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It’s The Law 

Basic Education Circular (BEC) 
 

Educating English Learners (ELs) 
22 Pa. Code §4.26 
DATE OF ISSUE: July 1, 2001 
DATE OF REVIEW: July 1, 2017 
PURPOSE 
The purpose of this circular is to provide local education agencies (LEAs) with the requirements and 

interpretations of the legal mandates governing the education of students who are English learners (ELs).The 
information included should be used in designing, staffing, and evaluating effective programs for ELs. These 
mandates and interpretations are based on the Pennsylvania Regulations, Chapters 4 and 11; and on federal 
law, including Title VI of the Civil Rights Act, the Equal Educational Opportunity Act (EEOA), the Elementary 
and Secondary Education Act (ESEA) as amended by the Every Student Succeeds Act (ESSA), and regulations 
and case law under those statutes. Citations to these sources are found at the end of this circular. 

OVERVIEW 
State regulation, 22 Pa. Code § 4.26, declares: 
Every school district shall provide a program for each student whose dominant language is not English for the 
purpose of facilitating the student's achievement of English proficiency and the academic standards under § 
4.12 (relating to academic standards). Programs under this section shall include appropriate bilingual-
bicultural or English as a second language (ESL) instruction. 
As used here, the term "program" refers to: 

1) planned English language development instruction by a qualified ESL/Bilingual Education teacher, and 
2) adaptations/modifications in the delivery of content instruction and assessments by all teachers based on 
students’ language proficiency levels and the Pennsylvania English Language Development Standards (PA 
ELDS) Framework for ELs as well as the Pennsylvania academic standards. 
Key components of the program that an LEA must provide to every EL are addressed below. In addition, this 
BEC also sets out the PDE‘s interpretation of legal requirements on related issues. 
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DEFINITION OF ENGLISH LANGUAGE DEVELOPMENT (ELD) 
ELD is a required component of all language instruction educational programs (LIEPs). ELD takes place daily 
throughout the day for ELs and is delivered by both ESL teachers and non-ESL teachers. 
ELD delivered by ESL teachers 
English language development instruction, otherwise known as English as a second language, delivered by a 
licensed ESL teacher is its own content area. ELD in this context is driven by language, but it draws from 

general education content as a vehicle for instruction in order to contextualize language learning. It must be 
codified in a dedicated and planned curriculum specifically designed to develop the English language 
proficiency of ELs so that they are able to use English in social and academic settings and access challenging 
academic standards. ELD instruction provides systematic, explicit, and 
sustained language instruction designed to prepare students for the general academic program by focusing, in 
meaningful and contextualized circumstances, on the academic language structures that underpin social and 
academic constructs. It can be taught as a stand-alone class or course but may also be embedded within other 

courses with the direct support of an ESL program specialist as appropriate based on the program design and 
needs of the students. 
ELD delivered by non-ESL teachers 
ELD must be incorporated into all classes taught by non-ESL licensed teachers in which ELs are enrolled. These 
teachers are responsible for deliberately planning for and incorporating language instruction as well as 
supports, modifications, and accommodations needed to allow ELs to access the standards to which the course 
is aligned. 
IDENTIFICATION AND PLACEMENT OF ELs 
Screening, identification, and placement 
Local education agencies (LEAs) are required to identify ELs at the time of enrollment, notify parents of the 
identification and programming options, and appropriately place the ELs into a language instruction 
educational program (LIEP). This requirement extends to pre-K students in public LEA-funded programs. This 
process must be completed within the first 30 days of school or within 14 days of enrollment if a student 
enrolls after the first day of school. 
The specific requirements for carrying out this process for pre-K through 12th grade students are outlined in 
the “Screening, Identification, and Placement” document. 
General enrollment procedures to which LEAs must adhere are contained in the Enrollment of Students BEC 
located on the Department’s Basic Education Circular website. 
Parent permission to identify students as ELs, including screening for English language proficiency, is NOT 

required. 
LEAs are required to notify parents in a timely manner of the process for identifying their children as ELs, the 
results of that process, and the recommended program placement. LEAs must also provide the parents with a 
detailed description of the LIEP, its intended benefits for their children, and an explanation of its effectiveness. 
See the Communication With Parents section of this document for more information regarding parent 
notification requirements and the manner in which LEAs are required to communicate with parents. 

Parent right to refuse specialized programming 
Parents of ELs have the right to refuse certain separate, specialized programs and services that may be part of 
the LIEP for their children. A parent’s decision to refuse programs or services must be informed and voluntary. 
The LEA may NOT influence the decision in any way and may not make any program or placement decisions 
contingent on this decision. 
Placement and programming decisions may not be made without notifying parents and allowing them to 
exercise their right to refuse part or all of the separate, specialized LIEP. LEAs should proceed with the 

recommended placement in the absence of a response from the parent after they have provided the parent 
with all of the information outlined above. 
A detailed description of the parent refusal policy including all LEA obligations for students whose parents have 
refused services is contained in the “Parent Refusal of LIEP Programs and Services” guidance document. 
See the USED FAQ page for the federal guidance regarding parental refusal of services.  
THE LANGUAGE INSTRUCTION EDUCATIONAL PROGRAM (LIEP) 

LEAs are required to thoughtfully and deliberately plan, resource, and evaluate their LIEP. The plan and 
evaluation results must be made available to all staff working with ELs as well as parents of ELs. 
Program models and program design 
ELs must have equitable access to academic content for all courses in which they are enrolled. Regardless of 
the program model(s) employed, the LIEP must, at a minimum: 
• be aligned to state academic content standards for the appropriate grade level of the ELs; 
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• include ELD instruction delivered by properly certified teachers who hold an ESL program specialist certificate 

or who are working in conjunction with ESL certified teachers; 
• incorporate the use of the PA ELDS; 

• provide equitable access to content for ELs at all language proficiency levels by providing research-based 

bilingual or sheltered instruction with fidelity; and 
• not limit the enrollment of ELs in any course or academic program for which they would otherwise be eligible. 

The foregoing minimum requirements must be incorporated into the entirety of the student’s daily instructional 
time. 
A LEA may design its LIEP in many ways, but it must ensure that the program design meets the needs of its EL 
population and is based on research and/or a sound educational theory recognized by at least some experts in 
the field as legitimate. 
Regardless of how the LEA chooses to organize its program, the Department requires that it be identified by 

one of six categories: 
• Mixed Class Bilingual 

• EL Bilingual 

• EL-Specific Transitional Instruction 

• Mixed Classes with Native Language Support 

• EL Specific English Only Instruction 

• Mixed Classes with English Only Support 

For assistance in choosing the appropriate category for their LIEPs, LEAs may reference the “Classifying 
Language Instruction Educational Programs” guidance document. 
ELD Replacement for English Language Arts 
In general, ELD instruction taught by an ESL licensed teacher should not replace ELA instruction in a student’s 
academic program. ELD has its own curriculum that, although may incorporate elements of ELA or other 
content areas, is unique and aligned to the PA ELDS. ELD may replace ELA only when the instruction is aligned 

to the same ELA standards as the ELA course or instructional period in which a student’s non-EL peers are 
enrolled. 
ELD may not replace any other core content in a student’s academic program unless it is for a limited time not 
to exceed one school year and the LEA has a plan for immediately mitigating any academic gaps that result 
(e.g. in the case of a newcomer program). 
Appropriate resourcing of the LIEP 

LEAs are required to provide adequate resources calculated to effectively implement the LIEP chosen. A LEA is 
not taking appropriate action to remedy language barriers in accordance with federal and state laws and 
regulations if, despite the adoption of a promising or recognized LIEP, it fails to follow through with practices, 
resources and personnel necessary to implement the program or transform the theory into reality. 
Appropriate resourcing of the program includes, but is not limited to: 
• Employing an adequate number of properly licensed ESL teachers to ensure that English language 

development (ELD) instruction is delivered to ELs based on their needs. (see the EDUCATORS OF ELs section 
of this document for more information) 
• Ensuring that there is a sufficient amount of time available for ESL teachers to collaborate with content 

teachers in order to ensure that content is made accessible to ELs and to monitor the progress of ELs in 
content classes. 
• Purchasing and maintaining specialized materials to support ELs (native language literature, translations 

dictionaries, reference materials, etc.). 

• Ensuring that the LIEP is provided with the same resources as other academic programs in the district/school 

(comparable technology, classroom spaces, consumables, a planned ELD curriculum, etc.). 
• Providing for adequate professional development to ensure that all staff working with ELs are properly trained 

according to their role to implement supports that overcome language barriers. 
Evaluating the effectiveness of the LIEP 
The LEA is not free to persist in an LIEP which, although it may have been "appropriate" when adopted, in the 

sense that there were sound expectations for success and bona fide efforts to make the program work, has, in 
practice, proved ineffective. To this end, LEAs must employ a method to evaluate their LIEPs for effectiveness 
and make any changes necessary based on the evaluation. 
Evaluations of LIEPs must be conducted at least annually and the results documented and reported to the 
state through the English Learner Reporting System (ELRS). Determinations to make changes to an LIEP 
based on program evaluations may be made annually, although a LEA may allow more time for a program to 
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produce positive results before taking action as long as that time is reasonable based on the program design 
and expected outcomes. 
Evaluations must be based on student outcomes rather than program inputs. For example, a program 
evaluation may not be based on the number of hours that teachers collaborate each week, the amount of 
funds spent on resources, or the implementation of a particular intervention or support. A program evaluation 
should include evidence of student growth toward proficiency in English and academic achievement. 

Implementation of the English Language Development Standards 
The Pennsylvania English Language Development Standards (PA ELDS) Framework must be utilized for 
planning instruction and assessment by all teachers of ELs. It is highly recommended that teachers also utilize 
the WIDA English Language Development Standards (ELDS) and associated support documents (Can-Do 
Descriptors, Performance Definitions, rubrics, etc.) in conjunction with the PA ELDS Framework for these 
purposes. 
Grading of ELs 

LEAs should have a section included in their local grading policy that specifically addresses grading procedures 
for ELs. 
LEAs must utilize the same grading system for ELs in content courses as they do for all students (e.g. pass/fail 
is inappropriate for ELs if other students receive a letter grade). 
For ELD courses or instructional periods taught by a licensed ESL teacher in an all-EL setting, any grading 
system that meaningfully conveys information about progress and/or achievement may be used. 
In addition to the information that is provided to all students, LEAs must communicate information related to 
English language proficiency and/or progress to parents at least annually. 
Report Cards/Progress Reports 
LEAs may utilize the report card/progress report to communicate English language development information to 
parents of ELs or they may utilize a separate communication mechanism. If a LEA chooses to include English 
language development information on the report card, then it must ensure that the information provided is 
understandable and useful to engage parents in the education of their children. High School Transcripts 
The English learner designation and/or English language development information must not appear on an EL’s 
high school transcript unless it is part of a course title or code. 
Retention of ELs 
An EL may not be retained in a grade based solely on his/her lack of English proficiency. 
LEAs must provide evidence that all appropriate modifications and accommodations to instruction and 
assessment aligned to the student’s English language proficiency to allow the EL meaningful access to the 

general curriculum as well as to promote second language learning were implemented and documented over 
time prior to considering grade retention. 
Area Vocational-Technical Schools (AVTSs)/ Career and Technical Centers (CTCs) 
ELs may not be denied access to participate in programs at AVTSs/CTCs based solely on English language 
proficiency. 
ELs participating in vocational programs must receive ELD instruction appropriate to their level of proficiency 

and content-area instruction must be aligned to the student’s English language proficiency level. 
Comprehensive AVTS/ CTC schools are responsible for providing the LIEP and staffing for ELs as outlined in 
this document. 
Annual assessment of ELs 
The annual state English language proficiency (ELP) assessment, ACCESS for ELLs®, is required by federal law. 
The results of the state ELP assessment are used to measure students’ English language proficiency and 
progress in each of the four language domains (i.e., reading, writing, speaking and listening/understanding). 

The LEA must maintain these score results in the student’s permanent record folder. 
There is no provision that allows parents to opt their children out of annual ELP testing. 
ELs participate in all other annual state-required assessments (e.g. PSSA, Keystone exams) according to those 
testing guidelines.  
Testing Accommodations 
The testing accommodations allowable for ELs on state academic achievement assessments are published 

annually by PDE. Testing accommodations allowable for ELs on the ACCESS for ELLs® are published annually 
by the WIDA Consortium. 
Visit the PDE Assessment and Accountability webpage for information on testing and testing accommodations. 
Visit the WIDA Assessment webpage for information on testing and testing accommodations for the ACCESS 
for ELLs®. 
RECLASSIFICATION, MONITORING, AND REDESIGNATION OF ELs 

LEAs must include in their LIEP uniform procedures in accordance with state requirements for: 
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• reclassifying ELs as former ELs (FELs) when they attain proficiency, 

• actively monitoring the progress of FELs for a period of two years after reclassification and reporting students 

to the state in a monitor status for an additional two years, and 
• re-designating FELs as active ELs if they struggle academically as a result of persistent language barriers. 

This procedure must include steps to ensure that the nature of the challenge for the former EL is language-
based and not academic. 
For detailed requirements and procedures, see the “Reclassification, Monitoring, and Re-designation of ELs” 
guidance document. 
EDUCATORS OF ELs 
Qualifications 
A teacher who provides specialized English language development instruction (also known as English as a 
second language) and who provides a grade for the ELD instruction either in a content class setting or a 
separate setting must hold a PA Instructional I or II certificate AND the ESL Program Specialist Certificate. 

Any teacher who provides instruction and a grade for any non-ELD course or class must be appropriately 
certified in accordance with Department requirements. More information regarding certification staffing policies 
can be found in the Certification and Staffing Policy Guidelines (CSPGs) located on the Department website. 
Example: a teacher who holds an instructional certificate in English Language Arts (ELA) and an ESL Program 
Specialist Certificate may provide either ELD/ESL or ELA instruction to, and a grade for, an EL, but may not 
provide instruction in, or a grade for, any other subject. That teacher may, however, provide support or 

instruction in the language of another content area (e.g. mathematics, social studies, science, etc.), but may 
not provide a grade for that content. Furthermore, the language instruction may not supplant that content in 
the student’s schedule. 
Professional Development 
All LEAs in which ELs are enrolled must offer annual professional development related to ELD/ESL for all LEA 
personnel as part of the Professional Development Act 48 Plan. 

PARENT, FAMILY, AND COMMMUNITY ENGAGEMENT 
Communication with Parents 
LEAs are required to provide all important information to parents who are not proficient in English in a 
language or mode of communication that they understand. If it is not practicable for the LEA to provide a 
written translation because the parents’ language is not a common language, then the LEA may use a cover 
page explaining in the parents’ language how they may have the document translated orally. 
To provide parents with effective communication, interpreters or translators must understand and be able to 

express in both languages any specialized terms or concepts used in the communication. It is also important 
that translators or interpreters understand the ethics of interpreting and translating and the need for 
confidentiality. 
Relying on students, siblings, or friends is not appropriate for translations that require confidentiality (e.g. 
parent-teacher conferences, discipline, participation in special services, etc.). Moreover, translators and 
interpreters should also be competent in interpreting or translating information or documents that require the 

knowledge of specialized terms or concepts in both languages. 
See the U.S. Department of Justice and U.S. Department of Education Office for Civil Rights fact sheet, 
Information for Limited English Proficient (LEP) Parents and Guardians and for Schools and School Districts 
that Communicate with Them, for more information. 
The following list identifies essential information that must be provided to parents: 
• school registration and enrollment instructions 

• a description of the EL identification process and the reason that their child was identified as an EL 

• their child’s current English proficiency level and a description of what that means 

• a description of the LIEP as outlined in this document 

• information explaining their right to refuse enrollment of their child in the LIEP (see Parental Right to Refuse 

Specialized Programming section) 
• a description of the criteria for reclassification and an expected timeline for achieving proficiency 

• notices required by special education laws and regulations 

• grievance procedures and notices of non-discrimination 

• student discipline policies and procedures 

• report cards and progress reports 

• notices of parent-teacher conferences 

• information regarding gifted and talented programs 

• results of the annual English proficiency assessment, ACCESS for ELLs® 
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• requests for parent permission for student participation in school activities 

• other information provided to native English-speaking parents such as invitations to join school-related 

councils or groups or parent handbooks 
The PDE offers some resources for LEAs related to translation of information. For more information, visit the 
PDE English as a Second Language webpage. 
Annual notification requirements 

Parents of currently enrolled ELs must be provided with the following information within 30 days of the start of 
each school year: 
• A notification of their child’s continued participation in the LIEP 

• A description of the LIEP including its intended benefits for their children and an explanation of its 

effectiveness 
• A notification of their right to refuse services as outlined in this document 

• A description of any Title III supplemental services being offered by the LEA (if applicable) 

• A notification of their right to refuse Title III supplemental services (if applicable) 

Required outreach activities 
LEAs are required to implement an effective means of outreach to parents of ELs to inform the parents 
regarding how they can be involved in the education of their children and be active participants in assisting 
their children to attain English proficiency and succeed academically. This includes holding, and sending notice 
of opportunities for, regular meetings for the purpose of formulating and responding to recommendations from 

parents of ELs. 
ELs SUSPECTED OF OR HAVING A DISABILITY 
Some ELs may have a disability and qualify for special education services. This could be determined at the 
time of enrollment if a student arrives with a valid individualized education program (IEP) or at some point 
during the school year. 
All procedures for the screening, evaluation, IEP, and the provision of services and/or instruction must be in 
compliance with the Individuals with Disabilities Education Act (IDEA) and PA Chapter 14 Regulations. 
This section only describes those aspects of policy for ELs with disabilities that are not contained in special 
education regulations, policies, and guidance. 
See the Department’s Bureau of Special Education website for access to all related regulations, policies, 
guidance, and FAQs. 
Right to dual services 
LIEP and special education programming are not mutually exclusive. Special education services do not replace 
English language development services or vice versa. ELs must be afforded all supports, resources, and 
programming for which they are eligible. In other words, ELs are eligible for special education services if they 
meet IEP eligibility criteria and, conversely, students with a disability are eligible for English language 
development programming if they are identified as an ELs. 
Identification 
There is no waiting period for making a disability determination for an EL. 

A child must not be determined to be a child with a disability if the determinant factor for that finding is lack of 
English proficiency. 
Programming considerations 
English language development instruction or English as a second language is part of an EL’s general academic 
program and must be included in an academic program for ELs with disabilities. This content must be delivered 
by a properly trained and certified ESL teacher either directly or by a special education teacher who is working 

in collaboration with an ESL teacher. 
The IEP team, which must include an ESL professional, must take into account the language needs of an EL 
with a disability when considering program design and placement. Reclassification 
An EL who has a disability must meet the state’s definition of English proficient in order to be reclassified as a 
former EL. This definition and the provisions for reclassification can be found in the “Reclassification, 
Monitoring, and Re-designation of ELs” guidance document. 
AEDY 

An EL who has a change of placement under AEDY will have a specific EL individual plan. A designated certified 
PMSD EL teacher is assigned to any PMSD AEDY student.  Delivery of services will be determined in 
accordance to Attachment #16. More information, including specific requirements and guidance about AEDY 
can be found at:  
https://www.education.pa.gov/K-
12/Alternative%20Education%20for%20Disruptive%20Youth/Pages/default.aspx 

https://www.education.pa.gov/K-12/Alternative%20Education%20for%20Disruptive%20Youth/Pages/default.aspx
https://www.education.pa.gov/K-12/Alternative%20Education%20for%20Disruptive%20Youth/Pages/default.aspx
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TITLE III SUBGGRANTS AND REQUIREMENTS 
Title III funding may be used by LEAs to enhance existing ESL/Bilingual programs. It may be used only to 
supplement, not supplant, existing programs and sources of funding. 
Parents may refuse Title III services that support an LEA ’s ESL/Bilingual education program. Parents may also 
request reenrollment of their children in Title III services at any time after initially refusing. 
Written parent notification for student placement in Title III programs/services is required along with written 

guidance pertaining to parental rights, including the right to have the child immediately removed from or 
decline enrollment in such programs. 
More information, including specific requirements and guidance about Title III can be found at: 
The PDE Federal Programs Webpage for Title III 
The U.S. Department of Education Laws and Regulations webpage 
Eligibility for a subgrant under Title III 
Individual LEAs that enroll a sufficient number of ELs to reach the minimum subgrant threshold of $10,000 are 

eligible to apply for a subgrant under Title III. LEAs that do not enroll a sufficient number of ELs to reach this 
threshold can form or join a consortium of LEAs to reach the threshold. Consortia can be composed of many 
LEAs with one LEA acting as the fiscal lead. Intermediate Units (IUs) can also act as fiscal leads for Title III 
consortia. 
The Federal Programs Office at the PDE notifies all eligible entities in the Commonwealth each year of their 
eligibility and the process for applying to receive a grant under Title III. 
Applying for a subgrant 
To apply for Title III Funding, LEAs must complete the Consolidated Application on the eGrants system 
according to the due dates established by the Department. 
Title III required and recommended activities 
There are three required activities for the use of Title III funds: 
1. Provide a high-quality LIEP 
2. Provide professional development to teachers, administrators, and other school-based personnel who work 
with ELs 
3. provide and implement other effective activities and strategies that enhance or supplement LIEPs, which 
must include parent, family, and community engagement activities, and may include strategies that serve to 
coordinate and align related programs 
There are also a number of permissible activities for the use of Title III funds that include, but are not limited 
to: 

• providing community participation programs, family literacy services, and parent outreach and training to ELs 

and their families, 
• improving the instruction of ELs, which may include English learners with disabilities, by acquiring or 

developing educational technology and accessing electronic networks, 
• uses related to developing or implementing LIEPs in preschools that are coordinated with other relevant 

programs and services, or 

• offering early college high school or dual or concurrent enrollment programs or courses designed to help ELs 

achieve success in postsecondary education 
Immigrant subgrants 
Title III provides additional supplemental funding for LEAs that experience a significant increase in the number 
of immigrant children and youth (ICY). 
The term “immigrant children and youth” means individuals who— 
(A) are aged 3 through 21; 
(B) were not born in any State; and 
(C) have not been attending one or more schools in any one or more States for more than 3 full academic 
years. 
NOTE: Students from Puerto Rico are not considered “immigrants” under Title III. 
Pennsylvania defines a “significant increase” as an increase of 10% and at least 20 students from the average 
of the past 2 years. 

Immigrant grant funding must be held separately from other Title III funding. The two must not be comingled. 
An LEA must use the immigrant subgrant to provide enhanced instructional opportunities for immigrant 
children and youth (ESEA Section 3115(e)).  
DATA COLLECTION AND REPORTING REQUIREMENTS 
LEAs are required to collect certain data elements related to ELs and report that data to the PDE. Each LEA 
employs its own student data system, but the system must be able to export the data and report it to the 
Department based on uniform Department requirements and timelines. 
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LEAs are required to complete the Pennsylvania Information Management System (PIMS) and the English 
Learner Reporting System (ELRS) annually. PIMS and the ELRS provide data and information on student 
numbers, teachers, 22 Pa. Code §4.26 compliance, and Title III. 
For more information about PIMS, see the PDE PIMS webpage. 
For more information about the ELRS, see the information contained on the ESL Portal. 
REFERENCES: State Regulation 

22 Pa. Code §4.4 
22 Pa. Code § 11.11 
22 Pa. Code § 11.12 
22 Pa. Code §4.26 
22 Pa. Code §4.14 
Federal Statutes 
Civil Rights Act of 1964, Title VI 

Equal Educational Opportunities Act of 1974 
The Elementary and Secondary Education Act (ESEA) 
The Every Student Succeeds Act (ESSA) 
Other 
Castañeda v. Pickard, 648 F.2d 989 (1981) 
Lau v Nichols, 414 U.S. 563 (1974) 
Plyler v Doe, 457 U.S. 202 (1982) 
Certification and Staffing Policies and Guidelines (CSPG) No. 68 
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ESL – Policy and Practices K-12 

Philosophy of the Program 

English Language Development (ELD) is a required component of all language instruction educational programs (LIEPs). ELD 
takes place daily throughout the day for ELs and is delivered by both ESL teachers and non-ESL teachers. 

 

The Pocono Mountain School District values the knowledge, culture, and language that students bring to school. The 

variety of cultural backgrounds provides experiences that relate the students’ foundation of prior learning to the acquisition 
of English, making the transition into the new culture a comfortable one. 

 

Second language instruction incorporates the domains of listening, speaking, reading, and writing. All modalities of cognition 
and learning styles are included to make instruction relevant and comprehensible. 

 

Language instruction strives to accommodate individual proficiencies by presenting learning activities at appropriate 
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levels of difficulty. ESL instruction varies in scope and incorporates content areas into lessons when appropriate. 
 

ESL teachers create an atmosphere of acceptance and support for the language learners. Positive attitudes and 
approaches to instruction are such that students will find the freedom to experiment with language. 
 

