Ruby Bridges School Improvement Plan 26-27

DIRECTIONS: Complete the Planning Team and School Vision sections on this page. It corresponds to the READY section in the
FRCPP.

Allentown School District
2026-2027

School Improvement Plan

Name of School Ruby Bridges Early Childhood Center
Principal Name Kristyn Ryan Senneca
Executive Director of Instructional Leadership Jennifer Bryant
ESSA Federal Designation Non-Designated

Planning Team

Guidance: All schools must include in their Planning Team: Chief School Administrator (Superintendent), principal, other school
leaders, staff members, at least one parent, at least one community partner, and at least one student (if secondary level). Schools
may want to utilize_this resource to help develop a Planning Team.

Team Member Title Team Member Name Organization
Principal Kristyn Ryan Senneca ASD
Assistant Principal Adrienne Fedor ASD
Reading Specialist Esther Servais ASD
Intervention Specialist Amy Spang ASD
School-based Special Education Leader Hannah Possoco ASD
School-based EL Teacher Leader Tiffany Cupp ASD
School-based Climate Leader Gabiriella Asencio ASD
School Counselor Gabiriella Asencio ASD
Parent Mauricio Davila Parent
Community Member or Business Partner Michelle Mieses Valley Health Partners
District Level Leader Cari Cantor ASD
Superintendent (Chief School Administrator) Dr. Carol D. Birks Superintendent/CEO
District Level Leader Dr. ljeoma lkwunemere ASD

School Vision Statement

What is your School’s vision (i.e., a picture of the “preferred future”; a statement that describes how the future will look if the district
fulfills its mission.) How is your school's vision focused on advancing equity?

At Ruby Bridges Early Childhood Center, we envision a vibrant early learning community that empowers every child to
embrace a lifelong love of learning, fostering their natural curiosity and joy in a safe, welcoming, and developmentally
appropriate environment, while deeply valuing and supporting all students, families, and educators.

Committee



Ruby Bridges School Improvement Plan 26-27 Ruby Data Review

DIRECTIONS: Complete data statements (both strengths and challenges- at least one in each topic area) in all four sections below [Future Ready PA Index, Local Assessments, Related Academics, and Equity Considerations].
Once all data statements have been made, review the entire page to identify one prioritized challenge (by checking the box in column E) in each area of ELA, Math, English Language Growth and Proficiency, Attendance,
Suspensions and Incidents, and Graduation Rates. The information on this sheet will be used to complete the SET section in the FRCPP.

Data Review

GUIDANCE: It is required that schools include data points (achievement and growth) from state and local assessments. This means that data statements are made about schoolwide and every student subgroup from the Future
Ready PA Index, and from district and school level data. Data points should be disaggregated by student groups including economically disadvantaged students, English learners, students receiving special education services,

and racial and ethnic groups. The statements should be low inference and include explicit reference to school year and data percentage. There should be an analysis of perception data (focus groups and surveys), and process
data (schedules, attendance, behavioral, curricular, etc.). Additional information about data to be utilized will be provided in each section.

Only data from the Future Ready PA Index website may be used in the following section (use the link above to visit the dashboard and utilize the State Assessment Measures to review your data). Reflect on all data (both
school-level and student subgroup level) available and discuss on data trends considered strengths and challenges. All student subgroups with a significant sample size must be discussed in at least one topic area. You ma:
use THIS RESOURCE to support the review of all data in the dashboard. however, only data in the State Assessment Measures may be used in the sections below. Additional data. such as PSSA Reporting Category, may be
used in the Local Assessment section.

Exemplary data statements will identify who you are describing (All or groups), what you are describing (the assessment or metric), the time period(s), and make comparisons to provide
context. This is all necessary in the FRCPP to make sense as you progress through the system. Below, please find of a St gth and a Cl

(EX 1- Challenge) Our All Student Group has shown a 4% decrease in proficiency, as measured by the ELA PSSA, from Spring 2024 (16%) to Spring 2025 (12%).

(EX 2- Strength) Although our student subgroups (Economically Disadvantaged (3% to 7%), Students with Disabilities (4% to 5%), and Hispanic (12% to 14%)) have not met the interim goal/improvement target, they have all
shown a year over year increase on the Math PSSA from Spring 2024 to Spring 2025.

Additional guidance can be found in the document, Writing Strong Data Statements.

ata Sources Students Data Statement allenge Priority
Foundational decoding and alphabetic skills emerged as a significant area of
growth and a clear academic strength. Core phonics and decoding proficiency
rose from 51% in 2024—2025 to 60% in 2025—2026, representing a 9 Strength O
percentage-point year-over-year increase. Furthermore, our students’ decoding 9

proficiency (60%) significantly outperformed the district average of 34% and
nearly closed the gap with the national norm, trailing it by only 3%.

An analysis of foundational literacy data reveals a downward trend in word
reading proficiency. In 2024-2025, 30% of students performed at or above the
proficient threshold. In contrast, only 20% of students reached proficiency in
English Language Arts DIBELS All Student Group  |2025-2026, marking a 10 percentage-point year-over-year decline. Furthermore, Challenge ()
comparative data highlights significant achievement gaps: the 2025-2026 word
reading fluency outcomes fell 10% below the district average and 35% below the
national norm.

