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Agenda
Board Meeting
August 10, 2026
6:00 p.m.
https://dsd2-org.zoom.us/j/84855147461
District Office Board Room

Welcome/Pledge of Allegiance
Approval of the Agenda

Good News

3.1 The Dallas High School maintenance and custodial crews have
been working hard. The building is coming into shape and will be
ready for staff and students.

3.2 New families stopped by the Dallas Days district booth for
registration packets and school information. Former students (even
one who recognized herself on the banner from about 15 years
ago) stopped by the booth with their families and community
members stopped by to share historical stories.

Public Comment

Announcements
5.1  August & September Calendars
5.1.1 Next Board Meeting September 14, 2026 at 6:00 p.m.
5.1.2  Citizens Oversight Committee September 1, 2026 at 5:30
p.m.

Consent Agenda
6.1 Approval of the July 6, 2026 Board Minutes
6.2 Staffing Report

Financial Report — Kari Blake

EL Legislative Report — Todd Baughman
(English Learners in Oregon)

Systematic ELD K-12 Curriculum Adoption (Board Action) — Todd
Baughman

School Fees for Band at LaCreole Middle School and Dallas High
School (Board Action)

Policies First Read — Sara LeRoy

11.1  JHCA — Immunization, School Sports Participation, Concussions
and Other Brain Injuries

11.2 KNA — Immigration Enforcement on District Property

Administrative Rules (Information Only)
12.1 KNA-AR — Interactions with Immigration Enforcement
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98


https://dsd2-org.zoom.us/j/84855147461

13.0 Discussion Items 102
13.1  2026-2027 Board Goals
13.2  School Work Sessions Format and Topic Discussion
13.3  Facility Use Policy Discussion
13.4  Sustainable City Follow Up Discussion
13.5 Oregon School Boards Association Conference Report

14.0 Adjourn
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Public Participation in Board Meetings DALLAS
SCHOOL

DISTRICT
During each school board meeting, the agenda has been set to include an item titled
“Public Comment.” It is during this portion of the agenda the public can comment on any item that is
or is not on the agenda.

Because of the nature of the Board’s work, it is typical that the Board will hear from a patron. Public
participation is a time for the Board to listen, not a time for discussion or responding to questions, as
the Board needs adequate time to process the information received to ensure proper steps are taken
going forward. The Board may direct questions to district administrative staff to respond to after the
meeting. If input is given related to an action item later in the agenda, the Board will use the input
during their discussion or deliberation of that specific item. Public comment during a board meeting
is limited to 5 minutes for each individual.

The Board cannot hear complaints about specific school personnel during an open meeting. If a
patron has a specific complaint against district personnel, the Board Chair or the Superintendent can

direct the patron to the appropriate complaint process governed by board policy.
There are three ways to provide public comment at a board meeting.

1. If you wish to address the Board in person during the board meeting, please fill out the
request for public comment form available outside the boardroom.

2. If'you wish to address the Board remotely (via Zoom) during a board meeting, please email
Juli Lichtenberger, Executive Assistant to the Superintendent and Board, at
juli.lichtenbergera/dsd? at least two hours prior to the start of the meeting. Clearly label the
subject line as Public Comment. In the email state that you would like to address the Board
remotely during the meeting and include the topic.

3. If you wish to address the Board in hard copy or email please submit to Juli Lichtenberger,
Executive Assistant to the Superintendent and Board, at juli.lichtenberger(@dsd2.org at least
two hours prior to the start of the meeting. Clearly label the subject line or document as
Public Comment. ‘

If you have questions about the district, we encourage you to contact our Superintendent.

Thank you for your interest in Dallas School District.

All public meetings, assemblies and celebrations held by the Dallas School District 2 are required to be accessible to persons with
disabilities under Title 1T of the Americans with Disabilities Act (ADA). Accommodations are available upon request to persons who
require alternatively formatted materials or auxiliary aids to ensure effective communication and access to events. Please allow at least 10
business days to arrange for accommodations. All requests should be sent to:

Dallas School District, 111 SW Ash Street, Dallas, OR 97338 or email: compliance.officerctdsd2 org

Steve Spencer, Superintendent
Sara Leroy, Assistant Superintendent
Board of Directors: Tyler Ferrari ¢ Deena Loughary e Rob Ogilvie e Zach Steele ¢ Matt Woolsey
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Minutes
July 6, 2026
Board Meeting at District Office — 5:00 p.m.
https://dsd2-org.zoom.us/j/84855147461
District Office Board Room

Joint Meeting at Dallas City Hall with City Council - 6:00 p.m.
www.dallasor.gov/community/page/dallasyoutube

:‘Deena Loughary (arrived at

Present: Zach Steele, Tyler Ferrari, Matt Woolsey, Rob Ogilvie; ]
"Kari Blake, Sean Johnson

5:01 p.m.), Steve Spencer, Juli Lichtenberger, Juli Lichtenber
Visitors: Jennifer Lenoue
1.0 Welcome/Pledge of Allegiance

2.0  Approval of the Agenda
Rob Ogilvie moved to approve the agenda ‘
motion passed by board members present;
Rob Ogilvie. ;

3.0 Good News

4.0

54
Are supplied to the Board. Rob Ogilvie moved to approve the
Consent Ag nda with the modification of the minutes as provided, seconded by
Tyler Ferarri: The motion passed unanimously by Board members present; Zach
Steele, Tyler Ferrari, Deena Loughary, Matt Woolsey, and Rob Ogilvie.

6.0  Resolution #26-27-01 Authority to Pay Bills and Expend Funds (Board Action) —
Kari Blake
Kari Blake, Director of Fiscal Services, reported this is an annual resolution to allow for
the District to pay bills. Rob Ogilvie moved to approve Resolution #26-27-01 Authority
to Pay Bills and Expend Funds, seconded by Deena Loughary. The motion passed

26
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unanimously by Board members present; Zach Steele, Tyler Ferrari, Deena Loughary,
Matt Woolsey, and Rob Ogilvie.

Instructional Minutes (Board Action)

Steve Spencer asked the Board to approve keeping the instructional minutes level from
the 2025-26 school year. There are no changes in the minutes planned for the upcoming
school year. Discussion was held. Tyler Ferrari moved to keep the instructional minutes
at the 2025-2026 level for the upcoming school year, seconded by Deena Loughary. The
motion passed unanimously by Board members present; Zach Steele, Tyler Ferrari,
Deena Loughary, Matt Woolsey, and Rob Og11V1e -

Board and Superintendent Operating Agreemem (BOard Action)

Steve Spencer shared there are no changes to this agreement. Tyler moved to approve the
Board and Superintendent Operating Agreemem for 2026-27,'seconded by Rob Ogilvie.
The motion passed unanimously by Board thembers present; Zach Steele, Tyler Ferrari,
Deena Loughary, Matt Woolsey, and R@b Og11V1e ko

Board Advisory Committees (Board Actlon)
9.1 Citizens Oversight Ce: 1ttee .
9.2  Budget Committee 2
9.3  Finance Committee ; .
Steve Spencer reminded the Board these commmees are adwsory committees. We will
need to reach out o the community: asking for additional merbers to some of these
committees. Discussion was held. Tyler Fefrari moved to approve the Board Advisory
Committee Raster as presented seconded by Deena Loughary. The motion passed
unanimously by Board members present ».,Zach Steele, Tyler Ferrari, Deena Loughary,
Matt Weolsey, and- Reb Ogilvm -

;,"Citlzens Oversight Commttee Charge and Long—Range Facility Planning/Finance
Committee Charg Contlnu tion — Steve Spencer

Steve Spencer shared background on the charge that was approved last year. There is still
work rémaining for these committees. Steve recommended carrying the charge over to
this next school year. No dlscussmn The charge for these committees will continue.

District Commltte A"; 1gnments
11.1 Hiit
11.2  Technology Comrmttee
11.3 DEA Bargaining
Zach Steele shared it’s been discussed to add a board member to the Citizens
Oversight Committee (COC). The Board member would be a non-voting member
of the committee. It was agreed to add one board member to the COC. The Board
members shared their committee commitments.

Superintendent Goals Discussion
Steve Spencer shared his goals for the 2026-27 school year. Discussion was held.
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13.0 Board Goals Discussion (As Time Allows)
Rob Ogilvie, Board Member, provided draft board goals for the 2026-27 school year.
These goals are reflective of student academics and the Accountability Bill. The Board
discussed each goal. It was agreed the goals match well with the Superintendent goals
and collaboration with the City of Dallas. Tyler Ferrari made a motion to make these
draft goals the official goals for the 2026-27 school year, seconded by Rob Ogilvie. The
motion passed unanimously by Board members present; Zach Steele, Tyler Ferrari,
Deena Loughary, Matt Woolsey, and Rob Ogilvie.

14.0 Adjourn by 5:4S5 p.m.
Adjourned at 5:36 p.m.

Joint City Council / Board Meeting was called. ta order at 6: 00 p,m

Present: Zach Steele, Tyler Ferrari, Rob OglIVLe Deena Loughary, Maﬂ: Woolsey, Steve
Spencer, Juli Lichtenberger

Visitors: City Council Members

Joint Meeting with Dallas City Counc;l at Clty Hall at 6‘99 p m.
¢ Sustainable City k2 ! ) G,

Tyler Ferrari, Board Vlce«CIamr,stated due to my role as an employee of the City of Dallas in
preparing the presentation tonight, and potential future role with the implementation of a
potential project, I would like to note for the record that I will abstain from conversation and any
potential decision- maklng related to thls prOJect but will answer any clarifying questions, if

asked.

Brian Latta Clty Manager weICGmed the Schoe} Board and shared background on the reason for
the joint meetlng Steve Spencer, Supermtendent thanked the City for the opportunity to meet
this evenitig; Highlights of'the-presentation were shared including Dallas School District
enrollment data and population demographics. City Council asked several questions of the
school district. Biscussion was:-held. The City Council would like to move forward with the
study as outlined. The Board will continue their discussion.

Adjourn at 7:06 p.m.

Board Chair / Zach Steele Date

Board Secretary / Juli Lichtenberger Date
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| Dallas School District
2026-2027 Superintendent Professional Growth Goals

Professional Growth Goal #1: Instructional Leadership as the District's Central
Work: Building Coherent Systems for Inprovement, Data Reporting, and Strategic
Plan Renewal

Rationale:

The 2025-26 board evaluation rated Standard 4 (Culturally Responsive Instructional Leadership
and Improvement) as Developing, with high school math performance, inconsistent
building-level data reporting, and the absence of a clearly defined district-led instructional
improvement plan named as the most urgent areas for growth. The board explicitly asked that
the rigor and clarity of district financial reporting be mirrored in academic reporting. With
Oregon's SB 141 now requiring alignment to seven statewide performance metrics, and with
Studer Education engaged to support strategic plan revision, this goal places instructional
leadership at the center of the district's work and ensures it does not get pushed aside when

other priorities crowd in.

Key Activities:

« Conduct twice-monthly instructional walkthroughs with each principal using a shared tool
aligned to the district strategic plan and SB 141 metrics.

« Establish a district-wide academic data reporting template that every principal uses for
board presentations across BOY, MOY, and EQOY reporting windows (modeled on the
discipline of district financial reporting).

« Develop and publish a written District Instructional Improvement Plan with measurable
benchmarks, naming high school math as the secondary priority focus, 3rd grade ELA
as the elementary focus, and clear accountability for each building's contribution to
overall improvement in identified metrics.

« Use monthly administrative leadership meetings as instructional working sessions
focused on instructional rounds, data protocols, ORTIl implementation, and MTSS
fidelity.

« Partner with Studer Education to begin the revision of the District Strategic Plan,
integrating the seven SB 141 performance metrics and aligning the next planning cycle
with state accountability expectations. (These will also be a part of the reporting
mentioned above)

Indicators of Success: -
« Every building presents academic data to the board in a consistent format across all
three reporting windows.

« A written District Instructional Improvement Plan exists, is shared with the board, and is
referenced in monthly admin work.

- Documented walkthrough cadence with each principal averaging twice per month.

« Measurable positive movement on at least one priority metric: 4 and 5-year graduation
rate, 9th grade on-track, 3rd/5th/8th grade reading and math, and K-2/K-12 attendance.

- Strategic plan revision process is underway with Studer Education and SB 141 metrics
integrated into the revised framework.



Professional Growth Goal #2: Build Sustained District Communications Capacity
and a Coherent District Narrative

Rationale:

Standard 5 (Communication and Community Relations) has been rated Developing across
multiple evaluation cycles. In 2025-26, the board went further and directly endorsed the use of
district resources for dedicated communications capacity, naming this as the single most
important next step for moving the standard forward. The board tied this work explicitly to
enroliment stabilization, the Elementary Student Behavior narrative, and the upcoming bond
effort. Too often the story of Dallas School District is being shaped by voices outside the district
rather than by the district itself, and closing that gap is essential to community trust and to the
bond effort ahead.

Key Activities:
«  Bring forward to the board a concrete proposal for dedicated communications capacity:

A Communications/PR position, sustainable contracted arrangement, or expanded
WESD partnership, within the first quarter of the school year.

« Develop a unified district communications strategy that addresses fragmented
building-level social media and the absence of a proactive district narrative.

» Coordinate building-level communications under district guidance so that the district
shapes its own story before others do, particularly around school behavior, enroliment,
and student outcomes.

«  Begin laying narrative groundwork for the bond effort through recurring good-news
cadence and increased visibility of district committees (Citizens Oversight, Finance and
Long-Range Facilities).

Indicators of Success:

. A staffing or capacity decision around district communications is made and implemented
during 2026-27.

« A written district-wide communications strategy exists and is in active use.

« Reduced reliance on outside voices to shape district narrative, evidenced by a more
proactive district presence across channels.

30



Professional Growth Goal #3: Translate Strategic Vision into Building-Level
Buy-In and Implementation Consistency

Rationale:

The board's 2025-26 evaluation rated Standards 1 (Visionary Leadership), 3 (Inclusive District
Culture), and 6 (Effective Organizational Management) as Effective, with consistent feedback
that the vision and direction are right but buy-in, implementation fidelity, and building-level
stability remain uneven. The board specifically named Elementary behavior, MTSS
implementation variance across buildings, and the gap between the district's vision and the daily
experience of staff and families. The pre-K program and behavioral health center initiatives, both
supported by the board, also need to land successfully. This goal focuses on turning vision into
consistent practice in every building. (Think alignment)

Key Activities:
« Develop a structured student behavior stabilization plan for Elementary school buildings,
showing sustained difficulty with clear accountability milestones and targeted support.

+ Tighten MTSS implementation fidelity through monthly calibration sessions with
principals and the support team using shared protocols and shared data.

+ Build a district-wide professional learning plan, either through each administrator or as a
district-led plan, so that staff development is intentional, aligned, and visible.

« Continue the strategic plan implementation cadence (weekly admin meetings, board
work sessions with buildings) with explicit attention to how the vision is showing up in
classrooms and family experience.

Indicators of Success:

« Documented stabilization/progress at Lyle and Oakdale measured by staff morale
indicators, community feedback, and student experience metrics.

« MTSS and ORTII implementation variance reduced across buildings, evidenced by
walkthrough notes and principal calibration data.

» A written, district-wide professional learning plan exists and is in active implementation.

+  Staff and community survey data show measurable growth in connection to district vision
and direction.

31
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Dallas School District No. 2
Board of Directors
2026-2027 Board Goals

Adopted at the Regular Board Meeting July 6, 2026

Purpose. The Dallas School District Board of Directors establishes the following governance
goals for the 2026-2027 school year. These goals are intended to guide the Board's
governance work, strengthen accountability, and support continuous improvement across
the district.

Goal 1: Strengthen Board Monitoring of Student Outcomes and

Accountability

Goal Statement. The Board of Directors will establish and maintain a disciplined
monitoring framework for student academic performance, implementation of state
accountability measures, and the district's financial health. The Board will use consistent
data to guide governance decisions, monitor progress over time, and identify concerns
early.

Board Action Steps

e Adopt a consistent reporting format for district academic performance, including STAR
assessment results and common benchmark data, for regular Board review.

» Establish a defined set of Board-level leading indicators aligned with Oregon
Department of Education accountability requirements, including Senate Bill 141
implementation metrics.

¢ Continue regular financial monitoring through monthly financial reports highlighting
significant trends, risks, and areas requiring Board attention.

e Promote a culture of accountability by ensuring significant performance or financial
concerns are identified, discussed openly, and accompanied by administrative action
plans.

Goal 2: Strengthen Community Engagement and Transparency

Goal Statement. The Board of Directors will foster open, transparent, and meaningful
communication with the community while encouraging public trust through clear
governance practices and active engagement.
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Board Action Steps

» Communicate Board priorities, decisions, and governance actions in clear, accessible
language.

¢ Promote transparency by openly acknowledging district challenges while
communicating progress toward solutions.

e Identify and participate in meaningful community engagement opportunities
throughout the school year to strengthen relationships with students, families, staff, and
community partners.

Goal 3: Advance City—District Collaboration and Legislative Advocacy

Goal Statement. The Board of Directors will strengthen collaborative relationships with the
City of Dallas and other governmental partners to advance shared priorities, advocate for
students, and improve community outcomes.

Board Action Steps

o Develop and maintain shared goals through regular collaboration with City leadership.

» Coordinate advocacy efforts with local and state partners on issues affecting public
education and the Dallas community.

+ Support collaborative projects that improve student safety, community infrastructure,
and quality of life, including Safe Routes to Schools and similar initiatives where
appropriate.
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DALLAS
SCHOOL
DISTRICT
Staffing Report
Monday, August 10, 2026
Date Group First Last Description |Action Effective |Location |Position [Hrs |FTE [History
Date
8/6/2026 |licensed Samantha |Arrant Resignation Resignation |7/28/2026 |LMS Teacher (8 1 Resignation
8/6/2026 |Classified April Chapman |Resignation Resignation |7/27/2026 |DHS SPED I 7.5 |0.94 |Resignation
EA
8/6/2026 |Licensed Gabrielle |Ellis Resignation Resignation |7/9/2026 |LMS Teacher 8 1 Resignation
8/6/2026 |Licensed Bryan Huber New Hire New Hire 8/31/2026 |DHS Teacher, |8 1 New position
Behavior
Specialist
8/6/2026 |Classified Robert lohnsaon New Hire New Hire 7/22/2026 | DO Custodian |8 1 New position
i
8/6/2026 |Licensed Brenden |Traywick New Hire New Hire 8/31/2026 [LMS Teacher, |8 1 Replacing
SPED Mary Arnold
8/6/2026 |Llicensed Rebekah |Sampson |New Hire New Hire 8/31/2026 | LMS Counselor |8 1 Replacing
Hilary Combs
8/6/2026 |Licensed Molly Moore New Hire New Hire 8/31/2026 |Lyle Teacher, |8 1 Replacing
SPED Karen Zapata
8/6/2026 |Licensed Madison | Mil New Hire New Hire 8/31/2026 |WW Teacher |8 1 Replacing
Glenda
Instenes
8/6/2026 |Licensed Abigail Meador New Hire New Hire 8/31/2026 |Lyle Teacher |8 1 Replacing
Christal
Shafer
8/6/2026 |Licensed John Harkins New Hire New Hire 8/31/2026 |OHE Teacher, |8 1 Replacing
SPED Claire
Lawrence
8/6/2026 [Licensed Ashley DiSalvo New Hire New Hire 8/31/2026 | Lyle Teacher, |8 1 Replacing
SPED Deborah
Thiessen
8/6/2026 |Licensed Gillian Coplin New Hire New Hire 8/31/2026 |Lyle Teacher |8 1 Replacing
Richard
Epperley
8/6/2026 |Licensed Lauren Harris New Hire New Hire 8/31/2026 |[WW Teacher, |8 1 New position
SPED
8/6/2026 |Licensed Katherine |Garvin New Hire New Hire 8/31/2026 |LMS Teacher 8 1 New position
for
band/choir
8/6/2026 |Administrator |[Cameron |Thompson |New Hire New Hire 7/1/2026 |LMS Administr |8 1 Position
ator refunded
8/6/2026 |Classified Carl Earhart New Hire New Hire 7/6/2026 |DHS Custodian |8 1 Previous DSD
I employee.
Replacing
Monty Weld.

Steve Spencer, Superintendent
Sara Leroy, Assistant Superintendent

Board of Directors: Tyler Ferrari ¢ Deena Loughary e Rob Ogilvie e Zach Steele o Matt Woolsey



8/6/2026 |Licensed Heather |Kary CaS CoS 8/31/2026 |[WW Teacher |8 1 25-26
temporary
employee.
Replacing
Debra
Middieton

8/6/2026 |Classified Tammy Salois CoS Transfer 8/31/2026 | DHS SPED I 7.5 ]0.94 |New position

Request due to

Granted extended
staff
absence.
Employee
transfer
request
granted.

8/6/2026 |Classified Heather |Baker CoS Transfer 8/31/2026 | DHS SPED Il 7.5 [0.94 |Replacing

Request April

Granted Chapman.
Employee
transfer
request
granted.

8/6/2026 |Classified Justin Schafer CoS CoS 7/1/2026 [LMS Custodian |8 1

1l

8/6/2026 |Classified Fernando |Manzo-Mor |CoS CoS 7/1/2026 |LMS Custodian |8 1

ales |

8/6/2026 |Classified Roberto  |Garcia CoS CoS 7/1/2026 |Lyle Custodian |8 1

1]
8/6/2026 |Classified Greg Hiebert CoS CoS 7/1/2026 |Lyle Engineer |8 1
Spec.

8/6/2026 |Licensed Lillian Eberle CoS CoS 8/31/2026 |Lyle Teacher |8 1 2025-26
temporary
employee.
Replacing
Sydney
Lamont.

8/6/2026 |Classified Janice Crowe CoS Transfer 8/13/2026 | DHS Attendanc |8 1 Replacing

Request e Cassandra

Granted Taylor.
Employee
transfer
request
granted.

8/6/2026 |Classified Jessica Nielson CoS Transfer 8/31/2026 | DHS SPED Il 5.5 |[0.69 |Replacing

Request EA Crystal Baker.

Granted Employee
transfer
request
granted.

