
District Comprehensive Evidence-Based Reading Plan

Annually, school districts must develop a Comprehensive Evidence-Based Reading Plan (CERP) that outlines the

components of the district's comprehensive system of reading instruction. In order to assist districts, the Florida

Department of Education (Department) has developed the format below for district reading plans. Districts may

utilize the Department's format or an alternative developed by the district. The CERP must be approved by the

governing board or authority prior to being submitted to the Department by August 1 for approval. A charter

school that elects to develop its own CERP must submit its CERP, approved by the governing board or authority,

to the sponsoring district by July 15 and meet the requirements of sections (ss.) 1002.33(7)(a)2.a. and 1003.4201,

Florida Statutes (F.S.).

The District CERP depicts and details the role of administration (both district and school level), professional
learning, assessment, curriculum and instruction in the improvement of student learning of the Benchmarks for

Excellent Student Thinking (B.E.S.T.) English Language Arts (ELA) Standards as provided in Rule 6A-1.09401,

Florida Administrative Code (F.A.C.), Student Performance Standards. This information is reflected for all schools

and grade levels and must be shared with all stakeholders, including school administrators, literacy leadership
teams, literacy coaches, classroom instructors, support staff and parents.

1) Contact Information

The Main District Reading Contact will be the Department's contact for the District CERP and is responsible for

the plan and its implementation. Other contacts are those who work primarily with an area covered within the

plan. Indicate the contacts for your district. Add additional rows as needed.

Point of Contact Name Email Phone

Main Reading Contact Dr. Colleen Fletcher,

Coordinator Elementary

fletchco@collierschools.com (239) 377-0169

ELA

Data Element Matthew Virga virgama@collierschools.com (239) 377-6734
Executive Director, Data

Management

Third Grade Promotion Dr. Colleen Fletcher

Coordinator, Elementary

fletchco@collierschools.com (239) 377-0169

ELA

Multi-Tiered System of

Supports

Sonja Samek

Director, Exceptional
Student Education

sameks@collierschools.com (239) 377-0135

Secondary ELA Lidia Camp campli@collierschools.com (239) 377-0099

Coordinator, Secondary
ELA

Summer Reading Camp Alyssa Ledbetter
Executive Director,

Teaching & Learning

ledbea@collierschools.com (239) 377-0088

Reading Endorsement Lidia Camp

Coordinator, Secondary

campli@collierschools.com (239) 377-0099

ELA



2) District Expenditures

Comprehensive System of Reading Instruction Expenditures (Rule 6A-6.053(9)(b)3.b., F.A.C.)

The reading funding included in the Florida Education Finance Program (FEFP) base funding is intended to provide

comprehensive reading instruction to students in prekindergarten (PreK) through grade 12. Districts will include

salaries and benefits, professional learning, assessment, programs/materials, tutoring and incentives required to

effectively implement the district's plan. The expenditures must prioritize Voluntary Prekindergarten (VPK)

students who have a substantial deficiency in early literacy skills and K-3 students who have a substantial reading

deficiency or characteristics of dyslexia.

Charter schools must utilize their proportionate share in accordance with ss. 1002.33(7)(a)2.a., 1003.4201 and

1008.25(3)(a), F.S. Note: All intensive reading interventions specified by the charter must be delivered by a teacher

who has a literacy micro-credential or is certified or endorsed in reading.

Comprehensive System of Reading Instruction Expenditures Amount FTE (where

applicable)

Elementary Expenses

Literacy coaches 3,669,515.06 33

Intervention teachers 이

Scientifically researched and evidence-based supplemental instructional 이

materials

Third grade summer reading camps

Summer reading camps 0

Secondary Expenses

Literacy coaches 이

Intervention teachers

Scientifically researched and evidence-based supplemental instructional 0

materials

PreK-Grade 12 Expenses

Professional learning to help K-12 instructional personnel and certified PreK

teachers earn a certification, a credential, an endorsement

or an advanced degree in scientifically researched and evidence-based

0

reading instruction

Incentives for K-12 instructional personnel and certified PreK teachers who

obtain the Reading Endorsement or Certification

Incentives for PreK-12 instructional personnel who obtain an Emergent,

0

이

Elementary or Secondary Literacy Micro-Credential

Additional time per day of evidence-based intensive reading instruction for

extended literacy learning (before or after school, summer, etc.)

