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Section 1: Definition of High-Quality Tier 1 Instruction 

Section 1: Building a Shared Understanding for Teaching and Learning 

Purpose: Ground the plan and support coherence and consistency by clarifying the district’s shared 

understanding of what high-quality Tier 1 instruction looks like. 

This plan is grounded in the Watertown City School District’s strategic plan, Pathway to Excellence: Nurturing 

Our Children, Shaping Our Future, and reflects the district’s commitment to increasing graduation rates, 

increasing meaningful student engagement, improving overall student attendance, and enhancing behavioral 

supports for students. The DCIP is not a separate compliance exercise — it is the operational expression of our 

strategic priorities, focused on the two schools where the need for accelerated improvement is greatest. Every 

action in this plan connects directly to one or more of the district’s strategic goals, as shown in the alignment 

table at the end of this section. A glossary of terms used throughout this document appears at the end of the 

plan. 

 

High-Quality, Tier 1 Instruction: 

What is the District’s definition 

for what we expect high-quality, 

equitable and adaptive Tier 1 

instruction to look and feel like in 

every classroom? 

High-quality instruction in the Watertown City School District is purposeful, 

evidence-based, and rooted in the belief that every student — regardless 

of background, identity, or circumstance — can learn at high levels. That 

belief is not a slogan; it is a standard made visible every day in every 

classroom. The Cyclone Six — six shared instructional practices — give that 

belief its operational shape, ensuring every classroom reflects the practices 

that build climate, engagement, and the coherent arc of learning every 

student deserves: Classroom Climate, Opportunities to Respond, 

Retrieval Practice, Strong Start and Close, Learning Objectives, and 

Gradual Release. 

1.  Classroom Climate  |  Ensure students feel respected, physically and 

emotionally safe, and valued. 

Every Watertown classroom begins the same way: a teacher at the door, 

greeting students by name, signaling from the first moment that this is a 

place of belonging and high expectation. Climate is not background noise 

— it is the foundation on which all learning rests. All who serve our 

students are warm demanders: holding students to high academic and 

behavioral expectations while building the trust and safety that makes 

intellectual risk-taking possible. Students cannot take intellectual risks 

where they do not feel known, respected, and valued. 

2.  Learning Objectives  |  Plan according to what students need to 

know and be able to do. 

Every lesson is built with the end in mind. Teachers design around clear, 

student-facing learning objectives — the specific knowledge and skills 

students will acquire — and work backward to align every activity, 
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question, and task to that target. Students know what they are learning, 

how they will demonstrate it, and why it matters. No instructional minute 

is accidental. 

3.  Strong Start and Close  |  Enable students to reinforce essential 

concepts and skills. 

Every lesson opens with purpose: students begin working as soon as they 

enter the classroom, connecting new learning to prior knowledge and 

setting the cognitive stage for what follows. Every lesson closes with 

meaning: students reflect, summarize, and make their thinking visible — 

giving teachers real-time insight into what was understood and what needs 

revisiting. A strong start and a strong close are non-negotiable anchors of 

every class period. 

4.  Opportunities to Respond  |  Provide opportunities to respond to 

increase engagement and achievement. 

Throughout every lesson, all students are actively doing the work of 

learning. Teachers provide varied and frequent opportunities to respond 

— verbal, written, gestural, and collaborative — not just one student at a 

time, but every student, consistently, with feedback. Student thinking is 

made visible and responded to. Participation is structured, not assumed. 

5.  Retrieval Practice  |  Assist students in accessing and applying skills 

and concepts stored in long-term memory. 

Learning is not complete when content is covered — it is complete when 

students can retrieve and apply it. Retrieval practice is woven throughout 

every lesson, asking students to access knowledge from long-term memory 

— from both recent and past learning — and apply it to new contexts. This 

deliberate recall, paired with feedback, strengthens retention and deepens 

understanding over time. Instruction in Watertown is purposefully 

connected to students’ prior knowledge, their present lives, and the 

futures they are building. 

6.  Gradual Release  |  Move students toward independence by 

providing appropriate instruction. 

Instruction in Watertown moves students toward independence through a 

deliberate and visible progression: the teacher models, then guides, then 

creates space for students to collaborate before asking them to work 

independently. The cognitive load shifts purposefully from teacher to 

student. No student is asked to perform what they have not yet been 
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supported to understand. Students see themselves in what they learn, 

understand why it matters, and are consistently supported to reach it. 

A student’s experience should not vary by classroom or school. Consistency 

is equity. The Cyclone Six is our common language — from the classroom 

to the building to the district — ensuring that high-quality, equitable 

instruction is not left to chance. It is our standard. 

Alignment to District Strategic Plan: Pathway to Excellence 

The table below maps each DCIP action area to the corresponding goals from the district’s strategic plan. The 

fifth strategic priority — Enhancing Infrastructure (Buildings & Grounds) — does not have a direct DCIP action, as 

facility investment falls outside the scope of the New York State Education Department (NYSED) school 

improvement framework. This is intentional and not an oversight. 