Program Description 

English language development instruction, otherwise known as English as a second language, delivered by a licensed ESL 
teacher is its own content area. ELD in this context is driven by language, but it draws from general education content as 
a vehicle for instruction in order to contextualize language learning. It must be coded in a dedicated and planned 
curriculum specifically designed to develop the English language proficiency of ELs so that they are able to use English in 
social and academic settings and access challenging academic standards. 

 

ELD instruction provides systemic, explicit, and sustained language instruction designed to prepare students for the 
general academic program by focusing, in meaningful and contextualized circumstances, on the academic language 
structures that underpin social and academic constructs. It can be taught as a stand-alone class or course but may be 
embedded within other courses with the district support of an ESL program specialist as appropriate based on the 
program design and needs of students. 

 

ELD must be incorporated into all classes taught by non-ESL licensed teachers in which ELs are enrolled. These teachers 
are responsible for deliberately planning for and incorporating language instruction as well as supports, modifications, and 
accommodations needed to allow ELs to access the standards to which the course is aligned. 

 
The Pocono Mountain School District utilizes the English Immersion Instructional Philosophy instead of the Bilingual 
Approach to instruction. English as a Second Language is an academic discipline that is designed to teach language 
learners social and academic language skills as well as the cultural aspects of the English language necessary to succeed in 
an academic environment and contribute to society. It involves teaching listening, speaking, reading, and writing at 
appropriate developmental and proficiency levels with little or no use of the native language. 

 

English Learner (EL) Services in AEDY Programs 
 
ELs cannot be placed in an AEDY program that fails to provide English Language Development (ELD) services and English as 
a Second Language (ESL) services delivered by licensed ESL teachers. Such evidence is required as a part of the initial 
application and program approval process. AEDY programs accepting ELs must provide ESL services that utilize teachers who 
hold ESL teaching credentials and use materials that are appropriate for the ELs' ages and levels of English proficiency based 
on the student's assessment. Sending LEAs must ensure that an individualized assessment is conducted for every EL to 
ensure that the proposed AEDY placement can meet the individual student's needs and will provide all services and supports 

to the student. AEDY programs accepting ELs must ensure that parents with Limited English Proficiency (LEP) are provided 
adequate translation and interpretation services. AEDY programs must provide all important information to parents who are 
not proficient in English in a language or mode of communication that they understand. AEDY programs accepting ELs must 
utilize teachers that hold ESL certification and use appropriate educational materials. LEAs referring ELs to AEDY programs 
must establish an EL service plan to ensure that ELs are provided adequate and appropriate ESL services. LEAs must submit 
their EL Service Plans to PDE.  AEDY programs must have the faculty and materials necessary to provide adequate and 
appropriate language instruction and language assistance services that teach ELs English in all four language domains 
(reading, writing, speaking, and listening) and provide meaningful access to their grade-level core content instruction.  
 

ESL Curriculum 
 

Students entering the Pocono Mountain School District come from varied backgrounds, circumstances, and educational 
experiences. Some are immigrants while others are native-born Americans with a language other than English spoken in 
the home. Some have participated in extensive formal education in their native countries, while others have had their 
education interrupted, delayed, or have not had any formal education. As a result, these students come to school 
possessing a wide range of language competencies both in their native language and in English. 

 

The curriculum has been developed according to the Pennsylvania Standards for English Language Development which 
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has recently been aligned to the newly developed, more rigorous Pennsylvania Core/Academic Standards, thus giving 
ELs equitable access to subject area. The PA ELDS framework is designed to help educators effectively differentiate 
instruction and assessment across content areas for ELs at varying levels of English Language Proficiency (ELP). The 
framework incorporates the acquisition of social and academic language across development levels and the incremental 
demands of language through various grade levels. 

 

Implementation of the English Language Development Standards 
 

The Pennsylvania English Language Development Standards (PA ELDS) Framework must be utilized for planning 
instruction and assessment by all teachers of ELs. It is highly recommended that teachers also utilize the WIDA English 
Language Development Standards (ELDS) and associated support documents (Can-Do Descriptors, Performance 
Definitions, rubrics, etc.) in conjunction with the PA ELDS Framework for these purposes. 

 
Can-Do Descriptors 

 

The Can Do Descriptors highlight what language learners can do at various stages of language development as they 
engage in teaching and learning in academic contexts 

 

Please review the Can Do Descriptors via the link below: 
 

http://wida.us/standards/CAN_DOs/ 
 

The Pocono Mountain School District accelerates English language learning through the use and application of the 
following principles: thematic units, balanced skills, and the cognitive academic language proficiency learning approach 
(CALP skills in the academic classroom). It also includes problem solving, inferring, analyzing, synthesizing, predicting, 
applying learning strategies, learning cooperatively, integrating curriculum, establishing home/school connections, 
understanding multicultural diversity, reading authentic literature, performing successfully on authentic assessments, and 
promoting the development of positive self-esteem. ESL instruction follows the regular education scope and sequence 
English Language Arts curriculum, differentiating instruction for ELs based upon proficiency levels of students. 

 

Goals of the Program 
 

The goals of the ESL program are: 
 

• To develop survival and academic language skills so new language learners may function in society as 
rapidly as possible. 

• To develop listening skills for comprehending English in conversations and academic settings. 
• To develop English speaking skills in conversation and grade appropriate academic settings. 

• To develop the ability to read in English for a variety of purposes: information, pleasure, and 
academic development. 

• To develop the ability to write in English with unity, coherence, and appropriate structures. 

• To develop understanding and appreciation of the cultural heritage of the other students and to maintain a 
growing appreciation of their own cultural traditions and values. 

• To develop the ability to participate in society with awareness and understanding of basic concepts of 
government, customs, and traditions. 

 

And, in accordance with the district mission statement: To provide diverse opportunities for all students to become 
responsible members of the global community. 

 

Identification and Assessment of English Learners (ELs) 

At the time of school registration, all students will be given a Home Language Survey to be completed by the parents or 
guardians (See attachment #1). The ESL teachers will be informed if the Home Language Survey indicates that the 
child speaks, has spoken, or has family members communicating in a language other than English. The original student 

http://wida.us/standards/CAN_DOs/
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surveys will be kept in the students’ cumulative folders. 
 

Once a student’s Home Language Survey indicates a home language other than English, PDE’s English Learner 
Identification Procedure will be conducted and the ESL teacher will screen the student for English language proficiency 
using the WIDA screener (online or paper). The language assessment will determine English proficiency in the reading, 
writing, listening, and speaking domains (See attachment #2). 

 
According to the results of the English Learner Identification Procedure (WIDA screener (online or paper), the student 
will be identified as one of the following proficiency levels: Entering, Beginning, Developing, Expanding, Bridging and 
Reaching. A letter will inform the parents/guardians of their children’s eligibility for services, placement in the ESL 
program, level of English proficiency, method of instruction, and reclassification criteria (See attachments #3a,b). 

 
The ESL teacher will complete an ESL Information for New Students or Changes to Current Information form properly 
identifying the student for computer updates and will submit future forms for any status changes (See attachment 
#3d). 

The PA Department of Education requires that ELs are identified by one of six categories: 
• Mixed Class Bilingual 
• EL Bilingual 
• EL-Specific Transitional Instruction 

• Mixed Classes with Native Language Support 

• EL Specific English Only Instruction 

• Mixed Classes with English Only Instruction 
• Mixed Classes with English Only Support 

 

LIEP Classifications 
 
Classifications are from the point of view of services provided for each individual EL. 

 

New LIEPs Definition 

EL Bilingual Language Focus: Students should gain proficiency in both their native language 
and English with at least some instruction provided in the native language. 

Class Composition: ELs share the same native language 

Mixed Bilingual Language Focus: Approximately equal focus to English and a partner language, 
including content instruction in the partner language 

 

Class Composition: ELs and non-ELs are placed together in the same classroom 

EL-Specific Transitional 
Instruction 

Language Focus: The student’s native language is used to support English 
proficiency acquisition, but proficiency in a student’s native language is not  
a program goal 

 

Class Composition: ELs only 

Mixed Classes with 
Native Language 
Support 

Language Focus: The student’s native language is used to support English 
proficiency acquisition, but most instruction is provided in English. Support could 
be provided either inside or outside of the regular classroom. 

 

Class Composition: ELs and non-ELs are placed together in the same classroom 

EL-Specific English-only 
Instruction 

Language Focus: English language skills and content are the focus of instruction. 

The student’s native language is not used in either instruction or support 

Class Composition: ELs only 
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Mixed Classes with 
English-only 
Support 

Language Focus: English language skills and content are the focus of 
instruction. The student’s native language is not used in either instruction or 
support. Support could be provided either inside or outside of the regular 
classroom. 

 
For elementary/secondary students, the ESL and classroom teachers will establish a schedule for students to receive 
services through a push in and or pullout program. Push in or pullout should occur during English Language Arts 
instruction; however, the building principal may approve alternative scheduling. 

 

Most secondary students receive services as a core English Language Arts subject. 
 

The ESL and content classroom teachers will collaborate regularly to incorporate strategies and accommodations for use 
in the content area classes. 

 
ESL services must begin within 30 days of registration at the start of the school year. Services must begin 
within 14 days if the child is enrolled after the start of the school year. 

 

The ESL teachers will maintain the students’ ESL files. Documentation of the students’ proficiency levels will be 

maintained in the students’ ESL files until they have been successfully monitored for two consecutive years. In addition, 
copies of the WIDA Access test will be maintained in the students’ permanent record files. Students who receive services 
will be evaluated to determine yearly progress in language acquisition. 

 

The state’s annual English language proficiency assessment must be administered yearly. Other measures may include, 
but are not limited to: curriculum-based assessments, teacher observations, portfolios, and/or standardized tests. 
Assessments will reflect the academic standards and will consider listening, speaking, reading, and writing proficiency as 
well as academic progress. 

 

Parent Right to Refuse Specialized Programming 
 
Parents of ELs have the right to refuse certain separate, specialized programs and services that 
may be part of the LIEP for their children. A parent’s decision to refuse programs or services must be informed and 
voluntary. The LEA may NOT influence the decision in any way and may not make any program or placement decisions 
contingent on this decision. Placement and programming decisions may not be made without notifying parents and allowing 
them to exercise their right to refuse part or all of the separate, specialized LIEP. LEAs should proceed with the 
recommended placement in the absence of a response from the parent after they have provided the parent with all of the 
information outlined above (see attachments #3c, #3e). 

 

The Language Instructional Educational Program (LIEP) 
 
LEAs are required to thoughtfully and deliberately plan, resource, and evaluate their LIEP. The plan and 
evaluation results must be made available to all staff working with Els as well as parents of Els. Program models 
and program design Els must have equitable access to academic content for all courses in which they are 
enrolled. Regardless of the program model(s) employed, the LIEP must, at a minimum: 

• be aligned to state academic content standards for the appropriate grade level of the Els; 

• include ELD instruction delivered by properly certified teachers who hold an ESL program 
specialist certificate or who are working in conjunction with ESL certified teachers; 

• incorporate the use of the PA ELDS; 

• provide equitable access to content for Els at all language proficiency levels by providing research-based 
bilingual or sheltered instruction with fidelity; and 

• not limit the enrollment of Els in any course or academic program for which they would otherwise be eligible. 
The foregoing minimum requirements must be incorporated into the entirety of the student’s daily 
instructional time. A LEA may design its LIEP in many ways, but it must ensure that the program design meets 
the needs of its EL population and is based on research and/or a sound educational theory recognized by at 
least some experts in the field as legitimate. 
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Districts should plan their language instruction educational program (LIEP) thoughtfully to ensure that it is responsive to 
the needs of the local EL population. For example, Els at lower proficiency may require more direct English language 
developmental instruction than students at high proficiency levels who may benefit more from a embedded ELD delivered 
in a collaborative teaching (co-planning and or/co- teaching) model. 

 

ELD instruction taught by an ESL licensed teacher should not replace ELA instruction in a student’s academic program. ELD 

has its own curriculum that, although may incorporate elements of ELA or to the content areas, is unique and aligned to 
the PA ELDS. ELD may replace ELA only when the instruction is aligned to the same ELA standards as the ELA course or 
instructional period in which a student’s non-EL peers are enrolled. 

 

ELD may not replace any other core content in a student’s academic program unless it is for a limited time not to exceed 
one school year and the LEA has a plan for immediately mitigating any academic gaps that result. (See attachment #8). 

 

Scheduling 
 

An Els program or schedule of classes should not be based solely on a single test score whenever additional information is 
available. A program placement or schedule of courses should be based on all available information related to language and 
academic needs. 

 

English language acquisition is not linear. In order to be responsive to the needs of the individual Els, programs should 
be flexible, allowing for instructional/schedule/program adjustments and changes as needed annually and throughout 
the school year based on input from ESL and other teachers. 

 

Appropriate Resourcing of the LIEP 

Appropriate resourcing of the program includes, but is not limited to: 

• Employing an adequate number of properly licensed ESL teachers to ensure that English language 
development (ELD) instruction is delivered to Els based on their needs. 

• Ensuring that there is a sufficient amount of time available for ESL teachers to collaborate with content teachers 
in order to ensure that content is made accessible to Els and to monitor the progress of Els in content classes. 

• Purchasing and maintaining specialized materials to support Els (native language literature, 
translation dictionaries, reference  materials, etc.). 

• Ensuring that the LIEP is provided with the same resources as other academic programs in the 
district/school (comparable technology, classroom spaces, consumables, a planned ELD curriculum, etc.). 

• Providing for adequate professional development to ensure that all staff working with Els are properly trained 
according to their role to implement supports that overcome language barriers. 

 

Staffing and Professional Development 
 
All LEAs in which Els are enrolled must offer annual professional development related to ELD/ESL for all LEA personnel as 

part of the Professional Development Act 48 Plan. 
 

All ESL teachers are highly qualified, Pennsylvania certified teachers with ESL Program Specialist certifications. Staff 
development opportunities will be provided and encouraged by the district. All new district teachers will receive ESL training 
as a part of the induction process. 
 

Communication with Parents 

LEAs are required to provide all important information to parents who are not proficient in English in a language or mode 
of communication that they understand. If it is not practical for the LEA to provide a written translation because the 
parents’ language is not a common language, then the LEA may use a cover page explaining in the parents’ language how 
they may have the document translated orally. To provide parents with effective communication, interpreters or 

translators must understand and be able to express in both languages any specialized terms or concepts used in the 
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communication. It is also important that translators or interpreters understand the ethics of interpreting and translating 
and the need for confidentiality. Relying on students, siblings, or friends is not appropriate for translations that require 
confidentiality (e.g. parent-teacher conferences, discipline, participation in special services, etc.). Moreover, translators and 
interpreters should also be competent in interpreting or translating information or documents that require the knowledge 
of specialized terms or concepts in both languages (Pocono Mountain School District utilizes the services of TransPerfect). 

 

The Pocono Mountain School District will ensure that parents are aware of the options, programs, policies, and procedures 
of the ESL program. School related documents may be provided by SAS Translation Library, a document translation 
service provided by PDE. Communication with the parents of English Learners, who may also be learning English, will be 
clear and presented in a mode and/or language they understand. The school district will need sufficient notice to arrange 
for communication assistance. 

 

Grading of ELs 
 
LEAs must utilize the same grading system for ELs in content courses as they do for all students (e.g. pass/fail is 
inappropriate for ELs if other students receive a letter grade). For ELD courses or instructional periods taught by a 
licensed ESL teacher in an all-EL setting, any grading system that meaningfully conveys information about progress 
and/or achievement may be used. 

 

In addition to the information that is provided to all students, LEAs must communicate information related to English 
language proficiency and/or progress to parents at least annually. 
 

Elementary Grading (K – 2) 

The classroom teachers will be responsible for entering the grades for the ELs. Grades K-2 will receive a developmental 

report card. 

 

Elementary Grading (Grades 3-6) 

The BEC (July 2017) stipulates that ELs must be graded using the same grading system as all other students. Related 

Arts teachers will not assign a grade of “N” or “U” without consulting the ESL teacher. 

 
Grading for ELs will be accomplished with a high degree of collaboration between the ESL teachers and the classroom 
teachers. Grades will reflect the students’ performances on a variety of assessments. If there is a concern that an EL 
should receive an unsatisfactory grade, the classroom teacher, ESL teacher, and building administrator will meet to 
determine the final grade. 

 

Secondary Grading (Grades 7–12) 
 
All ELs will receive numeric grades. Students’ grades should reflect their achievements after appropriate accommodations 
have been made by the content teacher. Grades will reflect the students’ performances on a variety of assessments. See 
district Student Handbook for other grading guidelines.  Concerns by the content area teacher regarding an EL should be 
directed to the building ESL teacher. No EL should fail due to a language barrier. If there is a concern that an EL should 
receive an unsatisfactory grade, a grade less than 65, the content teacher and ESL teacher will meet to determine the 
final grade. Any concerns should be reviewed with the administrator. 
 

Retention of ELs 
 
An EL may not be retained in a grade based solely on his/her lack of English proficiency. LEAs must provide evidence that 
all appropriate modifications and accommodations to instruction and assessment aligned to the student’s English language 
proficiency to allow the EL meaningful access to the general curriculum as well as to promote second language learning 
were implemented and documented over time prior to considering grade retention. 
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ELs participating in the ESL program will be evaluated for retention by the principal in consultation with the ESL teacher, 
classroom teachers, and parents. Consultations will determine if students have made insufficient progress in English 
proficiency and/or academic development. If lack of English proficiency is what delays the mastery of academic objectives, 
then placement will be age appropriate. 

 

Reporting Progress 
 
Report Cards/Progress Reports: 
LEAs may utilize the report card/progress report to communicate English language development information to parents of 
ELs or they may utilize a separate communication mechanism. If a LEA chooses to include English language development 
information on the report card, then it must ensure that the information provided is understandable and useful to engage 

parents in the education of their children. 
 

High School Transcripts: 
The English learner designation and/or English language development information must not appear on an EL’s high school 
transcript unless it is part of a course title or code. 

 
The system for reporting progress will include written reports, parent conferences, report cards, progress reports, and 
assessments. The documentation will reflect progress within the ESL class and the content area classes (See attachment 
#4a, b). Records of progress will be kept in the students’ ESL files. 
 

Area Vocational-Technical Schools (AVTSs)/ Career and Technical 

Centers (CTCs) 

ELs may not be denied access to participate in programs at AVTSs/CTCs based solely on English language proficiency. ELs 

participating in vocational programs must receive ELD instruction appropriate to their level of proficiency and content-area 
instruction must be aligned to the student’s English language proficiency level. Comprehensive AVTS/ CTC schools are 
responsible for providing the LIEP and staffing for ELs as outlined in this document. 
 

Annual Assessment of ELs 
 
The annual state English language proficiency (ELP) assessment, ACCESS for ELs, is required by federal law. The results of 
the state ELP assessment are used to measure students’ English language proficiency and progress in each of the four 
language domains (i.e., reading, writing, speaking and listening/understanding). The LEA must maintain these score results 
in the student’s permanent record folder. 

 

There is no provision that allows parents to opt their children out of annual ELP testing. 
 

ELs participate in all other annual state-required assessments (e.g. PSSA, Keystone exams) according to those testing 
guidelines. 
 

Testing Accommodations 
 
The testing accommodations allowable for ELs on state academic achievement assessments are published annually by 
PDE. Testing accommodations allowable for ELs on the ACCESS for ELLs are published annually by the WIDA 
Consortium. 

 

In order to achieve academic standards, ELs will be scheduled in content area classes with the understanding that they 
may not be able to comprehend all of the instruction. Content area instruction will be aligned with the corresponding 
standards and adapted to meet the needs of the ELs. ESL teachers will be able to provide examples of appropriate 
accommodations as needed (See attachment 
#14). 
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RECLASSIFICATION, MONITORING, AND REDESIGNATION OF ELs 
• LEAs must include in their LIEP uniform procedures in accordance with state requirements for: 
• reclassifying ELs as former ELs (FELs) when they attain proficiency 

• actively monitoring the progress of FELs for a period of two years after reclassification and reporting 
students to the state in a monitor status for an additional two years, and 

• re-designating FELs as active ELs if they struggle academically as a result of persistent language 
barriers. This procedure must include steps to ensure that the nature of the challenge for the former EL 
is language-based and not academic. 

 

Child Study Team/Instructional Support Team 
 
Every effort will be made to accommodate the learning needs of ELs. If ELs are not demonstrating progress in ESL and/or 
core subjects, they will be referred to the Child Study Team (CST), at the secondary level, or the Instructional Support 
Team (IST), at the elementary level, for further diagnostic assessments and/or evaluation. 

In addition, ESL specialists will attend data analysis team meetings to ensure research-based interventions will be used to 
meet the needs of their learners. If necessary, ELs will be progress monitored and careful data analysis will be 
maintained. To assist with the accuracy of referring ELs, the ESL teachers will provide information to document the 
students’ ESL assessment data & history. 

 

Speech 
 
It is extremely important that students are not misidentified as having speech/language impairments when unresolved 
bilingual issues may be the cause. Children who have been exposed to multiple languages or have learned other 
languages may need extended time to master English. They should not be compared to children who have only been 
exposed to English (See attachments #6 & 7). 

 

The ESL teacher and the speech/language specialist will need to consult to determine the appropriateness 
of services. 
 

ELs Suspected of or Having a Disability 
 
Some ELs may have a disability and qualify for special education services. This could be determined at the time of 
enrollment if a student arrives with a valid individualized education program (IEP) or at some point during the school year. 

 

The Pocono Mountain School District will not place students in a special education program based on their limited English 
proficiencies. The guidelines and timeframes for special education will be the same for both EL and non-EL students in 
accordance with the Individuals with Disabilities Education Act. All procedures for the screening, evaluation, IEP, and the 
provision of services and/or instruction must be in compliance with the Individuals with Disabilities Education Act (IDEA) 
and PA Chapter 14 Regulations. 

 
District psychologists will conduct an evaluation when appropriate. Bilingual psychologists may be necessary to administer 
the evaluation in the student’s native language to determine the child’s eligibility for special education services. Student 
referrals will be made in collaboration with the ESL teacher and the regular classroom teachers. The special education 
process will be explained or translated to the parent in their native language if necessary to ensure awareness of the 
process and parental rights. 
Parents will be notified of the results of the Evaluation Report (ER) through translation in their native language if 

necessary. Based on the results, if an EL has been identified as needing special education instruction, an IEP will be 
written for that student. The team developing the IEP, may include the following people: an ESL teacher, a special 
education teacher, parents/guardians, a counselor, regular education teacher, a psychologist, and Local Education 
Authority (LEA). At the meeting, a translator may be needed to assist the parents in understanding the process as well as 
enable the parent to have input in the IEP decision process. The learning support case manager is responsible to 
ascertain if translation is required. The learning support caseworker will contact the Special Education Supervisor to 
arrange translation via TransPerfect Remote Interpreting. 
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ELs identified as needing special education services may continue to receive ESL services as determined by the IEPs.  ESL 
services will be noted in the section of ‘specially designed instruction’ in the IEPs. 
Copies of the Home Language Surveys will be attached in the IEP folders. The ESL teacher will provide ESL instruction, 
and the appropriately qualified special education teachers will give special education services. Special needs may override 
the need for ESL services. 
 

 

Right to Dual Services 
 
LIEP and special education programming are not mutually exclusive. Special education services do not replace English 

language development services or vice versa. ELs must be afforded all supports, resources, and programming for which 
they are eligible. In other words, ELs are eligible for special education services if they meet IEP eligibility criteria and, 
conversely, students with a disability are eligible for English language development programming if they are identified 
as an ELs. 
 

Identification 

There is no waiting period for making a disability determination for an EL. A child must not be determined to be a child with 
a disability if the determinant factor for that finding is lack of English proficiency. 
 

Programming Considerations 
 
English language development instruction or English as a second language is part of an EL’s general academic program and 
must be included in an academic program for ELs with disabilities. This content must be delivered by a properly trained and 
certified ESL teacher either directly or by a special education teacher who is working in collaboration with an ESL teacher. 
The IEP team, which must include an ESL professional, must take into account the language needs of an EL with a 
disability when considering program design and placement. 
 

Reclassification 
 
An EL who has a disability must meet the state's definition of English proficient in order to be reclassified as a former EL. 
This definition and the provisions for reclassification can be found in the Reclassification, Monitoring, and Re-designation 
of ELs section of this document (See attachment #10). 
 
The PDE's Bureau of Special Education and Bureau of Teaching and Learning have developed published guidance 
documents and other resources that address the needs of ELs with disabilities. This library is available at the PaTTAN 
publications site. 
 

 

Reclassification ELs 
 
Districts must employ uniform procedures in accordance with state requirements for reclassifying ELs as former ELs (FELs) 
when they attain proficiency. Reclassification of current ELs to former ELs takes place annually between June and September. 
 
