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The Philosophy of Theater Education 
 

The philosophy of theater education at Lumberton Township School District is to 

cultivate a well-rounded student through an environment of learning which promotes 

cultural understanding and appreciation of the arts.  

 

DISCIPLINE: to educate by instruction while training physically, mentally, and/or 

morally. As an art, theater is a conduit of expression and communication.  

 

Through learning and performance, students will learn how to appreciate the art of theater 

and move with joy, passion, and a respect for the craft and history of the art form. 

Students will explore the history of the theater through learning various styles, 

techniques, and genres. This will be accomplished through opportunities to learn about 

the history and context of each style, genre-specific terminology and skills, viewing and 

critiquing the aesthetics of theater, and creating and performing works within various 

genre. All of these elements culminate with opportunities for students to perform in 

multiple venues throughout the school community. The goal of this curriculum is to 

produce contributing members of society with an appreciation for the arts. 
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Standards of Theater Education 
 

Standards 1.1 and 1.2, respectively, articulate required knowledge and skills concerning 

the elements and principles of the arts, as well as arts history and culture. Together, the 

two standards forge a corollary to the NAEP Arts process of creating. Standard 1.1: A. 

Dance; standard 1.2 includes a single strand: A. History of the Arts and Culture. 
 
 

Standard 1.1 The Creative Process: All students will demonstrate an understanding of 

the elements and principles that govern the creation of works of art in dance, music, 

theater, and visual art. 
 
 
Standard 1.2 History of the Arts and Culture: All students will understand the role, 

development, and influence of the arts throughout history and across cultures. 
 
 

Standard 1.3 is rooted in arts performance and thus stands as a corollary to the NAEP Arts 

process of performing/interpreting. Like Standard 1.1, standard 1.3: A. Dance 
 
 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and 

technologies that are appropriate to creating, performing, and/or presenting works of 

art in dance, music, theater, and visual art. 
 
 

Standard 1.4 addresses two ways students may respond to the arts, including (1) the study 

of aesthetics and (2) the application of methodologies for critique. Standard 1.4 provides a 

corollary to the NAEP Arts process of responding. This standard pertains to all four arts 

disciplines, and is comprised of two strands related to the mode of response: A. Aesthetic 

Responses and B. Critique Methodologies. 

 

Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will 

demonstrate and apply an understanding of arts philosophies, judgment, and analysis 

to works of art in dance, music, theater, and visual art. 
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Units of Study 
 

LMS Dance Unit 1 – History of Theater 

Content Area: Visual and Performing Arts – Theater  

Unit Title: History of Theater  (3 weeks) 

Target Course/Grade Level: 6-8 

Unit Summary  

Students will explore the history of theater and how it both reflects and impacts society. Students 

will learn about significant movements in theater history and will be exposed to playwrights from 

each era as well as the significant contributions they have brought to the world of theater. 

 

Primary interdisciplinary connections: 

 NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own 

clearly and persuasively.   

 NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, 

including visually, quantitatively, and orally.  

 NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, 

including visually and quantitatively, as well as in words.  

 NJSLSA.R10. Read and comprehend complex literary and informational texts 

independently and proficiently with scaffolding as needed. 

 NJSLSA.W4. Produce clear and coherent writing in which the development, organization, 

and style are appropriate to task, purpose, and audience 

.  

21st century themes: 

 9.2.8.B.4 Evaluate how traditional and nontraditional careers have evolved regionally, 

nationally, and globally.  

 CRP2. Apply appropriate academic and technical skills.  

 CRP4. Communicate clearly and effectively and with reason.  

 CRP7. Employ valid and reliable research strategies. 

 CRP11. Use technology to enhance productivity.  

 CRP12. Work productively in teams while using cultural global competence. 

 

Technology standards:  

 8.1.5.A.1   Select and use the appropriate digital tools and resources to accomplish a 

variety of tasks including solving problems. 

Unit Rationale 

Learning about theater history broadens one’s appreciation and understanding of the art of theater 

as a whole. This unit will introduce basic content knowledge about the Ancient Greek Theater, 

Roman Theater, and Shakespearean Theater, and how these have evolved to give us our current 

genres of performing: Dramatic plays, Comic plays, Musical Theater, and Children's Theater. 
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Students will be exposed to playwrights from each era or genre and the significant contributions 

they have brought to the world of theater. 

Learning Targets 

Standards 

 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and 

apply an understanding of arts philosophies, judgment, and analysis to works of art in 

dance, music, theater, and visual art. 

 1.2 History of the Arts and Culture: All students will understand the role, development, 

and influence of the arts throughout history and across cultures. 

Content Statements 

 Contextual clues to artistic intent are embedded in artworks. Analysis of archetypal or 

consummate works of art requires knowledge and understanding of culturally specific art 

within 

 Art may be used for utilitarian and non-utilitarian purposes. 

 Performance technique in dance, music, theater, and visual art varies according to 

historical era and genre. 

 Visual fluency is the ability to differentiate formal and informal structures and objectively 

apply observable criteria to the assessment of artworks, without consideration of the artist. 