DCIP Action Area Strategic Priority Area(s) How They Connect 

Teacher Learning & Instructional 

Coaching (Cyclone Six) 

Increasing Meaningful Student 

Engagement; Enhancing 

Behavioral Supports for Students 

Sustained, job-embedded 

coaching builds teacher capacity 

to create dynamic, inclusive 

classrooms where students are 

consistently engaged and 

behaviorally supported through 

strong climate and explicit 

instruction. 

Rigorous, Standards-Aligned 

Curriculum (K–6 Literacy & Math) 

Increasing the Graduation Rate; 

Increasing Meaningful Student 

Engagement 

Building a coherent, high-quality 

curriculum from K–6 creates the 

academic foundation students 

need to stay engaged, meet grade-

level expectations, earn credits, 

and ultimately graduate. 

Individualized learning 

experiences are only possible 

when core instruction is strong. 

Multi-Tiered System of Supports 

(MTSS) Framework & Walk-to-

Intervention 

Increasing Meaningful Student 

Engagement; Enhancing 

Behavioral Supports for Students; 

Increasing the Graduation Rate 

A structured, tiered support 

system ensures every student — 

including those at risk — receives 

the academic and behavioral 

interventions they need before 

gaps widen. This directly supports 

graduation outcomes and reduces 

barriers to engagement. 
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DCIP Action Area Strategic Priority Area(s) How They Connect 

Attendance Framework Improving Overall Student 

Attendance; Increasing 

Meaningful Student Engagement 

The district’s attendance 

framework — including tiered 

outreach, early warning 

monitoring, and family 

engagement — directly 

operationalizes the strategic goal 

to reduce barriers to attendance 

and actively engage students, 

families, and the community in 

promoting regular school 

attendance. 

Equity in Staffing, Enrollment & 

Resources (Section 3) 

Increasing Meaningful Student 

Engagement; Enhancing 

Behavioral Supports; Improving 

Overall Student Attendance; 

Increasing the Graduation Rate 

Addressing the staffing and 

resource inequities at 

Knickerbocker and Ohio Street — 

including early-career teacher 

concentration and high poverty 

rates — is essential to ensuring 

every WCSD student has equitable 

access to the outcomes all five 

strategic goals promise. 
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Section 2: District Actions to Support Structures 

This section of the DCIP is devoted toward actions the DISTRICT WILL DO to support the strengthening 
of the same structures schools are strengthening in their SCEPs.   
A note on resources: the district actions described in this section are supported by federal Title I and 

School Improvement Grant (SIG) funds. The complete budget detail is documented in the SIG 

submission on file with NYSED and is available to board members upon request. 

District Actions to Support Teacher Learning Core Structures 

Districts have specific roles and responsibilities separate from the school to ensure that their schools have 

strong structures for Teacher Learning: 

● Fund and staff instructional coaching positions, including ratios that allow coaches to work deeply with 
teachers rather than being spread thin across too many schools or roles. 

● Invest in content expertise by hiring or contracting subject-matter specialists who can support coaches 
and schools in high-leverage content areas, especially where internal capacity is uneven. 

● Build districtwide learning communities for instructional coaches, providing ongoing training in 
facilitation, reflective questioning, adult learning, and content-specific pedagogy. 

● Provide training, ongoing support, and role clarity for instructional coaches, ensuring they have 
content expertise aligned to district instructional priorities and strong skills in supporting adult learning 
through questioning, facilitation, data analysis, and reflection. 

● Fund and protect coaching roles by limiting non-instructional assignments and compliance work that 
dilute their impact. 

● Create access to instructional experts, demonstration classrooms, and shared resources for schools 
without in-house coaching capacity. 

● Provide substitute coverage or release time so teachers can participate in learning cycles, peer 
observations, lesson study, or coaching without disrupting instruction. 

● Develop shared tools and protocols for collaborative planning, student work analysis, and coaching 
cycles, reducing the burden on schools to invent their own systems. 

● Align master scheduling guidance and staffing allocations to protect collaborative planning time during 
the instructional day. 

● Invest in multi-year professional learning tied to a small set of instructional priorities rather than 
rotating annual initiatives. 

● Provide shared district tools, protocols, and learning resources that anchor teacher learning in daily 
instructional work rather than stand-alone trainings. 

 

What specific activities will the district pursue to strengthen the Teacher Learning Structures around 
Teacher Collaborative Time and Teacher Access to Experts? 
 

DISTRICT ACTION METHODS SUCCESS CRITERIA 

What activity will we 

pursue? 

What does this district level 

support/action entail? What will 

implementation look like in our district? 

What is our goal for doing 

this? What data will we 

collect and review to 

determine if we are on track 



Section 1: Definition of High-Quality Tier 1 Instruction 

to meet this goal? What 

improvements do we hope 

to see if we have met this 

goal? 