8/6/2026 |Administrator |Erica Wiebelhaus | CoS Hired into 7/1/2026 |DHS Administr |8 1 Refunded

new position ator position

8/6/2026 |Classified Morgan Paulos CoS CoS 8/31/2026 |DO SPED Il 5.5 ]0.69

8/6/2026 |Classified Jill Wheeler Resignation Resignation |8/6/2026 |DHS S 5.5 |.69

Assistant

Cook
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Dallas School District 2026-2027 MONTHLY FINANCIAL HIGHLIGHTS AND ASSURANCES July 2026
Resources primarily come from the State School Fund Grant formula and may be used for general operations of the school district
GENERAL FUND OPERATIONS {(FUND 100) July August September October November | December January MONITORING Notes:
2,356 is the "extended enrollment number" from
District Enroliment (ADMr) 2356 Watch Closel 2025.26. This means our revenue is based on the
Charter Enrollment 468 y higher of THIS number OR the 2026.27 actual
enrollment,
Revenue Projection $46,506,307 On Track Total Resources Budgeted - $48,508,307
Expenditure Projection $43,379,71¢ On Track
EFB $ Projection $3,123,588 On Track
EFB % Projection 7.21% On Track
Cash Flow Concerns NONE On Track
Spending is within Appropriations YES On Track

NOTES TO FINANCIAL STATEMENT: All cash, investment and credit card accounts have been balanced, reconcile.
7/31/2026. The adopted budget reflects expected expenditures. Ail payroll reports have been filed and payroll liabilities have been paid timely. Al federal and state reimbursement requests as well as required financial reporting forms have
been filed timely. AUl credit card expenditures, travel and other reimbursements have been reviewed and approved at the proper level. There have been no significant changes to the internal control system, to the accounting svstemi or
accounting policies that are significant. Currently the business office is adequately staffed to allow for proper segregation of duties and I am not cvare of any new pronouncements or other financial changes that may require additional staff
time to properly implement. ANl financial statements that have been provided to the board are accurate and complete to

the best of my knowledge and I am aware of no other financial matters that the board should be aware of at this time. !
lnow of no cases of fraud or other misconduct and I have not been asked by the superintendent to do anything that makes me feel uncomfortable or to present any information I feel is inaccurate. Kari Blake 7/31/2026. For information about
the information contained in this report, please contact the Business Office at 111 SW Ash St., Dallas, OR, 97338, Ph 503-623-5594

d and reviewed and all cash and investment accounts ave reconciled to the general ledger by the business manager as of




Dallas School District 2026-2027

General Fund Operations July 2026
Resources primarily come from the State School Fund Grant farmula and may be used for general operations of the school district
GENERAL FUND OPERATIONS n iy Ayt o Variance =
(FUND 100) Current MTD Current YTD Add: Prc 1S 1 Annual Forecast Annual Budget Fav { (Unfav) MNotes
Beginning Fund Balance $0 $0 $3,200,000 $3,200,000 $3,200,000 $0
Local Sources (Property Taxes, Interest, Fees) $55,882 $55,882 $11,771,018 $11,827,000 $11,827,000 $0
Flow Through ESD, County School Funds $0 $0 $355,000 $355,000 $355,000 $0
State Sources (SSF, Common Schooal
Fund, High Cost Disability) $4,801,316 $4,801,316 $26,319,791 $31'121‘10.7 $31,121,107 $0
Federal Sources (In Lieu of Property Taxes) $0 $0 $200 $200 $200 %0
Other Sources $0 $0 $0 $0 30 $0
TOTAL REVENUE $4,857,298 $4,857,298 $38,446,009 $0 $43,303,307 $43,303,307 $0

AVAILABLE RESOURCES
(REV + BEG FUND BAL) $4,857,298 $4,857,298 $41,646,009 50 $46,503,307 $46,503,307 30
Salaries $391,759 $391,759 $18,696,123 $0 $19,087,862 $19,087,881 $0
Associated Payroll Costs $240,529 $240,529 $10,752,243 $0 $10,992,772 $10,892,772 $0
Centracted Services $1,062,606 $1,062,6086 $10,688,707 $0 $11,751,313 $11,751,313 $0
Supplies and Materials $61,944 $61,944 $648,476 $0 $710,420 $710,420 $0
Capital Leases & Equipment Purchases $2,811 $2,811 $122,189 $0 $125,000 $125,000 $0
Dues, Fees, Insurance, Interest Paid 31,168 $1,166 $458,184 $0 $459,350 $459,350 $0
Transfers to Other Funds $0 30 $252,982 $0 $252,982 $252,982 $0
Contingencies $0 $0 $2,253,522 50 $2,253,522 $2,263,522 $0
Unappropriated Ending Fund Balance $870,086

TOTAL EXPENDITURES $1,760,815 $1,760,815 $43,872,426 $0 $45,633,241 $46,503,307 $a
Expenditures by Appropriation Current MTD Current YTD Add: Encumbrances Adjustments* Annual Forecast Annual Budget F;’:;’m‘:‘: v} *Notes
Instruction $1,008,135 $1,008,135 $17,756,470 $7,558,266 $26,322,871 $26,322,870 $0
Support Services $752,680 _$752,680 $10,116,188 $5,934,998 $16,803,866 $16,803,866 $0
Enterprise and Community Services $0 $0 $0 $0 $0 $0 $0
Facilities Acquisition and Construction $0 $0 30 $0 $0 $0 $0
Transfers to Other Funds $0 $252,982 $0 $0 $252,982 $252,082 30
Contingencies $0 30 $0 $0 $0 $2,253,522 $2,253,522
Unappropriated Ending Fund Balance 30 $0 $0 $0 30 $870,086 $870,066

TOTAL EXPENDITURES $1,760,815 $2,013,798 $27,872,658 $13,493,264 $43,379,719 $46,503,307 $3,123,589

SURPLUS / (DEFICIT) $3,096,483 $2,843,500 $3,123,588

Ending Fund Balance $3,123,588 7.21% of Revenues| Board Policy 8%
I ment Account Bal by Type Yield Beg Bat Deposits Withdrawals End Bal Debt Obligation
General Operations (5703,5018) 4.00% $4,562,094 $4,924,276 $2,100,000 $7,376,370 Annual Debt Paid YTD Due by June 30, 2027
Debt Service (5770) 4.00% $1,263,654 $4,293 $20 $1,267,927 S>> $3,926,750 $0 $3.926.750
Capital Projects (3974,6022) 4.00% 815,001,266 $50,983 50 $15,052,230
Total District $20,817,015 $4,979,532 $2,100,020 $23,696,527
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P Fund R i e
Dallas School District 2025-2026 G:loup Appropriation Monitoring July 2026
GENERAL OPERATIONS F100s Current YTD Add: Projections Annual Forecast Annual Budget F:";‘?J‘:;V) *Notes
Instruction $1,008,135 $25,314,736 $26,322,871 $26,322,871 $0
Support Services $752,680 $16,551,186 $17,303,866 $17,303,866 $0
Enterprise and Community Services $0 $0 $0 $0 $0
Facilities Acquisition and Construction $0 $0 $0 $0 $0
Transfers to Other Funds $0 $252,982 $252,982 $252,982 $0
Contingencies $0 $0 $2,693,522 $2,693,522 50
TOTAL $1,760,815 $42,118,904 $46,573,242 $46,573,241 $0
SPECIAL GRANTS & PROJECTS F200s Current YTD Add: Projections Annual Forecast Annual Budget F;’va;'a;':; % “Notes
Instruction $13,173 $7,009,674 $7,022,847 $7,022,847 $0
Support Services $39,488 $2,255,023 $2,294,511 $2,294,511 $0
Enterprise and Community Services $12,334 $1,441,866 $1,454,200 $1,454,200 50
Transfers to Other Funds $0 $100,000 $100,000 $100,000 50
TOTAL $64,995 $10,806,564 $10,871,559 $10,871,559 50
DEBT SERVICE F300s Current YTD Add: Projections Annual Forecast Annual Budget F;’:;'(EJ:; v *Notes
Debt Service $0 $6,429,387 $6,429,387 $6,429,387 $0
TOTAL $0 $6,429,387 $6,429,387 $6,429,387 $0
CAPITAL PROJECTS (BOND} F400s Current YTD Add: Projections Annual Forecast Annual Budget F;(/“;';‘J‘:; 3 *Notes
Facilities Acquisition and Construction $27,355 $7,242,645 $7,270,000 $7,270,000 0
Contingencies $0 $6,480,000 $6,480,000 $6,480,000 0
TOTAL $27,355 $13,722,645 $13,750,000 $13,750,000 v}
UNEMPLOYMENT INSURANCE FUND F600s Current YTD Add: Projections Annual Forecast Annual Budget F;’:;‘m; v *Notes
Support Services $136,310 204,465 $340,775 $526,000 $185,225
TOTAL $136,310 204,465 $340,775 $526,000 $185,225
TOTAL APPROPRIATION SUMMARY ALL Current YTD Add: Projections Annual Forecast Annual Budget Fﬁ;‘;’d‘:& " “Notes
Instruction $1,021,308 $32,324,410 $33,345,718 $33,345,718 $0
Support Services $928,478 $19,010,674 $19,939,153 $20,124,378 $185,225
Enterprise and Community Services $12,334 $1,441,866 $1,454,200 $1,454,200 $0
Facilities Acquisition and Construction $27,355 $7,242,645 $7,270,000 $7,270,000 $0
Transfers to Other Funds $0 $352,982 $352,882 $352,982 B $0
Debt Service $0 $6,429,387 $6,429,387 $6,429,387 $0
Contingencies $0 $6,480,000 $9,173,522 $9,173,522 $0
TOTAL $1,989,475 $73,281,965 $77,964,962 $78,150,187 $185,225
UNAPPOPRIATED ALL $3,375,922
TOTAL BUDGET ALL

$81,526,108

38



DSD Data Companion to EL in OR Legislative Annual Report 2024-25

District Indicator Rating EL% Never EL% Level Bonus Point
Dallas SD 2 On Track to LEP |Limited Progress|12.5 N/A 1 N/A 1
Dallas SD 2 Regular Attendar| Limited Progress|47.9 65.5 0 1
Dallas SD 2 Exclusionary Disq Notable Progresg 94.8 >05 4 0 4
Dallas SD 2 Least Restrictive [ N-Size = o - - N/A
Dallas SD 2 9th Grade On-Trq Limited Progress| 65 80.6 0 1
Dallas SD 2 5-Year Graduatio| Some Progress |76.9 75.3 2 1 3
Dallas SD 2 Post-Secondary K Limited Progress|40 41.4 1 0
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Dallas School District #2

Board Report

Recommendation for Independent Adoption of EL Achieve's Systematic
ELD Curriculum (Grades K-12)

To: Dallas School District #2 Board of Directors
Steve Spencer, Superintendent
Nick Ingalls, Director of Teaching and Learning

From: Todd Baughman, Whole Child Administrator

Date: August 10, 2026

Subject: Recommendation for Independent Adoption of EL Achieve's Systematic ELD
Curriculum, Grades K—12

Recommendation

The Curriculum Review Committee recommends that the Dallas School District #2 Board
approve the independent adoption of EL Achieve's Systematic ELD curriculum as the district's
designated English Language Development (ELD) instructional program for students in grades

K-12,

This recommendation is made following a comprehensive review of currently state-adopted
English Language Development instructional materials available through the Oregon Adopted
Instructional Materials (OAIM) Collection housed at Western Oregon University. Following this
review, the committee reached a unanimous recommendation that Systematic ELD best
meets the instructional needs of Dallas School District multilingual learners.



Background

Dallas School District serves an increasingly diverse multilingual student population requiring
explicit English language development instruction aligned to the Oregon English Language

Proficiency Standards.

Although EL Achieve's Systematic ELD curriculum has been implemented successfully
throughout the district's elementary schools for more than three years, the district has not
previously completed a formal curriculum adoption because no ELD adoption occurred during
the district's most recent English Language Arts instructional materials adoption cycle.

This report seeks Board approval to formally adopt Systematic ELD as the district's designated
English Language Development curriculum.

Current ML/EL enroliment, languages
represented, and recent growth trends:

The demographics of our ML/EL population are largely one language group, with a small
number of students representing several additional languages. This data includes students
who are currently receiving ELD services, students who are on waiver (declining
services), and students who have previously passed ELPA within the past four years and

are being monitored for ongoing success.

Oregon Language Code Students Percent
4260 (Spanish) 103 81.1%
1290 (Russian) 10 7.9%
860 (Chinese) 5 3.9%

4710 (Ukrainian) 4 3.1%

Ly



3830 (American Sign 3 2.4%
Language)

190 (Arabic) 2 1.6%
Total 127 100%

Narrative Summary

The multilingual/English learner (ML/EL) population in Dallas School District #2 is linguistically
diverse, representing six primary language groups. Spanish is the predominant home
language, accounting for approximately 81% of all ML/EL students. The remaining 19% of
students speak a variety of other languages, including Russian (8%), Chinese (4%), Ukrainian
(3%), American Sign Language (2%), and Arabic (2%).

While Spanish-speaking students comprise the majority of the district's multilingual learners,
nearly one in five ML/EL students comes from a non-Spanish language background. This
linguistic diversity underscores the importance of maintaining instructional practices, translation
resources, and family engagement strategies that are responsive to muitiple language
communities. It also highlights the need for flexible English language development programming
capable of supporting students with a wide range of linguistic and cultural backgrounds.

The 2025-2026 Oregon ELPA results reflect meaningful progress in English language
acquisition among Dallas School District's multilingual/English learner (ML/EL) students. This
infographic represents all students who received English Language Development (ELD)
services during the 2025-2026 school year. The accompanying data graphs include both
students receiving ELD services and students who waived services but are still required to
participate in the annual Oregon ELPA assessment.

One of the most notable outcomes is the increase in students reaching English language
proficiency. In 2025-2026, 25% of students who participated in the ELPA assessment
achieved proficiency at Levels 4 or 5, representing a substantial increase over previous
years. This improvement suggests that a growing number of students are developing the
academic English skills necessary to fully access grade-level instruction and move toward
exiting English learner status.

The district also experienced continued growth in its ML/EL population and in ELPA
participation. A total of 64 students receiving ELD services participated in the ELPA
assessment in 2025-2026, compared with 58 students in 20242025 and 48 students in
2023-2024. Despite the increase in the number of English learners served, the district saw
stronger overall performance, indicating positive progress in language development.
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Most assessed students continue to perform in the Intermediate (Level 3) proficiency range,
demonstrating steady language growth while highlighting the importance of continued
instructional support. Students who have waived ELD services also participated in the
assessment, with results similarly concentrated in the Intermediate range, reinforcing the value

of ongoing language development for all multilingual learners.

Overall, the 2025-2026 ELPA results indicate encouraging momentum. The district is serving
a larger population of multilingual learners while simultaneously increasing the
percentage of students attaining English proficiency. Continuing to strengthen
evidence-based ELD instruction and language-rich classroom practices will help build on
this success and support even more students in reaching proficiency in future years.

= 2024-2025 ELPA By ELL Classlfication

= 2025-2026 ELPA By ELL Classification =
byl
English Learney 58

Mondtored 2

English Learner

Not EL

Refused Services Refused Services

N BEEEE

20 40 60 B0 100 0 20 40 €O 80 100

W Adv.(5) ® Early Adv.(4) ® (nterm.(3) M EarlyInterm.(2) W Beg.(1)  NA(0) B Adv.(5) ® Early Adv.(4) ® Interm.(3) W Easlylnterm.(2) W Beg. (1)  NA(Q)

2023-2024 ELPA By ELL Classification

2022-2023 ELPA By ELL Classification

i

Engiish Learner

Refused Servicas Aefused Sernces

NS

0 20 30 50 80 100 0 20 40 60 EBO 100

W Adv. (5) ® Early Adv. (4) ® Interrn.(3) B Early Interm.{2) W Beg. (1) NA(0) W Adv.(5) M Early Adv. (4) ® Interm. (3) W EarlyInterm.(2) M Beg. (1) NA (0)

The data above include students who are currently receiving ELD services and students
who are on waiver (declining services).



This data includes only students who are currently receiving ELD services:

2026 ENGLISH LANGUAGE PROFICIENCY ASSESSMENT (ELPAY}

10 avr 71 -
Woree 71 A\ o5

Dalias School District of our EL students

FULLY MET m::z
mitvices ing

ELPA STANDARDS! e _

IR ARAR:

--------

'? HﬂfT X T 'ﬂ“"* (] r‘ | Q These students will not take ELPA

in fiture yars but will be monitorsd
for continued suecass uking district

formative sssesIments.
"‘1“(*“".‘ Total Students: 71

OUR OTHER EL STUDENTS MET STANDARDS FOR DOMAINS OF THE ELPA TEST

For sny domain that o student
mat standards, thoy will net
have 10 te} agein next year.

READING LISTERING SPEAKING

0 O
6 4 21 21

students met students mes stidents met wiachedn raen
standards for the gtandards for the standards for the stamduds for tl
Readng domaein. Writing domain. Lstening domain. Speaking domain,

These domain achievements represent progress toward full i
English languags peoficlency. We celebrats our studants’ A4 =
growth and remain committed to their continued success! '

TOGETHER, WE EMPOWER MULTILINGUAL LEARNERS TO THRIVET

Koda: Students whe kadly mot ELPA standards Wil rsot take ELEA I futere posre nesd vl Ga
manitared £y costiourd roores osing disbnict formative srsesaments
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Curriculum Review Committee

The curriculum review committee included representation from:

¢ Kindergarten through Grade 12 English Language Development Teachers
e Bilingual Education Assistants
e Whole Child Administration

The committee's work and recommendation were also shared with the District Equity Advisory
Committee as part of the district's ongoing commitment to equitable instructional practices and
community engagement.

Review Process

Committee members conducted a review of all English Language Development instructional
materials currently included in Oregon's Adopted Instructional Materials Collection (OAIM).

Materials reviewed included programs from:

e National Geographic Learning
e Vista Higher Learning
o HMH English 3D

Committee members compared these materials against the district's instructional goals, Oregon
English Language Proficiency Standards, existing instructional practices, teacher experience,
and student needs.

Following review and discussion, the committee unanimously concluded that none of the
currently state-adopted instructional series provide as strong a fit for Dallas School District as
EL Achieve's Systematic ELD curriculum.

Summary of State-Adopted Materials
Reviewed

While each of the reviewed instructional series contains strengths, the committee identified
several common limitations that reduced their suitability for implementation in Dallas School
District.
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These included:

e Reliance on outdated DVD-based instructional resources or multimedia components that
no longer reflect current classroom technology.
e Grade-level configurations that do not provide a cohesive instructional sequence across

the entire K—12 continuum.
e Materials that have not been substantially updated since their original adoption and no

longer reflect current instructional research and best practices.
Limited articulation between elementary, middle, and high school instructional pathways.
Less flexibility for integrating explicit language instruction within the district's existing
sheltered instruction framework.

¢ Fewer opportunities for systematic language routines designed around daily oral
language development and academic discourse.

e Less emphasis on intentionally sequenced language forms and functions that support

accelerated English language acquisition.
¢ Greater dependence on supplemental teacher-created materials to address identified

instructional gaps.

The committee also noted several program-specific considerations:

National Geographic Learning

While visually engaging and content-rich, committee members found that portions of the
program rely upon dated multimedia resources and provide less explicit, systematic instruction
in language forms and functions than desired. The program also requires considerable teacher
adaptation to create a coherent K-12 continuum.

Vista Higher Learning

Committee members noted strengths in language acquisition resources; however, the available
materials do not comprehensively span all grade levels in a unified instructional sequence.
Additional supplementation would be necessary to provide consistent districtwide
implementation.

HMH English 3D

English 3D offers strong supports for secondary multilingual learners but was originally designed
primarily as an intervention program for middle and high school students rather than a
comprehensive K-12 English Language Development curriculum. The committee determined
that it does not provide a vertically articulated K—12 instructional system aligned with the
district's instructional model and would require significant supplementation at elementary

grades.
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Rationale for Selecting Systematic ELD

The committee recommends EL Achieve's Systematic ELD because it provides:

A comprehensive K—12 instructional continuum.

Explicit daily English language instruction aligned to language proficiency development.
Strong alignment with Oregon English Language Proficiency Standards.

Consistent instructional routines across grade spans.

High levels of teacher usability and instructional consistency.

Strong support for academic language development across all proficiency levels.
Vertical alignment that promotes instructional continuity as students transition between
schools.

e Extensive implementation experience within Dallas School District elementary schools,
resulting in established teacher expertise and instructional consistency.

Teachers currently implementing Systematic ELD report that the curriculum has become an
integral component of the district's English Language Development program and complements
existing instructional practices.

The district's existing investment in Systematic ELD curriculum materials for grades K-6
provides a strong foundation for sustaining and expanding high-quality English language
development instruction while acquiring additional materials as budget resources become
available.

Alignment with Dallas School District
Instructional Practices

An additional strength of Systematic ELD is its alignment with the district's established
instructional framework.

EL Achieve also serves as Dallas School District's professional learning partner for
Constructing Meaning (CM), the district's Tier | sheltered language instruction model
implemented schoolwide in elementary classrooms. Each elementary building maintains trained
Constructing Meaning teacher leaders who support implementation of sheltered instructional
practices.

Because both Constructing Meaning and Systematic ELD were developed by EL Achieve, the
instructional routines, academic language expectations, and sheltered instructional strategies
are intentionally aligned. This coherence strengthens teacher implementation and provides
students with consistent language development practices throughout the instructional day.
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Independent Adoption

Systematic ELD is not currently included within Oregon’s state-adopted instructional
materials collection.

The committee understands this is due largely to EL Achieve's implementation model, which
emphasizes sustained professional learning partnerships with participating school districts.
Rather than marketing materials through traditional statewide adoption processes, EL Achieve
maintains ongoing partnerships that include professional development, instructional coaching,
implementation support, and continuous improvement.

This professional learning model aligns well with Dallas School District's long-term investment in
Constructing Meaning implementation and ongoing instructional capacity building.

Standards Alignment

EL Achieve has developed a comprehensive crosswalk demonstrating alignment between
Systematic ELD and the Oregon English Language Proficiency Standards. Although the
curriculum addresses the instructional expectations established by the Oregon Department of
Education, it is not state adopted and requires independent adoption because of the required
professional development components of EL Achieve partnership.

Fiscal Impact

The district's existing investment in Systematic ELD curriculum materials for grades K6
provides a strong foundation for sustaining and expanding high-quality English language
development instruction while acquiring additional materials as budget resources become
available.

Dallas School District #2 has already invested in training staff and implementing EL Achieve
Systematic ELD materials in grades K—6. The primary ongoing cost for maintaining the program
is the annual EL Achieve Partnership fee of approximately $2,000, which provides continued
access and support. Future professional development costs will primarily be related to staff
turnover and onboarding new team members. Retraining is estimated at approximately $2,000

per employee as needed.



The district currently owns Systematic ELD materials for grades K-6; however, additional
language levels may be purchased to better match the instructional needs of students, with an
estimated cost of $3,000. For grades 7-12, the district can implement Systematic ELD through
a phased approach by prioritizing the purchase of Beginning, Intermediate, and Advanced
language levels based on current student needs. Each language level is estimated at $2,000,
for a total estimated investment of $6,000 for secondary materials.

Funding for these costs may be supported through Title Il English Language Development
funds, district instructional materials funds, and/or other available supplemental instructional
funding sources.

Cost Category Estimated Description Potential Funding
Cost Source(s)

Annual $2,000 EL Achieve Partnership Title 111, district

Licensing/Partnership annually fee for continued access, instructional funds

Fee support, and resources

Professional ~$2,000 per  Retraining costs Title 1l professional

Development/Staff employee as associated with staff development funds,

Retraining needed turnover and onboarding  district PD funds

new ELD teachers

Additional K-6 ~$3,000 Purchase of additional Title I, instructional
Materials Systematic ELD materials funds
language levels to better
align instruction with
student proficiency needs

7-12 Systematic ELD  ~$6,000 total Phased purchase of Title NI,
Materials Beginning, Intermediate,  curriculum/materials
and Advanced language  funds
levels ($2,000 each)
based on current student
needs



Replacement Materials TBD/as Replacement of Title 1, district
needed consumable or instructional funds
instructional materials
over time

Estimated Initial Secondary Implementation Investment: Approximately $6,000

Ongoing Annual Program Cost: Approximately $2,000, plus professional development
and replacement costs as needed.

Date of Secondary Implementation: Our secondary ELD Teacher is already registered to
complete Systematic ELD training, starting a 5-day series this month. This training gives her
access to an online account and curriculum for all secondary grades. Additionally, we have
already moved the grade 5-6 kits from Whitworth to LaCreole for middle school use. Next steps
of implementation at the secondary level are entirely budget dependent, but we anticipate it
being feasible to incrementally make purchases through general funds (in 2027-28 budget
planning) and/or Title Ill consortium-approved funds (starting as soon as 2026-27).

Recommendation

The ELD Curriculum Review Committee unanimously recommends that the Dallas School
District Board of Directors approve the independent adoption of EL Achieve's Systematic ELD
curriculum as the district's official English Language Development instructional program for
students in grades K-12.

Approval of this recommendation will:

e Formally recognize the curriculum currently implemented successfully within the district's
elementary schools.
Establish a coherent K-12 English Language Development curriculum.
Align English Language Development instruction with the district's existing Constructing
Meaning sheltered instruction framework.
Provide instructional continuity for muitilingual learners across grade levels.
Ensure district instructional materials remain aligned with Oregon English Language
Proficiency Standards.
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Attachments

1. EL Achieve Systematic ELD Alignment to Oregon English Language Proficiency
Adoption Criteria

Oregon English Language Proficiency Adoption Criteria

Curriculum Review Committee Membership

4. Systematic ELD Copyright and Web Material Accessibility Information

L
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Rl INSTRUCTIONAL e
UNITS Critenia 1. Equity EL Achieve

Within each of our unit themes are opportunities for students to share their experiences and understanding
of the information presented (content and language). Students discuss how the learning can heip them to
communicate and engage more effectively in school, with their families, and in their communities.

Each unit contains a variety of materials that were created with the grade, age, and background of students in
mind. Slides and Language Logs include additional graphics.

All visuals reflect a diverse student population and expose students to a range of experiences intended to build
their schema and background knowledge.

Visuals from Unit One: The Art of Getting Visuals from Unit Two: Virtual Field Trip, I
Along, Grades 5-6. They include diverse Grades 1-2. They affirm diverse identities
identities and reflect age of students. and reflect age of students

There are many opportunities in each unit and lesson to affirm students’ strengths. At the end of each week,
students reflect on and celebrate what they learned. Teachers can modify tasks to meet students’ needs.

Unit Four: Visual and Performing Arts, K. | Unit Four: Visual and Performing Arts, 3-4. J
How did you do? - Unpack the Rubric Deconstruct the Mentor Text
Nt can & g e 3
Retell the baginning. micdis. and end of i : : Iy Lo ot
The Three B0y Goats Gruff e Posiivh, Papeh ’E i W e .
= Uss past tanse varba ko tal mbout wiet happened. | i et oy :a-«-—-m. . [pbedoyaped A_._.‘M_.._'i , e e e s v
. Use nbuns o describe wren the Fiory lakes place. | oo sncrbiu it slpperilil] firevie o -y b bf jre=siirihrdanslal
n Une popostions fovar. undés on the ciher aide, off, Inta).  Bpplec ol I e b ] Mool B e LT v dpetmemiyint
P L, e L vy ekl = i || meemrg = e ey
a Deecrbe bhe charsciane {scary, bRgeT. 1oo big. too smail) ey a—n ;_;—:;:::7
= Connactidess With but ( ..end with snd). "- :;'J‘:::ﬂm e P pe——— e
e -
|
'm proud of your hard work!
1B @ 1 QO
Let's say goodbys and nas. Task Two — ——
Celebrate! Create your character Cangratulations)
Think about your favorite part of the story. —— l -
- L ‘ ' Prasant your work to
Move your bady to show us what your favorite part is! P h-4 ‘ the class. You may
S viieng, = e= explain your character
) pressres 2 in your own words of
™ iy read from your
‘— Language Lag.
F’; S = =, You toolt nisks and 1ed
4 “ new language!
You learned a lat and worked hard this week. - ’ t'm proud of youl
Next week, you'll pretend to be the characters ;p in
from The Three Blily Goats GrufT.
Page 1
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Suslemalic

INSTRUCTIONAL £L Achieve

F UNITS

Chitenia 2. Assessment

In the Systematic ELD curriculum, we have determined what to teach based on a commonly agreed-upon
scope and sequence of linguistic skills. Through foundational, relevant, age-appropriate themes, both
instruction and assessment address vocabulary and linguistic patterns for a meaningful purpose.