 Universal elements of art and principles of design apply equally to artwork across cultures 

and historical eras. 

 Tracing the histories of dance, music, Theater, and visual art in world cultures provides 

insight into the lives of people and their values. 

 The arts reflect cultural mores and personal aesthetics throughout the ages. 

CPI #  Cumulative Progress Indicator (CPI) 

1.1.8.C.1 Analyze the structural components of plays and performances from a variety of 

Western and non-Western theatrical traditions and from different historical eras. 

1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual art 

that represent important ideas, issues, and events that are chronicled in the histories 

of diverse cultures. 

1.2.8.A.3 Analyze the social, historical, and political impact of artists on culture and the 

impact of culture on the arts. 

1.4.8.A.3 Distinguish among artistic styles, trends, and movements in dance, music, theatre, 

and visual art within diverse cultures and historical eras 

1.4.8.A.4 Compare and contrast changes in the accepted meanings of known artworks over 

time, given shifts in societal norms, beliefs, or values. 

1.4.8.B.3 Compare and contrast examples of archetypal subject matter in works of art from 

diverse cultural contexts and historical eras by writing critical essays. 

Unit Essential Questions 

 Why do we respond emotionally to 

diverse works of theater?  

 How does culture and politics impact 

the topics or themes of theater?  

Unit Enduring Understandings 

 Theater is a universal expression of the 

human condition.  

 Theater is a significant art used for 

cultural transmission.  
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Unit Learning Targets 
Students will ... 

 Identify major movements and periods in history, recognizing that theater reflects the 

culture of the times.  

 Describe and discuss a written text or live performance in terms it social, historical and 

cultural context. 

 Identify and articulate the cultural and historical components of the work and how these 

components create a particular world of behaviors.   

 Compare and contrast changes in the accepted meanings of known artworks over time, 

given shifts in societal norms, beliefs, or values. 

 Categorize historical innovations in Western and non-Western Theater history up to and 

including the early 20th century that stemmed from the creation of new technologies.   

 Distinguish ways that Theater has reflected and impacted the society and culture of its 

time in Western and non-Western theatrical traditions.  

Evidence of Learning 

 Summative Assessments:  

 Written tests and quizzes 

 Written work reflecting opinion, analysis and critique 

 Oral/visual work such as class presentations (incorporating technology) 

 Performance/demonstration of choreography of dance basics   

 Unit: A student-designed dance performance involving both group and solo elements that 

also demonstrates an understanding of choreography and is reflective of a social, 

historical, or political theme. 

 

Equipment needed: 

Instructional books, sound system, computer, projector, music and video clips, and open floor. 

 

Teacher Resources: 

 Drama Games for Classrooms and Workshops by Jessica Swale  

 Acting One (Third Edition) by Robert Cohen  

 Theater Arts 1 Student Handbook and Teacher's Manual Alan Engelsman and Penny 

Engelsman  

 Introduction to Theater Arts Student Handbook and Teacher's Manual (History Chapter 

and Timeline)  

 Our Town" Video Bickford Theater Production 

 DVD Fellini's "Romeo and Juliet"  

 B'Way - The American Musical Theater History - 3 DVD's 

 History of Theater- PBS Online  

Formative Assessments 

 Class discussions 

 Exit tickets 

 Student reflections 

 Teacher observation  
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 Anecdotal records   

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Ancient Greek & Roman Theater  

 

3 days 

Lesson 2 

Medieval Theater  

 

3 days 

Lesson 3 

Renaissance Theater  

 

4 days 

Lesson 4 

Kaduki Theater  

3 days 

Lesson 5 

Modern Theater 

4 days 

Lesson 6 

Community Theater   

3 days 

Modification Strategies/Activities: 

See Accommodation and Differentiation Strategies for Various Learners for suggestions for the 

following students:  

 Students with IEP’s 

 Academically At-risk Students 

 Students with 504’s 

 English Language Learners 

 Gifted and Talented Students 

Curriculum Development Resources 

Additional resources in appendices. 
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Middle School- Theater: Elements of Theater- Unit 2 

Content Area: Visual and Performing Arts – Theater  

Unit Title: Elements of Theater (3 weeks) 

Target Course/Grade Level: 6-8 

Unit Summary  

Students will engage in overview of theater operates as an artistic expression through various 

genres over time. Care will be given to exploring theatrical craft and stage basics.  Students will 

read texts and use a variety of technology resources in order to further their exploration of this 

topic of stage craft.  

 

Primary interdisciplinary connections: 

 NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own 

clearly and persuasively.   

 NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, 

including visually, quantitatively, and orally.   

 

21st century themes:  

 CRP2. Apply appropriate academic and technical skills.  

 CRP4. Communicate clearly and effectively and with reason.  

 CRP6. Demonstrate creativity and innovation.  

 CRP12. Work productively in teams while using cultural global competence 

 

Technology standards:  

 8.1.5.A.1   Select and use the appropriate digital tools and resources to accomplish a 

variety of tasks including solving problems. 

