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Purpose and Description 
 
Briefly describe the purpose of this plan (Select from Schoolwide Program, Comprehensive Support 
and Improvement, Targeted Support and Improvement, or Additional Targeted Support and 
Improvement) 
X Schoolwide Program        

 
Briefly describe the school’s plan for effectively meeting the ESSA requirements in alignment with the 
Local Control and Accountability Plan and other federal, state, and local programs. 
Based on the 24-27 Cajon Valley Local Control and Accountability Plan, there are four goals: 
All students will be prepared with the skills needed to be gainfully employed, based on their 
strengths, interests, and values. 
All students, staff, and families will feel safe, empowered, and respected. 
All students will excel in reading, writing, listening, speaking, and mathematics. 
Students with disabilities will demonstrate expected yearly growth in literacy skills. 
 
In collaboration with our School Site Council, we have ensured our plan is aligned to the district 
LCAP goals with a specific focus on improvement in English language arts and mathematics,  and 
chronic absenteeism. 
 
Montgomery Middle School (MMS) will continue to focus on improving student attendance, 
increasing student engagement with a specific emphasis on our subgroup of students with 
disabilities.   To ensure all students and families feel safe, empowered, and respected, we are 
refining our school-wide restorative program and expanding our social-emotional learning (SEL) 
curriculum, delivering targeted lessons systematically through dedicated advisory classes. When 
students view school as a positive, supportive environment, they are more likely to attend regularly. 
The leadership team will consistently collect data to measure progress and inform decision-making. 
As a result, students will be better prepared for college and career success, equipped with strategies 
for problem-solving and collaboration in the real world. 
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In order to strengthen staff skills and understanding for supporting students with challenging 
behaviors and differentiating curriculum to support students at all levels, an instructional coach/ EL 
facilitator will lead staff professional learning and provide individual and small group coaching. 
Montgomery Middle School understands the importance that strong, positive parent engagement 
has on improving student achievement, engagement, and attendance. The principal will host 
monthly Coffee with the Community meetings for parents and community members. Our parent 
liaison will work collaboratively with our counseling department to increase parent engagement by 
offering Parent University Classes and offering individual and small group support for our parents. 
Our instructional coach/El facilitator will also work with our Community School Facilitator, the parent 
liaison and guidance technician to offer parent workshops specifically tailored for our parents of our 
students with disabilities so they feel connected to our school and supported with navigating the IEP 
process. 
 
To continue to improve our academic outcomes, teachers will use data from i-Ready in ELA and 
Math to focus on individual student academic needs. Teachers will have time to meet and review 
this data during their scheduled PLC time. In addition, to continue to build teacher's capacity to 
implement effective, research-based strategies to continue to improve academic outcomes, they will 
participate in additional professional learning with a specific focus on supporting English learners 
and Students with Disabilities. We will prioritize dedicated teacher release time outside of the regular 
school day to allow professional learning communities to collaborate deeply around designing rich, 
engaging learning experiences, creating common assessments, focusing on literacy, and closely 
monitoring student progress. The goal is that MMS will show a 3-5% increase in all domains of 
CAASPP results for ELA and Math. 
 
This school year, a dedicated Literacy Team, comprised of department leads, teachers, an 
instructional coach, and an administration team member, will focus on enhancing reading skills for 
all students, with particular attention to students with disabilities and English learners. The team will 
develop targeted reading intervention strategies based on assessment data, including iReady 
results, and utilize formative assessments to monitor progress. We will implement literacy-based 
programs to support teachers in developing classroom reading skills. We strive to empower students 
with strong literacy skills to help them succeed academically and personally. Through our 
comprehensive literacy improvement plan, we aim to create a thriving culture where students excel 
in learning, achieve their career goals, and positively impact their community. 
 
Additionally, the math department will collaborate with program specialists to integrate literacy into 
the math curriculum across all grade levels. Math teachers will receive training in curriculum 
implementation, establishing benchmarks, assessing data, and making adjustments to improve 
student success in mathematics. An EL facilitator will work as a resource for supporting content 
teachers, working with students and families to support the monitoring process of ELL students' 
academic progress for transition of students.         
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Comprehensive Needs Assessment Components 
 
Data Analysis 
Please refer to the School and Student Performance Data section where an analysis is provided. 
 
Surveys 
This section provides a description of surveys (i.e., Student, Parent, Teacher) used during the school-
year, and a summary of results from the survey(s). 
The Cajon Valley Union School District uses several assessments to measure school safety and 
connectedness. 
Annual Gallup Student Survey  (5th-8th Grade Students) 
Annual Gallup Parent Survey 
Annual Gallup Staff Survey 
 
100% of parents, staff, and students (within appropriate grade levels) had the opportunity to 
participate in annual Gallup surveys.Staff, parents, and community members provide input through 
stakeholder meetings (LCAP, SCC, ELAC) through needs assessment and evidence based program 
evaluation. 
Please refer to the sections “Student Performance Data: Annual Gallup Parent Survey Data” and 
“Priority 6 Student Survey Report” for additional information. 
 
May 2025 Staff Gallup Survey- Total number of Staff Responding the Gallup Staff Survey was ____ 
Engaged 46.2% 
Not Engaged 38.5% 
Actively Disengaged 15.3% 
Our lowest performing Q was “In the last seven days, I have received recognition or praise for doing 
good work.” 
Our highest performing Q was “I know what is expected of me at work.” 
 
Based on our Staff Gallup data, we have identified the following need to improve staff recognition 
systems, build a stronger culture of positive feedback, and establish clear behavioral and academic 
Tier 1 expectations to support our high percentage of newer teaching staff (47% in their first two 
years). 
 
School Site Council (SSC) and ELAC Feedback Surveys 
As part of our School Site Council (SSC) and English Learner Advisory Committee (ELAC) 
processes, we regularly review site goals, metrics, and expenditures. At the conclusion of each 
meeting, we collect participant feedback through brief surveys, asking two guiding questions: What 
are we doing well? and What could we improve? 
 
Based on responses collected during the year, the following key themes emerged: 
 
Strengths: 
 
Strong collaborative partnership in the planning, implementation, and evaluation of Consolidated 
Application (ConApp) programs. 
 
Robust, data-driven alignment of Title 1 funding toward targeted student interventions. 
 
Effective communication and engagement with families using the multilingual ParentSquare 
application. 
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Areas of Growth: 
Expanding tailored parent workshops specifically designed to help families of Students with 
Disabilities navigate the IEP process. 
 
Increasing opportunities for parent training through Parent University, specifically focusing on 
reinforcing literacy and math strategies at home. 
         
 
Classroom Observations 
This section provides a description of types and frequency of classroom observations conducted during 
the school-year and a summary of findings. 
Montgomery Middle School utilizes the DEEP (Developing Effective Educator Practice) Protocol and 
regular instructional walk-throughs to monitor the fidelity of core curriculum implementation and Tier 
1 intervention strategies. This monitoring system includes formal observations conducted on a 
structured timeline—annually for temporary/probationary staff and every three to five years for 
tenured staff—which incorporate pre- and post-conferences to align instructional goals with specific 
student needs. To complement this, the principal conducts frequent, non-evaluative informal walk-
throughs to monitor school-wide instructional trends and the effective use of evidence-based 
practices. Furthermore, teachers participate in peer "learning walks" followed by structured debrief 
sessions, allowing staff to observe and analyze the direct impact of high-leverage strategies on the 
achievement of our unduplicated student groups in a collaborative, non-evaluative setting. 
 
Summary of Findings Based on qualitative data collected during the 2025-2026 school year, the 
following instructional trends were observed: 
Strengths: 
 
Successful integration of targeted digital and scaffolded tools (e.g., i-Ready Teacher Toolboxes, 
Imagine Learning, and bilingual supports) to assist English Learners and underperforming groups 
during small-group instruction. 
 
Active integration of school-wide oral language strategies, resulting in strong baseline performance 
in student listening and verbal communication domains. 
Areas for Growth: 
 
A noticeable gap in rigorous, evidence-based academic writing and reading comprehension 
strategies, as students heavily struggle to transition into complex middle school writing tasks. 
 
Limited incorporation of language-rich, hands-on, or visual scaffolds during core Mathematics 
instruction to build fundamental conceptual fluency. 
 
Identified Needs Based on these observations, the following needs have been identified: 
Tier 1 Instructional Uniformity: Standardize school-wide Tier 1 academic and behavioral 
expectations to anchor and guide our large population of early-career educators. 
 
Cross-Disciplinary Literacy Focus: Deliver targeted professional learning on the Science of Reading 
and academic writing frames to actively shift students from basic verbal communication into rigorous 
written expression. 
 
Scaffolded Math Supports: Increase the classroom deployment of math manipulatives, real-world 
problem-solving schemas, and visual anchors to improve core foundational fluency. 
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Analysis of Current Instructional Program 
The following statements are derived from the Elementary and Secondary Education Act (ESEA) of 
1965 and Essential Program Components (EPCs). In conjunction with the needs assessments, these 
categories may be used to discuss and develop critical findings that characterize current instructional 
practice for numerically significant subgroups as well as individual students who are: 
 

• Not meeting performance goals 
• Meeting performance goals 
• Exceeding performance goals 

 
Discussion of each of these statements should result in succinct and focused findings based on 
verifiable facts. Avoid vague or general descriptions. Each successive school plan should examine the 
status of these findings and note progress made.  Special consideration should be given to any 
practices, policies, or procedures found to be noncompliant through ongoing monitoring of categorical 
programs. 
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Standards, Assessment, and Accountability 
 
Use of state and local assessments to modify instruction and improve student achievement (ESEA) 
Anza Elementary employs a systematic "Data Cycle" to ensure that findings from the CAASPP, 
California Dashboard, and i-Ready Diagnostic assessments directly inform and refine daily 
instruction. This process begins with a comprehensive summative analysis following the release of 
CAASPP and ELPAC data, where the leadership team and School Site Council (SSC) identify 
specific achievement gaps for numerically significant subgroups, including English Learners (EL), 
Socio-Economically Disadvantaged (SED) students, and Students with Disabilities (SWD). These 
high-level findings serve as the foundation for the strategic allocation of Title 1 funds toward targeted 
interventions. Throughout the year, this data is localized through three annual i-Ready diagnostic 
windows. Following each window, grade-level teams participate in "Data Reflection Sessions" to 
analyze Reading and Math Diagnostic Growth Reports, focusing specifically on the distinction 
between "Typical" and "Stretch" growth targets. This rigorous monitoring allows teachers to make 
mid-trimester adjustments to personalized learning paths and classroom instructional groupings. 
 
For students not meeting performance goals, teachers utilize data-driven small-group instruction 
(Tier 2) informed by i-Ready "Prerequisite" and "Instructional Grouping" reports. These targeted 
lessons focus on closing foundational gaps while maintaining access to grade-level standards 
through high-leverage Tier 1 scaffolds, such as graphic organizers, sentence frames, and visual 
anchors. Instruction is further personalized through adaptive software paths that provide real-time 
remediation. To ensure the effectiveness of these interventions, teachers utilize frequent Common 
Formative Assessments (CFAs) and exit tickets for progress monitoring, collaborating during PLC 
time to adjust instructional approaches when students are not responding to the current intervention. 
This comprehensive approach is rounded out by Integrated and Designated ELD for linguistic 
support and multisensory strategies in Math and ELA, while high-achieving students are provided 
with enrichment and acceleration opportunities to ensure they continue to meet their "Stretch 
Growth" targets. 
 
Identified Needs (Synthesized from Data Tables) 
Based on the analysis of the CAASPP, ELPAC, and i-Ready tables provided in the previous 
sections, we have identified the following specific needs: 
[Instructional Need]: [Insert site or grade level needs] 
[Subgroup Need]: [Insert student group needs] 
[Professional Learning Need]: [Insert PL Needs] 
[Collaboration Need]: To support teachers in collaborating to adjust instruction based on data, 
teachers need dedicated PLC time to calibrate formative assessments and share high-leverage 
instructional strategies. 
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Use of data to monitor student progress on curriculum-embedded assessments and modify instruction 
(EPC) 
Teachers are provided numerous opportunities to look at quantitative and qualitative data in order to 
modify instruction. During grade level collaboration and staff meetings teachers analyze student data 
and make decisions to modify instruction and/or programs in order to increase student engagement 
and achievement.  The analysis of data provides teachers critical information to create a 
personalized learning path for students and modify instruction for students as needed. 
 
We have found that often we need to modify curriculum-embedded assessments to be more focused 
on specific standards, so we encourage staff to also use iReady standards based assessments. All 
staff are encouraged to also utilize the iReady adaptive online instruction which will be based on 
diagnostic testing three times a year. These lessons will not only support curriculum but will also 
provide continuous data monitoring around student growth and progress. 
 
Our school has also had an intentional focus on literacy improvement which focuses on blending 
brain research and literacy best practices in order to ensure all students are literate. A large 
component of this project is administering local assessments in order to drive instruction. Teachers 
currently give these assessments at least three times a year, and modify small group instruction as 
needed. 
 
 
Staffing and Professional Development 
 
Status of meeting requirements for highly qualified staff (ESEA) 
Our school ensures that all students are served by appropriately assigned and fully credentialed 
staff in strict accordance with federal and state requirements. All certificated teachers are vetted by 
the Cajon Valley Union School District Personnel Department to confirm they hold valid California 
credentials with the necessary authorizations for their assignments, including required English 
Learner (EL) authorizations. Similarly, all classified instructional paraprofessionals meet ESSA 
compliance standards through the completion of 48 college semester units or by passing the 
district’s formal academic assessment. To support the professional growth and retention of staff, 
new teachers are enrolled in the District Teacher Induction Program and are paired with experienced 
mentor teachers who provide coaching on evidence-based practices tailored to our Title 1 student 
population. The site principal and district personnel monitor these assignments annually to ensure 
there are no misassignments. 
 
Sufficiency of credentialed teachers and teacher professional development (e.g., access to instructional 
materials training on SBE-adopted instructional materials) (EPC) 
Our school ensures that all students have access to highly qualified, credentialed teachers who are 
fully supported by state-adopted instructional materials and ongoing professional development. In 
accordance with the annual Williams Act audit, 100% of students and staff have sufficient access to 
SBE-adopted core curriculum materials in all content areas. To ensure these materials are 
implemented with fidelity, staff members utilize the district’s asynchronous learning platform, Cajon 
365, for 24-7 access to curriculum-specific training and instructional best practices. This digital 
support is supplemented by Summer, Spring, and Winter Academies, as well as site-based 
professional learning connected to specific site needs. Furthermore, grade-level teams utilize grade 
level meetings and additional release time to collaborate on the effective delivery of core instruction, 
ensuring that all students receive rigorous, standards-aligned lessons that are modified based on 
real-time student performance data. 
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Alignment of staff development to content standards, assessed student performance, and professional 
needs (ESEA) 
Professional learning at our school  is strategically aligned with the California Common Core State 
Standards, analyzed student performance data, and identified staff needs to ensure the highest 
impact on student achievement. All staff are provided 24-7 access to Cajon 365, the district’s 
asynchronous learning platform, which includes specialized modules on district initiatives, core 
curriculum, and evidence-based instructional strategies. Beyond independent learning, the school 
utilizes Minimum Day Mondays, release time, and additional compensated planning hours to engage 
in sustained professional learning. This time is specifically used to bridge the gap between 
curriculum resources and classroom application, with a heavy emphasis on differentiation and 
personalized learning paths for students not meeting grade-level standards. By integrating data from 
i-Ready, CAASPP, and local assessments into these PD sessions, teachers are able to calibrate 
their instruction to the specific rigor of the standards while meeting the linguistic and academic 
needs of our Title 1 subgroups. 
 
Based on the District-wide Professional Learning Survey and our site-specific data analysis, we 
have identified the following priority needs: 
[Insert Needs for PL] 
 
 
Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional 
coaches) (EPC) 
Our site leverages a multi-tiered support system to provide teachers with ongoing instructional 
assistance and specialized expertise. District-level Instructional Coaches and Program Specialists 
provide targeted support in the core content areas of English Language Arts and Mathematics, as 
well as specialized strategies for English Learners (ELD) and Special Education. This assistance 
includes modeled lessons, collaborative co-planning, and data analysis sessions designed to 
improve Tier 1 instruction and Tier 2 intervention. To support our newest educators, we facilitate the 
Teacher Induction Program, providing a two-year mentorship cycle that pairs participating teachers 
with veteran mentors to refine their practice and satisfy credentialing requirements. Furthermore, 
site-based leadership and district experts collaborate to ensure that instructional coaching is directly 
aligned with the needs identified in our SPSA and student performance data, fostering a culture of 
continuous professional growth. 
 
Teacher collaboration by grade level (kindergarten through grade eight [K–8]) and department (grades 
nine through twelve) (EPC) 
Our site maintains a robust system for teacher collaboration designed to improve instructional 
outcomes for all students. Grade-level teams (K–5) are provided with dedicated collaboration time 
during Early Release Mondays. This time is structured as a Professional Learning Community 
(PLC), where teachers engage in the systematic analysis of student performance data, including i-
Ready Diagnostics and common site assessments. During these sessions, teams calibrate their 
instruction to California Priority Standards, share high-leverage teaching strategies, and specifically 
plan Tier 2 interventions for students not meeting grade-level goals. This collaborative structure 
ensures that Title 1 resources and instructional strategies are implemented with consistency and 
fidelity across every classroom in the grade level. 
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Teaching and Learning 
 
Alignment of curriculum, instruction, and materials to content and performance standards (ESEA) 
Our site ensures that curriculum, instruction, and materials are strictly aligned with the California 
Common Core State Standards and Next Generation Science Standards (NGSS). To guarantee 
equitable access for all students, the district has identified Priority Standards, allowing teachers to 
focus on the most essential learning targets while utilizing centralized resources that support a 
consistent instructional experience. All grade levels are equipped with SBE-adopted materials for 
Mathematics, ELA, Science, and ELD. To enhance the rigor of our science instruction, we 
supplement our K-5 core science curriculum with Mystery Science, providing students with hands-
on, inquiry-based experiences aligned with NGSS. Furthermore, we maintain a robust Multi-Tiered 
System of Support (MTSS); students not meeting performance goals receive targeted, evidence-
based intervention through approved programs including OG ISME, SIPPS, Barton, Imagine 
Learning English,  i-Ready Teacher Toolbox, and adaptive online programs. 
 
 
Adherence to recommended instructional minutes for reading/language arts and mathematics (K–8) 
(EPC) 
Our site strictly adheres to the California Department of Education’s (CDE) instructional minute 
requirements to ensure all students receive the necessary breadth and depth of the core curriculum. 
Master schedules are designed with protected instructional blocks for Reading/Language Arts and 
Mathematics, ensuring that Tier 1 instruction is not interrupted. In accordance with state mandates, 
schedules provide a minimum of 180 minutes for TK/Kindergarten, 230 minutes for grades 1–3, and 
240 minutes for grades 4–5. Furthermore, our master schedule includes a mandated 30-minute 
block for Designated English Language Development (DELD) for all English Learners. For students 
with special needs, Special Academic Instruction (SAI) minutes are coordinated by the site 
leadership team to ensure they supplement, rather than supplant, core grade-level instruction as 
outlined in each student’s Individualized Education Plan (IEP). 
 