Invest in multi-year 
professional learning tied 
to a small set of 
instructional priorities 
rather than rotating annual 
initiatives — specifically 
Cyclone Six. The Cyclone Six 
is our district’s instructional 
framework in Watertown 
City School District—a set of 
six core, research-informed 
teaching practices that are 
expected to show up 
consistently in every 
classroom, pre-K through 
12. They are: 

1. Classroom Climate 
2. Opportunities to Respond 
3. Retrieval Practice 
4. Strong Start and Close 
5. Learning Objectives 
6. Gradual Release 

The district will sustain and deepen 

investment in its existing instructional 

framework across all identified schools. This 

includes: 

  

• Maintaining dedicated coaching positions 

with caseloads that allow for meaningful 

cycle-based work with teachers. 

  

• Providing districtwide professional 

learning sessions aligned to the Cyclone Six, 

delivered through a combination of whole-

staff, grade-band, content-alike structures 

and PLC structures. 

  

• Protecting collaborative planning time in 

master schedules at both Knickerbocker and 

Ohio Street. 

  

• Limiting non-instructional assignments for 

coaches to preserve focus on adult learning 

and classroom support. Non-coaching 

duties will be reassigned to stipend 

positions funded through Title grants, 

ensuring coaches can devote their time fully 

to coaching cycles. 

  

Instructional Coaching & Development: 

Scaffolded by Experience Level and Need 

All teachers participate in instructional 

coaching cycles facilitated through StepLab, 

the district’s coaching platform. Coaches 

conduct pre-conferences, observations, and 

post-conferences structured around a 

teacher-identified focus area aligned to the 

Cyclone Six. Coaching frequency and 

intensity are scaled to experience level and 

Goal: Teachers at identified 

schools consistently 

implement the district's 

instructional framework, as 

observed through coaching 

cycle data and walkthrough 

records. 

  

Data reviewed: 

• Dynamic Indicators of Basic 

Early Literacy Skills (DIBELS) 

(K–6) — benchmark and 

progress monitoring 

• STAR — benchmark screener 

data 

• Coaching cycle logs and 

walkthrough summaries 

  

We will consider ourselves on 

track when coaching cycle 

completion rates increase and 

walkthrough data show 

consistent implementation of 

Cyclone Six components across 

classrooms at both schools. 

 

We expect to see 

improvement in student 

proficiency in reading, writing, 

and math. 
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need — early-career teachers receive more 

frequent cycles, particularly in the first 

semester, with intentional release as 

proficiency develops. 

The following structures are available to all 

teachers and layered in by coaches based 

on instructional data, teacher need, and 

building context: 

• Coaching cycles (StepLab): Pre-

conference, observation, and post-

conference cycles structured around a 

Cyclone Six focus area. The foundation of all 

instructional coaching in WCSD. 

• Lesson study and peer observation: Small 

groups of teachers collaboratively plan a 

lesson, observe its implementation, and 

debrief using structured reflection 

protocols. Supports deep curriculum 

engagement and shared identification of 

key instructional moves. 

• Learn-practice-perform: Rehearsal built 

directly into professional development — 

teachers practice short lesson segments 

with peers before classroom 

implementation, so students are never the 

practice audience. 

• Video reflection (teacher-initiated): Any 

teacher who chooses this option records 

lessons and reviews them with structured 

protocols focused on specific instructional 

moves (e.g., higher-order questioning, 

checking for understanding, academic 

feedback vs. praise). Framed as 

developmental, not evaluative. Coaches 

model vulnerability first — sharing and 

reflecting on their own teaching before any 

teacher is asked to do the same. Never 

assigned. 

For early-career teachers (years 1–3), the 

following additional supports are layered in: 

• Gradual on-ramp and off-ramp: Elevated 

coaching frequency in the first semester 
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with intentional release of independence as 

proficiency develops. 

• Weekly co-teaching: Coaches model 

Cyclone Six practices and explicit instruction 

directly in classrooms, giving early-career 

teachers consistent access to live 

demonstration. 

• Real-time coaching: For teachers not yet 

meeting academic or behavioral outcome 

thresholds, coaches provide in-the-moment 

support with clear support plans and 

progress monitoring. 

 

District Actions to Support Rigorous, Standards-Aligned Instruction 

Districts have specific roles and responsibilities separate from the school to ensure that their schools have 

strong structures for Rigorous, Standards-Aligned Instruction: 

● Adopt and maintain high-quality instructional materials and invest in training, curriculum mapping, and 
implementation supports so schools are not left to interpret standards independently. 

● Ensure teachers have access to low-floor, high-ceiling tasks that are capable of stretching student 
thinking. 

● Fund curriculum implementation supports, including unit planning guidance, assessment systems, and 
task banks aligned to district expectations for rigor. 

● Build leadership capacity so principals and leadership teams understand instructional priorities deeply 
enough to support, monitor, and reinforce them without reverting to compliance-driven practices. 

● Fund district-level instructional expertise to steward task quality, curriculum use, and grade-level rigor 
over time, not just during adoption cycles. 

● Provide districtwide data systems that allow leadership teams to examine instructional patterns across 
classrooms and schools. 

● Coordinate central office roles (curriculum, assessment, special education, multilingual learners) to 
ensure guidance to schools reinforces a single instructional vision. 

● Provide tools, protocols, and exemplars that instructional leadership teams can use to examine 
curriculum use, task quality, student work, and patterns of instruction. 

