 Point

2 Points

3 Points

Cogat Assessment
Overall Stanine Scoreofa 7

Cogat Assessment
Overall Stanine Score of an 8

Cogat Assessment
Owverall Stanine Score ofa 9

iReady Math Assessment
Just Below Current Grade
Level

iReady Math Assessment
On Grade Level

iReady Math Assessment
14 Year + Above Current
Level

Approaching Expectations

Met Expectations

IReady ELA IReady ELA IReady ELA

On Grade Level % Year Above Current Level | One Full Grade Level +
Above Current Level

MNJSLA Math MNJSLA Math NJSLA Math

Approaching Expectations Met Expectations Exceed Expectations

NJSLA ELA NJSLA ELA MNJSLA ELA

Exceed Expectations

HOPE Teacher Rating Scale
Haw Score: 11 - 28

HOPE Teacher Rating Scale
Raw Score: 30 - 49

HOPE Teacher Rating Scale
Raw Score: 50-66




Team meetings present the opportunity to review data and assess the educational
needs of all students. Teacher provides examples of student work exhibiting above and
beyond grade level expectations, creativity, leadership, critical and abstract thinking.
Programs for gifted and talented students will be periodically evaluated for their
continuing efficacy and adjusted accordingly. The parent of any student identified as
gifted or talented shall be consulted regarding any program designed to address the
student’s particular needs.

Resource Links
hitps:/friversideinsights.com/cognitive_abilities_test
hitps://www.curriculumassociates.com/programs/i-ready-learning

htips:/iwww.nj.govieducation/assessment/resources/
hitps:/iwww.routiedge.com/HOPE-Teacher-Rating-Scale-Involving-Teachers-in-Equitable-ldentifi
cation/Gentry-Pereira-Peters-Mclntosh-Fugate/p/book/978 16182145228 .~ text=The%20HOPE

b % Rating%:.2 makino%20it%20easy%%20t0%20use.
Gifted and talented student: The “Strengthening Gifted and Talented Education Act”

defines a gifted and talented student as a “student who possesses or demonstrates a
high level of ability in one or more content areas when compared to their chronological
peers in the school district and who require modifications of their educational program
if they are to achieve in accordance with their capabilities. ”

Twice-exceptional (2E) students: A twice-exceptional (2E) student is defined as “a
student who is both gifted and a student with a disability. These students may also be
referred to as having dual exceptionalities or as being gifted with learning disabilities
(GT/LD). This also applies to students who are gifted with ADHD or gifted with autism”
{(New Jersey Association for Gifted Children, www.nagc.org).

Instructional adaptation: An adjustment or modification to instruction enabling a
student who is gifted and talented to participate in, benefit from, and demonstrate
knowledge and application of the New Jersey Student Learning Standards in one or
more content areas at the instructional level of the student, not just the student’s grade
level.

Identifying gifted and talented students: The focus of identification is to provide
programming and services in which students’' specific learning needs and potential are
appropriately addressed and met. In every New Jersey school district, there are
students who require modifications to the general education curriculum if they are to
achieve in accordance with their abilities. By identifying a student's general intellectual
ability, creativity, or specific academic area aptitudes, we are acknowledging that they
need programming and services outside of the general education/grade level
curriculum to advance their learning.



NJDOE Fast Facts

https://www.ni.gov/education/standards/qgifted/

hitps://www.nj.qov/education/standards/gifted/legislation.shtml

Supplemental Resources/Programming for Gifted Students

Edward V. Walton

PETS Program — Primary Education Thinking Skills

Group Solutions/Group Solutions 2 — Cooperative Logic Activities
Lollipop Logic

Beginning Thinking Skills

AIMS Education Programming

James Caldwell and Thelma L. Sandmeier
Math/ELA

STEM

Project M3: Mentoring Mathematical Minds

Junior Great Books

AIMS Education Programming

Borenson Hands on Equations

BizWorld

Perplexors

Advanced Math Explorations grade 3-5

Challenging Units for Gifted Learners (ELA and Math)
Creative Curriculum Extenders

Differentiated Lessons & Projects

Challenge Math Grades 4+

Differentiating Instruction with Menus (All Content Areas)
Jacob’s Ladder

Genius Hour/Passion Project

Spatial Reasoning

Logic Puzzles, Brain Games, Analogies

Engineering is Elementary
Engineer Throughout the Year
PBS Design Squad
DefinedSTEM

Project Lead the Way (PLTW)



Enrichment Events

Experience for all students to be enriched through events related to the curricular or
extracurriciiar activities, Exampies include after schoot clubs, PTA-sponsored events,
leadership opportunities, visual and performing arts, and cormmunity service
opportunities.