Universal Screening for Number Sense (USNS) data demonstrates an
outstanding capacity to accelerate core math proficiency (Level 3) from the
Beginning of the Year (BOY) to the Middle of the Year (MOY), as evidenced by
opening the 2024—2025 year at 37% proficiency and achieving a 15 percentage
Mathematics USNS All Student Group [ point growth mid-year to reach 52%, and further accelerating in 2025-2026 Strength a
when, despite entering with a lower baseline of 20% proficiency, Ruby Bridges
more than doubled its performance mid-year to 54% proficiency, representing a
massive 34 percentage point growth from BOY to MOY, which is a 19
percentage-point increase over the previous year's proficiency growth.

While Universal Screening for Number Sense (USNS) data reflects strong mid-
year growth, a consistent longitudinal challenge is the inability to sustain
proficiency (Level 3) gains through the End of the Year (EQY), indicating late
year student regression. In the 2024-2025 school year, proficiency experienced
a minor decline from its mid-year peak of 52.4% down to 51.9% by EQY. This
regressive trend intensified during the 2025-2026 school year, with proficiency
dropping nearly 10 percentage points from a mid-year high of 53.6% down to
43.8% at EOY.

English Language Growth and Attainment WIDAACCESS All Student Group | We increased overall proficiency from 1.33 to 1.55. Strength
English Language Growth and Attainment WIDAACCESS All Student Group | Writing has remained stagnant showing little growth and no proficiency. Challenge
The percentage of kindergarten students attending regularly (not chronically
absent) increased from 57% in the 2024—2025 school year to 78% in the 2025—
2026 school year marking a 21% increase in regular attenders. Which is 10%
higher than the Kindergarten district wide regular attender percentage.
According to Attendance Works, the national average for regular attenders in
kindergarten hovers around 70% to 75%.

Kindergarten attendance data reveals a persistent, multi-year gender disparity in
chronic absenteeism. While both subgroups showed improvement year-over-
Regular Attendance Attendance All Student Group | year, male students continue to be chronically absent at roughly double the rate Challenge O
of female students, shifting from 40.8% vs. 19.4% in 2024—2025 to 31.15% vs.
13.64% in 2025-2026.

Ruby Bridges demonstrated strong systemic growth in student behavior,

English Language Arts DIBELS All Student Group

Mathematics USNS All Student Group Challenge O

00

Regular Attendance Attendance All Student Group Strength D

Behavior In0|dents/SU§penS|ons/ All Student Group | successfully reducing the total number of kindergarten students requiring tier 2 Strength O
Expulsions behavioral intervention by 41.9% (from 31 to 18 students)
While physical boundary infractions, such as "not keeping hands or feet to self"
and "leaving class without permission", were successfully decreased and nearly
eliminated, kindergarten data highlights a critical shift in the nature of student
Behavior Incidents/Suspensions/ Al Student Group behavior. Specifically, behaviors became significantly more disruptive to the Challenge O

Expulsions actual education process this year compared to last. This is evidenced by an
increase in "Throwing Objects”, which became the most frequent infraction
type, and a sharp spike in "Disruption of Education Process" incidents, which

emerged as a prominent new barrier to classroom learning.



https://app.powerbi.com/reportEmbed?reportId=7775cce0-1c16-42da-8ef1-ee81c3aa2d2c&autoAuth=true&ctid=a48590fd-f846-4357-b6d7-a650b63c6ca6
https://app.powerbi.com/reportEmbed?reportId=7775cce0-1c16-42da-8ef1-ee81c3aa2d2c&autoAuth=true&ctid=a48590fd-f846-4357-b6d7-a650b63c6ca6
https://docs.google.com/document/d/1WqYgdezzfa_1Dx-h5LPz7uom9gpDIjx-/copy
https://docs.google.com/document/d/1WqYgdezzfa_1Dx-h5LPz7uom9gpDIjx-/copy
https://docs.google.com/document/d/1WqYgdezzfa_1Dx-h5LPz7uom9gpDIjx-/copy
https://docs.google.com/document/d/1WqYgdezzfa_1Dx-h5LPz7uom9gpDIjx-/copy
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DIRECTIONS: Complete all three sections (Essential Practice Ratings, Strengths and Challenges). Review your survey results that have been aggregated to the average score rating based on responses. The
responses will be copied into the SET: Conditions for Leadership, Teaching, and Learning section in the FRCPP.
The User Guide (linked in the header below) contains a description of each rating category, which may be used to develop discussion statements for the essential practices identified as strengths.

Essential Practices Rating Definition of Rating

Instructional materials (e.g., lesson plans, unit plans, performance tasks, assessments, curriculum
maps, scope and sequence documents, guides) and assessments for all subjects and grade levels are

1 Operational aligned with the rigor of the PA Standards. A formal process to review alignment is implemented
annually.
The schedule includes time for collaboration for general education, special education, and ESL

2 Operational educators. Use of collaborative planning time is structured and impact on teaching and learning is

monitored.

A multi-disciplinary team of educators within grade levels and content areas use a systematic,
3 Operational collaborative process to analyze a variety of assessments throughout the school year. Instruction is
routinely adjusted based on the analysis.

Structures, practices, and protocols guide educators use of individual student data to identify evidence-
based strategies and differentiate instruction to address students’ academic needs, resulting in
rigorous instruction that meets the needs of each student. Educators regularly collaborate to assess
implementation and effectiveness of differentiation strategies.

4 Operational

Instructional leaders conduct at least two classroom visits per month — in each classroom — to gauge
5 Operational the quality of instructional practices and provide actionable feedback on the effectiveness of
instruction. These data inform the provision of supports for educators, as needed.