● Protect schools from initiative overload by prioritizing a limited number of instructional commitments 
and sunsetting low-impact or competing demands. 

 

What specific activities will the district pursue to strengthen the Instructional Leadership Team Core 
Structures around Rigorous, Standards-Aligned Instruction?  
 

DISTRICT ACTION METHODS SUCCESS CRITERIA 

What activity will we 

pursue? 

What does this district level 

support/action entail? What will 

implementation look like in our district? 

What is our goal for doing 

this? What data will we 

collect and review to 

determine if we are on track 
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to meet this goal?  What 

improvements do we hope 

to see if we have met this 

goal? 

Adopt and maintain high-
quality instructional 
materials and invest in 
training, curriculum 
mapping, and 
implementation supports so 
schools are not left to 
interpret standards 
independently. 

The district is engaged in a multi-year effort 
to strengthen both literacy and mathematics 
instruction through intentional curriculum 
development, adoption, and continuous 
refinement: 

● Literacy (K–6): 
○ Developed and 

implemented new K–6 
Integrated Literacy units 
that embed structured 
literacy and structured 
writing practices. 

○ Continue to refine these 
units through the 
Curriculum Alignment 
Process (CAP) teams, 
ensuring alignment to 
standards, coherence across 
grade levels, and 
responsiveness to student 
needs. 

● Mathematics (K–6): 
○ Implementing a new 3–6 

math curriculum in 2026–27, 
followed by K–2 in 2027–28. 

○ Applying the same 
continuous improvement 
approach through CAP 
teams to refine curriculum 
materials and supports over 
time. 

● Professional Learning & 
Implementation Supports: 

○ Providing structured, 
ongoing professional 
learning for K–6 teachers, 
including unit unpacking, 
lesson internalization, and 
planning support. 

○ Building internal capacity 
through curriculum leads 
and instructional coaches 

Goal: K–6 teachers implement 
district-developed and adopted 
curriculum materials with 
fidelity, resulting in measurable 
gains in student proficiency in 
literacy and mathematics. 

Data reviewed: 

● STAR Math — 
benchmark screener 
(fall, winter, spring) 

● DIBELS — foundational 
literacy skills 

● Curriculum-embedded 
assessments (literacy 
and math) 

● Walkthrough and 
coaching data focused 
on curriculum 
implementation and 
instructional practices 

We will consider ourselves on 
track when: 

● STAR Math data show 
movement toward 
grade-level proficiency. 

● Literacy data (including 
DIBELS and unit-based 
assessments) 
demonstrate growth in 
foundational skills and 
comprehension. 

● Walkthrough and 
coaching records 
confirm that both 
literacy and math 
curricula are being 
implemented as 
designed. 

● CAP team feedback and 
revisions reflect 
ongoing improvement 
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trained to support daily 
implementation. 

○ Coordinating across 
curriculum, special 
education, and multilingual 
learner departments to 
ensure consistent, aligned 
guidance to schools. The 
Assistant Superintendent for 
Instruction convenes 
department leads from 
these areas regularly to 
review implementation 
data, surface misalignment, 
and adjust supports. The 
Cyclone Six framework 
applies across all 
instructional settings — 
general education, 
Integrated Co-Teaching 
(ICT), self-contained, and 
ENL — and coaching cycles 
in co-taught settings include 
both the general education 
and special education 
teacher. Multilingual learner 
supports are embedded in 
core instructional planning, 
with ENL teachers 
collaborating with classroom 
teachers to ensure language 
scaffolds are present in daily 
Tier 1 instruction rather 
than treated as separate or 
supplemental. 

● Coherence & Focus: 
○ Using curriculum adoption 

and development as a lever 
to reduce initiative overload 
by protecting instructional 
time and ensuring no 
competing programs or 
supplemental resources are 
introduced during initial 
implementation phases. 

○ Grounding all work in a 
cohesive, district-wide 
instructional framework to 

and increased 
coherence across grade 
levels and content 
areas. 
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ensure consistency and 
sustainability. 

 

 

District Actions to Ensure Every Student Thrives 

Districts have specific roles and responsibilities separate from the school to ensure that their schools have 

strong structures to ensure Every Student Thrives: 

● Fund and allocate counselors, social workers, psychologists, nurses, interventionists, and family liaisons 
based on student need rather than uniform staffing formulas. 

● Build and maintain integrated data systems that allow schools to view academic, behavioral, 
attendance, and support data together over time. 

● Develop and support a districtwide Multi-Tiered System of Supports (MTSS) framework with clear 
referral pathways, intervention options, and progress-monitoring tools. 

● Design and operate district-managed intervention, credit recovery, reengagement, and alternative 
pathway programs that schools cannot sustain independently. 

● Expand and fund access to advanced coursework, enrichment, arts, athletics, and career pathways so 
opportunity is not determined by school assignment. 

● Coordinate and fund partnerships with community-based organizations, health providers, and mental 
health agencies to address student needs beyond the schoolhouse. 

● Build and support early warning systems that help schools identify students needing additional 
academic, social, or behavioral support before gaps widen. 