An EL must demonstrate the ability to access challenging academic content and interact with other students and teachers 
both academically and socially in an English language setting in order to be considered for reclassification. Evidence of this 
ability is demonstrated by the student on the annual English language proficiency assessment, ACCESS for ELLS, and 
gathered by teachers using standardized language use inventories (See attachment #9). 

When students meet the reclassification criteria, the ESL teachers will complete FEL forms which will be placed in the 

students’ ESL files (See attachment #10a, #10b). 
 

https://www.pattan.net/Multi-Tiered-System-of-Support/English-Learners
https://www.pattan.net/Multi-Tiered-System-of-Support/English-Learners
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The ESL teachers will notify the parents/guardians of the change in status from serviced to monitor (FEL) in writing 
(See attachment #11a, #11b). 

 

Active Monitoring Period-first Two Years After Reclassification 
 
Districts must ensure that ELs in the first two years after reclassification do no struggle academically as a result of 
persistent language barriers. In order to do this, districts must develop and implement a process for actively monitoring 
students’ progress and achievement in the general academic program delivered without specialized, planned language 
supports. Student monitoring will occur formally at the end of each marking period and informally throughout the school 
year (See attachment #12). 

 

Monitoring will consist of the following measures of student progress: grades, test scores, student performance, and teacher 
observations. The monitoring form will be distributed and reviewed by the ESL teacher and maintained in the student’s ESL 
file. 
 
 
 

RE-Designating Former ELs 
 
If it is determined during the active monitoring phase that an EL is struggling academically as a result of persistent 
language barriers, then the district must have plans in place to re-designate that former EL as an active EL and re-enroll 
him/her in the LIEP. The district must demonstrate that the FEL is struggling as a result of persistent language acquisition 
needs and not academic needs, which require academic supports and/or interventions.  
 
The ESL teacher will meet with the classroom teachers and re-evaluate the student’s needs. A plan of action will be 
formulated that may include remaining in the mainstream classroom with additional adaptations and modifications, 
receiving additional academic support services, or returning to daily ESL services. This information will be maintained in 
the ELs ESL file. 

 

Additional Monitoring Period-Third and Fourth Years After 

Reclassification 
 
Districts are required to continue reporting FELs to the state in PIMS for an additional two years after the active monitoring 
period. Districts are no longer required to actively monitor the progress and academic achievement of ELs in the general 
education program during these years. At the end of the fourth year after reclassification, ELs are coded as Former ELs-no 
longer monitored for the remainder of time in their school. 
 

Progress EL Monitoring 
 
The Pocono Mountain School District is a part of a Pennsylvania statewide consortium, through the Lincoln Intermediate Unit 

12, for language proficiency with the LAS Links program. The program is aligned with the WIDA standards and is utilized 
twice during the school year. The LAS Links performance is linked to ACCESS testing and allows the data obtained to gauge 
how students will potentially perform on the ACCESS test.  First year NES designated students are not required to be progress 
monitored.   
 

ESL - Tier Interventions and Benchmark Testing 
 

• ELs in Tiered Intervention will be progress monitored as long as they are not a first year NES student. 

• Progress monitoring will be administered by the designated benchmark teacher.  
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Identification of PHLOTE Students 

PHLOTE (Primary Home Language Other Than English) students may have completed an ESL program or have never been 
serviced in ESL. Records on these students will be kept in the district computer system. PHLOTE information will be 
shared using the ESL Information For New Students or Changes to Current Information form. 

 

Foreign Exchange Students 
 
Foreign exchange students come to our country to experience the American culture and at the same time provide our 
students with the opportunity to learn from other cultures. The Pennsylvania Department of Education supports the 
educational and cultural values of these programs and encourages Local Education Agencies (LEAs) to participate and 

support these cultural enriching programs. 

 
LEAs are required to screen foreign exchange students using the state EL identification procedure. If foreign exchange 
students are identified as ELs, then they must: 

 
• Be placed with the LEAs  language instruction educational program(LIEP) as appropriate based on their language 

proficiency, 

• Be reported in the PIMS data collection as active  ELs, 

• Participate in the annual state English language proficiency assessment (ACCESS for ElLs) and 

• Participate in the PSSA/Keystone Exams. Their results are attributed to the host family's district of residence and 

to the state. 
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Attachment #1 
 
 
 

 
 

HOME LANGUAGE SURVEY  
 

ALL newly registering students regardless of race, nationality, or language origin MUST complete this form. Federal law 

requires that all Local Education Agencies (LEAs) utilize a non-biased procedure for identifying which students are potential 

English Learners (ELs) in order to provide appropriate language instruction educational programs and services. Given this 

responsibility, LEAs have the right to ask for the information contained on this and other forms associated with the 

identification process. 

Student Information (Parents/Guardians should complete this section): 

Child’s first name:  ______________________________________________________  

Child’s family name:  ______________________________________________________ 

Child’s Date of Birth:  ___________________________ 

(Month/Day/Year) 

 

Questions for Parents or Guardians 

1. Is a language other than English spoken in the child’s home?   No     Yes  (language) _______________  

2. Does your child communicate in a language other than English?  No     Yes  (language) _______________  

3. What is the language that your child first learned to speak? _______________________ 

 

Parent/Guardian Signature:                                                                                  Date: 

Interpreter Provided       No       Yes 

 
 
 
 

 
April 2024 
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Attachment #2 

                            

  

English Learner Identification Procedure Grades  

K-12  

 

(See Pre-K identification guidance for Pre-K students)  

☐ STEP 1: Review the Home Language Survey.   

 •  If the HLS indicates a language other than English for any question, proceed to STEP 2.   

NOTE: Pidgin and creole variations of English (e.g. English spoken in Liberia or Cameroon) constitute a 

language other than English for identification purposes.  

☐ STEP 2: Conduct family interview to determine if the student is potentially an EL. Use an interpreter if 

necessary.   

Family Interview  
Conducted by district-trained enrollment personnel - not to be completed by the parent/guardian  

Interviewed:    

 Date:    Phone:    

 Name of Student:    PASID:    

 Students Date of Birth:    Age:    

Student’s Date of Entry to U.S. (if born in the U.S., then same as DOB):    

 Parent Country of Origin (optional):    Student Country of Origin:    

Parents’ Primary Country of Education (optional):    
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Complete the following table for the student. Indicate if the student moved schools, states, or countries 

during a school year.  

Grade  State (City & School if PA)  Country  Primary Language of Instruction  

Pre K        

K        

1        

2        

3        

4        

5        

6        

7        

8        

9        

10        

11        

12        

  

1. Is this student a Native Alaskan, Native American, or Native Hawaiian?    

 ☐  YES    ☐  NO  

2. Is this student’s language influenced by a Tribal language through a parent, grandparent, relative, or 

guardian?  

 ☐  YES    ☐  NO  

  

3. When at home, how often does this student hear a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never    

  

4. When at home, how often does this student speak a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never    

  

5. When interacting with their parents or guardians, how often does this student hear a language other 

than English?  

 ☐  Always    ☐  Occasionally ☐ Never    

  

6. Within the last 12 months, when interacting with caregivers other than parents/guardians, how often 

did this student hear or use a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never  

  

7. When interacting with siblings or other children in their home, how often does this student hear or 

use a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never    
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Review of the family interview must be conducted by an ESL professional.   

Based on the answers to the interview questions, determine if the second language exposure/use is 

significant and tied to the national origin of the student/parent(s)/guardian(s) or is superficial in nature 

(e.g., the parent is learning a language and uses it on occasion within the home). Ensure that the 

parent/guardian understands the HLS and has completed it accurately during the parent interview. The 

HLS should not be completed again at a later date. If the student’s development of English may have 

been impacted by exposure to another language in any way, and that language is tied to their or their 

parents’ national origin, then proceed to STEP 3.    

Comments:  

  

☐ STEP 3: If the student has an IEP or is suspected of having a disability (e.g. the parent states 

that the student has a disability), then see Appendix A before proceeding.   

  

☐ STEP 4: Conduct a review of the student’s academic records from previous schooling if available. 

Look for compelling evidence that the student has sufficient English proficiency to benefit 

from instruction in English without specialized supports or accommodations. Acceptable 

evidence might include scores from standardized summative or interim tests in English, 

passing grades for core content classes conducted in English, and/or work samples. If 

the academic records are not available, or they do not contain compelling evidence of 

English proficiency, then proceed to STEP 5.  

  
NOTE:   

  
A newly enrolling student who has an ACCESS overall composite proficiency level score from the 

previous school year (even from another state) that does not meet or exceed 4.5 may not be 

rescreened for the purpose of identification. In this case, skip to STEP 6. If a student has an ACCESS 

overall composite proficiency level score from the previous school year that meets or exceeds 4.5, then 

the student may be reclassified if the additional criteria from the state-defined reclassification guidance 

are met (i.e. language use evaluations can be conducted prior to October 1).  

  
If a newly enrolling student has an ACCESS overall composite proficiency level score from a previous 

district that is more than one year old (i.e. two or more years prior to the current year), then proceed to 

step 5 (screening) regardless of the previous score to determine the EL status. If the student exceeds 

the screener cut score for identification as an EL, then the student may be coded as never-EL and the 

identification process is complete.   
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☐ STEP 5:  Screen the student for English language proficiency using the K Screener, K MODEL, 

WIDA screener (online or paper), or WIDA MODEL screener. Record the screening 

scores below. See Appendix D for information about the appropriate test form to 

administer.   

Listening PL  Speaking PL  Reading PL  Writing PL  Literacy CPL  Oral CPL  Overall CPL  

              

   
If the student’s scores meet the criteria for identification as an EL on the following table, 

then proceed to STEP 6. If not, then the student is not an EL and this process is complete.  

Grade Level  Screener  Criteria for identification as an EL  

Kindergarten  K MODEL  

1st semester K: Assess oral language  Oral 

language composite below 5.0  

  

2nd semester K: Assess all 4 domains  

Oral language proficiency level below 5.0   

OR  

Literacy Composite below 4.0  

Kindergarten  K Screener  

1st semester K: Assess Oral Language  Oral 

language composite below 5.0   

  

2nd semester K: Assess all 4 domains  

Oral language proficiency level below 5.0   

OR  

Literacy Composite below 4.0  

1st semester 
1st grade  K MODEL  

Assess all 4 domains  

Overall composite proficiency level below 5.0   

1st semester 
1st grade  K Screener  

Assess all 4 domains  
Overall composite proficiency level below 5.0   

1-12  WIDA Screener  Overall composite proficiency level below 5.0  

1-12  MODEL Screener  Overall composite proficiency level below 5.0  

K-12  
WIDA Alternate 

Screener*  
Overall composite proficiency level below 4.0  

  
* See the Alternate Screener guidance on the Identification of ELs webpage for eligibility and use 

information.   

  
NOTE: In limited cases a student may not be able to complete the WIDA Screener, either because a 

disability prevents valid administration or because the student does not participate after in-person 

screening has been offered and attempted. The LEA must document the attempts made to screen 

the student, the reason screening could not be completed, and the evidence relied upon. Only then 

should the determination of EL status be made from the remaining available evidence gathered from 

the HLS, parent interview, and academic records review. This process may support an identification 

determination only in the limited circumstances as described above. It is not a substitute for screening 

students who can be screened in-person, and it must not be treated as a routine alternative to in-

person screening  

 If reasonable evidence of English proficiency cannot be determined based upon HLS, parent 

interview, and academic records, the student must be identified as an EL. This determination must 

still be made within the required identification timelines. A parent's decision to decline EL program 

https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/screening-identification-and-placement
https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/screening-identification-and-placement
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services, or a request to avoid in-person testing, does not relieve the LEA of its obligation to screen 

and identify the student.  

If the student cannot participate in particular domains of the screener due to a disability, then the 

student must meet the minimum cutoff in each of the individual domains independently. For example, 

if a 3rd grade student can only participate in the reading and writing domains because of a disability 

affecting their oral language, then the student must meet a 5.0 in both the reading and writing 

domains to be considered proficient. A composite score cannot be calculated from fewer than all four 

domains for the screener instruments.   

☐ STEP 6: OPTIONAL - Screen the student for native language proficiency if a screening instrument is 

available locally. Record the score(s). If no screening instrument is available, then 

proceed to STEP 7. PDE does not endorse or provide specific native language 

screening instruments.   

Name of screener  Score(s)  Score descriptor  

      

  

☐ STEP 7: Determine if this is a student with limited or interrupted formal education (SLIFE) using 

the criteria below:  

  

• Is enrolling after grade two, AND  

  

• Has a Literacy score of less than 3.5 on the MODEL Screener or WIDA Screener, AND  

  

• Has at least two fewer years of age-appropriate schooling* than peers – OR – has disenrolled 

from U.S. schools to enroll in schools in other countries (including Puerto Rico) more than two 

times in the past four years, AND  

  

• Has limited encoding/decoding skills in their native language (as indicated by the family 

interview and/or native language measures and/or review of academic records and/or local 

measures)  

* NOTE: For the purposes of SLIFE identification, “age-appropriate schooling” means continuous, 

curriculum-based instruction in core academic subjects prior to district enrollment (e.g., Was 

instruction intermittent or unstandardized? Was curriculum/instruction narrow in scope? Did the 

curriculum include core subjects and skills roughly equivalent to those included in U.S. schools prior 

to enrollment?). The intent of this determination is to identify whether limited or interrupted schooling 

could have contributed to substantial gaps in literacy and numeracy compared with grade-level peers. 

This should be established through review of records and/or interviews with parents and students 

about the nature and continuity of prior schooling.   

Does this student have limited or interrupted formal education?  
☐  YES (the student should be coded as 06 in PIMS)    

☐  NO    

Proceed to STEP 8.     
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☐ STEP 8:  Determine the most appropriate language instruction educational program  

(LIEP) based on the student’s English language proficiency and native language 

proficiency if available.  

NOTE:  If the student has an IEP, then EL and Special Education personnel MUST 

collaborate to determine program and academic placement.  

Program Placement:    

Proceed to STEP 9.  

☐ STEP 9: Provide the parent with a detailed program description and explain the identification and 

placement decision. The parent has the right to refuse placement in specialized, separate 

LIEP components. See PDE guidance concerning parental right to refuse services. 

Proceed to STEP 10.  

  
☐ STEP 10: The parent accepts or refuses placement in part or in whole in the LIEP. If, after the district 

notifies the parent of their option to refuse specialized LIEP services, the parent does not 

respond in a timely manner, then the district may proceed with the recommended 

program placement.  Proceed to STEP 11.  

  
☐ STEP 11:  If your district participates in Title III, explain the services offered and their right to opt out 

of all of some of those services. If, after the district notifies the parent/guardian of their 

option to opt out of Title III services, the parent does not respond in a timely manner, then 

the district may proceed with enrolling the student in the Title III services.  Proceed to 

STEP 12.  

  
NOTE: This applies to discrete services/programs (e.g. after-school tutoring, summer 

school programs, the use of technology purchased with Tile III funds, etc.). If, for 

example, Title III is being used for professional development for staff working with ELs, 

then there is no discrete service of which parents may opt out.   

  
☐ STEP 12: Notify the receiving school of student’s identification and placement. Proceed to STEP 13.  

  
☐ STEP 13: Initiate an active service record in the district SIS. If the student has limited or interrupted 

formal education, then ensure that LIFE is identified. If the student will participate in Title 

III funded services, then ensure that the student is identified as participating in Title III. 

NOTE: Not all ELs in a district that receives Title III funds are participating in Title III. 

Proceed to STEP 14.     

☐ STEP 14: Schedule the student based on program placement and English language proficiency.   

NOTE: The school is responsible for ensuring that all teachers with whom ELs are 

scheduled have English language proficiency information for their ELs. This includes 

general education teachers.  

 The procedure is complete. Attach the HLS form and parent refusal acknowledgement form (if 
completed) to this form and file them in student’s record. Copies of this form should be given to ESL 
and general education teachers who will be working with this student. This information can be 
documented and/or shared electronically.     

https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/guidance-for-parent-right-to-refuse-the-liep.html
https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/guidance-for-parent-right-to-refuse-the-liep.html
https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/guidance-for-parent-right-to-refuse-the-liep.html
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Appendix A  
Students who have or are suspected of having a disability   

If a student arrives with an IEP or is suspected of having a disability (i.e. parent informs enrollment 

personnel that the student has a disability), then enrollment personnel must coordinate with Special 

Education staff to complete this procedure. NOTE: The identification process must be completed within 

the timelines prescribed in this procedure.   

If the student arrives with an IEP:  

Screening, if required, must be completed with appropriate accommodations and the test results must 

be interpreted in consultation with Special Education personnel.   

If the student is suspected of having a disability but a formal determination cannot be made prior 

to completing this procedure:  

Screening, if required, must be completed with any administrative considerations, universal tools, or 

accommodations that the ESL/SPED educators deem necessary. This procedure must be completed in 

accordance with these guidelines and the student must be placed in the appropriate language 

instruction educational program (LIEP) based on all available information at the time of the identification 

procedure.  

If, after the student is placed in the LIEP, the student is determined to have a disability that may have 

affected the screening (e.g. requires a testing accommodation that was not offered), then the student 

may be re-screened using the appropriate accommodations. If the student does not meet the criteria for 

identification as an EL based on this subsequent testing, then the district must contact PDE to remove 

the EL identifier and the student should be removed from the LIEP.   

If a student cannot complete all domains of the screener due to a disability:  

The determination must be based on the domains that can be completed by applying the appropriate 

cutoff score to all completed domains individually. For example, if a 4 th grade student can only complete 

the reading and writing domains, then he/she must achieve a proficiency level of 5.0 or above in both 

reading and writing to exclude them from identification as an EL.   

If a student cannot complete any domains of the screener due to a disability:  

The identification decision must be based on the available evidence gathered from the home language 

survey, the family interview, and the records review. If the HLS indicates a language other than English, 

the family interview confirms that it is tied to national origin, and academic records or other available 

information do not supply compelling evidence of English proficiency, then the student should be 

identified as an EL.   
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Appendix B  
English Learner (EL) Identification Procedure Flowchart  

  

  

* For second semester kindergarten students and first grade students who take the kindergarten screener, BOTH 

oral language domains must meet or exceed 5.0 AND literacy domains must meet or exceed 4.0.   

 Note A:  
A student who comes from an environment where English is not the dominant language or who has been exposed 

to another language (HLS indicates other languages) is not necessarily an EL and does not necessarily need to 

be screened for English language proficiency if there is compelling evidence suggesting that the student is 

proficient in English. Parent permission to screen for language proficiency is NOT required; however, a parent 

( K Screener   *   
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interview must be conducted prior to screening. The parent interview should be standardized to some degree (see 

parent interview on pages 1 and 2) and the information gathered should be filed with the student’s other 

enrollment documentation. The parent interview can serve to determine whether or not to screen a potential EL. If 

the evidence gathered during the parent interview is indeterminate, then an academic records review may be 

used to indicate English proficiency and preclude screening. LEAs are free to add any additional questions to the 

parent interview that may be necessary to effectively determine the nature of the exposure to another language 

and/or to help establish English proficiency.   

Note B:  

If, after the parent interview, it is unclear whether or not a student should be screened for English proficiency, 

then a thorough review of any available academic records should be conducted to find evidence of English 

language proficiency. Some examples of this type of evidence are:  

• Transcripts from previously attended U.S. schools with passing grades in core content classes  
• Statewide assessment results from previously attended U.S. schools indicating English proficiency (may 

be from other states)  
• District assessment results from previously attended U.S. schools indicating English proficiency (may be 

from other states)  

• Notes and/or other less formal indicators regarding language proficiency contained in the student’s 

academic records  
• Work samples indicating a level of proficiency equal to the WIDA Performance Level Descriptors for level 

5 or higher.   

NOTE: A determination of English proficiency for the purpose of precluding screening MUST be based on 

compelling and robust evidence and must include all four domains of language (reading, writing, speaking, and 

listening).   

Note C:  

If the student has an IEP, then EL and Special Education personnel MUST collaborate to determine program and 

academic placement. The process must be completed within 30 calendar days for students enrolling at the start of 

the school year or within 14 calendar days for students who enroll after the start of school.   

  



 

33 

   

Appendix C 
EL Identification for students who have or are suspected of having a  

disability at the time of enrollment  

  

1 ALL completed domains for students in grades 1-12 must meet the 5.0 cutoff. For second semester kindergarten 

students and first grade students who take the kindergarten screener, oral language domains must meet or exceed 

5.0 and literacy domains must meet or exceed 4.0.   
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Appendix C (cont.)  
EL Identification for students who are determined to have a  

disability after being placed in the LIEP  

  

1 All completed domains for students in grades 1-12 must meet the 5.0 cutoff. For second semester kindergarten 

students and first grade students who take the kindergarten screener, oral language domains must meet or exceed 

5.0 and literacy domains must meet or exceed 4.0.   
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Appendix D 
 
Selection of appropriate grade-level cluster test forms  

See the tables below for selection of the appropriate screener to use for each grade.  WIDA 

Screener Selection  

  

* Districts have the option of using the grade 1 WIDA Screener, the Kindergarten MODEL, or K Screener for first semester 1st graders.   

  

WIDA MODEL Selection  

  

  
WIDA K Screener  

  
  

WIDA Alternate Screener  
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Attachment #3a 
 

English Learner Program Placement  

Initial Placement  
  

Name of Student: _____________________________________________________   

  

Date: __________________________________   

   

School Location: ______________________________________________________  

  

Dear Parent or Guardian:   

Your child has been identified as an English learner. This letter provides information about your child’s proficiency in English 

and the services that the school will provide to help your child become proficient in English and succeed academically This 

letter provides information about how we determined that your child is an English learner and other important information.   

  

Education law requires that we provide you with this information and that you understand it. If you need assistance 

understanding this letter, please contact:   

  

Name: __________________________________________________________  

  

Title: ___________________________________________________________  

  

Email: __________________________________________________________  

  

Phone: __________________________________________________________   

   

If you need an interpreter, please tell us and we will make one available to you.   

  

Your child will receive instruction in our school district’s language instruction educational program (LIEP), which is designed 

to overcome language barriers, making content comprehensible, and to help him/her develop their English language 

proficiency.     

  

When you completed the home language survey at the time of enrollment, you indicated that your child speaks or is/was 

exposed to a language other than English. We also verified this during the parent interview. Because of this, we gave your child 

an English proficiency test. Based on the results of this test, your child is eligible to participate in the LIEP. The specific 

supports and services that your child will receive in the LIEP will be based on the results from this test (initially), how well 

your child is doing in school, and other educational information about your child that teachers will compile throughout the 

course of the year.   

  

The LIEP is designed to help your child learn English so that your child will be able to meet academic standards, succeed in 

school, and eventually graduate from high school. If your child has a disability and an Individualized Education Program (IEP), 

personnel in the LIEP will work closely with the special education staff to ensure that all supports and services are provided 

and that they complement each other.   
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The name of the English proficiency test your child took is:   

  

_____WIDA Screener for Kindergarten  

  

_____WIDA Screener   

  

_____WIDA Kindergarten MODEL Screener  

  

_____WIDA MODEL Screener   

  

Your student’s overall level of English Proficiency is: __________   

  

The highest score possible is 6.0. The level needed to be eligible to exit the LIEP is 4.5 overall composite, along with 

qualifying scores from teacher observations at the time of exit.   

  

The overall approach to instruction used in your child’s LIEP is:   

  

_____ Bilingual education   
This includes Dual Language, Two-Way Immersion, Transitional Bilingual, and Developmental Bilingual programs: 

Instruction in all or most content areas is provided in both English and your child’s home language.  

  

_____ English instruction with native language support  

This includes Sheltered English Instruction, Structured English Immersion, and Specially designed academic 

instruction delivered in English: Instruction is provided in English with some support in your child’s native language 

and adapted to the student’s English proficiency level. This instructional method is used to make academic instruction 

in English understandable to English learners. This will help them acquire proficiency in English while at the same 

time learning other academic content such as math, science, English language arts, and social studies. English language 

development instruction may be provided within content classes or separately by an ESL teacher as part of the 

program.   

  

If direct and separate ELD classes are part of this program, your child will be scheduled for ELD instruction for 

______ hours per day ______ days per week.   

  

_____ English-only instruction  

This includes Sheltered English Instruction, Structured English Immersion, and Specially designed academic 

instruction delivered in English: Instruction is provided in English and adapted to the student’s English proficiency 

level. This instructional method is used to make academic instruction in English understandable to English learners. 

This will help them acquire proficiency in English while at the same time learning other academic content such as 

math, science, English language arts, and social studies. English language development instruction may be provided 

within content classes or separately by an ESL teacher as part of the program.  

  

If direct and separate ELD classes are part of this program, your child will be scheduled for ELD instruction for 

______ hours per day ______ days per week.   

   

_____ Other: _____________________________________________________________  

  

________________________________________________________________________  

  

________________________________________________________________________   
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All program categories listed above include supports to make content comprehensible for your child in all classes while helping 

him/her to develop their English skills.   