Strategies to ensure a culture of high expectations for success for all students are pervasive

9 Operational throughout the school community.
The school has a defined theory of action or vision along with established goals and interim
7 Operational benchmarks to drive priorities related to improvement efforts. These goals and benchmarks are

understood and implemented consistently by most staff. The school’s theory of action or vision aligns
with the district’s vision.

School leaders articulate the importance of building a sense of empowerment among staff, but only
8 Emerging sporadically incorporates activities, tools, and protocols to develop empowerment among staff in
shared decision-making or problem-solving.

The school leader analyzes and identifies fiscal capital available to the school community throughout
the school year, making interim strategic decisions to fund targeted efforts aligned to school- wide
goals, considering the needs of all students and staff members. School leaders allocate personnel,
resources, and programs based on annual assessment of student needs.

9 Operational

School leaders and staff regularly monitor the goals and strategies of the school improvement plan to
10 Operational evaluate the impact on student performance. Adjustments are made to the plan, as needed, based on
the analysis of data.

The school demonstrates: (1) A shared vision and plan for promoting, enhancing, and sustaining a
positive school climate; (2) A comprehensive system to address barriers to learning and teaching and
re engage students who have become disengaged; and (3) Practices to promote the learning and
positive social, emotional, ethical, and civic development of students.

11 Operational

The schoolwide behavior plan includes:

« 5 or fewer clearly defined, positively- stated expectations;

« documented system for teaching behavioral expectations to students on an annual basis;
12 Operational « documented system for rewarding student behavior;

« documented system for reporting behavioral violations; and

« documented system for collecting, analyzing, and using discipline referral data.

Most staff and students can clearly articulate the features of the schoolwide behavior plan.

The school has built an infrastructure that will support effective and efficient service delivery using an

13 Emerging MTSS framework.
14 Operational Strategies to engage families are evident across the school community. There is some evidence of
P monitoring and evaluation of implementation and impact of family engagement strategies.
The school has a plan for increasing partnerships with local businesses, community organizations, and
15 Emerging other agencies but inconsistently follows plan or the plan is not clearly aligned to the needs of the

school.

Professional learning needs are identified using a variety of data (e.g., student achievement and
16 Operational growth data; examination of student work; process data; teacher and leader effectiveness data;
perception data from students, staff, and families).

Educators and support staff actively participate in professional learning, most of which is job-
embedded and includes multiple designs (e.g., collaborative lesson study, analysis of student work,

17 Operational problem-solving sessions, curriculum development, coursework, action research, classroom visits,
online networks) to support their various learning needs.
18 Operational Professional learning includes some follow-up with feedback and coaching. Monitoring and evaluating

the impact of professional learning on staff practices and student learning occurs routinely.

DIRECTIONS: Identify two-three essential practices related to your Final Why Statements on the Root Cause Analysis tab (they should not be rated Exemplary), which will be used to develop your priority
statements in the GO: Analyzing (Strengths and Challenges) section of the FRCPP. Copy and paste the EP from columns C&D into the cells below.

EP13: Implement a multi-tiered system of supports for academics and behavior



https://www.iu13.org/wp-content/uploads/2022/04/Essential-Practices-for-Schools_-Rubric_Nov-2021.pdf
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PA Self Assessment
EP08: Build ip capacity and emp staff in the devel and i ion of initiatives that better serve students, staff, and the
Challenge EP 2: school
Cl EP 3: EP02 : Use sy i llaborati ing pr to ensure instruction is coordi li d, and evi based

Strengths

DIRECTIONS: Identify and analyze two essential practices rated Operational or Exemplary, that you consider strengths of your school [they will be checked off in the GO: Summary of Strengths and Challenges
section of the FRCPP as your prioritized strength statements]. Next, add a discussion statement for each statement regarding "how these strengths can be leveraged in your efforts to improve the prioritized

challenges"? What do we do well that we can leverage to improve our root causes? What do we do well that we can leverage to improve our root causes? These statements will be copied in the GO: Analyzing
(Strengths and Challenges) section of the FRCPP.

EP03: School teams use a collaborative process to analyze a
variety of assessment data (including diagnostic, formative, and
summative) in order to monitor student learning and adjust
Strength Statement 1: programs and instructional practices

Through the use of school wide Data Protocols whereby staff
reviews classroom data and school wide trends, we collectively
identify areas of strengths and opportunities for growth then action
Discussion Statement: plan accordingly.
Through collaborative planning sessions, our school team
continuously calibrates on research based practices, such as
EPO07: Collectively shape the vision for continuous improvement Structured Literacy and Explicit Instruction that can be evidenced
g! 2: of teaching and learning Di i by our school based learning walks and instructional rounds.




Ruby Bridges School Improvement Plan 26-27 Priority Statements

DIRECTIONS: In the GO section of the FRCPP, you will enter your Priority Statements on the Analyzing (Strengths and Challenges) page, in the Analyzing Priority Challenges Section.