 
Lesson pacing schedule (K–8) and master schedule flexibility for sufficient numbers of intervention 
courses (EPC) 
Our school utilizes a master schedule designed to balance instructional flexibility with the rigor of 
state standards. While teachers maintain the professional flexibility to personalize the pacing and 
sequence of standards to meet the diverse needs of their students, this work is anchored by 
trimester-based learning targets. A significant shift in our master schedule, driven by findings from 
our science of reading focus, was the implementation of common 90-minute literacy blocks across 
all grade levels. This structural alignment ensures that students receiving Title 1 intervention or 
Special Education services can access targeted, small-group support (Tier 2/3) without missing 
essential Tier 1 core instruction. Furthermore, this common scheduling allows for "Walk-to-
Intervention" models and the flexible grouping of students based on real-time data, ensuring that 
intensive support is provided where it is most needed. 
 



School Plan for Student Achievement (SPSA) Page 12 of 92 Montgomery Middle School 

Availability of standards-based instructional materials appropriate to all student groups (ESEA) 
Our school ensures the availability of SBE-adopted, standards-based instructional materials for all 
students across all core content areas, including English Language Arts, English Language 
Development, Mathematics, History-Social Science, and Science. As verified by the annual Williams 
Act audit, 100% of students have access to these materials for use both in the classroom and at 
home. To ensure these materials are appropriate for all student groups, we prioritize the use of 
supplemental components designed for differentiated instruction. This includes digital scaffolds for 
English Learners, such as Imagine Learning and i-Ready Spanish/English supports, as well as 
modified texts and multisensory tools for students with disabilities. This ensures that every student, 
regardless of their proficiency level or learning need, can engage with the rigor of the California 
State Standards. 
 
Use of SBE-adopted and standards-aligned instructional materials, including intervention materials, 
and for high school students, access to standards-aligned core courses (EPC) 
Standards Aligned CVUSD Adopted Curriculum: (TK) 
The InvestiGator Club- Let's Investigate. (ELA/ELD/Math/Science/SocialStudies) 
 
Standards Aligned CVUSD Adopted Curriculum: (K - 5) 
English Language Arts/ELD               Nat Geo "Reach for Reading" 
BMAP/Dual Language Arts/ELD        Houghton Mifflin “Wonders/Maravillas” 
Mathematics                                       Houghton Mifflin  "Go Math" 
Science                                              MacMillian/McGraw-Hill, California Science 
Social Studies                                    Scott Foresman, History/Social Science for California 
 
 
Standards Aligned CVUSD Adopted Curriculum: (6-8) 
English Language Arts/ELD               McGraw Hill, Study Sync 
Mathematics                                       Houghton Mifflin  "Go Math" 
Science                                               Amplify Science 
Social Studies           Teacher’s Curriculum Institute “History Alive” 
 
Opportunity and Equal Educational Access 
 
Services provided by the regular program that enable underperforming students to meet standards 
(ESEA) 
Our site provides a comprehensive regular program designed to ensure that underperforming 
students have every opportunity to meet state standards through a robust Multi-Tiered System of 
Support (MTSS). Our SBE-adopted core curriculum in ELA and Mathematics includes built-in 
scaffolds and differentiated instructional tracks specifically designed for students scoring "Standard 
Not Met" or "Standard Nearly Met." These regular program services are enhanced by the use of i-
Ready ELA and Math Teacher Toolboxes, which allow teachers to provide targeted small-group 
instruction during the core instructional block. To support the whole child, the regular program also 
integrates a School Counselor and Community Liaison to remove non-academic barriers to learning, 
such as attendance and social-emotional needs. Furthermore, Special Education Classroom 
Assistants and adaptive online programs like ST Math, Khan Academy, and Beable provide 
personalized learning pathways that allow underperforming students to close foundational gaps 
while remaining engaged with grade-level content. 
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Evidence-based educational practices to raise student achievement 
Our school implements a systemic framework of high-leverage, research-based educational 
practices designed to accelerate student achievement and close the attainment gap for our Title 1 
subgroups. Our foundational structure is a Multi-Tiered System of Support (MTSS) that integrates 
academic rigor with Social-Emotional Learning (SEL) and proactive attendance monitoring. 
Instructional excellence is driven by Improvement Science (Plan-Do-Study-Act cycles), wherein 
teacher collaboration is focused on real-time data analysis and precision instructional planning. In 
Literacy, we adhere to the Science of Reading, supported by staff LETRS training and the OG ISME 
& Barton Reading and Spelling System for intensive intervention. In Mathematics, we utilize 
Cognitively Guided Instruction (CGI), emphasizing Number Talks and complex problem-solving. To 
support our English Learners, we utilize Guided Language Acquisition Design (GLAD) strategies 
across all content areas. These practices are delivered primarily through targeted small-group 
instruction, ensuring that every student receives "just-in-time" support based on continuous 
quantitative and qualitative needs assessments. 
 
Parental Engagement 
 
Resources available from family, school, district, and community to assist under-achieving students 
(ESEA) 
Our school leverages a comprehensive network of school, district, and community resources to 
support under-achieving students through active family partnership. Our Community/Parent Liaison 
and School Counselor serve as primary bridges, connecting families to essential services and 
facilitating the Student Study Team (SST) process to create individualized success plans for at-
promise students. To build parent capacity, we offer Parent University and Workshops specifically 
focused on literacy and math strategies that can be reinforced at home. Accountability and 
transparency are maintained through our annual Title 1 Meeting, where parents engage in data 
analysis and provide input on LCAP goals. We further empower families through Parent Walk-
throughs, program evaluations, and collaborative site planning sessions. To ensure equitable access 
to information, we utilize ParentSquare, an app-based platform that provides real-time translation 
and mobile access, as well as virtual meeting options to accommodate diverse family schedules and 
maximize participation in the school’s decision-making processes. 
 
Involvement of parents, community representatives, classroom teachers, other school personnel, and 
students in secondary schools, in the planning, implementation, and evaluation of ConApp programs 
(5 California Code of Regulations 3932) 
Our site ensures a collaborative and transparent process in the planning, implementation, and 
evaluation of Consolidated Application (ConApp) programs through the active involvement of all 
stakeholder groups. The School Site Council (SCC), which includes equal representation of staff and 
parents, serves as the primary body for the development and approval of the SPSA and its 
corresponding budget. The English Learner Advisory Committee (ELAC) provides specific input and 
recommendations on services for English Learners. Additionally, the LCAP process, Open 
Community Meetings (Coffee with the Principal), and staff meetings provide venues for teachers, 
other school personnel, and community members to engage in the Comprehensive Needs 
Assessment. These stakeholders review student achievement data to evaluate the effectiveness of 
current programs and prioritize actions for the upcoming year. This inclusive process ensures that 
the SPSA is a true reflection of the school community's goals and that all federally funded programs 
are implemented with broad stakeholder support. 
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Funding 
 
Services provided by categorical funds that enable underperforming students to meet standards 
(ESEA) 
Categorical funds are used to provide the following intervention services for under-performing 
students: 
Instructional Coach 
School Counselor 
Community/Parent Liaison 
Bilingual Facilitator 
Newcomer Teacher 
Guidance Technician 
Cajon 365 & Academy Professional Development (GLAD, CGI, LETRS) 
Support/Intervention Teachers 
Learning Loss Intervention Teachers 
After-school Tutoring 
MTSS Facilitator 
Necessary Condition Coach 
 
 
 
Fiscal support (EPC) 
Title I, II, III, IV 
Supplemental Concentration Funds 
 
 
Educational Partner Involvement 
 
How, when, and with whom did the school consult as part of the planning process for this 
SPSA/Annual Review and Update? 
 
Involvement Process for the SPSA and Annual Review and Update 
The School Plan for Student Achievement (SPSA) at our school is an integral process that relies on 
the continuous engagement of parents, students, and other stakeholders, particularly those 
representing diverse subgroups. The process involves ongoing review and development that 
includes assessing needs and evaluating programs through our School Site Council (SSC), Title I 
meetings, and the English Learner Advisory Committee (ELAC). 
Each spring, using annual review data from the previous SPSA and by conducting site needs 
assessments, the site SPSA development process begins. In collaboration with SSC, the site SPSA 
is developed based on identified needs.  Before the end of the year, through the SSC process, this 
site SPSA is approved and send to the district school board for final approval. 
This sets the stage for a year-round evaluation of existing programs to ensure they meet the 
evolving needs of our students. Throughout the year, the SSC meets regularly not only to review 
goals, metrics, and expenditures but also to monitor the effectiveness of implemented programs. 
Decision-making is data-driven, focusing on student outcomes to adapt educational programs, 
professional learning opportunities, and any supplemental curriculum required. 
 
Our Title I meeting provides a platform for community input into the SPSA. This occurs alongside 
regular ELAC meetings, where the focus is on the needs of English Learners, culminating in 
recommendations for SPSA development. 
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Key to this continuous process is the SSC's role in periodically reviewing and revising the SPSA. 
With input from various educational partners, including insights from the ELAC and data from the 
Site Needs Assessment, the SSC makes necessary revisions during their meetings throughout the 
year, ensuring the plan and budget consistently align with school needs. Additionally, staff meetings 
and student polls contribute ongoing feedback, ensuring that the SPSA truly reflects the needs and 
aspirations of the entire school community.         
 
Resource Inequities 
 
Briefly identify and describe any resource inequities identified as a result of the required needs 
assessment, as applicable.  
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School and Student Performance Data 
 

Student Enrollment 
 
This report displays the annual K-12 public school enrollment by student ethnicity and grade level for Montgomery Middle 
School.  Annual enrollment consists of the number of students enrolled on Census Day (the first Wednesday in October). 
This information was submitted to the CDE as part of the annual Fall 1 data submission in the California Longitudinal Pupil 
Achievement Data System (CALPADS). 
 

Enrollment By Student Group 
 

Student Enrollment by Subgroup 

Percent of Enrollment Number of Students 
Student Group 

23-24 24-25 25-26 23-24 24-25 25-26 

American Indian     0.23% 0.22% 0.22% 2 2 2 

African American     5.18% 5.60% 4.63% 45 52 43 

Asian     6.91% 9.26% 12.49% 60 86 116 

Filipino     0.58% 0.11% 0.22% 5 1 2 

Hispanic/Latino     29.38% 31.11% 32.08% 255 289 298 

Pacific Islander     0.58% 0.86% 0.75% 5 8 7 

White     51.27% 47.04% 44.24% 445 437 411 

Multiple/No Response     1.84% 1.61% 1.51% 16 15 14 

 Total Enrollment 868 929 929 
 

Enrollment By Grade Level 
 

Student Enrollment by Grade Level 

Number of Students 
Grade 

23-24 24-25 25-26 

Grade 6        264 309 301 

Grade 7        304 294 316 

Grade 8        300 326 312 

Total Enrollment        868 929 929 
 
Conclusions based on this data: 
1. The school is experiencing a notable upward trend in its student population. Total enrollment grew from 868 

students in 2023-24 to 929 students in 2025-26, representing a 7% increase over two years. This growth indicates 
a rising demand for campus resources and staffing.        

2. Shifting Student Demographics: 
While the "White" student group remains the largest demographic, its share of the student body has steadily 
decreased from 51.27% to 44.24%. Conversely, other groups are seeing significant growth; most notably, the 
Asian student population more than doubled, increasing from 6.91% (60 students) to 12.49% (116 students). The 
Hispanic/Latino student population also steadily increased to nearly a third of the student body (32.08%).        

3. Increasing Need for Diverse Instructional Support 
With the rapid growth of the Asian and Hispanic subgroups, the school's population is becoming much more 
ethnically and culturally diverse. This shift suggests a growing institutional need to prioritize differentiated 
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instruction, expand English Learner (EL) resources, and allocate personnel to support a wider variety of student 
and family backgrounds.        

 



School Plan for Student Achievement (SPSA) Page 18 of 92 Montgomery Middle School 

School and Student Performance Data 
 

English Learner (EL) Enrollment 
 
This report displays the annual K-12 public school enrollment by English Language Acquisition Status (ELAS).  This 
information was submitted to the CDE as part of the annual Fall 1 data submission in the California Longitudinal Pupil 
Achievement Data System (CALPADS). 
 

English Learner (EL) Enrollment 

Number of Students Percent of Students 
Student Group 

23-24 24-25 25-26 23-24 24-25 25-26 

English Learners        383 410 410 43.9% 44.1% 44.1% 

Fluent English Proficient (FEP)        228 259 258 25.4% 26.3% 27.8% 

Reclassified Fluent English Proficient (RFEP)        213 238  18.79% 24.5%  
 
Conclusions based on this data: 
1. The data shows a positive trend in Reclassified Fluent English Proficient (RFEP) students, growing from 18.79% to 

25.6% over the three-year period. 
 
In 24-25 alone, 238 students were reclassified. 
 
This upward trajectory confirms that the current "targeted instructional strategies" mentioned in your first 
conclusion are yielding measurable results, allowing a higher percentage of students to transition out of EL status 
and into mainstream proficiency each year.        

2. The number of English Learners has seen a steady upward trend over the last three years, increasing from 365 
students in 22-23 to 410 students in 24-25. While the raw number is growing, the percentage of the total student 
body identifying as EL has remained stable at approximately 44.1%. This indicates that the growth of the EL 
population is keeping pace with the overall enrollment growth of the school, necessitating a sustained and scalable 
commitment to ELD resources.  This data highlights the need for targeted instructional strategies that support 
literacy and language development.  As the number of English Learners increases, we will continue to implement 
strategies to provide instruction at their differentiated needs.        
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School and Student Performance Data 
 

CAASPP Results 
English Language Arts/Literacy (All Students) 

 
The Smarter Balanced Summative Assessments for ELA and mathematics are an annual measure of what students know 
and can do using the Common Core State Standards for English language arts/literacy and mathematics. 
 
The purpose of the Smarter Balanced Summative Assessments is to assess student knowledge and skills for English 
language arts/literacy (ELA) and mathematics, as well as how much students have improved since the previous year. These 
measures help identify and address gaps in knowledge or skills early so students get the support they need for success in 
higher grades and for college and career readiness. 
 
All students in grades three through eight and grade eleven take the Smarter Balanced Summative Assessments unless a 
student’s active individualized education program (IEP) designates the California Alternate Assessments. 
 
Visit the California Department of Education’s Smarter Balanced Assessment System web page for more information. 

 
Overall Participation for All Students 

# of Students Enrolled # of Students Tested # of Students with 
Scores 

% of Enrolled Students 
Tested Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades 834 886 931 807 808 918 805 808 918 96.8 91.2 98.6 
The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability 
purposes. 
 
 
 

 
Overall Achievement for All Students 

Mean Scale Score % Standard  
Exceeded 

% Standard  
Met 

% Standard  
Nearly Met 

% Standard  
Not Met Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades N/A N/A N/A 3.35 2.35 4.03 18.39 15.47 15.25 23.98 24.13 24.73 54.29 58.04 55.99 
 

Reading 
Demonstrating understanding of literary and non-fictional texts 

% Above Standard % At or Near Standard % Below Standard 
Grade Level 

22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 
All Grades 5.85 3.71 4.79 45.52 45.79 45.21 48.63 50.50 50.00 

 
Writing 

Producing clear and purposeful writing 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades 4.72 4.09 4.91 41.12 39.03 41.22 54.16 56.88 53.87 
 

https://www.cde.ca.gov/ta/tg/sa/index.asp
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Listening 
Demonstrating effective communication skills 

% Above Standard % At or Near Standard % Below Standard 
Grade Level 

22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 
All Grades 6.59 6.44 5.45 67.41 60.89 64.71 26.00 32.67 29.85 

 
Research/Inquiry 

Investigating, analyzing, and presenting information 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades 7.09 3.96 6.75 56.84 58.54 54.90 36.07 37.50 38.34 
 
Conclusions based on this data: 
1. Across all three baseline years, the percentage of students scoring in the Standard Nearly Met category has 

remained remarkably constant, hovering rigidly between 23.98% and 24.73%. This consistent quarter of the 
student body represents a prime tactical opportunity. Because these students are already within striking distance 
of proficiency, focusing targeted, data-driven Tier 2 interventions on this specific "bubble" group could yield the 
fastest gains in overall school proficiency rates.        

2. While Writing and Reading continue to show high "Below Standard" rates (53.87% and 50.00% respectively in 
2024–25), the multi-year trend shows incredible stability in the middle. The percentage of students performing "At 
or Near Standard" in Reading has locked tightly around 45% across all three years, while Writing has stayed within 
the 39% to 41% range. This lack of volatility indicates that the school's general education (Tier 1) framework is 
stable, but requires a fundamental shift or new curricular tools to actively push students out of the lower tiers.        
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School and Student Performance Data 
 

CAASPP Results 
Mathematics (All Students) 

 
The Smarter Balanced Summative Assessments for ELA and mathematics are an annual measure of what students know 
and can do using the Common Core State Standards for English language arts/literacy and mathematics. 
 
The purpose of the Smarter Balanced Summative Assessments is to assess student knowledge and skills for English 
language arts/literacy (ELA) and mathematics, as well as how much students have improved since the previous year. These 
measures help identify and address gaps in knowledge or skills early so students get the support they need for success in 
higher grades and for college and career readiness. 
 
All students in grades three through eight and grade eleven take the Smarter Balanced Summative Assessments unless a 
student’s active individualized education program (IEP) designates the California Alternate Assessments. 
 
Visit the California Department of Education’s Smarter Balanced Assessment System web page for more information. 

 

Overall Participation for All Students 

# of Students Enrolled # of Students Tested # of Students with 
Scores 

% of Enrolled Students 
Tested Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades 835 886 932 805 853 917 803 853 917 96.4 96.3 98.4 
* The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability 
purposes. 
 