이

Tutoring programs to accelerate literacy learning 0

Family engagement activities 이

Other - Please Describe (Add additional rows as needed.)

Estimated Sum of Expenditures 3,669,515.06



3) Literacy Leadership - District and School

A. Measurable Student Achievement Goals (Rule 6A-6.053(9)(b)3.d., F.A.C.)
Goals for the plan year should increase from the previous year in order to meet statewide literacу

achievement goals.

For VPK, establish clear and measurable student literacy achievement goals based on percentiles from
the Florida Assessment of Student Thinking (FAST).

FAST

Grade Previous School Goal for Plan Previous School Goal for Plan

Year -% of Year -% of

Students Scoring Students Scoring

Year -% of

Students Scoring

Year -% of

Students Scoring

Urgent Urgent At & Above At & Above

Intervention

<10th percentile

Intervention

<10th percentile

Benchmark

40th percentile & above

Benchmark

40th percentile & above

VPK 2% 1.5% 82.4% 84%

1. Describe how the district will improve literacy outcomes for VPK students based on an analysis of student

performance data.

CCPS VPK will improve literacy outcomes for all students throughout the school year by conducting progress

monitoring, analysis of student performance data, and facilitating a continuous improvement

cycle. Instructional practices will be refined through professional learning and coaching activities with a focus

on implementation of a new high quality curriculum and refinement of high-yield strategies of Classroom

Assessment Scoring System (CLASS).

Data pre-meetings are conducted quarterly that focus on how many children are "on track" in

literacy/language development as well as other developmental domains according to Florida's Early Learning
and Developmental standards.

After administration of each VPK Progress Monitoring period, the CCPS Pre-K Team analyzes students' data

to ensure that students make gains throughout the school year. Progress Monitoring data is also used to

identify VPK students with a deficiency in reading who are in need of interventions.

Throughout the school year, a variety of reports are generated for each classroom and provided
instructional staff so that they can make data-based instructional decisions and work together with their

practice-based coaches to ensure increased student achievement.

to



For K-10, establish clear and measurable student literacy achievement goals based on achievement levels

from the FAST.

Grade Previous School

Year -% of

Students Scoring

Level 1

Goal for Plan

Year -% of

Students Scoring

FAST

Previous School

Year -% of

Students Scoring

Goal for Plan

Year -% of

Students Scoring

Levels 3-5Level 1 Levels 3-5

K 16% 14% 61% 63%

1 21% 19% 63% 65%

2 20% 18% 56% 58%

3 13% 11% 65% 67%

4 15% 13% 65% 67%

5 11% 9% 71% 73%

6 13% 11% 68% 70%

7 14% 12% 69% 71%

8 14% 12% 69% 71%

9 16% 14% 65% 67%

10 14% 12% 68% 70%

B. Plan Implementation and Monitoring (Rule 6A-6.053(10), F.A.С.)

Districts must monitor the implementation of the District CERP at the district and school level, including

charter schools sponsored by a district.

1. Provide an explanation of the following:

Grades К-5 District Level School Level

Data that will be collected and

frequency of review

Ongoing Data: Ongoing Data:

FAST and FAST- STAR

Progress Monitoring Data

• FAST and FAST-STAR

Progress Monitoring Data
(PM1, PM2, PM3)

iReady Inform Data

MTSS Data

Actions for continuous support and

improvement

(PM1, PM2, PM3)

iReady Inform Data

MTSS Data

Quarterly data analysis

Instructional

reviews/instructional

rounds

Teacher on Special

Assignment (TSA) support

Literacy Coach meetings

and professional
development

District professional

development for

instructional staff

Classroom-based

assessments

Florida Teacher Evaluation

Model (FTEM) observations

Monthly PLC meetings

Quarterly Data Analysis

Instructional Rounds

Classroom walkthroughs

and observations

Lesson plan review

Collaborative planning
• Professional Development-

Early Release Days and
Professional Development
Days

PLC meetings



Grades 6-8

Data that will be collected and

frequency of review

Actions for continuous support and

improvement

Grades 9-12

Data that will be collected and

frequency of review

• Principal Dialogue at

monthly meetings

District Level

Ongoing Data:

FAST Progress Monitoring

Data (PM1, PM2, PM3)
Lexia data

MTSS Data

Quarterly data analysis

Instructional

reviews/instructional

rounds

Teacher on Special

Assignment (TSA) support

Literacy Coach meetings

and professional

development

District professional

development for

instructional staff

Principal Dialogue at

monthly meetings

District Level

Ongoing Data:
이 FAST Progress Monitoring

Data (PM1, PM2, PM3)

Progress toward Literacy

Leadership Team Goals

School Level

Ongoing Data:

FAST Progress Monitoring

Data (PM1, PM2, PMЗ)
Lexia data

MTSS Data

Classroom-based

assessments

Florida Teacher Evaluation

Model (FTEM) observations

Monthly PLC meetings

Quarterly data analysis

Instructional Rounds

Classroom walkthroughs

and observations

Lesson plan review

Collaborative planning

Professional Development-

Early Release Days and

Professional Development
Days

PLC meetings

Progress toward Literaсу
Leadership Team Goals

School Level

Ongoing Data:

FAST Progress Monitoring

Data (PM1, PM2, PМ3)

Lexia dataLexia data

MTSS Data MTSS data

Quarterly data analysis Classroom-based

reviews/instructional

rounds

TSA support

Literacy Coach meetings

and professional

development

assessments

Florida Teacher Evaluation

Model (FTEM) observations

Graduation Report

Monthly PLC meetings

Quarterly data analysis
Instructional Rounds

Classroom walkthroughs

and observations

Lesson plan review

Collaborative planning

Professional Development-

Early Release Days and

Actions for continuous support and Instructional

improvement



2.

District professional

development for

instructional staff

Principal dialogue at

monthly meetings

Professional Development

Days

PLC meetings

Progress toward Literacy

Leadership Team Goals

Describe what has been revised to improve literacy outcomes for students in the district's CERP based

upon the District CERP Reflection Tool and a root-cause analysis of student performance data.

Based on the District CERP Reflection Tool and a root-cause analysis of student performance data, revisions

to the district's Comprehensive Evidence-Based Reading Plan (CERP) include a strengthened focus on

administrator capacity in literacy leadership and evidence-based reading instruction. Professional learning

for school administrators will incorporate key components of the K–12 CERP, the science of reading, and

research-supported instructional practices to support a shared understanding of effective literacу
instruction.

The district also strengthened support for school-based Literacy Leadership Teams through ongoing
examination of literacy goals and student data during principal and assistant principal meetings. District
Literacy Coordinators and school-based Literacy Coaches will engage administrators in learning focused on

effective literacy practices, instructional materials, and assessment use.

Additionally, administrators and literacy coaches will work alongside teachers through professional learning,
classroom observations, and targeted feedback to strengthen implementation. The district will continue to

enhance instruction and resources for students receiving Tier 2 and Tier 3 intervention, including students

with characteristics of dyslexia, while strengthening Tier 1 instruction through professional learning aligned
to Florida's Formula for Reading Success.

Dr. Gladys Vega and Dr. Iris Borghese, our State Regional Literacy Director(s), have continued to be a

resource in the implementation of ELA B.E.S.T. Standards. We will continue to capitalize on their knowledge
and expertise.

3. Describe the process used by principals to monitor implementation of the reading plan, including the

frequency of reading walkthroughs conducted by administrators.

Principals will monitor implementation of the reading plan through monthly Literacy Leadership Team

meetings. During these meetings, the team will review student performance data, literacy goals, and

evidence gathered through classroom visits to identify strengths and areas for improvement. Based on the

findings, the team will establish action steps to support implementation and improve student outcomes.

Progress toward these action steps will be reviewed at subsequent Literacy Leadership Team meetings and

adjusted as needed based on current data and evidence.

Reading walkthroughs will be conducted regularly by administrators and members of the school leadership
team throughout the school year. During leadership meetings, grade levels or course levels will be identified
for focused walkthroughs and assigned to members of the leadership team. Walkthrough responsibilities
will rotate to provide opportunities for leaders to observe literacy instruction across multiple classrooms

and grade levels. Evidence collected during walkthroughs will be reviewed by school leaders and used to

inform feedback, professional learning, instructional planning, and school-based support.