Prio Statements Development Worksheet (save copy in your SIP folder)
Review your finalized root causes and ask: What broader instructional, organizational, or engagement challenge appears across multiple root causes? A cross-cutting problem of practice should capture
the broader challenge reflected across multiple root causes. It should not simply restate a root cause, identify a category, or describe a strategy. Once no more than three cross-cutting problems of
practices are identified, write a priority statement to restate the primary root cause as an actionable statement. Your priority statements should answer the question of what practice, structure, or system
do we need to change to better support educators, students, parents/guardians, or our community? The formula should be " If we (System that needs to be addressed)>Then (shift in adult
practice)>AND (student )"

District Aligned Focus Areas
Priority Priority Statement (SY26-27) (ex: ELA, Math, Attendance, Grad Rate, etc.)

IF we adjust our Kindergarten scope and sequences to align with student prior
knowledge, working memory capacity, and executive functioning needs,

THEN our teachers will be able to target instruction in ELA and Math, as well
g as appropriately integrate ELL language objectives and high-frequency

Priority #1 practice opportunities across content areas, ELA, Math

AND students will experience less cognitive overload which will prevent

students from becoming overwhelmed, and ensure all learners build true skill

automaticity and language proficiency.

IF we intentionally balance our communication to consistently celebrate
student successes and milestones with families,

THEN we will be able to actively invite them into collaborative, actionable
Priority #2 partnerships that support their child's behavioral and academic growth, Attendance

AND we will foster a positive, trusting home-school learning environment
where families feel valued, motivated, and mutually invested in student
outcomes.

IF teachers consistently collect and review student performance data to
identify specific learning gaps,

THEN they will be able to design, implement, and routinely progress-monitor

targeted interventions based on those specific needs, Incidents

Priority #3

AND we will be able to accurately determine the impact of our interventions
and make timely adjustments to ensure continuous student growth.



https://docs.google.com/document/d/16cLzVUlLe1P7qRcjAbRIHmMrnpasqHjV/copy?usp=sharing&ouid=115312330333710109900&rtpof=true&sd=true
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Strategy 2
DIRECTIONS: Schools should identify an evidence-based strategy, aligned to improving the root cause named in the priority statement (no more than two strategies
per priority statement). Please review District-wide expectations from the linked June ELLA Resources in cell B3, then identify the District-wide Expectation most closely
aligned with your priority statement in cell C3 and the District-wide Focus in cell C4. Ex: Districtwide expectation - Explicit Instruction' Focus: We Do: Formative
Assessment. DO NOT WRITE ANYTHING IN LINES 5 or 6- this will be entered by the Office of Performance Management and Accountability.

Next, think about what PA Essential Practices are related to the strategy and choose them in cell B8. Then identify what you will see, hear, or feel differently in your
school when the strategy is being implemented successfully (anticipated outputs). You may use the look fors in the linked document in cell F7, to copy and paste into
cell F8 as anticipated outputs.

Now it is time to build the plan! Think about what action steps need to be taken to implement the strategy with fidelity. You should think about if any planning needs to
take place (development of materials, calendar, or protocols, scheduling updates, etc.), does any training need to occur (for leadership and/or staff), what actions
should be identified that show implementation of the strategy (what will be communicated as look fors for staff implementing), are there any components that will
include families in the success of the strategy/aligned to the strategy (workshops to support application at home, developing a universal language, etc.), what does_
monitoring of the action plan or benchmark metrics look like, and how will the school implement feedback and revisions to the strategy? As you identify discrete
actionable steps that support implementing the evidence-based strategy with fidelity, think about what will be implemented within the 90 day break-downs, and if certain
action steps should be repeated in multiple components (and perhaps modified within successive ones). All action steps need to identify a start and end date, a lead
person (their position), materials/resources needed, and whether the step requires PD.

Lastly, you will need to write a brief description of your plan for monitoring the implementation and evaluating the impact of your work. It must identify how you will know
that the action steps are being monitored and how you will know you are meeting your quarterly targets. Identify the people (Who will be monitoring the
implementation?), methods (How will you know the plan is being implemented?), and the frequency (When will the monitoring of implementation take place?).

Priority Statement (copy and paste from previous tab): IF we adjust our Kindergarten scope and sequences to align with student prior
knowledge, working memory capacity, and executive functioning needs,

THEN our teachers will be able to support the accelerated growth in students, as
well as appropriately integrate ELL language objectives and high-frequency practice
opportunities across content areas,

AND students will experience less cognitive overload which will prevent students
from becoming overwhelmed, and ensure all learners build true skill automaticity and
language proficiency.

Aligned District-wide Expectation Explicit Instruction

(Root Cause Crosswalk; June ELLA Resources):
District-wide Expectation Focus Area: Explicit Modeling & Structured Literacy, ELL 4 and 6 / Formative Assessment & Data-|

Evidence-based Strateqy
(PA Evidence Resource Center):

Evidence Resource Center Tier:

Related Essential Practices (check all that apply) Link to Essential Practices

There is evidence of ongoing schoolwide dialogue
about standards, instruction, and assessment with
a focus on integrating the use of research-based

practices.
"EP 01: Align curriculum, assessments, and instruction to the PA Standards" Lesson plans clearly reference grade-level,
Action Step Anticipated Anticipated Lead Person/ Materials / PD

Start Date  Completion Position Resources Needed Step?