● Fund translation and engagement infrastructure so schools can communicate consistently with families 
across languages, cultures, and contexts. 

● Provide guidance, tools, and oversight to help schools monitor equity in school connectedness, 
belonging, access, supports, and outcomes across student groups. 

● Stabilize student support systems across years by protecting funding for counseling, mental health, and 
enrichment even during leadership or budget transitions. 

 

What specific activities will the district pursue to strengthen the Core Structures necessary for Every 
Student to Thrive?   
 

DISTRICT ACTION METHODS SUCCESS CRITERIA 

What activity will we 

pursue? 

What does this district level 

support/action entail? What will 

implementation look like in our district? 

What is our goal for doing 

this? What data will we 

collect and review to 

determine if we are on track 

to meet this goal?   What 

improvements do we hope 
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to see if we have met this 

goal? 

Develop and support a 
districtwide MTSS 
framework with clear 
referral pathways, 
intervention options, and 
progress-monitoring tools. 

The district will strengthen and formalize a 
comprehensive MTSS framework across 
identified schools. This includes: 

● MTSS Systems & Structures: 
○ Establishing and maintaining 

a consistent, districtwide 
MTSS framework that 
includes clear Tier 1, Tier 2, 
and Tier 3 supports, defined 
roles, and aligned practices 
across schools. 

○ Sustaining the walk-to-
intervention model as a key 
structure to efficiently 
deliver targeted Tier 2 and 
Tier 3 supports as well as 
enrichment. 

● Referral Pathways & Decision Rules: 
○ Maintaining clear Tier 1, Tier 

2, and Tier 3 referral 
pathways at both 
Knickerbocker and Ohio 
Street, with designated staff 
responsible for each tier. 

○ Providing districtwide 
guidance on decision rules 
for movement across tiers. 

● Progress Monitoring & Data Use: 
○ Providing guidance on 

progress monitoring 
expectations, including 
frequency and use of 
common tools. 

○ Supporting grade-level 
teams with shared protocols 
and tools for reviewing 
student progress and 
adjusting interventions. 

○ Incorporating Panorama 
data, including student 
engagement survey results, 
into MTSS data reviews to 
ensure a more 
comprehensive 

Goal: Students receiving Tier 2 
and Tier 3 supports 
demonstrate measurable 
progress toward grade-level 
benchmarks, while students 
receiving enrichment 
demonstrate continued growth 
beyond grade-level 
expectations. 

Data reviewed: 

● DIBELS — benchmark 
and progress 
monitoring  

● STAR — benchmark 
screener data 

● Panorama 
● Student Engagement 

survey data 

We will consider ourselves on 
track when: 

● A greater percentage of 
students receiving 
intervention meet 
benchmark at 
subsequent screening 
windows. 

● Progress monitoring 
data show consistent 
growth for students 
receiving Tier 2 and 
Tier 3 supports. 

● Students participating 
in enrichment 
demonstrate growth at 
or above expected 
rates, including 
movement beyond 
grade-level 
benchmarks where 
applicable. 

● Panorama data indicate 
stable or improving 
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understanding of student 
needs. 

● Aligned Intervention & Staff 
Capacity: 

○ Ensuring interventionists, 
special education teachers, 
ENL teachers, and support 
staff receive training aligned 
to structured literacy and 
structured writing so that 
intervention is coherent 
with Tier 1 instruction. 
Professional development 
on the Cyclone Six, 
structured literacy, and 
structured writing includes 
special education and ENL 
staff as part of the same 
learning — not in separate 
tracks — so that all teachers 
serving the same students 
are working from a shared 
instructional foundation. 

 

trends in student 
engagement. 

● Data team meeting 
records show 
consistent use of 
shared protocols, 
inclusion of both 
academic and 
engagement data, and 
clear application of 
decision rules. 

 

 
 

District Actions to Support Attendance 

Districts have specific roles and responsibilities separate from the school to ensure that their schools have 

strong structures to support Attendance: 

● Build and fund early warning systems that concern flag attendance alongside indicators of mental 
health, disengagement, and unmet student needs. 

● Establish and support districtwide attendance response frameworks that integrate academic, social, and 
mental health problem-solving rather than punitive approaches. 

● Fund and coordinate school-based and districtwide mental health services, including counselors, social 
workers, clinicians, and partnerships with licensed providers. 

● Create referral pathways that allow schools to connect students quickly to mental health supports 
when school avoidance is linked to anxiety, trauma, or other clinical needs. 

● Develop and sustain community schools that integrate mental health care, family supports, enrichment, 
and reengagement services on or near school campuses. 

● Fund districtwide access to mental health supports so attendance interventions address underlying 
school avoidance, not just compliance. 

● Coordinate cross-agency partnerships with health departments, mental health providers, and 
community organizations to extend services beyond what schools can offer alone. 
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● Invest in reengagement options such as credit recovery, flexible scheduling, therapeutic programs, and 
alternative pathways for students with persistent attendance challenges. 

● Use attendance data as a learning signal to adjust transportation, scheduling, policy, and support 
structures rather than to enforce compliance. 

