
 
 

St. Andrew’s School Academic Inclusion Policy 2025-2026                         
 
Statement of Purpose:  

This document aims to clarify and outline the St. Andrew’s Middle Years Programme (MYP) and 
the Diploma Programme (DP) Inclusion Policy. Our school is committed to serving a diverse student 
body that has open access to an International Baccalaureate (IB) curriculum.  At St. Andrew’s our 
longstanding Chapin Tradition of service, action, and inclusion governs and guides our daily interactions 
with the community.  Being inclusive and understanding of different cultural backgrounds, experiences 
and ways of learning is integral to our School mission of empowering students to discover their unique 
value and embrace their full potential.  We believe all students can learn, grow and flourish in a safe and 
supportive environment.  Learners deserve to thrive in a least restrictive environment with opportunities 
to be challenged while accessing an appropriate level of support, built into their daily schedules. We aim 
to provide effective support for all learners through shared understanding of goals, and collaboration-- 
learning together what works best for individuals.  This policy applies to both the MYP and DP 
programmes and is to be communicated to, and understood by all and will be revised annually.  
 
IB Inclusion Statement: 
Inclusion is an ongoing process that aims to increase access and engagement in learning for all students 
by identifying and removing barriers to learning.   
 
Inclusion is facilitated in a culture of collaboration, mutual respect, support, and problem-solving 
involving the whole school community. For many years, the St. Andrew’s community has worked 
together to enable learning success for a diverse student body and will continue to do so as we commence 
our IB journey. 
 
Guiding Principles to Support All Learners: 
To support all learners, St. Andrew’s has: 

●​ A commitment to cultivating individual strengths and talents and respect for the differences 
among students 

●​ Learning variability is valued as a rich resource within our community 
●​ A collaborative system for the identification of learning needs through enrollment committee 

work, development of learner profiles, weekly student concern meetings, Education & 
Accommodations  Plan meetings, and morning meetings. 

●​ Advisors and teachers who know their students well and support the development of learner 
metacognition, self-knowledge, and action based on self-understanding and advocacy to affirm 
student identity, to promote self-esteem, and learning success 

●​ Regular opportunities for ongoing communication about learning successes and challenges 
among teachers, advisors, students and families 

●​ Teachers who are actively learning how to use formative assessment to inform instruction 
regarding each learner 
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●​ Teachers use Universal Practices (see table below, at end of document) to support learning. 
●​ Opportunities to be appropriately challenged in their learning and to make progress, while 

accessing support services that will be reviewed at least annually in team meetings. 
●​ IB unit plans are being developed to provide all students equitable access to inquiry-based 

learning, meaningful action, and reflection, supported by collaborative instructional planning 
among teachers. 

●​ As teachers design units, learner profile attributes will be woven through every course to enable 
our Saints to create a more peaceful world through intercultural understanding and respect. 

●​ As teachers design units, instruction will be based upon approaches to teaching and learning with 
the explicit instruction of skills within each unit:  including but not limited to skills in thinking, 
communication, research, social and self-management. 

●​ All faculty have set professional development goals in the area of UDL (Universal Design for 
Learning. Universal design includes consideration of ways to engage learners in the new content 
of a unit, how to represent the new information so all can access the learning and how to vary the 
modes students may use to describe and share their learning.   

●​ All students are expected to meet St. Andrew’s graduation requirements.  
 
Admissions:  

St. Andrew’s goal is to enroll a diverse student body. An admissions committee collaborates to 
enroll students who will benefit from the programs of instruction we offer.  Enrollment decisions are 
made by a committee and are based upon review of application materials including, a student interview, 
talk with family, and whenever possible a visit to St. Andrew’s, previous school records,  progress 
notes/official transcripts and letters of recommendation. When a student identifies learning differences, 
families submit current diagnostic and neuropsychological reports, as well as prior individual educational 
plans.      

 See St. Andrew’s Admissions Policy for more information regarding the open access IB program 
for our enrolled students.   
 
Learning Support  Offered to Support Diverse Learners:  

A variety of services are available for students who will be receiving Learning Support.  For 
many, this can be built right into the day's schedule.   The supports we have available are listed here:  

●​ A co-taught content class, such as English (or English Language Arts) or math, taught 
collaboratively by both a content and learning support  teacher.   

●​ A small-group learning support Literacy Lab or Math Lab taught by a special education 
teacher focused on reading comprehension, written expression or math skills.  