You have a right to refuse your child’s participation in certain specialized and separate components of the LIEP. This right is 

explained on another form that will be provided to you by the district at the time of enrollment.   

  

Title III Participation (complete only if the district receives Title III funding)  
Our district receives funding from the United States Department of Education under a program called Title III. This program 

provides funding for supplemental services that enhance the existing LIEP in the district. The district uses Title III funds for 

the following activities:  

  

___________________________________________________________________________  

  

___________________________________________________________________________  

  

___________________________________________________________________________  

  

___________________________________________________________________________  

  

You may elect to opt your child out of any Title III activities that are not integrated into the academic program at the school. 

For example, you may opt out of after school programs, summer programs, field trips, or tutoring. However, you may not, for 

example, opt your child out of receiving the benefits of professional development in which all staff participate.   

  

If you wish to opt out of any of the Title III-funded activities listed above that you may opt out of, you may request to do so, 

and you will be required to complete an opt out form.  

  

Please contact the person below if you would like to request more information about the LIEP or the Title III supplemental 

programs available.    

  

Name: __________________________________________________________   

  

Title: ___________________________________________________________    

  

Email: __________________________________________________________  

  

Phone: ___________________________________________________________   
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Attachment #3b 

English Learner Program Placement   

Continuing Placement  
  

Name of Student: _____________________________________________________   

  

Date: ___________   

  

School Location: _______________________________________________  

  

Dear Parent or Guardian:   

Your child will continue to be identified as an English learner for the _______________ school year. This letter 

provides information about your child’s proficiency in English and the services that the school will provide to help 

your child become proficient in English and succeed academically.   

  

Education law requires that we provide you with this information and that you understand it. If you need assistance 

understanding this letter, please contact:   

  

Name: __________________________________________________________  

  

Title: ___________________________________________________________    

  

Email: ___________________________________________________________   

  

Phone: _________________________________________________________    

  

If you need an interpreter, please tell us and we will make sure one is available.   

  

Your child will continue to receive instruction in our school district’s language instruction educational program 

(LIEP), which is designed to overcome language barriers, making content comprehensible, and to help him/her 

develop their English language skills.     

  

Based on the results of the annual English proficiency assessment, ACCESS for ELLs, your child has not yet 

demonstrated English proficiency and, therefore, continues to be eligible to participate in the LIEP.   

  

Your child will be eligible to exit the LIEP when he/she/they attains an overall score on the annual English 

assessment of 4.5 along with qualifying scores from teacher observations at the end of the school year.   

  

You should have received a score report from the English assessment that provides your child’s English proficiency 

in reading, writing, speaking, and listening, as well as literacy, oral language, comprehension, and overall 

proficiency. If you did not, then you may request a copy by contacting the school or your child’s ESL teacher.  

  

The specific supports and services that your child will receive in the LIEP will be based on  the results from this 

test (initially), how well your child is doing in school, and  other educational information about your child that 

teachers will compile throughout the course of the year.   

The LIEP is designed to help your child learn English so that your child will be able to meet academic standards, 

succeed in school, and eventually graduate from high school. If your child has a disability and an Individualized 
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Education Program (IEP), personnel in the LIEP will work closely with the special education staff to ensure that all 

supports and services are provided and that they complement each other.   

  

The overall approach to instruction used in your child’s LIEP is:   

  

_____Bilingual education   

This includes Dual Language, Two-Way Immersion, Transitional Bilingual, and  

Developmental Bilingual programs: Instruction in all or most content areas is provided in both English and 

your child’s home language.  

  

_____English instruction with native language support  

This includes Sheltered English Instruction, Structured English Immersion, and Specially designed 

academic instruction delivered in English. Instruction is provided in English with some support in your child’s 

native language and adapted to the student’s English proficiency level. This instructional method is used to 

make academic instruction in English understandable to English learners. This will help them acquire 

proficiency in  

English while at the same time learning other academic content such as math, science, English language 

arts, and social studies. English language development instruction may be provided within content classes 

or separately by an ESL teacher as part of the program.   

  

If direct and separate ELD classes are part of this program, your child will be scheduled for ELD instruction 

for ______ hours per day ______ days per week.   

  

_____English-only instruction  

This includes Sheltered English Instruction, Structured English Immersion, and Specially designed 

academic instruction delivered in English. Instruction is provided in English and adapted to the student’s 

English proficiency level. This instructional method is used to make academic instruction in English 

understandable to English learners. This will help them acquire proficiency in English while at the same time 

learning other academic content such as math, science, English language arts, and social studies. English 

language development instruction may be provided within content classes or separately by an ESL teacher 

as part of the program.  

  

If direct and separate ELD classes are part of this program, your child will be scheduled for ELD instruction 

for ______ hours per day ______ days per week.   

   

_____ Other:  

  

____________________________________________________________________________  

  

____________________________________________________________________________  

  

____________________________________________________________________________ All program 

categories listed above include supports to make content comprehensible for your child in all classes while helping 

him/her to develop their English skills.   

  

You have a right to refuse your child’s participation in certain specialized and separate components of the LIEP. 

This right is explained on another form that will be provided to you by the district at the time of enrollment.   

  

Title III Participation (complete only if the district receives Title III funding)  
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Our district receives funding from the United States Department of Education under a program called Title III. This 

program provides funding for supplemental services that enhance the existing LIEP in the district. The district uses 

Title III funds for the following activities:  

___________________________________________________________________________  

  

___________________________________________________________________________  

  

___________________________________________________________________________  

  

___________________________________________________________________________  

  

You may elect to opt your child out of any Title III activities that are not integrated into the academic program at the 

school. For example, you may opt out of after school programs, summer programs, field trips, or tutoring. However, 

you may not, for example, opt your child out of receiving the benefits of professional development in which all staff 

participate.   

  

If you wish to opt out of any of the Title III-funded activities listed above that you may opt out of, you may request to 

do so, and you will be required to complete an opt out form.  

  

Please contact the person below if you would like to request more information about the LIEP or the Title III 

supplemental programs available.    

  

  

Name: ____________________________________________________________   

  

Title: _____________________________________________________________    

  

Email: ____________________________________________________________  

   

Phone:____________________________________________________________  
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Attachment #3c 

Parent refusal form 
 
This form is to be completed by the parent/guardian only after the LEA has provided them with a detailed 
explanation of the proposed program, the benefits the program would have for their child, and evidence of the 
program’s effectiveness.  
 
Student Name:   School:   
 
Opt-out Date:   Grade:   
 
Student ID#:   
 
As required by federal law, your child has taken an English language proficiency test to determine if s/he qualifies 
for English Language Development (ELD) instruction in order to comprehend daily lessons and participate socially 
in school.  Your child has been tested in English reading, writing, speaking and listening.  The test scores indicate 
that s/he is eligible to receive ELD instruction in a program designed to help students acquire English language 
proficiency and access grade level content instruction. 
 
 Parental Right to Refuse ELD Services:  The school has described in detail the ELD program they recommend for 
my child.  I have considered the program(s) offered by the school and have chosen to decline separate, specialized 
ELD instruction for my child.  Specialized services or classes are those provided only for English Learners (ELs), for 
example ELD pull-out classes, ESL tutoring, after-school English tutoring for ELs or content classes consisting of only 
ELs.   This does not include a class composed of ELs and non-ELs in which ELD is supported through content 
instruction.  By checking ( ✓ ) each item below, I acknowledge that I have read and understand each statement. 
 

☐ I am aware of my child’s English language assessment score and other information about my child’s current 
academic progress, and understand why s/he was recommended for additional English language 
instruction. 

 

☐ My decision to decline or opt-out of specialized ELD instruction is voluntary. 
 

☐ The school district will report my child to the Pennsylvania Department of Education as an English Learner 
(EL) until my child attains English proficiency. 

 

☐ Federal law requires that my child will be tested annually with the WIDA ACCESS for ELs 2.0 until s/he 
attains English proficiency and is no longer considered EL status. 

 

☐ The school district will monitor my child’s academic progress without benefit of receiving specialized ELD 
instruction until my child attains English proficiency, and four years after exit from EL status. 

 

☐ The school district will continue to inform me of my child’s progress in attaining English proficiency. 
 

☐ I can change my preference at any time by notifying the school district in writing, and allow my child to 
enroll in the ELD program(s) offered by the school. 
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I, _________________________    (parent/guardian name) with a full understanding of the above information, 
wish to 
 

☐ Decline all of the specialized ELD programs and services offered to my child. 
 

☐ Decline some of the ELD programs and/or particular ELD services offered to my child. 
  
 
Parent/Guardian Signature:  _____________________________ Date:  ____________ 
 

April 2024 
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                                                        Attachment #3e 
 

 

Parental Reinstatement Request Form 

 

Student Name:   PaSecure ID:   

School Name:   Date of Inclusion:   

 

I, ___________________________(insert parent name) reviewed my child’s academic progress and 

English language proficiency level to date and wish to: 

☐ Have my child participate in all of the English Language Development programs   and services 

offered to my child. 
 

☐ Have my child participate in some of the English Language Development programs and/or 

particular English Language Development services offered to my child. 
 
 
 
Parent/Guardian Signature: _______________________________ Date: 
 

 
April 2024 
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PMSD Serviced Elementary ESL Student Monthly Update 
 

Student’s Name:   Student Grade Level:    
Date:    

Dear  , 
 

Please provide the following information regarding your serviced English language learner. 
This information will help me to keep track of his/her progress in content area classes and determine if any additional 
interventions are needed from the ESL teachers. Include your name next to the subject if the grade level is not self- 
contained.  Please return this form within one week.  Thank you in advance for your time. 

 
Please check the statement that applies for each subject area. If the student is struggling, please include pertinent 
comments/grades: 

 

English Language Arts      
(Teacher’s Signature) 

 

  No accommodations are necessary at this time. 

  This student is progressing with accommodations in my class. 

  This student is struggling with accommodations in my class. 
Comments:   

 

Math      
(Teacher’s Signature) 

  No accommodations are necessary at this time. 
  This student is progressing with accommodations in my class. 

  This student is struggling with accommodations in my class. 

Comments:   
 

Social Studies    
(Teacher’s Signature) 

 

  No accommodations are necessary at this time. 
  This student is progressing with accommodations in my class. 

  This student is struggling with accommodations in my class. 
Comments:   

 

Science    
(Teacher’s Signature) 

  No accommodations are necessary at this time. 

  This student is progressing with accommodations in my class. 

  This student is struggling with accommodations in my class. 

Comments:   
 

 

ESL Teacher  Review Date   

 

 

 

 

Attachment #4a 
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Attachment #4b 

 

Pocono Mountain School District 
 

Student Name Click here to enter text. Subject/Class Click here to entertext. 

Date Click here to enter a date. semester/school year Teacher’s name Click here to entertext. 

 

ESL Accommodation/Modification Checklist 
 

Federal law requires that teachers of second language students provide accommodations and modifications to enable 
students to succeed in the classroom. Documentation of accommodations/modifications is required. 

☐Give tests orally 

☐Give instructions/directions in writing and orally 

☐Assign a peer tutor, same language or English speaking 

☐Allow use of a bilingual dictionary 

☐Provide summaries of text or study guides of particular chapters 

☐Shorten reading assignments 

☐Highlight key vocabulary (Recommended for all assignments) 

☐Reduce amount of work required 

☐Alternate assessments (oral tests, project based, teacher read tests) 

☐Allow open book tests 

☐For each question, indicate page number in textbook where answer is found 

☐Rephrase questions, directions, and explanations 

☐Use group projects rather than individual work 

☐Reduce multiple choices to two 

☐Provide study guides and/ or outlines and word banks 

☐Provide video on subject 

☐Allow extended time for test/project completion (Recommended for all assignments) 

☐Use books on tape/CD 

☐Use reduced text, so that print is not dense 

☐Adapt homework to reflect language proficiency 

☐Adapt homework to reflect home support 

☐Provide hands‐on activities and explanations (Recommended for all assignments) 

☐Allow extended time to answer questions, and permit drawing, as an explanation 

☐Accept participation at any level, even one word 

☐Use of translation dictionaries to locate words in the native language 

☐Use Graphic organizers (Recommended for all assignments) 

☐Use story retellings to assess comprehension 

☐Use anecdotal records as a form of assessment 

☐Keep portfolio of work as a form of assessment 

☐Use visuals/pictures throughout lesson (Recommended for all assignments) 

☐BYOD classroom with translation apps. 

☐Computer used to translate directions 

Other accommodations used – Please list: Click here to enter text. 
 

Content Area Teacher Signature:   
 

Please return to  / ESL Teacher 
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Attachment #5 
 

    
 

ELL Individual Learning Plan 
 

Student Demographics 

 
Date: 
Student ID: 
Student Name:  
Grade: 
DOB: 
Gender: 
Race: 
School:  
PMSD Date of Enrollment: 
PMSD EL Teacher Last Year: 
Home Language:  
Special Education? (yes/no) 
504? (yes/no) 
 
 

ELL Services 

 
Current EL teacher: 
 
ELD Service Delivery Model 
 

 Immersion 

 Integrated Only Services 

 Stand alone and Integrated Services 
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Classroom Accommodations 

 

Classroom Accommodations 

 Small group instruction 

 Read aloud, restate, rephrase directions to ensure comprehension 

 Reading text level adjusted 

 Modified writing assignments 

 Modified homework 

 Additional work time 

 Use of primary language, bilingual resources, dictionaries, etc. to aid in 
comprehension 

 Provide scaffolding 

 Use proficiency descriptors to guide instruction, assessment 

 Use graphic organizers, sentence frames, word banks, visuals, realia, 
videos, internet resources, apps, etc. to provide comprehensible input 

 Provide frequent comprehension checks 

 Chunk, repeat, and review key concepts 

 Limit use of idioms, colloquialisms, pop culture references, etc. 

 Vocabulary should be grouped in 5 words or less at a time 

 No chapter summaries unless guided reading packets are provided 

 No movie comprehension questions 

 Activate prior knowledge - start with the familiar before moving on to new 
concepts 

 Other- type in information here 

 
Assessment Accommodations 
 

 Provide exemplars for graded assignments and projects 

 Essay, short answer, sentences graded for content only unless it is 
grammar or spelling focused 

 Multiple choice with no more than 4 choices 

 Additional time 
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 No time limit on tests and quizzes 

 Small group testing 

 Familiar test administrator 

 Read aloud, restate, rephrase directions to ensure comprehension, as 
permitted 

 Adapted, modified assessments 

 Test questions or answer choices are read aloud as permitted 

 Word banks for fill in the blank, labeling, diagrams, etc. 

 No True/False, None of the Above/All of the Above, or Only Answers A and 
C, etc. questions 

 Other- type in information here 

 

Other Accommodations 

 

 Ensure student uses eyeglasses, if applicable 

 Preferential seating 

 Pair student with same language peer 

 Be aware of cultural differences such as eye contact, student-adult 
interactions, etc. 

 Frequent reminders of due dates, quizzes, tests, and projects 

 Other- type in information here 

 

Assessments 
 

 
Assessments 

ACCESS Data  

LAS Links Data  

Related Data- eSpark, Merit, etc. (list the name of your data 
measurement tool) 
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THE FOUR STAGES OF LANGUAGE ACQUISITION          Attachment #6 

 

PREPRODUCTION: 
 

Students communicate with gestures and actions. Lessons 

focus on listening comprehension. 

Lessons build receptive vocabulary. 

 
EARLY PRODUCTION: 

 

Students speak using one or two words or short phrases. Lessons 

expand receptive vocabulary. 

Activities are designed to motivate students to produce vocabulary which they already 

understand. 

SPEECH EMERGENCE: 
 

Students speak in longer phrases and complete sentences. Lessons 

continue to expand receptive vocabulary. 

Activities are designed to promote higher levels of language use. 

 
INTERMEDIATE FLUENCY: 

 

Students engage in conversation and produce connected narrative. Lessons 

continue to expand receptive vocabulary. 

Activities are designed to develop higher levels of language use in content areas. Reading and 

writing activities are incorporated into lessons. 

 

 

 

 



 

52 

Attachment #7 

Dimensions of Language Proficiency 
 

 

BICS - Basic Interpersonal 
Communicative Skills 

 

- Universal aspects of 
language proficiency 

that are normally acquired by all native 
speakers of any language 

 
- Usually by ages 5-6, all children 
have developed BICS in their first 
language 

 
- Those language skills needed 
for every day 

face-to-face communication; personal, 

social 
situations 

 
- Contexts are clear and generally 
concrete 

 
- Not necessarily related to 
academic success 

 
- May take up to 2 years to develop 
in a second language 

CALP - Cognitive Academic Language 
Proficiency 

 

- Those language skills associated with 
literacy 
and cognitive development 

 
- Language skills required to go 

beyond ordinary social communication 

 
- Cognitive demanding, 
decontextualized 

 

- Language skills needed for 
reasoning, problem solving, or other 
cognitive processes 

required for academic achievement in 
subject 
matter 

 
- CALP developed in a first 

language contributes to the 
development of CALP in a 
second language 

 
- May take 5-7 years to develop in 
a second 

language (depending on first language 

CALP, 

age and other variables) 
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Attachment #8 
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Attachment #9 
Reclassification, Monitoring, and Re-designation of English Learners 

Once ELs attain English proficiency as defined in the state reclassification procedure, they must be 

reclassified as former ELs. The academic progress of former ELs must be actively monitored by district 
personnel for a period of two (2) years after reclassification. Former ELs must be reported to the state as 
such for a period of four years after reclassification. 

 

 
State required reclassification criteria 

Districts must employ uniform procedures in accordance with state requirements for reclassifying English 
learners (ELs) as former ELs (FELs) when they attain proficiency. This page outlines the procedure and 
rules for doing so. 

An EL must demonstrate the ability to access challenging academic content and interact with other 
students and teachers both academically and socially in an English language setting in order to be 
considered for reclassification. Evidence of this ability is demonstrated by the student on the annual 
English language proficiency assessment, ACCESS, and gathered by teachers using standardized 
language use inventories. 

Download the standardized language use inventories (PDF)  

Using the following system, the ACCESS score and points from the language use inventories together are 

used to determine if the student is eligible to be reclassified. 

Districts are free to develop their own form of documenting the reclassification decision for ELs, but it 
must, at a minimum, include the information contained on the sample form below: 

Download the sample reclassification cover sheet (Word)  

Two language use inventories must be completed. An ESL teacher must complete one of the inventories 
when possible. The other inventory may be completed by a single content teacher or a team of content 
teachers. In cases in which an ESL teacher cannot complete an inventory (e.g. students whose parents 
have refused services and who are not seen by an ESL teacher or ELs in higher proficiency levels who do 
not work with an ESL teacher regularly), both inventories may be completed by content teachers or teams 
of teachers. If only one teacher can accurately complete the inventory (e.g. elementary classes in which 
the classroom teacher is ESL certified and provides both content and language instruction and there is no 
other teacher or administrator who can accurately complete the inventory), one inventory may be 
completed, and the single score is multiplied by two. The two inventories do not need to agree. 

The language use inventories must be completed prior to the release of ACCESS scores each year for 
students who, based on teacher input and previous ACCESS scores, are likely to reach the threshold (4.5 
Overall Composite Proficiency Level). Once ACCESS scores are released, points from the rubrics are 
used to determine if students are eligible to be reclassified. 

IMPORTANT: Once ACCESS scores are released, rubric scores may not be changed.  

A reclassification rubric scoring sheet can be downloaded and used to record the scores and 
recommendations. 

Download the reclassification rubric scoring sheet (PDF) 

Download the reclassification rubric scoring sheet (Excel)  

https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/reclassification%20language%20use%20inventories.pdf
https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/sample%20reclassification%20cover%20sheet.docx
https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/reclassification%20rubric%20scoring%20sheet-fillable.pdf
https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/reclassification%20rubric%20scoring%20sheet.xlsx
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Online rubric scoring tool 

The online reclassification tool is an interactive version of the reclassification rubrics and scoring sheet. It 
may be used to complete the rubrics online rather than on paper. When you select a grade or grade band, 
the tool loads the correct rubric for that span, so you see only the descriptors that apply to your student. 

As you work, you choose a level for each language domain, and the tool records the score and totals it for 
you. Linguistic terms in the rubric are linked to the glossary, so you can select any term to read its full 
definition and examples without losing your place. Each domain has a space for comments, along with an 
overall summary field, and everything you enter carries onto the record you produce at the end. 

When you finish, you can save your results as a PDF, a Word document, or a spreadsheet, whichever 

suits how you keep records or compile information across students. 

Everything you enter stays in your browser on your own device. No student information is sent to the 
Department of Education or saved to any server or database. Because nothing is stored, your entries are 
cleared as soon as you close or refresh the page. To keep a completed inventory, use one of the save 
options to create a file before you leave the page, and keep that file with the student's records as you 
would the paper version. 

Use of the online tool is optional. The downloadable rubrics and scoring sheet remain available below for 

anyone who prefers to complete them another way. 

• Online Reclassification Rubric Tool 

NOTE: In some cases, students who were not identified as likely to reach the ACCESS score threshold 
and for whom no language use inventories were completed will unexpectedly achieve a score exceeding 
the threshold. Language use inventories may be completed after ACCESS scores are released in these 
limited cases, but they must be completed prior to October 1 of the following school year. 

Students are NOT eligible for reclassification unless they achieve an overall composite 
proficiency level score of 4.5 or higher. There are no exceptions. 

The reclassification window begins when ACCESS scores are published and ends on October 1 of the 

following school year. Although language use inventories must be completed as part of the 
reclassification decision-making and evidence-gathering process prior to the opening of the window, no 
changes to a student's status can be made in local data systems or in PIMS between October 1 and the 
date on which the district receives ACCESS scores each year. 

Video walk-through of reclassification updates and process 
This short video walks through updates made to the reclassification rubrics and criteria. It also provides 
an overview of the process and some helpful pointers when using the rubrics.  

Reclassification updates and process 

Districts must develop local plans for how to: 

• select content teachers who will complete the inventories 

• manage the decision-making/reporting process using this procedure and these criteria 

• train staff to use the rubrics and evaluate the students' language use 

• hold teachers accountable for completing the inventories 

https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/reclassification-rubric-tool.html
https://www.youtube.com/watch?v=rrXQ-dyKQHI


 

56 

• select students for whom inventories will be completed in anticipation of qualifying ACCESS scores 

Each language use inventory produces a single score, and the sum of the two inventories is used to 
determine if the student meets the minimum threshold for reclassification based on their ACCESS score 
(see the “threshold for reclassification” below). 

The following tables display the points possible from the language use inventories: 

 

Total possible points from both inventories 8 

Threshold for reclassification 

Students with lower qualifying ACCESS scores (4.5–4.8) must demonstrate stronger and more 

consistent Independent language use in the classroom to support reclassification. As ACCESS scores 
increase, fewer rubric-based confirmations are required. This approach ensures that reclassification 
decisions reflect both standardized assessment data and observable language performance, with 
additional scrutiny applied to students whose ACCESS scores are closer to the eligibility threshold. 

 

When a student achieves the minimum reclassification scores, they should be 

reclassified. However, if there is compelling, documented evidence indicating that a student should 
remain identified as an English Learner despite exceeding the cutoff, and this evidence is maintained 
alongside the ACCESS score report and language use inventory, the student’s EL status may be 
retained. 

 

 
ELs with Disabilities taking the ACCESS  

An EL with a disability who has not met the criteria outlined above may be considered for reclassification 

if: 

1. The student has an IEP at the time of the reclassification decision (it is not necessary for the 
student to have had an IEP for the duration of their enrollment in the LIEP), AND 
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2. The student has been continuously enrolled in the LIEP for at least four years, AND 

3. The student's overall composite SCALE SCORE* on the ACCESS has not increased by more than 
10% between any two years or total over the three most recent testing cycles (the current year and 
the two preceding years), AND 

4. The school has documented evidence** that the student has been provided with the appropriate 
level of language support, including ELD instruction, throughout his/her enrollment in the 
LIEP, AND 

5. A school-based team recommends reclassification. See below for team composition and 

recommendation protocol. 

* For students who cannot complete all four domains of the test as a direct documented result of their 
disability, the state has adopted a method for calculating an overall composite score with fewer than all 
four domains. LEAs may use the overall composite score calculation tool (for ELs with disabilities) linked 
below. This tool has been updated using the concordance tables from WIDA to allow the use of 2026 
scale scores. For students who take the Alternate ACCESS, use the sheet linked below. DO NOT USE 
PREVIOUS VERSIONS OF THIS TOOL.  

Less than four domains overall composite score calculation tool (for ELs with disabilities) 

Please review the instructions for using this tool on the first tab before proceeding. 

This tool may only be used for students who have IEPs and documented disabilities that prevent them 
from participating in up to two domains of the ACCESS or Alternate ACCESS. 

** Documented evidence can include schedules indicating ELD instructional times, specific language 
supports used, ELD curriculum indicating areas of language instruction covered, language use 
evaluations based on WIDA rubrics or PA reclassification rubrics, modifications made to assessments, 
IEP addressing ELD instruction or language needs, etc. 