● Align transportation, scheduling, and policy decisions to reduce structural barriers to attendance that 
schools cannot address on their own. 

● Fund family outreach and navigation supports to help caregivers understand attendance expectations 
and access needed services. 

● Monitor attendance patterns and outcomes by student group to identify inequities and adjust mental 
health, reengagement, and community school investments accordingly. 

● Fund and provide districtwide training for front-facing staff (e.g., bus drivers, secretaries, attendance 
clerks, safety staff) on supportive, non-punitive attendance messaging and responses. 

● Establish clear, districtwide expectations for how lateness, absences, and re-entry are handled so 
students and families experience consistent, welcoming responses across schools. 

What specific activities will the district pursue to strengthen the Core Structures necessary for 
Attendance?   
 

DISTRICT ACTION METHODS SUCCESS CRITERIA 

What activity will we 

pursue? 

What does this district level 

support/action entail? What will 

implementation look like in our district? 

What is our goal for doing 

this? What data will we 

collect and review to 

determine if we are on track 

to meet this goal?   What 

improvements do we hope 

to see if we have met this 

goal? 

Establish clear, districtwide 
expectations for how 
lateness, absences, and re-
entry are handled so 
students and families 
experience consistent, 
welcoming responses across 
schools. 

The district has a formal districtwide 
attendance framework in place. District-level 
support will focus on consistent 
implementation, proactive monitoring, and 
strengthening positive attendance patterns 
at identified schools. This includes: 

● Consistent Systems & Expectations: 
○ Reviewing and reinforcing 

attendance response 
protocols with building 
leaders and front-facing 
staff at Knickerbocker and 
Ohio Street to ensure 
alignment with the 
districtwide framework for 

Goal: Reduce chronic 
absenteeism rates at 
Knickerbocker and Ohio Street, 
while increasing the 
percentage of students with 
strong attendance (Levels 3 
and 4), with particular 
attention to student subgroups 
disproportionately impacted. 

Data reviewed: 

● District attendance 
system — chronic 
absenteeism rates and 
attendance levels (1–4) 
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lateness, absences, and re-
entry. 

● Data Monitoring & Early Warning: 
○ Using attendance data as a 

learning signal by regularly 
reviewing chronic 
absenteeism patterns and 
attendance levels (1–4) by 
student group to identify 
trends and potential 
structural barriers (e.g., 
transportation, scheduling). 

○ Monitoring early warning 
indicators alongside 
academic and behavioral 
data so that intervention 
and outreach occur before 
students reach chronic 
absenteeism thresholds. 

● Tiered Supports & Outreach: 
○ Supporting building teams in 

implementing tiered 
attendance supports, 
including targeted outreach 
for students at risk of 
chronic absenteeism and 
reinforcement strategies to 
promote consistent 
attendance. 

○ Strengthening family 
communication and 
outreach at identified 
schools, including 
translation supports where 
needed, so caregivers 
understand attendance 
expectations, the 
importance of daily 
attendance, and available 
resources. 

● Continuous Improvement: 
○ Using school-level data 

reviews and district 
monitoring to adjust 
strategies, reduce barriers, 
and increase the number of 
students demonstrating 
strong attendance (Levels 3 
and 4). 

by building and 
subgroup 

● NYSED Report Card / 
School Report Card 
(SRC) data — year-
over-year comparison 

● STAR and DIBELS — to 
examine correlation 
between attendance 
and academic growth 

We will consider ourselves on 
track when: 

● Chronic absenteeism 
rates at identified 
schools decline from 
the prior year baseline. 

● The percentage of 
students in Attendance 
Levels 3 and 4 
increases over time, 
indicating stronger 
overall attendance 
patterns. 

● Early warning data 
show increased 
outreach and 
intervention prior to 
students reaching the 
chronic absenteeism 
threshold. 

● Data reflect reduced 
disparities in 
attendance rates 
across student 
subgroups. 
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Section 3: Addressing Inequities 

Districts will need to complete the DCIP Equity Analysis prior to completing this section. The purpose of this 

section is to ensure that the students in schools identified as Comprehensive Support and Improvement (CSI) / 

Additional Targeted Support and Improvement (ATSI) / Targeted Support and Improvement (TSI) are given the 

same opportunities for success as their peers.  

There are three components of this section: 

1. Staffing Inequity (required) 

2. Enrollment/Participation Inequity (requited) 

3. Funding Inequity (optional) 

Districts will need to address at least one staffing inequity and one enrollment/participation inequity. In 

addition, any inequity in specific data points, noted below, MUST be addressed.   

The resulting plan for Staffing Inequity and Enrollment/Participation Inequity will need to cover both the actions 

the district will pursue to reduce the gaps AND the support the district will provide the schools where there are 

gaps knowing that these inequities exist. Districts can copy and paste the table if they are addressing more than 

one inequity. 

Districts that do not have any data points in which there is a difference between schools can skip this section.  

All districts must submit their completed DCIP Equity Analysis with their DCIP.  