  

 
Overall Achievement for All Students 

Mean Scale Score % Standard  
Exceeded 

% Standard  
Met 

% Standard  
Nearly Met 

% Standard  
Not Met Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades N/A N/A N/A 3.86 2.34 2.73 6.10 4.34 6.43 17.56 16.06 14.50 72.48 77.26 76.34 
 

Concepts & Procedures 
Applying mathematical concepts and procedures 

% Above Standard % At or Near Standard % Below Standard 
Grade Level 

22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 
All Grades 3.24 2.58 2.62 24.81 21.81 22.36 71.95 75.62 75.03 

 
Problem Solving & Modeling/Data Analysis 

Using appropriate tools and strategies to solve real world and mathematical problems 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

All Grades 4.23 1.99 2.40 38.23 35.76 36.21 57.53 62.25 61.40 
 

https://www.cde.ca.gov/ta/tg/sa/index.asp
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Communicating Reasoning 
Demonstrating ability to support mathematical conclusions 

% Above Standard % At or Near Standard % Below Standard 
Grade Level 

22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 
All Grades 3.86 2.70 3.16 46.82 47.13 43.18 49.32 50.18 53.65 

 
Conclusions based on this data: 
1. While overall proficiency levels remain an area of critical focus, the 24-25 school year marks a positive shift away 

from the downward dip observed in 23-24. The percentage of students meeting or exceeding standards rebounded 
from a low of 6.68% in 23-24 back up to 9.16% in 24-25. This recovery was primarily driven by a 2.09 percentage 
point increase in the "Standard Met" tier, indicating that targeted instructional changes or curriculum adjustments 
may be starting to gain traction.        

2. When looking across the specific mathematical claims, Problem Solving & Modeling/Data Analysis stands out as a 
relative strength compared to the others. In 24-25, it holds the lowest percentage of students in the "Below 
Standard" category (61.40%, compared to 75.03% in Concepts and 53.65% in Reasoning). Furthermore, 38.61% of 
students are performing at, near, or above standard in this domain. This suggests that students perform slightly 
better when math is grounded in context, real-world scenarios, and data analysis, providing an excellent entry point 
for teachers to weave in foundational procedural practice.        
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School and Student Performance Data 
 
The English Language Proficiency Assessments for California (ELPAC) system is used to determine and monitor the 
progress of the English language proficiency for students whose primary language is not English. The ELPAC is aligned 
with the 2012 California English Language Development Standards and assesses four domains: listening, speaking, 
reading, and writing. 
 
Visit the California Department of Education’s English Language Proficiency Assessments for California (ELPAC) web page 
or the ELPAC.org website for more information about the ELPAC. 
 

ELPAC Results 
 

ELPAC Summative Assessment Data 
Number of Students and Mean Scale Scores for All Students 

Overall Oral Language Written Language Number of 
Students Tested Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    1513.4 1497.0 1501.5 1520.5 1495.6 1504.3 1505.7 1497.9 1498.3 126 137 135 

   7    1531.4 1514.3 1513.4 1541.6 1518.5 1514.2 1520.7 1509.6 1512.2 115 134 132 

   8    1545.2 1522.2 1520.8 1556.4 1527.0 1524.1 1533.6 1516.8 1517.0 82 108 128 

All Grades                 323 379 395 
 

Overall Language 
Percentage of Students at Each Performance Level for All Students 

Level 4 Level 3 Level 2 Level 1 Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    23.81 12.41 14.93 26.19 29.93 29.10 17.46 27.01 23.88 32.54 30.66 32.09 126 137 134 

   7    31.30 17.91 15.91 27.83 32.09 29.55 14.78 20.90 26.52 26.09 29.10 28.03 115 134 132 

   8    28.05 20.37 22.66 29.27 24.07 22.66 20.73 23.15 22.66 21.95 32.41 32.03 82 108 128 

All Grades        27.55 16.62 17.77 27.55 29.02 27.16 17.34 23.75 24.37 27.55 30.61 30.71 323 379 394 
 

Oral Language 
Percentage of Students at Each Performance Level for All Students 

Level 4 Level 3 Level 2 Level 1 Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    46.03 26.28 34.33 19.84 39.42 29.85 13.49 9.49 11.19 20.63 24.82 24.63 126 137 134 

   7    48.70 41.04 37.12 26.09 21.64 28.79 10.43 14.93 12.88 14.78 22.39 21.21 115 134 132 

   8    46.34 30.56 35.16 26.83 33.33 23.44 14.63 10.19 16.41 12.20 25.93 25.00 82 108 128 

All Grades        47.06 32.72 35.53 23.84 31.40 27.41 12.69 11.61 13.45 16.41 24.27 23.60 323 379 394 
 

https://www.cde.ca.gov/ta/tg/ep/
https://www.elpac.org/


School Plan for Student Achievement (SPSA) Page 24 of 92 Montgomery Middle School 

Written Language 
Percentage of Students at Each Performance Level for All Students 

Level 4 Level 3 Level 2 Level 1 Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    7.14 4.38 3.73 18.25 13.14 9.70 21.43 36.50 32.84 53.17 45.99 53.73 126 137 134 

   7    9.57 6.72 6.82 21.74 17.16 15.91 26.96 29.85 29.55 41.74 46.27 47.73 115 134 132 

   8    6.10 1.85 7.81 32.93 21.30 18.75 21.95 29.63 25.00 39.02 47.22 48.44 82 108 128 

All Grades        7.74 4.49 6.09 23.22 16.89 14.72 23.53 32.19 29.19 45.51 46.44 50.00 323 379 394 
 

Listening Domain 
Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    15.87 14.60 14.18 50.79 48.18 53.73 33.33 37.23 32.09 126 137 134 

   7    3.51 11.19 9.09 64.04 54.48 59.85 32.46 34.33 31.06 114 134 132 

   8    14.63 10.19 11.02 63.41 48.15 53.54 21.95 41.67 35.43 82 108 127 

All Grades        11.18 12.14 11.45 58.70 50.40 55.73 30.12 37.47 32.82 322 379 393 
 

Speaking Domain 
Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    66.67 54.74 58.21 18.25 26.28 17.91 15.08 18.98 23.88 126 137 134 

   7    81.74 60.15 65.91 10.43 22.56 15.91 7.83 17.29 18.18 115 133 132 

   8    76.83 55.56 59.38 10.98 21.30 18.75 12.20 23.15 21.88 82 108 128 

All Grades        74.61 56.88 61.17 13.62 23.54 17.51 11.76 19.58 21.32 323 378 394 
 

Reading Domain 
Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    6.35 4.38 4.48 28.57 25.55 20.15 65.08 70.07 75.37 126 137 134 

   7    10.43 5.97 9.09 37.39 34.33 25.00 52.17 59.70 65.91 115 134 132 

   8    9.76 10.19 11.81 32.93 27.78 25.20 57.32 62.04 62.99 82 108 127 

All Grades        8.67 6.60 8.40 32.82 29.29 23.41 58.51 64.12 68.19 323 379 393 
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Writing Domain 
Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 22-23 23-24 24-25 

   6    20.63 13.14 11.94 46.03 61.31 60.45 33.33 25.55 27.61 126 137 134 

   7    16.52 12.69 12.12 57.39 59.70 65.91 26.09 27.61 21.97 115 134 132 

   8    10.98 2.78 0.78 64.63 73.15 75.00 24.39 24.07 24.22 82 108 128 

All Grades        16.72 10.03 8.38 54.80 64.12 67.01 28.48 25.86 24.62 323 379 394 
 
Conclusions based on this data: 
1. There is a structural gap between students' receptive/expressive oral abilities and their academic literacy. By the 

2024-25 school year, 35.53% of all tested students achieved a "Level 4 (Well Developed)" in Oral Language (with 
an impressive 61.17% scoring Well Developed in the Speaking Domain specifically). 
 
Conversely, only 6.09% of students reached Level 4 in Written Language, while exactly 50.00% remain stuck at 
Level 1 (Beginning). This indicates that while the vast majority of English Learners can communicate comfortably 
aloud, half of the population faces severe barriers when reading and producing academic text.        

2. A multi-year longitudinal look at the "All Grades" overall data reveals a concerning shift toward lower proficiency 
bands. 
 
Level 4 (Highest): Decreased dramatically from 27.55% in 22-23 to 17.77% in 24-25. 
 
Level 1 (Lowest): Increased from 27.55% in 22-23 to 30.71% in 24-25. 
 
Because the total number of tested students grew from 323 to 394 over this period, this downward trend suggests 
either a heavy influx of newcomers entering with foundational language needs or that current curriculum 
frameworks are struggling to move intermediate students into reclassification territory.        

3. The domain breakdown highlights an acute writing crisis as students advance through middle school grades. While 
6th-grade students showing "Well Developed" writing skills sat at a low 11.94% in 24-25, 8th-grade students 
plummeted to just 0.78% in the same category. 
 
As 75.00% of 8th graders sit in the "Somewhat/Moderately" category for writing, they are hitting a ceiling. This 
underscores a critical need for targeted instructional intervention specifically designed for long-term English 
Learners in the upper grades who lack the complex vocabulary and syntax required for high school-level writing.        
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School and Student Performance Data 
 

Student Population 
 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
This section provides information about the school’s student population. 
 

2024-25 Student Population 

Total 
Enrollment 

929         
Total Number of Students enrolled 
in Montgomery Middle School. 

Socioeconomically 
Disadvantaged 

94.1%         
Students who are eligible for free 
or reduced priced meals; or have 
parents/guardians who did not 
receive a high school diploma. 

English  
Learners 

44.1%         
Students who are learning to 
communicate effectively in 
English, typically requiring 
instruction in both the English 
Language and in their academic 
courses. 

Foster 
Youth 

0.1%         
Students whose well being is the 
responsibility of a court. 

 
2024-25 Enrollment for All Students/Student Group 

Student Group Total Percentage 

English Learners         410 44.1% 

Foster Youth         1 0.1% 

Homeless         19 2% 

Socioeconomically Disadvantaged         874 94.1% 

Students with Disabilities         163 17.5% 
 

Enrollment by Race/Ethnicity 

Student Group Total Percentage 

African American        52 5.6% 

American Indian        2 0.2% 

Asian        86 9.3% 

Filipino        1 0.1% 

Hispanic        289 31.1% 

Two or More Races        15 1.6% 

Pacific Islander        8 0.9% 

White        437 47% 
 
Conclusions based on this data: 
1. With 94.1% (874 students) of the student body classified as socioeconomically disadvantaged and 44.1% (410 

students) identified as English Learners, Montgomery Middle School operates within a high-density need 
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environment. This extreme concentration requires that core funding, professional development, and school-wide 
initiatives be fundamentally designed around equitable access, specifically targeting structural language acquisition 
and removing economic barriers to academic resources.         

2. Students with Disabilities represent a substantial 17.5% of the total enrollment (163 students). Because nearly 1 in 
every 5 students qualifies for special education services, it is critical to move away from isolated support structures. 
The data justifies a heavier investment in school-wide Co-Teaching models, universal design for learning (UDL), 
and strong Tier 2/Tier 3 academic and behavioral interventions to close the achievement gap for this specific 
subgroup.         

3. The school's racial and ethnic distribution reveals a distinct demographic landscape: while White students form the 
single largest group at 47% (437 students), the remaining majority of the student body is highly diverse, led by a 
large Hispanic population at 31.1% (289 students) and a notable Asian population at 9.3% (86 students). This 
unique blend requires family engagement strategies, school communications, and literacy materials to be 
intentionally multilingual and culturally reflective to engage the community effectively.         
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School and Student Performance Data 
 

Overall Performance 
 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 

2025 Fall Dashboard Overall Performance for All Students 

Academic Performance 

English Language Arts 

 
Orange        

Mathematics 

 
Red        

English Learner Progress 

 
Yellow        

Academic Engagement 

Chronic Absenteeism 

 
Orange        

Conditions & Climate 

Suspension Rate 

 
Green        

 
Conclusions based on this data: 
1. Montgomery Middle School is performing in the Red performance level—the lowest possible tier—on the California 

School Dashboard in Mathematics. This critical status indicates that overall academic achievement is significantly 
below grade-level standards across the student body. To address this, the school must implement urgent, sustained 
professional learning centered on Tier 1 foundational instruction, cross-disciplinary math integration, and dedicated 
PLC time for teachers to analyze real-time student data and adjust pacing.        
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2. Both English Language Arts and Chronic Absenteeism are currently sitting in the Orange performance band, 
highlighting a dual challenge in academic engagement and literacy. The data suggests that student absences may 
be directly compounding learning gaps in reading and writing. Interventions must be two-pronged: refining targeted 
literacy frameworks (such as integrated ELD and reading intervention) while simultaneously strengthening school-
wide attendance campaigns and family outreach to ensure students are in seats to receive instruction.        

3. While foundational academic areas require heavy intervention, the school possesses strong cultural and systemic 
footholds to build upon. English Learner Progress is in the Yellow tier (showing moderate, stable progress), and the 
school's Suspension Rate achieved a Green performance level, indicating a positive, safe, and well-managed 
campus climate. Administrators and educators should leverage this strong behavioral foundation and restorative 
practice success to introduce more rigorous, high-engagement academic interventions without disrupting campus 
stability.        
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School and Student Performance Data 
 

Academic Performance 
English Language Arts 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard English Language Arts Equity Report 

Red        
1        

Orange        
7        

Yellow        
0        

Green        
0        

Blue        
0        

 
This section provides a view of how well students are meeting grade-level standards on the English Language Arts 
assessment. This measure is based on student performance on either the Smarter Balanced Summative Assessment or 
the California Alternate Assessment, which is taken annually by students in grades 3–8 and grade 11. 

2025 Fall Dashboard English Language Arts Performance for All Students/Student Group 

All Students 

 
Orange         

83.8 points below standard         

Increased 8.4 points         

842 Students        

English Learners 

 
Orange         

104.6 points below standard         

Increased 7.1 points         

562 Students        

Long-Term English Learners 

 
Orange         

120 points below standard         

Increased 18.7 points         

164 Students        

Foster Youth 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Homeless 

 
No Performance Color         

94.3 points below standard         

Increased 77.9 points         

12 Students        

Socioeconomically Disadvantaged 

 
Orange         

85.9 points below standard         

Increased 6.8 points         

790 Students        
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Students with Disabilities 

 
Orange         

124.3 points below standard         

Increased 26.5 points         

153 Students        

African American 

 
Orange         

91.3 points below standard         

Increased 17.3 points         

43 Students        

American Indian 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Asian     

 
Red         

108.7 points below standard         

Declined 4.4 points         

81 Students        

Filipino 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

1 Student        

Hispanic 

 
Orange         

72.4 points below standard         

Increased 25.5 points         

259 Students        

Two or More Races 

 
No Performance Color         

27.1 points below standard         

Increased 68.3 points         

14 Students        

Pacific Islander 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

7 Students        

White     

 
Orange         

85 points below standard         

Increased 4.7 points         

396 Students        

 
 
Conclusions based on this data: 
1. Montgomery Middle School’s overall performance in English Language Arts has advanced to the Orange performance 

level, driven by a school-wide increase of 8.4 points. While "All Students" remain an average of 83.8 points below 
standard, this positive trajectory indicates that current Tier 1 literacy strategies and instructional adjustments are 
successfully catching students up, reversing previous multi-year declines.        

2. Both English Learners (ELs) and Long-Term English Learners (LTELs) have moved into the Orange performance 
band and are showing strong signs of academic recovery. English Learners increased by 7.1 points (now sitting at 
104.6 points below standard), while Long-Term English Learners demonstrated a massive surge of 18.7 points 
(moving to 120 points below standard). This indicates that designated and integrated ELD frameworks are 
successfully targeting academic vocabulary and comprehension gaps.        

3. Substantial academic gains were achieved by the school's most vulnerable student populations, all of whom are now 
positioned in the Orange tier. Notably, Students with Disabilities made a major leap forward, increasing by 26.5 points 
(to 124.3 points below standard), and Socioeconomically Disadvantaged students increased by 6.8 points (to 85.9 
points below standard). These double-digit gains for specialized subgroups validate the effectiveness of recent co-
teaching models and differentiated interventions.        
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School and Student Performance Data 
 

Academic Performance 
Mathematics 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard Mathematics Equity Report 

Red        
5        

Orange        
3        

Yellow        
0        

Green        
0        

Blue        
0        

 
This section provides a view of how well students are meeting grade-level standards on the Mathematics assessment. This 
measure is based on student performance either on the Smarter Balanced Summative Assessment or the California 
Alternate Assessment, which is taken annually by students in grades 3–8 and grade 11. 

2025 Fall Dashboard Mathematics Performance for All Students/Student Group 

All Students 

 
Red         

148.3 points below standard         

Maintained -2.6 points         

850 Students        

English Learners 

 
Red         

167.3 points below standard         

Maintained -2.7 points         

571 Students        

Long-Term English Learners 

 
Red         

199.5 points below standard         

Declined 5.1 points         

163 Students        

Foster Youth 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Homeless 

 
No Performance Color         

183.9 points below standard         

Increased 24 points         

14 Students        

Socioeconomically Disadvantaged 

 
Red         

151.1 points below standard         

Declined 4.4 points         

797 Students        
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Students with Disabilities 

 
Orange         

184.9 points below standard         

Increased 11.1 points         

147 Students        

African American 

 
Orange         

156.3 points below standard         

Increased 25.4 points         

44 Students        

American Indian 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Asian     

 
Red         

157.2 points below standard         

Maintained 0.6 points         

82 Students        

Filipino 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

1 Student        

Hispanic 

 
Orange         

144.2 points below standard         

Increased 7.6 points         

260 Students        

Two or More Races 

 
No Performance Color         

99.8 points below standard         

Increased 28.3 points         

14 Students        

Pacific Islander 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

8 Students        

White     

 
Red         

149.9 points below standard         

Declined 8.3 points         

400 Students        

 
Conclusions based on this data: 
1. Montgomery Middle School students continue to perform significantly below grade-level standards in Mathematics, 

with the All Students group staying in the Red performance band at 148.3 points below standard (flatlined with a 
minimal change of -2.6 points). With 5 out of 8 reported student groups falling into the Red tier, the data confirms a 
critical, systemic need to overhaul Tier 1 foundational math instruction and deploy intensive, site-wide interventions 
to lift overall achievement.        

2. In contrast to the overall flatline, there are positive signs of growth among specific student populations that have 
elevated them to the Orange performance level. Notably, Students with Disabilities demonstrated strong upward 
progress, increasing by 11.1 points (moving to 184.9 points below standard). Additionally, Hispanic students grew by 
7.6 points (to 144.2 points below standard), and the African American student group surged by 25.4 points (to 156.3 
points below standard). These gains suggest that targeted differentiation and specialized academic scaffolds are 
beginning to gain traction.        

3. Language acquisition remains a critical bottleneck for mathematical proficiency. While the broader English Learner 
population maintained its performance (-2.7 points, sitting at 167.3 points below standard in the Red tier), Long-Term 
English Learners (LTELs) experienced a further decline of 5.1 points, dropping to 199.5 points below standard in the 
Red tier. This widening gap underscores a severe need for math instruction integrated with language-rich supports, 
academic vocabulary building, and targeted intervention specifically designed for students stuck in long-term English 
learner status.        
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School and Student Performance Data 
 

Academic Performance 
Science 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard Science Equity Report 

Red        
3        

Orange        
3        

Yellow        
0        

Green        
0        

Blue        
0        

 
This section provides a view of how well students are meeting grade-level standards on the Science assessment. This 
measure is based on student performance either on the Smarter Balanced Summative Assessment or the California 
Alternate Assessment, which is taken annually by students in grades 3–8 and grade 11. 