Unit Rationale 

Theater is a universal form of expression, but one that is uniquely shaped by the cultures in which 

it is performed.  It is important for students to know the ways in which theater is produced and 

how it helps to develop a universal understanding of artistic principles, as well as insight into the 

various peoples and their cultures. 

Learning Targets 

Standards 

 1.3 Performance: All students will synthesize those skills, media, methods, and 

technologies appropriate to creating, performing, and/or presenting works of art in dance, 

music, Theater, and visual art. 

Content Statements 

 Contextual clues to artistic intent are embedded in artworks. Analysis of archetypal or 

consummate works of art requires knowledge and understanding of culturally specific art 

within. 
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 Performance technique in dance, music, theater, and visual art varies according to 

historical era and genre. 

 Abstract ideas may be expressed in works of dance, music, Theater, and visual art using a 

genre’s stylistic traits. 

 Symbolism and metaphor are characteristics of art and art-making. 

 Awareness of basic elements of style and design in dance, music, Theater, and visual art 

inform the creation of criteria for judging originality. 

 Artwork may be both utilitarian and non-utilitarian. Relative merits of works of art can be 

assessed through analysis of form, function, craftsmanship, and originality. 

 Visual fluency is the ability to differentiate formal and informal structures and objectively 

apply observable criteria to the assessment of artworks, without consideration of the artist. 

 Technological changes have and will continue to substantially influence the development 

and nature of the arts. 

CPI #  Cumulative Progress Indicator (CPI) 

1.4.8.A.1 Generate observational and emotional responses to diverse culturally and 

historically specific works of dance, music, theater, and visual art 

1.4.8.A.2 Identify works of dance, music, theater, and visual art that are used for utilitarian 

and non-utilitarian purposes 

1.4.8.A.5 Interpret symbolism and metaphors embedded in works of dance, music, Theater, 

and visual art. 

1.4.8.A.6 Differentiate between “traditional” works of art and those that do not use 

conventional elements of style to express new ideas.  

1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative works 

of dance, music, Theater, and visual art.  

1.4.8.B.1 Evaluate the effectiveness of a work of art by differentiating between the artist’s 

technical proficiency and the work’s content or form.  

Unit Essential Questions 

 How do people use Theater to convey 

emotion & meaning? 

 How can you apply previously learned 

skills and terminology to communicate 

& perform technique learned in the 

language of the Art? 

 How do you build confidence and 

character in your performance skills?  

Unit Enduring Understandings 

 Theater is a universal expression of the 

human condition and commentary on the 

world around us. 

 Theater is a significant art used for 

cultural transmission.  

Unit Learning Targets 
Students will ... 

 Identify the members of a production team and explain how these roles are interdependent   

 Understand how sound and lighting create mood in performance events.  

 Identify key jobs integral to producing a play (e.g., actor, director, set designer, lighting 

designer, sound designer, costume designer.) and research the duties and responsibilities 

of these positions  

 Interpret symbolism and metaphors as a tool of theatrical production.  

Evidence of Learning 
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Summative Assessment  

 Written tests and quizzes 

 Written work reflecting research, opinion, and critique 

 Oral/visual work such as class presentations (incorporating technology) 

 Character Profile & Performance  

 

Equipment needed: 

Instructional books, sound system, computer, projector, music and video clips, and open floor.  

 

Teacher Resources: 

 Drama Games for Classrooms and Workshops by Jessica Swale  

 Acting One (Third Edition) by Robert Cohen  

 Theater Arts 1 Student Handbook and Teacher's Manual Alan Engelsman and Penny 

Engelsman  

 Introduction to Theater Arts Student Handbook and Teacher's Manual (History Chapter 

and Timeline)  

 Our Town" Video Bickford Theater Production 

 DVD Fellini's "Romeo and Juliet"  

 B'Way - The American Musical Theater History - 3 DVD's 

 History of Theater- PBS Online 

Formative Assessments 

 Class discussions 

 Exit tickets 

 Check-ins 

 Teacher observations  

 

 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Theater Genres & Jobs 

 

5 days 

Lesson 2 

Script & Character Study 

 

 5 days 

Lesson 3 

Stage Craft Basics  

 

5 days 

Modification Strategies/Activities: 

See Accommodation and Differentiation Strategies for Various Learners for suggestions for the 

following students:  

 Students with IEP’s 

 Academically At-risk Students 

 Students with 504’s 

 English Language Learners 

 Gifted and Talented Students 
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Curriculum Development Resources 

Additional resources in appendices. 
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Middle School Dance –Theater: The Creative Process- Unit 3 

Content Area: Visual and Performing Arts – Theater 

Unit Title:  Theater: The Creative Process (3 weeks) 

Target Course/Grade Level: 6-8 

Unit Summary  

Students will explore the many purposes of theater, looking specifically at the means by which it 

engages the audience, conveys meaning, and communicates emotion.  An exploration of theatrical 

principles and structures will help to support this learning goal by working on the acting, 

direction, staging, and production elements of theater.  