Systematic ELD Instructional Units include three levels of assessment:
1. Daily monitoring of language practice to adjust daily instruction by observing and listening in on student
language practice.
2. Weekly language assessment tasks to check how well students have learned the fanguage taught and
practiced throughout the week.

3. Unit Assessment — A formal post-assessment is included to help monitor the language students are
applying after several weeks of instruction, and to determine whether critical skills need to be retaught
before moving on or whether they can be strategically addressed in upcoming units.

Example of daily monitoring tool:

A 3 5 bl E ¥ a H 1 o L3 <
FEMDCTONAL  Uniba W Viswl & Perfoming Ar * This is an example of the online Ongoing
Assessment Log. This is how teachers gather

minute-by-minute, daily, and weekly data.

nqingelog: Record evidence of student progress

1H
E §
t Scores for Weekly Assessment tasks are entered and
tracked here.

—

ol « I« PN
ol < I8l « |

S [ = ] = [l

7 Target language for each lesson is noted

T to keep teachers focused on students’

1,

_ application of the language.

.1

= 3-4 Beg Linit 4 W4

A BegUnit 4wl -

There is one log for each week in each unit.

3-4 Bag ot 4 w7

+

3-4 Bag Unit AWT -

Examples of Weekly Assessments:

m Systematic ELD Unit Overview -
N Uit 4 = Visiias aun Pesrormine Ants

1u.ddhll-ddmw"uhmnunmnnm My Emons dew atel cpmarm wth alhars e prrieey w Kont o
e pandmn b 1 wed. b Fohed Vet pmeen st and SRMETIAPS autalees 1 A 27y Puter sond she thelf nusy byps wecd wnabalee <xsbc aml i b
prem s af SArEn, GIpEREr of bait s dnd ad % o€ 360 Pl congens A mTer el 0 e 4 bty Tt ¥ = el
i ” pewnd Lo Sk 40 i ies sy oimng vl vk 4 8 gy b s ol pueg b .
neadks) iy praw andeBlandriy of R ¢ aomerh catme bl ok Ao casea st dad
Inspmge Snawindyc pacabariy - brcommg minrmad

This is an example of a Unit Overview.
These are included in the Curriculum
Guide for each unit, K-12.

—

_—

f:';;".‘:ﬁmﬁﬁi‘fﬂ 1 neqameon of s revies ané 1n B . .
Ry oy o s ol Unit Overviews outline the goals and
X e — + com r [
Coie * DT Py | - Comprr e | Rt s s il (e target language fqr each unit and .
PSSR bt et 431 | - g 15+ et | oot cnn support teachers in backward planning
Vom | |G erens | Rk | s e, o 1 rmvoms from weekly and unit goals.
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P gl -y e el e Each unit includes four weekly
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= e v of chacnanig | Daracieo rprcatcd b et shuea Bhout Prave s | s pevhiocomancs sl oo —
Poser and che Walf i e mcnl sl e wrie ad vl amque
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Cutenia 2. Assessment

For each weekly assessment task, there is a prompt, sample response (mentor text), and rubric.

54

L Achlever

The following is an example lesson slide deck to show how students are prepared for weekly assessments:

Lesson Dbjective
Creale a character and wilie a

Review [nstruments

Uinten Lo the muselc. Hokl up your card whan you heer
your insiument p

mad S xu

Assessment Prompt

Far v (32 puct of B Fi8#3a00a92, showe Nl yOu $an 0 The
trafromw! Carths i W it Ininmana il ond giee
rerxyn wdy Then 2 ine saacrd part O Kw sterinment,
Créste & Chinacier and wole & Mo ADALE Brem

8 el who your en e 8

Task One -
Instranent card sort .

T o i larknz.

Jifuchyat

o Mawsathevise?
B ORI MRS A
o Yiew b yeu sy tham?

story about them. iy o Now ok ey Yound?
« ol whech kMmOl slack £ gts CYRFaONe and W ' -
n e one eng e ol aches S08e ¥ e Ny v et 10 sach grous et
. = R o frsses
& DRGCnze Row ¥ NETUMSAL SRS wivEn e CHMBCWY ol DD & 30043 Wt Y g M A
BHNG LS, 11 e Shay P
- . £4 mada of NG 290 2ax 2w
- - 2 .
H . b .
o= b L] Hrawpla: M <ymanet (3 Nopher and Dl fan N cas
= e —
5 ¢ & L LI~
Task One = __ Task Two - -
Instrument card sort Instrument card sort Creats a character Mentor Text
e Fasnby it Pty [ ] With your panner. uaa your imagination ka think of an
el VMo TN Syd amny a— .. erimal cr a parsan yeu could ads i Peder and the Wol. e mat > St g
fonar Togethor. you will choome one of tnatrsment Cards 9-16 @ -
ittdon bo stord for yoxr nowr character. v
g 7 g By o8 et s ? e
° » Tall who your naw characiar is. Fas | s ra——
Ma__ et sxbeibesthe__ ., teiby s Tall one ifing the characiad doss In b 61y, K} . [y S
Povcmasien Samily ' :::A-l-l u Tl which natrument standa for your charsces i
perpien aad why, = Lotk practos whng the ibnc
’ . o] “na & Desoribe how the Insrument acunds whan your 16 S whial Seore it prertor
-4 o charmcier i doing esmathing in tha siory. ent wenskd gt
R T T = .
g Ll
T Ee——

10

Decanstruct the Mentor Text

13

Tt Too
Croate your character

12 @

Congratulationg!

-
- [ w— — 44 —
s - ——— = whearome ! 1 o the clesa You may
rind o Aainhed - 5 - @pisin your characis
E ot o v——s s Seane yar 1 In your awn waria or
o e anaed —_— med from your
4o w3 T N i e " L bog.
o - g
P g — e Y 200k isks and tres
== B T
o 2 b e e = Feraprowd of youd
- Yo have al the tooks = ol | L
. you med to scove a 31 g —_— v ——
- _ ———— -
w.a LI 4 w8 14 8

All lesson slides are intentionally animated to allow teachers to teach point by point and go at students’ pace.
Teachers can edit the tasks and rubrics within slides, as needed.

Students have all relevant tools in their individual Language Logs.

Example:

Within the assessment lessaon, there are
opportunities for students to engage in
peer assessment and self-assessment
before receiving teacher feedback.

T e b o ke ¢ Pt 4 Frreadt T P

A Phe raliit vt v g b aad amrm s duch

g g

it s e S Sy it
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Examples of Unit Assessments:
The formative and summative assessments, including the series of unit assessments, address all four domains:

reading, writing, listening, and speaking. The examples below show types of assessments that grades 3—4
students are asked to complete throughout the six instructional units for different levels of English proficiency.

3-4 BEG

3

Unit

Critenia 2. Assessiment

P
EL Achiever

Interview a partner
and report to the
eroup; lead a directed
drawing activity; act
out invitations to play;
negotiate solutions.

Write a paragraph
describing the setting;
create a four-panel poster,
write a dialogue; play
aboard game to retell
experiences.

Have a dialogue about
weather; play a board
game to report on the
weather/give advice;
make travel plans; write a
posteard about a trip.

Create a storyboard,
relate instruments to
characters; plan and
perform a puppet show.

Write informationat
paragraphs; write and
conduct interviews to
make predictions about
environmental changes.

Deliver formal presentation;
conduct interviews

from perspective of

story characters about
persevering in the face of a
challenge.

m:iw and perform arole-

play; write a story box;

Wirite a paragraph
deseribing setting: create

Give mock TV weather
newscasts for different

Describe the actions of
characters; write about
characters related to

Write informational
reporis; write and
conduct interviews to

Deliver formal
presentations; conduct
interviews fron: perspective

= write a mini-book: that a four-panel poster; geographical areas; make
= tells how o get along at conduct interviews; retell and share travel plans via instrument sounds; plan, make predictions about of story characters about
school. experiences. Structured Role Play, finalize, and perform a environmental changes. persevering in the face of a
: write a posteard. puppet show. challenge.

Unit

Write and perform a role-
play; write a story box;
write a mini-book that
telis how to get along at
school.

Wirite a paragraph
describing the sefting;
create a four-panel poster;
conduct interviews; retell
events.

Report and give advice
about the weather;, work
with a partner to make
travel plans; write a
postcard about a trip.

Describe actions of
characters; write about
characters related ta
instrument sounds; plan,
finalize, and perform a
puppet show.

Write informational
paragraphs; write and
conduct interviews to make
predictions about the impact
of environmental changes.

Deliver farmal presentation;
conduct interviews from
perspective of story
characters about persevering
in the face of a challenge.

Unit assessments include performance tasks similar to the Weekly Assessment, but also have additional tasks
to assess vocabulary, forms, and student use of the language in context. Following is an example:

oy P - ol ot B o o4
o ¢ st 4 A g o o a3 0

&

| oY b W At 3 et

et
-y o,
i 2 o b S Oehuamte Rt
4010 - Do s e
o ot v o ot o 4 b b s | Cas w4
-
priytapyeiay o e b i
v
~— ~ o _ o Omey o
n - , e N ——
E ! —. S ot Ce G
4wttt P Bt U it
L + [ Dwme G
[ P S
= Lmemm ke [N
& Trebon amams aie s rann oy et
'
. o B [ e
3
)
. e ".\ .
- - 1 |
' .
£ ,
:
P |
—~—— ) b=’ I

There is also a week of slides to prepare students for the unit assessment.
They include review activities as well as a process for unpacking the prompt and

Vocabulary

Focus on form

a mentor text for the performance task.

rontuspraiiamminsharmrste yriie o

b s Sy S5 e

Part I11.
Short answer

08 g s ot 2 g o o i

108 g o i 20 et 4 o

P s o S e st o
.1 o e e et 3 et B, T o e vt 442 e

et e o b

Part IV.
Performance Task
and Rubric

i

\Jeedback:
mmN’artner

Self
e = Teacher

&
J
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e m |INSTRUCTIONAL .
ELD (. Critenia 2. Assessment eL Achieve
Teachers using the Systematic ELD Instructional Units participate in professional development that leads them
to understand that assessment is an integral part of instruction. It allows them to know whether their pacing

and delivery are on track.

They also use ELD assessment to ensure that their instruction supports stu dents in transferring what they can
say to what they can write. E.L. Achieve units are based on the principle that instruction must lead English
learners to proficiency in all language domains: reading, writing, listening, speaking — and thinking.

We also provide an online system that automatically calculates how many students are meeting/exceeding,
approaching, or not meeting benchmark scores.

Example of online assessment tools:

D IO e Pt s G i
- e 1619 Nme
. (s . !

= Enter nrvw students 10 the botwom of die List, do oo defete studonts wha oy Bve moved.

« As you fzpat scores below, the cells 10 ihe right sutamatically tecl ths suntber of Mudvnls
mestinig. wpruaching, 3nd ro mesting benchmark,

« Rend across for strengthe and nesds of individuat shadents; read vertically for class pativms.

Revord slurlont noutls, Resd zenie o a2 ) | v
sce the strengshs 2d necds of =§|nd 3 |
indiiéusl srodeas: rend verticaly s | £ g | B | 3 ’
find paticrra within the grovp. Z| = g z .
S I When scores are entered, this column has a
Ss o formula to code whether a student is meeting/
3 = : exceeding, approaching, or not meeting
o
— ° € benchmark scores.
:
o
f— S s ol Al o These data can aggregated by classroom,
i 0 | SR I v school, and district to monitor English
] il = learners’ language development over the
== iy L L) 11 0 course of the year.
| =S T . .
[ et e — The system also produces mid-year and
[ : 5 end-of-year reports to share with various
== [ W i 0
B esl L 0 stakeholders.
= =11 3
= 3-6 BEG Unit 1 3-4BEGUNit2 - 3-4 BEG Unit 3 Class Mid-yoor Report -~ Student Mid-Yewr Reports \

nmwz,mrw. Grases 34 i T RIC TR AL : Srades 14
Seaool

CaswToader Sctwal Yaar: i
—iEne - Yoo .. ! Studemt nxme: Tossher year:

Children kearn & groal dosd of hguegs oo e o - Lalking with friods, rading books,

wicking TV,
otancting every dty ia 3chool md the covmmay, Mnrymluntvmgd)qmdhhmmwm (’h'\dvurlsm-;rmldslnfhwnnmtrm calking iéh Fcnds,reading bk, washing TV, and il
But

, avery day in schonl and th they need 1o kmane ehow: Eaglish by hearing 1

by bearing 7 and waing it on teiy own.
i BLD 5 e s i o st o sy e et workt s st o g Uy ocd oring

studeors pracrice wiiog sew leapmge
mm;&mmxuuqmwn.-—w»mumuhm nd wiite sbow whaleve they ate

and uning i) v dhie un,

)

* ystematie BLL) is 1 tioe s2 B1ade for studcaty 1o study how Engluch works ead leam the langusae they need dusing e
< 16 of the acbool day. ELD bessans use intetesting, emde- ead age-4gpropeisto topics. Meaghal each lesson, shudents
 prlico using now language togerher and share dheir idcas aralty and o sriiag. The purpaso is 1o build childree’s

p ‘bridez~ rabc weadaic
pa - * English (il aw guiekly vy possibli w0 they ean Buton, ik, road, mmd wite aboul whatm v they v leaming. I is an
‘wponul;-nu[mhng wurc thal Exlish bevumen n bride - rather then 3 buariar = u wtakemic sCooss
This rpart 4 ©<aal [0 Sysiommte ELD Uﬂl
mmnw.wumwunpmm s ey £Thin cepor i meunt ity cln i 8, it KL Ui  nmiunr adent schicvement,
§ Sty wha is worki ng\n.ll a0d piopain sy iy ek sunc e b ipentd cn g e Lt
e,
Grades 14 Beglnning/Emarging Lavel Rasutts
e b i, Individual Results
T mr—— = P Grades 3-4 Beglnning/Emarging Level
o | s § LN Ll § Lnint oL RN 3 W— T E— 5 — _ Colorkey: .
- , . o % a Total Scorc possitle| 25 25 | 25 e
. T Approacnas
: 1 N . 4 . Unit beochmark| 20 ) | 2 >
ann. - ane * one ' wave © sane T swe Individual Seors 2. L 9 e e
wh @ B Ui 131 \What do¢s it mean to meet benchmarks for Sysoematic ELD Cates 137

)i postive 4chovl convimanny by AT 3 vancey of
teracdons, T 5 néd 1 hanch. plasse. Wity o you
Mmmmmm;nwmm(e, mynau).‘d-kmnm( £, Do youlike
dance? Mo, | bie saceer ). They we bisic schael vocabutry snd of plae and rine {2.4.. Where's e
wasighaskes? Bebuod te desk, What do L do).

+smowy irg b
m;mmlmu&w—-ﬂmmymw . They
mhnmwm*mﬂmmwlm village, uting 4 rangs of pecifle varbs md mdverbs
(e He it Tooking for birck quictly).

Studcts jol s write sboul placs using

Theee ars clowds o e zky. Wi's o

! Smdents who mer can pcEcipetc ively in a positive by managing a vasiety of
{interaccons. They vee laagun g:ahll!u:nmnnhlutcdnndmm(eg. 10w 8 lunch, pleae, Why are yoo

o mad? They won'r kx me play.}, exrend invirstions (5.8, May with va), and ask abou intorests {e.g., Do you fike o
‘M\hlmumu) They us< basic school vozabolery 3 prepesitions of place and fims e.g., Wiere's the
§wastehacket? Rehind the ey, What da | daf).

!

£ Thay can dereribe 1. soowy location wing butic shrmsss (e.0. There are clouds In the oky, 1s 4 big
xpuu::lhnukmmnsmmwhnnmwhv:s.lndewmmy.Tbeyw expaicnces hiking inv
§ winter lumba:ape, playing in the xoow, wil exphring u village, wing § mngu of spovific virhs und slvedn (g, He is
Imhnp for bisds quictiy.).

fsmdcnhn.lknnd\rn)etbuul plaoy using basi voosbulary abown differsnt locadioas, chmates, and modes of

It (6.5, Where s you gaing? Mnmmmmmmmpm w:unxw:ml
myw--npm:um feg. Wikreiste hsmanh ), 3 umsportation (e.g., Wheee oy going? We're going bo the teke, How will you gt theac? We'llvakx the mmin), They
versand b s sucoy We rods e amp to el obout laodfons and candisal direcions (2.8 Where is the nks'vecforesalley W'suorth ), ind
verbs aod &, 1l g sy, Ye rode bikes.).

btec ).

&
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The Systematic ELD curriculum includes six instructional units for each proficiency level at four grade spans:

K

1-2

34

5-6

Levels 1 & 2 (Beginning)

v

v

v

v

Levels 3 & 4 (Intermediate)

v

v

v

v

Levels 4 & 5 (Advanced)

*Addressed in INT

v

v

v

The Systematic ELD Instructional Units complement and support learning in English language arts, science,
social studies, mathematics, and other disciplines. Unit themes are customized by grade span to address age-

appropriate topics and literacy tasks (listening, speaking, reading, and writing).
The Systematic ELD Instructional Units are aligned to the 2013 ELP Standards.
Across the six units, language builds from the early stage of the proficiency level to the later, or exiting,

stage. The language build in each unit is carefully mapped to both the content of the Common Core State
Standards and English Language Proficiency Standards — the high-leverage language taught in the units bridges
English learners’ access into the thinking work of the content (CCSS) by building from the linguistic demands
embedded within it.
What follows is an example of the comprehensive correlation between E.L. Achieve’s Systematic ELD
instructional Units and the 2013 ELP Standards.

Unit Goal
Provides a road
map for what
students will

be talking and
writing about
and what they
will be expected
to do at the end

\of the unit

Weekly
Assessment
Tasks

To ensure
learning is on

track
.

r/.

For each Instructional Unit grade span, we correlated the
assessment task to the ELP grade-leve! spans. For example, for the
3.4 INT Inscructional Units, we referenced both the Grades 2-3

INSTRUCTIONAL
UNITS

Unit Overview Correlated with ELP Standards

VirtuaL FiELD TRip: SNowY DESTINATION

The goal of Ihis unit iz to ensure (hat students can descnbe a specifie place and avlions in elaboruted sentences Students will Jearn a range of topic-specific nouns, deserplinn
phrases, veibs, adverhs_and duration phroses. Throvgh the lessons in (his unil, students wilt leam, practice, and apply the correst use of past. past progressive, and present

Unit Goat  perfect tenses
> This unit will help cquip students with the language needed 1o describe scifing and the activns hat are speafic 10 a place. This language knowledge suppons English language ads
and social studies content standarde in padicular.
Language * Describe the physical ullributes of a | = Retell pust actions—6.21 « Duration: Tell how long Ao eveat = Compire #md cuntrast aclivns sisg
Functlons  place 613 « Describe nctions of peaple —6.12 happened - 6,24 conjuncrione ~6.17
Topic Deseribe the snowy town we visiled Describe the things we did on our fietd Explain haw fong the activitics we did in | Discuss Ihings we did and didn’t do
during aur virual field 1rip. Itip 1o 1he suow. Ihe snow lasted. during vur day i the siow.
« Topi fic nouns and « Topic-specific verhs in simple past and | = Flaborated scatences using a mux of = Posilive and negutive slatements in the
phrases past progieysive tenses simple past and past progressive verh past wense that agree with st seeond, (/
o Pasitive and negalive past tense « Megative past tense slatemenls with: ferms and third person
stalementy with was, were, bud did, was. go & Duration words and phrases = Queslions thal bewin with Have
L « Elsborate asag: wasn't, | = Extend sentenves using conjunclions = Verbs specific (o time vou ever
Focus weren's, didn’t binve Brcanse, when ® Questions thal begin with: Mo = Conjunctiuns; but. so, bowever, while
= ['ranouns: they, it ® Advecls. enough, almuost. too lang diJ « Posilive s swgotive present peefect
) » Preposifians to deseribe location: « Scquence sctivilies Within u senteace tense slatements wilh: bas, bave
| behind. in front of, nest to, near using conjunctions: hefove, aiter, while = Ellipsis fomilted words and phrases that
~, arc undersivad}
T Weekly Students use the language from The week | Students work with 2 panoer to create a Students conduet intesviews to ask and Students play a board pam to Iell what
Assessment o weite a puragraph descabisig the setting | Tour-panel poster that tefis what they did | answer queations abuot how bung theic they did and didn’t do on their ticld tnp lo
“Task of the field trip. on their trip 1o he snaw. snpwy day aclivities lested the snow.
3. Spuak znd witte abwoil L3t opics and | 2 Pastieepate iy ol and wanten 2. Pavticipats in ol aad writtzn
[ cvenls excl o tntormalion ad 1deas cxshanges of iclonmntion and idzas.
| 34 Nk acenratt nse af Stavsad 3. Speak and write about LAl topes, tnd 7 Adapt [Anguage to purgiie, task
I English in gredv-apprapiivic speech and | event,, audience when speakicg wiing.
writing. 9 Cayate cleas ol sulierent vral woew 14, Make securate nse of Standard
ELP srgaence of coenls Yiuglsh m gradz-apprapniate xpuech and
Standards i Make aczyrae v al Stonlad Ruiing.
Addrassad Eugtis i gredz-appropriate speesh snd ™
_ Aaring. Y
—7 ) |

ELP Standards and Grades 4-5 ELP Standards.

\

£ 2l K-12 Praxtives sod

The 10 ELP Standards highlight a strategic set of
language functions (what students do with language
to accomplish tasks), and language forms (vocabulary,
grammar, and discourse) which all ELs must acquire in
order to successfully engage with college- and career-
ready standards in ELA & Literacy, mathematics, and
science (English Language Proficiency Standards).

.

/
)

| structures |

Language
Focus

The topic
informing the
vocabulary,
the purpose
informing the

5

.

The full correlation analyses are available to partner districts on our password-protected website.
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Criteria 4. Differentiation, bility,

and, lewwing suppoibsy
Systematic ELD learning activities and assessments are rigorous, complex, diverse, and accessible to all

students.
Scaffolding and Learning Supports for Newcomers and Students with Interrupted Formal Education

58

P
EL Achieve

For every unit theme, in every grade-level band there is an age-appropriate Beginning level unit. Over the
course of a school year, the six units cover a scope and sequence of language that supports students at the
Beginning level of English proficiency in building a strong foundational working knowledge of English.

Language patterns are repetitive and simple. Slides and charts become part of students’ familiar text bank as
they begin to connect oral concepts to print.

N\

1. The Art of
Gatting Alotig

INSTRUCTIONAL

1. Virtual Field Trip

3. How's the
Weather?

Proficiency Leval at a Glance

i, Vinual 3na
Perlprmieng Arts

$. Ecalogy! Our
Enviranment

Kindergarten
Beginning

o bivin=

8. h

Effecovel manage wually sxperience a Discuss copdinens L2am, discnss, and Report facts and make Describe the benefits and
B vaien, of socinl fFarm <efting, foend in (weaiher) wd lell what collaborare 19 perform observations about a place | effects of dilTerent actions
H 3 imeraciinns 1o grade-kevel licrature actioas {how o dress and wraditizoal staries (Fhe and tell zclions people can | (healthy/onhealthy eating.
= productivh: participate and discuss (he activities what (o do) ke sense Three Lilile Pigr and The take to protect il. exercising/nol exereising).
ina school community. wnsocrated wiid L based il ik siuation Thres Billy Gexus Gruff).
= Make introductions, = Describe the physical » Ask for, give, and ® Retell actions and = Describie « Give and follow
o) greet, and say goodbye attributes of a place follow directions evenls characteristics directions
i’ E | » Express needs and make | = Make and report = Describe actions = Describe actions = Describe actions = Compare and contrmst
g requests observations ® Make and repon ® (ive compliments = Describe locations physical characteristics
= Describe routing cvents | ® Describe locations of observations = Express appreciation = Compare and contrast
| = Make invitations objects in space actions

= Discuss orcreate a plan

* Vocabulary for school

® Vocabulary to describe

® Vocabulary 1o describe

= Vicabulary for social

= Mawral envionment

» Exercise. nutrition, and

and social interactions the farm weatherand clothing courtesies and relelling vocabulary grooming vocabulary
= Preseat tense verbs and = Present tense statements | = Verbs and verb phrases Stary evemts = Nouns and adjectives ® Present (cuse verbs:
E!‘ phrases ({ want to throw with: I see. There isfare (You need sacks.) = Past tense verbs and verb | w Present tense verbs and touch, siretch. bend.
= aball) = Questions/statements » Present progressive verbs | phrases (it dids 't fall) phrases (Let's throw move. hop
2 ? « Pronouns wilh: What is/are. (She is jurmping.} = Topical nounsfadjectives | ey trash.) = Questions with: De you
g- = Routine requests and Who is ® [mpenatives (Fut your = Ordina! mmbers « Tmperative phrases want, LB - How about
resporises {Cem you felp | = Present progressive hui om) = Complimentary phrases: (Look ut the salmonf) = Possessive pronouns:
me count, please?) verbs {The pig is sitting.) | = Formulating questians Good job! You'rea » Prepositions my. her, his, LB ~our
{What did you de?) grest actor!
Role-play meeting 2 new ‘Waorik in partners lo Crzate a rebus to tell what | Ratel} storics using Tell about animals and how | Create an exercise
friend; ask far specific alk about the farm; they ar wearing; deseribe | pantomime 2ctions and (o protect them; summacize | plan; perform a skil to
¥ school suppties: describe describe aninuals; create Lhe weather in present props; perform storics actions and explain how ia | ask questons and give
3 what they da at school; sentences o describe tense; (el what they wear and extend and receive proteci the eavironment. suggestions, make a poster
ask questions, actions; describe what is and do in differcnt kinds compliments about 10 share healthy habils,
I happening. of wealher, performances.