2025 Fall Dashboard Science Performance for All Students/Student Group 

All Students 

 
Orange         

35.6 science points         

Maintained -1.9 points         

300 Students        

English Learners 

 
Red         

31.6 science points         

Maintained -1 points         

208 Students        

Long-Term English Learners 

 
Red         

26.9 science points         

Maintained 0.8 points         

74 Students        

Foster Youth 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

1 Student        

Homeless 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

6 Students        

Socioeconomically Disadvantaged 

 
Orange         

35.1 science points         

Maintained -1.8 points         

283 Students        
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Students with Disabilities 

 
Red         

30.2 science points         

Maintained -1.4 points         

46 Students        

African American 

 
No Performance Color         

30.1 science points         

Increased 2 points         

15 Students        

American Indian 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

1 Student        

Asian     

 
No Performance Color         

32 science points         

Declined 7.8 points         

26 Students        

Filipino 

 
No Performance Color         

0 Students        

Hispanic 

 
Orange         

36.3 science points         

Maintained -0.4 points         

83 Students        

Two or More Races 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

3 Students        

Pacific Islander 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

3 Students        

White     

 
Orange         

35 science points         

Maintained -1.9 points         

153 Students        

 
Conclusions based on this data: 
1. The school-wide All Students group is currently positioned in the Orange performance level, maintaining a flat 

baseline with a negligible decrease of -1.9 points (averaging 35.6 science points). This plateau across a large group 
of 300 students reveals that current Tier 1 science instruction and academic interventions are neither losing ground 
nor accelerating, signaling a strong need to introduce targeted, data-driven curricular adjustments to break out of the 
Orange band.        

2. A severe academic disparity exists for the school's language-learning populations. Both English Learners (208 
students) and Long-Term English Learners (LTELs) (74 students) are stuck in the Red performance tier—the lowest 
possible level on the dashboard. While their overall scores remained stable (changing by -1 point and +0.8 points, 
respectively), their average scores (31.6 and 26.9 science points) lag noticeably behind the school average. This 
highlights a critical, urgent need to integrate heavy language scaffolds, academic vocabulary front-loading, and 
literacy-infused science interventions into classrooms.        

3. There is a striking consistency in performance among the school's largest demographic subgroups, all of whom are 
locked into the Orange tier and mirror the overall school baseline. The Socioeconomically Disadvantaged group (35.1 
points, -1.8 change), White students (35 points, -1.9 change), and Hispanic students (36.3 points, -0.4 change) all 
demonstrated nearly identical "Maintained" trajectories. Because performance is so evenly flat across these distinct 
populations, it points to a systemic instructional need rather than an issue isolated to a single demographic, justifying 
a unified, school-wide upgrade to the core science intervention framework.        

 



School Plan for Student Achievement (SPSA) Page 36 of 92 Montgomery Middle School 

School and Student Performance Data 
 

Academic Performance 
English Learner Progress 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 
This section provides a view of the percentage of current EL students making progress towards English language proficiency 
or maintaining the highest level. 
 

2025 Fall Dashboard English Learner Progress Indicator 

English Learner Progress 

 
Yellow         

53.7 making progress.          
Number Students: 322 Students          

Long-Term English Learner Progress 

 
Green         

62.4 making progress.          
Number Students: 125 Students          

 
This section provides a view of the percentage of current EL students who progressed at least one ELPI level, maintained 
ELPI level 4, maintained lower ELPI levels (i.e, levels 1, 2L, 2H, 3L, or 3H), or decreased at least one ELPI Level. 
 

2025 Fall Dashboard Student English Language Acquisition Results 

Decreased  
One ELPI Level 

10.3%         

Maintained ELPI Level 1, 
2L, 2H, 3L, or 3H 

36.1%         

Maintained 
ELPI Level 4 

1.3%         

Progressed At Least 
One ELPI Level 

52.4%         

 
Conclusions based on this data: 
1. Montgomery Middle School’s English Learner Progress is positioned in the Yellow performance level on the California 

School Dashboard, with 53.7% of the school's 322 English Learners actively making progress toward language 
proficiency. This indicates that more than half of the EL population is steadily advancing or maintaining peak 
performance, reflecting a stable core of language support.        

2. A major area of success on the dashboard is the performance of Long-Term English Learners (LTELs), who have 
achieved a Green performance level. Out of 125 LTEL students, an impressive 62.4% are making progress. This 
higher growth rate demonstrates that targeted, upper-grade academic language frameworks and secondary ELD 
interventions are successfully helping students break through long-standing language barriers.        

3. The 2025 student acquisition results confirm a highly positive trajectory, with a strong majority (52.4%) of English 
Learners progressing by at least one ELPI level. When combined with the 1.3% of students who successfully 
maintained ELPI Level 4, over 53.7% of the population met or exceeded growth benchmarks. Meanwhile, only a small 
fraction (10.3%) decreased a level, proving that instructional monitoring is effectively keeping the vast majority of 
language learners moving forward.        
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School and Student Performance Data 
 

Academic Performance 
College/Career Report 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 
This section provided information on the percentage of high school graduates who are placed in the "Prepared" level on the 
College/Career Indicator. 
 

 
Very Low 

 
Low 

 
Medium 

 
High 

 
Very High 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard College/Career Equity Report 

Red        Orange        Yellow        Green        Blue        
 
Explore information on the percentage of high school graduates who are placed in the "Prepared" level on the 
College/Career Indicator. 

2025 Fall Dashboard College/Career Performance for All Students/Student Group 

All Students English Learners Long-Term English Learners 

Foster Youth Homeless Socioeconomically Disadvantaged 

Students with Disabilities African American American Indian 

Asian     Filipino Hispanic 

Two or More Races Pacific Islander White     
 
Conclusions based on this data: 
1. 
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School and Student Performance Data 
 

Academic Engagement 
Chronic Absenteeism 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard Chronic Absenteeism Equity Report 

Red        
2        

Orange        
7        

Yellow        
1        

Green        
0        

Blue        
0        

 
This section provides information about the percentage of students in kindergarten through grade 8 who are absent 10 
percent or more of the instructional days they were enrolled. 

2025 Fall Dashboard Chronic Absenteeism Performance for All Students/Student Group 

All Students 

 
Orange         

31.3% Chronically Absent         

Declined 1.9         

1005 Students        

English Learners 

 
Orange         

31% Chronically Absent         

Declined 2.9         

487 Students        

Long-Term English Learners 

 
Orange         

37.4% Chronically Absent         

Declined 2.3         

182 Students        

Foster Youth 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Homeless 

 
Orange         

43.8% Chronically Absent         

Declined 30.4         

32 Students        

Socioeconomically Disadvantaged 

 
Orange         

31.2% Chronically Absent         

Declined 1.8         

946 Students        
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Students with Disabilities 

 
Red         

42.4% Chronically Absent         

Increased 2.9         

170 Students        

African American 

 
Orange         

28.1% Chronically Absent         

Declined 5.3         

57 Students        

American Indian 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Asian     

 
Orange         

20.4% Chronically Absent         

Declined 1.6         

103 Students        

Filipino 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

1 Student        

Hispanic 

 
Yellow         

43.8% Chronically Absent         

Declined 4.2         

308 Students        

Two or More Races 

 
Red         

30.4% Chronically Absent         

Increased 1.5         

56 Students        

Pacific Islander 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

10 Students        

White     

 
Orange         

26.1% Chronically Absent         

Declined 1.4         

468 Students        

 
Conclusions based on this data: 
1. Montgomery Middle School’s All Students group is positioned in the Orange performance level with a chronic 

absenteeism rate of 31.3%. While this remains a high-need area affecting nearly a third of the student body, the data 
shows a positive shift with an overall decline of 1.9 percentage points. This indicates that current attendance outreach 
and campus engagement initiatives are beginning to move the needle in the right direction.        

2. While 7 out of 10 student groups achieved an Orange or Yellow status due to declining rates, a critical widening gap 
exists for two specific subgroups that fell into the Red performance tier. Students with Disabilities saw an increase of 
2.9 percentage points, pushing their chronic absenteeism rate to a high of 42.4% (170 students). Similarly, students 
of Two or More Races increased by 1.5 percentage points to 30.4%. These opposing trends signal an urgent need 
for targeted, tier-2 attendance interventions, specialized family outreach, and individualized support plans specifically 
tailored for these two populations.        

3. A major success highlighted by the dashboard is the widespread reduction of chronic absenteeism among the 
school's largest and historically vulnerable demographics. Notable progress includes Homeless students 
experiencing a massive drop of 30.4 percentage points (to 43.8% in Orange), English Learners declining by 2.9 
percentage points (to 31% in Orange), and Hispanic students successfully advancing into the Yellow tier following a 
4.2 percentage point drop (to 43.8%). This uniform progress across major student populations demonstrates that 
broad systemic attendance tracking is yielding positive results.        
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School and Student Performance Data 
 

Academic Engagement 
Graduation Rate 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard Graduation Rate Equity Report 

Red        Orange        Yellow        Green        Blue        
 
This section provides information about students completing high school, which includes students who receive a standard 
high school diploma. 

2025 Fall Dashboard Graduation Rate for All Students/Student Group 

All Students English Learners Long-Term English Learners 

Foster Youth Homeless Socioeconomically Disadvantaged 

Students with Disabilities African American American Indian 

Asian     Filipino Hispanic 

Two or More Races Pacific Islander White     
 
Conclusions based on this data: 
1. 
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School and Student Performance Data 
 

Conditions & Climate 
Suspension Rate 

 
The 2025 California School Dashboard provides parents and educators with meaningful information on school and district 
progress so they can participate in decisions to improve student learning. 
 
The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and 
districts are meeting the needs of all students.  To help parents and educators identify strengths and areas for improvement, 
California reports how districts, schools (including alternative schools), and student groups are performing across state and 
local measures. 
 
Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance 
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color 
dial with the words “No Performance Color.” 
 

 
Red 

 
Orange 

 
Yellow 

 
Green 

 
Blue 

Lowest Performance    Highest Performance 

 
This section provides number of student groups in each level. 

2025 Fall Dashboard Suspension Rate Equity Report 

Red        
0        

Orange        
2        

Yellow        
1        

Green        
7        

Blue        
0        

 
This section provides information about the percentage of students in kindergarten through grade 12 who have been 
suspended at least once in a given school year. Students who are suspended multiple times are only counted once. 

2025 Fall Dashboard Suspension Rate for All Students/Student Group 

All Students 

 
Green         

7.4% suspended at least one day         

Declined 9.6%         

1061 Students        

English Learners 

 
Green         

7% suspended at least one day         

Declined 12.2%         

514 Students        

Long-Term English Learners 

 
Green         

6.4% suspended at least one day         

Declined 17.7%         

187 Students        

Foster Youth 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Homeless 

 
Orange         

7.5% suspended at least one day         

Increased 4.6%         

40 Students        

Socioeconomically Disadvantaged 

 
Green         

7.2% suspended at least one day         

Declined 9.7%         

1000 Students        
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Students with Disabilities 

 
Yellow         

10.1% suspended at least one day         

Declined 9.9%         

179 Students        

African American 

 
Orange         

16.9% suspended at least one day         

Declined 7.1%         

59 Students        

American Indian 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

2 Students        

Asian     

 
Green         

7.1% suspended at least one day         

Declined 3%         

112 Students        

Filipino 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

1 Student        

Hispanic 

 
Green         

5.3% suspended at least one day         

Declined 11.8%         

321 Students        

Two or More Races 

 
Green         

6.8% suspended at least one day         

Declined 15.9%         

59 Students        

Pacific Islander 

 
No Performance Color         

Fewer than 11 students - No Data for 
Privacy          

10 Students        

White     

 
Green         

7.8% suspended at least one day         

Declined 9.3%         

497 Students        

 
Conclusions based on this data: 
1. Montgomery Middle School has achieved a Green overall performance level on the California School Dashboard for 

Suspension Rate. The "All Students" group dropped significantly, with the suspension rate declining by 9.6%, leaving 
only 7.4% of the 1,061 students suspended for at least one day. This school-wide shift demonstrates that proactive 
behavior expectations, relationship-building, and campus-wide de-escalation strategies are successfully preserving 
valuable instructional time.        

2. The positive trend is heavily mirrored across key, historically vulnerable student populations, nearly all of whom 
advanced to the Green performance tier. Notably, English Learners saw a 12.2% decline (7% suspended), Long-
Term English Learners (LTELs) saw a 17.7% decline (6.4% suspended), and Socioeconomically Disadvantaged 
students experienced a 9.7% decline (7.2% suspended). Furthermore, Students with Disabilities moved up to the 
Yellow tier following a strong 9.9% decline in suspensions. These metrics validate the efficacy of inclusive practices 
and targeted interventions like the Roadrunner Restorative Center.        

3. Despite broad campus success, a distinct disparity remains for two specific student groups positioned in the Orange 
performance level, indicating a need for more localized, tier-2 support. While the African American student group 
showed positive movement with a 7.1% decline, their suspension rate remains disproportionately high at 16.9% (59 
students). Conversely, the Homeless student population experienced an increase of 4.6%, bringing their suspension 
rate to 7.5% (40 students). Future restorative discipline efforts, trauma-informed practices, and case management 
should be intensely focused on stabilizing these two specific groups.        
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School and Student Performance Data 
 

iReady Reading Diagnostic Assessment 
 
 

Diagnostic #3 (% of students per tier) 
23-24 24-25 

 
Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 

% Change in Tier 1 
from 23-24 to 24-25 

All Students 21 15 64 25.2 18.2 56.6  

English Learners 6 8 86 11.9 8.5 79.5  

Socioeconomically 
Disadvantaged 

22 16 62 25.4 18.7 55.9  

Students with 
Disabilities 

8 9 83 7.3 10.7 82  

 
 

Diagnostic #3 (% of students per tier) 
23-24 24-25 

 
Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 

American Indian or Alaska 
Native 

0 60 40 33.3 50 16.7 

Asian 15 12 73 24.8 12.9 62.4 

Black or African American 15 15 70 24.5 14.3 61.2 

Native Hawaiian or Other 
Pacific Islander 

43 14 43 11.1 33.3 55.6 

White 23 16 61 26.9 19.4 53.7 

Two or More Races 27 13 19 29.4 29.4 41.2 

Hispanic or Latino 18 63 26 23.4 16.4 60.2 
 
 
Conclusions based on this data: 
1. The data demonstrates positive forward momentum across the general student body, highlighted by a 4.2 percentage 

point increase in students reaching Tier 1 (At or Above Grade Level), growing from 21% to 25.2%. Concurrently, the 
percentage of students trapped in Tier 3 (Two or More Grade Levels Below) saw a encouraging decline of 7.4 
percentage points, dropping from 64% down to 56.6%. This shifting distribution indicates that core Tier 1 reading 
instruction and site-wide literacy adjustments are beginning to take hold.        

2. While both historically vulnerable subgroups require heavy literacy support, they are moving in opposite directions: 
 
English Learners (ELs): Showed clear acceleration, nearly doubling their Tier 1 representation from 6% to 11.9% and 
reducing their Tier 3 numbers by 6.5 percentage points (down to 79.5%). 
 
Students with Disabilities (SWD): Progress has flatlined. Their Tier 1 percentage actually dropped slightly from 8% to 
7.3%, while their Tier 3 population remained essentially unchanged at a staggering 82%. This clear disparity 
underscores a critical need to adjust specialized reading scaffolds and intensive Tier 3 reading interventions explicitly 
for students with IEPs.        

3. Despite positive growth trends among the "All Students" and "Socioeconomically Disadvantaged" groups, the overall 
volume of students requiring intensive intervention remains critical. Over half of all students (56.6%) and more than 
three-quarters of English Learners (79.5%) and Students with Disabilities (82%) finished the year in Tier 3. This high 
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concentration confirms that while progress is being made, the school must maintain and expand its commitment to 
intensive, data-driven small-group interventions aligned with the Science of Reading.        
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School and Student Performance Data 
 

iReady Reading Diagnostic Growth Reports 
 
 

Typical Growth = the average annual growth (from fall to spring) for an average student taking the i-Ready Diagnostic. 
 

% of students making or on track to make typical growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

All Students 50 62.2 

Socio-economically Disadvantaged 51 62.3 

English Learners 58 65.5 

Students w/Disabilities 53 57.3 
 

Typical Growth = the average annual growth (from fall to spring) for an average student taking the i-Ready Diagnostic. 
 

% of students making or on track to make typical growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

Hispanic or Latino 46 56.2 

American Indian or Alaska Native 40 66.7 

Asian 53 73.3 

Black or African American 39 49 

Native Hawaiian or Other Pacific Islander 29 77.8 

White 52 64.2 

Two or More Races 40 41.2 
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Stretch Growth = an ambitious, but attainable, level of annual growth that puts below-grade level students on a path to 
proficiency and puts on-grade level students on a path to advanced proficiency levels. 

% of students making or on track to make stretch growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

All Students 25.2 31.4 

Socio-economically Disadvantaged 26.6 31.4 

English Learners 32 39.4 

Students w/Disabilities 23.7 22 
 

Stretch Growth = an ambitious, but attainable, level of annual growth that puts below-grade level students on a path to 
proficiency and puts on-grade level students on a path to advanced proficiency levels. 

% of students making or on track to make stretch growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

Hispanic or Latino 18.9 23.7 

American Indian or Alaska Native 0 16.7 

Asian 23 37.6 

Black or African American 26.1 22.4 

Native Hawaiian or Other Pacific Islander 28.6 44.4 

White 27.5 34.5 

Two or More Races 20 23.5 
 
 
Conclusions based on this data: 
1. School-wide data reveals a highly positive trend in foundational literacy, with the All Students group increasing by 

12.2 percentage points to 62.2% of students making or on track to make typical annual growth. This widespread 
acceleration indicates that core reading strategies and site-wide academic adjustments are effectively shifting the 
baseline momentum upward for the majority of the student body.        

2. Both Socio-economically Disadvantaged students and English Learners demonstrated standout progress on this 
diagnostic indicator. Socio-economically Disadvantaged students jumped to 62.3% making typical growth (an 11.3 
point increase), while English Learners reached the highest overall typical growth tier at 65.5% (a 7.5 point increase). 
Furthermore, English Learners expanded their ambitious Stretch Growth by 7.4 points to reach 39.4%, proving that 
current linguistic and academic scaffolds are successfully helping language learners outpace baseline growth 
expectations.        