С.

4. In addition, describe how principals monitor collection and utilization of assessment data, including
progress monitoring data, to inform instruction and support needs of students.

Principals monitor the collection and use of assessment data through ongoing Professional Learning
Community (PLC) meetings and school-based data review processes. During these meetings, teachers
analyze assessment and progress monitoring data to identify student strengths, areas of need, and

instructional priorities. Students requiring additional support are provided targeted interventions, with

plans outlining the intervention focus, instructional resources, frequency and duration of support, and

personnel responsible for implementation. Student progress is monitored regularly, and instructional

adjustments are made based on evidence of growth and response to intervention.

In addition, Collier County Public Schools conducts a Data Dialogue process three times each year with

principals, assistant principals, School Leadership Directors, and district Teaching and Learning staff. During

these meetings, schools review assessment and progress monitoring data, analyze trends in student

performance, and identify priorities for improvement. Schools share action plans and effective practices,

while district staff use the information to develop differentiated support plans designed to strengthen

instruction and address identified needs.

Literacy Coaches (Rule 6A-6.053(4), F.A.С.)

The Just Read, Florida! literacy coach model delineates the roles and responsibilities of literacy coaches.

1. Is the district using the Just Read, Florida! literacy coach model as defined in Rule 6A-6.053(4), F.A.C.?

2.

Yes No

If no, please describe the evidence-based coach model the district is using.

N/A

3. How is the district's literacy coach model communicated to principals?

Principals receive training on the district's literacy coaching model and expectations for literacy coaching.

District expectations are communicated during beginning-of-year administrator meetings and reinforced

through ongoing discussions, progress monitoring, and administrator meetings throughout the school year.

Literacy-focused instructional rounds provide opportunities for principals to observe the coaching model in

practice and strengthen their understanding of effective literacy instruction. District staff also conduct
instructional reviews at schools identified through data or leadership transitions to provide additional support

for school leaders and literacy coaches.

4. How does the district support literacy coaches throughout the school year?

Literacy coaches are supported throughout the school year through monthly literacy coach meetings that

provide professional learning focused on coaching practices, collaboration, instructional priorities, and

effective implementation of district curriculum and instructional materials. Coaches also participate in

additional professional learning during preservice and district professional learning opportunities.

Schools identified through student performance data may receive additional support from district literacy

staff, including collaborative planning, professional learning, and job-embedded coaching. New literacy
coaches receive differentiated support through additional meetings focused on identified needs and are

partnered with a district literacy specialist who serves as a mentor throughout their transition into the role.



5. How is the district supporting coaches with prioritizing high-impact activities, such as conducting data
analysis with teachers to establish goals and create action plans, coaching and providing professional
learning based on need?

The district supports literacy coaches in prioritizing high-impact activities through monthly literacy coach

meetings, ongoing professional learning, and differentiated support from district literacy staff. Professional
learning topics are informed by coach feedback, school needs, and analysis of student performance data to

ensure coaching efforts remain focused on improving instructional outcomes.

Coaches are supported in using data to identify instructional priorities, establish goals, develop action plans,
and monitor progress with teachers. Monthly coach meetings include collaborative analysis of district and

school data, opportunities to refine coaching practices, and learning focused on supporting effective

instruction and intervention within the MTSS framework. Additional support is provided to coaches and
schools based on identified needs.

6. How does the district monitor implementation of the literacy coach model?

The district monitors implementation of the literacy coach model through monthly literacy coach meetings,
ongoing collaboration with district literacy staff, and support provided in schools. During monthly meetings,
coaches engage in reflection on their practice, share effective strategies, discuss challenges, and problem-
solve areas of need. These discussions provide opportunities for district staff to monitor coaching priorities

and implementation across schools.

District literacy specialists also work alongside coaches, particularly in schools identified for additional

support, to build coaching capacity and provide feedback. Through collaborative planning, data analysis,

coaching cycles, and job-embedded support, district staff monitor the implementation of the literacy coach

model and ensure coaching efforts remain aligned to school and district literacy goals.