Staffing Inequity 

Identify how the district will address at least one staffing inequity between schools identified through the 
needs assessment: 

We recognize that Knickerbocker Elementary (ATSI) has a disproportionately high percentage of teachers with 
fewer than three years of experience (29%) compared to Local Support and Improvement (LSI) schools such as 
Sherman (9%) and Starbuck (8%), a gap that exceeds the 20-percentage-point threshold requiring a mitigation 
plan. To address this, we will focus on strengthening instructional effectiveness through strategic staffing 
decisions, comprehensive coaching and mentorship, and targeted leadership supports to ensure all teachers—
particularly early-career staff—are well-supported in delivering high-quality instruction. 

 
 

Inequity  

Actions to reduce the Data Gap Person Responsible When 

Strategic Staffing for Instructional Effectiveness 

● Incorporate measures of instructional 
effectiveness, teacher strengths, and team 
balance into building-level staffing 
decisions during the annual master 
scheduling and staffing allocation process 
to ensure equitable access to strong 
instruction at Knickerbocker Elementary. 

 

Assistant Superintendent 
for Instruction; Building 

Principal 

Annual staffing process, 
Spring 2026 and ongoing 
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Comprehensive Mentorship and Coaching 

● Ensure all new teachers are assigned a 
trained mentor teacher and that all 
teachers have access to an instructional 
coach who provides ongoing, job-
embedded support aligned to the Cyclone 
Six framework and explicit instruction 
expectations. The mentoring program has 
been revamped from a one-size-fits-all 
model to differentiated support that 
extends beyond year one, developed in 
collaboration with the Watertown 
Education Association (WEA). 

 

Assistant Superintendent 
for Instruction; Building 
Principal; Instructional 

Coaches 

 Beginning September 2026, 
ongoing 

Retention and Climate Monitoring 

● Review retention data for Knickerbocker 
annually and identify factors contributing 
to early-career teacher attrition through 
exit feedback and building-level climate 
supports. 

 

Assistant Superintendent 
for Human Resources; 

Building Principal 

Annually, beginning Spring 
2027 

Knowing that these gaps exist now, how will 
we provide additional support to the affected 

schools 
Person Responsible When 

Increased Coaching and Support Cycles 

● Provide increased instructional coaching 
frequency at Knickerbocker, with priority 
given to early-career teachers 
implementing Structured Literacy, explicit 
instruction, and Cyclone Six practices. 

 

Assistant Superintendent 
for Instruction; 

Instructional Coaches 
September 2026, ongoing 

Principal-Led Support for Early-Career Teachers 

● Establish monthly meetings between the 
principal and all teachers in their first 
three years to provide ongoing support, 
address challenges, reinforce instructional 
expectations and school culture, and 
ensure early-career teachers feel 

 Building Principal 
Monthly, beginning 

September 2026 
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connected to the school community and 
do not experience isolation. 

 

Leadership Support 

● Ensure the principals at Knickerbocker and 
Ohio Street have access to district-level 
administrative support and targeted 
professional learning focused on 
instructional leadership, supporting early-
career teachers, and sustaining a strong 
school culture. 

Assistant Superintendent 
for Instruction 

September 2026, ongoing 

 
 
Districts with inequities related to the following data points MUST have a plan to mitigate the identified 
inequity. 
● % of uncertified teachers (must be addressed if one of more identified schools has a rate 20 percentage points 

higher than a school in LSI) 

● Average number of Teacher Absences (must be addressed if one of more identified schools has an average 

that is five days more than the district average)  

● % of teachers with fewer than 3 years’ experience (must be addressed if one of more identified schools has a 

rate 20 percentage points higher than a school in LSI) 

● Teacher Turnover rate (must be addressed if one of more identified schools has a rate 20 percentage points 

higher than a school in LSI) 

Feel free to copy and paste the table for each Inequity being addressed. 

Enrollment/Participation Inequity 

Identify how the district will address at least one enrollment/participation inequity between schools 
identified through the needs assessment: 

 
We recognize that Knickerbocker Elementary (ATSI) and Ohio Street Elementary (CSI) serve student populations 
with higher concentrations of economically disadvantaged students (76% and 86% Free and Reduced-Price Lunch 
(FRL), respectively) than several LSI schools. This concentration is associated with greater barriers to academic 
access, family engagement, and school stability, requiring a targeted district response. To address these 
challenges, we will provide enhanced family outreach, targeted attendance supports, and access to additional 
academic and non-academic resources to ensure students experiencing poverty have equitable opportunities to 
engage in consistent, high-quality instruction. 

 

Inequity  

Actions to reduce the Data Gap Person Responsible When 

Targeted Attendance Outreach 

● Implement structured, proactive outreach to 
chronically absent students and families, 

Assistant Superintendent for 
Personnel and Student 

Services, Building 
Principals; Home School 

September 2026, ongoing 
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with a particular focus on students 
experiencing economic hardship, using 
scheduled check-ins, automated 
communication systems, and coordinated 
follow-up protocols. 

● Track chronic absenteeism rates monthly and 
adjust outreach strategies based on data 
trends. 