 

Primary interdisciplinary connections: 

 NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own 

clearly and persuasively.   

 NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, 

including visually, quantitatively, and orally.   

 

21st century themes: 

 CRP2. Apply appropriate academic and technical skills. 

 CRP4. Communicate clearly and effectively and with reason. 

 CRP6. Demonstrate creativity and innovation. 

 CRP12. Work productively in teams while using cultural global competence.  

 

Technology standards:  

 8.1.5.A.1   Select and use the appropriate digital tools and resources to accomplish a 

variety of tasks including solving problems. 

Unit Rationale 

In order to better understand how theater reaches its audience and helps them to create meaning, it 

is important to understand the underpinnings of theatrical production (acting, direction, staging, 

and production).  Students can then engage in analysis of theater as well as undertake the creative 

process in order to develop a dance that fulfills its intended purpose. 

Learning Targets 

Standards 

 The Creative Process: All students will demonstrate an understanding of the elements 

and principles that govern the creation of works of art in dance, music, theater, and visual 

art. 

Content Statements 

● Contextual clues to artistic intent are embedded in artworks. Analysis of archetypal or consummate 

works of art requires knowledge and understanding of culturally specific art within 

● Performance technique in dance, music, theatre, and visual art varies according to historical era and 

genre. 
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● Abstract ideas may be expressed in works of dance, music, theatre, and visual art using a genre’s 

stylistic traits. 

● Symbolism and metaphor are characteristics of art and art-making. 

● Awareness of basic elements of style and design in dance, music, theatre, and visual art inform the 

creation of criteria for judging originality. 

● Artwork may be both utilitarian and non-utilitarian. Relative merits of works of art can be assessed 

through analysis of form, function, craftsmanship, and originality. 

● Assessing a work of art without critiquing the artist requires objectivity and an understanding of the 

work’s content and form. 

● Visual fluency is the ability to differentiate formal and informal structures and objectively apply 

observable criteria to the assessment of artworks, without consideration of the artist. 

● Universal elements of art and principles of design apply equally to artwork across cultures and 

historical eras. 

● Technological changes have and will continue to substantially influence the development and nature of 

the arts. 

CPI #  Cumulative Progress Indicator (CPI) 

1.1.8.C.4 Define the areas of responsibility (e.g., actor, director, producer, scenic, lighting, 

costume, stagehand, etc.) and necessary job skills of the front and back-of-house 

members of a Theater company. 

1.3.8.C.1  Create a method for defining and articulating character objectives, intentions, and 

subtext, and apply the method to the portrayal of characters in live performances or 

recorded venues. 

1.3.8.C.2 Create and apply a process for developing believable, multidimensional characters 

in scripted and improvised performances by combining methods of relaxation, 

physical and vocal skills, acting techniques, and active listening skills. 

1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative works 

of dance, music, Theater, and visual art 

1.4.8.B.1 Evaluate the effectiveness of a work of art by differentiating between the artist’s 

technical proficiency and the work’s content or form. 

1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists in 

works of dance, music, Theater, and visual art. 

Unit Essential Questions 

 Why is it important to production and 

staging impact theatrical quality?  

 How does posture, breathing, and 

voice control affect a presentation? 

 How do staged movements, gestures, 

and expressions help and improve and 

support a scene? 

 How do performers use vocal 

techniques to communicate meaning 

and character? 

Unit Enduring Understandings 

 Staging of movement is essential for 

the creative process in Theater.  

 Theatrical production principles are 

universal and are the foundation for 

all directing of stage work. 

Unit Learning Targets 
Students will ... 
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 Define “believability” by identifying common traits of believable performances.  

 Differentiate between a character’s actions, intentions and internal dialogue and apply 

these distinctions to the portrayal of a character.  

 Analyze scripted scenes to determine how a character's objectives change throughout a 

scene and how his or her tactics and subtext change within a scene in response to the 

actions of other characters.  

 Apply the analysis to the portrayal of characters in a performance.  

 Maintain focus and concentration in order to sustain improvisations, scene work and 

performance. 

 Use distinct physical, vocal and emotional choices, to build a believable, multi-

dimensional character and perform a scene and/or monologue within the context of two 

different genres. Compare and contrast the stylistic choices in each scene.   

 Make imaginative and expressive use of scenery, props, costumes, lighting and sound in 

improvisations, scene work and performances.  

 Use the body and voice expressively in theater exercises, improvisations, scene work and 

performances. 

Evidence of Learning 

Summative Assessment  

 Written tests and quizzes 

 Written work reflecting opinion, analysis and critique 

 Oral/visual work such as class presentations (incorporating technology) 

 Performance/demonstration of acting and directing basics.   

 Unit: A Theater project that demonstrates a student’s understating of the principles of 

theatrical production.   

 

Equipment needed: 

Instructional books, sound system, computer, projector, music and video clips, and open floor. 