Bullding Toward the

<

[

ESLAnehnr Engage effectively in  range of converaations (psiry, groups, teacher-led) an grade-level mp.u, bulldmg on others ideas and expressing their owa clearly.

L Anchora: 1, Apply koawl

ledge of how languuge functions to different contexts. 2.

3. Acquirc & rangcar mem-;peuﬁc words

LS Askfanswer
questions in orderto scek
xlp, get infarmation. or
seek clarification.

SL.J.4 Describe familiar
prople, places. things, and
events.

W.H.3 Use drawing,
dizting. and »
tell shont cvents in order.

These examples show
that while students at the
beginning level of English
proficiency learn basic
language skills, they do so
in an age- and grade-level
appropriate way.

T
W 4 Grades 5-6
£ m STICTIONAL Proficiency Level at a Glance Beginning
83 VRITS
p

= e 5. Ecology: Our
C'l‘ 2. VirFsal Field Trip Eried s 6. Hea..., .

G4 £l Achieve

Code -

g =

Lecasn Iange o

Virally experience 2

| Describe and report on

Discaiss dnd snlyze

Stedy tvpscal urban | Shar informationand

| 3 respectfully grect others, besch sclting found in U.S. weatherpattems and | charssers vl messag:s problems driabyze discuss insights aboul the
1 @ gel needs met. describe grade-level [neratuee and explain preparations and the advaniages and bencfits and impacts of
y £ eesponsibilities al home, discuss the activitics st 10 the disadvantagee of difforent | exercise. good mutrition. 2
=3 and wianage contlicls. are associated with it. of storms, solutions, and gropese a | growth mindser, and ume
| and write thent course of actian. management,
= Share information = Describe physical = Describe physical « Retell actions and = Describe physical | @ Describe events
1 & E = Express necds/requests altributes of a place charactefistics evenss atrributes nf<l syslem @ Describe atiributes
£ ® Give/follow dircctions = Describe actions = Make suggesuons * Describe and explain = Identify advanlagesand | o Diiscuss ime
= Request assistance = Discuss orereale aplan | ® C y aitributes disadvanages « Explain and claborate
LR Express feelings and ¢ Comparc and coutrast | ® Make predictions = Describe actions: when, [ # Compare and cantrast « Describe aclions
prefereuces actions = Express time haw. where = Coalribute idcas/opinions
- v 10 describe a | 8 Voeabulary for » Story-related vocabulary | = Transportation and waste | = Verb phrases in 1%, 24,
" v“{, phrases in qucs[mns I beach lown geography and severe » Prescot and past tense reduclion yocabolary and 3" person: practice,
and answers: like = Prescnt progressive weather verbs to retell bvo » Adverb phrases {Laries 1earn how to, improve
don'tlike to verbs and adverbs (He is | = Preseit ard future tense aclions (Monkey are BRT) » Adjectives: o tot of,

they

Sampla Targat
Language

= Questians to

= Pronouns: I, he, she,

» Canjunctions: ane, or,
bt

clarification using: what,
where. cun. will

is she doing?y There igfwas u lot of
reques| = Fufure progressive Lense (There s alor of
questions with: wilt fvoding)

running quickly.)
Questions with: What +
isarc + pronouns (Hhat

(ke seill you hike?)

verbs (It s going to be
hatter tonorrow.)
» Descriptive phrases:

panicked. He jumped
around)

= Verb t adjective (The
Tesson is to be carcfal)

o Indefinite pronoun
(Nobody said thenk you.y

= QOpinion phrases: Yes, 1
agree; No. I disagree

» Cojuncyons; or.
because (/ cfrase BRT
becanse it is fost. Do you
agree?}

= Stock phrascs: is/are
(not) a good Idea

L Adv}ergs:

= Conjunctions: and, but,
when

Unic
Asgpsgments

Interview a partner and
report 1o the group: lead a
directed drawiug activity:
act out Invilations:
uegotiale solutions.

experesices.

‘Write a descriptive
paragraph: create 3
four-panel poster;
wrile 3 dialogue: retell

an inerview.

Answer inten'iew
questions; describe

the weather: produce a
slorvboard report: conduct

Write and perform
"

Discuss, write, and share

an

summary
perform an oniginal
retelling and character
analysis of the story.

present information and
cite evidence: creatc a
posler presentation.

Give a prescutation: write
a healthy brain skit. an
cxpositofy paragraph aboul
time management. and a

| sununary paragraph.

dzc of bow lunguage functions 1o different contexts. 2.

of

5L Anchar: Engage effectively in a range of conversations (pairs, groups, teacher-led) on grade-level taplcs, hulldmg an others’ Ideas and zxpressing their own clearly. |

3. Acquire % raoge of domain-specific words. |

<lear event sequences,

] L Anchors: 1. Apply knowle

5

'g 5 W5/6.3 Write namatives to | W.5/6.3 Write narratives to
£ ¥ | develop real or imagined develap real or imagined
2 8 | cxpericnees or events experienices of events

- E using effective technique, | using effective i

] § | descriptive detais, ang Gescriptive details. and

3

@

W.5/6,2 Write informative
€15 10 examine o topic
aud convey information

| RL.5.2 Determinte theme
from stosy details, including
how characters respond to

clear event sequences.

through te

canent,

and aalysis of relevant

RL.6.3 Describe how
characters respond as ploi
moves toward resolution.

RIL56.7 Intlegrate
information o develop 2
coherent undersianding of’
a topic or issue.

SL.6.1d lemonsirate
understanding of multipke
perspectives

I RL5.9%6.7 Integrate

| information from several
{exts on the same topic
inarder to write or
speak about the subject
knowledgeably.

S2004 €L Achféve

Cade — 512 5

: YPA. Visuul and Perfrreing Arts: 88: Socisk Studies; SC1 Scicnee: H: Health

www.alachleve.org
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accensivility,  ELACheve

and learwning supports
It must be stressed that Systematic ELD is not meant to be a replacement for robust literacy instruction.

Newcomers and students with interrupted formal education will need access to quality literacy instruction and
reading intervention with teachers who know how to integrate ELD into their instruction as well.

Systematic ELD lessons are organized in a way that allows teachers to easily see all teaching points.

In this lesson example from Unit Six: Healthy Living, Grades 1-2 Beginning, there are two parts
(headlines): Build food vocabulary and Let’s learn about food groups. Depending on students’ language
skills and background knowledge, the teacher could break the lesson into two sessions if needed.

Lessan One f [ Fruits
Objective: Learn the names of fruits, vegetables, and dairy foods. Sort them into groups. i.l l These are fruits.
Teach the Language for the Lessan ‘ . ~ ~ & "
Build food vocabulary When a food gnds witn -5 use this pattern® watermelon apple . oranges bananas
This is I These are ~ If you are panting to sre frait, say: If you are pointiog to more than one frut, say:
{foad) .o (faad +-s] [ This is a fruit | These are fruits, ]
— e 1
: & @ 79 e
o is a frult. are fruits.
¥ ,-.' [ ‘ (Food) {Food)
) Julce mitk lettuce apples cucumbers oranges —
3 &. = An apple lsafruit, Dranges are frult.
‘\;.1_ *l- ‘a ‘r w ’“ Bananas and grapes are fruit.
cheese celery broccol grapes bananas carrots Use and {2 name two vegetadies'
' Dalry
These fooa names dont end in -s, | Thase are dairy foods
aven wnen there’s more than one. e ————
. yogurt watermelon .
>
(3
N ' \ 4 J Dairy foods are made from anm.al
Let’s learn about food groups yogurt cheese - ik, ke cows and goats. .
Vegetables If you are nointirg to omw Jary food, say.
These are vegetables, — T
L | This is a dairy food J
& o O T & = e
_"}. is a dairy food Cheese is a dalry food.
lettuce celery broccali cucumbers carrots {Food) Yogurt and milk re dairy foods.
. - Use and to name (wo dary oods
If you 3re pointing to one vegetable, say. 13 you are pointing to mora tnan ane vegerable, say;
| This is a vegetable ‘ These are vegetables. \ s thefesion
isa vegetable. ' are vegetables Homework [
{fFood) {Food) During lunch or dinner, pay attention to what you're eating!
— "E—— Write down the names of two or three foods you ate and which faod groups they belang to.
tettuce is a vegetable, Carrots are vegetables.
Broccoli and cucumbers are vegetables.
Use 3nd to name twa vegetables!
Pigs 12 Healthy Liekeg Grades 1-2 {Beg.} ~ Languags Log cxiz E L Achigver o E LAchfeVE' My Living Gonion 1-2 iRog ) - Lampuage Loy Fags L)
e e e — X L S ekl

Lightning bolts indicate places where students can push or stretch their language skills.

Teachers make informed decisions about how much to teach based on student needs. Through the context of
the Systematic ELD institute, teachers grow their own professional knowledge of the continuum of proficiency
to be able to recognize which language skills students are acquiring and to plan for what they need to learn

next.
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Lesson Slides, student Language Logs, and unit materials provide ample visuals and scaffolded language
supports. They are infused into every lesson for students to anchor learning of new concepts. Teachers are
also set up to regularly and consistently use structured oral interaction routines such as My Turn, Your Turn

and A/B Partners to model and engage students in meaningful guided practice, as soon as students begin ELD
instruction.

Example from Unit Five: Healthy Living 3-4, Beginning.

- - gt -
. - Benefits of exercise . o? Charades: Round One
3 ) Baginning a new unit can be gverwsiming! =
idl Exorcise helps us U S chack Intaif Ror E 1, Choocsaa ictuta from Vocabuwlory Gard 1 to oot ot
oyt 5« R iy - = . 2, Playar Ihal Player Crv
be hasfihy - 3, M covact, Playsr Two takas a Tafkhog Ehip H nct, Player
. - Qeay  swong Qoa neips Prayer Two sy It correcty.
i i N e g B ’—_:_-.-J .* slanp (4batier) 4, Player Two choosss 3 new adlion.
e . B A
Rl & hava dymere) eneray

S o b
- = P

e i~ W mermeee @ Mg
- ExziChew helpgus ___gnd . haopy

s & i & @ 7 @
ek — - el - =
o Charadas: Round Two o% ' Materlals Think, Pair, Write, Share Writing |
1. THINK phoul two sartanca lo wilte
1. Piayer Two choosas 2 banefil of exercaae from Vocsianary B
Cerd 215 el Ll " » a :zya‘;lvhllb&mdwdoloba ——
b of . LEo Do st
2. Payer Ona quenses what Player Two ecled oLt .”- E = Say how sxarchse heips you Py o ohent
2. Payer Gna thoosss anew phsa, 2. PARR LD viith your olbow parner anc tsil Erertita maipt 1306 vong and foe kappy. |
tham what you wil witle.
— 3. WRITE: Use your best grammar and
| ~ revies boive spelling. = = bl !
l CC - 1 RE W 4. SHARE With 3 NAw FAtnar. 5 -
I = - Slarm your sertes ars w thawew puwtieri g
= = o~ -t
12 O “ LR« % &

Newcomers with interrupted formal education benefit from these same supports. Teachers can slow down or
speed up as necessary within any given lesson. They can infuse additional reading and writing support as they
move through the units.

Scaffolding and Learning Supports for Students Experiencing Disabilities

Scaffolds and supports required for students experiencing disabilities will be listed in their IEPs. Teachers
should first become familiar with the accommaodations in the IEP and then make decisions about how to best

utilize lessons and materials. For example, a student might require more modeling and guided practice from
the teacher. The lessons can easily be revised to allow for this.

Teachers can add in extra examples, tailor practice activities, modify writing tasks, and address reading using a
myriad of strategies (e.g., read-alouds, partner reading).

Teachers can use Google-embedded or plug-in screen readers with Slides to support students who have limited
vision or are blind.

P
2022 EL Achieve ODE Adoption Criteria for English Language Proficiency Instructional Materials Page 9
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TAG Students

English learners who are also TAG will benefit from

the range of tasks in the Systematic ELD units. Each
lesson provides time for students to work in groups and
construct understandings of how English works. They do
presentations in groups, partners, and on their own. If
needed, teachers can enhance lessons by digging deeper

into content and/or extending tasks.

Q_‘- R B
< '™ Facts about junglo animals

WIS 1 et e s i 2 i, el FU B
Lo ¢ Mg e sy o @ o
i

5 ©

57 Use o to explain

[ —
Baum M o Tegmtesm PP
ergere
S ey ot e ot
e P i
- Kogontm rareay Ry e

Parmots reve winge £ fy eusy frivd predetort

Oondes a0 ayoeg wms B Right off prodatons

Chitenia 4. Dt

61

, accessibility, EL Achieve

and leawing suppoks

Lesson One
Objective: use specdhc vacabulary 1o defme boycle Lracks and dently thees key facts agout them. J

At ther end of the week, you will writé an argumentztive paragraph abaut one of the possible solutions to 1rafic
an¢ pellution In the gity. Your paragraph wil. have!

* an introduction

= taree features

* two pros [postive things)

= 1w cons (negative things)

* a mandusion
Today, you wil practice language for writing the introduction and discussing three facts.

suQ Yoo

Practice triing the target ‘anguage ia:
1. Introduce the problem.

1. Expiain a possible safution.

3. Doscrice 2 fact.

4. Deseribe & second Ract

5. Desiribe 3 third fart.

Ecology Action Team Report

Introduction

The dily asked us 1o help solve the problem of

Qne solutionis

Identify the features

Trere are three knpa-ant facts about

Fusgt, -

Second.
Thid,
Homework O
Explain bicycle tragks 10 sameone at hame. You can use English Or another lankuage.
e [ —
ems E- Scheve Ccsbopy. rasi
b -t . How animals e
AR Predalors vs. pray .. 71 Predators vs. prey .. 7. Predator or pray? ,__ﬂ hunt or thamaelivas
s Praceior - Py
— o s o hide 0 grosEnD
Predsiors Farioter ” b ‘. A Bl paision L cllmb up inio the treas.
AN, WA RIS L] H Auntand ez am aied = v (charscetiic of antal}
Py A 22 L o2 y i}
et et - - ok e {eolowtsize of a0 )
? O . § ° &
. - - —a ot LEES
74 Use foto exprain 13 Use to 1o xpiain oA use toto explaln % Give One, Get One
) ey Sent e
- oeecsanes - Evais prop » __hateprey 1. P it i slons pariner,
Pamsy e nregmmban  whremine Bdow M rocqmums  smskumon e wie Bleaiese sedus e * 2, Croess 2 pelum cad. fs your a5k a predsior
T ey e ol frome it e ip w3 e Y ey e — rpy? i
CoXt  pay  prammsazdei co e Sewndeicchrine ) 00k lae N R 3 Do whih char 8h3p ych 375y same
R ) 2, Tesdturs saying your seriancar. Scha nach offe”.
e w et e O R .

Botta clih i the U9es 1 0 sy from
presisfan:

‘ Hedipaloga have ana apskee 12 0 o predaters

[ ——

. Crurmudent e 2 2 MaYes 20 €aich (e proy

ZEE QES
=TS Q@
- Pautro One. M-'Yw .

Sk corde aadf 1 e pare,

-am-uan-mmmnmmw

. doguiart beve mwots (0 bk froms tials pray

‘lg

B
Write about animals

[P ———
st ey
CCa)
-~ AP———
LUt Jiiecte bt pstonn
2. WAL amcwice.
1, AR by gy ar gl
e e Yot

+ g

s @

Homework

Ciobe oL 34410 pighe anut . b 1% paracn nedd ¥
o o s o ke oy N oW besn oo il
s Gt v 97 OF QU3 B MO UWI oo,
Byl Crococdiva P9 v githes 10 5851 42 00
et prvy.

For Notwerk, 220 acmeo v 8
bars 4504 your favents stmal,

17 ros mtsd 1 mbdenge, chtnmm, -
e el e nhend

" QO 1B QO

In Ecology: Our Environment, Grades
1-2, students learn about how animals
adapt to their environment. They get
lots of opportunities throughout the
unit to pair with others and share and
grow their knowledge.

@022 EL Achiéve'
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F4
EL Achieve

and leaning suppods

Many electronic resources are available to aid teachers in their lesson planning/preparation and assessment of
student language development on the password-protected Systematic ELD Units web page.

PDFs of all student materials give teachers the option of creating additional digital and/or interactive scaffolds.

Grades 1-2

In How's the Weather?, students play around with languaga to talk and write about the four seasons. They describa

the temperature, clothing appropriate to the weather, and activitles for different seasons and weather conditions.
Through making observatlons, describing actions, and explaining reasons for actions, they gain facility In using a
range of verb forms, They also build their knowledge of adjectives and topic-specific nouns, and learn haw

conjunctions work in sentences.

Beginning Proficiency Level

Lesson Slides

B unit Materials and Hendouts

Al unit materials are included in the Systematic ELO Instructional Unit kits. Images of key unlz materials are

replicated in the lesson slides and Language Logs.

Unit Materials

‘Weather Symbol Cards

i

Spring_Summes Poater

L oo aosn

Fall Poster

U oowesan

Wintar Poster

i

spring_Summer Poster Card

4 powaoan

Fall Poster Card

i

winter Poster Card

Electronic
assessment
forms allow for
the reporting of
student, class,
and school-
level data at the
daily, weekly,
and unit levels.

Beginning Proficiency Level

Lemon Siides
B unkt Materdais snd Handaute

B Toots and

Ongoing Assessment Log

Use the Ongaing Assessment £0g to Capture nores about students’ rargat lenguage use as yau listen in during
their opportunilles to orally practice.

To create your class 169, go ta the view-ony Congle Sheet and "Make » copy” an your Ceogte Drive:

How's the Waather? - 12 Beglnning ~ Ongolng Awssssmaent Log

Unit Assessment Log

The Unit Assessment Logs anamarically calculate the number of students meeting or exceeding,
approaching, or not meeting banchmark.

» Add your sludent names to Unit L They auto-populate on the subsequent sheets,
« Add yous results 51 @ach unit 1o reonitor pragross and gonerata mid-year and end of-year prograss

raports.

ly Coogle Sheat ard "Make a copy” on your Google Drive:

To craate your class Ao o the vi
How's the Weather? - 12 Baginning - Upit Assssement Log

Cammunicoting the Work of SysELD

Tnese Tickets Out the Doot [TOT) am a quick way for classroom teachers ta know about what Is happening In
SysELD. The tickel shaores with them the puzpose of the iesson for each day and has reom for you toleava s
note with any pertinent remindars

Taacher TOD 1.2 Beglnning - a# unfts

@222 EL Achi'eve'
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o
EL Achigye: SEmemmse i e s 3 P
= ELAcheve ¢

| » PUBLICLY AVAILABLE PRODUCTS

K-12 Systematic ELD Institute

¥ PARTNER DISTRICT PRODUCTS

= ELEMENTARY CONSTRUCTING
MEANING

K-12 Systematic ELD Institute
= SECONDARY CONSTRUCTING
acan oy e s MEANING
Course Content
¥ SYSTEMATIC ELD
Systematic ELD Dy Onw
arveys o i Systematic ELD teachers o [ — p——
Seruren e Larsae Paciioe Forii - Elama ey have access tO our onhne Etfementary Curricutim Guides
Learning Center to help
Strusirad Ler gun gw Bructize Rowit s i ACL o= EX7 80Ty 4
them move forward with
Rta0w] ABOUT SULCTIT LISJUBoe PT3orine Souilrss - Jemer sy o = .
their implementation of the : .
_ . p Included with each unit
e st ona curriculum. ' it i
is a digital curriculum
SrumLed Lar guege Practsss Routi ws - Seciae v “
| guide for teachers,
Syuctuemd Lar Juspe Pactics Rouli e K1 ACL SN = 5, 0rT iy I available through ‘the

Rl About Stricoarsd Lyvauace Praction Sou e 45 - S danv E.L. Achieve app'

Syctematic ELO Day Two

A critical research-based feature of Systematic ELD is that language is explicitly taught, and instruction
emphasizes oral language development through structured, purposeful interaction, with substantive written
practice to ensure students develop in-depth understanding of how English works, and acquire fluency and an
accurate command of all modes of communication. Students’ language learning is best situated in authentic,
real conversations and interactions with their peers and teachers. For this reason we do not produce digital
copies of the student Language Logs. Using printed booklets prevents a default of putting students in front of a
screen, and allows them to engage in partner writing and share visual resources in group interactions.

NIMAS

E.L. Achieve produces all of its own materials and has the ability to produce a NIMAS file of materials for any
eligible student. Currently, our Secondary Constructing Meaning student workbooks are available on the
NIMAC website. Additional resources may be created as needed, based on requests for student materials from
partner districts.

o
2022 EL Achiever ODE Adoption Criteria for English Language Proficiency Instructional Materials Page 12
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Oregon’s English Language Proficiency Standards highlight and amplify the language demands of the Common
Core State Standards (CCSS) that English learners need to gain advanced knowledge of English for academic
achievement. They call out the necessity of providing robust English language instruction throughout the
instructional day — through both a dedicated, targeted ELD block and integration into other content delivery.

. Dedicated English Machematics, Sotial Sudies,
Our research-based and fEdera”y Language Devetopment | English Language Arts Instruction Science, Physicai Education,
compliant Blueprint for Serving | Goat i | Reading Incervention Grade Lavel Arcs
Enalish L hic at ri ht) pevelop solid Linglish language m ‘.A o i ke G ' G’
dation needed to full H gl : Goo : Geal
ng 15 earners (grap Ica rlg ﬁ?l:éa::ﬂ:::i rmhljli‘fl'cii::‘i?s:s \:w[emle]ilcrat:y skills Cor » Achieve grade-level d Achieve grade-level
Outlines both purPOSes for Ia ngu age Teachers Need 5 % udents performing below content sinndards ; content standurds
. . . * Knawledge of students’ lingpistic prade level Teachers Need Teachers Need
instruction. The Systematic ELD needs and EL pedagogy i [Feachers Need ® ‘Tools and knowledge to 1 @ Knnwledge of comtent
I U d I d ® Tools to asscss, plan, and refinc i | Tonls and knowledge assess and tcach skills of being luughl
I ructio nits were develope [l . . © i | todiagnose and Leach reading and writing « Ped al knowled
instructional Unitswere developed | "t LA LI, o
rom E.L. Achieve's comprenensive * ;[ Jgx3ne wentug 5 Knowledge of srudents’ linguisti ds and
f k d p ﬁ | I P gﬁsﬁ;ﬂ%mﬂﬁfs linguistic needs end effective I'ljlmmq:un.nnnal
¥ toctive E. instrocti i ol
ramework and are SpECI ca y £ B Knowledge of students' ;Id:;::; and(S::l‘::—:mﬂ planning and delivery
designed to teach English language as bt | | | linguistic nccds and
i | eflective EL instructional :

its own subject of study (highlighted [ | ovre i e

. that proydes: :

in red box). ' Rakiig
aritten fanguage 1 pe i :
approprat end refevut : Language Instructlon for Content Learming

K
N Cousnteting Meanng i & process (07 jeaching wn;:ql Mnﬁﬁﬁn
o [aeicit mstnenim o o Toghish bemene uy ppdengmnitigand ueing fhe | lap i

Tnsirietion argauged by |
English proficiency lovel

rhat totless s o _onunuym of pecesary (o grad - "MM
lingastic kil P] e Accelerand usstrct that cpursizcs cnsl Timaey dille and cadennt fnsin e
- Bewmming Lmergmg i ] e Aprocess joranalviag fhe boamistic ot of comples exs god ol ] wrifien Tasks
- /nn'rmm'iuw:fl-;r,-.w.udiw A = Teuds 1o omalyze and plun lasgege sosecion (= o b
= ddvasced: Bridging P ] Amgle vpgoasnities for strctied and putposelil tsterson and collabaiation
» Awuiple oppartunities for : ]
structa cd and pusyresetut L

imteractivn i collabainen

o

Critical research-based features of Systematic ELD instruction:
1. Language learning and exploration are squarely in the foreground.