 

Coordinators; Pupil 
Personnel Teams 

Flexible Family Engagement Practices 

● Increase family engagement through flexible 
scheduling of conferences, phone or virtual 
meetings, translated communications, and 
coordination during school events to reduce 
barriers to participation for families 
experiencing economic hardship. 

 

Assistant Superintendent for 
Personnel and Student 

Services, Building 
Principals;Home School 

Coordinators; Pupil 
Personnel Teams; Teachers 

September 2026, ongoing 

Community and Resource Supports 

● Leverage partnerships and programs (e.g., 
Food 4 Families Backpack Program, United 
Way of Northern New York (NNY), Family 
Opportunity Center) to connect students and 
families with food assistance and other 
supports that reduce non-academic barriers 
to attendance and participation. 

 

Assistant Superintendent for 
Personnel and Student 

Services, Building 
Principals; Home School 

Coordinators; Pupil 
Personnel Teams,  

Community Partners 

September 2026, ongoing 

Knowing that these gaps exist now, how will 
we provide additional support to the 

affected schools 
Person Responsible When 

Increased MTSS Check-Ins 

● Conduct more frequent MTSS review cycles 
at Knickerbocker and Ohio Street to ensure 
students experiencing poverty are accessing 
and benefiting from Tier 2 and Tier 3 
supports at rates comparable to peers in 
lower-FRL buildings. 

● Review disaggregated intervention 
participation data quarterly and refine 
strategies based on outcomes. 

 

Assistant Superintendent for 
Instruction; Building 

Principals; Home School 
Coordinators; Pupil 

Personnel Teams; Teachers 

September 2026, ongoing 



Section 1: Definition of High-Quality Tier 1 Instruction 

Data-Driven Decision Making 

● Building principals and pupil personnel teams 
will review monthly disaggregated 
attendance and participation data by FRL 
status and use these data to make responsive 
scheduling, outreach, and support decisions 
that address inequities in real time. 

 

Assistant Superintendent for 
Instruction; Building 

Principals; Home School 
Coordinators; Pupil 

Personnel Teams; Teachers 

September 2026, ongoing 

 
 
Feel free to copy and paste the table for each Inequity being addressed. 

Funding Inequity (optional) 

Districts that would like to leverage Title I, 1003 School Improvement Funding to explore how to better 
equitably distribute resources across the district should complete this section below. This section is optional. 
 

DISTRICT ACTION METHODS SUCCESS CRITERIA 

What activity will we 

pursue? 

What does this action entail?  What is our goal for doing 

this? What data will we 

collect and review to 

determine if we are on track 

to meet this goal?   What 

improvements do we hope to 

see if we have met this goal? 
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Glossary of Terms 

The following terms are used throughout this document. They are defined here for board members, families, 

and community partners who may not be familiar with state and district terminology. 

Term Definition 

ATSI Additional Targeted Support and Improvement — a federal school identification 

category under the Every Student Succeeds Act (ESSA) for schools with consistently 

underperforming student subgroups. Knickerbocker Elementary currently holds this 

designation. 

CAP Curriculum Alignment Process — the district’s internal curriculum review and 

development structure, in which cross-grade teacher teams review and refine 

instructional materials to ensure alignment to standards, coherence across grade 

levels, and responsiveness to student needs. 

CSI Comprehensive Support and Improvement — a federal school identification category 

under ESSA for schools with the lowest overall performance. Ohio Street Elementary 

currently holds this designation. 

DIBELS Dynamic Indicators of Basic Early Literacy Skills — a widely used, research-based 

assessment tool that measures foundational reading skills (such as phonemic 

awareness, phonics, and fluency) in students in kindergarten through sixth grade. Used 

in WCSD for universal screening and progress monitoring. 

FRL Free and Reduced-Price Lunch — a federal program indicator used as a proxy measure 

for economic disadvantage. The percentage of students qualifying for FRL is used in 

equity analyses to compare resource and opportunity gaps across schools. 

LSI Local Support and Improvement — a NYSED designation for schools that serve as 

comparison schools in the equity analysis process. LSI schools in WCSD (such as 

Sherman and Starbuck Elementary) are used to benchmark staffing, resource, and 

outcome data against identified schools. 

MTSS Multi-Tiered System of Supports — a framework for providing differentiated levels of 

academic and behavioral support to all students. Tier 1 is high-quality instruction for 

all students; Tier 2 provides targeted small-group support; Tier 3 provides intensive, 

individualized intervention. 

NNY Northern New York — the geographic region in which Watertown City School District is 

located, sometimes referenced in partnership and community organization names 

(e.g., United Way of NNY). 

NYSED New York State Education Department — the state agency responsible for setting 

educational policy, issuing school accountability designations, and overseeing district 

compliance with state and federal requirements. 
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Term Definition 

SRC School Report Card — an annual public accountability report issued by NYSED for every 

school and district in New York State, showing performance data including graduation 

rates, attendance, assessment results, and demographic information. 

TSI Targeted Support and Improvement — a federal ESSA identification category for 

schools with one or more underperforming student subgroups that have not met exit 

criteria. 

 

 