 

Teacher Resources: 

 Drama Games for Classrooms and Workshops by Jessica Swale  

 Acting One (Third Edition) by Robert Cohen  

 Theater Arts 1 Student Handbook and Teacher's Manual Alan Engelsman and Penny 

Engelsman  

 Introduction to Theater Arts Student Handbook and Teacher's Manual (History Chapter 

and Timeline)  

 Our Town" Video Bickford Theater Production 

 DVD Fellini's "Romeo and Juliet"  

 B'Way - The American Musical Theater History - 3 DVD's 

 History of Theater- PBS Online 

Formative Assessments 

 Class discussions  Student reflections 
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 Exit tickets 

 Anecdotal records 

 Teacher observation  

 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Deeper Exploration of Character  

 

5 days 

Lesson 2 

Directing Theater & Extended Stage Craft  

 

5 days 

Lesson 3 

Full Scale Production  

 

5 days 

Modification Strategies/Activities: 

See Accommodation and Differentiation Strategies for Various Learners for suggestions for the 

following students:  

 Students with IEP’s 

 Academically At-risk Students 

 Students with 504’s 

 English Language Learners 

 Gifted and Talented Students 

Curriculum Development Resources 

Additional resources in appendices. 
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Accommodation and Differentiation Strategies  

for Various Learners 
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English Language Learners 

 
1. Retell content information in easier English. 

2. Use simple sentence structure (verb-subject-object). Rewrite word problems in 

simpler sentences.1 

3. Avoid negative phrasing such as all, but, except. 

4. Actively help students build connections and associations in order to access 

background knowledge or previously taught information. 

5. Present students with written as well as oral messages (provide outlines or a copy 

of the notes of a classmate). 

6. Always write assignments on the board. 

7. Modify assignments (fewer questions or fewer vocabulary). 

8. Provide video lessons. 

9. Provide concrete examples of vocabulary through the use of visuals. 

10. Directly teach learning strategies. 

11. Provide small group instruction. 

12. Provide preferential seating. 

13. Provide oral reading of test questions in English. 

14. Provide extended time. 

15. Provide concrete learning experiences using manipulatives, visuals, and/or 

models. 

16. Include structured opportunities to speak with partners or small group, providing 

sentence starters2 

17. Provide regular, structured opportunities to write with sentence frames or 

sentence starters.3 

18. Allow st; performing; drawing or drawing and labeling; and bulleted lists rather 

than paragraphs. 
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1 Example of a reworded text: 

 

 

Original Scaffolded 

Suppose a colony of bacteria 

doubles in size every 8 hours for a 

few days under tight laboratory 

conditions. If the initial size is 𝐵, 

what is the size of the colony after 2 

days? 

 

A group of objects doubles every 8 

hours. 

Today there are B objects in the 

group. 

How many objects are in the group 

after 2 days? 

(There are 24 hours in one day.) 

 

 
1 Examples 

 

Sentence Frame: 

This rectangle is divided into ________ because it has ___ parts that are all the same 

size. 

Word bank: halves, thirds, fourths, fifths, sixths, eighths, two, three, four, five, six, 

eight 

 

 

Sentence Starters: 

 

 My idea is similar to ____’s because _____. 

 First, I ______. Next, I ______. Finally, I ______. 

 I know the area of parallelogram B is smaller than/larger than the area of 

parallelogram A because _____. 

 

 
2 Examples 

 “I am a little confused about….”; 
 “Can you tell me more about…?”; 
 “What do you mean by…?” 
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Suggested Approaches based on student’ level of proficiency: 

 

 

Pre-production 

This is also called "the silent 
period," when the student takes 
in the new language but does not 
speak it. This period often lasts 
six weeks or longer, depending 
on the individual. 

Emphasize listening comprehension  
 
Use visuals and have students point to pictures or act our 
vocabulary. 
 
Speak slowly and use shorter words, but use correct English 
phrasing. 
 
Model “survival” language by saying and showing the 
meaning.  For example, say, “Open your book,” and then 
open a book while the student observes. 
 
Gesture, point and show as much as possible. 
 
More advanced classmates who speak the same language can 
support new learning through interpretation. 
 
 

Early production 

The individual begins to speak 
using short words and sentences, 
but the emphasis is still on 
listening and absorbing the new 
language. There will be many 
errors in the early production 
stage. 

Continue the strategies listed above, but add opportunities for 
students to produce simple language. 
 
Ask students to point to pictures and say the new word. 
 
Ask yes/no and either/or questions. 
 
Have students work in pairs or small groups to discuss a 
problem.  Have literate students write short sentences or words 
in graphic organizers. 
 
 

Speech Emergent 

Speech becomes more frequent, 
words and sentences are longer, 
but the individual still relies 
heavily on context clues and 
familiar topics. Vocabulary 
continues to increase and errors 
begin to decrease, especially in 
common or repeated interactions. 

Introduce more academic language and skills by using the 
same techniques listed above, but beginning to use more 
academic vocabulary. 
 
Introduce new academic vocabulary and model how to use it 
in a sentence. 
 
Provide visuals and make connections with student’s 
background knowledge as much as possible. 
 
Ask questions that require a short answer and are fairly 
literal. 
 