Calculating percent difference between ACCESS scores 

To calculate the percent difference between scores, use the following formula: 

∆ OCSS / OCSS1 (100) = % change 

Where, 

∆ OCSS is the difference between the overall composite scale score from one year to the next, and 

OCSS1 is the overall composite scale score from the first of the two years being compared. 

For example, the percent difference between a score of 250 and 268 is (18/250)*100, which is 7.2%. 

Remember, calculations must be made for year 1 and year 2, year 2 and year 3, AND year 1 and year 3 

to determine eligibility. 

Year 1 is the score from two years prior to the current year; year 2 is the score from the previous year; 
and year 3 is the score from the current year. 

A student is only eligible for reclassification when the gain is less than 10% for each of the three 
calculations. In other words, the change between year 1 and year 2, year 2 and year 3, and year 1 
and year 3 must all be less than 10%. 

https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/reclassification-and-exit-criteria/lt4d-calculator
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You may also use the ACCESS score eligibility calculation tool for ELs with disabilities to determine if the 
student’s ACCESS growth makes them eligible for reclassification. This tool will make each of the 
calculations based on the student’s scores, determine reclassification eligibility for each calculation, and 
determine overall eligibility. This tool has been updated to compare the 2026 scale score to previous 
years using concordance tables provided by WIDA. DO NOT USE OLD VERSIONS OF THIS TOOL.  

School-based team composition and recommendation protocol: 

The following individuals must be included on the team that considers the body of evidence and 
determines whether to reclassify an EL with a disability: 

• At least one expert on the student's English language acquisition 

• At least one expert on the student's special education goals and services 

• At least one expert on the student's general education content achievement 

• At least one family member (and any requisite interpreters/liaisons) 

• Any related service providers who work with the student 

A single team member may fill more than one of the roles identified above. 

Also, the team members are not required to meet in-person at the same time, although that is ideal. As 
long as input from each team member is collected and considered and they are able to answer the 
questions below, then any format or process is acceptable. 

High Priority Evidence to consider: 

• Standardized or curriculum-based assessments that special education teachers and related 
service providers use to monitor students' progress towards IEP goals that are relevant to 
developing English language proficiency 

• Classroom observations of students' language use 

• Language samples demonstrating listening, speaking, reading, and writing skills 

• Student work samples or portfolios 

• Teacher input on students' English language development progress 

• Family input on students' language development and use at home 

• Data related to how the student was initially identified as an EL 

• Review of English learner services across the most recent four years to ensure the student has 

received adequate English language development instruction and language support for content 
learning during that time 

Evidence to consider if available: 

• Assessments that evaluate students' proficiency in their home/primary language 

• Language use inventories 

• Comparable data from similar EL peer group (other ELs with similar profiles) 

https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/reclassification-and-exit-criteria/wida-access-growth-calculator
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Questions that must be addressed by the team: 

1. Has the student received adequate ELD instruction and language supports commensurate with 
his/her ELP level for the most recent four years? 

2. Is this student able to effectively communicate in English? 

3. Is the EL making progress toward meeting PA Core Standards in listening, speaking, reading, and 
writing on par with ELs who have similar profiles? 

4. Are any ACCESS domain scores that affect the student's ability to reach an overall composite 

proficiency level of 4.5 directly related to the student's disability (e.g., the student has a disability 
that affects their oral language, and the depressed oral language score is preventing them from 
achieving an overall composite proficiency level of 4.5)? 

If the answer to any of these questions is 'no', then there may be insufficient evidence to recommend 
reclassification because the student may benefit from continued participation in the LIEP. In this case, the 
team must carefully consider allowing the student to remain in the LIEP until the answer to all of the 
above questions is ‘yes’ (i.e., at least one more school year). 

Districts are free to develop their own form of documenting the reclassification decision for ELs with 
disabilities, but it must, at a minimum, include: 

1. the names of the team members involved, 

2. the evidence that was analyzed, 

3. the student's current ACCESS scores, and 

4. answers to the four questions above. 

The form should be filed with the student's permanent record either electronically or in hard-copy. 

Download a sample reclassification cover sheet for ELs with disabilities (Word) 

 
ELs with Disabilities (taking the Alternate ACCESS) 

ELs who are eligible for and take the Alternate ACCESS may be considered for reclassification when: 

1. They achieve an overall composite proficiency level score of at least 4 on the Alternate 
ACCESS; 

2. The district has documented evidence that appropriate and adequate language supports have 

been systematically provided by a licensed ESL teacher or a licensed teacher working with an ESL 
teacher for the duration of the student’s enrollment in their LIEP; and 

3. The IEP team, with input from an ESL/bilingual education professional, recommends 

reclassification. 

* Some ELs with disabilities may not be able to participate in all four domains of the Alternate ACCESS. 
For ELs whose disabilities prevent them completing all four domains of the test and who are being 
considered for reclassification under the criteria for students with disabilities, the state has adopted a 
method for calculating an overall composite proficiency level with fewer than all four domains linked 
below. This tool should only be used for students who take the Alternate ACCESS. 

Download the less that four domain calculation tool for students who take Alternate ACCESS (Excel) 

https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/samplereclassificationcoversheetelswithdisabilities.docx
https://www.pa.gov/content/dam/copapwp-pagov/en/education/documents/instruction/curriculum/esl/lt4d-calculation-tool.xlsx
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A reclassification cover sheet is not required for English learners who take the Alternate ACCESS, as 
reclassification decisions for these students are made through an IEP team meeting and are documented 
within that process. 

Although language use inventories are not required for English learners with disabilities as part of the 
reclassification process, educators are encouraged to complete them if possible and when appropriate. 
Doing so provides documentation of the student’s language proficiency at the time of reclassification and 
may serve as a useful reference for future decision-making. 

For more detailed guidance related to ELs with disabilities, please see the guidance contained on the 
Bureau of Special Education website at www.pattan.net. 

 

 
Monitoring of former ELs 

Districts must include in their LIEP uniform procedures in accordance with state requirements for actively 

monitoring the progress of former ELs (FELs) for a period of two years after reclassification and reporting 
FELs to the state for an additional two years (total of four years of monitoring status). 

Active Monitoring Period – first two years after reclassification 

Districts must ensure that ELs in the first two years after reclassification do not struggle academically as a 
result of persistent language barriers. In order to do this, districts must develop and implement a process 
for actively monitoring students' progress and achievement in the general academic program delivered 
without specialized planned language supports. 

Districts may develop their own processes, but at a minimum, they must include regular monitoring of 

student progress in all core academic classes and periodic feedback from core academic teachers 
throughout the school year—frequent enough to ensure that any academic concerns are identified early, 
before a student falls significantly behind. 

Additional monitoring period – third and fourth years after reclassification 

Districts are required to continue reporting FELs to the state in PIMS for an additional two years after the 
active monitoring period. Districts are not required to actively monitor the progress and academic 
achievement of ELs in the general education program during these years. At the end of the fourth year 
after reclassification, ELs are coded as Former ELs – no longer monitored for the remainder of their time 
in school. 

 

 
Re-designating former ELs 

If it is determined during the active monitoring phase that an EL is struggling academically as a result of 
persistent language barriers, then the district must have plans in place to re-designate that former EL as 
an active EL and re-enroll him/her in the LIEP. The district must demonstrate that the FEL is struggling as 
a result of persistent language acquisition needs and not academic needs, which require academic 
supports and/or interventions. 

FELs who have been re-designated as active ELs must meet the state-required criteria to be reclassified 

as FELs. In cases such as these, the monitoring process starts over from year 1 upon the second 
reclassification. 

Training materials related to the reclassification procedure are available on the EL Portal on the SAS 

website. 
 

http://www.pattan.net/
https://pdesas.org/Page/Viewer/ViewPage/62/
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Overall composite proficiency level calculation tool (with all four domain scores) 

Due to errors in student demographic data associated with the ACCESS, reports are sometimes 
separated into more than one form. In this case, no overall composite proficiency level is reported even 
though all four domains have been completed. This tool may be used for calculating an overall composite 
proficiency level when all four domain scores are available if a student's ACCESS report was separated 
into two forms and there was subsequently no OaCPL calculated at the time of reporting. 

This tool has been updated to calculate the OaCPL using the new reported scale scores for the 2026 
ACCESS administration. DO NOT USE PREVIOUS VERSIONS OF THIS TOOL.  

OaCPL Calculation Tool for all four domains 

Please review the instructions for using the tool before proceeding. 

This tool may ONLY be used when all four domains of the ACCESS have been completed and reported. 
To calculate the overall composite proficiency level for students with disabilities who are missing one or 
more domains, use the OaCPL Calculation Tool for students with disabilities. 

ACCESS score eligibility calculation tool for ELs with disabilities 

The following tool will calculate percent changes between ACCESS overall composite scale scores and 
determine eligibility for ELs who are being considered for reclassification under the criteria for students 
with disabilities taking the ACCESS. This tool has been updated to compare the 2026 scale score to 
previous years using concordance tables provided by WIDA. DO NOT USE OLD VERSIONS OF THIS 
TOOL.  

Reclassification Score Calculation Tool 

 

 

https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/reclassification-and-exit-criteria/composite-prof-level-calc
https://www.pa.gov/agencies/education/programs-and-services/instruction/elementary-and-secondary-education/curriculum/educating-english-learners/reclassification-and-exit-criteria/wida-access-growth-calculator
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Reclassification Language Use Inventory: Kindergarten (K) 

Listening 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Understands single 
words/commands and memorized 
chunks of language 

• Recognizes isolated ideas or 
familiar words in short, supported 
speech (e.g., identifying people, 
objects, or actions mentioned by 
the speaker) 

• Relies on visuals, gestures, and 
contextual clues frequently for 
comprehensive understanding 

• Follows simple sentences and 
repeated patterns (e.g., “He likes 
baseball.”, “He likes games.”) 

• Recognizes some basic 
transitions (e.g., “first,” “then,” 
“because”) and descriptive noun 
groups (e.g., “the red ball,” “the 

tall, quiet boy”) that help connect ideas 
and add detail in short, familiar speech 

• Tracks emerging links among 
ideas (e.g., understanding that 
“because it’s raining, we need 
umbrellas”; recognizing simple 
cause or time relationships such 
as one event leading to another) 

• Understands multiple-meanings 
and simple academic/content- 
area vocabulary in familiar topics 
(e.g., recognizing that “bat” can 
mean an animal or a baseball bat, 
and that “sphere” or “triangle” are 
math words). 

• Follows simple sentences with 
early clause cues (e.g., “when it 
rains,” “because it’s cold”) 

• Tracks sequences and basic 
organization in oral language 
(e.g., understanding the order of 
events in a short story or 

directions that include “first,” “next,” 
and “last”) 

• Recognizes how descriptive noun 
groups add precision and help 
distinguish between similar ideas 
(e.g., “the red ball” vs. “the big 
ball”; “the storybook” vs. “the 

picture book”) 

Reading 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Processes words/phrases and 
repeated chunks of language 
(e.g., “I like  ,” “This is  ”) 

• Recognizes loosely related ideas 
with strong picture/text support 
(e.g., matching simple text to 
illustrations) 

• Follows simple sentences and 
basic patterns (e.g., “The red ball 
bounced,” “I like pizza”) 

• Recognizes conjunctions (e.g., 
the ball and the truck) and 
adjectives (e.g., “the big red ball 
and the blue truck”) 

• Begins tracking how noun groups 
add meaning (e.g., noticing that 
“big” changes “ball”) 

• Follows simple organization (e.g., 
beginning–middle–end) 

• Recognizes clause cues (e.g., 
“because it’s sunny,” “when it 
rains”) 

• Understands multiple- 
meaning/academic content-area 
words in familiar texts (e.g., 
“watch” — something you wear 
vs. to look, “weather (science)” 

Note: Examples are illustrative, not prescriptive. Look for patterns and functions of language, not specific words or phrases. 
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Speaking 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Communicates with high- 
frequency vocabulary (e.g., “dog,” “play,” 
“mom”) 

• Produces isolated 
words/formulaic 
phrases/memorized chunks of 
language (e.g., “My name is  ,” 
“I want  ,” “This is a  ”) 

• Uses simple sentences with some 
fragments (e.g., “I like pizza,” 
“Went home”) 

• Demonstrates emerging subject- 
verb agreement (e.g., “He run” → 
“He runs”) 

• Incorporates simple transitions 
(e.g., “and then,” “after that”) 

• Occasional reliance on repeated 
phrases when speaking (e.g., “I 
like games. I like pizza. I like 
school.”). 

• Communicates effectively with 
peers to participate in activities or 
games 

• Mixes simple with early 
dependent clauses (e.g., “We 
stayed inside because it was 
raining,” “I ran faster when it 
was my turn”) 

• Uses multiple-meaning/academic 
content-area words as needed 
(e.g., “bat” — animal vs. baseball 
bat, “triangle”) 

• Uses sequencing (e.g., “first,” 
“then,” “after,” “once”) and 
transitions (e.g., “We stayed in 
because it rained.”) in simple 

sentences with some variation in 
structure 

• Communicates with peers on a 
variety of topics and texts, 
building on others’ ideas and 
expressing ideas clearly 

Writing 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses familiar, high-frequency 
words (e.g., “play,” “school,” 
“mom”) 

• Labels objects (e.g., “dog,” “ball”) 

• Copies memorized chunks of 
language (e.g., “I like  ,” “This 
is a  ”) 

• Writes phrases (e.g., “my dog,” 
“big ball”) 

• Emerging morphology/word- 
building (e.g., “jump” → “jumping,” 
“play” → “played”, “cat→ “cats”) 

• Uses basic transitions (e.g., “and 
then,” “after”) 

• Produces simple sentences 
(some fragments) (e.g., “I like ice 
cream,” “We played”) 

• Uses some multiple-meaning 
words (e.g., “duck” — an animal 
vs. to lower your head; “ring” — 
jewelry vs. the sound of a bell) 

• Selects some precise/academic 
content-area vocabulary for the 
purpose (e.g., “triangle,” 
“caterpillar”) 

• Sequences ideas (e.g., “First I 
went to the park, then I saw a 
dog”) 

• Uses some simple and occasional 
early dependent clauses (e.g., 
“because it was sunny,” “when we 
got there”) 
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Note: Examples are illustrative, not prescriptive. Look for patterns and functions of language, not specific words or phrases. 

Reclassification Language Use Inventory: Grade 1 
 

 

Listening 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Recognizes frequent 
nouns/commands and memorized 
chunks of language (e.g., “Sit 
down,” “Open your book,” “I want 

 ”) with some recognition of 
sentence patterns (e.g., “I like 
 ”) 

• Derives meaning via 
repetition/routines (e.g., daily 
classroom directions) 

• Relies on visuals, gestures, and 
contextual clues frequently for 
comprehensive understanding 

• Follows simple sentences with 
basic transitions/sequencing (e.g., 
“First we line up, and then we go 
outside”) 

• Recognizes patterns across ideas 
(e.g., repeated sentence frames 
in stories — “I went to the market 
and I bought…,” “Brown Bear, 
Brown Bear, what do you see?”) 

• Understands noun groups with 
adjectives and conjunctions (e.g., 
“the big red ball and the blue car”) 

• Tracks organization and clause 
relationships in simple/compound 
sentences (e.g., “Take out the 
blue paper, and put your name on 
it.”) including those with extended 
modifiers (e.g., “the tall red 
building on the corner”) 

• Understands academic/content- 
area vocabulary in context (e.g., 
“triangle,” “habitat”) and multiple- 
meaning words (e.g., “ring” — 
jewelry vs. the sound a bell 
makes) 

• Follows references made with 
demonstratives (e.g., “these 
crayons,” “those crayons”) 

Reading 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Comprehends high-frequency 
words, phrases, and repeated 
sentence patterns in predictable 
text (e.g., “I like  ,” “This is a 

 ”) 

• Recognizes loosely related ideas 
with support from visuals and text 
features (e.g., following along with 
pictures and repeated frames in 
early readers) 

• Follows simple sentences and 
basic syntactic variation (e.g., 
“The red ball bounced,” “The big 
dog ran fast”) 

• Comprehends how noun groups 
with adjectives refine meaning 
(e.g., “the big red car,” “the tall 

tree”) 

• Distinguishes some multiple- 
meaning words (e.g., “light” — 
illumination vs. not heavy) 

• Interprets familiar and some less 
familiar words and phrases in 
varied sentence structures 
including with dependent clauses 
(e.g., “She was happy because 
she won the race.”) 

• Tracks related ideas (e.g., 
following “this” or “they” across 
sentences - “My friends are 
coming to the party tomorrow. 
They will bring pizza.”) 

• Recognizes how verb phrases 
support meaning (e.g., “is eating,” 
“has eaten,” “will eat”) 
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Speaking 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Integrates formulaic 
phrases/words (e.g., “My name is 
 ,” “I want  ,” “This is a  ”) 

• Produces high-frequency 
vocabulary related to personal 
experience (e.g., “dog,” “mom,” 
“play”) 

• Uses sentence fragments and 
some full sentences (e.g., “Go 
home,” “I like pizza”) 

• Produces simple sentences with 
developing subject/verb 
agreement (e.g., “He run” → “He 
runs”) 

• Uses transitions and sequencing 
(e.g., “and then,” “after that”) 

• Applies word-formation strategies 
(e.g., “run” → “running”) and 
correctly uses some multiple- 
meaning words (e.g., “light” — not 
heavy vs. illumination) 

• Communicates effectively with 
peers to participate in activities or 
games 

• Uses basic organization with 
emerging dependent clauses 
(e.g., “I stayed home because I 
was sick”) 

• Incorporates academic/content- 
area vocabulary (e.g., “globe” 
(social studies), “title” (ELA), and 
common collocations (e.g., “make 
a plan”) 

• Connects ideas using 
demonstratives (e.g., “this book,” 
“that book”) and conjunctions 
(e.g., “and,” “but”) 

• Communicates with peers on a 
variety of topics and texts, 
building on others’ ideas and 
expressing ideas clearly 

Writing 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses mostly familiar, high- 
frequency words (e.g., “play,” “school,” 
“mom”) 

• Produces words/phrases and 
short, repetitive sentence patterns 
(e.g., “I like  ,” “This is  ”) 
using high-frequency vocabulary 
(e.g., “dog,” “school,” “play”) 

• Uses some multiple-meaning 
words (e.g., “bat” — animal vs. 
baseball bat) 

• Produces simple sentences 
(some fragments) (e.g., “I went 
home,” “Played outside”) 

• Incorporates some transitions and 
sequencing (e.g., “and then,” 
“after that”) 

• Makes appropriate 
academic/content-area 
vocabulary choices (e.g., “root 
(science), “vote” (social studies), 
“author” (ELA)) and collocational 
choices “make a list,” “figure out,” 
“make friends”) 

• Constructs organized short texts 
(e.g., a few connected sentences 
in a logical order) 

• Incorporates dependent clauses 
(e.g., “because it was sunny,” 
“when we got there”) 
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Note: Examples are illustrative, not prescriptive. Look for patterns and functions of language, not specific words or phrases. 

Reclassification Language Use Inventory: Grades 2–3 
 

 

Listening 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Understands word-formation 
clues (e.g., “run” → “running”) 

• Follows conjunctions (e.g., “and,” 
“but”) 

• Comprehends frequently used 
and situation-specific 
words/sentence fragments/simple 
sentences with support (e.g., 
“Go,” “I like pizza”) 

• Relies on visuals, gestures, and 
contextual clues frequently for 
comprehensive understanding 

• Recognizes some academic 
vocabulary in context (e.g., 
“rectangle,” “evaporation”) 

• Comprehends multiple-meanings 
(e.g., “bat” — animal vs. baseball 
bat, “point” – the tip of a pencil vs. 
the main idea or purpose) 

• Follows simple sentences and 
some dependent clauses (e.g., 
“because it’s sunny”) 

• Processes some compound 
sentences (e.g., “I played outside, and it 
was fun”) 

• Distinguishes basic organization 
(e.g., beginning–middle–end, 
step-by-step instructions) 

• Understands collocations (e.g., 
“come up with an idea”), 
academic vocabulary (“place 
value”), and common idiomatic 
expressions (e.g., “in a hurry,” 
“out of time”) 

• Follows compound/complex 
sentences (e.g., “Although it rained, 
we went outside because it was 
warm”) 

• Recognizes cohesion and 
variation across ideas (e.g., 

tracking “this” or “they” back to 
earlier references) 

Reading 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Tracks sequencing words that 
show the order of events (e.g., 

“first,” “then,” “after that,” “finally”) 

• Recognizes how noun groups 
with conjunctions connect 
meaning (e.g., “the dog and the 
cat”) 

• Comprehends sentence 
fragments/simple sentences (e.g., 
“I like pizza,” “Went home”) 

• Interprets early organization (e.g., 
beginning–middle–end) 

• Recognizes some academic 
vocabulary (e.g., “habitat,” “fraction”) 

• Tracks sequences refined by 
noun groups with adjectives (e.g., 
“first the tall boy with glasses 
opened the door,” “then the small 
brown dog ran outside”) 

• Interprets simple sentences with 
basic syntactic variation (e.g., 
“The red ball bounced,” “The big 
dog ran fast”) and dependent 
clauses (e.g., “When it rains, we 
stay inside.”) 

• Recognizes academic vocabulary 
(e.g., “habitat,” “fraction”) 

• Comprehends collocations (e.g., 
“take a turn,” “have a snack,”) and 
idioms (e.g., “hold your horses,” 
“catch a cold”) 

• Tracks simple, compound, and 
emerging complex sentences 
(e.g., “Although it rained, we went 
outside”) 

• Interprets noun groups with 
clauses (e.g., “the girl who won 
the race”) and recognizes how 
added contextual details (e.g., 
time, place, description) make 

meaning more specific (e.g., “the girl 
who won the race on field day”) 
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Speaking 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses some word-formation 
strategies (e.g., “jump” → “jumping,” 
“play” → “played,” “cat” 
→ “cats”) 

• Produces fragments with 
occasional simple sentences 
(e.g., “Go home,” “I like my 

teacher”) 

• Incorporates simple transitions 
(e.g., “and then,” “after that”) 

• Demonstrates some precision in 
word choice (e.g., “big” → 
“enormous,” “mad” → “angry”) 

• Forms simple sentences with 
dependent clauses (e.g., “I stayed 
home because it rained”) 

• Uses sequencing and repetition 

for flow (e.g., sequencing: “first,” “then,” 
“next”; repetition: repeating phrases like 
“and then I woke up, and then I came 
to school, and then…”) 

• Communicates effectively with 
peers to participate in activities or 
games 

• Employs some idiomatic 
expressions (e.g., “makes sense”) 
and collocations (e.g., “make the 
bed”) 

• Forms simple and compound 
sentences (e.g., “My friend came 
over, and we played outside.”) 

• Uses logical connections within 
common organization (e.g., “I 
think recess is the best part of 
school because we can run and 
play. Also, it’s when I see my 

friends. That’s why I like it the most.” 
— opinion/simple argument) 

• Incorporates some abstract nouns 
(e.g., “rules,” “happiness,” 
“choices”) and adverbials to show 
time or manner (e.g., “slowly,” “in 
the morning”) naturally in 
connected speech 

• Communicates with peers on a 
variety of topics and texts, 
building on others’ ideas and 
expressing ideas clearly 

Writing 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Employs developing word-building 
skills (e.g., “help” → “helping” → 
“helped”) 

• Produces fragments and some 
simple sentences (e.g., “I went 
home,” “We played”) 

• Expands writing with simple 
transitions (e.g., “and then,” “after 
that”) 

• Produces text with emerging 
control of subject-verb agreement 
(e.g., “He run fast” → “He runs 

fast”) 

• Uses multiple-meaning and some 
academic vocabulary (e.g., table” 

— a piece of furniture vs. a way to 
organize information, “triangle”) 

• Produces simple sentences with 
early dependent clauses (e.g., “I 
stayed home because it rained”) 

• Integrates sequencing words 
(e.g., “first,” “then,” “finally”) to 
connect ideas 

• Integrates some abstract nouns 
(e.g., “freedom,” “happiness”) and 
adverbials (e.g., “luckily,” 

“yesterday,” “in the morning”) for 
clarity 

• Elaborates with a variety of 
adjectives (e.g., “the big red car,” 
“the tall old tree”) 

• Produces simple, some 
compound (e.g., “I did my 
homework, and then I went 
outside”), and a few complex 

sentences (e.g., “The cat jumps on 
the table so he can get away from 
the dog”) 

• Constructs text with generic 
organization (intro, body, 
conclusion) 
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Note: Examples are illustrative, not prescriptive. Look for patterns and functions of language, not specific words or phrases. 

