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We are all created unique and special. 

He made us all perfect having our own uniqueness. 
1 Peter 4:10-11 ‘God has given each of you a gift from his great variety of spiritual gifts.  

Use them well to serve one another’. 

Principles 
In line with our Christian ethos and in sympathy with ‘Flourishing for All’ and the ‘Church of England Vision for 
Education’: we believe that it is the right of all children and staff to work and learn in an environment which is 
conducive for effective learning. We believe that children, staff and all members of our school community, have the 
right to feel safe in school. We recognise that it is the duty of the school community to promote and model good 
behaviour.  

Aims 

We shall endeavour: 

• To foster and nurture relationships between pupils, staff and wider members of the school community; 

• To provide a safe and secure learning environment; 

• To support pupils to develop strategies which help them to understand and regulate their emotions in 
order to display socially acceptable behaviour; 

• For all staff to demonstrate the principles of acceptable and responsible behaviour and feel supported in 
helping pupils to regulate their behaviour. 

 
Agreed Behaviour for Learning Expectations 

 
1. Ready 
2. Respectful 
3. Responsible 

 
Behaviour is a form of communication in response to a feeling, experience or stimulus. We recognise the diversity in 
childhood experiences and the impact this has on children’s behaviour regulation and readiness to learn. As an 
attachment aware school and trauma informed practice school we support children with behavioural challenges by 
focusing on developing empathetic relationships and allowing for the modelling of effective behaviour regulation 
skills. Traditional behaviourist approaches to behaviour management can work for the majority of children but are 
not successful for all. This is especially true for those who have experienced childhood adversity.  
 
As part of the Special Educational Needs and Disability (SEND) Code of Practice, some pupils with specific social, 
emotional and mental health needs will have targeted support and intervention in addition to our school agreed 
behaviour strategies. We believe that children should receive what they need (equity) rather than everyone receiving 
the same (equality).   
 
 
 

Eton Porny C of E First School 
BEHAVIOUR FOR LEARNING POLICY 
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Roles and responsibilities: 

Our staff are expected to be responsible for: 
• Recognising each child as an individual with their own specific needs and build effective relationships with 

them; 

• Planning and preparing effective learning experiences for every child; 

• Creating a welcoming atmosphere for positive learning through ensuring school/class expectations and 
boundaries are clearly communicated and adhered to from the outset; 

• Raising self-esteem, confidence and developing potential; 

• Supporting emotional wellbeing and mental health of all; 

• Ensuring that agreed behaviour expectations and policies are consistently implemented; using restorative 
approaches, emotion coaching, consequences and rewards as agreed. Children are supported to develop 
insight into their emotions and behaviours, take others’ perspectives and rebuild trust and relationships; 

• Communicating regularly with parents; 

• Using the behaviour system to log incidents, track patterns and identify triggers; 

• Recognising, reporting and monitoring any safeguarding concerns that are linked to a change in behaviour; 

• Liaising with external professionals for support and advice, where appropriate; 
*For more information about our agreed practices see our Pedagogy Policy. 

 
Our children are expected to: 

• Show that they are ‘Ready’ by attending school regularly, on time and correctly dressed in appropriate 
school uniform. Listening to and following instructions.  

• Show that they are ‘Responsible’ by caring for their own and other people’s property, showing self-
discipline to enable themselves and other pupils to fulfil their potential at all times, acting as positive 
ambassadors for the school  

• Show that they are ‘Respectful’ by Following reasonable instructions by school staff and agreed school 
rules; Respecting everyone in the community; Respecting the school learning environment both in and out 
of the classroom; Refraining from swearing and using any inappropriate language; 

 

Our parents are expected to be responsible for: 
• Being aware of the school’s expectations and rules and supporting our school in the implementation of this 

policy; 

• Responding promptly to all school communications; 

• Fostering their child’s awareness of appropriate behaviour and encouraging self-regulation; 

• Participating in school meetings to support their child’s behaviour regulation; 

• Behaving and modelling appropriate adult behaviour when on school grounds and in the home; 

• Communicating with staff to share any information that could affect their child’s behaviour at school. 
 