22 

 

In writing activities, provide the student with a fill-in-the-
blank version of the assignment with the necessary 
vocabulary on the page. 
 

Beginning Fluency 

Speech is fairly fluent in social 
situations with minimal errors. 
New contexts and academic 
language are challenging and the 
individual will struggle to express 
themselves due to gaps in 
vocabulary and appropriate 
phrases. 

Have students work in pairs and groups to discuss content. 
 
During instruction, have students do a “Think, pair, share” to 
give the student an opportunity to process the new language 
and concept. 
 
 
Ask students if they agree or disagree with a statement and 
why. 
 
Model more advanced academic language structures such as, 
“I think,” “In my opinion,” and “When you compare.” Have 
students repeat the phrases in context. 
 
Have students make short presentations, providing them 
with the phrases and language used in presentations 
(“Today I will be talking about”) and giving them 
opportunities to practice the presentation with partners 
before getting in front of the class. 
 
Continue to provide visual support and vocabulary 
development. 
 

Intermediate Fluency 

Communicating in the second 
language is fluent, especially in 
social language situations. The 
individual is able to speak almost 
fluently in new situations or in 
academic areas, but there will be 
gaps in vocabulary knowledge 
and some unknown expressions. 
There are very few errors, and 
the individual is able to 
demonstrate higher order 
thinking skills in the second 
language such as offering an 
opinion or analyzing a problem. 

Ask students to identify vocabulary by symbols that show 
whether the student “knows it really well, kind of knows it, 
or doesn’t know it at all.”  Help students focus on strategies 
to get the meaning of new words. 
 
Have a “guessing time” during silent reading where they 
circle words they don’t know and write down their guess of 
the meaning.  Check the results as a class. 
 
Make sure students understand the meaning of idioms and 
other forms of figurative language they encounter. 

Advanced Fluency 

The individual communicates 
fluently in all contexts and can 
maneuver successfully in new 
contexts and when exposed to 

 Although the student may seem completely fluent, he or 
she still benefit from visual support, building on 
background knowledge, pre-teaching vocabulary and 
making connections between content areas. 
. 

 Provide a template for note-taking. 
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new academic information. At 
this stage, the individual may still 
have an accent and use idiomatic 
expressions incorrectly at times, 
but the individual is essentially 
fluent and comfortable 
communicating in the second 
language. 
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Students At-Risk 

 

1. Provide concrete learning experiences using manipulatives, visuals, and/or 

models. 

2. Provide manipulative objects for student to use in solving math problems. 

3. Provide visual cues (posters, number lines, gestures, use of chalkboard). 

4. Break new learning into smaller chunks with frequent practice.  For example, if 

two strategies are to be learned, teach one, followed by practice, before teaching 

the second one. 

5. Tier assignments, holding these students responsible for tasks at the basic level. 

6. Focus on helping students learn the most essential content. 

7. Provide small group instruction, with students grouped according to need. 

 

8. Use online assessment and instructional programs (e.g.: Front Row) to monitor 

progress toward achievement of standards and provide individualized instruction. 

 

9. Support concept development related to academic vocabulary by using one of the 

following techniques (information can be found in appendix 2): Frayer Model, 

Semantic Feature Analysis, Semantic Gradients. 
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Advanced/ Gifted and Talented Students 
1. Tier class assignments, holding these students responsible for the most demanding 

level. 

2. Extend learning by providing tasks that involve real-world and/or creative 

application of skills. 

3. Move these students more rapidly from more concrete learning experiences to 

more abstraction.  For example, move from manipulatives or models to having 

students extrapolate formulas and algorithms. 

4. Encourage students to move through content at their own pace, allowing them to 

“test out” of lessons. 

5. Ask students to create their own math problems related to a skill or concept. 

6. Increase the intellectual demand by requiring a higher level of response or 

presenting open-ended questions that stimulate inquiry, active exploration, and 

discovery. 

7. Modify product expectations and student responses.  They should demonstrate 

what they have learned in a wide variety of forms that both reflect knowledge and 

ability to manipulate ideas. 

10. Use online assessment and instructional programs (e.g.: Front Row) to monitor progress 

toward achievement of standards and provide individualized instruction. 

 

  



26 

 

Students with IEP’s 
1. Seat student near model (student/teacher) 

2. Seat student near board 

3. Use a highlight marker to identify key words, phrases, or sentences for student to 

read 

4. Provide concrete learning experiences using manipulatives, visuals, and/or models 

5. Provide manipulative objects for student to use in solving math problems 

6. Have peers deliver directions or explanations 

7. Buddy in class to assist and clarify 

8. Provide mnemonic devices 

9. Repeat major points of information 

10. Provide visual cues (posters, number lines, gestures, use of chalkboard) 

11. Highlight new vocabulary and key words and illustrate with visuals 

12. Break new learning into smaller chunks with frequent practice.  For example, if 

two strategies are to be learned, teach one, followed by practice, before teaching 

the second one. 