Reclassification Language Use Inventory: Grades 4–5 
 

 

Listening 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Follows fragments and simple 
sentences (e.g., “Go,” “I want 
pizza”) 

• Recognizes transitions (e.g., 
“because,” “however”) and 
sequencing (e.g., “first,” “then,” 
“finally”) 

• Understands multi-meaning words 
(e.g., “light” — not heavy vs. 
illumination) 

• Relies on visuals, gestures, and 
contextual clues frequently for 
comprehensive understanding 

• Follows simple and compound 
sentences (e.g., “I finished my 
work, and then I went outside”) 

• Recognizes clause relationships 
in simple sentences (e.g., “I 
stayed home because it rained”) 

• Interprets academic content-area 
terms in context and some 
idiomatic expressions (e.g., 
“photosynthesis,” “break the ice”) 

• Follows compound/complex 
sentences (e.g., “Although it was 
late, we finished the project”) 

• Interprets abstract nouns (e.g., 
“freedom,” “fairness”), adverbials 
(e.g., “fortunately,” “in the 
morning”), and modal/hedging 

nuance (e.g., “might,” “probably,” “I 
think”) 

• Uses contextual details to 
understand meaning (e.g., 
understanding “the tall building 
with the red roof” as the library 
because of descriptive and 
situational clues) 

Reading 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Identifies sequences of ideas 
(e.g., “first,” “then,” “finally”) 

• Comprehends 
fragments/occasional simple 
sentences (e.g., “I like pizza,” 
“Went home”) 

• Understands transitions (e.g., 
“after that,” “next”) 

• Understands multiple-meaning 
words (e.g., “scale” — the outer 
covering of a fish vs. a system for 
measuring or comparing) 

• Recognizes how dependent 
clauses enhance logic (e.g., “I 

stayed inside because it rained”) 

• Processes simple and some 
compound sentences reliably 
(e.g., “I finished my homework, 
and I played outside”) 

• Understands academic content- 
area terms in context (e.g., 
science: “evaporation”; math: 
“multiplication”; social studies: 
“constitution”) 

• Recognizes 
cohesion/organization within text 
(e.g., understanding that “this 
problem” refers to the character’s 
earlier challenge, or recognizing 

that repeated nouns such as “the 
storm” signal connections across 
paragraphs) 

• Follows compound/complex 
sentences (e.g., “Although it rained, 
we went outside because it was 
warm”) 

• Understands abstract nouns (e.g., 
“freedom,”) and adverbials (e.g., 
“fortunately,” “yesterday”) 

• Interprets idioms (e.g., “break the 
ice,” “under the weather”) and 
collocations (e.g., “make a list,” 

“take a turn”) 
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Speaking 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Employs simple transitions and 
sequencing (e.g., “and then,” 
“after that”) 

• Forms fragments + occasional 
simple sentences (e.g., “Go 
home,” “I like pizza”) 

• Uses word-formation strategies 
(e.g., “jump” → “jumping”) 

• Uses some multiple-meaning 
words (e.g., “watch” — to look vs. 
something you wear; “park” — a 
place vs. to park a car) 

• Organizes ideas effectively (e.g., 
short explanations/narratives in 
logical order) 

• Uses mostly simple with some 
compound sentences (e.g., “I 
finished my work, and then I went 
outside”) 

• Adds dependent clauses (e.g., 
“because it was sunny”) 

• Uses multiple-meaning words 
(e.g., “point” — a dot or tip vs. a 
reason or idea) 

• Communicates effectively with 
peers to participate in activities or 
games 

• Integrates cohesive ideas within 
organizational patterns (e.g., 
narrative with clear and logical 
sequence) 

• Forms compound/complex 
sentences with clause variation 
(e.g., “Although it rained, we 
played outside because it was 
warm”) 

• Uses modal verbs to express 
possibility or uncertainty (e.g., 
“might,” “could”); hedging 
language to soften statements 
(e.g., “I think,” “it seems”); and 
evaluative words or phrases to 
convey opinion or judgment (e.g., 
“maybe,” “clearly”) 

• Uses collocations (e.g., “make a 
list,” “take a turn”) and idiomatic 
expressions (e.g., “under the 
weather,” “hang on”) 

• Communicates with peers on a 
variety of topics and texts, 
building on others’ ideas and 
expressing ideas clearly 

Writing 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses simple transitions (e.g., “and 
then,” “after that”) 

• Writes fragments + simple 
sentences (e.g., “I went home,” “We 
played outside”) 

• Demonstrates emerging 
agreement (e.g., “He run fast,” 
“They goes to school” — errors 
present but meaning clear) 

• Integrates word-building (e.g., 
“help” → “helping” → “helped”) 

• Produces simple and compound 
sentences with some variation 
(e.g., “I finished my work, and 

then I went to the park”) 

• Uses dependent clauses (e.g., 
“We went outside because it was 
sunny,” “We ate lunch when we 
got there”) 

• Collocations/idioms begin to 
surface (e.g., “make a plan,” 
“break the ice”) 

• Employs paragraph-level 
cohesion through given/new 
connections (e.g., “The 
experiment worked. [given] This 
result surprised the class [new]”), 
whole-to-part organization (e.g., 
moving from main idea to 
supporting details), and cohesive 
devices (e.g., ellipsis and 

substitution: “I like pizza, and she 
does too [like pizza]”) 

• Integrates deliberate 
compound/complex sentence 
variety (e.g., “Although it rained, 
we still finished the project 
because we worked together”) 

• Uses modal language (e.g., 
“might,” “could”), hedging 
language (e.g., “I think,” “maybe”), 
and evaluative language (e.g., 
“clearly,” “of course,” “definitely”) 
to express stance 
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Note: Examples are illustrative, not prescriptive. Look for patterns and functions of language, not specific words or phrases. 

Reclassification Language Use Inventory: Grades 6–8 
 

 

Listening 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Understands some academic 
language and/or key vocabulary 
including some extended 
modifiers with support (e.g., “solar 
energy,” “the tall red building”) 

• Recognizes dependent clauses 
(e.g., “We stayed inside because 
it was raining”) 

• Follows simple sentences (e.g., 
“The bus is late”) and organization 
(e.g., beginning–middle–end, 
sequence of events) 

• Relies on visuals, gestures, and 
contextual clues frequently for 
comprehensive understanding 

• Begins to routinely recognize 
common idioms (e.g., “break the 
ice,” “in hot water”) and 
collocations (e.g., “make a 
decision,” “take a break”) 

• Recognizes clause combinations 
(e.g., “I’ll go if you go”) 

• Understands simple and 
compound sentences (e.g., “It 
rained, and we stayed inside”) 

• Tracks cohesion across discourse 
(e.g., follows how “this,” “that,” or 
repeated nouns connect ideas) 

• Interprets shades of meaning 
including hedging and evaluative 
expressions (e.g., “might,” “it 
seems,” “probably,” “it’s likely”) 

• Understands figurative language 
(e.g., “time flew,” “a lightbulb 
moment”) 

• Follows logical relations in 
complex/compound sentences 
(e.g., “Although it was late, we 
kept working because we had a 
deadline”) 

• Follows organization and 
sentence types (e.g., tracking 
cause–effect in “Because the 
temperature dropped, the pipes 
froze, and the school had to 
close” 

• Understands compare–contrast 
relationships (e.g., “Unlike cats, 
dogs need to be taken outside 
every day.”) 

Reading 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Comprehends some academic 
language and/or key vocabulary 
(e.g., “evaporation,” “division”) 

• Understands simple sentences 
with clause cues (e.g., “I left 
because it was late.”, “Since it 
was snowing, I wore a heavy 
coat.”) 

• Distinguishes basic organization 
(e.g., beginning–middle–end, 
sequence of events) 

• Understands some common 
abstract nouns/adverbials (e.g., 
“freedom,” “fortunately,” “in the 
meantime”) 

• Processes compound/complex 
sentences (e.g., “Although it 
rained, we stayed inside”) 

• Tracks connections and/or 
cohesion of topics and/or texts 
(e.g., tracking how “this problem” 
or “these animals” connects to 
ideas introduced earlier, or how 
repeated key terms link sections 
of the text) 

• Recognizes modal verbs (e.g., 
“might,” “could”), hedging 
language (e.g., “seems,” “I think”), 
and figurative language (e.g., 

“time flew by,” “his backpack weighed 
a ton”), as well as precise or nuanced 
language choices (e.g., “significantly,” 
“approximately”) 

• Comprehends varied sentence 
types including 
complex/compound sentences 
indicating logical relationships 
(e.g., “Although the storm was 
strong, the team finished the 
project because they had 
prepared.”) 

• Follows how organization links 
ideas (e.g., a character forgetting 
homework causes a 
misunderstanding; A shortage of 
resources leads a community to 
create new trade agreements.) 
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Speaking 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses academic language and/or 
key vocabulary in familiar contexts 
(e.g., “photosynthesis,” “fractions”) 

• Incorporates dependent clauses 
(e.g., “I stayed home because it 
rained,” “I went outside even 
though it was raining.”) 

• Speech is organized at a basic 
level (e.g., short, direct statements) 
with simple sentences (e.g., “I like 
pizza”) 

• Uses idioms routinely (e.g., “break 
the ice,” “a piece of cake”) and 
collocations (e.g., “make a plan,” 
“set a goal”) 

• Uses logical connections and 
sequencing (e.g., “so,” “because,” 

“first,” “then,” “finally”) 

• Incorporates additional or varied 
clauses (e.g., “If it rains, we’ll stay 
inside”) 

• Produces simple + compound 
sentences (e.g., “I was late, but I 
still made it”) 

• Communicates effectively with 
peers to participate in activities or 
projects 

• Incorporates modals, hedging, 
and/or evaluative words/phrases to 
express possibility and/or necessity 
(e.g., “might,” “probably,” “must,” “I 
believe”) 

• Uses precise academic vocabulary 
(e.g., content-specific terms) 

• Uses language with 
figurative/shaded meaning (e.g., 
“time flies,” “that was a breeze”) 

• Employs varied sentence types 
(e.g., simple, compound, complex) 

• Engages in coherent, purposeful 
language patterns, including 
whole/part relationships (e.g., “One 
part of the project was difficult. 
Another part was not.” within 
extended discourse (e.g., “When I 
got to the park, I saw everyone 
playing soccer. Then I joined in, 
and after that, we got ice cream.”) 

• Communicates with peers on a 
variety of topics and texts, building 
on others’ ideas and expressing 
ideas clearly 
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Writing 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses some academic language 
and/or key vocabulary in familiar 
tasks (e.g., “condensation,” 
“perimeter”) 

• Forms simple sentences (e.g., “I 
went to the park.”) 

• Incorporates some conjunctions 
and/or prepositional phrases to 
connect ideas (e.g., “I went to the 
park, and it was sunny.”) 

• Organizes writing into basic 
patterns (e.g., simple sentences or 
lists of statements) 

• Uses idioms routinely (e.g., “a 
piece of cake,” “hang on”) and 
collocations (e.g., “get ready,” “take 
a break”) 

• Demonstrates some clause control 
(e.g., “If it rains, we’ll stay in.”) 

• Employs logical flow (e.g., use of 
transitions like “first,” “then,” “finally,” 
“so,” “because”) 

• Writes simple and compound 
sentences (e.g., “I did my 
homework, and then I played 
outside.”) 

• Uses precise language (e.g., “a 
turning point,” “significant”), 

figurative language (e.g., “time flew by,” 
“his backpack weighed a ton”), and 
evaluative language (e.g., “it seems,” 
“clearly,” “of course”) to convey meaning 

• Applies substitution (i.e., using a 
word or phrase to avoid repetition, 
e.g., “The experiment was difficult, 
but this challenge made it 

exciting.”) 

• Employs complex/compound 
sentence structure with variety 
(e.g., “Although the project was 
hard, we finished it because we 
worked together.”) 

• Demonstrates cohesion (e.g., 
given/new connections like “The 
experiment worked [given]. This 
result surprised the class [new].”) 

• Uses parallelism to clarify 
relationships and emphasize key 
ideas (e.g., “to read, to write, and 
to learn”) 
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Note: Examples are illustrative, not prescriptive. Look for patterns and functions of language, not specific words or 

phrases. 

Reclassification Language Use Inventory: Grades 9–12 
 

 

Listening 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Understands some academic 
content-area language with 
support 

• Follows simple sentences (e.g., 
“The law changed.”) 

• Recognizes how dependent 
clauses signal relationships (e.g., 
“because it rained,” “when it’s 

hot”) 

• Comprehends basic organization 
(e.g., recognizing a descriptive 
pattern in “The classroom is big, 
with tall windows and blue walls.”) 

• Relies on visuals, gestures, and 
contextual clues frequently for 
comprehensive understanding 

• Interprets modal language (e.g., 
“might,” “could”), hedging 
language (e.g., “it seems,” “I 

think”), and evaluative language 
(e.g., “clearly,” “definitely”) 

• Comprehends a variety of 
sentences (compound/complex) 
with connectors that show 
relationships between ideas (e.g., 
“because,” “although,” “when,” as 
in “Although it was raining, the 
game continued”) 

• Recognizes cohesion (e.g., 
following how the speaker repeats 
and restates key ideas, such as 
“global warming” and later “this 
issue,” to connect ideas) 

• Comprehends nominalization (i.e., 
turning verbs or adjectives into 
nouns to express ideas more 

abstractly, e.g., “the decision to 
intervene was unexpected”) 

• Understands strategic and precise 
language (e.g., recognizing how a 
speaker uses words like “clearly” 

to emphasize a point, “must” to signal 
obligation, or “allegedly” to express 
uncertainty) 

• Recognizes embedded structures 
(e.g., “the book that I read was 
informative,”) and parallel 
structures; (e.g., “to question, to 
investigate, and to conclude”) 

• Processes extended speech 
containing compound and 
complex sentences with clear 
clause relationships (e.g., 

“Although the results supported the 
hypothesis, the researchers 
recommended further testing”) 

• Follows complex organization 
(including nominalization) (e.g., 
tracking how the speaker moves 

from describing events (“scientists 
discovered”) to discussing 
abstract concepts (“the discovery”) as 
part of a problem– solution structure) 
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Reading 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Understands academic content- 
area terms in context (e.g., 
“evaporation,” “amendment”) 

• Recognizes simple organization 
and noun groups with basic 
modifiers (e.g., “the gray cloud 
moved over the ocean”; “the tall 
stone is in front of the school”) 

• Interprets clause relationships in 
simple sentences (e.g., “I went 
home because it was late”) 

• Follows cohesion (e.g., tracking 
how “this” or “these” refer to 
earlier ideas) 

• Recognizes modal, hedging, and 
evaluative language (e.g., “might,” 
“seems,” “appears likely”) in 
context (e.g., recognizing that 
“The results might indicate a 

trend” shows uncertainty, or that “It 
seems the author favors renewable 
energy” signals interpretation rather 
than fact) 

• Processes compound/complex 
sentences with varied clause 
combinations (e.g., “Although it 
rained, the team won because 
they practiced”) 

• Follows embedded structures 
(e.g., “The student who won the 
prize gave a speech.” and parallel 
structures (e.g., “the student 
who won the prize and the 
teacher who nominated them”) 

• Understands strategic and precise 
language choices that shape 
argument and clarity (e.g., shifts 
in tone or stance, such as 
recognizing how an author moves 
from objective description to 
persuasive language to 
strengthen a claim, or how a 
speech uses formal tone to build 
credibility) 

• Recognizes complex organization 
(e.g., analyzing how a writer 
introduces a claim, supports it 
with evidence, and concludes with 
a call to action; identifying how 
cause–effect or compare–contrast 
structures clarify relationships 
between ideas; for example, 
recognizing that an editorial builds 
its argument by contrasting two 
policies before presenting 
evidence for one) 

https://docs.google.com/document/d/1J0qdOnBuJUgOH4_TeQFk8kTDGmvww3EFa8Z412-fd6w/edit?pli=1&bookmark=id.lp9zccw7fff4
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Speaking 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses academic content-area 
vocabulary in specialized contexts 
(e.g., “photosynthesis,” 
“legislature”) 

• Appropriate use of some idiomatic 
expressions (e.g., “hit the books,” 
“a piece of cake”) 

• Produces simple sentences with 
occasional dependent clauses 
(e.g., “I went to the game because 
my friend was playing”) 

• Applies basic organization (e.g., 
“first I wake up, then I eat 
breakfast, finally I go to school”; 

“Our school library is large. It has many 
books and computers.”) 

• Employs abstract nouns and 
adverbials (e.g., “freedom,” 
“fortunately,” “as a result”) in 
connected speech (e.g., 

“Freedom is an important idea in 
history class”; “As a result of the 
experiment, we learned more about 
evaporation”) 

• Integrates 
modal/hedging/evaluative 
language (e.g., “might,” “seems,” 
“I believe”) in connected speech 
(e.g., “The answer might be 
correct”; “It seems like the 
character is nervous”; “I believe 

this is the best solution”) 

• Uses a variety (a mix of) of 
simple, compound, and complex 
sentences 

• Engages in deliberate clause 
variation (e.g., “Although it rained, 
the game continued”; “If it rains 
again, the game will stop.”) 

• Expresses ideas using effective 
organization (e.g., 
“Photosynthesis is how plants 
make food. They use sunlight and 
water. That’s why plants grow 

better outside.”) 

• Communicates effectively with 
peers to participate in activities or 
projects 

• Employs strategic, precise 
choices of language to refine 
arguments and points (e.g., “What 
I mean is that renewable energy 
could reduce emissions by half”; 
“The best evidence comes from 

the 2022 report”; “While this solution 
isn’t perfect, it’s the best option 
available right now”) 

• Uses figurative language (e.g., 
““The stack of homework was a 
mile high,” “A sea of faces”) 

• Demonstrates control of a 
complex variety of language 
devices and organizational 
patterns including parallel 
structures (“the student who 
studied hardest and the teacher 
who guided them”), embedded 
structures (“the athlete who won 
the match graduated this year”), 
and ellipsis (e.g., “Some students 
preferred the group presentation; 
others did not.”) 

• Engages in well-developed, 
audience-aware discourse (e.g., 
“Today I’ll explain how social 
media influences teens. First, I’ll 
discuss how algorithms shape 
what we see, then I’ll explain how 
that affects behavior, and finally 

I’ll talk about ways students can 
manage their online time.”) 

• Communicates with peers on a 
variety of topics and texts, 
building on others’ ideas and 
expressing ideas clearly 
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Writing 
 

INITIAL (0) TRANSITIONAL (.5) INDEPENDENT (1) 

• Uses academic content-area 
terms appropriate to discipline 
(e.g., “metamorphosis,” 

“constitutional rights”) 

• Incorporates simple + early 
dependent clauses (e.g., “I stayed 
inside because it rained”) 

• Uses synonyms, pronouns, 
conjunctions, adjectives, 
demonstratives (e.g., “this book,” 
“that locker”), and parallel 
structures (e.g., “I like to read, to 
write, and to learn”) 

• Produces organized simple texts 
(e.g., short text sections with clear 
beginning and end) 

• Incorporates abstract 
nouns/adverbials (e.g., “freedom,” 
“unfortunately,” “as a result”) 

• Uses modals/hedging/evaluative 
expressions (e.g., modals: 
“might,” “could”; hedging: “it 
seems,” “possibly”; evaluative: 
“likely,” “important”) 

• Forms compound/complex 
sentences with deliberate 

variation (e.g., “Although the data were 
incomplete, the results were 
consistent”) 

• Produces coherently structured 
paragraphs with a clear topic 
sentence and supporting details 
(e.g., a paragraph that introduces 
a claim such as “School uniforms 
improve focus,” supports it with 
examples or explanations, and 
concludes with a summarizing or 
linking sentence) 

• Produces extended, 
well- structured texts 
using a variety of 
sentence types with 
strong logic and 
audience awareness 
(e.g., essays, reports, 
and/or arguments) 

• Uses figurative 
language purposefully 
to enhance meaning or 
tone (e.g., “The data 
formed a bridge 
between theory and 

practice”; “The silence was a 
heavy curtain over the room”) 

• Incorporates parallel 
structures (e.g., “the 
student who 
researched the topic 
and the teacher who 
guided them”) 

• Integrates embedded 
structures in complex 
sentences (e.g., “The 
study that analyzed 
climate data from three 
continents revealed 
consistent patterns”; 
“Students researching 
cost-saving strategies 
presented original 
solutions”) 

• Makes use of strategic 
precision to refine 
claims and eliminate 
ambiguity (e.g., “Some 
argue that school 
uniforms limit 
individuality; however, 
they can create a 
stronger sense of 
community”; “Although 
homework can reinforce 
learning, excessive 
assignments may 
reduce student 
engagement.”) 
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           Attachment #10a 
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Attachment #10b 

Sample reclassification cover sheet  

Reclassification Cover Sheet  

Student Name:   
PASID:   
Date:   
Grade:   

 

Do the combined points meet or exceed the minimum combined language use inventory score for the 

student’s ACCESS proficiency score?   

 
Based on the student’s ACCESS overall proficiency level score and use of language as observed by 

his/her teachers, this student is recommended  /  is not recommended for reclassification as a former 

EL.  

If the student’s score meets the threshold, but the student is not recommended for reclassification, then 

provide an explanation below.  

Notes:   

 ESL Teacher/Coordinator Signature:   

ESL Teacher/Coordinator Printed Name:    

 
The ACCESS score report and rubric scoring sheets should be attached to this form.  All information should be 
provided to the parent(s)/guardians(s) and saved in the student’s permanent academic record either electronically 
or in paper form.  

February 2026  

 

School District:    

School:    

  

ACCESS Proficiency Level:    

Points from language use inventory #1:    

Points from language use inventory #2:    

Combined p oints  from language use inventories :     
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Attachment #10c  
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Attachment #11a 
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           Attachment #11b 

 

Notification of reclassification   

ELs with disabilities  

  

Student Name: _______________________________   PASID: _______________  

Date: ___________________ Grade: _________  

School District: _____________________________ School: ___________________________  

  

Dear parent/guardian,   

Based on teacher observations, the annual English assessment (ACCESS for ELLs), a review of your 

child’s academic and language support program, and the recommendation of a school-based team of which 

you were a member, your child will be reclassified as a former English learner and removed from the 

district’s language instruction educational program. Your child will be monitored for the next two school 

years to ensure that he/she does not encounter any challenges resulting from English language acquisition. 

If it is determined that there are lingering English language acquisition needs, then he/she may be placed 

back into the language program. The scores from the English assessment and the criteria your child had to 

meet are listed below along with the reclassification recommendation. If you have any question, you may 

contact:  

  

_____________________________________________________      

Name         

  

_____________________________________________________  

Title                                                      

  

________________________  ___________________________________________  

Phone                                        E-mail  

  

  

Reclassification Cover Sheet (only for ELs with an IEP who take the ACCESS for ELLs)  

  

Overall composite proficiency level: __________  

  

Listening proficiency level:  __________  
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Speaking proficiency level:  __________  

  

Reading proficiency level:  __________  

  

Writing proficiency level:  __________  

  

Team members present for recommendation discussion: 

_____________________________________________  

_____________________________________________  

_____________________________________________  

_____________________________________________  

_____________________________________________  

  

Required Criteria  

The student is only eligible for reclassification if all the answers to the following four questions are YES.   

1. Does the student have an IEP?   

_____YES / _____NO  

  

2. Has the student been continuously enrolled in an ESL/bilingual education program for at least four 

years?    

_____YES / _____NO  

  

3. Has the student’s overall composite proficiency level score on the ACCESS for ELLs NOT 

increased by more than 10% at any point or total over the three most recent testing cycles?  

_____YES / _____NO  

  

4. List the three most recent ACCESS overall composite proficiency level scores:  

1. _________________ 

2. _________________  

3. _________________  

  

5. Is there documented evidence that the student has been provided with the appropriate level of 

language support, including ELD instruction, throughout his/her enrollment in the LIEP?  _____YES 

/ _____NO  

Evidence that was evaluated by the team in making the recommendation for reclassification:  

______________________________________________________________________________________  

______________________________________________________________________________________  

______________________________________________________________________________________  

______________________________________________________________________________________ 

If the answer to any of the following questions is “no”, then the notes must contain a description of 

compelling evidence that the student should be reclassified as a former EL in spite of the fact that there is an 

indication that he/she may benefit from continued participation in the LIEP.  
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1. Has the student received adequate ELD instruction commensurate with his/her ELP level for 

the most recent four years?    

_____YES / _____NO  

  

2. Is this student able to effectively communicate in English?    

_____YES / _____NO  

  

3. Is the EL making progress toward meeting PA Core Standards in listening, speaking, reading, 

and writing on par with ELs who have similar profiles?    

_____YES / _____NO  

  

4. Are any ACCESS for ELLs domain scores that affect the student’s ability to reach an overall 

composite proficiency level of 4.5 directly related to the student’s disability?  _____YES / _____NO  

 If yes, explain:  

______________________________________________________________________________________  

______________________________________________________________________________________  

______________________________________________________________________________________  

______________________________________________________________________________________  

______________________________________________________________________________________  

Based on the student’s ACCESS for ELLs® overall proficiency level score and use of language as observed 

by his/her teachers, this student _____ is recommended/ _____ is not recommended for reclassification 

as a former EL.  