●​ As identified, working with an advisor who supports executive functioning 
●​ A small-group Academic Workshop (to support increased metacognition, executive 

functioning and study skills & strategies, planning, organization, materials management, 
time management or other executive skills/areas) 

●​ Speech and Language and Occupational Therapy services provided in a co-teaching 
model  
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●​ Academic tutorial or literacy tutorial (may be offered in a content area by a learning 

support teacher or specialist (e.g., Orton-Gillingham  instruction) 
 
The level of support and services to be provided is based upon a student’s current level of 

performance and discussion with the student, family, and advisor annually. Families work with the 
Director of Learning Support to build a schedule to support the student. A learning support educator crafts 
an initial learning plan based on the information shared with admissions. This learning profile is shared 
with the student’s teachers at the beginning of the year and includes key accommodations.  Once teachers 
have had an opportunity to get to know the student at St. Andrew’s, an Education & Accommodations 
Plan meeting is scheduled to build a formal annual plan for the student. This meeting includes the family, 
student (when applicable), advisor and teachers. As a result of the meeting, a plan is developed including 
a learning profile of strengths and vulnerabilities, as well as individualized accommodations. The plan is 
sent to the family for approval after the meeting.  In the Spring, the team meets again to build a plan for 
the following year. St. Andrew’s goal for each student is building the skills to succeed independently. 
Often students are exited from services as they develop independence and understand (and act upon) who 
they are as learners and the strategies that benefit them.  

Some students with identified learning disabilities or other challenges may not need additional 
support services; however, they may need access to individualized accommodations. Families may share 
current documentation (within the past three years) of the learning difference and need for 
accommodations with the Director of Learning Support to assess the need for the plan at St. Andrew’s.  
Regarding St. Andrew’s foreign language requirement, the Director of Learning Support  will work 
closely with families when a student is identified as eligible for a language waiver.  

 
During the 2025-2026 academic year,  St. Andrew’s employs a full time college counselor, mental 

health counselor (social worker)  and nurse (with additional evening/weekend nurses) to support the 
student body. Eight  full time learning support teachers, one Speech Language Pathologist and an 
Occupational Therapist serve learners with identified needs. In addition, several part time teachers and/or 
tutors are also available to provide support.    
 
 Assessment and Accommodations: 
​  St. Andrew’s employs a range of formative and summative assessment strategies to evaluate both 
the process and product of student learning. Assessments may be differentiated according to student 
abilities and access requirements, as specified in individual Education & Accommodation Plans (EAP), 
which are reviewed annually. (See St. Andrew’s Assessment Policy.) 

Teachers are required to read and review students’ EAPs on an annual/biannual basis and implement 
accommodations during class. For IB Diploma Programme (DP) external assessments and MYP Personal 
Project tasks, inclusive assessment arrangements must be approved in advance by the IB. The DP or 
Personal Project Coordinator collaborates with the Learning Support Department to ensure IB 
authorization. Requests for inclusive arrangements must be submitted at least six months prior to the 
examination session (e.g., by November 15 for May exams and May 15 for November exams) and must 
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include current documentation of educational evidence or standardized scores (within three years). IB 
authorization is also required for accommodations on the Personal Project or ePortfolio tasks. 

 
 
Identifying Learning Challenges After Matriculation:   

When learning challenges arise, teachers, students, advisors, and families collaborate to identify 
the cause and develop an intervention plan. With family consent, additional support may be provided by 
St. Andrew’s counselors, nurses, learning support, or external specialists.  
 

Teams addressing Student Success and Academic Concerns meet every eight days. Teachers and 
advisors may request support, and early-morning meetings may be convened with students and parents to 
review performance. The Assistant Head of School for Academics oversees all meetings. 
 
 
Review of the Inclusion Policy:  
The Academic Inclusion Policy is reviewed annually at the end of each school year by the subject group 
leadership team, which includes various stakeholders in the MYP and DP programmes. The faculty of St. 
Andrew’s also reviews it each fall. Amendments to the policy will be considered annually, particularly in 
response to changes in the IB policy, developments within the school community, or shifts in community 
needs. 

References and Guides Used to Develop this Policy: 
 

●​ Access and inclusion policy [IB], Published, January 2017 
○​ link to document in google drive 

●​ Meeting student diversity in the classroom, May 2013 
○​ link to document in google drive 

●​ Learning diversity and inclusion in IB programmes, Published January 2016 
○​ link to document in google drive 

●​ The challenge of sustaining inclusive communities, 2017 
○​ link to document regarding sustaining inclusion 

●​ Munich International School, Inclusion Policy (borrowed liberally from here), 2016 
○​ link to document 

●​ Patrick Henry High School IB Inclusion Policy 
○​ link to document 

●​ St. Edmund Preparatory High School, Inclusion Policy, modified March 2017 
●​ link to document 
●​ Earl Wooster High School IB Special Education Policy 
●​ link to document 
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https://resources.ibo.org/data/access-and-inclusion-policy_956444e5-7b09-43a7-ad8e-519b88ac7ac4/access-and-inclusion-policy-en_1a60fbd7-7033-4b3a-b382-9737c2361b32.pdf
https://drive.google.com/file/d/1Mr-RIyPIXPc1zOM8YdudlYnCKtxuY6pr/view?usp=drive_link
https://drive.google.com/file/d/1wCtuZTser9lyDxXODKzgpcdlPCuNneR7/view
https://www.ibo.org/news/news-about-the-ib/the-challenge-of-sustaining-inclusive-communities/
http://www.mis-munich.de/MainFolder/Community-Portal/Schoolwide/IB-Policies/MIS-Inclusion-Policy-2016-8aug17.pdf
https://henry.mpls.k12.mn.us/uploads/phhs_ib_inclusion_policy_may_2016.pdf
https://1.cdn.edl.io/Xd0MiwkefTbXxnYHUOw0X1MHj73ALwiEREF3rKcPr5EtMw2y.pdf
https://www.woostercolts.com/cms/lib/NV02000980/Centricity/Shared/pdf/ib/ib-programme/ib-special-education-policy.pdf


 
●​ Learning diversity and inclusion Workbook for Workshop 3, presented 16 - 18, Nov. 