13. Allow use of a calculator for students who struggle with mathematical fluency 

unless fluency is the goal of the activity 

14. Allow students to apply procedures and skills using smaller numbers 

15. Tier assignments, holding these students responsible for tasks at the basic level 

16. Focus on helping students learn the most essential content. 

17. Allow students with language-based disabilities to demonstrate 

understanding/mastery of key concepts and skills by methods that reduce the 

requirement for language, such as; modeling; demonstrating; performing; drawing 

or drawing and labeling; and bulleted lists rather than paragraphs. 

18. Use online assessment and instructional programs (e.g.: Front Row) to monitor 

progress toward achievement of standards and provide individualized instruction 

19. When necessary, teach prerequisite skills from a lower grade level before moving 

to the grade level standard. 
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Students with 504’s 

 
1. Provide concrete learning experiences using manipulatives, visuals, and/or 

models. 

2. Provide visual cues (posters, number lines, gestures, use of chalkboard). 

3. Break new learning into smaller chunks with frequent practice.  For example, if 

two strategies are to be learned, teach one, followed by practice, before teaching 

the second one. 

4. Tier assignments, holding these students responsible for tasks at the basic level. 

5. Focus on helping students learn the most essential content. 

6. Provide small group instruction, with students grouped according to need. 

7. Incorporate multiple opportunities for movement and/or short breaks. 

8. Incorporate the Kinesthetic modality to support learning. 

9. Use partnerships to make learning interactive and increase engagement. 

10. Use frequent pauses for students to process and synthesize information before 

moving on. 

11. Provide choices of activities that incorporate a variety of learning modalities and 

intelligences. 
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APPENDICES 
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History of Theater Oral Presentation Rubric 
 

Student Name_____________________________  Date: ________________ 

 

CATEGORY 4 3 2 1 Comments 

Content and 

Comprehension 

Shows a full 

understanding 

of the topic and 

can  

consistently 

answer 

questions 

posed by 

classmates 

about the topic 

Shows a good 

understanding 

of the topic and  

is able to 

answer most 

questions 

posed by 

classmates 

about the topic 

Shows a good 

understanding 

of parts of the 

topic and  is 

able to answer 

a few questions 

posed by 

classmates 

about the topic 

Does not seem 

to understand 

the topic very 

well and  is 

unable to 

accurately 

answer 

questions posed 

by classmates 

about the topic 

_____/4 

 

 

 

 

 

Professional 

Appearance 

Speaker’s 

physical 

appearance 

(dress) is 

appropriate for 

topic, 

audience, and 

venue.  

Speaker’s 

physical 

appearance 

(dress) is 

mostly 

appropriate for 

topic, 

audience, and 

venue. 

Speaker’s 

physical 

appearance 

(dress) is 

unkempt.  

Clothing 

distracts from 

the message of 

the speech. 

_____/4 

 

 

 

 

 

Professional 

Language 

Consistently 

speaks using 

professional 

language 

Mostly speaks 

using 

professional 

language 

Sometimes 

speaks using 

professional 

language 

Rarely speaks 

using 

professional 

language 

_____/4 

 

 

 

 

 

Volume and 

Diction 

Volume and 

diction are 

consistently 

clear enough to 

be heard by 

audience 

Volume and 

diction are 

mostly clear 

enough to be 

heard by 

audience 

Volume and 

diction are 

sometimes 

clear enough to 

be heard by 

audience 

Volume and 

diction are 

rarely clear 

enough to be 

heard by 

audience 

_____/4 

 

 

 

 

 

Physicality Consistently 

looks relaxed 

and confident, 

stands up 

straight, 

establishes eye 

contact with 

audience 

during 

presentation 

Mostly looks 

relaxed and 

confident, 

stands up 

straight, 

establishes eye 

contact with 

audience 

during 

presentation 

Sometimes 

looks relaxed 

and confident, 

stands up 

straight, 

establishes eye 

contact with 

audience 

during 

presentation 

Rarely looks 

relaxed and 

confident, 

stands up 

straight, 

establishes eye 

contact with 

audience during 

presentation 

_____/4 

 

 

 

 

 

*Visual Aid 

(If applicable) 

Consistently 

interacts with 

visual aid and 

maintains 

audience 

interaction 

Mostly 

interacts with 

visual aid 

while 

maintaining 

audience 

interaction 

Some 

interaction 

with visual aid 

while maintain 

audience 

interaction 

Rarely interacts 

with visual aid 

and/or does not 

maintain 

audience 

interaction 

_____/4 
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THEATRICAL PLAY PERFORMANCE RUBRIC 
 

Group Members:       Date: 

____________________________________ 

____________________________________   Period: ______________ 

____________________________________ 

____________________________________ 

 
CATEGORY REQUIREMENTS  POSSIBLE 

POINTS 

POINTS 

EARNED 

CREATIVITY  The play contains many creative details and/or 

descriptions that contribute to the viewer’s enjoyment.  

The author has really used his/her imagination.   
10 

 

DIALOGUE  There is an appropriate amount of dialogue for all 

members to have a balanced role and to bring 

characters/ situation to life and it is realistic.   
10 

 

ACTION  Playwright has incorporated plenty of action to bring 

the story to life.  The play is exciting and realistic.  