6/1/2026 8/1/2027 Principal, Extra Pay for Extra
Hold Kindergarten Screening events that can generate Assistant Duty, PowerSchool
data gathering of prior knowledge. Principal Enrollment Platform
8/17/2026 9/11/2027 Instructional Screeners and N
Leadership Benchmark Data
Audit and Map Prior Knowledge Team
9/14/2026 9/18/2027 Instructional enVision, Benchmark N
Leadership Advanced, Ampliy and
Team My World Overviews
Audit Current Scope & Sequences and District Calendars
9/18/2026 6/10/2027 Instructional Screener, STAR CBM N
Leadership and other assessment
Team data, enVision,
Benchmark Advanced,
Re-Engineer the Scope & Sequence for Math, ELA, Ampliy and My World
Social Studies and Science starting with Q1 and Overviews and District
continuing through Q4. Calendars
9/18/2026 10/16/2027 Instructional USNS Indicators, Star Y
Leadership Indicators, DIBELS
Align components of USNS and DIBELS with STAR Team Indicators and
CBM to establish baseline indicators to ensure we can understanding of what
measure growth during initial implementation year. is being measured
11/2/2026 11/30/2026 ELD teacher, | Professional Learning Y
ELD facilitaor that is designed to
meet this step for
Provide training on writing ELL Objectives in order Kindergarten
to implement them in daily lesson plans by Q2. classrooms



https://www.evidenceforpa.org/
https://www.evidenceforpa.org/
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8/17/2026 6/10/2027 Principal, Amplify, Envisions,
Establish the Cross-Disciplinary Team (CDT)& Shared Assistant Project/Inquiry Based
Purpose Principal Leanring Approachs
Develop a theme based space, with lesson plans and 9/14/2026 6/10/2027 CDT (Cross Amplify, Envisions,
materials to support the cross-disciplinary team's work. Disciplinary Hands On Materials
Team),
Facilities
Develop year long Social Studies and Science cross content 9/14/2026 6/10/2027 CDT Amplify, Envisions,
activities that are led by math and ELA curriculum. Hands On Materials,
Provide opportunities to review, discuss and plan lessons Instructional Curricular resources,
using grade level standards during collaboration and Leadership lesson plan guidance,
professional learning periods. 8/24/2026 6/10/2027 Team PA Standards
Professional Articles
Principal, and Book: Engaging
Provide PD around Cognitive Load Theory and impacts of Assistant Students with Poverty
poverty in Semester 1 8/17/2026 1/31/2027 Principal in Mind.
Provide collaborative time around planning and preparation District Wide
to ensure explicit instruction to drive automaticity of skills Instructional Professional Leanring
through formative assessment Leadership materials, Book:
Team , Office of | Explicit Instruction,
Learning and planning guidance,
8/17/2026 6/10/2027 Teaching curricular resources
Instructional
Leadership
Team, Office of
Create, implement and revise a walkthrough tool for explicit Learning and Walkthough tool and
instruction look fors 8/24/2026 6/10/2027 Traching system to house data
Parent Liason,
Principal, Calendar, extra pay for
Develop a calendar to garner family support for ELA, ELD Assistant extra duty, supplies per
and Math outside of school hours 8/24/2026 10/1/2027 Principal event
State and National
organizations ,
Leadership, Continuing Education
Research and attend professional learning opportunities to Faculty and Colleges and
advance student outcomes. 7/1/2026 6/31/27 Staff Universities
Walkthough tool,
Instructional  [system to house data ,
Develop PD schedule based off of walkthrough feedback Leadership Professional Learning
from quarter 1 to quarter 4 10/1/2026 5/31/2027 Team Calendar
Instructional Benchmark Data,
Data dive into ELA and Math data monthly with teachers, Leadership Formative Data,
paraprofessionals and specialists 9/30/2026 5/31/2027 Team Protocols
8/24/2026 6/10/2027 Articles, faculty created
Review opportunities for academic practice, then develop Instructional resources, OGAP
activities to support Integrated High-Frequency Practice. Leadership Resources, Structured
Play based approaches to be highlighted. Team Literacy Resources
6/1/2027 6/14/2027 Instructional District and Vendor
Review EOY ELA and Math data as it relates to prior years Leadership Data Collection
progress Team Dashboards
9/1/2026 6/14/2027 Instructional Adjustments and
Leadership Reflections
Reflect on scope and sequence adjustments Team
9/2/2026 6/15/2027 CDT Reflections

Iterate on theme based space to advance opportunities

MonitoringIEvaIuation (Identify the people, methods, and the frequency)

Example: The steering committee will meet monthly to review the implementation tracker and determine what steps have been implemented, what
challenges need to be addressed, and what action steps will be implemented in the upcoming month.

Members of the committee will meet quarterly to review the implementation tracker and determine what steps have been implemented, what
challenges need to be addressed, and what action steps will be implemented in the upcoming quarter.
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Strategy 2
DIRECTIONS: Schools should identify an evidence-based strategy, aligned to improving the root cause named in the priority statement (no more than two strategies
per priority statement). Please review District-wide expectations from the linked June ELLA Resources in cell B3, then identify the District-wide Expectation most
closely aligned with your priority statement in cell C3 and the District-wide Focus in cell C4. Ex: Districtwide expectation - Explicit Instruction' Focus: We Do:
Formative Assessment. DO NOT WRITE ANYTHING IN LINES 5 or 6- this will be entered by the Office of Performance Management and Accountability.

Next, think about what PA Essential Practices are related to the strategy and choose them in cell B8. Then identify what you will see, hear, or feel differently in your
school when the strategy is being implemented successfully (anticipated outputs). You may use the look fors in the linked document in cell F7, to copy and paste into
cell F8 as anticipated outputs.