Notes:  

______________________________________________________________________________________  

______________________________________________________________________________________ 

_____________________________________________________________________________________  

______________________________________________________________________________________  

______________________________________________________________________________________  

  

ESL Teacher/Coordinator Signature: _______________________________________________  

ESL Teacher/Coordinator Printed Name:  ___________________________________________  
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Attachment #12 

 

Pocono Mountain School District Student Monitor Form-ESL Dept. 
 

Name of Monitored Student: Click here to enter text. Student Grade Level: Choose an item. 

This update is for the month of Choose an item. ESL Specialist: Click here to enter text. 

Today’s Date: Click here to enter a date. Subject/Course: Click here to enter text. 

Dear Click here to enter text., 

Please provide the following information regarding your English language learner. This 

information will help me to keep track of his/her progress and determine if any interventions are 

needed from ESL teachers.  Return this form to your school’s ESL teacher. 
 

Thank you in advance for your time. 
 

Please check the statement that applies to the above named student: 
 

□ This student is able to function effectively in my class with no adaptations to the regular curriculum 

due to second language issues. His/her English language skills are adequate for meaningful participation 

in my class. 

□ This student is able to participate/function effectively in my class with minor adaptations to the 

regular curriculum for second language needs. 

□ This student is unable to function effectively in my class due to one or more of the following reasons: 
 

□ excessive absences 

☐student motivation and/or behavior 

☐other reasons (Explain) Click here to enter text. 

 
 

Classroom Teacher Signature:  _ 
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 Internet Resources 

Attachment #13 

 

Name Description Web link 

Readworks 
Leveled text with question sets.  K-12 www.readworks.org 

Reading Rockets 

Resources to help struggling readers build 
phonemic awareness, phonics, fluency, vocabulary, 
and comprehension skills.  K-3 

https://www.readingrockets.org/ 

Starfall Reading, phonics & math - educational games, 

movies, books, songs, and more for children K-3. 

https://www.starfall.com/h/ 

PBS Kids 

Educational games and videos.  K-3  
  https://pbskids.org/ 
 

1.  

 EReading 
Worksheets 

Reading, writing and language arts skills 

worksheets. Grades 2-8 

http://www.ereadingworksheets.com/ 

Merriam-Webster 
Learner’s 
Dictionary 

  Simplified definitions.   https://www.learnersdictionary.com/ 

VocabGrabber: 
Think Map Visual 

Thesaurus 

VocabGrabber analyzes any text you're interested 
in, generating lists of the most useful vocabulary 
words and showing you how those words are used 
in context.  

https://www.visualthesaurus.com/vocabgrabber/ 

ReadTheory 

Reading comprehension exercises. K-12 https://readtheory.org/ 

!Colorin 

Colorado! 

A bilingual site for educators and families. https://www.colorincolorado.org/ 

English for 
Everyone 

English worksheets on reading comprehension, 
parts of speech, spelling, matching, vocabulary, 
synonyms, antonyms, etc.  K-12 

 
https://www.englishforeveryone.org/ 

English Club 
Free online resources from easy guides to grammar 
to fun games and quizzes. 

https://www.englishclub.com/ 

http://www.readworks.org/
https://pbskids.org/
https://pbskids.org/
http://www.ereadingworksheets.com/
https://www.colorincolorado.org/
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Attachment #15 

 

KINDERGARTEN   

WIDA ELD STANDARD 1 – Social and Instructional Language 

Language Expectations: Multilingual learners will … 

ELD-SI.K-3.Narrate  

● Share ideas about one’s own and others’ lived experiences and previous learning  

● Connect stories with images and representations to add meaning  

● Ask questions about what others have shared  

● Recount and restate ideas  

● Discuss how stories might end or next steps 

ELD-SI.K-3.Inform  

● Define and classify objects or concepts  

● Describe characteristics, patterns, or behavior  

● Describe parts and wholes ● Sort, clarify, and summarize ideas  

● Summarize information from interaction with others and from learning experiences 

ELD-SI.K-3.Explain  

● Share initial thinking with others  

● Follow and describe cycles in diagrams, steps in procedures, or causes and effects  

● Compare and contrast objects or concepts  
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● Offer ideas and suggestions  

● Act on feedback to revise understandings of how or why something works 

ELD-SI.K-3.Argue  

● Ask questions about others’ opinions  

● Support own opinions with reasons  

● Clarify and elaborate ideas based on feedback  

● Defend change in one’s own thinking  

● Revise one’s own opinions based on new information 

 

WIDA ELD STANDARD 2 –Language for Language Arts 

Language Expectations: Multilingual learners will … 

ELD-LA.K.Narrate.Interpretive  

Interpret language arts narratives (with prompting and support) by  

● Identifying key details  

● Identifying characters, settings, and major events  

● Asking and answering questions about unknown words in a text  

ELD-LA.K.Narrate.Expressive  

Construct language arts narratives (with prompting and support) that  
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● Orient audience to story  

● Describe story events 

ELD-LA.K.Inform.Interpretive  

Interpret informational texts in language arts (with prompting and support) by  

● Identifying main topic and key details  

● Asking and answering questions about descriptions of familiar attributes and characteristics  

● Identifying word choices in relation to topic or content area  

ELD-LA.K.Inform.Expressive  

Construct informational texts in language arts (with prompting and support) that  

● Introduce topic for audience  

● Describe details and facts 

 

WIDA ELD STANDARD 3 –Language for Mathematics 

Language Expectations: Multilingual learners will … 

ELD-MA.K.Inform.Interpretive  

Interpret mathematical informational texts (with prompting and support) by  

● Identifying concept or object  

● Describing quantities and attributes  
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ELD-MA.K.Inform.Expressive  

Construct mathematical informational texts (with prompting and support) that  

● Define or classify concept or entity  

● Describe a concept or entity  

● Compare/contrast concepts or entities 

 

WIDA ELD STANDARD 4 –Language for Science 

Language Expectations: Multilingual learners will … 

ELD-SC.K.Inform.Interpretive  

Interpret scientific informational texts by  

● Determining what text is about  

● Defining or classifying a concept or entity  

ELD-SC.K.Inform.Expressive  

Construct scientific informational texts that  

● Introduce others to a topic or entity  

● Provide details about an entity 

ELD-SC.K.Explain.Interpretive  

Interpret scientific explanations by  
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● Defining investigable questions or simple design problems based on observations and data about a phenomenon  

● Using information from observations to find patterns and to explain how or why a phenomenon occurs  

ELD-SC.K.Explain.Expressive 

 Construct scientific explanations that  

● Describe information from observations about a phenomenon  

● Relate how a series of events causes something to happen  

● Compare multiple solutions to a problem 

 

WIDA ELD STANDARD 5 –Language for Social Studies 

Language Expectations: Multilingual learners will … 

ELD-SS.K.Inform.Interpretive  

Interpret informational texts in social studies by  

● Determining topic associated with a compelling or supporting question  

● Defining attributes and characteristics in relevant information  

ELD-SS.K.Inform.Expressive  

Construct informational texts in social studies that  

● Introduce topic associated with a compelling or supporting question  

● Provide a detail about relevant information 
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GRADE  1 

WIDA ELD STANDARD 1 – Social and Instructional Language 

Language Expectations: Multilingual learners will … 

ELD-SI.K-3.Narrate  

● Share ideas about one’s own and others’ lived experiences and previous learning  

● Connect stories with images and representations to add meaning  

● Ask questions about what others have shared  

● Recount and restate ideas  

● Discuss how stories might end or next steps 

ELD-SI.K-3.Inform  

● Define and classify objects or concepts  

● Describe characteristics, patterns, or behavior  

● Describe parts and wholes ● Sort, clarify, and summarize ideas  

● Summarize information from interaction with others and from learning experiences 

ELD-SI.K-3.Explain  

● Share initial thinking with others  

● Follow and describe cycles in diagrams, steps in procedures, or causes and effects  
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● Compare and contrast objects or concepts  

● Offer ideas and suggestions  

● Act on feedback to revise understandings of how or why something works 

ELD-SI.K-3.Argue  

● Ask questions about others’ opinions  

● Support own opinions with reasons  

● Clarify and elaborate ideas based on feedback  

● Defend change in one’s own thinking  

● Revise one’s own opinions based on new information 

 

WIDA ELD STANDARD 2 –Language for Language Arts 

Language Expectations: Multilingual learners will … 

ELD-LA.1.Narrate.Interpretive  

Interpret language arts narratives by  

● Identifying a central message from key details  

● Identifying how character attributes and actions contribute to an event  

● Identifying words and phrases that suggest feelings or appeal to the senses  

ELD-LA.1.Narrate.Expressive 
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 Construct language arts narratives that  

● Orient audience to story  

● Develop story events  

● Engage and adjust for audience 

ELD-LA.1.Inform.Interpretive  

Interpret informational texts in language arts by  

● Identifying main topic and/or entity and key details  

● Asking and answering questions about descriptions of attributes and characteristics  

● Identifying word choices in relation to topic or content area  

ELD-LA.1.Inform.Expressive  

Construct informational texts in language arts that  

● Introduce and define topic and/or entity for audience  

● Describe attributes and characteristics with facts, definitions, and relevant details 

 

WIDA ELD STANDARD 3 –Language for Mathematics 

Language Expectations: Multilingual learners will … 

ELD-MA.1.Inform.Interpretive  

Interpret mathematical informational texts by  
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● Identifying concept or entity  

● Describing attributes and characteristics  

ELD-MA.1.Inform.Expressive  

Construct mathematical informational texts that  

● Define or classify concept or entity  

● Describe a concept or entity  

● Compare/contrast concepts or entities 

WIDA ELD STANDARD 4 –Language for Science 

Language Expectations: Multilingual learners will … 

ELD-SC.1.Inform.Interpretive 

Interpret scientific informational texts by  

● Determining what text is about  

● Defining or classifying concept or entity  

ELD-SC.1.Inform.Expressive  

Construct scientific informational texts that  

● Introduce others to topic or entity  

● Define, describe, and classify concept, topic, or entity  

● Summarize observations or factual information 
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ELD-SC.1.Explain.Interpretive  

Interpret scientific explanations by  

● Defining investigable questions or simple design problems based on observations and data about a phenomenon  

● Analyzing several events and observations to help explain how or why a phenomenon occurs  

● Identifying information from observations (that supports particular points in explanations)  

ELD-SC.1.Explain.Expressive  

Construct scientific explanations that  

● Describe observations and/or data about a phenomenon  

● Relate how a series of events causes something to happen  

● Compare multiple solutions to a problem 

 

WIDA ELD STANDARD 5 –Language for Social Studies 

Language Expectations: Multilingual learners will … 

ELD-SS.1.Inform.Interpretive 

 Interpret informational texts in social studies by  

● Determining topic associated with compelling or supporting questions  

● Defining and classifying attributes, characteristics, and qualities in relevant information  

ELD-SS.1.Inform.Expressive  
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Construct informational texts in social studies that  

● Introduce topic associated with compelling or supporting questions  

● Provide details about disciplinary ideas 

ELD-SS.1.Argue.Interpretive  

Interpret social studies arguments by  

● Identifying topic  

● Analyzing evidence gathered from source  

● Evaluating source based on distinctions between fact and opinion  

ELD-SS.1.Argue.Expressive  

Construct social studies arguments that  

● Introduce topic  

● Select relevant information to support claim with evidence  

● Show relationship between claim, evidence and reasoning 

 

GRADES 2-3   

WIDA ELD STANDARD 1 – Social and Instructional Language 

Language Expectations: Multilingual learners will … 

ELD-SI.K-3.Narrate  
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● Share ideas about one’s own and others’ lived experiences and previous learning  

● Connect stories with images and representations to add meaning  

● Ask questions about what others have shared  

● Recount and restate ideas  

● Discuss how stories might end or next steps 

ELD-SI.K-3.Inform  

● Define and classify objects or concepts  

● Describe characteristics, patterns, or behavior  

● Describe parts and wholes ● Sort, clarify, and summarize ideas  

● Summarize information from interaction with others and from learning experiences 

ELD-SI.K-3.Explain  

● Share initial thinking with others  

● Follow and describe cycles in diagrams, steps in procedures, or causes and effects  

● Compare and contrast objects or concepts  

● Offer ideas and suggestions  

● Act on feedback to revise understandings of how or why something works 

ELD-SI.K-3.Argue  

● Ask questions about others’ opinions  
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● Support own opinions with reasons  

● Clarify and elaborate ideas based on feedback  

● Defend change in one’s own thinking  

● Revise one’s own opinions based on new information 

 

WIDA ELD STANDARD 2 –Language for Language Arts 

Language Expectations: Multilingual learners will … 

ELD-LA.2-3.Narrate.Interpretive  

Interpret language arts narratives by  

● Identifying a central message from key details  

● Identifying how character attributes and actions contribute to event sequences  

● Determining the meaning of words and phrases as they are used in texts, distinguishing literal from nonliteral language  

ELD-LA.2-3.Narrate.Expressive  

Construct language arts narratives that  

● Orient audience to context  

● Develop story with time and event sequences, complication, resolution, or ending  

● Engage and adjust for audience 

ELD-LA.2-3.Inform.Interpretive  
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Interpret informational texts in language arts by  

● Identifying the main idea and key details  

● Referring explicitly to descriptions for themes and relationships among meanings  

● Describing relationship between a series of events, ideas or concepts, or procedural steps  

ELD-LA.2-3.Inform.Expressive  

Construct informational texts in language arts that  

● Introduce and define topic and/or entity for audience  

● Add details to define, describe, compare, and classify topic and/or entity  

● Develop coherence and cohesion throughout text 

 

WIDA ELD STANDARD 3 –Language for Mathematics 

Language Expectations: Multilingual learners will … 

ELD-MA.2-3.Explain.Interpretive  

Interpret mathematical explanations by  

● Identifying concept or entity  

● Analyzing plan for problem-solving steps  

● Evaluating simple pattern or structure  

ELD-MA.2-3.Explain.Expressive  
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Construct mathematical explanations that  

● Introduce concept or entity  

● Describe solution and steps used to solve problem with others  

● State reasoning used to generate solution 

ELD-MA.2-3.Argue.Interpretive  

Interpret mathematics arguments by  

● Identifying conjectures about what might be true  

● Distinguishing connections among ideas in justifications  

● Extracting mathematical operations and facts from solution strategies to create generalizations  

ELD-MA.2-3.Argue.Expressive  

Construct mathematics arguments that  

● Create conjecture using definitions  

● Generalize commonalities across cases  

● Justify conclusion steps and strategies in simple patterns  

● Identify and respond to others’ arguments 

 

WIDA ELD STANDARD 4 –Language for Science 

Language Expectations: Multilingual learners will … 
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ELD-SC.2-3.Explain.Interpretive  

Interpret scientific explanations by  

● Defining investigable questions or simple design problems based on observations, data, and prior knowledge about a phenomenon  

● Obtaining and combining information from observations, and using evidence to help explain how or why a phenomenon occurs  

● Identifying information from observations as well as evidence that supports particular points in explanations  

ELD-SC.2-3.Explain.Expressive  

Construct scientific explanations that  

● Describe observations and/or data about a phenomenon  

● Develop a logical sequence between data or evidence and claim  

● Compare multiple solutions to a problem considering how well they meet the criteria and constraints of the design solution 

ELD-SC.2-3.Argue.Interpretive  

Interpret scientific arguments by  

● Identifying potential evidence from data, models, and/or information from investigations of phenomena or design solutions  

● Analyzing whether evidence is relevant or not  

● Distinguishing between evidence and opinions  

ELD-SC.2-3.Argue.Expressive  

Construct scientific arguments that  

● Introduce topic/phenomenon for an issue related to the natural and designed world(s)  
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● Make a claim supported by relevant evidence  

● Establish a neutral tone  

● Signal logical relationships among reasoning, evidence, data, and/or a model when making a claim 

 

WIDA ELD STANDARD 5 –Language for Social Studies 

Language Expectations: Multilingual learners will … 

ELD-SS.2-3.Explain.Interpretive  

Interpret social studies explanations by  

● Determining types of sources for answering compelling and supporting questions about phenomena or events  

● Analyzing sources for event sequences and/or causes/effects  

● Evaluating disciplinary concepts and ideas associated with a compelling or supporting question  

ELD-SS.2-3.Explain.Expressive  

Construct social studies explanations that  

● Introduce phenomena or events  

● Describe components, order, causes, or cycles  

● Generalize possible reasons for a development or event 

ELD-SS.2-3.Argue.Interpretive  

Interpret social studies arguments by  
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● Identifying topic and purpose (argue in favor or against a position, present a balanced interpretation, challenge perspective)  

● Analyzing relevant information from one or two sources to develop claims in response to compelling questions  

● Evaluating source credibility based on distinctions between fact and opinion  

ELD-SS.2-3.Argue.Expressive  

Construct social studies arguments that  

● Introduce topic  

● Select relevant information to support claims with evidence from one or more sources  

● Show relationships between claim, evidence, and reasoning 

 

GRADES 4-5  

WIDA ELD STANDARD 1 – Social and Instructional Language 

Language Expectations: Multilingual learners will … 

ELD-SI.4-12.Narrate  

● Share ideas about one’s own and others’ lived experiences and previous learning 

● Connect stories with images and representations to add meaning  

● Identify and raise questions about what might be unexplained, missing, or left unsaid  

● Recount and restate ideas to sustain and move dialogue forward 

● Create closure, recap, and offer next steps 



 

106  

ELD-SI.4-12.Inform 

● Define and classify facts and interpretations; determine what is known vs. unknown 

● Report on explicit and inferred characteristics, patterns, or behavior  

● Describe the parts and wholes of a system  

● Sort, clarify, and summarize relationships  

● Summarize most important aspects of information 

ELD-SI.4-12.Explain  

● Generate and convey initial thinking  

● Follow and describe cycles and sequences of steps or procedures and their causes and effects 

● Compare changing variables, factors, and circumstances  

● Offer alternatives to extend or deepen awareness of factors that contribute to particular outcomes  

● Act on feedback to revise understandings of how or why something is or works in particular ways 

ELD-SI.4-12.Argue  

● Generate questions about different perspectives  

● Support or challenge an opinion, premise, or interpretation  

● Clarify and elaborate ideas based on feedback  

● Evaluate changes in thinking, identifying trade-offs  

● Refine claims and reasoning based on new information or evidence 
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WIDA ELD STANDARD 2 –Language for Language Arts 

Language Expectations: Multilingual learners will … 

ELD-LA.4-5.Narrate.Interpretive  

Interpret language arts narratives by  

● Identifying a theme from details  

● Analyzing how character attributes and actions develop across event sequences  

● Determining the meaning of words and phrases used in texts, including figurative language, such as metaphors and similes  

ELD-LA.4-5.Narrate.Expressive  

Construct language arts narratives that  

● Orient audience to context  

● Develop and describe characters and their relationships  

● Develop story with complication and resolution, time and event sequences  

● Engage and adjust for audience 

ELD-LA.4-5.Inform.Interpretive  

Interpret informational texts in language arts by  

● Identifying and summarizing main ideas and key details  

● Analyzing details and examples for key attributes, qualities, and characteristics  
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● Evaluating the impact of key word choices in a text  

ELD-LA.4-5.Inform.Expressive  

Construct informational texts in language arts that  

● Introduce and define topic and/or entity for audience  

● Establish objective or neutral stance  

● Add precision and details to define, describe, compare, and classify topic and/or entity  

● Develop coherence and cohesion throughout text 

ELD-LA.4-5.Argue.Interpretive  

Interpret language arts arguments by  

● Identifying main ideas  

● Analyzing points of view about the same event or topic  

● Evaluating how details, reasons, and evidence support particular points in a text  

ELD-LA.4-5.Argue.Expressive  

Construct language arts arguments that  

● Introduce and develop a topic clearly; state an opinion  

● Support opinions with reasons and information  

● Use a formal style  

● Logically connect opinions to appropriate evidence, facts, and details; offer a concluding statement or section 
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WIDA ELD STANDARD 3 –Language for Mathematics 

Language Expectations: Multilingual learners will … 

ELD-MA.4-5.Explain.Interpretive  

Interpret mathematical explanations by  

● Identifying concept or entity  

● Analyzing problem-solving steps  

● Evaluating a pattern or structure that follows a given rule  

ELD-MA.4-5.Explain.Expressive  

Construct mathematical explanations that  

● Introduce concept or entity  

● Share solution with others  

● Describe data and/or steps to solve problem  

● State reasoning used to generate solution 

ELD-MA.4-5.Argue.Interpretive  

Interpret mathematics arguments by  

● Comparing conjectures with patterns, and/or rules  

● Distinguishing commonalities and differences among ideas in justifications  
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● Extracting patterns or rules from solution strategies to create generalizations  

ELD-MA.4-5.Argue.Expressive  

Construct mathematics arguments that  

● Create conjecture using definitions, patterns, and rules  

● Generalize commonalities and differences across cases  

● Justify conclusions with patterns or rules  

● Evaluate others’ arguments 

 

WIDA ELD STANDARD 4 –Language for Science 

Language Expectations: Multilingual learners will … 

ELD-SC.4-5.Explain.Interpretive  

Interpret scientific explanations by  

● Defining investigable questions or design problems based on observations, data, and prior knowledge about a phenomenon  

● Obtaining and combining evidence and information to help explain how or why a phenomenon occurs  

● Identifying evidence that supports particular points in an explanation  

ELD-SC.4-5.Explain.Expressive  

Construct scientific explanations that  

● Describe observations and/or data about a phenomenon  
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● Establish neutral or objective stance in communicating results  

● Develop reasoning to show relationships between evidence and claims  

● Summarize and/or compare multiple solutions to a problem based on how well they meet the criteria and constraints of the design solution 

ELD-SC.4-5.Argue.Interpretive  

Interpret scientific arguments by  

● Identifying relevant evidence from data, models, and/or information from investigations of phenomena or design solutions  

● Comparing reasoning and claims based on evidence  

● Distinguishing among facts, reasoned judgment based on research findings, and speculation in an explanation  

ELD-SC.4-5.Argue.Expressive  

Construct scientific arguments that  

● Introduce topic/phenomenon in issues related to the natural and designed world(s)  

● Make and define a claim based on evidence, data, and/or model  

● Establish a neutral tone or an objective stance  

● Signal logical relationships among reasoning, relevant evidence, data, and/or a model when making a claim 

 

WIDA ELD STANDARD 5 –Language for Social Studies 

Language Expectations: Multilingual learners will … 

ELD-SS.4-5.Explain.Interpretive  



 

112  

Interpret social studies explanations by  

● Determining different opinions in sources for answering compelling and supporting questions about phenomena or events  

● Analyzing sources for a series of contributing factors or causes  

● Evaluating disciplinary concepts and ideas that are open to different interpretations  

ELD-SS.4-5.Explain.Expressive  

Construct social studies explanations that  

● Introduce phenomena or events  

● Describe components, order, causes and effects, or cycles using relevant examples and details  

● Generalize probable causes and effects of developments or events 

ELD-SS.4-5.Argue.Interpretive  

Interpret social studies arguments by  

● Identifying topic and purpose (argue in favor or against a position, present a balanced interpretation, challenge perspective)  

● Analyzing relevant information from multiple sources to develop claims in response to compelling questions  

● Evaluating point of view and credibility of source, based on distinctions between fact and opinion  

ELD-SS.4-5.Argue.Expressive  

Construct social studies arguments that  

● Introduce topic  

● Select relevant information to support claims with evidence from multiple sources  
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● Establish perspective  

● Show relationships between claims with reasons and multiple sources of evidence 

 

GRADES 6-8   

WIDA ELD STANDARD 1 – Social and Instructional Language 

Language Expectations: Multilingual learners will … 

ELD-SI.4-12.Narrate  

● Share ideas about one’s own and others’ lived experiences and previous learning 

● Connect stories with images and representations to add meaning  

● Identify and raise questions about what might be unexplained, missing, or left unsaid  

● Recount and restate ideas to sustain and move dialogue forward 

● Create closure, recap, and offer next steps 

ELD-SI.4-12.Inform 

● Define and classify facts and interpretations; determine what is known vs. unknown 

● Report on explicit and inferred characteristics, patterns, or behavior  

● Describe the parts and wholes of a system  

● Sort, clarify, and summarize relationships  

● Summarize most important aspects of information 
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ELD-SI.4-12.Explain  

● Generate and convey initial thinking  

● Follow and describe cycles and sequences of steps or procedures and their causes and effects 

● Compare changing variables, factors, and circumstances  

● Offer alternatives to extend or deepen awareness of factors that contribute to particular outcomes  

● Act on feedback to revise understandings of how or why something is or works in particular ways 