2. Students are grouped by assessed proficiency level for this part of the instructional day. This is determined
by multiple sources, such as state language assessments, analysis of writing samples for vocabulary and
grammatical knowledge (using the E.L. Achieve Learning English as a New Language: A Continuum or
language-focused writing rubric), the Listen for Hallmarks: Verify Systematic ELD Placement, and recorded
observations of oral production.

3. Instruction uses a functional language approach organized around essential purposes for communication.
Language tasks are highly applicable to real-world and academic interactions that students must adroitly
navigate. Instruction draws students’ attention to a variety of aspects of English (e.g., rhythm and cadence,
pronunciation, colloquial expressions, formal and informal registers).

4. An organized method of language instruction is provided to prevent gaps and fill existing gaps in language
knowledge that can hinder students’ achievement of full English proficiency. Instruction follows a
developmental scope and sequence of language skills identified in ELP standards and the Systematic ELD
Handbook.

5. Language is explicitly taught, and instruction emphasizes oral language development through structured,
purposeful interaction, with substantive written practice to ensure students develop in-depth
understanding of how English works, and acquire fluency and an accurate command of all modes of
communication.

rF
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Systematic ELD Units employ a

sound and well-articulated vision of Teacher Support

instruction that clearly:
1. Builds background knowledge.

2. Teaches high-leverage language that | Ido
is applicable to real-life and
grade-level work.

3. Maps strategically with language
objectives that build toward weekly | . (SSSEEEEE AR
and unit goals.

4. Gradually releases responsibility to TgieSiegetics

students (see graphic at right).

5. Consistently moves from abundant You do on your own

oral practice to authentic writing
tasks.

Student Responsibility

Developed over three years, the Systematic ELD Instructional Units are being used in thousands of classrooms
worldwide. Through ongoing relationships with partner district leadership teams, our annual Symposia, and
classroom visits, we have access to extensive information for continual improvement. We maintain a running
log with insights, corrections, and suggestions from our staff as well as teachers and coaches in partner
districts using the units. Prior to reprinting, we update each teacher Unit Curriculum Guide and all student
materials. We share those insights and improvements with our partner districts.

There are many factors that influence whether the use of instructional materials results in student gains,
beginning with the quality of core instruction, shared grade-level and school-wide vision of the essential
elements of effective ELD instruction, clear district expectations for time allocation and appropriate grouping,
adroit adaptation of instruction to meet identified student needs, teacher collaboration to analyze student
work and plan next steps, consistency of administrator support, and so on. Our Promising Results web page
(https://www.elachieve.org/promising—results/) provides information on partner district outcomes.

E.L. Achieve’s implementation tools are designed to assist districts in ptanning for the most efficient use of
resources. To reinforce the implementation of Systematic ELD Instructional Units and to assist in designing
follow-up support sessions, teachers and administrators should complete the online Implementation Survey
each spring. The survey aligns with the Refining Our Practice skills. This information, combined with walk-
through data gathered using the Lesson Observation tool, formative assessments, and student achievement
results, will guide ongoing professional development efforts. A district’s Systematic ELD implementation
plan can be easily updated with this information, providing a road map for the allocation of funds, staff
development, and coaching support for the year ahead.

Research-based approach to professional development

E.L. Achieve distinguishes itself from other professional development and publishing organizations by taking a
system-wide approach. We developed our instructional materials to ensure school systems have a high-quality,
well-designed ELD curriculum to successfully implement the framework we teach. Available research suggests
that the quality of learning is bolstered when district and site administrators set a clear direction by prioritizing

ELD and supporting implementation.

P
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In order to purchase Systematic ELD Instructional Units, teachers participate in multiple days of an institute to
gain a solid vision of instruction and ELD concepts. Site and district administrators are provided with specialized
training and tools to deepen their understanding of quality ELD instruction and learn how to support effective

implementation.
Systematic ELD approach is effective in practice
Anecdotal data about impact on students from coaches and teachers:

“Working on the Ecology unit, there is a lot
of vocabulary to frontload at the beginning.
Once the students have used the vocabulary,

the sentence structures of pros and cons were a “My students love the interactive practice
lot of fun. Students were very good at both the activities and they are always excited

oral language and writing their thoughts using for ELD time because they get to think
‘One positive feature of the bike trails is that..” and talk together. Their oral language :
or ‘Another advantage of the bike trails is that... production skills have improved. |

The videos were so very helpful, so students
could see them in action!” =

“When I met Max he was a 6th grader in an intermediate group, struggling to participate in
an activity generating sentences orally using present and future tense verbs. His sentences
were stilted and vocabulary very limited. Several months later, the group was working on a
culminating assessment task. Using graphic organizers, sentence frames, and charts from
previous lessons as resources, students had to make decisions about how to formulate and
respond to questions. Max wrote using various language patterns flexibly. He confidently
conducted his interview for the class, navigating changing verb tenses, and using sophisticated
vocabulary and various sentence structures as if he had known them all his life! He stood tall

and proud, with a huge grin on his face.

When I asked him how he had learned so much, he explained that the graphic organizers,
picture cards, and posters helped him think about what to say, and the sentence frames, verb
cards, and language charts helped him think of how to say it. The teacher had given students
lots of time to practice talking and writing together using games and fun activities. She showed
them how to use the language during other subjects and encouraged them to try it out.

His teacher commented that Max came to life in ELD - participating and asking questions.
As he had learned to use language more flexibly, he became interested in expanding his
vocabulary to express himself more clearly. He knows how to use the language he’s learned in
ELD to actively participate during other content instruction. He helps others and feels good
about himself. This is a kid who hasn’t had many opportunities, at home or at school, to feel
proud of himself - and now he does!”

Ed
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Anecdotal data about impact on instruction from administrators and teachers:

“Pve been teaching for four years. And I always thought I was a great teacher. But after using Systematic
ELD Unit lessons, it hit me that I could have been doing so much better. I finally understand what good
teaching looks like. T love how you explain things for me and help me understand. Now, I feel like a

great teacher”

“The units have definitely been well received “It wasn't until teachers implemented the E.L.
in our District. Teachers have been able to ' Achieve units that we consistently saw ELD
successfully synthesize the theoretical concepts | lessons that looked like the kind of effective
presented in training sessions with the practical instruction we wanted to see happening in
implementation of the Units in the classroom. Our the classrooms. The demonstration of the

teachers appreciate learning the methodology/
approach of Systematic ELD instruction and then
having the materials to match what they have been

units really increased understanding of the
components of a good ELD lesson. Teachers
were grateful to have the lessons designed for

trained to implement. This is year one of District- them and gained a much clearer understanding |
wide implementation and as the SChOO]. Year is Of lesson Components Such as Structured
coming to an end, I am so impressed with the practice as they implemented the units”

progress we have made!”

P
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The Systematic ELD Instructional Units for K-12 are built on CCS5 and content standards to ensure that topics
and language taught are grade-level appropriate, high leverage, and portable.

English learners practice reading target language and build fluency through the use of text, teacher charts, and
student materials. They also read their own writing and the writing of their peers.

For example, the goal of Unit Five: Ecology:
Our Environment, Grades 3—4, is to ensure
that students gain the language necessary to
report facts and observations. Students research
desert, tundra, coast, and ocean habitats. They
utilize a report template to write informational
paragraphs that explain the adaptations of
plants and animals. They also make and ask
others for predictions to analyze how specific
environmental changes might impact each
habitat.

This unit helps equip English learners with the
language needed to express understanding
about our environment as they strengthen
their proficiency in verbal and written
communication.

Examples of predictions a - et
to analyze how specific '

environmental changes
might impact each habitat:

It looks like somte lypes of
fish are disappearing since
people are overfishing in
the ocean.
Sharks might not be able to =
find enough food since they l' Ticket Out the Door
prey on fish. '
11t fooks like fish and Z /ike 2he cors imq lemplate. IZ /7e/ﬁ5 re
animals can get trapped in
fishing nets if they break See how To eXﬂreSS P/ ideas and I can
and siek into e ecosn. ] choose how I wart 2o Say thenr.
Pelicans might not survive 7
since they won't have Pl e
enough food 10 eat. —
I hthizk it u;f‘u be harderfor || Students are also asked to evaluate the resources used in
sz};;(f:‘; temongh food, | the lessons and how they impact their language learning.
. . | « > . . »
}:ﬁﬂ}:ﬁfﬂfﬁ% b;; | These lessons help build students’ metalinguistic awareness,
people are overfishing. ! increase their ability to use English proficiently, and give

them agency over their own language use.

o
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EL Achieve:

Each unit integrates structured, targeted oral language practice into every lesson, every day, and equips
students to use language flexibly and fluently for a wide range of purposes:

« Deliver oral presentations and have discussions about a variety of grade-appropriate texts, topics, and

experiences.

o Compose thoughts in writing — Student writing demands increase throughout the school year and are

written with grade-level CCSS writing demands in mind.

Example of how writing is
infused into lessons from
Unit Five
Ecology: Our Environment
1-2 ADV

Take Language to Applicatien (You Do Together/You Do On Your Own)

Students do Think, Pair, Write, Share to write what they can say. Groups keep materials from the
previous activity to reference as they write. You should be able to write everything you can say.

L

2.

3.

4.

Look ai the poster card. Think about what you want to write abou! the jungle. Say the
sentences out loud ta yourself.

Tell your elbow partner what you will write. As partners share, distribute a Hipe-off Sentence
Strip and a Dry Erase Marker to each student. Give studenls a paper towel or cloth to use as
an eraser.

Modet the writing before students begin. Show them how to refer back to the sentence strips
and vocabulary cards. When I signal. begin writing. Allow 2-3 minutes for writing.

When you 're done, hold up vour strip so I can check it, Direct students to correct errors. For

example: Nico, you misspefled ieaves. Look at the description card on your table and correct i,

Repeat if time allows. While you seview strips, take notes on your Ongoing Assessment Log.

Cue Card
&

Think

Wipe-off Sentence
Strips
Dry Erase Markers

Ongoing Assessment

Log

Throughout the units, students are taught how to use language for a variety of academic and non-academic
purposes. This broad scope of learning, infused with rigorous practice opportunities, allows them to build the
knowledge and skill to make well-informed choices to successfully meet a wide range of language demands.

The Systematic ELD Instructional Units provide English learners with opportunities for frequent oral and
written interactions to build their language for a range of purposes, such as:

« Exchange ideas and information using language that is proficiency-level appropriate.

In the Virtual Field Trip units, students discuss a setting and tell about the activities they did:

3-4INT

We weren't quiet enough when we were hiking

1-2 ADV

because the deer never came out. B: I saw lots of taxis.

A: Are there taxis where you live?

A: What did you see in the big city?

B: Yes, but there are a lot more in the city.

o Critique, analyze, and respond to peers using language that is proficiency-level appropriate.
Examples are found in Unit Four: Visual and Performing Arts. Students respond to their peers’

performances (K, 3—6) and artwork (1-2) and give each other specific feedback and compliments.

¢ Obtain information from the real world using language that is proficiency-level appropriate.

In Unit Three: How’s the Weather?, kindergarten students ask and answer questions using modal

verbs, and students in grades 5-6 use a range of verb phrases to describe weather conditions.

Kindergarten INT

A: If it’s snowing, what should the kids do?
B: If it’s snowing, they should play in the snow.

5-6 BEG

tomorrow.

It’s hot in the north today. It’s going to be windy

(Late BEG) Today the wind is blowing in the west.

It’s going to snow tonight.

©2022 EL Achf'eve'
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¢ Engage in complex, relevant, and authentic academic tasks.

70

r 4
EL Achieve

Daily, weekly, and unit assessment tasks are created with grade-level standards in mind to ensure
students have ample opportunities to apply the spoken and written language they need to engage in
grade-level content tasks. For example, in Unit Four: Visual and Performing Arts, Grades 5-6, students
give oral presentations on various literary texts/topics and compose several forms of text.

Waeally
Assessment
Task

Students wrile a summary
paragraph.

Sludents write a paragraph
describing the events in WAy
Mosquitoes Buzz in People s
Euqrs and retell it orally using
storytelling techniques.

Students use starytelling
techniques to perform an

analysis of Why Mosquitoes
Buzzin People's Ears.

original retelling and character

Students write an original story
and perform it using storytelling
techmgues.

In addition to the supports provided in the curriculum itself, teachers reference their Systematic ELD
Handbooks and Support Kits for additional resources to design oral and written structured language practice
routines that provide students ample opportunities to use the target language.

Within each lesson, students are required to discuss and share their thinking in structured language practice
throughout the instructional sequence. The following example from Unit Three: How's the Weather?, 3—4
Beginning shows how language objectives in the lessons require that students discuss informational topics on a
daily basis, and lists the structured language practice routines that teachers use to ensure students have ample

opportunities to practice.

| Lesson |

Dally Objective

Students will describe the
weather and activitics they
will do in different weather
conditions. LB students will
use the conjunction se to
connect phrases.

" My Turn, Your Turn,;
Talking Stick with
Spinners; A/B Writing
Partners; Elbow
Partners

Lesson 1

Students will use past tense
verbs to tell what activities
they did in different kinds
of weather. LB students will
use the conjunction so to
connect sentences.

Language Pattern
Song; My Turn, Your
Turn; Talking Stick with
Spinners; Give One, Get
One; Elbow Partners

—

Lesson 3

Students will use past tense
verbs and the adverb then

to talk about activities they
did in iwo kinds of weather.

Language Pattern
Song; My Turn, Your
Turn; Card Game,
Language Logs; Elbow
Partners

—

tesson 4

Students will ask and
answer quesfions about
a trip using location
vocabulary, past tense
verbs, and adjectives to
describe the weather.

Language Pattern
Song; My Turn, Your
Furn; Talking Stick
with Spinners; Lines of
Communication; Elbow
Partners

2022 EL AChrEVE’
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E.L. Achieve’s Systematic ELD units are backward mapped from grade-level-appropriate cognitive tasks and
assessed language proficiency-level needs. The materials and activities support students as they develop an
in-depth metalinguistic understanding of how English works. Students use that knowledge to comprehend
text and accurately express their understanding in ways that are appropriate to the task in writing and oral
presentations. They engage in both formal and informal tasks throughout the course of the curriculum.

The units present instruction that is backward mapped from weekly language goals and teaches high-leverage
language students need to develop English language proficiency. Together, the six units collectively address
the competencies of each English proficiency level as outlined in the Systematic ELD framework. The units are
organized to teach and practice key patterns and functions in standard English with increasingly greater depth
and complexity throughout the year. Each lesson includes clearly stated target language.

The goal of the Healthy Living units, for example, is to build the foundational language necessary to discuss
behaviors, benefits, and impacts of choices related to exercise, hygiene, and food consumption.

At the 3rd and 4th grade level, this unit equips students with the language needed to express understanding
about exercise, nutrition, time management, and reacting to challenging situations as they build their
proficiency in oral and written communication.
Specific target language structures taught include:

o phrasal verbs (keep on trying to, ask for help to, gives you energy to, learn from, complain about)

¢ modal verbs (might, might not, could)

¢ nouns (muscle, cramp, performance, side ache, serving, food group, siblings, tantrum)

e prepositions of time (for half an hour, for 45 minutes, over the weekend, until it gets dark)

e adverbs of time and frequency (every day, daily, regularly)

¢ comparatives and adjectives of states of being (better, more, normal, upset, angry, frustrated)

¢ conjunctions (because, but, or, whenever, although, not only, but also, even though)

These examples demonstrate how 3rd and 4th graders practice generating sentences from simple to complex
using standard English, and show specific structures taught to communicate about the topic of instruction.

3-4 BEG
ed 20

You re mad | Y s When §'m trosteased, it
Jrustrated) mm f“;d{'{,"""’ e Relps to hewr “lidca

. reed Ty mof helpful 1o Srpak. ” It deesn 'Y belp
Don Y stop trping igive sav. {anew vini wobdd be ”A‘t" e Shvans St
up ?.".' walk away. stop wpset,” Nl
playiny) I's helpful w say. There
Yoy fﬂ“'—‘kﬁ”"hf{’ ] ahways next time. ~ [1's mot When I'wani a: quit, itS
break, sk 1o a friend) Melpful to say, ! kncw you Aelpful 1o hewr  Dost grve
Lute Beginning coviddn | do it feould tosed wp!™ 'S nav helpfal 0 bear.
§ kmaw your 're mad (npset I you wast 1o he helpiid You gfame gt That fast
fw: you can say, You JH'\“t'f ﬁ(’lﬂ!\f! me
You down 't have o sy thet bext ~ Pleass dea 't say. B5 T ok for somme timee aloue,
way (give up. walk awary. You can ¥ do it please don T make me fee!
stop srping. stop playing) 1 vou wumd io be helppul. vou bl ;"':”“ moqna | navel
1 ke it's bowrdd Ask for can say. “[h you need some RIS ———
help (Keep plaving irying ahune time” * Please don't B 1 stars cryemy. pleas
Tole @ bowald (wall) You'll sy, I don ¥ went 1 hang don 't make fun of me
fedl bciier aut wizh you M}uﬂm}e_«. e frel
Talk 50 & friead. Vou'W feel fike grang up
benter.
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In Unit Three: How’s the Weather?,
Grades 1-2, students use word
cards and pictures to build the
language they need to describe how
the seasons influence the weather,
the landscape, and actions. Students
learn adjective placement, adverbs
of frequency, contractions, and
conjunctions to describe weather.
The content and topic-vocabulary is
at grade level, so learning is relevant
and meaningful. The structures and
forms are adapted by proficiency so
each student has access to the same
topic while learning increasingly
specific and complex language to
express meaning.

Criteniav 7. Language Complexity

1-2 BEG

By oobd

It 5 wmrmm

I s smmy (clowdy. rainy)
Fall i3 windy.

Latr Bepinning
It « cold tearm s iw the fall.

It 5 summy in the fall
itk windy o the folf
Itk cleudy in she fall
It ki rackny ca the full
& I7 {5 seemetiomey codd

fwarm, windy, simuy.
cloudy, rainy} in the fall.

B u-a«h’;‘f“-” lh,fdl‘
It s somenianes rainy in
he full

s vimetimes windy i
the joll.

Sometimes it clondy in

the falf

13 wonally cool 1a the fall,
Beoe someetiins if ¥ warss.

I1 s wemally clowdy in the
Joll, but semetismes it %
WY,

# It} wonally conf and
sunmy s the foll. b
sty £ Formy
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U tx wsmnily ool o the fall
Sont i wikile 185 hot,
k¥ ngu.ﬂr‘“"*ﬂ,
Buy sommetiones 115 cold.
It s somvetimes ralay in
the full and vemetimen @t ¥
wimdy

It s somptimees clomiy in
the full, Dt seemetiomey 43
saAny

It s wemally samay in Sy
fafl, but wometimes i}k
rainy.

2 Ity usmally covl sad
swnny im the (ol But
SRS T O

In the Language Logs, students are also provided scaffolding for writing using sentence frames:

Unit 3: How’s the Weather?
1-2 INT |

Unit 5: Ecology: Our Environment

A
e e i
« boats it huge kg = wellbe Faperfor ks ¢ 5has 2o pascans cvod 11 i
~ets ok Nod st ;
E 3 e b e N
gt fat orce] Part ol e ek
Purpasy - What o 08 pupaca of s e’
Sedormbiom - W 90 108 e At 10 1ot
* hag ety brevk ¢ somcachmismariic ¢ B UM Y0 R
e ot ardd {end g e ocem the nets 30 chobe
- P — * yme arieh i gt
E WNM ‘
I

o1 e o € e et g Sy

10000

Wk faur

ORI ke 7o ot 1 St o) A 8 S B0
ﬂl@ Preparing to Gonduce en Interview

Tncea Coan

These frames support the oral and written practice of language and allow students to try various ways to
describe weather using accurate English with increasing complexity.

The units use well-organized visuals, templates, and other explicit scaffolds to teach essential vocabulary and
language patterns so students are able to use precise language and take charge of how they communicate.
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UNITS Criteniav 7. Language Complexity
For students to successfully navigate through text (from basic to complex), they need to possess a rich and
varied vocabulary. The words that are taught and practiced in the units become increasingly sophisticated,
growing from vocabulary needed to discuss here-and-now, concrete, observable experiences at the Beginning
levels, to past and future experiences at more Intermediate levels, to events not in students’ experience
and abstractions at the Advanced levels. The taught concepts help to develop students’ comprehension and
proficiency with language on a continuum from general to specific and technical to abstract.

The following examples of slides from Unit Four: Visual and Performing Arts, Grades 1-2 Intermediate,
illustrate how the materials help students build their knowledge of nouns as well as descriptive adjectives.

Review Lesson Three langusage What are your goals? What will you do?

Iwin

Lesson Objecti # - ' i
esson Objective _'z._ B e ‘_g ;:‘ 'l m ‘ .Z".ZT,'LW‘Z";'.,,,

Share and explain a parzanal goal Ay WA

Inspired by the slary.
pired by Y- T b0 your tacfs oS B 3GTeD O 1 we $houls Iwilbe D Lo i e whad | can
s_usme-ummdnm\m “hajestva) bavetere e
Enarrbe. Tl el of the sy 8 8 by oo We villagars
Divacrid wmq plirs (0 5N Probind. tinte ginl i speerd e tine with my brothar
== B - 3horw my tricndy how to shoe
‘*. Loty do Mk Turn, Your furm: Ripple 0 shas XL OF B IWew WY 10 30ive B
o problam
T —— e —_
3 * L LI <
4 Tell what you will be like r . = e _—
% " Tell how you will make it happen 4 "4 Game materials Take it to writing Share your goals
fe eedk it M dot share
1 whl? el my fiend when he oeedk it gl e "”Vf"w”‘"““"‘f’“m"‘"'b"’mm"w dot Now you your gosts out lowd wilh
(:--"0 '. . |-.--. : T | 3, Think 2bDu the mans of 'Y S, everyane in class
Yeam b o 4 ‘ ecm 2. Venle two sentences, jusl the you've been practicing, $it cro83-16pged In 2 whole clazs chedia W wit
achei - - — e u Intha fiest sentance, 1l what you wil be Uke, o arpund Ihe ciecls and &0 you csn {aks Aums.
e : ::cd:ﬁ Wt hate 1w b acond saneance. g an Bcamieof what you randing vou wiibng
> —— s
Raopmte | vtiee & Tomal :: . |.___ o | Example:
m-—tlm\ — Taowm | $tarts, '.']
~n —~ (ol ke exrvy we the tavekes £
s ‘ 1 ol g corvy M 1oill shars oy azlored peks wth frives = - Coqratabona o 1
Team . _l Savaveies ! procuctve wisk of samng

Pictures are available in the Slides, student Language Logs, and cards in the unit box so students can interact
with them in different ways. Throughout the week, students have multiple opportunities to practice and
deepen their understanding of the newly taught language as they apply it to various tasks.

In Unit Four: Ecology: Our Environment, Kindergarten Intermediate, students work with informational text to
build specificity of word and phrase choice by reporting observations about places and animals. They expand
their comprehension of both the meaning and practical application of the language as they are asked to:

Students play “Charades™ Students play “Charades” Students play “Charades™ and | Students sort cards t help
and a board game to tefl each | and a board game 1o tell each | a board game to tell each other | them summarize actions and
other about river animals and | other about tree animals and about pond and park animals | explain what they can do
how to protect them. and how to protect them. individually and as a class Lo

how to protect them.
protect the environment.

P
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Scope of the Curriculum

The Systematic ELD Instructional Units are built on CCSS and content standards to ensure that topics and
language taught are grade- and proficiency-level appropriate. Six broad themes are taught throughout the
year, with each theme divided into three grade-level spans. Each grade-level span unit has a separate version
for each proficiency level. Systematic ELD proficiency levels align with ELP levels:

K 1-2 34 5-6

Levels 1 & 2 (Beginning) v v v v
Levels 3 & 4 (Intermediate) v v v v
Levels 4 & 5 {Advanced) *Addressed in INT v v v

Together, the six units collectively teach the competencies of each English proficiency level as outlined in
the Systematic ELD framework. The units are organized to teach and practice key patterns and functions in
increasingly greater depth and complexity throughout the school year, and for this reason, they should be
taught in sequence.

Teachers have access to Grade Level Maps (example below) and Proficiency Level at a Glance through the
Systematic ELD units web page. These documents show how each unit addresses language learning at the
different proficiency levels. The language functions and grammatical forms that are taught spiral throughout
the units to ensure students receive repeated and varied opportunities to learn and apply the language in oral
and written performance tasks.