Now it is time to build the plan! Think about what action steps need to be taken to implement the strategy with fidelity. You should think about if any planning needs
to take place (development of materials, calendar, or protocols, scheduling updates, etc.), does any training need to occur (for leadership and/or staff), what actions
should be identified that show implementation of the strategy (what will be communicated as look fors for staff implementing), are there any components that will
include families in the success of the strategy/aligned to the strategy (workshops to support application at home, developing a universal language, etc.), what does_
monitoring of the action plan or benchmark metrics look like, and how will the school implement feedback and revisions to the strategy? As you identify discrete
actionable steps that support implementing the evidence-based strategy with fidelity, think about what will be implemented within the 90 day break-downs, and if
certain action steps should be repeated in multiple components (and perhaps modified within successive ones). All action steps need to identify a start and end date,
a lead person (their position), materials/resources needed, and whether the step requires PD.

Lastly, you will need to write a brief description of your plan for monitoring the implementation and evaluating the impact of your work. It must identify how you will
know that the action steps are being monitored and how you will know you are meeting your quarterly targets. Identify the people (\Who will be monitoring the
implementation?), methods (How will you know the plan is being implemented?), and the frequency (When will the monitoring of implementation take place?).

IF teachers consistently collect and review student SEL performance data to identify
specific learning gaps,

Priority Statement (copy and paste from previous tab):

THEN they will be able to design, implement, and routinely progress-monitor
targeted interventions based on those specific needs,

AND we will be able to accurately determine the impact of our interventions and
make timely adjustments to ensure continuous student growth.

Climate

Aligned District-wide Expectation

(Root Cause Crosswalk; June ELLA Resources):

District-wide Expectation Focus Area:

Implement a tiered approach to behavior utilizing MTSS framework that utilizes
Positive Behavior Intervention and Support (PBIS).

Evidence-based Strategy
(PA Evidence Resource Center):

Evidence Resource Center Tier:

Relevant Implementation Look Fors

(Anticipated Outputs)

Link to Essential Practices
EP13: The school uses multiple evidence-based
methods of collecting
data, such as surveys, observational methods
responding to
behavioral violations. and behavior reports, that
recognize the
range of factors that shape school climate (e.g.,

Related Essential Practices (check all that apply)

EP13: Implement a multi-tiered system of supports for academics and behavior, EP12: zgﬁ:)acl)ln:orrnse,ctedness sense of safety, discipline

Implement an evidence-based system of schoolwide positive behavior interventions and learning/ ’ ’ ’

supports., "EP11: Promote and sustain a positive school environment where all members feel teaching, leadership, absence rates and mobility)

welcomed, supported, and safe in school: socially, emotionally, intellectually, and physically" shares tr;e ’ ’
results regularly with the school community, and
monitors

student/staff feedback on school culture for
disparities across
groups.

EP12: Educators use evidence-based classroom

Materials / PD
Resources Needed Step?

Lead Person/
Position

Action Step Anticipated

Start Date

Anticipated
Completion

Strategy 2- Climate and Culture

Utilize Conscious Discipline as a feedback tool 8/17/2026 6/10/2027 Principal, Conscious Discipine Y
when interacting with adults. Assistant Professional Learning

Principal and resources
Identify Cozy Corners in classrooms and their 8/17/2026 8/24/2026 Social SEL items, Consicious N
purpose Emotional Discipline resources

Learning (SEL)
Team

Multi-Tiered System of Supports (MTSS) in the 8/17/2026 9/1/2026 Principal, Article, MTSS Y
Classroom Reading and reflection - Tier 1 and Tier Assistant submission template
2 Principal
Support teachers in developing their classrooms 8/17/2026 10/1/2026 Principal, Teacher MTSS Plan, N
MTSS plan Assistant data collection

Principal walkthough tool



https://www.evidenceforpa.org/
https://www.evidenceforpa.org/
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Create and utilize a walkthrough tool for 8/24/2026 6/10/2027 SEL Team Walkthough tool and N
environments platform
8/24/2026 6/10/2027 Principal, Existing MTSS model, Y
Assistant additional reserach
Refine MTSS model Principal
Refine CST process and hold bi-weekly team 9/1/2026 6/10/2027 Child Study Current CST Process, Y
meetings to respond to teacher input and data Team (CST) Additional research
Review Tier 2 interventions options 8/17/2026 10/1/2026 SEL Team Tier 2 interventions Y
and resources
Identify teacher actions for previous years frequent 8/17/2026 10/1/2026 SEL Team Previous data N
infractions
- M : Principal,
Review the processforreporting incidents with Assistant | Behavior Itervention
: 8/17/2026 9/1/2026 Principal Presentation N
Implement a tiered approach to behavior utilizing 8/24/2026 6/10/2027 Principal,
Positive Behavior Intervention and Support (PBIS). P;Dsr?;s;(;r;tl PBIS Plan N
Hold regular attendance team meetings Attendance
9/1/26 6/10/2027 Team Agenda N
Provide families transparent information about Family resources from
attendance policy and explain to them the Attendance Attendance Works,
detriments of missing school. 8/17/2026 6/10/2027 Team school based meetings N
Refine CST process and hold bi-weekly team Child Study Teacher input, CST
meetings to respond to teacher input and data 10/1/2026 6/10/2027 Team (CST) form N
Review and utilize TALID for collecting data 8/17/2026 6/10/2027 SEL Team | TAILD Collection Form | Y
Hold data review meetings with SEL team to identify SEL Team
challenges in behavioral data 8/24/2026 6/10/2027 SIS Behavioral data N
Create a school wide weekly communication tool Principal, Communication tool in
that provides an opportunity for two way Assistant Parent Square
communication with families 8/17/2026 6/10/2027 Principal N
Celebrate student successes with families though Parent Liason, |Incentives, food and
Quarterly events Prinicpal and beverage, other
Assistant supplies
8/17/2026 6/10/2027 Principal N

a ple e steering co ee ee 0 O revie e plementatio acker and dete e a ep ave bee plemented
Members of the committee will meet quarterly to review the implementation tracker and determine what steps have been implemented, what
challenges need to be addressed, and what action steps will be implemented in the upcoming quarter.
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Professional Development Plans