3. While Students with Disabilities showed modest improvement in meeting typical annual growth landmarks (increasing 
by 4.3 percentage points to 57.3) they hit a distinct barrier in deeper proficiency recovery. Their Stretch Growth 
actually experienced a slight decline, dropping from 23.7% down to 22%. Because this is the only major student 
subgroup to experience a drop in stretch growth, it highlights a critical, localized need to reevaluate and intensify 
targeted, specialized reading interventions for students with IEPs to put them back on a true path to grade-level 
proficiency.        
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School and Student Performance Data 
 

iReady Math Diagnostic Assessment 
 
 

Diagnostic #3 (% of students per tier) 
23-24 24-25 

 
Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 

% Change in Tier 1 
from 23-24 to 24-25 

All Students 14 20 66 20.4 21.3 58.4 6.4 

English Learners 3 11 86 10 12.1 77.8 7 

Socioeconomically 
Disadvantaged 

13 21 66 19.9 21.4 58.7 6.9 

Students with 
Disabilities 

3 7 90 4.7 8 87.3 1.7 

 
Diagnostic #3 (% of students per tier) 

23-24 24-25 
 

Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
American Indian or Alaska 
Native 

0 60 40 16.7 50 33.3 

Asian 13 15 72 19 24 57 

Black or African American 7 20 73 22.4 16.3 61.2 

Native Hawaiian or Other 
Pacific Islander 

43 14 43 20 10 70 

White 16 18 66 22.9 21.6 55.5 

Two or More Races 20 27 53 25 37.5 37.5 

Hispanic or Latino 8 28 64 15.8 21.3 62.9 
 
Conclusions based on this data: 
1. The data reveals a clear upward trend in mathematical proficiency across the student body. The All Students group 

achieved a 6.4 percentage point increase in Tier 1 (At or Above Grade Level) performance, rising from 14% to 20.4%. 
Crucially, the school successfully shrunk its highest-need population, with Tier 3 (Two or More Grade Levels Below) 
dropping by 7.6 percentage points (from 66% down to 58.4%). This shift indicates that core Tier 1 instruction and 
school-wide math interventions are effectively closing foundational gaps.        

2. Two of the school’s highest-density student populations demonstrated substantial academic recovery: 
 
English Learners (ELs): Tripled their Tier 1 representation, jumping from 3% to 10% (a 7.0 point increase), while 
simultaneously reducing their Tier 3 numbers by 8.2 percentage points. 
 
Socioeconomically Disadvantaged: Closely mirrored the school-wide average with a 6.9 percentage point increase 
in Tier 1 (reaching 19.9%) and a 7.3 point drop in Tier 3. 
These metrics validate that the current structural supports, language scaffolds, and math intervention frameworks are 
yielding strong positive momentum for these subgroups.        

3. While ethnic and language subgroups showed notable acceleration (e.g., Black or African American students 
increased Tier 1 by 15.4 points and Hispanic students by 7.8 points), Students with Disabilities (SWD) are falling 
behind the pace of recovery. This group saw a minimal Tier 1 increase of just 1.7 percentage points (moving from 
3% to 4.7%), and a staggering 87.3% of these students remain trapped in Tier 3. This flatline highlights an urgent, 
localized need to reevaluate specialized math accommodations, co-teaching strategies, and targeted Tier 3 
interventions specifically designed for students with IEPs.        
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School and Student Performance Data 
 

iReady Math Diagnostic Growth Reports 
 
 

Typical Growth = the average annual growth (from fall to spring) for an average student taking the i-Ready Diagnostic. 
 

% of students making or on track to make typical growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

All Students 45 54.2 

Socio-economically Disadvantaged 45 53.4 

English Learners 51 56.5 

Students w/Disabilities 46 44 
 

Typical Growth = the average annual growth (from fall to spring) for an average student taking the i-Ready Diagnostic. 
 

% of students making or on track to make typical growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

Hispanic or Latino 42 49.3 

American Indian or Alaska Native 20 66.7 

Asian 45 63 

Black or African American 39 46.9 

Native Hawaiian or Other Pacific Islander 14 60 

White 46 54.7 

Two or More Races 40 43.8 
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Stretch Growth = an ambitious, but attainable, level of annual growth that puts below-grade level students on a path to 
proficiency and puts on-grade level students on a path to advanced proficiency levels. 

% of students making or on track to make stretch growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

All Students 20.5 25 

Socio-economically Disadvantaged 20.8 24.2 

English Learners 25.2 28.8 

Students w/Disabilities 19.7 15.3 
 

Stretch Growth = an ambitious, but attainable, level of annual growth that puts below-grade level students on a path to 
proficiency and puts on-grade level students on a path to advanced proficiency levels. 

% of students making or on track to make stretch growth 

 2023-2024 
Based on D3 

2024-2025 
Based on D3 

Hispanic or Latino 17.4 21 

American Indian or Alaska Native 0 16.7 

Asian 21.3 29 

Black or African American 22.7 22.4 

Native Hawaiian or Other Pacific Islander 0 30 

White 22 26.7 

Two or More Races 6.7 12.5 
 
Conclusions based on this data: 
1. The data reveals a strong upward trend in foundational math progress across the general student body. The All 

Students group achieved a 9.2 percentage point increase in the number of students making or on track to make 
Typical Growth, rising from 45% up to 54.2%. This widespread improvement indicates that school-wide instructional 
shifts, math intervention schedules, and core curriculum pacing are successfully gaining traction.        

2. Historically vulnerable student populations demonstrated notable resilience and growth on this diagnostic indicator: 
 
English Learners (ELs): Achieved the highest overall rate of progress, with 56.5% making typical growth and 28.8% 
hitting or on track for ambitious Stretch Growth (a 3.6 percentage point increase). 
 
Socio-economically Disadvantaged: Closely mirrored the school-wide baseline, increasing their typical growth by 8.4 
percentage points to 53.4% and expanding their stretch growth to 24.2%. 
These positive metrics confirm that existing linguistic scaffolds and Tier 2 math supports are effectively helping high-
density student groups outpace baseline expectations.        

3. While ethnic subgroups saw remarkable growth acceleration—such as Asian students jumping 18 points to 63% and 
Native Hawaiian/Pacific Islanders rising 46 points to 60%—Students with Disabilities (SWD) experienced a clear 
reversal. This is the only major student population whose metrics declined across both indicators, with typical growth 
dropping from 46% down to 44%, and stretch growth falling from 19.7% down to 15.3%. This widening gap highlights 
an urgent, localized need to reevaluate specialized math accommodations, co-teaching models, and intensive Tier 3 
interventions specifically for students with IEPs.        
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School and Student Performance Data 
 

Annual Gallup Parent Survey Data 
 
Annual Gallup Parent Survey 

 
Year 

 
% Fully Engaged % Indifferent % Actively Disengaged 

18-19 27 42 31 

19-20 32 52 15 

20-21 45 42 13 

21-22 42 45 13 

22-23 36 41 23 

23-24 36 52 12 

24-25 41 40 19 
 
Gallup Parent Survey Key Engagement Items 
Question: My child’s school always delivers on what it promises. 

 
Year 

 
Item Mean % Strongly Agree/Agree % Strongly Disagree/Disagree 

18-19 3.86 70 12 

19-20 4.16 82 6 

20-21 4.32 83 5 

21-22 4.22 80 6 

22-23 3.99 72 10 

23-24 4.29 88 5 

24-25 4.15 77 6 
 
Question: I feel proud to be a parent at my child’s school. 

 
Year 

 
Item Mean % Strongly Agree/Agree % Strongly Disagree/Disagree 

18-19 3.84 67 23 

19-20 4.21 77 7 

20-21 4.43 86 10 

21-22 4.32 83 8 

22-23 4.03 73 17 

23-24 4.36 87 5 

24-25 4.16 74 7 
 
Question: This school is a perfect fit for my child. 

 
Year 

 
Item Mean % Strongly Agree/Agree % Strongly Disagree/Disagree 



School Plan for Student Achievement (SPSA) Page 52 of 92 Montgomery Middle School 

18-19 3.54 56 23 

19-20 4.1 74 7 

20-21 4.23 82 10 

21-22 4.15 76 8 

22-23 3.79 66 17 

23-24 4.14 80 8 

24-25 4.11 74 9 
 
 
Conclusions based on this data: 
1. The 2024-25 survey results mark a strong recovery in school community culture, with the percentage of "Fully 

Engaged" parents rising to 41% (a 5-percentage-point increase from the stable 36% observed over the previous two 
years). Concurrently, the percentage of "Actively Disengaged" parents dropped from 23% in 22-23 down to 19% in 
24-25. This upward trend suggests that recent campus outreach strategies and school climate initiatives are 
successfully rebuilding trust and connection with families.        

2. Parents express a strong baseline of trust regarding the school's execution of its core mission. On the key 
engagement prompt, "My child’s school always delivers on what it promises," the school maintained a high item mean 
of 4.15 out of 5, with 77% of parents strongly agreeing or agreeing. Because only a minimal fraction (6%) actively 
disagreed, the data underscores a robust foundation of institutional credibility that the school can leverage when 
rolling out new student initiatives or policies.        

3. While overall perceptions remain highly positive, longitudinal data shows a minor contraction in parental sentiment 
compared to the prior year (23-24). Parents who reported feeling "proud to be a parent at my child's school" dropped 
from 87% to 74% (a 13-percentage-point decline), while families agreeing that the school is a "perfect fit" dipped from 
80% to 74%. Although disagreement rates remained low (7% and 9% respectively), this shift indicates that while 
parents trust the school's operational reliability, additional focus is needed to foster deeper community pride and 
personalized student support.        
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School and Student Performance Data 
 

Student Survey Report 
 
 
Goal 1  

Fall 2025 % Strongly Agree/Agree  
(4 or 5) 

% Strongly Disagree/Disagree 
(1 or 2) 

At least one adult in my school knows my interests.  52 28 

At least one adult in my school knows my 
hopes/goals for the future. 

45 36 

The things I'm learning in school are important to me. 67 12 

The things I’m learning in school are important to my 
future. 

70 10 

 
Goal 2  

Fall 2025 % Strongly Agree/Agree  
(4 or 5) 

% Strongly Disagree/Disagree 
(1 or 2) 

I feel safe at school.  63 12 

My school is clean. 60 14 

Adults at my school treat me with respect. 74 8 

I feel like I belong at my school. 52 15 

My classmates treat me with respect.  48 20 
 
Conclusions based on this data: 
1. Students express a remarkably high level of appreciation for the long-term utility of their education. An impressive 

70% of students agree or strongly agree that the things they are learning are important to their future, and 67% believe 
what they are learning is personally important right now. With disagree rates sitting at just 10% and 12% respectively, 
the data shows that the core curriculum successfully carries strong purpose and relevance for the vast majority of the 
student body.        

2. The survey highlights clear strengths regarding the school climate and staff-student interactions. A strong majority of 
students (74%) feel that adults at the school treat them with respect, which stands as the highest-scoring indicator 
on the entire report with an incredibly low 8% disagreement rate. Additionally, 63% of students feel safe at school 
and 60% report that the campus is clean, indicating a generally positive, respectful, and well-maintained environment.        

3. While students respect the staff and value their classes, they highlight a significant gap in personal connections and 
peer relationships: 
 
Future and Interests: Only 45% of students feel an adult at school knows their hopes/goals for the future (with 36% 
actively disagreeing), and only 52% feel an adult knows their personal interests. 
 
Peer Respect and Belonging: Just 48% feel treated with respect by their classmates (20% disagree), directly 
impacting the fact that only 52% feel a true sense of belonging at school. 
 
This multi-layered gap indicates a vital need to implement more robust advisory structures, mentorship programs, 
and structured peer-to-peer restorative practices to ensure every student feels personally known and socially 
accepted.        
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Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
Goal Subject 
Priority 2: State Standards (Conditions of Learning), Priority 4: Pupil Achievement (Pupil Outcomes), Priority 5: Pupil 
Engagement (Engagement), Priority 7: Course Access (Conditions of Learning), Priority 8: Other Pupil Outcomes (Pupil 
Outcomes)          

 
LEA/LCAP Goal 
All students will be prepared with the skills needed to be gainfully employed, based on their strengths, interests, and 
values.         

 

Goal 1 
All students will be prepared with the skills needed to be gainfully employed, based on their 
strengths, interests, and values. By June 2027, Montgomery Middle School will improve student 
engagement by 2% as measured by Gallup and Priority 6 survey data.          

 
Identified Need 
Data from the 2025–26 Priority 6 Student Survey highlights a critical opportunity to strengthen 
school connection and personalize student support at Montgomery Middle School. Currently, only 
52% of surveyed students agree that at least one adult in the school knows their interests, and only 
45% feel that an adult knows their hopes and goals for the future. While a higher percentage of 
students see the value in what they are learning—with 66% agreeing that schoolwork is important to 
them and 69% stating it matters for their future—the data reveals a clear disconnect in interpersonal 
relationships and emotional support. 
 
To close this gap and meet our 2026–27 target of a 2% increase across all metrics, Montgomery 
Middle School needs to build a more deliberate, unified system for adult-student connection. 
Providing teachers with a structured, evidence-based SEL curriculum during advisory periods will 
ensure that all students receive consistent Tier 1 behavioral and emotional support, directly helping 
staff better understand their students' individual interests, well-being, and future aspirations. 
 
         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 
startcollapse Priority 6 Student Survey         25-26 Priority 6 Student Survey 

 
52% of respondents agreed (4 
or 5 rating) with the statement, 
“At least one adult in my school 
knows my interests.” 
 
 
45% of respondents agreed (4 
or 5 rating) with the statement, 

 26-27 Priority 6 Student Survey 
Increase % of respondents 
agreeing with each statement 
(4 or 5 rating) by 2% 
 
54% of respondents agreed (4 
or 5 rating) with the statement, 
“At least one adult in my school 
knows my interests.” 
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Metric/Indicator Baseline/Actual Outcome Expected Outcome 

“At least one adult in my school 
knows my hopes/goals for the 
future.” 
 
 
66% of respondents agreed (4 
or 5 rating) with the statement, 
“The things I'm learning in 
school are important to me.” 
 
69% of respondents agreed (4 
or 5 rating) with the statement, 
“The things I’m learning in 
school are important to my 
future.” 
 

47% of respondents agreed (4 
or 5 rating) with the statement, 
“At least one adult in my school 
knows my hopes/goals for the 
future.” 
 
68% of respondents agreed (4 
or 5 rating) with the statement, 
“The things I'm learning in 
school are important to me.” 
 
71% of respondents agreed (4 
or 5 rating) with the statement, 
“The things I’m learning in 
school are important to my 
future.” 
 

 
Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 

Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School is dedicated to prioritizing the allocation of funds for instructional 
supplies and materials, empowering teachers with the resources necessary to deliver high-quality, 
engaging lessons that inspire and challenge students to reach their full potential.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
60542         S/C 

4000-4999: Books And Supplies 
Instructional Supplies 

35000         Title I 
4000-4999: Books And Supplies 
Instructional Supplies 
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Annual Review 
SPSA Year Reviewed: 2025-26 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
Goal: All students will be prepared with the skills needed to be gainfully employed, based on their 
strengths, interests, and values. By June of 2027, students scores will increase by .2 as measured 
by the Priority 6 Student Survey and in the Student Gallup Survey. 
 
Strategy 1- Montgomery Middle School is dedicated to prioritizing the allocation of funds for 
instructional supplies and materials, empowering teachers with the resources necessary to deliver 
high-quality, engaging lessons that inspire and challenge students to reach their full potential. 
 
(Need Priority 6 survey data and Student Gallup Data) 
To further enhance overall effectiveness and address student connection gaps revealed in our 
Priority 6 data, we expanded our strategy to include a dedicated, evidence-based SEL curriculum 
and software program for our advisory periods. While our academic implementations have been 
consistent, we found that teachers lacked a standardized framework to uniformly address student 
interests, hopes, and goals. Introducing this structured SEL curriculum ensures a more cohesive 
Tier 1 intervention system, systematically fostering the interpersonal adult-student relationships 
necessary to improve student connection and engagement across campus. 
        
 
Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
While the overall implementation of our district-adopted core curriculum, supplementary literacy 
materials, and professional development aligned with our intended plans, a major difference this 
year is the proactive addition of an explicit, evidence-based SEL curriculum and software program 
for our advisory periods. Initially, our expenditures focused heavily on academic interventions to 
build career readiness skills. However, our analysis of the Priority 6 survey data revealed a distinct 
gap in student connection and adult-student relationships. To bridge this gap, we adjusted our 
budgeted expenditures to allocate funding for targeted social-emotional learning tools, allowing us 
to systematically build the foundational self-regulation and goal-setting skills that students need to 
engage effectively with their future career aspirations.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
Based on our analysis of the Priority 6 Student Survey data—specifically the need to increase 
student connection regarding their personal interests, hopes, and goals—we are modifying our 
strategies to incorporate systematic social-emotional and career-alignment support. We are adding 
a structured, evidence-based SEL curriculum and software program specifically for our advisory 
periods to ensure all teachers have a uniform framework to foster these vital adult-student 
connections.        
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Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
Goal Subject 
Priority 1: Basic (Conditions of Learning), Priority 3: Parental Involvement (Engagement), Priority 5: Pupil Engagement 
(Engagement), Priority 6: School Climate (Engagement)          

 
LEA/LCAP Goal 
All students, staff, and families feel safe, empowered, and respected.         

 

Goal 2 
All students, staff, and families feel safe, empowered, and respected. By May 2027, Montgomery 
Middle school will increase parent, staff and student engagement by 2% as measured by the annual 
Gallup surveys. By June 2027, suspension of all students will decrease from 7.4% to 5.4% and 
chronic absenteeism will drop from 31.3% to 29.3%.          

 
Identified Need 
 
Montgomery Middle School continues to face critical challenges related to student attendance, 
behavior, and engagement—particularly among vulnerable subgroups such as Students with 
Disabilities, African American students, and Foster Youth. According to California School Dashboard 
data and internal site assessments, chronic absenteeism affects over 31% of students overall, with 
Students with Disabilities reaching 42.4%, African American students at 28.1%, and Foster Youth at 
43.8%. These rates are significantly higher than district and state averages and reflect a pattern of 
disengagement from the school environment. 
 
In terms of school climate and discipline, suspension rates have decreased, with a baseline of 7.4%, 
disproportionately affecting Foster Youth and African American students. Although, restorative 
practice initiatives and wellness interventions have been implemented, there is a need for a more 
systemic, tiered approach to student support and behavior intervention. 
 
Interestingly, both Gallup and site-based parent/student surveys indicate that the majority of 
students and families report feeling safe and supported at school, with positive ratings in trust and 
openness. However, this sense of safety and connection is not reflected in behavioral and 
attendance data, suggesting a disconnect between perception and actionable engagement. 
Students and families may feel welcomed, but that feeling is not consistently translating into regular 
school attendance, classroom engagement, or behavioral success. 
 
The SSC and site teams have further identified that Tier 2 and Tier 3 behavioral and mental health 
supports are under-resourced, with much of the focus remaining on Tier 1 universal strategies. 
There is a shortage of targeted interventions for students showing signs of disengagement or social-
emotional distress. Additionally, the complexity of supporting students with IEPs—many of whom are 
also chronically absent or suspended—requires more robust staffing and clearer coordination 
between general education, special education, and wellness staff. 
 