H = | £ S TRUCTIOMNAL _ &
:( NITS 5-6 Grade Level Map ELAch|eve
1. The Art of P = . 3. How's the 4. Yisual and 5. Ecology: Our -
Vikis Getting Alang PN E A Weather? Performing Arts Environment Col Ly LR
= Plan forand discuss making | Virtually experience a Trescribe and eport on Collsbursie 1o sralyse Siudy witan problems. Summarize the benefits and
3 positive changes at schaol beach setling found in U.S. weather patterns. and char: i messages anmatyze the advantages and | impacts of exercise, good
and haw to work logether to | grade-level [iterature explain preparations and of African follales and nges of different nutrition, a growth mindset,
§ resclve conflicts, and discuss aclivitics responses 10 the aftermath apply the art of stonytelling | solutions, srd propose 2 and fime management.
=] associated with it of storms. 1o perforin and wrile them. | course of action.
H Detcrmine sualegies for | W.5/6.3 Wrile narratives SCI Causes and cffeels of VPA Collsbaratively create | SS Conduct benefit analysis | H Identify benefies of food
responding to conflicts using cffective technique. different types of severe a performance of corrent events choices, phvsical octivity.
§ 2| W.5/6.3 Weite narratives descriptive details. and clear | weather 1.2 Determine R1.5.9/6.7 Integrate and sleep; monilor progress
< 5% using effective techuique. cvent sequences 5SS U.S. regions/map theme from story details. information to develop a toward a goal
& 23| descriprive details. and clear W.5/6.2 Wrile informative | including how characters coherent understanding of | RI.5.9/6.7 Integrate
g _g 5| eventsequences lexls to cxaminc a topicand | respond to challenges issue information from scveral
g oY canvey information RL.6.3 Describe how .1d Demonsirate texts to write or speak aboul
4 EE characters respond as plal | understanding of multiple the subjecl knowledgeably
2 3% maves toward resolution perspectives
89| [SL Anchur: Engage effectively in a range of conversations (pairs, groups, teacher-led) un grade-level tapics, building on others” ideas and expressing their own clearly.
LAnchors: 1. Apply dge of how ions to diff contexts. 2. Dx ate ¢ of ¢ i 3. Acquire a range of dtomain-spiecific words.
V. pbrases in Q& A: like to. | Present progressive v Present and future (ense v. Present and past lense v. 1o | Adv. (Lanes orz enly for V. phrases in 1*. 2™, and 3
o . don'tlike to +adv. (He is running {it s going to be hotter retell two actions (Moenkey | Bus Rapidd Transiy persoi; practice. fearm how
2 %y | Pron: L he. she, they quickly.) tomorraw.) patticked. He jumped Conj.: or, becuuse 0. improve
Z ¥ 5| Conj: and, or. but Questious with: What + Descriptive phrases: There | arownd) (/ chose BRT becanse Adj. intelligent.
E = z Questions to request iafure + pron. (What is she isfwas 2 Jot of (There isa V. +odj. (The fesson is to be | 1 is fasl. Do you agree complicated. a lot of
i ';vv clarification using: What. doing?) . lot of flooding) carq’ul:) disugree?) » Adv.: every day, better;, also
= Where Can. Will Futre progressive tense Indchnite pron. (Nobedy V. phrases: is/are (not) 2 Conj.: and, but. when
questions with: will said thank youy good idea
™ Maodals to ask for and girc Pogitive/negative Time phrases with Prescatand past tense v and | Opinions with ady. (/s my Ady. and ads. phrases:
b suggestions (Hhat would descriptions (The cliffs comparaiive adj (M5 even v. phrases (Rabbuf realized | opinion. BRTis better thur | better. later, also by
g fa g you change abuuf. 7} were steep und rocky They | hotter than vesterddy) she conld have pone bieyele tracks) ourself
B E 5| Useof can, why (Can you | weren’t safe) Complex sentences {They hersel) Modal v. (Peaple conld Adj.: some. ather, more
E A p | please explain why vaultke | Prep of time were grateful when we Adv: always. never usually | carryomure groceries.) respansible
w E A scrence™) Con; . s0. while, however dopated clothes ad Modal auxiliary v phrases | Adj. (There 13 foo much Phrases to explain is
z Compoand and complex (Thev went exploring white | hlunkels) + prep. traffic and poltutior in when, mcans that vou, is
= with: when ihe tule was iow.) S cityy smportant because
Tag questions { . aren’s Pasl progressitz with: Past tense + supedative adj. | Modal perfect v. phrases Phrases with gerunds Ady. phrascs: by yourself,
you?y when, while (BWhile we (We'vz kad the stormiest (He shonldn't have fried la | +comparative adj. (An with a friend. later
] 3, Complex future tense were walling ) month of the decade) prove himselfto Fox) advantage of BRT s thatit | Complex sentences with
G 28| siatements (Before wecan | Clauses with; where (7's Adv, phrases in present Pas) perfect v. phrases: is faster than driving a car) | conjunctions
E Y & | start aRecycling Club, the type of place where..) perfect statements {The hied + become, forgotten. Prep.: all around, all over. | Proa.: you. herseH, yourself,
B EE we have to, ﬁ_guln ont who Adv: o describe frequency: flooding has baen nyc}: happened instead of themselves
| < wanis io b2 n it) usually, typicaly, wurse than we predicted) | Conditionsl pattern: 1€ Opinicn phrases: | see Phrases to explain: means
Adj. + prep.: impressed generally bad R your pwint, [ think/agree ¢that, can be described a3,
byMmith would (wouldn') have that . another aspect
.
| oo ELACKEVE  Code—51, Spaaking & 1stening 3 Lavguages W Weiling, RL Fe cr; VPA: Visual and Performing Arts; S5: Social Studiex SCE Seience; H: Heallh  wwwielachieveorg

While each proficiency-level unit has a specific and targeted language focus, the content and tasks students
complete are similar across the grade-level span so that students have opportunities to discuss their learning
outside the ELD block.

P
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Leverage existing proficiency in other languages to develop proficiency in English

In Systematic ELD, teachers are supported in leading ELs to use language flexibly and accurately for a wide
range of collaborative purposes and registers in both formal and informal communication.

Excerpt from the Refining Our Practice tool

A teaching skill that is developed throughout
the five-day Systematic ELD Institute and all
follow-up services is metalinguistic awareness.
Teachers are provided with an accompanying
rubric to reflect on and set goals for the
development of this skill, independently and
with their peers.

In the Systematic ELD Teacher Institute, teachers The Role of Primary Languag
re ad a b out h ow to b u i I d fro m th e p ri ma ry I an gu a ge English learners with well-developed literacy skills and vocabulary in their primary language bring a great
deal of applicable knowledge ta language and litaracy devalopment in English, Nearly every teacher of English
H 1 1 learners can altest to the relationship between a student’s primary | and literacy p and
(exa m ples Shown bEIOW) ° Th ey dlscuss I nsntUte the speed and ease with which they learn to use English.
learning and student data with their colleagues According to August et al. 2006}, “there is clear evidence that ‘
tapping into first-language literacy can confer advantages to Vah,;e the language your !
H 1 English-language laarners. They are able ... to provide formal students bring. s park
to recogn 1ze the resources StUdents brlng and to definitions and interprat metaphors, when speaking a second of them. |
. . language. Studies also indicate students are able to take Teachers can and should
capitalize on what students already know and can do. deontoge af cognate relaionships between theirfirst language  leverage students'
and English to understand English words — an impartant precursor primary fanguage sKiils.
to comprehension.” For example:
) ) Because continued expansion of one‘s primary language can u“. ‘“"d“',g‘ed e
'Exccrpt 'from pramate intellectual growth, when students continue to use thelr if;‘f:x::; ":?:::f;“ and
! a2 1A primary language while they are learning English, their conceptual ';E;nm fu,,cn_’; a.z ,“;me Back
S st ..m}l'andbogk understanding continues ta increase. Cognitive development L g.__“; :;r'ncr; o
_.y : . AR AT b is not language dependent; learning in the primary language gmhps'r_{ nh_c-“;‘ G ek
- VIR L T g supports language, literacy, and contant learning in English. they fave gieancd. Thrs can be
ﬁrk‘ﬁ wrgad!ers done orallv of i1 writing.
0200 £ Achieve Systematic ELD: The Whal auaf Why of Systematic ELD 15

When appropriate, the instructional units also provide guidance about how and when to encourage cross-
language study. For example:

Close the Lesson B

Homework []

Try to watch the news in English and in the language you speak at home. Pay attention to the language the
newscasters use to greet the audience and introduce themselves. Be ready to discuss the ways people formally
introduce themselves in different countries.

However, because they know their students, teachers should take charge of incorporating this type of study
whenever it is relevant and useful. Students can regularly take home their Language Logs and discuss concepts
in English, as well as their home language(s).

P
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Systematic ELD Instructional Materials and Resources

Materials development is always driven by the needs of our partner districts. No product is ever static, and we
regularly update and improve our products.

Every teacher participating in Systematic ELD training receives:

e Support Kit for Structured Interactive Practice — A class set of generic materials that can be used in
multiple ways to facilitate productive and engaging whole-class, small-group, and partner language
interactions during Systematic ELD (and throughout the day). The list of contents can be found here:
https://www.elachieve.org/product/e-l-achieve-primary-k-2-support-kit/

e Systematic ELD Instructional Units — Each unit includes a teacher Curriculum Guide with tabs for: 1) Unit

EL Achieve

Overview and Assessment; 2) Weekly Summary pages with lessons in an easy-to-read two-page spread
that follows a clear instructional sequence with an Open, Teach, Practice, Take to Application, and Close,
plus a column with materials for each part of the lesson; 3) Weekly Assessment Tasks; 4) daily Ongoing
Assessment Log with key language use listed; and 5) Re-teaching Planner.

The units include Slides for each lesson, student Language Logs, and materials for whole-class
instruction, such as posters and read-alouds. They also contain unit-specific materials for interactive
language practice, such as picture cards, vocabulary cards, readings, and a myriad of tools to engage
students in thinking, listening, talking, reading, and writing using the language they are learning.

e Access to Systematic ELD Participant Website

= Unit Resources, including: PDFs of picture cards, vocabulary cards, and other visuals used in the lessons
to project or share in other ways; student handouts; Blackline Masters; Unit Assessments.

= Online Learning Center to revisit processes and deepen application of lesson implementation,
independently or with others.

- Newsletters and Blogs for extended opportunities to further explore relevant topics.

Effective Teaching Approaches and Lesson Design

Each unit begins with a
Unit Overview to provide
teachers with the big
picture of the unit.

They can use it to
understand what they
will be teaching, but also
to begin to think about
how the teaching within
the unit links to students’
other content learning
throughout the day.

.

How the work bridges
o other content areas

Functional l':::z"‘g‘
language helps celens
teachers make

What you
will teach  —>'he goal of the Virtual Fi
* past tenses. Thev use adjectives of \
when events take place. Students eam to ask and unswer questions

Systematic ELD Unit Overview

The topics are the same
across proficiency levels
within a grade span.The
language changes, but ail

cagnitive work.

Unit 2: Viatuae FieLd Trip = City DESTINATION

Unkt Goal ‘hat they visited and saw on their vitua) field trip to a ety

|_7T1|L umt equips sredents with the language needed to describe 3 physical seating and 14k abou the actions that are specific w a place. The acquisition of this
language knowledge particularly supports English language arts and social studies content standards The lesson narative gives (cachers a daily road map of how

10 focus cuch lessan as well as what they can expest students ta accomplish.

= Deseribe the physical
ultributes of a place —
6.13

* Relell actions and
events —6.21

= Retell actions and
cvents ~G.21

students engage In similar

gusge (o deseribe and retell experiences. Studenis deseribe nchions in the present and
¥ use sequence words, prepositions of tme, and the conjunclion when (o describe
how. why, who, what, and when as related 15 a person or event. They also talk about

= Describe the actions of
people —6.12

= Compars and cnnt

Topics build background knowledge essential to becoming
ccessful students and understanding American cuttura] contexcs.

o uctions —6.47 G
ELD work in i — " - . i
other parts of Tople Desenbing the city A museum vigil Watching a porsde l::ln:c; to visit and community
Jents’ day. elpers

Is ailored to
each English
proficiency
level and builds
from one unic

# Topic-specific nuunz

= “fopic-specific adjectives.
urluding adjectives of
queptity and comparalives

® Prosent tense slatements

® Paut lunse guestions aod
respanscs

= Topic-specific nows
® Past lense verbs and action
phrases

» Prepasilions of time

= Topic-specific nows
= Past tense verbs and oution
phrases

= Adjectives and descriplive
phrases
= Sequence words

© Topic-specitic nouns

= Ask and answer questions
with: why. bow, wha,
what_ when

* Preseql teuss verbs and
action phrases

= Responses with
conjunction: when

to the next. ]
T Weekly
Assessment
Task

Students work in A8
Partners 1o talk and write
about the lhings they

see in the city and how
the city is different from

Students czeete o four-panel
posler zboul thei wip on the
subway and to the musewt,

Students creale a poster telling
about Iher trip to Lhe parade.

where they live,

Each unit includes four weekly assessment tasks (ha(J

culminate in a formal end-of-unit assessment.

Students use Lines of
Cammuenication to talk sbout
places in the city and write
about community helpers.

Unlt Wrap-up

1. OverBow ~ finish
lessons from
previous weeks,
il lessons have
1equired more
than one duy to
complete.

2. Review kay
language patterns
using favonte
activilies

3. Unit Assexsment

Use Unit Assessment
resules to:
« Re-teach. as needed
= Estend by adding
vocalulary o
leamed potiems and
adapling activities.
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rFJ
EL Achiever

Each week begins with a Weekly Summary (example at

5

is ma) ds irom the weekly lsngt
devoted to the asscssmenl Lask, The one-pags Akekly Summary has four scelions:

I, Narrative summary of the week's wark

This week irudenns kearn fo wse aovns,
P el wp o e ity Deseibe physic

<ontrasl actions - 6.17)

1ask, Each week consisls of four lessons end & setsion

Jives, 10d past 1ene stalemenia Lo describe tha places Grey sce during their virtual
« plaer - 6.12). ta where they live (Compare and

= useful in lingusge arts and social studies loarming.

2. Dally Objectiva to guide instruction

tesson3 Lobian 0

|DeBy Objectiva

3. Voeabulary and Grammatieal Forms (Brick and Mortar) — the target “hinguage tools” needad 10 meex
the objacdva
Vocabutary and Grammatical Forms

The fows etsoas cokminets i ek s 0 /B Parvers 10 131k and wreite abos the
B ey s the i i v e 5 o GHTerets Trom where hey (o

It i importand Fo widy cange v Besibility ish y e, Laaming
© ibw » plaze bolp how a cetting i ples 305 dios okl s

Suadents wil use topic- Smdents will use topi Smdam-illakand Swéants wall askand
i md
gritemamd | aliommnd | e of the lesson to student talk.
the ity in present e ¢y in purt temse sabmmvents. | city wning topiapesilic they tive waitg topic-
stabenents, vecabulary snd adjectives | specibe voesbulary nd
of quantiny! comparstive edjadives.

saisy, rd, yollov, gy The Pty
Presail taus salewienty

sith, L ses, Ther ivare,
The, fare

4. Functional Language Patterns ~ what studants wi learn 1o s2y and write
Punctionsl Langusge l;mﬂu

4 sme bicycler on she wrocsy, | § ymw abig paré. 90w sowe big apuriments.

Topie-specife noves oy, | Nom Grn Lesaon One, itnmoummd | Topicapecit .
hekdge srertn aiipeatl, | phus frestadion, firo trock, | stjectives roma Losswrs. | from previaua essans °
eighborhond. peaple. paice siation. police cur. | Cme aad Two Compacaiva sfictive
upertments, baikiings. farmer's market Pl | agttacs quentions and | () i, b, lshoes
:‘!““:-bﬂ“ . “:;, arage s wich. Whal did neiske

ses skyserapers, eafba | Topiompecific ajosties | you ses, Fsam r——
gl o |ombasenOee Adjestive snd deacriptive | How is the big sity different

ai Past witke of quanti frum where walive?

273 o8 of quanti
tig b8, by, erusded, | e paw, There wasimere, | alatf, e, Acszof | Whatis difforent aboun 2

Fsou cars, buses, and bikes i he bz | A g cir

nthe iy The ciy & moiry! m-ln nmwjnu/u ciy? &fferent from where

4 3ee p grey bridgeeith salv. There were peophe Peewa Lot ofiul] we Gve”

carron it tuyrg frod. Shyserepers o the cin. iﬁ@mb—m,
i oy

7 seepclims tasis, s 3 fire s1cdion, Fsrwais L B The buildiags arecalics

Thesrenaecmicd | Thaewaereife ot ;zf:” g Zj;w_a{-

There @aiei ey ek o the gz, s et nf T 1 s diffrent aboat

buitdings 1 the €5y The srecss e e 'J": bt e spartoaonts e o0 "

There e big spertmenss. | nihe i T:‘:e-uuﬂ peliom taxis. ,,,,,,,g,.‘" -

There ara peosle walisng | buddings inthe city. Thare | cim : d

i s iy e oy | were g s P S | A AN At cbens students.
Lok ot alltheprafhie’ The potve sean wartuy [ theposiceen e

Lesson Two
Objecve; Studunts will usa copic vecabulary (LB - and canlunctians) ¢ tell how thay ar athers cn
Aght gorms.

L Je b

Lesd studemls in 2 diacussion of
wuage i impactant, Revicn amgutge &y polsting s o pictry smd | from Lesson Dac

why!
aking: Wm)um,w. What hoppencd? np.2
e r ing S e gt o ppen e ‘g ol
- S BT

Now let's ask the quesnow about suneone olse. s avk: Hov con s fight garme? Bs reipond:
Wash her furt She can worh har fFoit.
LB = S5 curn wash der frult before shu eats &
cst. Cimilue Ure rouline to praction with the ather ssensrior.

Cve Card

Round One ~ Respoad wh: J,
1. Line One. wsk the person staning aeross from yus

How can - fight germit? -
2. Point low picturs aa the chart and modela reapousc. Line Ta, fell your partner how you will -
Jight germr Line Two chorally rospaods:
Wt = fruit L - e sy e g Tt .
3. Ifsindent trers give a thirabaup. 1 Use froguage is incoreet,

Cur Card

e word
Phat. ke { coms 10 thred, 4]l 2 whot 2 questian ends
vetth. TAGLt right = a gue tion mark’
How it amathor quetion word. Tody you wifl sk euch
ather fow Jut e figh germa. Practica o
quastion yrith differeat pronouat inserted.
Hew can yox tshe, he) gkt gams?

Puojettho chart. To begin. Supbyoal he e qerion
quesshons (hat bagem Wik

prtnees halp s corredt it oL e e e ‘cuntimue the process fos the
remaiming pistures.
Aflsr L Tnabas ag to o, switch rales.
Roand Two - Respond with; she, der. Ae, hiz
Repeat the process deasnbed above, butdus time, hai < siudeats tel) whal happeacd 1o & Uead
Tell studenis which proaoun (6 use i cach nuesiion

Remind tadets o st speniiate body smguage s e fise ot anior. inderns’languags | Ongaing Assessment
Lop

Handou, p. 21

Each Systematic ELD lesson is a two-page spread (see
below). The lessons follow a specific lesson architecture
that incorporates the gradual release of responsibility
throughout and sets up teachers to dedicate at least 50%

Pt s e v o comsrmtion gt o Spinners

ke gy conint, Lad studect 1 36ing o oo

e o ucaird ey e ok Gy ey o morc on Mode proper o intonation, ) .

§ 2 body Lsguage drougho e Additsoua| exemples

Respond asing verys and promwans (LB - s3d copjonctions) Blleicomtor il

Whier comenue ks you n questiai, kou Aave 10 Bwer ) ox woil i be pulite. B o s medte L

st e 2t the ablen, desipasic A/B Parmmers Wibey weon e cup dcagmato ;ARO[ A o can e fight L Tosm Gng rpins the s el on . Using e pronaue, e o hecally ks Teim .

2rul 3 B grauy. Late Hegianiog paticms ace indicaied cathe chart widh  sur. perms? e ”""”""")’"f&ht ) Dey brase Markers

I necded. review provumess  you did in Lesson Uss. B it 3 Torn TroLoaka st the handout 20d decides on 1 ciacio to s ou, They peetzad i wast they | Hipe-f Sentemee

pr e

Lste Brgiunlag students we ons Luefe v, and e I'-,-lr Begining hands 3nd then el Sreipr F

when they do cach 26ton. As you discuss s, cxplain haw the conjuncii She can wash her 3 Tears (Imo students wark together o wrikc 3 s6Menes o1 their 2:6ip bared on Team Town's Erasenn ;
3 otder the two sclions in the vemtenss: bl e she snct asntamicne 3

| Display We ustrow of the char. O wuy 10 A penzs s ta wash yous haads, Foar wiash your e e % 1B wFi ) 5
B by with warm water nd 9009, (Fash your howns ofler o use the butimom. Hash sour handy o “;w,’:_"",,m Wash ruy Yasds 11 ¢an wasn wy bands before |k 3
e permee? A ek, B ler's respondl, Woeh y e | 22 2, - s e -

f—cﬁ ::«‘:u::-; I:a:; Z;:;T:I’.r{' curs ::n" " mv:: 1 ';r':g qu.i:' ;,’.ma M2 can weach Qi 3. Wheo Gaiched wriling. Team On andorels bold up thewr swip and tead it akewsd mgethes

4nd stimic. Sueiich rolen md repeat. grapes ind camuts 5. Tearo sentinuse lo switch 1okes unii everyonc his had the oppartuity 16 prlomines and wTiie

Now Fetask the question cbari somecm e, A ek How cae he fight gerins? Bs ssspond: Hore e el senenced shout ot least Riq sscmarios,

¥ kiu . » ' She can wask ke As tmudents clioralis vespoud, wilk sround and rscud th¢ir langusge produstion oo Y0u Ongoing | Onpoing Asscrmment

Wik Mt rancs +ie com vousl Als bt opple hefare e y 3 i 1o pit e séviem in 2 Gieudly 8d couviacing may. Lag
L0~ o commanh b et e 003 LB -1 com sk e St i S s | et *
Rk J et pae avue e
Dislay tho s coe o e hatAncer ey rnﬁﬂlqawnlnrmluu.vjmuhfm\mr sesen [ bave aciones g T T A A
‘hat might be on the . A3,k me: Fiow ¢ 3 a» FRht proms? | wose. whrt v con o b sty olchy dond Fuhe gorms
A ccho. B, Jer¥ responl. Wurh wy frui. LB~ 2 con wash w fouit befare L et o s ko snd | carmcover myp wouth Now fen’ chans abart wes 10 51 heulthy-aomd sufe Have studeats march i place and repest 38 | Somg charl,p 13

tnizmie, Switch roks and ispeal. when 136

you chaal versos 12 of (e “Hielth 30d Safety Sound 7" from the song chart. p. 13.

left). This page outlines the teaching, lesson by lesson, for
the week/section. All of the lessons are backward mapped
from the weekly/section assessment task.

Each plan lays out a vision of what effective instruction
looks and sounds like. The lessons include several voices:

* The italiciz'eqi text is the t'eaehie'f"s-v_c;ic-é;w'i{h' suggested
ways to mode! and explain points of language use. This
is not a script. Each teacher must make instruction
their own and apply their unique skills a@ﬂ talents
in developing authentic, trusting relanconlshlps with

Lok at alt thuze 11! repenrle . » . R . 1 i
C o aliier. ~ ’“5:;’:‘:,;‘2,::"::1“;;&2&“;“.1;”2‘:“ j ¢ Finally — and importantly — there is the student voice,

as shown in examples.

o
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In addition to the Curriculum Guide, teachers also have access to lesson slides. There is a slide deck to
accompany every lesson, including additional slides to set up a structure for preparing students for Weekly and

Unit Assessments.

The slides are intentionally animated to allow teachers to introduce teaching points one by one and to solicit
and validate student input along the way.

Slides are accessed through our password-protected website and are editable once teachers save a copy to
their own Google Drive.

Beginning Proficiency Level MyDive > - > 2VimulFedTip > UnieZVirusl Feid Tip. KBEG = 31

Nare 1

o

B tesson stides VETK GG Und Aspesaend Day | 45

Each kesson includas a 20t of shides thet i intentionally anmatad to unfeld and budd fnguage tsching points 3T G UK Afpemmmest, Dy 214

the Th visual supgroet for  you maodet srid thay
practice o-ally or take notes

VFIRKSMG &

VFTKBEGWIL2 2L

To stoess the shdes, go 1o U view-ony Congle Stidas and “Maka u copy” on your Google Drive:
VETXEEOWI L3 &

‘it il Trip - Kitudargarcen Beginning - Sisies VETKBEGWI La st

.
VITKIEG W1 L 2
I wnit risceriss and handouts "
VFTRUEAWILY &%

[- ] Tools snd

VITXMAW2 (2

VIXKEW2LI B

vrTXaRCW2Ld I

vFIKeSaWILe 2

Each unit also includes a student Language Log. These are ready-
made, interactive notebooks to jot notes, draft writing, and reference
word banks, graphic organizers, and language patterns during
lessons. Students can easily consult their Language Logs as they
apply the language they are learning and accurately complete daily
and weekly tasks.

wIkpRaWIL) 4

VTARGWILE 2

WEXBEGWILY 4

VFTRRED WL 43

VETKBETWILS S5

KRG WL A

VFTRREI WAL AL

VEYRBGS WHLT S

Because they are cumulative throughout a Systematic ELD unit, the
logs help students compose effective written pieces as part of the | o e
unit assessment.