ELD-SI.4-12.Argue  

● Generate questions about different perspectives  

● Support or challenge an opinion, premise, or interpretation  

● Clarify and elaborate ideas based on feedback  

● Evaluate changes in thinking, identifying trade-offs  

● Refine claims and reasoning based on new information or evidence 

 

WIDA ELD STANDARD 2 –Language for Language Arts 

Language Expectations: Multilingual learners will … 

ELD-LA.6-8.Narrate.Interpretive       

Interpret language arts narratives by      

● Identifying a theme or central idea that develops over the course of a text      
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● Analyzing how character attributes and actions develop in relation to events or dialogue   

● Evaluating impact of specific word choices about meaning and tone  

ELD-LA.6-8.Narrate.Expressive 

Construct language arts narratives that 

● Orient audience to context and point of view 

● Develop and describe characters and their relationships 

● Develop story, including themes with complication and resolution, time, and event sequences  

● Engage and adjust for audience 

ELD-LA.6-8.Inform.Interpretive  

Interpret informational texts in language arts by  

● Identifying and/or summarizing main ideas and their relationship to supporting ideas  

● Analyzing observations and descriptions in textual evidence for key attributes, qualities, characteristics, activities, and behaviors  

● Evaluating the impact of author’s key word choices over the course of a text  

ELD-LA.6-8.Inform.Expressive  

Construct informational texts in language arts that  

● Introduce and define topic and/or entity for audience  

● Establish objective or neutral stance  

● Add precision, details, and clarity about relevant attributes, qualities, characteristics, activities, and behaviors  
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● Develop coherence and cohesion throughout text 

ELD-LA.6-8.Argue.Interpretive  

Interpret language arts arguments by  

● Identifying and summarizing central idea distinct from prior knowledge or opinions  

● Analyzing how an author acknowledges and responds to conflicting evidence or viewpoints  

● Evaluating relevance, sufficiency of evidence, and validity of reasoning that support claim(s)  

ELD-LA.6-8.Argue.Expressive  

Construct language arts arguments that  

● Introduce and develop claim(s) and acknowledge counterclaim(s)  

● Support claims with reasons and evidence that are clear, relevant, and credible  

● Establish and maintain formal style  

● Logically organize claim(s) with clear reasons and relevant evidence; offer a conclusion 

 

WIDA ELD STANDARD 3 –Language for Mathematics 

Language Expectations: Multilingual learners will … 

ELD-MA.6-8.Explain.Interpretive  

Interpret mathematical explanations by 

● Identifying concept or entity 



 

117  

● Analyzing possible ways to represent and solve a problem 

● Evaluating model and rationale for underlying relationships in selected problem-solving approach strategy 

ELD-MA.6-8.Explain.Expressive  

Construct mathematical explanations that  

● Introduce concept or entity  

● Share solution with others  

● Describe data and/or problem-solving  

● State reasoning used to generate solution 

ELD-MA.6-8.Argue.Interpretive 

 Interpret mathematics arguments by  

● Comparing conjectures with previously established results  

● Distinguishing commonalities among strategies used  

● Evaluating relationships between evidence and mathematical facts to create generalizations  

ELD-MA.6-8.Argue.Expressive  

Construct mathematics arguments that  

● Create conjecture, using definitions and previously established results  

● Generalize logic across cases  

● Justify conclusions with evidence and mathematical facts  
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● Evaluate and critique others’ arguments 

 

WIDA ELD STANDARD 4 –Language for Science 

Language Expectations: Multilingual learners will … 

ELD-SC.6-8.Explain.Interpretive 

Interpret scientific explanations by  

● Defining investigable questions or design problems based on observations, information, and/or data about a phenomenon  

● Determining central ideas in complex evidence and information to help explain how or why a phenomenon occurs  

● Evaluating scientific reasoning that shows why data or evidence adequately supports conclusions  

ELD-SC.6-8.Explain.Expressive  

Construct scientific explanations that  

● Describe valid and reliable evidence from sources about a phenomenon  

● Establish neutral or objective stance in how results are communicated  

● Develop reasoning to show relationships among independent and dependent variables in models and simple systems  

● Summarize patterns in evidence, making trade-offs, revising, and retesting 

ELD-SC.6-8.Argue.Interpretive  

Interpret scientific arguments by  

● Identifying convincing evidence from data, models, and/or information from investigations of phenomena or design solutions  



 

119  

● Comparing reasoning and claims based on evidence from two arguments on the same topic  

● Evaluating whether they emphasize similar or different evidence and/or interpretations of facts  

ELD-SC.6-8.Argue.Expressive  

Construct scientific arguments that  

● Introduce and contextualize topic/ phenomenon in issues related to the natural and designed world(s) ● Support or refute a claim based on 

data and evidence  

● Establish and maintain a neutral or objective stance  

● Signal logical relationships among reasoning, evidence, data, and/or a model when making or defending a claim or counterclaim 

 

WIDA ELD STANDARD 5 –Language for Social Studies 

Language Expectations: Multilingual learners will … 

ELD-SS.6-8.Explain.Interpretive  

Interpret social studies explanations by  

● Determining multiple points of view in sources for answering compelling and supporting questions about phenomena or events  

● Analyzing sources for logical relationships among contributing factors or causes  

● Evaluating experts’ points of agreement, along with strengths and weakness of explanations  

ELD-SS.6-8.Explain.Expressive  

Construct social studies explanations that  

● Introduce and contextualize phenomena or events  
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● Establish perspective for communicating outcomes, consequences, or documentation  

● Develop reasoning, sequences with linear and nonlinear relationships, evidence, and details, acknowledging strengths and weaknesses  

● Generalize multiple causes and effects of developments or events 

ELD-SS.6-8.Argue.Interpretive  

Interpret social studies arguments by  

● Identifying topic and purpose (argue in favor or against a position, present a balanced interpretation, challenge perspective)  

● Analyzing relevant information from multiple sources to support claims  

● Evaluating point of view and credibility of source based on relevance and intended use  

ELD-SS.6-8.Argue.Expressive  

Construct social studies arguments that  

● Introduce and contextualize topic  

● Select relevant information to support claims with evidence gathered from multiple sources  

● Establish perspective  

● Show relationships between claims and counterclaims, differences in perspectives, and evidence and reasoning 

 

 

 

GRADES 9-12   
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WIDA ELD STANDARD 1 – Social and Instructional Language 

Language Expectations: Multilingual learners will … 

ELD-SI.4-12.Narrate  

● Share ideas about one’s own and others’ lived experiences and previous learning 

● Connect stories with images and representations to add meaning  

● Identify and raise questions about what might be unexplained, missing, or left unsaid  

● Recount and restate ideas to sustain and move dialogue forward 

● Create closure, recap, and offer next steps 

ELD-SI.4-12.Inform 

● Define and classify facts and interpretations; determine what is known vs. unknown 

● Report on explicit and inferred characteristics, patterns, or behavior  

● Describe the parts and wholes of a system  

● Sort, clarify, and summarize relationships  

● Summarize most important aspects of information 

ELD-SI.4-12.Explain  

● Generate and convey initial thinking  

● Follow and describe cycles and sequences of steps or procedures and their causes and effects 

● Compare changing variables, factors, and circumstances  
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● Offer alternatives to extend or deepen awareness of factors that contribute to particular outcomes  

● Act on feedback to revise understandings of how or why something is or works in particular ways 

ELD-SI.4-12.Argue  

● Generate questions about different perspectives  

● Support or challenge an opinion, premise, or interpretation  

● Clarify and elaborate ideas based on feedback  

● Evaluate changes in thinking, identifying trade-offs  

● Refine claims and reasoning based on new information or evidence 

 

WIDA ELD STANDARD 2 –Language for Language Arts 

Language Expectations: Multilingual learners will … 

ELD-LA.9-12.Narrate.Interpretive  

Interpret language arts narratives by  

● Identifying themes or central ideas that develop over the course of a text  

● Analyzing how author choices about character attributes and actions relate to story elements (setting, event sequences, and context)  

● Evaluating the impact of specific word choices on meaning, tone, and explicit vs. implicit points of view 

ELD-LA.9-12.Narrate.Expressive  

Construct language arts narratives that  
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● Orient audience to context and one or multiple point(s) of view  

● Develop and describe characters and their relationships over a progression of experiences or events  

● Develop story, advancing the plot and themes with complications and resolutions, time and event sequences  

● Engage and adjust for audience 

ELD-LA.9-12.Inform.Interpretive  

Interpret informational texts in language arts by  

● Identifying and/or summarizing central ideas  

● Analyzing descriptions and inferences in textual evidence for key attributes, qualities, characteristics, activities, and conceptual 

relationships  

● Evaluating cumulative impact and refinement of author’s key word choices over the course of text 

ELD-LA.9-12.Inform.Expressive  

Construct informational texts in language arts that  

● Introduce and define topic and/or entity for audience  

● Establish an objective or neutral stance  

● Add precision, details, and clarity about complex attributes, qualities, characteristics, activities, and conceptual relationships  

● Develop coherence and cohesion throughout text 

ELD-LA.9-12.Argue.Interpretive  

Interpret language arts arguments by  

● Identifying and summarizing central ideas of primary or secondary sources  
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● Analyzing use of rhetoric and details to advance point of view or purpose  

● Evaluating and corroborating relevance and sufficiency of evidence as well as validity of reasoning to support claims  

ELD-LA.9-12.Argue.Expressive  

Construct language arts arguments that  

● Introduce and develop precise claims and address counterclaims  

● Support claims and refute counterclaims with valid reasoning and relevant and sufficient evidence  

● Establish and maintain a formal style and objective tone  

● Logically organize claims, counterclaims, reasons, and evidence; offer a conclusion with recommendations 

 

WIDA ELD STANDARD 3 –Language for Mathematics 

Language Expectations: Multilingual learners will … 

ELD-MA.9-12.Explain.Interpretive  

Interpret mathematical explanations by  

● Identifying concept or entity  

● Analyzing data and owning problem-solving approaches  

● Evaluating rationales, models, and/or interpretations based on evidence and mathematical principles  

ELD-MA.9-12.Explain.Expressive  

Construct mathematical explanations that  
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● Introduce mathematical concept or entity  

● Share solutions with others  

● Describe data and/or approach used to solve a problem  

● State reasoning used to generate own or alternate solutions 

ELD-MA.9-12.Argue.Interpretive  

Interpret concepts in arguments by 

● Comparing conjectures with previously established results and stated assumptions 

● Distinguishing correct from flawed logic 

● Evaluating relationships among evidence and mathematical principles to create generalizations 

ELD-MA.9-12.Argue.Expressive  

Construct mathematics arguments that  

● Create precise conjecture, using definitions, previously established results, and stated assumptions  

● Generalize logical relationships across cases  

● Justify (and refute) conclusions with evidence and mathematical principles  

● Evaluate and extend others’ arguments 

 

WIDA ELD STANDARD 4 –Language for Science 

Language Expectations: Multilingual learners will … 
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ELD-SC.9-12.Explain.Interpretive  

Interpret scientific explanations by  

● Defining investigable questions or problems based on observations, information, and/or data about a phenomenon  

● Paraphrasing central ideas in complex evidence, concepts, processes, and information to help explain how or why a phenomenon occurs  

● Evaluating the extent to which reasoning, theory and/or models link evidence to claims and support conclusions  

ELD-SC.9-12.Explain.Expressive  

Construct scientific explanations that  

● Describe reliable and valid evidence from multiple sources about a phenomenon  

● Establish neutral or objective stance in how results are communicated  

● Develop reasoning to illustrate and/ or predict the relationships between variables in a system or between components of a system  

● Summarize and refine solutions referencing scientific knowledge, evidence, criteria, and/or trade-offs 

ELD-SC.9-12.Argue.Interpretive  

Interpret scientific arguments by  

● Identifying appropriate and sufficient evidence from data, models, and/ or information from investigations of a phenomenon or design 

solutions  

● Comparing reasoning and claims based on evidence from competing arguments or design solutions  

● Evaluating currently accepted explanations, new evidence, limitations (trade-offs), constraints, and ethical issues 

 ELD-SC.9-12.Argue.Expressive  

Construct scientific arguments that  
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● Introduce and contextualize topic/ phenomenon in current scientific or historical episodes in science  

● Defend or refute a claim based on data and evidence  

● Establish and maintain an appropriate tone and stance (neutral/objective or biased/ subjective)  

● Signal logical relationships among reasoning, evidence, data, and/or models when making and defending a claim, counterclaim, and/or 

rebuttal 

WIDA ELD STANDARD 5 –Language for Social Studies 

Language Expectations: Multilingual learners will … 

ELD-SS.9-12.Explain.Interpretive  

Interpret social studies explanations by  

● Determining multiple types of sources, points of view in sources, and potential uses of sources for answering compelling and supporting 

questions about phenomena or events  

● Analyzing sources for logical relationships among contributing factors, causes, or related concepts  

● Evaluating experts’ points of agreement and disagreement based on their consistency with explanation given its purpose  

ELD-SS.9-12.Explain.Expressive  

Construct social studies explanations that  

● Introduce and contextualize multiple phenomena or events  

● Establish perspective for communicating intended and unintended outcomes, consequences, or documentation  

● Develop sound reasoning, sequences with linear and nonlinear relationships, evidence, and details with significant and pertinent information, 

acknowledging strengths and weaknesses  
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● Generalize experts’ points of agreement and disagreement about multiple, complex causes and effects of developments or events 

ELD-SS.9-12.Argue.Interpretive  

Interpret social studies arguments by  

● Identifying topic and purpose (argue in favor of or against a position, present a balanced interpretation, challenge perspective)  

● Analyzing relevant information to support and/or revise claims with reliable and valid evidence from multiple sources  

● Evaluating credibility, accuracy, and relevancy of source based on expert perspectives  

ELD-SS.9-12.Argue.Expressive  

Construct social studies arguments that  

● Introduce and contextualize topic  

● Select relevant information to support precise and knowledgeable claims with evidence from multiple sources  

● Establish perspective  

● Show relationships between claims and counterclaims, differences in perspectives, evidence, and reasoning 
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POCONO MOUNTAIN SCHOOL DISTRICT ENGLISH LEARNERS (ELS) PLAN         Attachment #16 

 

REQUIREMENTS PROGRAM PLAN 

1. Identification of ELs 
  

Follow the PDE English Learner Identification Procedure Grades K-12 

● Home Language Survey  
● Train intake staff https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/eltoolkit.pdf 

refers to how often the refresher training takes place 
 

STEP 1: Review the Home Language Survey (HLS). 

 

STEP 2: Conduct family interview to determine if the student is potentially an EL. Use an interpreter if 

necessary.   

 
STEP 3: If the student has an IEP or is suspected of having a disability (e.g. the parent states that the 

student has a disability), then see Appendix A of the PDE English Learner Identification Procedure 

Grades K-12 before proceeding. 

 

STEP 4: Conduct a review of the student’s academic records from previous schooling if available. Look 

for evidence that the student has sufficient English proficiency to benefit from instruction in English 

without specialized supports or accommodations. Acceptable evidence might include scores from 

standardized summative or interim tests in English, passing grades for core content classes conducted in 

English, and/or work samples. 

 

LEA Administrators can also read Section 1: Screening, Identification and Placement of ELs of the 
Administrator Guide on Supporting English Learners’ Success. 
 

 

PMSD will implement the following: 
 
Step 1:  Grade Level EL Teacher  
 
Step 2:  Grade Level EL teacher. 
 
Step 3: Student’s Case 
Manager/Special Education Teacher. 
 
Step 4: School Counselor 
 
ESL Handbook also identifies the 
steps, which is located on the PMSD 
website under the Academic tab. 
 
PMSD ESL Handbook:  
 
https://www.pmsd.org/academics/esl 
 
 

 

 

2. Assessment of ELs 

● Determine need for 

instruction  

● Place in appropriate 

program of instruction 

  

Follow the PDE English Learner Identification Procedure Grades K-12 and identify the process in the 

plan 

● Appropriate state-mandated screening test (Kindergarten W-APT and WIDA Screener for 

Grades 1-12) 

● Multiple criteria for placement/exemption (Step 4) 

● Identify family native language proficiency if applicable  
● Investigate prior schooling experience to identify students with limited or interrupted formal 

education (LIFE)  

 
STEP 5: Screen the student for English language proficiency using the KW-APT, K MODEL, WIDA 
screener (online or paper), or WIDA MODEL screener. See Appendix D of the PDE English Learner 
Identification Procedure Grades K-12 for information about the appropriate test form to administer. 
 
STEP 6: OPTIONAL - Screen the student for native language proficiency if a screening instrument is 
available. 
 
STEP 7: Determine if the student has limited or interrupted formal education (LIFE) 

● Is enrolling after grade two, AND  

Cont.’ 
 

Step 5: Grade Level EL Teacher 

 

Step 6: Grade Level EL Teacher 

 

Step 7: Grade Level EL 

Teacher   

https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
https://www.education.pa.gov/Teachers%20-%20Administrators/Curriculum/English%20As%20A%20Second%20Language/Pages/Identification-Placement-Exit.aspx#.Vbt7YmXD-Uk
https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/eltoolkit.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
https://www.pmsd.org/academics/esl
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
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● Has a Literacy score of less than 3.5 on the W-APT, MODEL Screener, or WIDA Screener, AND  

● Has at least two fewer years of age appropriate schooling than peers or has disenrolled from 

U.S. schools to enroll in schools in other countries (including Puerto Rico) more than two times 

in the past four years, AND  
● Has limited encoding/decoding skills in native language (as indicated by family interview and/or 

native language measures and/or review of academic records and/or local measures) 

 

LEA Administrators can also read Section 1: Screening, Identification and Placement of ELs of the 
Administrator Guide on Supporting English Learners’ Success. 
 

 

3. Provide Instruction 
● Direct, appropriate, 

sufficient  

● Designed for 

students' needs  

● Based on current 

practices  

● Appropriate staffing  

● Appropriate materials 

  

Develop Instructional Plan 
 
Identify the program model. Refer to the Administrator Guide on Supporting English Learners’ Success. 

● Schedule daily English Language Development (ELD) instruction based on English language 

proficiency 

● Hire/Contract teachers with ESL Program Specialist Certificate 
● Assessment plan 

● Research-based ELD best practices  

● Identify what is taught (curriculum) 

● Identify appropriate instructional materials to scaffold instruction for ELs:  

https://www.engageny.org/resource/scaffolding-instruction-english-language-learners-resource-

guides-english-language-arts-and 

● Describe available opportunities (tutoring and afterschool programs, extra-curricular activities, 
etc.) 

● Train and support staff (Professional Development Plan)  

 
Follow the PDE English Learner Identification Procedure Grades K-12 

 
Refer to the Educating English Learners (ELs) BEC 
 
STEP 8: Determine the most appropriate language instruction educational program (LIEP) based on the 
student’s English language proficiency and native language proficiency if available. 
Use all data collected throughout the identification process to determine the most appropriate LIEP 
based on the student’s English language proficiency and native language proficiency, if available. 
If the student has an IEP, certified ESL and SPED personnel must collaborate to determine the 
appropriate program and academic placement for the student. 
 
Include an assessment plan for ELD and the curriculum (types of assessments used to monitor student 
progress in ELD and content area classes). Make sure you have identified appropriate materials to 
scaffold instruction for ELs.  Also, include research-based ELD best practices and strategies. 
 
Identify Program Model and Program Design 

https://www.education.pa.gov/Policy-Funding/BECS/PACode/Pages/EducatingELs.aspx 
  

Evidenced Based Practices for English Learners 
https://ceedar.education.ufl.edu/wp-content/uploads/2016/11/EBP-for-english-learners.pdf 
 

Cont.’ 
 
PMSD Instructional Plan: 
 
An EL Teacher(s) with an EL Program 
Specialist Certificate will be assigned 
to oversee the program model and its 
implementation of instruction. 
Program model will be Mixed Classes 
with English only support, Mixed 
Classes with Native Language 
support or Mixed Classes Bilingual.  
 
Step 8: The LIEP will be determined 
by student need based on the 
recommendation of the IEP team 
which includes the sending EL 
teacher and options available within 
the AEDY placement.  

 

http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
https://www.engageny.org/resource/scaffolding-instruction-english-language-learners-resource-guides-english-language-arts-and
https://www.engageny.org/resource/scaffolding-instruction-english-language-learners-resource-guides-english-language-arts-and
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/ELL-Identification-Procedure%20K-12.pdf
https://www.education.pa.gov/Policy-Funding/BECS/PACode/Pages/EducatingELs.aspx
https://www.education.pa.gov/Policy-Funding/BECS/PACode/Pages/EducatingELs.aspx
https://ceedar.education.ufl.edu/wp-content/uploads/2016/11/EBP-for-english-learners.pdf
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Scaffolding Instruction for English Learners 
https://www.education.com/magazine/article/instruction-assessment-for-english-learners/ 
 

Scaffolding Instruction for English Language Learners: Resource Guides for English Language Arts and 
Mathematics 

https://www.engageny.org/resource/scaffolding-instruction-english-language-learners-resource-
guides-english-language-arts-and 
 

ELD program Evaluation 
https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/chap9.pdf 
 

LEA Administrators can also read the Administrator Guide on Supporting English Learners’ 
Success. 

 
 

4. Ensure integration 

● Instructional 

integration  

● Social integration 
  

● Describe access to programs and services (Gifted, Extra Curricular, Special Education, 
Vocational, etc.) 

● Ensure scaffolding based on English language proficiency levels  

● Integrate ELs with same-age peers 

● Collaborate with relevant staff to support ELs’ academic and linguistic development 

● Communicate with families in preferred mode of communication 

 

LEA Administrators can also read the Administrator Guide on Supporting English Learners’ 
Success. 
 
 

PMSD will ensure integration both 
instructionally and socially through 
collaboration and communication 
among all the AEDY Placement staff, 
ESL staff, IEP team and General 
Education staff. Access to programs 
and services for exceptional students 
will be determined by the 
IEP/GIEP/Section 504 teams in 
collaboration with the staff in the 
AEDY placement.  
 

5. Re-Assess  
● For progress  
● To reclassify (exit) a 

program 

● Monitor exited 

students 

PA Required Reclassification, Monitoring and Redesignation criteria 

● Specific multi-criteria reclassification procedures 

● Monitoring plan/documentation 

● Re-designation of ELs 

 

State required Reclassification, Monitoring, and Re-designation of English Learners (ELs) 
https://www.education.pa.gov/Documents/Teachers-

Administrators/Curriculum/ESL/Reclassification%20Monitoring%20and%20Redesignation%20of

%20ELs.pdf 

 

LEA Administrators can also read Section 3: Reclassification, Monitoring, and Redesignation of ELs of 

the Administrator Guide on Supporting English Learners’ Success. 

 

 

PMSD utilized the current ESL 
Handbook which addresses 
reclassification, monitoring, and 
redesignation criteria.  
 
PMSD ESL Handbook is located on 
the PMSD website under the 
Academic tab.  
 
 
PMSD ESL Handbook: 
https://www.pmsd.org/academics/esl 
 
 
 
 
 
 

https://www.education.com/magazine/article/instruction-assessment-for-english-learners/
https://www.engageny.org/resource/scaffolding-instruction-english-language-learners-resource-guides-english-language-arts-and
https://www.engageny.org/resource/scaffolding-instruction-english-language-learners-resource-guides-english-language-arts-and
https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/chap9.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
https://www.education.pa.gov/Teachers%20-%20Administrators/Curriculum/English%20As%20A%20Second%20Language/Pages/Reclassification-and-Exit-Criteria.aspx
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/Reclassification%20Monitoring%20and%20Redesignation%20of%20ELs.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/Reclassification%20Monitoring%20and%20Redesignation%20of%20ELs.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/Reclassification%20Monitoring%20and%20Redesignation%20of%20ELs.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
https://www.pmsd.org/academics/esl
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6.Doc 

● Instruction 

● Student Achievement 
● Program Compliance 
● Program 

Effectiveness 

● Develop Program Handbook 
● Schedule program evaluation and periodic data review 
● Develop data and documentation plan 
● PDE AEDY Guidelines 
● Establish a stakeholder team to evaluate program effectiveness. Refer to Chapter 9. 

 
Chapter 9: Tools and Resources for Evaluating the Effectiveness of a District’s EL Program 

https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/chap9.pdf 

 

LEA Administrators can also read the Administrator Guide on Supporting English Learners’ 
Success. 
 
 

PMSD ESL Handbook includes the 
process of program evaluation, 
periodic data review, and data 
collection per the PDE Guidelines. 
Resource used will be the Tools and 
Resources for Evaluating the 
Effectiveness of the District’s EL 
Program.  
 
Stakeholder team will include the 
following members: 
 
District Administrator 
Director of Curriculum and 
Instruction  
General Education Teacher 
Special Education Teacher 
EL Teacher  
AEDY Coordinator  
 

 
 
 
 

 

https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/chap9.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf
http://www.eslportalpa.info/wp-content/uploads/sites/5/2018/09/ESL-Admin-Guide-ADA.pdf