Movements are effectively planned and well placed to 

add to the action of the play. 

10 

 

VOICE Voice was loud and clear; words were easily 

understood 
10 

 

BLOCKING 

 

Good use of stage and movement—did not turn back to 

audience 10 
 

MEMORIZATION/ 

IMPROVISATION 

Script was partially memorized; student improvised in 

place of lines. 10 
 

FACIAL EXPRESSION/ 

BODY LANGUAGE 

Great use of gestures, facial expression and body 

movement! 10 

 

PROPS  

 

Includes at least one prop for each character, reflects a 

sophisticated understanding of the play. 5 
 

WARDROBE/COSTUME  Includes at least one costumes for each character. The 

costume you should describe what the actor wears 

during the performance and reflects a sophisticated 

understanding of the play. 

10 

 

COOPERATION Accepts ideas of others; able to compromise. All 

members contribute. 5 
 

OVERALL 

PRESENTATION 

Shows confidence, Informative, Entertaining; engages 

audience, Speaks loudly and clearly, and Appropriate 

use of body language. 
10 

 

TOTAL POSSIBLE POINTS/POINTS EARNED:   100 

FINAL GRADE:                          % 
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Resources  

 
The Drama Teachers Resource Room 

You'll find lesson plans, links, and other resources. There is also a bulletin board where 

you can talk with other drama teachers. 

 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Children's Theatre/Creative Drama 

This site from Matt Buchanan, drama teacher at the Montgomery Academy in Alabama 

includes lesson plans, classroom rules, a drama curriculum, monologues and plays for 

young actors, and a artist-centered evaluation system. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

National Standards for Theatre Education 

This site from BYU includes the national standards for theatre education, a collection of 

20 units of study covering acting and technical theatre, improvisational situations, and 

theatre games. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

American Musical Theatre 

You will find a collection of seven units of study exploring musical theatre at this site 

from the Yale-New Haven Teachers Institute. Units include: American Musical Theater: 

Making it Work in the Music Classroom; The Pygmalion Effect: A Dramatic Study in the 

Classroom; and Stepping Into The World of the American Musical Theatre: Dance Sets 

The Pace. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Twentieth-Century Multicultural Theater 

This site from the Yale-New Haven Teachers Institute contains ten units of study 

focusing on multicultural theatre. Units include: Learning and Living through 

Mythology; Multi-Cultural Theater in Music; and Remember the Time: An Exploration 

of History Through Drama. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

 

Contemporary American Drama: Scripts and Performance 

This site from the Yale-New Haven Teachers Institute contains 11 units of study 

exploring scripts and acting. Units include: Improvisational Drama Without Words; The 

Preparation of a Play to be Performed before a School Audience; and Drama: A Family 

Connection. 

http://www3.sk.sympatico.ca/erachi/
http://www.childdrama.com/
http://www.byu.edu/tma/arts-ed/
http://www.yale.edu/ynhti/curriculum/units/1993/1/93.01.02.x.html
http://www.yale.edu/ynhti/curriculum/units/1993/3/
http://www.yale.edu/ynhti/curriculum/units/1990/2/


32 

 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

K-6 Drama/Theatre Lessons 

This site from the California State university, Chico contains five lesson plans for K-6 

drama. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Curricula, Lessons, and Activities: Performing Arts 

This site from ArtsEdge contains a large collection of performing arts lesson plans for 

grades K-12. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Theatre Lesson Plan Exchange 

This site from Shalynn Reynolds, Director of the Off the Cuff Improvisation Company, 

includes some great lesson plans, improvs, warm-up activities, and games. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

 

Drama in Education 

This site from Kenneth Taylor, Principal Lecturer in Drama at Middlesex University in 

England, contains a large collection of teacher developed lesson plans for middle and 

high school students. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: Yes 

 

The Improv Encyclopedia 

You will find 361 improv games as well as improv references, terms, and basic concepts. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: Yes 

 

Creative Drama and Theatre Education Resource Site 

This site has theatre games, classroom ideas, and other resources for the drama teacher. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Improv Games for Rehearsal and Performance 

You'll find over 70 improv ideas and games at this site from Instant Monologues to 60 

Second Scenes. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Drama 

http://www.csuchico.edu/educ/cguenter/ALdrama.aspl
http://artsedge.kennedy-center.org/educators/lessons.aspx
http://www.geocities.com/Shalyndria13/
http://158.94.246.45/die/materials/lesson.html
http://www.humanpingpongball.com/
http://www.creativedrama.com/
http://www.voylesfamily.ws/improv.html
http://www.canteach.ca/elementary/drama.aspl
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This site from CanTeach has seven lesson plans for elementary school. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: No 

 

Learn Improv 

You will find improv warm-ups, exercises, and advice at this site. 

Intended Audience: Teacher Reading Level: Adult Teacher 

Section: N/A Searchable: Yes 

http://www.learnimprov.com/