The Language Logs become a customized speaking- and writing-support guide for each student to access

throughout the instructional day. Their real power is that they help students take charge of their own learning
and gain confidence in their language choices. When sent home, they are also a tool to keep students’ families

in the loop about the language they are learning.

VETRSEG WAL 3%

oOpgo o 0o b0Oo000000CoCeaQaQaobdeoan

tessonTwo

Lasson Dna . Dezoibe
Objective: what you ses on the farm.

§ Objecttv: Tellwhat you see on the tarm. [ Whatda ou ceeamthe 122
é = ||

e e
o 28
Sing 5o the tune of Tive Wheds on the Bus” .ﬁ L, ‘
Thon bt ) W et il e G EWAE AN Rosead whe o
Tea bk rmiid B e lnim

i A
What 80 vou see an the faxn? : o
| [ —
g g, -

€ D1

i
3

| ‘What Is on the farm?

*up Koo

Thare fsbemuse

Thersiaa iraces;

There ks it

B e otz At

T ga (4 St

Fs
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Informing Stakeholders

Upon request, we provide a letter for teachers to send home to families in English, Spanish, and Vietnamese.
As we gather other translations of the document, we add them to our collection and share as needed.

7 Danh cho Phy huynh va Gla dioh: N6t VE Systematic £LO sLAchEwe Danh cho Phy huyih v3 Gia dinh: N&i Vi Systernatic 2LD £ Adiee
Por Parents and Abaut Sy ELD eLAdieve e —— - —
e Muc tidu cla Systematic ELD13 gi? Mug Ll eia Systemuife 20K gl?
What is tha purpose of Systematic ELD T - » . Cio ma by Act mp b bum, oo thid s Tilh o0 stz hox €57 ol ¥ T phe mp Cic e kor Ash g biag Gt 0 hayd 131 an, B¢ sk, 1im
ol T ot of atgvag e They Feas Eagleh fom talking with Erbends, teadisg books, g e i S i
i a ot of onthnir ova. In i i ) i g e s up M. o bl 72 Ack o e vef sgter ik 19 wlad 60 dymp 1. Do viy cic o €3 boc $1 ti 7 Bis1 Ask ogV ST
Tokos dbuut ot by hunciag § b '-:um'n--.n-y-wm-yumuu- Al m‘“‘“‘:”““’""“":“’"i**:““;w- i g o (8 nho.1 w3 68 ML 670 R b ol sbe ke & oy,
i - 5 S b sl Do Yoo, E. Sbo | 5 ks gido rita piimg 3 ¥ 0chc SV b v ) i ik ; boe i . ’ S i vito il .
wm.mmmk.-ﬂﬁfsﬂfﬂm . e e b e o e H LR TN TS ﬁﬁﬁ%ﬁ'ﬂ*ﬁff&nﬁnwu Dbyt i
i 4, et fro Pl wéngtichy Ac.
topic md whal they real abous . Asd 1 d wr . To p <l v 3. psth Syptemati i .
45 i, srwbencs . rw g oo of Enplich. 7 g dhas cho k&:m-ﬁﬁ'«—ig‘m‘vuh Gon G, g g wibr: Mot bich m;ﬁﬁﬂ%ﬁmﬁﬁ-ﬂﬁgﬁ?ﬁﬁ-*&ﬁ Sk a0
e e fer 1315 220 gy phl i Sing Aok cing sboch B 2ol og o e vine it vy By ko op Aok iy bk g 12 0 o oo ik Vi
dari ; cm o pgme ey Toe paose e R A S VI S At S o oo s e KoLy e A2 i s 5 b 44t e
oo gl ot m v ien lk:rad, o LR v wbrha i gy s Ty e oo f iy as e bk i bk hegbac
Pz Ry Con 63 m gi trong thifl gian < ELD? Can LI PAm gl trong thid
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Ongoing and embedded professional development materials

Through whole-group learning, collaborative practice, and individual application, teachers discover how to
constructively build their students’ language competence.

The Systematic ELD Handbook serves as ongoing professional development, beyond the initial five-day teacher
institute. It provides a research-based framework and vision of instruction, along with plenty of practical tools
to make best use of the Systematic ELD curriculum.

Teachers also have access to our Online Learning Center through our password-protected website.

The Systematic ELD Observation/Self- i £l LeSson OB ervation/Selfrenastion
|

reflection tool outlines the components of
quality instruction. It can be used during e —re U—

Observer School Teacher Grade ELD Level

% N [ Timain/ |Gpen the Lessan [4-6 min) (3 Engage by actively kistening or participati 2 Ag: i vd s/
classroom walk-throughs or observations, s, | vomnte smi PR
as a self-check during planning, and for [ e W e SRS ue=n hangunp st gyl o sk 3 Topleocabuary i)
’ Tesch the tangurge - ) BofWe Da (S-15 min.) O Whole group (£cha; song/chant, ste.} £} Languaga patterns (martar|

reflection after instruction with a teamor | O Gty st saof aratlanginge | O S pros i Sk Rle Pl ) | e

O Adapts pacr/rompledty for student needs. | O Partners [Think-Pair-Shore; Give One, Get One; | 1 cards with wards ar sentence patterns

? i 3 Music Appointments, etc.)

on one’s own. Practics nd Apply~We DofYou Do flS-23 mind | | oo O Picturesjreska

O Clearly and succinctly explains task N O Takidng Chips

3 Successhuly practice targe knguage, arally
f 5 Monltars student-to-student practice andin print {ss appliceble) O] Baard/fcard games
O Provides relevant, respactful feedback O Self-assess (seflect on pracess or leaming)

Ciasa the Lessen (3-5 minutes)
£ Reviewa objective; cannects to res! Iife

Comments

[ Lesson observation [ Sell-reftection {Cade aX that apply: 1 = No evidente; 2 = Some evidence; 3 = fvidence; 4 - Exteraive evidence}
(0 Walk-through {Note in and aut times. Check or tally observed items,)
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The Refining Our Practice tool maps six sl Systematic ELD: Refining Qur Practice )
Ski”S Wlth measura ble areas Of growth. The gm Implementing the Teaching Skills of Systematic ELC et Achieve
skills are intentionally sequenced. Skills four
through six build upon the proficiencies of
the first three. With administrative support,
grade-level teams can map goals across
the academic year and agree upon periods
of study for improving specific aspects of
Systematic ELD instruction. il
w2015 i 2620 11 ACHPNE i sowsciachiers srg
Reting O Praciie Re m There is a corresponding self-assessment
2. Oral Language Production rubric for each of the key skills of the
o i e bt e Refining Our Practice tool. Each rubric
e, % . < T — unpacks the competencies that make
el [ortton el et (ool | erd 208 up that skill so teachers can focus on
group,and partner ta dedicate adequate 1o dedicaze adsquate 5 e to dedicate sequence to dedicate . " . .
B e iiter | vins by acrrinbele. | Sdcquce e or Ldenince ome for improving one aspect of instruction at a
et sl | rrane ™ e s e || kg areirsto . . . .
e ik prucsce pracac time. Competencies are defined at varying
e oot [Frbreiorielill | iiatdrebur Ml v e gt [l levels of implementation. This helps teams
elwl%lhnguue erw_uslmmnsﬂr:u a;dln;::zl‘:‘im hl;w i: ::f:;ns how it I:tis 0 :;d"::(f‘:jl?:'hewul:ds . . :
s S gepupeer’ [l e st e ens S and/or individual teachers discuss where
oeeil oo ol I ot Tl I v they are and set tangible goals for growth.
# Docs not exphinute | Expectations for use for use ol time and » Seus expectations
of ime or materials of time and materizls materials for sz of time and
» Srudeats do notyer may bevigea = Surdencs meva in and materials
| know rovuncs  Students cannot yer at of routines with = Students seamlessly
mave \n1e rouunes limived delays move in and out of
| Independeraly routnes
D. Buld accaunubility | Stwdents are ot held Students sre sometmes | Students are often held | Every inweracdon hax
into interacton accountable for shanng. held accountable for accounsble for sharing | budtin sccountabitiy
routines the fanpiage they practice | shanng thelanguage they | the linguage they for students vo share te
with peers practce with peers first | pracuce with peers first | language they practice
onlly, then in wnting. 13 orliy.then in writng.as | with pasrs first orally.
appropate approgriate :J'v\;(;i: mun;, o

These teacher development support materials — Refining Our Practice map, Refining Our Practice rubric for
each skill, and Systematic ELD Observation/Self-reflection tool — work together as an organized approach for
refining instructional practice in Systematic ELD.

There is continuous development and refinement of classroom tools that are consistently shared with partner
district leadership teams and on E.L. Achieve’s participant website. Professional development support is found
on the website as well, including webinars and videos of planning, instruction, debriefing, and analysis of
student assessment.

7
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Concrete Training Support and Needs-Specific Tools

Our five-day teacher institutes are spread out over time so that teachers have the opportunity to try out new
learning, share insights and experiences, reflect on student progress, and deepen their learning in chunks. This
plan-teach-reflect cycle ensures teachers are treated as learners and vastly increases their chances for steady
improvement and success in classroom practice.

This in-depth training in the effective use of Systematic ELD Instructional Units is coupled with three days of
support for instructional leaders to equip them with knowledge and skills to recognize what to lock for during
Systematic ELD instruction, strategies for identifying next steps to build teacher expertise — and resources to do
so — and ways of managing grouping and other logistics, including teacher collaboration time. They also learn
about Systematic ELD Unit Assessment systems to be able to track how well students are progressing along the
continuum of language proficiency.

Capacity-Building Model

This capacity-building approach is carefully designed to help every educator in the system succeed.

Our organization cultivates the development of district leadership by training and certifying leaders with the
expectation that districts will take charge of their own initiatives.

Districts develop a solid team of district leaders —administrators and coaches, as well as certified leaders and
presenters who will be equipped to lead the initiative. Following certification, leaders enjoy ongoing learning
via E.L. Achieve’s broad network of experts from across the country.

This not only is a tremendous cost saving to districts but also allows districts to tailor their services and
supports based on assessed teacher needs.

Shared Vision — and a Plan of Action
We have learned that to successfully carry out any district initiative, district and site administrators must
have a clear vision of instruction and a concrete plan of action. Knowing how to assess school site readiness,
communicate expectations, and facilitate professional dialogue are critical to launching and sustaining a
vigorous reform initiative. E.L. Achieve helps build a solid vision of instruction so district leaders can gain new
skills and strengthen what’s already working.
In addition to being equipped with high-quality, ongoing professional development for teachers and well-
designed, student-centered instructional materials, it is essential that school leaders understand the role
of language in academic achievement. Educators need a clear and confident approach to support language
development in students. The approach needs to be understood and supported at all levels of the system:
classroom, site, and district.

o Teachers deserve support to address students’ language needs. They need knowledge, skills, and tools

to provide effective language instruction that meets and challenges students at respective |evels.

e Site administrators need support to establish processes that ensure English learners receive adequate
and appropriate language instruction.

e District leaders need tools to design and support implementation of effective English learner programs.

No matter how effective the school site staff and administrators, without the support of an effective system,
strong student achievement is limited to pockets of excellence. Because of this, E.L. Achieve works in
partnership with school districts. Our approach is not about quick fixes. It is focused on system-wide, mission-
driven, long-term collaborative planning and implementation. We employ a district capacity-building model
that initially provides intensive services, support, and guidance, while preparing district, school, and teacher
leaders to take charge of their improvement process.

P
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lesson.

Structured language practice routines are embedded into each

lesson to ensure that students:

e Internalize new language patterns, grammatical forms, S A
and topic vocabulary through practice in engaging and

supportive settings.

« Interact with and listen to their peers to share and build

. . . Prastice Wurkwfﬂnlxh_ﬁvel! « Organize interactions for purpeseful » Practice language with
understanding based on their personal experiences. DR oy g vy s s
Comtext differeat ways * Move xmong groups i hoooc lesraing = Collaborste with pess
. e and provide needed support 1o complets task
e Learn about the behaviors and norms expected of them . byt g
to communicate and interact effectively. e ) e -
. . . . . m;: ;.;wm:mm;.; naxpmmmconm{y _.m"dm':;m.y
s Are confident in their voice and are self-motivated to e o 5 s g
i i i i mn, 4« Collect evidence vi eamni and ectivities, 1o
contribute to discussions, in and out of school. o (o, oot v log Toke  SomPEE
Qut the Door) » Take il roaponsibility
for their leaming
Whole-group and small-group materials are provided in the PN oo et oot Lo o n disusogwbaishey » Refirtum irun
Lascon  the lsarng bave learned learming

unit and the Systematic ELD Support Kit. Using routines such L * Makerupwtiov agup cu
as A/B Partners, Dice Games, and Compass Appointments,

Criteniav 10. Student Engagement

As evidenced in our lesson architecture (at right), students
have a role and responsibility throughout each Systematic ELD
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EL Achieve

Elemerts & Parpose Teacher's Rac & Responsiility Students’ Roie &

Pacing Responsibilry

Opentha St the slape: fora » Spark incerest in Jesson toplcwith video,  ® Actively linen
Lesson socsessiul lesaon read-eloud. song. semarie, etc. « Participatc i
i Stlc the cbjective = Activaic prior knowledge or bnk 1o  Share current
previons leaming Taowledge
* Briefly explain whe stadends will leam
and why it mabers
Teschthe  Show how English © Toach m the ahjeaiive = Activcly lisen and
Lamgusge  works snd cogage + Model dleath " pormicipate
i ly — use think-alouds to
forthe  sindents in puided show your thinking * Take notey
¢ Show how lenguage works using » Ask teacher and pects
scalence consirvetion ckans, word for claitieanioe and
$-1§ min banks, and oiber visuels tespoad 1o questions
® Practice alongsidc
(c.g., My Turn. Yoar Turs, Ecko) Izxcher amd othens

& Notice the sccuracy of students” Langunge
s they iry it cut - then adjust 1aching a9

= Ensurc wholc-class guided practice
c needed

® Tel how they can use it
ia other places

everyday life

students are given multiple opportunities to organize and
share their thinking and rehearse the language they will be

called upon to apply in written tasks.
Examples:

In Unit One: The Art of Getting Along, Grades 1-2,
students practice checking in with their peers and
communicating about their feelings.

Lines of Commuaication A/B Partners

B hokds up T pick. 4 o8¢,

gk haw your Inpnd feei:
B € yox deat? few ot 60387

In Unit Five: Ecology: Our Environment, Grades 5-6,
students act as city planners and research ways to
solve problems and present their findings.

» — . ——
* »*® Describe a solution ® _* Descrlbe a solution
£ -
e i T ~
B - _ R—

D U e g Thaty sk s b
o gy are et Doy car fabe Ut o dore
|4 ey iy MMt g

thee leell, s 11 B i
7 am ye 2o 1 Py (o 2 ot
L | RS =
= B ==
VD 250 NCOUIP theyTe 7y ing mesn B Phyw Tieww wed Fuoas jopmd B s
Pravrers 4 St vobed. Player Taea siarie Racard Tan
s w & 15 16 &
) L egel — o - ) o
Give advice s e Use what you learned . Take it to writing = o'% " Numbered Heads Together
= —
Shane your folings pro masoe, with Thh CIRAR. 2 - 0 Rumber oW -
ol shoutd aha as i It fovkmag? Yo £ s Joered questni s p a prarism m:m“:uhml -tym::m = M-:;:;"W'P'W :
B b e
i,‘.‘.‘*"“’:‘,fé‘" Yers €31 2200 BE30e vl 30me S rappenad. i
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advieed | Beizmoonth o pork s ansdbin 2 fre o nlom ¥ » Ty irc.ondl o gk 11 ek bap © e v o mdpar l
fameaons ket T |1 2eops At tree tem ey 10 s s hop o md e | » s st e, o 3ot 20w o e m i

Lessons serve as a solid instructional base. Teachers can use what they know about their students to augment
or replace visuals and frame lessons in ways that relate meaningfully to students’ lived experiences.
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Criteniov 10. Student Engagement

For English learners to meet the demands of the Oregon State Standards, they must be given explicit
instruction in and ample opportunities to learn the foundational English needed to acquire academic language.
Lessons in the K-6 Systematic ELD Instructional Units were designed with careful consideration of the
quantity, structure, and density of speech, and to promote student engagement with a variety of sentence
types and language registers. For example:
e Three units are built on informational text and topics (The Art of Getting Along, Ecology: Our Environment,
and Healthy Living), and three are built on literary text and topics (Virtual Field Trip, How’s the Weather?
and Visual and Performing Arts). Students engage in a range of both formal and informal oral and written
tasks.

» In Weekly and Unit Assessments, students use the language they have learned and practiced to complete

performance tasks. The examples below provide a sampling of the type and range of tasks:

Themes

1. The Art of
Getting Along

5-6 BEG |

2. Virtual Field Trip

3. How's the
Weather?

4. Visual and
Performing Arts

5. Ecology: Our
Environment

6. Healthy Living

Interview a partner and
report to the group; lead a
directed drawing activity;
act out invitations;
negotiate solutions.

Write a descriptive
paragraph; create a
four-panel poster;
write a dialogue; retell
experiences.

Answer interview
questions; describe

the weather; produce a
staryboard report; conduct
an ioterview.

Write and perform
summary paragraphs;
perform an original
retelling and character
analysis of the story.

Discuss, write, and share
an expository paragraph;
present information and
cite evidence; create a
poster presentation.

Give a presentation; write
a healthy brain skit, an
expository paragraph about
time management, and a
summary paragraph.

Unit

1ents

Write and conduct an
interview; write and
perform a role-play; create
a poster presentation;
write a mini book.

Write a paragraph; create
a four-panel poster;
conduct interviews; play
a board game to retell
experiences.

Answer interview
questions; play a board
game to describe the
weather; produce a
storyhoard report.

Write/perform using
storytelling techniques;
perform an original
retelling and character
analysis of the story.

Wirite and share an
expository paragraph;
present information and
cite evidence.

Give a presentation; write
a healthy brain skit, an
expository paragraph about
time management, and a
summary paragraph.

| Take Language to Application (You Do Togethertfou Do OnYour Own)
Now vou'fl show me what you know in writing, You'll use two or three food cards io write two
senzences.

e English learners are taught to compose thoughts
in writing. Student writing demands increase
throughout the school year and are written with
grade-level CCSS writing demands in mind. At right is
an example of how writing is infused into lessons.

Distribute a Tieket Qus the Poor to cach student. Keep the sentence strips and chasts posted for
reference. Think alond s you write on the projector or whiteboard to provide a model of the work
vou expect students 1o produce. Be sure ta show how you use the charts us a support for writing
grammatically correct sentences.

[ Vot o e Ower [ o~
T e tichen s hexithy. Cating onkies
i : e carrgls end calary helps
s e &ling 2hips dontn 13

Choose two or three 2x2 Foad Cards. Write on your
Ticket Qut the Door to show off whut you can do on
your own.

« Learning is organized around essential purposes for
communication, including using evidence, supporting
claims, and giving reasons. For example, see the

As students write, walk around and read their
responses. Provide corrective feedback as needed.
Students should be expeeted to spell any words that arc
on the chart correctly.

highlighted functions across the grade spans for Unit
Two: Virtual Field Trip at the Beginning level of English proficiency.

K BEG 1~2 BEG 3-4 BEG 5-6 BEG
VArtually experience 2 Describe a city setting | Virtually experience a Virtually experience a |
v fanm setting found in found in literture and | snowy setting found in beach setting found in
Shs grade-level literature discuss the things people grade-level literature and grade-level literature and
and discuss the activities and community workers | | discuss the activities that discuss the activities that
associated with it. | | dothere. | | are associated with it. are associated with it.
[ o Describe the physical = Describe places = Describe attributes of a -
ol attributes of a place » Retell actions/events in place & Describe physical
&k = Make and report chronological order = Describefretell actions attributes of a place
a,—ﬁ' observations ® Describe actions = Tell how long an event » Describe actions
E E = Describe locations of = Describe physical happened = Discuss or create a plan
objects in space characteristics = Comparc and contrast [ * Compare and contrast
| [ actions

This range of tasks continues throughout the sequence of the Systematic ELD Instructional Units.
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Oregon English Language Proficiency Adoption Criteria

ODE Baseline Criteria (Non-negotiable) Individual Rating Sheet--Scores

The following five criteria serve as a baseline for all instructional material review in Oregon.

Scoring: Rate each criterion as Sufficient (Y) or Insufficient (N).
e A quality indicator with a solid dot must be present for a criterion to score Sufficient; if any quality indicator is inadequate or
absent, score the criterion Insufficient.
o A descriptor with a hollow dot provides additional context and need not be fully present to mark a criterion Sufficient.
Materials must score Sufficient in all five baseline criteria in order to be recommended for adoption in Oregon.

O Approach is educationally sound in theory and effective in practice.

Criterion Quality Indicators Score
Materials adhere to the ideals described in ODE’s Equity Stance.
Equity o Materials use language/pictures/graphics/media that affirm diverse identities. Y/N
o Materials use strengths-based, positive language and portrayals.
Students are provided with consistent opportunities to demonstrate knowledge and skills.
Materials present a balanced assessment system, including formative, interim, and summative
elements, using a variety of methods and modes.
Assessment ) ) \ ) . . . . Y/ N
Assessment system is clearly aligned to instruction and includes editable and aligned rubrics,
scoring guidelines, etc.
Assessment system ensures students receive frequent and constructive feedback.
Aligned to Materials are aligned to English Language Proficiency standards. Y /N
standards - B
Materials provide scaffolding and learning supports for students from special populations such as
. .. Newcomers, Students with Interrupted Formal Education, Long-Term English Learners, students
Differentiation, .. e . . o
ot experiencing disabilities, and students identified as TAG.
accessibility, . _ . . .
. Learning activities and assessments are rigorous, complex, diverse, and accessible to all students. Y/ N
and learning N e . ) . .
subports Materials include modifications and enrichment learning tasks for all students, including students
PP performing above or below their grade level.
Materials are accessible online for teachers and students. -
Instructional approach supported by evidence-based research.
Research-based PP PP y Y /N

Meets all baseline criteria

Y/N




Oregon English Language Proficiency Adoption Criteria

ODE Baseline Criteria (Non-negotiable) Individual Rating Sheet--Comments
This individual rating sheet is a too! to help organize your thoughts and will not be viewed by publishers.

The following five criteria serve as a baseline for all instructional material review in Oregon.

Tips for High-Quality Feedback:
e Feedback should be clear, criteria-based, evidence-based, and actionable.

o Evidence should be specific, relevant, and sufficient.
Example

Regarding criteria 4, the materials do not include modifications and enrichment learning tasks for students performing below grade
level. Enrichment learning tasks need to either provide scaffolding that is more extensive, include modifications for students

performing below grade level, or preferably both. An example of where modifications are provided for students performing above
grade level, but not for students performing below grade level, can be found on page 136 of the text.

Criterion Comments

Equity

Assessment

Aligned to
standards

Differentiation,
accessibility,
and learning

supports

Research-based
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Oregon English Language Proficiency Adoption Criteria

English Language Proficiency Content & Pedagogy Criteria Individual Rating Sheet--Scores

The following five criteria are specific to English Language Proficiency content and pedagogy.

Scoring: Rate each criterion from 1-3, based on the presence of listed quality indicators.

\ 1. Unsatisfactory: At least half of the listed quality indicators are EITHER missing OR improperly/insufficiently implemented.
2. Satisfactory: At least half of the listed quality indicators are present AND properly/sufficiently implemented.
3. Exceeds: ALL of the listed quality indicators are present AND of high quality impiementation.

After assigning a numeric score to each criterion, add up the scores for all five criteria. Material must score a combined total of 10

or higher to be recommended for adoption in Oregon. A total score of 14 or 15 awards the materials an Exemplary descriptor. The

Exemplary descriptor does not impact the State Board of Education’s recommendation, but will be visible to districts reviewing

state-approved materials.