In your action plans, you identified Professional Development action steps (by marking "this is a PD step"). In this section of your plan, you will develop details and activities for professional learning for those
action steps.
DIRECTIONS:
Professi | Develog it ity name: List the strategies or content to be supported by the professional learning.

Action Step: What action step is the professional development activity part of?

Audience: List the stakeholder group(s) who will engage in the professional learning.

Topics to be Included: List the content on which the professional development will focus to build capacity for participants to implement the evidence-based strategy.

Evidence of Learning: Identify the tangible ways that participants will be expected to demonstrate their learning in their daily practice.

Lead Person/position: List the person or organization that will provide the professional learning.

Anticipated Timeframe: Identify the start and end dates for each professional learning activity.

Types of Activities: List the types of activities that will be offered for this professional development step.

Frequency of Activities: How often will the activities occur?

Observation and Practice Framework: Which Observation and Practice Framework components does this professional development activity align with? If a selection in the Observation and Practice
Framework does not apply to your LEA, then leave the option in the default position of Choose a Observation and Practice Framework.

State Required Trainings: Is this activity providing development which count towards one of the State required trainings listed in the drop-down list. If a selection in the State Required Trainings does not
apply, then leave the option in the default position of Select State Required Training Option.

Language and Literacy Acquisition for All Students (ACT 48)

Offer all professional employees opportunities to participate in continuing education focused on teaching diverse learners in inclusive settings (ACT 48)

| Trauma Informed Training (ACT 18)

PD Plan #1
Professional Development Activity Name (Strategy(ies) Name] Strengthening Tier 1 Instruction
Audience Teachers and Instructional Paraprofessionals

Explicit Instruction, Gradual Release of Responsibility, Formative Assessment, Curricular Resources with Fidelity, Small Group,
Unpacking Data , English Language Learner Objectives, Academic Vocabulary, Scaffolding, Standards Aligned Instruction, Cognitive

Topics to be Included

Load Theory, Cross Curricular Extended Learning Environments

Evidence of Learning

Walkthroughs, Data Meetings, Lesson Plans, Agenda

Lead Person/Position

Principal, Assistant Principal, Reading Specialist, Intervention Specialists, ELL Teacher, ILT Team, Office of Learning and Teaching

Anticipated Start August 2026

Anticipated Completion June 2027

Learning Format: Type of Activities Book Study, Workshops, Learning Walks, Instructional Rounds, In-Service, Conference
Freq y 1-2 times per week

Observation and Practice Framework (optional)

Meets the Requirements of State Required Trainings: (optional)

PD Plan #2

Professional Development Activity Name (Strategy(ies) Name)] Creating positive school environment

Audience All school staff

MTSS, PBIS, Conscious Discipline, Restorative Practices, Trauma Informed Approaches, classroom management, parent

Topics to be Included communication, appropriate interventions

Evidence of Learning parent feedback on climate survey, attendance, incidents

Lead Person/Position Principal, Assistant Principal, Counselor, Social Worker, Office of Student Services, Special Education Department,

Anticipated Start August 2026

Anticipated Completion June 2027

Learning Format: Type of Activities Book Study, Workshops, Learning Walks, In-services and conferences
Freq y 1-2 times per month

Observation and Practice Framework (optional)

Meets the Requirements of State Required Trainings: (optional)

Professional Development Plan

10



Ruby Bridges School Improvement Plan 26-27

Communication Plan

DIRECTIONS: Review the suggested language below and ensure that it makes sense for your school. You may modify the language, but you may not modify the

audiences.

Guidance: The success of a plan is how you communicate it to your staff, community, parents and students. Develop steps to communicate components of your plan to

our various levels of stakeholders.

Staff will be communicated with
via email updates, all staff PDs,

Teachers and Staff and common planning time.

Community Members will be
communicated with via meetings

Community Members and social media.

A) The staff will be informed of the goals, strategies, and monitoring plan
within the School Improvement Plan. They should be able to discuss the
plan and what their involvement is in success.

B) The entire staff must have an opportunity to provide input on the
prioritized needs and strategies prior to budget submission. Their
feedback should be reviewed and the plan amended if needed.

C) Schools can provide quarterly updates via an email, common planning,
all staff PD, etc.

A) Orientation Meeting
B) Budget Meeting
C) Quarterly U

A) SGC Meetings are an encouraged venue to provide opportunities for
the community to voice the needs of the school, learn Quarterly Updates
of progress, and offer feedback.

B) Schools will actively engage participants to identify needs to the
school, suggested strategies, and prioritization of the needs.

C) Schools will hold a Public Review Meeting prior to submission of the
plan every year.