7. How does the district measure the effectiveness of literacy coaches?

The district measures the effectiveness of literacy coaches through multiple sources of evidence related to

instructional implementation, educator practice, and student outcomes. Evidence includes changes in

classroom instruction aligned to evidence-based literacy practices, teacher growth, implementation of

district literacy initiatives, and student performance on literacy assessments, including FAST progress

monitoring.

The district also examines the extent to which literacy coaches support school literacy goals through data

analysis, collaborative planning, professional learning, and support for Tier 1 instruction and intervention

efforts. Evidence of impact may include progress toward school improvement goals, implementation data,

collaboration artifacts, and student growth in targeted literacy areas.

4) Assessment, Curriculum and Reading Instruction

A. Florida's Formula for Reading Success (Rule 6A-6.053(3)(a), F.A.С.)

K-12 reading instruction will align with Florida's Formula for Reading Success, 6 + 4 + T1 +T2 + T3, which

includes:

Six components of reading: oral language, phonological awareness, phonics, fluency, vocabulary and

comprehension.

8



Four types of classroom assessments: screening, progress monitoring, diagnostic and summative

assessment.

Three tiers of instruction that are standards-aligned; include accommodations for students with a

disability, students with an Individual Educational Plan (IEP) and students who are English language

learners; and incorporate the principles of Universal Design for Learning as defined in 34 Code of

Federal Regulations 200.2(b)(2)(ii).
Ο

이

이

Core Instruction (Tier 1): provides print-rich explicit and systematic, scaffolded, differentiated

instruction and corrective feedback; builds background and content knowledge; incorporates

writing in response to reading.

Supplemental Instruction/Interventions (Tier 2): provides explicit, systematic, small group

teacher-led instruction matched to student need, targeting gaps in learning to reduce barriers

to students' ability to meet Tier 1 expectations; provides multiple opportunities to practice the
targeted still(s) and receive corrective feedback; occurs in addition to core instruction.

Intensive, Individualized Instruction/Interventions (Tier 3): provides explicit, systematic

individualized instruction based on student need, one-on-one or very small group instruction

with more guided practice, immediate corrective feedback and frequent progress monitoring;
occurs in addition to core instruction and Tier 2 interventions. Tier 3 interventions must be

provided to students identified as having a substantial deficiency in reading. All intensive

reading interventions must be delivered by instructional personnel who are certified or

endorsed in reading or possess a literacy micro-credential as provided in s. 1003.485, F.S.

1. How does the district's strategic plan align with Florida's Formula for Reading Success for all students,

including students with disabilities and students who are English language learners?

The vision for literacy instruction in Collier County is centered on developing thoughtful, engaged readers

and writers through meaningful, standards-aligned learning experiences. Students participate daily in

reading, writing, listening, speaking and discussion that are grounded in a knowledge-building curriculum

aligned to the B.E.S.T. ELA Standards. These experiences are designed to strengthen literacy skills while

fostering critical thinking and deeper understanding of content across disciplines.

District-developed curriculum guides and instructional resources provide teachers with clear guidance for

implementing systematic, explicit, and multisensory instruction in foundational skills, vocabulary

development, language comprehension, reading comprehension, and written and oral communication.

Additionally, standards-aligned instructional materials are intentionally designed to support the

development of reading, writing, listening, and speaking skills from pre-kindergarten through Grade 12.
Through these high-quality instructional experiences, students regularly engage with a wide range of

complex and meaningful texts, building both literacy proficiency and content knowledge over time.

To support Florida's Formula for Reading Success, the District promotes alignment across the six

components of reading through ongoing professional learning that emphasizes both instructional practicе
and student impact. Professional learning opportunities help educators translate research-based literacy

practices into effective classroom instruction that supports all learners, including students with disabilities

and English language learners.

The district utilizes four types of assessments to gather meaningful information that supports data-driven
instructional decisions and improves outcomes for students. The i-Ready Diagnostic serves as a pre-screener

for students who may demonstrate characteristics of a reading deficiency, including dyslexia. In addition,

the assessment provides diagnostic information that helps identify students' strengths and areas of need

while monitoring growth throughout the school year for students in grades K–5.
































































































