To address these needs, the school must expand multi-tiered systems of support (MTSS) to include 
deeper restorative practices, increased adult presence on campus, mental health supports, and 
family outreach efforts such as home visits. Ongoing professional development, increased 
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paraeducator/campus support, and enhanced parent engagement strategies are essential to ensure 
sustainable progress in chronic absenteeism across all student groups.         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 
startcollapse California Accountability 
Dashboard Performance Level 
(Suspension) 
All Students 
English Learners        

 2025 Accountability Dashboard 
(Suspension) 
 
 
All Students: 7.4% 
GREEN 
 
English Learners: 7.0% 
GREEN 
 

 2026 Accountability Dashboard 
(Suspension) 
Decrease suspension rate by 
at least 2% 
 
All Students: 
BLUE 
5.4% 
 
English Learners: 
BLUE 
5.0% 
 

California Accountability 
Dashboard Performance Level 
(Chronic Absenteeism) 
All Students 
English Learners        

 2025 Accountability Dashboard 
(Chronic Absenteeism) 
 
 
All Students: 31.3% 
ORANGE 
 
English Learners: 31% 
ORANGE 
 

 2026 Accountability Dashboard 
(Chronic Absenteeism) 
Decrease chronic absenteeism 
rate by at least 2% 
 
All Students:29.3% 
YELLOW 
 
 
English Learners:29% 
YELLOW 
 

Local Parent Survey 
(Gallup)        

 25-26 Parent Gallup Survey 
41% of respondents are fully 
engaged. 
 
83% of respondents agreed (4 
or 5 rating) with the statement, 
"My child's school always 
delivers on what it promises." 
80% of respondents agreed (4 
or 5 rating) with the statement, 
"I feel proud to be a parent at 
my child's school." 
76% of respondents agreed (4 
or 5 rating)  with the statement, 
" This school is perfect for my 
child." 
 

 26-27 Parent Gallup Poll 
Increase Parent Engagement 
by 2% 
43% of respondents are 
engaged. 
 
Increase % of respondents 
agreeing with each statement  
(4 or 5 rating) by 2% 
 
85% of respondents agreed (4 
or 5 rating) with the statement, 
"My child's school always 
delivers on what it promises." 
82% of respondents agreed (4 
or 5 rating) with the statement, 
"I feel proud to be a parent at 
my child's school." 
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Metric/Indicator Baseline/Actual Outcome Expected Outcome 

78% of respondents agreed (4 
or 5 rating)  with the statement, 
" This school is perfect for my 
child." 
 

Local Student Survey 
(Priority 6)        

 25-26 Priority 6 Student Survey 
 
60% of respondents agreed (4 
or 5 rating) with the statement, 
"I feel like I belong at school" 
 
57% of respondents agreed (4 
or 5 rating) with the statement, 
"My classmates treat me with 
respect" 
 

 26-27 Priority 6 Student Survey 
 
Increase % of respondents 
agreeing with each statement 
(4 or 5 rating) by 2% 
 
62% of respondents agreed (4 
or 5 rating) with the statement, 
"I feel like I belong at school" 
59% of respondents agreed (4 
or 5 rating) with the statement, 
"My classmates treat me with 
respect" 
 

 
Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 

Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School is dedicated to the health and wellness of our students. We will have a 
Health Aide to support students and promote health and wellness. Health logs indicate students 
needing occasional nurse support as well as basic level medical assistance on a daily basis.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
70000         Title I 

2000-2999: Classified Personnel Salaries 
Health Aide 

Strategy/Activity 2 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
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All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School is committed to the safety and well-being of its students, particularly 
those with disabilities. A 0.5 FTE assistant principal will be funded to aid student wellness and 
promote a positive school environment. The assistant principal will collaborate with special 
education and general education staff to coordinate IEP accommodations, oversee Tier 2/3 
behavioral interventions, and build staff capacity for positive behavior supports.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
92000         S/C 

1000-1999: Certificated Personnel Salaries 
Assistant Principal 

Strategy/Activity 3 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School will support funding for positive home visits, fostering stronger 
connections between educators and families to enhance student success and well-being.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
4093         Title I Parent Involvement 

1000-1999: Certificated Personnel Salaries 
Certificated Release/Salary 

10000         Title I 
2000-2999: Classified Personnel Salaries 
Classified Release/Salary 

Strategy/Activity 4 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
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Strategy/Activity 
To increase adult presence and ensure student safety, Montgomery Middle School will have an 
additional campus safety assistant to help to supervise and support student needs on campus.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
18000         S/C 

2000-2999: Classified Personnel Salaries 
Campus Safety Assistant 

Strategy/Activity 5 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School is committed to supporting the social-emotional well-being and mental 
health of our students. We will purchase Social-Emotional Learning (SEL) software programs and 
curriculum to implement targeted and school-wide Tier 1 and Tier 2 interventions, helping students 
develop crucial self-regulation, conflict-resolution, and coping skills.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
13270         Title I 

None Specified 
instructional supplies 

 
 
 

Annual Review 
SPSA Year Reviewed: 2025-26 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
Goal: All students, staff, and families feel safe, empowered, and respected. By May 2027, 
Montgomery Middle school will increase parent, staff and student engagement by 2% as measured 
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by the annual Gallup surveys. By June 2027, suspension of all students will decrease from 7.4% to 
5.4% and chronic absenteeism will drop from 31.3% to 29.3%. 
 
Strategy 1 - Montgomery Middle School is dedicated to the health and wellness of our students. We 
will have a Health Aide to support students and promote health and wellness. Health logs indicate 
students needing occasional nurse support as well as basic level medical assistance on a daily 
basis. 
 
Strategy 2 - Montgomery Middle School is committed to the safety and well-being of its students, 
particularly those with disabilities. A 0.5 FTE assistant principal will be funded to aid student 
wellness and promote a positive school environment. The assistant principal will collaborate with 
staff to develop tiered strategies for emotional support of disabled students, and guide them in self-
monitoring and problem-solving. 
 
Strategy 3 - Montgomery Middle School will support funding for positive home visits, fostering 
stronger connections between educators and families to enhance student success and well-being. 
 
Strategy 4 - To increase adult presence and ensure student safety, Montgomery Middle School will 
have an additional campus safety assistant to help to supervise and support student needs on 
campus. 
 
Strategy 5 - Montgomery Middle School is committed to supporting the social-emotional well-being 
and mental health of our students. We will purchase Social-Emotional Learning (SEL) software 
programs and curriculum to implement targeted and school-wide Tier 1 and Tier 2 interventions, 
helping students develop crucial self-regulation, conflict-resolution, and coping skills. 
 
 
This year the health office was able to communicate with families in a more timely and effective 
manner around absences due to injury/illness. We will continue to focus on absences and stress 
the importance of attendance. To address the need for more aligned, school-wide initiatives during 
advisory, we are purchasing a new, evidence-based SEL curriculum and software licenses 
specifically for our advisory students. This structured program will ensure all teachers have the 
tools to deliver consistent, impactful tier-1 behavioral and emotional supports. Holding expectation 
assemblies and Award Ceremonies, along with a Coffee with the Community to improved parent 
engagement.        
 
Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
While the overall implementation of our health, safety, and wellness staff aligns with our intended 
goals, a major difference this year is the proactive shift toward adding structured, evidence-based 
SEL software and curriculum. Initially, our advisory periods lacked a standardized, school-wide 
framework to deliver consistent Tier 1 and Tier 2 behavioral interventions. Recognizing this gap, we 
adjusted our budgeted expenditures to allocate funding for these new digital tools and materials. 
This addition ensures our staff has the explicit resources needed to systematically address the 
social-emotional and self-regulation needs of our advisory students.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
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Based on our analysis of high chronic absenteeism (31.3%) and the need for more aligned 
behavioral interventions, we are modifying our strategies to incorporate systematic social-emotional 
support. We will implement a new, evidence-based SEL curriculum and software program 
specifically targeting our advisory students to build self-regulation and engagement, which directly 
impacts school attendance and reduces suspension rates.        
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Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
Goal Subject 
Priority 2: State Standards (Conditions of Learning), Priority 4: Pupil Achievement (Pupil Outcomes), Priority 8: Other 
Pupil Outcomes (Pupil Outcomes)          

 
LEA/LCAP Goal 
All students will excel in reading, writing, listening, speaking, and mathematics.         

 

Goal 3 
All students will excel in reading, writing, listening, speaking, and mathematics. By June 2027, 
Montgomery Middle School will improve academic achievement in ELA from 19% meeting standard 
to 23% as measured by the CAASPP Summative Assessment. In order to monitor progress and 
ensure all students are making growth, we will use the iReady Diagnostic assessment to implement 
an MTSS structure to ensure 55% of students are making Typical Growth on Diagnostic #3. By June 
2027, 16% of our English Learners will be Tier 1 (on or above grade level) on the iReady diagnostic 
#3 assessment.          

 
Identified Need 
 
Montgomery Middle School serves a diverse student population with a significant number of English 
Learners (ELs) and Students with Disabilities (SWD). Despite ongoing efforts to support these 
populations, comprehensive needs assessments and state accountability metrics indicate that both 
groups continue to perform below grade-level benchmarks, creating an urgent need for targeted 
academic and literacy interventions. 
 
Severe Gaps in Math Achievement: On the 2025 California Accountability Dashboard, both the "All 
Students" and "English Learners" student groups are in the RED performance category, sitting at 
148.3 points and 167.3 points below standard respectively. This is supported by the 2025 CAASPP 
Math results, where only 9.1% of all students and 6.2% of English Learners met or exceeded grade-
level standards. Furthermore, end-of-year i-Ready Diagnostic #3 data shows that only 20% of all 
students and 10% of ELs are performing at Tier 1 (on or above grade level) in math, emphasizing a 
critical need to strengthen school-wide foundational math concepts and procedures. 
 
Persistent Literacy and ELA Gaps: The 2025 California Dashboard places both all students and 
English Learners in the ORANGE tier for ELA, performing 83.8 points and 104.6 points below 
standard. On the ELA CAASPP, only 19.3% of all students and 15.9% of English Learners achieved 
proficiency. This data correlates with end-of-year i-Ready Reading diagnostics, where only 25% of 
all students and 12% of English Learners placed in Tier 1. 
 
Language Acquisition and Regression Concerns: While 53.7% of English Learners are making 
progress toward language proficiency on the ELPI dashboard, 10.3% of English Learners actually 
decreased at least one proficiency level on the ELPAC. Site data suggests slow progress in 
mastering academic vocabulary and writing, pointing to a direct need for enhanced designated and 
integrated English Language Development (ELD) infrastructure to prevent language regression. 
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Inconsistent Growth Trajectories: While mid-year (Diagnostic #2) i-Ready growth projections showed 
strong momentum—with 57% of all students and 64% of ELs in Reading, and 58% of all students 
and 65% of ELs in Math "on track" for typical growth—end-of-year results dropped off significantly. 
This variance underscores a clear need for sustained, high-quality Multi-Tiered System of Supports 
(MTSS) Tier 1 instruction and structured teacher collaboration to maintain student growth through 
the end of the academic year. 
 
Compounding these challenges, site staff report an ongoing need for professional development and 
instructional coaching focused on differentiating instruction, scaffolding content effectively for 
language learners, and embedding language development strategies across all content areas. 
Additionally, stakeholder feedback from SSC meetings highlighted a need for more frequent, 
structured co-planning time to align accommodations, as well as a more consistent, trained 
implementation of targeted intervention materials (such as SIPPS and Imagine Learning) in small-
group settings. To address these gaps, the school must build a more coherent system of academic 
support, increase access to targeted intervention programs, provide dedicated professional learning, 
and maintain rigorous, ongoing progress monitoring.         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 
startcollapse California Accountability 
Dashboard Performance Level 
(ELA) 
All Students 
English Learners 
        

 2025 Accountability Dashboard 
(ELA) 
 
All Students: ORANGE 
83.8 points below standard 
 
English Learners: ORANGE 
104.6 points below standard 
 

 2026 Accountability Dashboard 
(ELA) 
Increase Student Performance 
by at least 3 points 
 
All Students: YELLOW 
80.8 points below standard 
 
English Learners: YELLOW 
101.6 points below standard 
 

California Accountability 
Dashboard Performance Level 
(Math) 
All Students 
English Learners 
        

 2025 Accountability Dashboard 
(Math) 
 
All Students: RED 
148.3 points below standard 
 
English Learners: RED 
167.3 points below standard 
 

 2026 Accountability Dashboard 
(Math) 
Increase Student Performance 
by at least 3 points 
 
All Students: ORANGE 
145.3 points below standard 
 
English Learners: ORANGE 
164.3 points below standard 

California Accountability 
Dashboard: English Learner 
Progress Indicator 
% making progress towards 
English language proficiency 
        

 2025 California Dashboard 
(ELPI) 
53.7% making progress 
towards English language 
proficiency 
 

 2026 California Dashboard 
Dashboard (ELPI) 
Increase % of English Learners 
making progress toward 
English language proficiency 
by 2% 
 



School Plan for Student Achievement (SPSA) Page 66 of 92 Montgomery Middle School 

Metric/Indicator Baseline/Actual Outcome Expected Outcome 

55.7% making progress 
towards English language 
proficiency 
 

California Dashboard ELPI 
% of English learners that 
decreased at least one ELPI 
level on ELPAC 
        

 2025 California Dashboard 
ELPI 
10.3% of English learners that 
decreased at least one ELPI 
level on ELPAC 
+0.1% Change from 2024 
 

 2026 California Dashboard 
ELPI 
Decrease by at least 2% 
8.3% of English learners that 
decreased at least one ELPI 
level on ELPAC 
 

iReady Diagnostic Assessment 
Data (Reading) 
% of All Students at Tier 1 on 
Diagnostic #3 
% of English Learners at Tier 1 
on Diagnostic #3        

 May/June 2025 Diagnostic #3 
(Reading) 
All Students: 25% Tier 1 
English Learners: 12% Tier 1 

 May/June 2027 Diagnostic #3 
(Reading) 
Increase % of students at Tier 
1 by at least 4% 
 
All Students: 29% at Tier 1 
English Learners: 16% at Tier 
1 
 

iReady Diagnostic Assessment 
(Math) 
% of All Students at Tier 1 on 
Diagnostic #3 
% of English Learners at Tier 1 
on Diagnostic #3 
        

 May/June 2025 Diagnostic #3 
(Math) 
All Students: 20% Tier 1 
English Learners: 10% Tier 1 

 May/June 2027 Diagnostic #3 
(Math) 
Increase % of students at Tier 
1 by at least 4% 
 
All Students: 24% at Tier 1 
English Learners: 14% at Tier 
1 
 

iReady Diagnostic Growth 
(ELA) 
% of all students "on track" to 
make "typical growth" D2 
% of English Learners "on 
track" to make "typical growth" 
D2        

 25-26 Diagnostic #2 (Reading) 
All Students: 57% "on track" to 
make "typical growth" 
English Learners: 64% "on 
track" to make "typical growth" 
 

 26-27 Diagnostic #2 (Reading) 
Increase % of students "on 
track" to make "typical growth" 
by 2% 
 
All Students:59% "on track" to 
make "typical growth" 
English Learners: 66% "on 
track" to make "typical growth" 
 

iReady Diagnostic Growth 
(Math) 
% of all students "on track" to 
make "typical growth" D2 
% of English Learners "on 
track" to make "typical growth" 
D2 
        

 25-26 Diagnostic #2 (Math) 
All Students: 58% "on track" to 
make "typical growth" 
English Learners: 65% "on 
track" to make "typical growth" 
 

 iReady Diagnostic Growth 
(Math) 
60% of all students "on track" 
to make "typical growth" 
67% of English Learners "on 
track" to make "typical growth" 
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Metric/Indicator Baseline/Actual Outcome Expected Outcome 

CAASPP Overall Achievement 
(ELA) 
% All Students Met or 
Exceeded Standard for ELA 
% English Learners Met or 
Exceeded Standard for ELA 
        

 May/June 2025 CAASPP ELA 
All Students: 19.3% Met or 
Exceeded Standard 
English Learners: 15.9% Met 
or Exceeded Standard 
 

 May/June 2027 CAASPP ELA 
Increase % of students that 
met or exceeded standard by 
4% 
All Students: 23.3% met or 
exceeded standard 
English Learners: 19.9% met 
or exceeded standard 
 

CAASPP Overall Achievement 
(Math) 
% All Students Met or 
Exceeded Standard for Math 
% English Learners Met or 
Exceeded Standard for Math 
        

 May/June 2025 CAASPP Math 
All Students:9.1% Met or 
Exceeded Standard 
English Learners:6.2% Met or 
Exceeded Standard 
 

 May/June 2027 CAASPP Math 
Increase % of students that 
met or exceeded standard by 
4% 
All Students: 13.1% met or 
exceeded standard 
English Learners:  10.2% met 
or exceeded standard 
 

 
Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 

Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School will fund an instructional coach for the 2026-27academic year to 
enhance academic achievement, specifically in the area of literacy. The instructional coach will 
provide targeted support for teachers, facilitate professional development, and implement 
evidence-based instructional strategies to improve student learning outcomes.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
85000         Title I 

1000-1999: Certificated Personnel Salaries 
Instructional Coach (0.8 FTE) 

Strategy/Activity 2 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
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All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School will invest in structured planning and collaboration time for teachers 
facilitating the sharing of strategies, discussion of student data, and collective instructional 
planning. This investment enhances coordination and effectiveness in teaching practices, ultimately 
benefiting student learning outcomes.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
30000         Title I 

1000-1999: Certificated Personnel Salaries 
Planning/Collaboration/Release 

Strategy/Activity 3 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School will allocate resources to support the purchase of  materials, books, 
supplies and/or intervention software, enabling targeted academic support for students at various 
proficiency levels, ultimately enhancing their learning outcomes and academic success.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
18000         Title I 

4000-4999: Books And Supplies 
Intervention Software/Programs 

Strategy/Activity 4 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students, Students with Disabilities, English Learners, Socio-Economically Disadvantaged 
Students, Student with Two or More Races, African American Students        
 
Strategy/Activity 
Montgomery Middle School will allocate funds to support professional learning opportunities for 
staff, fostering continuous improvement and enhancing instructional quality for our students.        
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Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
12000         Title I 

None Specified 
Travel and Conference & Professional Learning 

Strategy/Activity 5 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
English Learners        
 
Strategy/Activity 
Montgomery Middle School is dedicated to supporting the development of our English Learners. 
MMS will support EL's academic achievement and personal development by supporting additional 
EL staff members including 3 English Language Development Aides.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
170000         Title I 

2000-2999: Classified Personnel Salaries 
3 ELDAs 

 
 
 

Annual Review 
SPSA Year Reviewed: 2025-26 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
Goal 3: All students will excel in reading, writing, listening, speaking, and mathematics. By June 
2027, Montgomery Middle School will improve academic achievement in ELA from 19% meeting 
standard to 23% as measured by the CAASPP Summative Assessment. In order to monitor 
progress and ensure all students are making growth, we will use the i-Ready Diagnostic 
assessment to implement an MTSS structure to ensure 55% of students are making Typical 
Growth on Diagnostic #3. By June 2027, 16% of our English Learners will be Tier 1 (on or above 
grade level) on the i-Ready diagnostic #3 assessment. 
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During the 2025-26 school year, Montgomery Middle School implemented several core strategies 
to achieve this academic growth: 
 
Strategy 1 (Instructional Coach): An instructional coach (0.8 FTE) was funded to provide targeted 
literacy support for teachers, facilitate site professional development, and assist in implementing 
evidence-based instructional strategies. 
 