A) SGC Meetings
B) Winter Title |
Meeting

C) Public Review
Meeting
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Goal Statement
At least 45% of kindergarten students will
~ E perform At/Above benchmark on the 26-
2~ @ |27 Q4 ELA Star CBM assessment.
= S
=
3|2
Actual Performance
Met Target?
Goal Statement
At least 50% of kindergarten students will
~ o be identified as "Moving Up" on the 26-27
~ ; Q4 ELA Star CBM assessment.
g 2
o o
Actual Performance
Met Target?
Goal Statement
At least 45% of kindergarten students will
= E perform At/Above benchmark on the 26-
= @ |27 Q4 Star MathCBM assessment.
= =2
o
£
Actual Performance
Met Target?
Goal Statement
At least 50% of kindergarten students will
= < |be identified as "Moving Up" on the 26-27
= § |Q4 Star Math CBM assessment.
& 2
s (c]
Actual Performance
Met Target?

At least 43.3% of eligible kindergarten
students will demonstrate growth of at
least 0.6 on the 26-27 Q4 Ellevation
assessment.

EL Growth
(Ruby & Jackson)

Actual Performance
Met Target?

Goal Statement
At least 82% of kindergarten students will
attend school regularly, at least 90% of
days or more, through 26-27 Q4.

Actual Performance
Met Target?

Attendance

Goal Statement
There will be no more than 85 incidents
recorded in PowerSchool Incident
Management through the 26-27 Q4.
Actual Performance

Met Target?

Incidents (K-12)

Goals and Targets

DIRECTIONS: Please review the guidance provided HERE and identify your target numbers to embed within the provided goal statements to reflect your school's historical data and your goals for the 26-27 school year, in alignment to achieve
the 2030 District Strategic Goals. ***CALCULATE YOUR SCHOOL GOALS HERE**** (the calculator will help you determine the red Xs;

Q1 Target

100% of kindergarten students will
participate in the 26-27 Q1 ELA Star
CBM assessment in order to determine
a baseline proficiency (At/Above
benchmark) for the 26-27 school year.

Q2 Target
At least 30% of kindergarten students
will perform At/Above benchmark on
the 26-27 Q2 ELA Star CBM
assessment.

Q3 Target
There is no Q3 assessment
administered.

Q4 Target
At least 45% of kindergarten students
will perform At/Above benchmark on
the 26-27 Q4 ELA Star CBM
assessment.

Q1 Target
100% of kindergarten students will
participate in the 26-27 Q1 ELA Star
CBM assessment in order to determine
a baseline proficiency (At/Above
benchmark) for the 26-27 school year.

Q2 Target
At least 25% of kindergarten students
will be identified as "Moving Up" on the
26-27 Q2 ELA Star CBM assessment.

Q3 Target
There is no Q3 assessment
administered.

Q4 Target
At least 50% of kindergarten students
will be identified as "Moving Up" on the
26-27 Q4 ELA Star CBM assessment.

Q1 Target
100% of kindergarten students will
participate in the 26-27 Q1 Star Math
CBM assessment in order to determine
a baseline proficiency (At/Above
benchmark) for the 26-27 school year.

Q2 Target
At least 30% of kindergarten students
will perform At/Above benchmark on
the 26-27 Q2 Math Star CBM
assessment.

Q3 Target

There is no Q3 assessment
administered.

Q4 Target
At least 45% of kindergarten students
will perform At/Above benchmark on
the 26-27 Q4 Math Star CBM
assessment.

Q1 Target
100% of kindergarten students will
participate in the 26-27 Q1 Star Math
CBM Assessment in order to determine
a baseline proficiency (At/Above
benchmark) for the 26-27 school year.

Q2 Target
At least 25% of kindergarten students
will be identified as "Moving Up" on the
26-27 Q2 Star Math CBM assessment.

Q3 Target
There is no Q3 assessment
administered.

Q4 Target
At least 50% of kindergarten students
will be identified as "Moving Up" on the
26-27 Q4 Star Math CBM assessment.

Q1 Target
100% of eligible kindergarten students
will participate in the 26-27 Q1
Ellevation assessment in order to
obtain baseline scores for the 26-27
school year.

Q2 Target
At least 60% of eligible kindergarten
students will demonstrate growth of at
least 0.3 on the 26-27 Q2 Ellevation
assessment from the 26-27 Q1
baseline score.

Q3 Target
There is no Q3 assessment
administered.

Q4 Target
At least 60% of eligible kindergarten
students will demonstrate growth of at
least 0.3 on the 26-27 Q4 Ellevation
assessment from the 26-27 Q1
baseline score.

Q1 Target
At least 88% of kindergarten students
will attend school regularly, at least
90% of days or more, through 26-27
Q1.

Q2 Target
At least 86% of kindergarten students
will attend school regularly, at least
90% of days or more, through 26-27
Q2.

Q3 Target
At least 84% of students will attend
school regularly, at least 90% of days
or more, through 26-27 Q3.

Q4 Target
At least 82% of kindergarten students
will attend school regularly, at least
90% of days or more, through 26-27
Q4.

The total number of incidents is less
than or equal to 20 at the end of 26-27
Q1.

The total number of incidents is less
than or equal to 43 at the end of 26-27
Q2.

The total number of incidents is less
than or equal to 63 at the end of 26-27
Q3.

The total number of incidents is less
than or equal to 85 at the end of 26-27
Q4.

Goals
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