Criterion Quality Indicators Score
e Learning activities span the four interconnected domains of Reading, Writing, Listening, and Speaking
Language and emphasize an interactive approach. 123
Domains e Provides opportunities for communicative interactions of varying formality, varying complexity, and
for a variety of authentic purposes.
Language e Includes range of communication from basic to complex. 193
Complexity | @ Activities are grade-band appropriate, age appropriate, and academically and linguistically challenging.
Language e Accounts for the presence of all proficiency levels within the grade band. 123
Proficiency | @ Helps students leverage existing proficiency in other languages to develop proficiency in English.
e Materials are user-friendly, accessible, and practical for use by teachers and students of diverse
backgrounds, knowledge, skill, and experience.
Teacher o Includes' scaffolding for s?tL.JFlents of varying English proficiency to engage in both receptive and
| support productive language activities. 123
O Contains strategies for informing all stakeholders, including students, parents, or caregivers about
the program and suggestions for how they can help support student progress and achievement.
Includes ongoing and embedded professional development materials.
Student Materials offer authentic, culturally and linguistically responsive, engaging, and meaningful student- 123
Engagement centered activities with practical applications. -
Total Score (10+ qualifies; 14+ awards Exemplary descriptor)
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Oregon English Language Proficiency Adoption Criteria

English Language Proficiency Content & Pedagogy Criteria Individual Rating Sheet--Comments
This individual rating sheet is a tool for you to organize your thoughts and will not be viewed by publishers.

The following five criteria are specific to English Language Proficiency content and pedagogy.

| Tips for High-Quality Feedback:
o Feedback should be clear, criteria-based, evidence-based, and actionable.
0 Evidence should be specific, relevant, and sufficient.
Example ’
Regarding criteria 2, complex vocabulary is presented at too rapid a pace, with insufficient scaffolding. Materials need to either
slow the pace of vocabulary presentation, provide more extensive scaffolding, or preferably both. An example of complex language
being present at too rapid of pace can be found on page 86 of the textbook.

Criterion Comments

Language
Domains

Language
Complexity

Teacher Support

Student
Engagement

Language
Proficiency
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Membership

Cindy McGinnis, Elementary ELD Teacher

Charlotte Vidrio, Secondary ELD Teacher

Fernando Lemus Ramirez, Bilingual Education Assistant
Maria Lopez-Solis, Bilingual Education Assistant

Todd Baughman, Whole Child Administrator
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Copyright: Individual components may carry different copyright dates. We have kits that range
from 2-6ish years old, and we have access to online resources. The current Systematic ELD
program has been updated over time. E.L. Achieve's current website reflects revisions made in
2026, and the current digital platform and materials were updated in 2024. However, there is
not a single published copyright date for the entire Systematic ELD curriculum because
individual handbooks, instructional units, and digital resources may have different copyright
years. The teacher handbook and instructional units currently being sold are the latest editions

available in 2026.

Accessibility Conformance Report for the Systematic ELD Web Materials:

EL Achieve Systematic ELD digital materials are for educator use; student instructional
materials are not digital. Therefore, they do not provide Accessibility Conformance Report
(ACR/VPAT) for the digital materials or confirmation of WCAG 2.1 AA conformance.

EL Achieve is the sole source provider and self-publisher of Systematic ELD curriculum, and the
materials do not have ISBN numbers. The curriculum is a tool for EL Achieve professional
development and is not distributed through publishing companies. Product codes for each unit

are linked here for reference:
ttps://docs. spreadsheets/d/1yRk1fgZ 4 iinURNvkbNQOkipAgSAdmMvou

aledit?gid=1390664910#qid=1390664910
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Dallas School District 2

Code: JHCAAHCB
Adopted: 7/24/18
Revised/Readopted: 5/08/23; 12/09/24
Orig. Code: JHCA/THCB

Immunization, and-School Sports Participation, Concussions and Other Brain
Injuries™*

Immunization

Proof of immunization must be presented at the time of initial enrollment' in school or within 30 days of
transfer to the district in accordance with Oregon law. Proof consists of a signed Certificate of
Immunization Status form documenting either evidence of immunization, a religious, philosophical beliefs
and/or medical exemption or immunity documentation.?

Students who are not in compliance with state immunization requirements may be excluded from
school during state-designated exclusion periods as required by law.

Homeless students and students in foster care shall not be denied immediate enrollment due to lack
of immunization records and shall be afforded protections consistent with state and federal law,
including the McKinney-Vento Homeless Assistance Act.

School Sports Participation

A student participating in extracurricular sports in grades 79 through 12 is required to submit to an
appropriate School Sports Pre-Participation Examination® prior to their initial participation in a related
district program. The form* is to be completed and signed by a parent or guardlan giving permission for
the student to participate and be signed by a medical provider authorized by law® who has examined and
evaluated the student. The completed form(s) must be returned to the school office.

! The district shall immediately enroll a student experiencing houselessness in the school selected even if the student is unable to
produce records normally required for enrollment.

2 Documentation requirements for exemptions are outlined in ORS 433.267.

3 The requlred form is available at , a copy may ‘be obtained from athe school office;Athletic Office—on-the-athletic-online
or frem-www.osaa.oreg form generated by the medlcal provider may be used,if it meefs requirements « of law
in OAR 581-021-0041 -

* The form may be used in either a hard copy or electronic format.

5 This physical examination must be conducted by a physician possessing an unrestricted license to practice medicine, a licensed
naturopathic physician, a licensed physician assistant, a licensed nurse practitioner or a licensed chiropractic physician who has
clinical training and experience in detecting cardiopulmonary diseases and defects.

Immunization; ard-School Sports Participation; ,ngncuss'ions and Other Brain
Injuries** — JHCAAHCB
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A student who is subsequently diagnosed with a significant illness or has had a major surgery is required
to have a physical examination prior to further participation.

A student who continues to participate in extracurricular sports in grades 7 through 12 shall be required to
complete a sports examination once every two years, thereafter.

Concussions and Other Brain Injuries

A student who exhibits signs, symptoms or behaviors consistent with a concussion following an observed
or suspected blow to the head or body, or who has been diagnosed with a concussion will not be allowed
to participate in any athletic event or training on that day, unless an athletic trainer licensed by the Board
of Athletic Trainers or a physician licensed pursuant to ORS 677.100 - 677.228 has determined the student
has not suffered a concussion.® Except as allowed above, a student excluded for concussion reasons will
not be allowed to return to participate in an athletic event or training until the following three conditions
have been met:

1.  Itis not the same day as the student exhibited signs, symptoms or behaviors, experienced a blow to
the head or body, or was diagnosed with a concussion;

2. The student no longer exhibits signs, symptoms or behaviors consistent with a concussion; and
3. The student has received a medical release form from a health care professional’.

Upon receipt of written notification® from a parent or guardian that a student has been diagnosed with a
concussion or other brain injury by a health care professional and that accommodations are being
requested, the district shall follow all procedures developed by the Oregon Department of Education
(ODE) to develop and implement an immediate and temporary accommodation plan.’ Written notice is not
required for the district to begin following concussion protocols.

Any accommodations Wlll Be communicated to the parent or guarcﬁan, to aﬁ teacilers who proviae
instruction to the student and to other employees who have regular responsibilities for the student’s
supervision or health."

Accommodations will be in effect no later than 10 school days after the written notification is received by
the district and will be reviewed as needed, but no later than every two months:A-—student-whe-continuesto

6 For more information regarding medical releases for students in grades 9-12, see OSAA rules.

7 “Health care professional” includes a chiropractic physician, a naturopathic physician, a psychologist, a physical therapist, an
occupational therapist, a physician assistant or a nurse practitioner who is licensed or registered under the laws of Oregon.

& “riften notification” means a written notice from a parent or guardian, supported by medical documentation from a health
care professional, informing the district that they are requesting an accommodation for a student who has been diagnosed with a
concussion or other brain injury by a health care professional.

¥ The district must use the sample form developed by ODE [add link when available] or a district form that includes all required
content.

16 ncluding, but not fimited to, school nurses, counselors, physical education teachers, coaches, athietic trainers and staff
supervision recess or other physical activities:

Immunization] and-School Sports Participation, Concussions and Other Brain
Injuries** — JHCAAJHCB
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END OF POLICY

Legal Reference(s):

ORS 326.580 ORS 433.235 - 433.280 OAR 333-050-0010 - 050-0120
ORS 336.479 OAR 581-021-0041

ORS 336.485 - ORS-336.490 OAR 333-019-0010 AR 381-021-3007

McKinney-Vento Homeless Assistance Act, Subtitle VII-B, reauthorized by Title IX-A of the Every Student Succeeds Act, 42

U.S.C. §§11431-11435 (2018).
Family Educational Rights and Privacy Act of 1974, 20 U.S.C. § 1232g (2018); Family Educational Rights and Privacy, 34

C.F.R. Part 99 (2024).
House Bill 3007 (2025)

Immunization} and-School Sports Participation, Concussions and Other Brain
Injuries™** — JHCAJHCB
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OSBA Sample District Policy

KNA

Immigration Enforcement on District Property
The district cg with state and federal law, including Oregon Revised Statute (ORS) 180.805 and
5 s policy and accompanying administrative regulation KNA-AR(1) — Interactions
with Immigral hforcement when responding to requests from federal immigration authorities
regarding immigration enforcement. Absent a judicially authorized warrant or court order, district staff
must not allow federal immigration authorities access to the district’s records or facilities not open to the
public for the purposes of immigration enforcement and must verify the validity of any warrant or court
order involving immigratigi rcement presented to them by federal immigration authorities to ensure it
is judicially authorized. H $ of judicial and administrative warrants and subpoenas can be found in
the Oregon Attorney Gene Nlodel Public School Policies.! The superintendent or designee must
review and approve any response to a request involving immigration enforcement. The district will
provide ongoing training to designated staff to ensure compliance with this policy.

ident handbook and on the district’s website. The district will
encral’s Model Public School Policies and this policy and
fis are provided to staff.

This policy will be made available in
ensure a copy of the Oregon Attorne
accompanying administrative regulati

Designation of Primary Point of Contact

The Whole Child Administrator is the primary podfif tact for coordinating interactions with federal
immigration authorities occurring in the district. ole Child Administrator is the “immigration
liaison”. The Director of Teaching and Learning s erve as an alternative point of contact during the
immigration liaison’s absence or unavailability. The Assistant Superintendent is the “alternate immigration

liaison”.

The immigration liaison’s responsibilities include:

1. Serving as the district’s representative during encounters with federal immigration authorities;

2. Confirming when federal immigration authorities have entered school property for immigration
enforcement purposes; Frrom——

3. Ensuring federal immigration authorities engaging in enforcement *;_,: itie
notice of relevant district policies: JO/IGBAB — Education Records/R
Disabilities, JOA — Directory Information, JOB — Personally Identifiable Information and this

policy;

! https://www.doj.state.or.us/wp-content/uploads/2026/06/Attorney-Generals-Model-Public-School-Policies-in-Compliance-
with-SB-1538.pdf

R7/26 | SL Immigration Enforcement on District Property — KNA
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4.  Assisting staff in performing their duties in response to immigration enforcement efforts, including
ensurmg compliance with all district policies and procedures related to interactions with federal
~almigration authorities and immigration enforcement efforts;

e
Reviewing and responding to requests from federal immigration authorities, in coordination with,
and under the direction of, the superintendent or designee;

the district’s compliance with lawful immigration enforcement efforts in a manner that

6.  Facilitating
Lynnct essarily disrupt the school environment or invade the privacy of students, staff, or

7.  Providing notice as required in this policy when a federal immigration authority has been confirmed
to have entered school property for immigration enforcement.

Required Notice

When a federal immigratiSafiéhority is reported to have entered school property for the purpose of

immigration enforcement the immigration liaison shall confirm whether federal immigration authorities
have entered school property for immigration enforcement and when confirmed, shall provide notice as
follows:

1. Notice must be provided to:

a.  Students who attend the school where the federal immigration authority is confirmed to be on
school property for immigration enforcement and who are in grades 6 and above;

b.  Parents or guardians of students attendingsthe school where the federal immigration authority
is confirmed to be on school propertyl gration enforcement;

c.  Staff of the school where the federal tion authority is confirmed to be on school
property for immigration enforcement;

d.  Community-based service providers that have requested to receive notice when a federal
immigration authority is confirmed to be on school property for immigration enforcement.
Community-based service providers can request tg@é€ive such notifications by contacting the
immigration liaison at the district office. -

2. Notice must include:

a.  The general location of the federal immigration authority; and

b.  Whether classes or school operations were affected by the pres
authority. Districts may include resources available to those
enforcement actions.

¢of the federal immigration
ted by immigration

3.  Notice must not disclose:

a. Personally identifiable information; or

b.  Other information that may not be legally disclosed. 7

c.  Other information when the disclosure may threaten the health or safety of
the district or is prohibited by a court order.

*nts or staff of

The required notice will be provided as expediently as possible using ParentSquare.

R7/26 | SL Immigration Enforcement on District Property — KNA
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Unless otherwise prohibited by law or court order, the district will make reasonable efforts to provide
notice to a student, or to the parent of guardian of a student, when the district has provided information
rdl@fédito the student to a federal immigration authority.

Except when required by a judicially authorized warrant, subpoena, or order, Oregon law prohibits the
district from disclosing protected information to federal immigration authorities for the purpose of

2. Workplace or hours of work;

3. School or school hqgs n

4.  Contact informatioridngliiding telephone number, electronic mail address or social media account
information,;

5. Known associates or relatives; and

6.  Date, time or location of the p earings, proceedings or appointments with a public body that

are not matters of public record

Oregon law also prohibits sharing any of the above information about a person’s relatives or known
associates with federal authorities for immigration enforcement purposes.

gr disclosing citizenship or immigration status or
iftless one of the following exceptions applies:

Oregon law generally prohibits the district from s
country of birth information? that the district collett

1.  The disclosure is required by state or federal law (other than federal immigration law);

2. The disclosure is required by a judicially authorized waffané@rder, or subpoena;

3. The information being shared with a person concerns oriy person or their dependents; or

4.  The information is aggregated and not personally identifiable.

In addition to the prohibitions described above, federal and state laws mak drds and information
related to students confidential and permit disclosure only in limited circumstafices. The district’s policies
with respect to student records can be found in Board policies JO/IGBAB®dtcation Records/Records of
Students with Disabilities, JOA — Directory Information and JOB — Personally Identifiable Information.
To ensure compliance with applicable federal and state law, the district’s staff shall not disclose any

school records or information to federal immigration authorities except as provided i : policies.

2 Citizenship or immigration status or country of birth information is any information concerning:
1.  Where a person was born; or
2. Whether a person is a citizen of the United States; or
3. Whether a person has lawful authority to be present in the United States.

R7/26 | SL Immigration Enforcement on District Property — KNA
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Staff must also maintain the confidentiality of school records and other information about students, staff,
and volunteers when communicating with other students, parents, or community members about
tation enforcement activities involving students, staff, or volunteers of the district or occurring on
Pproperty. Staff should direct anyone with questions about immigration enforcement activities

0 ing on district property to the immigration liaison.

Training

The district o¥ide the immigration liaison and alternate immigration liaison with training as follows:
1.  The traipthg\gdust include information on the requirements of House Bill 4079 (2026), any

applicable model policies published by the Attorney General, and this policy; and

2. The training must be provided at the time of designation and at least once every two years thereafter.

Upon the adoption of thi d not less than once every two years thereafter, the district will provide
training to all current distrieliSEa1f of one hour or more regarding federal and state laws, and the district’s
policies, relating to interacting with federal immigration authorities and responding to immigration
enforcement efforts. The district will provide the required training to all new staff within 30 days of
beginning employment.

END OF POLICY
Legal Reference(s):
ORS 180.810 ORS 181.826 AN

ORS 180.805 OAR 581-021-33!

Family Educational Rights and Privacy Act of 1974, 20 U.S.C.*
C.F.R. Part 99 (2017).

Senate Bill 1538 (2026).

Senate Bill 1594 (2026).

House Bill 4079 (2026).

Oregon Attorney General’s K12 School Model Policy

R7/26 | SL Immigration Enforcement on District Property — KNA
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OSBA Sampile District Administrative Regulation

i KNA-AR(1)
R eviewed:

Interactions with Immigration Enforcement

The Whole Cwministrator is designated as the “immigration liaison.”

1. Staff, c £ 01 and volunteers shall adhere to all district policies when interacting with federal
immigration authorities and the following administrative regulations:

a.

HR 7/26 | SL

Unless expressly authorized by the superintendent or designee, or by the immigration liaison
on behalf of tWintendent or designee, staff shall not:

(1) Providew immigration authorities with records or information about students, staff,
or volunteers;

(2) Confirm whether a student, staff member, or volunteer is present or make the student,
staff member, or volunteer available;

(3) Allow access to no areas of the district’s facilities or property;

(4) Sign documents pr by federal immigration authorities; or

(5) Give consent to any##migration enforcement action.

Staff may not interfere with lawful immigration enforcement actions or physically obstruct
federal immigration authorities in any manner. However, staff should immediately report to
the immigration liaison if they observé Any| rebnduct or enforcement activities by federal
immigration authorities that violate stzﬁ T ‘f’éderal law, or district policies, or that otherwise
present a security threat or potential daniger to students, staff, volunteers, or visitors.

Staff who receive a request related to immigration enforcement must immediately notify the
immigration liaison. The immigration liaison is responsible for interacting with the federal
immigration authorities until the matter is concludedson the federal immigration authorities
have been referred to the superintendent or designesipm.
The immigration liaison or alternate immigration liaison should meet the federal immigration
authorities at the school door or other area designated by the superintendent or designee for
this purpose.

The immigration liaison shall provide federal immigration authorities with a copy of this
policy and explain that school staff are required to follow thes@Steps in this policy. The
immigration liaison should inform the immigration authorltleEchool staff must contact
the office of the superintendent or designee for guidance befo iding access to school
facilities, records, or other information.

The immigration liaison should direct another staff member to contact the superintendent or
designee while the immigration liaison remains with the federal immigratign.authorities.

The immigration liaison must document the request from federal immigrafﬁeﬁ @iithorities to the
fullest extent possible under the circumstances. At a minimum, the documﬁtdtwn shall
include the following information, if available:

(1)  The name, badge number, and agency of the law enforcement officer making the
request;

Interactions with Immigration Enforcement — KNA-AR
1-4
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(2) The number of officers present;

(3) Time, date, and location of the request;

(4) The nature of the request;

(5) The source of authority for the request, including whether the request is administratively
or judicially authorized;

(6) Whether the request requires an immediate response;

(7)  The identification of witnesses present; and

(8), .pr the encounter concluded.

Thq‘lmmlgratlon liaison shall direct another staff member to transmit copies, photos, or other
déeunientation provided by federal immigration authorities to the superintendent or designee,
along with other information documented pursuant to this policy. The superintendent or
designee must approve any response to a law enforcement request related to immigration
enforcement aggpe 0 Vlded in Section 3 of this administrative regulation.

i

2. Determination of V@hdug! ‘of Judicial Warrant or Order

a.

If presented with a warrant or order by federal immigration authorities, the immigration liaison
shall verify the validity of the warrant or order by determining whether the warrant or order is
judicially authorized. An @i strative warrant or other legal process that has not been
authorized by a judicial o oes not authorize the district to provide law enforcement with
access to records or info ion, or facilities for purposes of immigration enforcement.

A judicially authorized warrant or order contains the following key features:

(1) A caption, near the top of the domeqt identifying the court that issued the order
(typically the federal district coli#f fofthe District of Oregon);

(2) A signature block, near the end @ﬁ;&h&ﬂocument including the name of the person who
signed the order, and identifying that individual as a judge, magistrate, clerk of court, or
other person signing on behalf of a judge or magistrate, and the date of the signature; and

(3) Anindication that the warrant or order has not rgpired.

-

Examples of warrants and subpoenas are available 1iilie Attorney General’s model policies!.

\;: ibr

The immigration liaison shall notify the superintendent or designee of the warrant or order and

whether the warrant or order appears on its face to be judicially authorized.

The immigration liaison should request a copy of the warrant or order and transmit a copy of

the warrant or order for review by the superintendent or desig nee, o o—lr legal counsel.

The superintendent or designee shall make the final determin: al [rﬁ"égardmg the validity of any

warrant or court order and whether, and to what extent, federal i gration will have access to

district records or information, or facilities. If the superintendent or designee is uncertain as to
the validity or scope of the warrant or order, the superintendent or designee should
immediately consult legal counsel or a statewide or regional education orgamization.

N

3. Approval of Response by Superintendent v

!https://www.doj.state.or.us/wp-content/uploads/2026/06/ Attorney-Generals-Model-Public-School-Policies-in-Compliance-
with-SB-1538.pdf

HR 7/26 | SL
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a.  The immigration liaison shall notify the superintendent or designee of a request related to
immigration enforcement prior to responding to the request. The superintendent or designee
will only honor requests from immigration enforcement officers or other agencies enforcing
federal immigration laws if the request is judicially authorized. If the superintendent or
designee is uncertain as to the lawfulness or scope of the request, the superintendent or
designee should immediately consult legal counsel or a statewide or regional education
organization prior to approving a response.

b.  Ifthe superintendent or designee determines that a response is not authorized by a judicial
subpogena issued as part of a court proceeding or by another compulsory court-issued legal
pro@“ Sy such as a warrant, the superintendent or designee shall direct the immigration liaison
to'declirte the request.

Upon direction of the superintendent or designee, the immigration liaison shall decline the
request, refer t eral immigration enforcement authorities to the superintendent or
designee, and¥quil that they leave the premises.

it

The imigratigﬁ"'ﬁ'Qfson shall ensure that the information documented pursuant to this
administrative regulation is submitted to the Oregon Criminal Justice Commission as provided
in ORS 181A.826.

T A

c.  Ifthe request is accompa a subpoena, warrant, or order that appears on its face to be
judicially authorized, the $berintendent or designee must review and approve the immigration
liaison of district’s response to the request.

The superintendent or designee shall ensure that the district’s response provides no greater
access to records or information, or fauﬂiﬁ’?& than that required by the subpoena, warrant, or
order. .

d.  If the request involves a warrant that api;eérs to be valid and authorizes the arrest of a
particular person, the superintendent shall direct the immigration liaison to request that the
arrest be conducted in a manner that is the least disruptive to the school environment and to the
person’s wellbeing, which may include bringing t@?'ﬁ’ﬂﬁestee to the federal immigration

authorities. B )

4. School-Sponsored Events

If federal immigration authorities appear at a school-sponsored event open to the general public
(e.g., field trip, athletic event, band event), staff should document t ervations, notify the
immigration liaison and follow any guidance provided by the immi liaison. When alerted to
the presence of federal immigration authorities at a school-sponsor t, the immigration liaison
shall notify the superintendent or designee.

5. School Transportation/Buses —

e it

i
If federal immigration authorities request to board a school bus or other vehicle ﬁg._w _(;! rtation, the
driver should ask them to wait outside the bus/vehicle, close the doors, and imniediately call the
immigration liaison and follow any guidance provided by the immigration liaison. The immigration
liaison shall notify the superintendent or designee and coordinate an approved response as outlined
in this policy. '

HR 7/26 | SL Interactions with Immigration Enforcement — KNA-AR
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6. Volunteers

e district will determine which volunteers need to receive training or materials regarding this
ministrative regulation.

HR 7/26 | SL Interactions with Immigration Enforcement — KNA-AR
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Dallas School District No. 2
Board of Directors
2026—-2027 Board Goals

Adopted at the Regular Board Meeting July 6, 2026

Purpose. The Dallas School District Board of Directors establishes the following governance
goals for the 2026-2027 school year. These goals are intended to guide the Board's
governance work, strengthen accountability, and support continuous improvement across
the district.

Goal 1: Strengthen Board Monitoring of Student Outcomes and

Accountability

Goal Statement. The Board of Directors will establish and maintain a disciplined
monitoring framework for student academic performance, implementation of state
accountability measures, and the district's financial health. The Board will use consistent
data to guide governance decisions, monitor progress over time, and identify concerns
early.

Board Action Steps

e Adopt a consistent reporting format for district academic performance, including STAR
assessment results and common benchmark data, for regular Board review.

e Establish a defined set of Board-level leading indicators aligned with Oregon
Department of Education accountability requirements, including Senate Bill 141
implementation metrics.

e Continue regular financial monitoring through monthly financial reports highlighting
significant trends, risks, and areas requiring Board attention.

¢ Promote a culture of accountability by ensuring significant performance or financial
concerns are identified, discussed openly, and accompanied by administrative action
plans.

Goal 2: Strengthen Community Engagement and Transparency

Goal Statement. The Board of Directors will foster open, transparent, and meaningful
communication with the community while encouraging public trust through clear
governance practices and active engagement.
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Board Action Steps

e Communicate Board priorities, decisions, and governance actions in clear, accessible
language.

¢ Promote transparency by openly acknowledging district challenges while
communicating progress toward solutions.

e Identify and participate in meaningful community engagement opportunities
throughout the school year to strengthen relationships with students, families, staff, and
community partners.

Goal 3: Advance City-District Collaboration and Legislative Advocacy

Goal Statement. The Board of Directors will strengthen collaborative relationships with the
City of Dallas and other governmental partners to advance shared priorities, advocate for
students, and improve community outcomes.

Board Action Steps

¢ Develop and maintain shared goals through regular collaboration with City leadership.

¢ Coordinate advocacy efforts with local and state partners on issues affecting public
education and the Dallas community.

e Support collaborative projects that improve student safety, community infrastructure,
and quality of life, including Safe Routes to Schools and similar initiatives where
appropriate.
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