Strategy 2 (Teacher Collaboration): Structured planning and collaboration release time was 
provided for teachers to share instructional strategies, analyze diagnostic data, and collectively 
plan lessons. 
 
Strategy 3 & 4 (Intervention & Professional Learning): Resources were allocated toward 
intervention software/materials and professional learning focused on interpreting i-Ready diagnostic 
data. 
 
Strategy 5 (English Learner Supports): Three English Language Development Aides (ELDAs) were 
utilized to provide targeted language and academic support to English Learners. 
 
While mid-year data showed strong momentum—with 25-26 Diagnostic #2 showing 57% of all 
students (and 64% of ELs) in Reading, and 58% of all students (and 65% of ELs) in Math "on track" 
to meet typical growth—this growth did not fully sustain through the end of the year. Final May/June 
2025 Diagnostic #3 results showed that only 20% of all students were on track for typical growth in 
ELA and only 18% were on track in Math. Additionally, only 25% of all students (and 12% of ELs) 
achieved Tier 1 proficiency in Reading, while only 20% of all students (and 10% of ELs) achieved 
Tier 1 in Math. 
 
While the initial professional learning around reading diagnostic reports was successful, the 
strategy fell short of its final typical growth targets due to a gap in converting mid-year momentum 
into sustained, year-long intervention practices.        
 
Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
While teachers successfully received initial professional learning on how to interpret and analyze i-
Ready diagnostic data, a gap remained in translating those data insights into daily classroom 
practice. Specifically, staff identified an unfilled need for deeper professional training on how to 
effectively implement and manage the targeted i-Ready personalized lessons within the classroom. 
Additionally, while collaboration time was provided, it was determined that teachers require more 
frequent, structured collaborative learning time specifically dedicated to analyzing ongoing 
diagnostic results and adjusting real-time interventions to prevent the student growth drop-offs 
observed between Diagnostic #2 and Diagnostic #3.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
Based on the 2025-26 data analysis—specifically the drop-off in student growth momentum 
between Diagnostic #2 and Diagnostic #3—the school is keeping its ambitious academic targets 
but shifting the instructional approach to ensure year-long, sustainable growth. The following 
strategic changes will be implemented for the 2026-27 school year: 
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Frequent, Targeted Collaboration & Co-Planning: Teacher collaboration and release time will be 
structured on a more regular, frequent basis. This time will be explicitly dedicated to tracking 
ongoing diagnostic trends, aligning student accommodations, and adjusting real-time tier-1 
interventions before performance plateaus. 
 
Program Specialist Integration: Rather than focusing solely on data interpretation, teachers will 
collaborate closely with program specialists to explicitly embed high-engagement instructional 
routines, language development, and scaffolding techniques across all core content areas. 
 
Consistent Tier 2/3 Software Implementation: To stabilize student growth curves through the end of 
the year, site leadership will implement tighter structures and staff training to ensure consistent, 
daily utilization of small-group intervention programs        

 



School Plan for Student Achievement (SPSA) Page 72 of 92 Montgomery Middle School 

Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
Goal Subject 
Priority 2: State Standards (Conditions of Learning), Priority 4: Pupil Achievement (Pupil Outcomes), Priority 8: Other 
Pupil Outcomes (Pupil Outcomes)          

 
LEA/LCAP Goal 
Students with disabilities will demonstrate expected yearly growth in literacy skills.         

 

Goal 4 
Students with disabilities will demonstrate expected yearly growth in literacy skills. Montgomery 
Middle School will improve literacy performance for students with disabilities by ensuring at least 
44% of students meet their typical growth each year on the iReady assessment.          

 
Identified Need 
Montgomery Middle School continues to experience resource inequities in academic and behavioral 
supports for students with disabilities and English Learners. California School Dashboard data and 
iReady assessments reveal a critical literacy gap for our students with disabilities, who currently 
perform 124.3 points below standard (Orange Performance Level) in ELA, with only 5.9% meeting or 
exceeding standards on the CAASPP.Local diagnostic data underscores this urgent need for 
targeted intervention: on the Spring iReady Diagnostic, only 7% of students with disabilities scored 
at Tier 1, and mid-year data indicates just 42% are on track to make typical yearly growth.An internal 
review of our MTSS framework uncovered a disproportionate focus on Tier 1 supports, with 
insufficient interventions for Tier 2 and Tier 3 students. To achieve our goal of ensuring at least 44% 
of students with disabilities meet their typical growth targets, there is a critical need to rebalance and 
strengthen our intervention system. This requires expanding funding for dedicated general and 
special education collaboration, delivering targeted professional learning, and ensuring robust 
academic, behavioral, and social-emotional supports are equitably distributed to address the specific 
literacy needs of this vulnerable student population.         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 
startcollapse California Accountability 
Dashboard Performance Level 
(ELA) 
Students with Disabilities        

 2025 Accountability Dashboard 
(ELA) 
Students with Disabilities 
ORANGE 
124.3 points below standard 
 

 2026 Accountability Dashboard 
(ELA) 
Increase Student Performance 
by at least 3 points 
Students with Disabilities: 
121.3 points below standard 
YELLOW 
 

iReady Diagnostic Assessment 
Data (Reading) 
% of Students with Disabilities 
at Tier 1 on Diagnostic #3        

 May/June 2025 Diagnostic #3 
(Reading) 
Students with Disabilities: 7% 
Tier 1 
 

 May/June 2027 Diagnostic #3 
(Reading) 
Increase % of students at Tier 
1 by at least 4% 
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Metric/Indicator Baseline/Actual Outcome Expected Outcome 

Students with Disabilities: 11% 
at Tier 1 
 

iReady Diagnostic Growth 
(ELA) 
% of students with disabilities 
"on track" to make "typical 
growth" D2        

 Dec/Jan 2025 Diagnostic #2 
(Reading) 
Students with Disabilities: 42% 
"on track" to make "typical 
growth" 
 

 Dec/Jan 2027 Diagnostic #2 
(Reading) 
Increase % of students "on 
track" to make "typical growth" 
by 2% 
Students with Disabilities: 44% 
"on track" to make "typical 
growth" 
 

CAASPP Overall Achievement 
(ELA) 
% Students with Disabilities 
Met or Exceeded Standard for 
ELA        

 May/June 2025 CAASPP ELA 
Students with Disabilities: 5.9 
% Met or Exceeded Standard 
 

 May/June 2027 CAASPP ELA 
Increase % of students that 
met or exceeded standard by 
4% 
Students with Disabilities:9.9 % 
met or exceeded standard 
 

 
Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 

Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
Students w/ Disabilities        
 
Strategy/Activity 
Montgomery Middle School will allocate funding dedicated release time for collaboration between 
Educational Specialists and General Education Teachers, fostering cohesive teamwork to enhance 
student learning outcomes.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
5500         Title I 

1000-1999: Certificated Personnel Salaries 
Planning/Collaboration/Release 

Strategy/Activity 2 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
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Students w/ Disabilities        
 
Strategy/Activity 
To enhance the educational support for students with special needs, Montgomery Middle School 
will provide educations specialists and paraprofessionals opportunities for professional learning and 
collaboration during the 25/26 academic year. This initiative aims to improve  foster peer 
collaboration, and ultimately contribute to better outcomes for students with disabilities.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
3000         Title I 

2000-2999: Classified Personnel Salaries 
Planning/Collaboration/Release 

 
 
 

Annual Review 
SPSA Year Reviewed: 2025-26 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
Goal: Students with disabilities will demonstrate expected yearly growth in literacy skills. 
Montgomery Middle School will improve literacy performance for students with disabilities by 
ensuring at least 44% of students meet their typical growth each year on the iReady assessment. 
 
Strategy 1 : Allocated funding for dedicated release time for collaboration between Educational 
Specialists and General Education Teachers to foster cohesive teamwork and enhance student 
learning outcomes. 
 
Strategy 2: Provided Education Specialists and paraprofessionals with opportunities for 
professional learning and peer collaboration to enhance educational support and improve 
outcomes for students with disabilities. 
 
The strategies were only partially effective in achieving our articulated literacy goals. On one hand, 
local mid-year diagnostic data indicates strong growth potential; 42% of students with disabilities 
are currently "on track" to make typical yearly growth on the iReady Diagnostic #2, placing the 
school within striking distance of our 44% target. 
 
On the other hand, our lagging and intensive performance metrics reveal that general Tier 1 
strategies are not closing student achievement gaps quickly enough. Only 7% of students with 
disabilities placed into Tier 1 on the iReady assessment, and historical CAASPP metrics show that 
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a mere 5.9% of this student group met or exceeded standards, leaving them 124.3 points below 
standard (Orange Performance Level). The data indicates that while the teacher and 
paraprofessional collaboration model is the correct vehicle, the focus of these collaborative hours 
must pivot directly away from universal Tier 1 strategies and shift heavily toward implementing 
intensive, data-tracked Tier 2 and Tier 3 literacy interventions. 
        
 
Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
There was a significant qualitative difference in the intended implementation focus. While the 
funding successfully bought the planned collaboration and professional development hours, the 
time was primarily utilized by staff to align on general, school-wide Tier 1 MTSS strategies. The 
original intent was to construct robust, targeted Tier 2 and Tier 3 literacy interventions for students 
with disabilities. Because the implementation leaned so heavily into universal classroom supports 
rather than targeted, data-tracked reading interventions, we did not achieve the specific, 
specialized instructional depth intended for this student group.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
Critical refinement will be made to the scope of our strategies to pivot away from general Tier 1 
supports and explicitly target Tier 2 and Tier 3 reading deficiencies.        

 



School Plan for Student Achievement (SPSA) Page 76 of 92 Montgomery Middle School 

Budget Summary 
 
Complete the table below. Schools may include additional information. Adjust the table as needed. The Budget Summary 
is required for schools funded through the ConApp, and/or that receive funds from the LEA for Comprehensive Support and 
Improvement (CSI). 
 
Budget Summary 
 

Description  Amount 

Total Funds Provided to the School Through the Consolidated Application  $0.00 

Total Federal Funds Provided to the School from the LEA for CSI  $0.00 

Total Funds Budgeted for Strategies to Meet the Goals in the SPSA  $626,405.00 

 
Other Federal, State, and Local Funds 
 
List the additional Federal programs that the school is including in the schoolwide program. Adjust the table as needed. If 
the school is not operating a Title I schoolwide program this section is not applicable and may be deleted. 
 
startcollapse 

Federal Programs  Allocation ($) 

Title I        $451,770.00 

Title I Parent Involvement        $4,093.00 

 
Subtotal of additional federal funds included for this school: $455,863.00 
 
List the State and local programs that the school is including in the schoolwide program. Duplicate the 
table as needed. 
startcollapse 

State or Local Programs  Allocation ($) 

S/C        $170,542.00 

 
Subtotal of state or local funds included for this school: $170,542.00 
 
Total of federal, state, and/or local funds for this school: $626,405.00 
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Budgeted Funds and Expenditures in this Plan 
 
The tables below are provided to help the school track expenditures as they relate to funds budgeted to the school. 
 
Funds Budgeted to the School by Funding Source 
 
startcollapse 

Funding Source  Amount  Balance 

S/C         $170,542  0.00 

Title I         $451,770  0.00 

Title I Parent Involvement         $4,093  0.00 
 
Expenditures by Funding Source 
 
startcollapse 

Funding Source  Amount 

S/C         170,542.00 

Title I         451,770.00 

Title I Parent Involvement         4,093.00 
 
Expenditures by Budget Reference 
 
startcollapse 

Budget Reference  Amount 

1000-1999: Certificated Personnel Salaries         216,593.00 

2000-2999: Classified Personnel Salaries         271,000.00 

4000-4999: Books And Supplies         113,542.00 

None Specified         25,270.00 
 
Expenditures by Budget Reference and Funding Source 
 
startcollapse 

Budget Reference  Funding Source  Amount 

1000-1999: Certificated Personnel 
Salaries        

 S/C  92,000.00 

2000-2999: Classified Personnel 
Salaries        

 S/C  18,000.00 

4000-4999: Books And Supplies         S/C  60,542.00 

1000-1999: Certificated Personnel 
Salaries        

 Title I  120,500.00 
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2000-2999: Classified Personnel 
Salaries        

 Title I  253,000.00 

4000-4999: Books And Supplies         Title I  53,000.00 

None Specified         Title I  25,270.00 

1000-1999: Certificated Personnel 
Salaries        

 Title I Parent Involvement  4,093.00 

 
Expenditures by Goal 
 
startcollapse 

Goal Number  Total Expenditures 

Goal 1  95,542.00 

Goal 2  207,363.00 

Goal 3  315,000.00 

Goal 4  8,500.00 
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School Site Council Membership 
 
California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be 
composed of the principal and representatives of: teachers selected by teachers at the school; other school personnel 
selected by other school personnel at the school; parents of pupils attending the school selected by such parents; and, in 
secondary schools, pupils selected by pupils attending the school.  The current make-up of the SSC is as follows: 
 
1 School Principal        
3 Classroom Teachers        

2 Other School Staff        

3 Parent or Community Members        

3 Secondary Students        
 
startcollapse 

Name of Members  Role 

Jeremy Hurlbert         X Principal        

Lisa Miller         X Classroom Teacher        

Jennifer Stuetz         X Classroom Teacher        

Greg Calvert         X Classroom Teacher        

Sarina Hernandez         X Parent or Community Member        

Laura Carrillo         X Parent or Community Member        

Melissa Buckner         X Parent or Community Member        

Jeffrey Adams         X Secondary Student        

Matilda Somo         X Secondary Student        

Regina Garcia         X Parent or Community Member        

Jennie Moore         X Other School Staff        

Jennifer Talarico         X Other School Staff        
 
At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, classroom 
teachers, and other school personnel, and (b) parents of students attending the school or other community members. 
Classroom teachers must comprise a majority of persons represented under section (a). At secondary schools there must 
be, in addition, equal numbers of parents or other community members selected by parents, and students. Members must 
be selected by their peer group. 
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Recommendations and Assurances 
 
The School Site Council (SSC) recommends this school plan and proposed expenditures to the district governing board for 
approval and assures the board of the following: 
 
The SSC is correctly constituted and was formed in accordance with district governing board policy and state law. 
 
The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies 
relating to material changes in the School Plan for Student Achievement (SPSA) requiring board approval. 
 
The SSC sought and considered all recommendations from the following groups or committees before adopting this plan: 

Signature Committee or Advisory Group Name 

 

X English Learner Advisory Committee        

 
The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such 
content requirements have been met, including those found in district governing board policies and in the local educational 
agency plan. 
 
This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, 
comprehensive, coordinated plan to reach stated school goals to improve student academic performance. 
 
This SPSA was adopted by the SSC at a public meeting on 6/11/2026. 
 
Attested: 

 

 Principal, Jeremy Hurlbert on 6/11/2026 

 

 SSC Chairperson, Greg Calvert on 6/11/2026 

 



School Plan for Student Achievement (SPSA) Page 81 of 92 Montgomery Middle School 

Instructions 
 
The School Plan for Student Achievement (SPSA) is a strategic plan that maximizes the resources 
available to the school while minimizing duplication of effort with the ultimate goal of increasing 
student achievement. SPSA development should be aligned with and inform the Local Control and 
Accountability Plan process.  
 
The SPSA consolidates all school-level planning efforts into one plan for programs funded through 
the consolidated application (ConApp), and for federal school improvement programs, including 
schoolwide programs, Comprehensive Support and Improvement (CSI), Targeted Support and 
Improvement (TSI), and Additional Targeted Support and Improvement (ATSI), pursuant to California 
Education Code (EC) Section 64001 and the Elementary and Secondary Education Act as amended 
by the Every Student Succeeds Act (ESSA). This template is designed to meet schoolwide program 
planning requirements. It also notes how to meet CSI, TSI, or ATSI requirements, as applicable. 
 
California’s ESSA State Plan supports the state’s approach to improving student group performance 
through the utilization of federal resources. Schools use the SPSA to document their approach to 
maximizing the impact of federal investments in support of underserved students. The implementation 
of ESSA in California presents an opportunity for schools to innovate with their federally-funded 
programs and align them with the priority goals of the school and the LEA that are being realized 
under the state’s Local Control Funding Formula (LCFF).  
 
The LCFF provides schools and LEAs flexibility to design programs and provide services that meet 
the needs of students in order to achieve readiness for college, career, and lifelong learning. The 
SPSA planning process supports continuous cycles of action, reflection, and improvement. 
Consistent with EC 65001, the Schoolsite Council (SSC) is required to develop and annually review 
the SPSA, establish an annual budget, and make modifications to the plan that reflect changing 
needs and priorities, as applicable. 
 
For questions related to specific sections of the template, please see instructions below: 

Instructions: Linked Table of Contents 
The SPSA template meets the requirements of schoolwide planning (SWP). Each section also 
contains a notation of how to meet CSI, TSI, or ATSI requirements.  
Educational Partner Involvement 
Goals, Strategies, & Proposed Expenditures 
Planned Strategies/Activities 
Annual Review and Update 
Budget Summary  
Appendix A: Plan Requirements for Title I Schoolwide Programs  
Appendix B: Plan Requirements for Schools to Meet Federal School Improvement Planning 
Requirements 
Appendix C: Select State and Federal Programs 
For additional questions or technical assistance related to LEA and school planning, please contact 
the Local Agency Systems Support Office, at LCFF@cde.ca.gov. 
 

mailto:LCFF@cde.ca.gov
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For programmatic or policy questions regarding Title I schoolwide planning, please contact the local 
educational agency, or the CDE’s Title I Policy and Program Guidance Office at TITLEI@cde.ca.gov. 
 
For questions or technical assistance related to meeting federal school improvement planning 
requirements (for CSI, TSI, and ATSI), please contact the CDE’s School Improvement and Support 
Office at SISO@cde.ca.gov. 
 

Purpose and Description 
Schools identified for Comprehensive Support and Improvement (CSI), Targeted Support and 
Improvement (TSI), or Additional Targeted Support and Improvement (ATSI) must respond to the 
following prompts. A school that has not been identified for CSI, TSI, or ATSI may delete the Purpose 
and Description prompts. 
 