2019, Charlotte, NC, US, by Kelsey Lewis 
●​ link to document resources including Shanghai and Skagarak Inclusion Policies 
●​ Universal Design for Learning 
●​ link to CAST, great source for UDL 

 
 
St. Andrew’s Universal Practices: 
This document outlines best practices for all teachers in the classroom.  

Practice Rationale/Link to Learning Variability 
Classwork 
Share a brief, general written 
agenda at the beginning of class  
 

●​ Creates a clear transition to class time 
●​ Provides support for big-picture thinkers and detail thinkers 
●​ Reduces anxiety 
●​ Promotes on-task behavior 
●​ Supports Executive Functioning: planning, organization  

Scaffold the use of complex 
language through the use of 
synonyms, clarification, repetition, 
and concrete examples 
 

●​ Helps students understand the directions 
●​ Supports English language learners (ELL), /LD students 
●​ Supports language development for students with language-based 

learning differences 
●​ Reduces misinterpretations of expectations 
●​ Supports working memory 

Accompany oral directions with 
written directions. When possible, 
provide examples, such as 
demonstrations, models, and ”think 
alouds” 
 

●​ Provides students (supports tutors, parents, etc.) with a concrete 
source of expectations to refer back to 

●​ Provides a resource for accountability  
●​ Supports visual learners, and those who learn best through 

multisensory techniques 
●​ Reduces misinterpretations 
●​ Supports initiation of work 

Provide comprehension checks 
regularly in class through oral 
questioning, student reiteration of 
information, etc.  

●​ Provides the teacher with instant feedback regarding the students' 
understanding  

●​ Clarifies student awareness of own understanding  
●​ Have student provide a brief summary or paraphrase of 

information/concept; avoid asking yes/no questions 
●​ Particularly helpful to assess students who may have more 

difficulty with sustained attention 
●​ Supports working memory 

Positive reinforcement and verbal 
praise, as warranted 
 

●​ Provides feedback for students that they are on the right track 
●​ Reduces anxiety 
●​ Boosts confidence 
●​ Typically, the more specific, the better, but be sensitive to those 

who do not respond well to praise 
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Access to the teacher during extra 
help periods or at a mutually 
convenient time 

●​ St. A’s "Secret Sauce";  
building relationships is key 

 

 

Practice Rationale/Link to Learning Variability 
Homework 
Post/share assignments in Google 
Classroom. Provide a verbal 
explanation reminding students to 
record assignments in the planner.  
Refer and Review often. 
 
Post all homework assignments in 
Google Classroom by end of that 
same academic day 

●​ Promotes independence and organization 
●​ Planners assist students in prioritizing/planning daily workload 

across classes 
●​ Supports accountability 
●​ Supports accuracy and eliminates misinterpretation 
●​ Supports oral and visual learners 
●​ Supports students with executive functioning challenges; 

prioritizing, planning, organizing  
●​ This is a scaffolded skill 

Long-term projects are posted  in 
Google Classroom: include a written 
description of each component or 
chunk, deadlines, clear grading 
criteria and/or rubric 
➔​ Regularly review what’s still 

outstanding in the long-term 
plan as components are 
completed  

➔​ Share with learning services 
support teachers 

➔​ Provide models, when 
appropriate 

●​ Reduces anxiety 
●​ Reinforces organization and time management  
●​ Supports executive functioning 
●​ Supports accountability 
●​ Builds independence 
●​ Many students with poor working memory, or poor 

visual-spatial reasoning have difficulty with note-taking and 
processing verbal information at once, particularly if complex; 
later they do not recall what to do or what the choices are 

●​ Supports Executive Functioning: planning, organizing, 
prioritizing 

●​ This is a scaffolded skill that gradually increases student 
responsibility 

 

Practice  Rationale/Link to Learning Variability 
Testing 
Test and quizzes announced 

●​ Reduces anxiety 
●​ Allows students to prepare 
●​ Reinforces planning, time management 
●​ Avoids misinterpretations 

Clarification of test questions during 
test administration  
Exceptions: all IB classes 

●​ Reduces anxiety 
●​ Promotes understanding of what is being asked, which allows 

for a clearer understanding of the student's content knowledge  
●​ This is a scaffolded accommodation, aligned with test 

requirements 

Use of calculator unless otherwise 
stated 
 

●​ Allows students to better self-check 
●​ Builds efficiency for some students 
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Review of this Policy:  

The subject group leadership team, which includes various stakeholders in the MYP and DP 
programmes, reviews the inclusion policy annually at the end of each school year. The faculty then review 
the policy at the beginning of the new school year and before being shared with the broader community. 
Amendments to the policy will be considered, particularly in response to changes in IB policy, shifts in 
the school community, or evolving community needs. 
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