Purpose 
Briefly describe the purpose of this plan by selecting from Schoolwide Program, Comprehensive 
Support and Improvement, Targeted Support and Improvement, or Additional Targeted Support and 
Improvement) 
 
Description 
Briefly describe the school’s plan for effectively meeting ESSA requirements in alignment with the 
Local Control and Accountability Plan and other federal, state, and local programs. 
 

Educational Partner Involvement 
Meaningful involvement of parents, students, and other stakeholders is critical to the development of 
the SPSA and the budget process. Schools must share the SPSA with school site-level advisory 
groups, as applicable (e.g., English Learner Advisory committee, student advisory groups, tribes and 
tribal organizations present in the community, as appropriate, etc.) and seek input from these 
advisory groups in the development of the SPSA.  
 
The Stakeholder Engagement process is an ongoing, annual process. Describe the process used to 
involve advisory committees, parents, students, school faculty and staff, and the community in the 
development of the SPSA and the annual review and update. 
 
[This section meets the requirements for TSI and ATSI.] 
 
[When completing this section for CSI, the LEA shall partner with the school in the development and 
implementation of this plan.] 
 

Resource Inequities 
Schools eligible for CSI or ATSI must identify resource inequities, which may include a review of LEA-
and school-level budgeting as a part of the required needs assessment. Identified resource inequities 
must be addressed through implementation of the CSI or ATSI plan. Briefly identify and describe any 
resource inequities identified as a result of the required needs assessment and summarize how the 
identified resource inequities are addressed in the SPSA.  
 
[This section meets the requirements for CSI and ATSI. If the school is not identified for CSI or ATSI 
this section is not applicable and may be deleted.] 
 

mailto:TITLEI@cde.ca.gov
mailto:SISO@cde.ca.gov
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Goals, Strategies, Expenditures, & Annual Review 
In this section a school provides a description of the annual goals to be achieved by the school. This 
section also includes descriptions of the specific planned strategies/activities a school will take to 
meet the identified goals, and a description of the expenditures required to implement the specific 
strategies and activities. 
 
Goal 
State the goal. A goal is a broad statement that describes the desired result to which all 
strategies/activities are directed. A goal answers the question: What is the school seeking to achieve? 
 
It can be helpful to use a framework for writing goals such the S.M.A.R.T. approach. A S.M.A.R.T. 
goal is one that is Specific, Measurable, Achievable, Realistic, and Time-bound. A level of specificity 
is needed in order to measure performance relative to the goal as well as to assess whether it is 
reasonably achievable. Including time constraints, such as milestone dates, ensures a realistic 
approach that supports student success.  
 
A school may number the goals using the “Goal #” for ease of reference.  
 
[When completing this section for CSI, TSI, and ATSI, improvement goals shall align to the goals, 
actions, and services in the LEA LCAP.] 
 
Identified Need  
Describe the basis for establishing the goal. The goal should be based upon an analysis of verifiable 
state data, including local and state indicator data from the California School Dashboard (Dashboard) 
and data from the School Accountability Report Card, including local data voluntarily collected by 
districts to measure pupil achievement.  
 
[Completing this section fully addresses all relevant federal planning requirements] 
 
Annual Measurable Outcomes 
Identify the metric(s) and/or state indicator(s) that the school will use as a means of evaluating 
progress toward accomplishing the goal. A school may identify metrics for specific student groups. 
Include in the baseline column the most recent data associated with the metric or indicator available 
at the time of adoption of the SPSA. The most recent data associated with a metric or indicator 
includes data reported in the annual update of the SPSA. In the subsequent Expected Outcome 
column, identify the progress the school intends to make in the coming year. 
 
[When completing this section for CSI the school must include school-level metrics related to the 
metrics that led to the school’s identification.] 
 
[When completing this section for TSI/ATSI the school must include metrics related to the specific 
student group(s) that led to the school’s identification.]  
 
Strategies/Activities 
Describe the strategies and activities being provided to meet the described goal. A school may 
number the strategy/activity using the “Strategy/Activity #” for ease of reference. 
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Planned strategies/activities address the findings of the needs assessment consistent with state 
priorities and resource inequities, which may have been identified through a review of the local 
educational agency’s budgeting, its local control and accountability plan, and school-level budgeting, 
if applicable. 
 
[When completing this section for CSI, TSI, and ATSI, this plan shall include evidence-based 
interventions and align to the goals, actions, and services in the LEA LCAP.] 
 
[When completing this section for CSI and ATSI, this plan shall address through implementation, 
identified resource inequities, which may have been identified through a review of LEA- and school-
level budgeting.] 
 
Students to be Served by this Strategy/Activity 
Indicate in this box which students will benefit from the strategies/activities by indicating “All Students” 
or listing one or more specific student group(s) to be served. 
 
[This section meets the requirements for CSI.] 
 
[When completing this section for TSI and ATSI, at a minimum, the student groups to be served shall 
include the student groups that are consistently underperforming, for which the school received the 
TSI or ATSI designation. For TSI, a school may focus on all students or the student group(s) that led 
to identification based on the evidence-based interventions selected.] 
 
Proposed Expenditures for this Strategy/Activity 
For each strategy/activity, list the amount(s) and funding source(s) for the proposed expenditures for 
the school year to implement these strategies/activities. Specify the funding source(s) using one or 
more of the following: LCFF, Federal (if Federal, identify the Title and Part, as applicable), Other 
State, and/or Local. 
 
Proposed expenditures that are included more than once in a SPSA should be indicated as a 
duplicated expenditure and include a reference to the goal and strategy/activity where the 
expenditure first appears in the SPSA. Pursuant to Education Code, Section 64001(g)(3)(C), 
proposed expenditures, based on the projected resource allocation from the governing board or 
governing body of the LEA, to address the findings of the needs assessment consistent with the state 
priorities including identifying resource inequities which may include a review of the LEA’s budgeting, 
its LCAP, and school-level budgeting, if applicable.  
 
[This section meets the requirements for CSI, TSI, and ATSI.] 
 
[NOTE: Federal funds for CSI shall not be used in schools identified for TSI or ATSI. In addition, 
funds for CSI shall not be used to hire additional permanent staff.] 
 

Annual Review  
In the following Analysis prompts, identify any material differences between what was planned and 
what actually occurred as well as significant changes in strategies/activities and/ or expenditures from 
the prior year. This annual review and analysis should be the basis for decision-making and updates 
to the plan. 
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Analysis 
Using actual outcome data, including state indicator data from the Dashboard, analyze whether the 
planned strategies/activities were effective in achieving the goal. Respond to the prompts as 
instructed. Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal the Annual Review section is not required and this section may be deleted. 
 

● Describe the overall implementation of the strategies/activities and the overall effectiveness of 
the strategies/activities to achieve the articulated goal.  

 
● Briefly describe any major differences between either/or the intended implementation or the 

budgeted expenditures to implement the strategies/activities to meet the articulated goal. 
 
● Describe any changes that will be made to the goal, expected annual measurable outcomes, 

metrics/indicators, or strategies/activities to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard, as applicable. Identify where those changes 
can be found in the SPSA. 

 
[When completing this section for CSI, TSI, or ATSI, any changes made to the goals, annual 
measurable outcomes, metrics/indicators, or strategies/activities, shall meet the CSI, TSI, or ATSI 
planning requirements. CSI, TSI, and ATSI planning requirements are listed under each section of the 
Instructions. For example, as a result of the Annual Review and Update, if changes are made to a 
goal(s), see the Goal section for CSI, TSI, and ATSI planning requirements.]  
 

Budget Summary  
In this section a school provides a brief summary of the funding allocated to the school through the 
ConApp and/or other funding sources as well as the total amount of funds for proposed expenditures 
described in the SPSA. The Budget Summary is required for schools funded through the ConApp and 
that receive federal funds for CSI. If the school is not operating a Title I schoolwide program this 
section is not applicable and may be deleted. 
From its total allocation for CSI, the LEA may distribute funds across its schools that meet the criteria 
for CSI to support implementation of this plan. In addition, the LEA may retain a portion of its total 
allocation to support LEA-level expenditures that are directly related to serving schools eligible for 
CSI. 
 
Budget Summary 
A school receiving funds allocated through the ConApp should complete the Budget Summary as 
follows: 
 

● Total Funds Provided to the School Through the Consolidated Application: This amount is the 
total amount of funding provided to the school through the ConApp for the school year.  The 
school year means the fiscal year for which a SPSA is adopted or updated.  

 
● Total Funds Budgeted for Strategies to Meet the Goals in the SPSA: This amount is the total of 

the proposed expenditures from all sources of funds associated with the strategies/activities 
reflected in the SPSA. To the extent strategies/activities and/or proposed expenditures are 
listed in the SPSA under more than one goal, the expenditures should be counted only once. 

 
A school receiving federal funds for CSI should complete the Budget Summary as follows: 
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● Total Federal Funds Provided to the School from the LEA for CSI: This amount is the total 
amount of funding provided to the school from the LEA.  

 
[NOTE: Federal funds for CSI shall not be used in schools eligible for TSI or ATSI. In addition, funds 
for CSI shall not be used to hire additional permanent staff.] 
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Appendix A: Plan Requirements   
 
Schoolwide Program Requirements 
This School Plan for Student Achievement (SPSA) template meets the requirements of a schoolwide 
program plan. The requirements below are for planning reference.  
 
A school that operates a schoolwide program and receives funds allocated through the ConApp is 
required to develop a SPSA. The SPSA, including proposed expenditures of funds allocated to the 
school through the ConApp, must be reviewed annually and updated by the SSC. The content of a 
SPSA must be aligned with school goals for improving student achievement.  
 
Requirements for Development of the Plan 

I. The development of the SPSA shall include both of the following actions: 
A. Administration of a comprehensive needs assessment that forms the basis of the school’s 

goals contained in the SPSA. 
1. The comprehensive needs assessment of the entire school shall: 

a. Include an analysis of verifiable state data, consistent with all state priorities as 
noted in Sections 52060 and 52066, and informed by all indicators described in 
Section 1111(c)(4)(B) of the federal Every Student Succeeds Act, including pupil 
performance against state-determined long-term goals. The school may include data 
voluntarily developed by districts to measure pupil outcomes (described in the 
Identified Need); and 

b. Be based on academic achievement information about all students in the school, 
including all groups under §200.13(b)(7) and migratory children as defined in section 
1309(2) of the ESEA, relative to the State's academic standards under §200.1 to— 
i. Help the school understand the subjects and skills for which teaching and 

learning need to be improved; and 
ii. Identify the specific academic needs of students and groups of students who are 

not yet achieving the State's academic standards; and 
iii. Assess the needs of the school relative to each of the components of the 

schoolwide program under §200.28. 
iv. Develop the comprehensive needs assessment with the participation of 

individuals who will carry out the schoolwide program plan. 
v. Document how it conducted the needs assessment, the results it obtained, and 

the conclusions it drew from those results.  
B. Identification of the process for evaluating and monitoring the implementation of the SPSA 

and progress towards accomplishing the goals set forth in the SPSA (described in the 
Expected Annual Measurable Outcomes and Annual Review and Update).  

 
Requirements for the Plan 

II. The SPSA shall include the following:  
A. Goals set to improve pupil outcomes, including addressing the needs of student groups as 

identified through the needs assessment.  
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B. Evidence-based strategies, actions, or services (described in Strategies and Activities) 
1. A description of the strategies that the school will be implementing to address school 

needs, including a description of how such strategies will-- 
a. provide opportunities for all children including each of the subgroups of students to 

meet the challenging state academic standards 
b. use methods and instructional strategies that: 

i. strengthen the academic program in the school,  
ii. increase the amount and quality of learning time, and  
iii. provide an enriched and accelerated curriculum, which may include programs, 

activities, and courses necessary to provide a well-rounded education. 
c. Address the needs of all children in the school, but particularly the needs of those at 

risk of not meeting the challenging State academic standards, so that all students 
demonstrate at least proficiency on the State’s academic standards through 
activities which may include: 
i. strategies to improve students’ skills outside the academic subject areas;  
ii. preparation for and awareness of opportunities for postsecondary education and 

the workforce;  
iii. implementation of a schoolwide tiered model to prevent and address problem 

behavior;  
iv. professional development and other activities for teachers, paraprofessionals, 

and other school personnel to improve instruction and use of data; and 
v. strategies for assisting preschool children in the transition from early childhood 

education programs to local elementary school programs. 
C. Proposed expenditures, based on the projected resource allocation from the governing 

board or body of the local educational agency (may include funds allocated via the 
ConApp, federal funds for CSI, any other state or local funds allocated to the school), to 
address the findings of the needs assessment consistent with the state priorities, including 
identifying resource inequities, which may include a review of the LEAs budgeting, it’s 
LCAP, and school-level budgeting, if applicable (described in Proposed Expenditures and 
Budget Summary). Employees of the schoolwide program may be deemed funded by a 
single cost objective.  

D. A description of how the school will determine if school needs have been met (described in 
the Expected Annual Measurable Outcomes and the Annual Review and Update). 
1. Annually evaluate the implementation of, and results achieved by, the schoolwide 

program, using data from the State's annual assessments and other indicators of 
academic achievement; 

2. Determine whether the schoolwide program has been effective in increasing the 
achievement of students in meeting the State's academic standards, particularly for 
those students who had been furthest from achieving the standards; and 

3. Revise the plan, as necessary, based on the results of the evaluation, to ensure 
continuous improvement of students in the schoolwide program. 
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E. A description of how the school will ensure parental involvement in the planning, review, 
and improvement of the schoolwide program plan (described in Educational Partner 
Involvement and/or Strategies/Activities). 

F. A description of the activities the school will include to ensure that students who experience 
difficulty attaining proficient or advanced levels of academic achievement standards will be 
provided with effective, timely additional support, including measures to 
1. Ensure that those students' difficulties are identified on a timely basis; and 
2. Provide sufficient information on which to base effective assistance to those students. 

G. For an elementary school, a description of how the school will assist preschool students in 
the successful transition from early childhood programs to the school. 

H. A description of how the school will use resources to carry out these components 
(described in the Proposed Expenditures for Strategies/Activities). 

I. A description of any other activities and objectives as established by the SSC (described in 
the Strategies/Activities). 

Authority Cited: S Title 34 of the Code of Federal Regulations (34 CFR), sections 200.25-26, and 
200.29, and sections-1114(b)(7)(A)(i)-(iii) and 1118(b) of the ESEA. EC sections 6400 et. seq.  
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Appendix B:  
 
Plan Requirements for School to Meet Federal School Improvement Planning 
Requirements 
For questions or technical assistance related to meeting Federal School Improvement Planning 
Requirements, please contact the CDE’s School Improvement and Support Office at 
SISO@cde.ca.gov. 

Comprehensive Support and Improvement 
The LEA shall partner with stakeholders (including principals and other school leaders, teachers, and 
parents) to locally develop and implement the CSI plan for the school to improve student outcomes, 
and specifically address the metrics that led to eligibility for CSI (Educational Partner Involvement). 
The CSI plan shall: 

1. Be informed by all state indicators, including student performance against state-determined 
long-term goals (Goal, Identified Need, Expected Annual Measurable Outcomes, Annual 
Review and Update, as applicable); 

2. Include evidence-based interventions (Strategies/Activities, Annual Review and Update, as 
applicable) (For resources related to evidence-based interventions, see the U.S. Department 
of Education’s “Using Evidence to Strengthen Education Investments” at 
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf); 

3. Be based on a school-level needs assessment (Goal, Identified Need, Expected Annual 
Measurable Outcomes, Annual Review and Update, as applicable); and  

4. Identify resource inequities, which may include a review of LEA- and school-level budgeting, to 
be addressed through implementation of the CSI plan (Goal, Identified Need, Expected Annual 
Measurable Outcomes, Planned Strategies/Activities; and Annual Review and Update, as 
applicable). 

Authority Cited: Sections 1003(e)(1)(A), 1003(i), 1111(c)(4)(B), and 1111(d)(1) of the ESSA. 

Targeted Support and Improvement 
In partnership with stakeholders (including principals and other school leaders, teachers, and parents) 
the school shall develop and implement a school-level TSI plan to improve student outcomes for each 
subgroup of students that was the subject of identification (Educational Partner Involvement).  
The TSI plan shall: 

1. Be informed by all state indicators, including student performance against state-determined 
long-term goals (Goal, Identified Need, Expected Annual Measurable Outcomes, Annual 
Review and Update, as applicable); and 

2. Include evidence-based interventions (Planned Strategies/Activities, Annual Review and 
Update, as applicable). (For resources related to evidence-based interventions, see the U.S. 
Department of Education’s “Using Evidence to Strengthen Education Investments” 
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf.) 

Authority Cited: Sections 1003(e)(1)(B), 1003(i), 1111(c)(4)(B) and 1111(d)(2) of the ESSA. 

  

https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
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Additional Targeted Support and Improvement 
A school identified for ATSI shall:  

1. Identify resource inequities, which may include a review of LEA- and school-level budgeting, 
which will be addressed through implementation of its TSI plan (Goal, Identified Need, 
Expected Annual Measurable Outcomes, Planned Strategies/Activities, and Annual Review 
and Update, as applicable).  

Authority Cited: Sections 1003(e)(1)(B), 1003(i), 1111(c)(4)(B), and 1111(d)(2)(c) of the ESSA. 

Single School Districts and Charter Schools Identified for School Improvement 
Single school districts (SSDs) or charter schools that are identified for CSI, TSI, or ATSI, shall 
develop a SPSA that addresses the applicable requirements above as a condition of receiving funds 
(EC Section 64001[a] as amended by Assembly Bill [AB] 716, effective January 1, 2019).  
 
However, a SSD or a charter school may streamline the process by combining state and federal 
requirements into one document which may include the local control and accountability plan (LCAP) 
and all federal planning requirements, provided that the combined plan is able to demonstrate that the 
legal requirements for each of the plans is met (EC Section 52062[a] as amended by AB 716, 
effective January 1, 2019). 
 
Planning requirements for single school districts and charter schools choosing to exercise this option 
are available in the LCAP Instructions.  
 
Authority Cited: EC sections 52062(a) and 64001(a), both as amended by AB 716, effective January 
1, 2019. 
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Appendix C: Select State and Federal Programs 
 
For a list of active programs, please see the following links:  
Programs included on the Consolidated Application: https://www.cde.ca.gov/fg/aa/co/ 
ESSA Title I, Part A: School Improvement: https://www.cde.ca.gov/sp/sw/t1/schoolsupport.asp 
Available Funding: https://www.cde.ca.gov/fg/fo/af/ 
 
Developed by the California Department of Education, January 2019 

https://www.cde.ca.gov/fg/aa/co/
https://www.cde.ca.gov/sp/sw/t1/schoolsupport.asp
https://www.cde.ca.gov/fg/fo/af/
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