https://resources.finalsite.net/images/v1657805902/sebmatcom/goxxyaokifm1pro6mwge/PedagogyPolicy22.pdf
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Outside Agencies 

Where necessary, our school will refer children to outside agencies to support their behaviour for learning.  
Strategies may include a referral to: 

• Educational Welfare Service 

• Educational Psychologist 

• Behaviour Support Team 

• CAMHS (Children and Adolescent Mental Health Service)  

• Health Centre 

Assessment 

Children’s behaviour is assessed through observations and through monitoring of incidents.  Initially these are 
conducted internally but it may be appropriate for other agencies to be contacted in order for further advice and 
support to be sought.  Parents will be informed and their permission sought if outside agencies wish to work with 
their child. 

Monitoring and Evaluation 

The Headteacher regularly monitors the effectiveness of our school policy, reporting their findings to the Local 
Governing Body.  Where necessary recommendations for further improvements will be suggested and adjustments 
made.  Staff will be involved annually in evaluating the effectiveness of our policy and suggesting changes for the 
subsequent academic year. 

Communication 

Our policy will be communicated through published copies, school rules, newsletters, notice boards, collective 
worship, school council and within the curriculum wherever relevant. Annually, we will bring our policy to the whole 
school community and Local Governing Body. Our policy will be discussed regularly in professional development 
meetings, to ensure that everyone applies the standards consistently and fairly.  

Record Keeping 

Eton Porny C of E First School keeps a variety of records of incidents of behaviour: 

• Members of staff record incidents (misbehaviour; bullying; sexist, racist or homophobic comments and 
behaviour; sexual violence and harassment) electronically on our school behaviour system. This 
information is then used weekly for analysis and monitoring purposes by the Headteacher. 

• Parents are kept informed about their child’s behaviour including any consequences 

• Details of internal exclusions are recorded.  

• The Headteacher keeps a record of any pupil who is excluded for a fixed-term period, or who is 
permanently excluded.  These details are also stored by the Royal Borough of Windsor and Maidenhead. 

• Any incidents of racism are recorded and shared with the Royal Borough of Windsor and Maidenhead 
annually. 

• Any incidents of restraint are recorded and shared with the Royal Borough of Windsor and Maidenhead 
annually. 

Dealing with allegations against pupils including child on child abuse 

At Eton Porny C of E First School, we believe that all children have a right to attend school and learn in a safe 

environment. We recognise that children are capable of abusing other children. In most instances, the conduct of 

pupils towards each other will be covered by this policy. Some allegations may be of such a serious nature that they 

may raise safeguarding concerns and these will be dealt with under the Child Protection and Safeguarding Policy 

and in line with Keeping Children Safe in Education (2025).  

At Eton Porny, sexism, sexual violence and sexual harassment will not be tolerated and all pupils involved will be 

listened to and supported.  When an allegation is made by a pupil against another pupil which features the type of 

behaviour outlined above, our school’s response will be: 
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Proportionate, considered and supportive, decided on a case-by-case basis.  Addressing behaviour as it happens 

will help all pupils understand what is and is not acceptable. Staff will listen to the victim(s) and their wishes will 

inform our response. From this, the school will make the final decision of the appropriate sanction. Different 

sanctions will be appropriate for different ‘levels’ of sexual harassment, violence and sexist comments. We will 

address ‘lower-level’ incidents such as a sexist comment through education, our curriculum and the way our school 

promotes respect. We will balance the importance of safeguarding other pupils with the need to support, educate 

and protect the alleged perpetrator(s). In these incidents, we will consider:  

· The age and developmental stage of the alleged perpetrator(s)  

· The nature and frequency of the alleged incident(s)  

· How to balance the sanction alongside education and safeguarding support (if necessary, these should take place 

at the same time)  
 

Restrictive Intervention Policy 
 
Definitions  
 
‘Restrictive interventions’ are a range of ways that staff might restrain or restrict a pupil. ‘Reasonable 
force’ describes the amount of force that those staff members can (in certain circumstances) use on a pupil. This 
policy follows the DfE guidance ‘Restrictive interventions, including use of reasonable force, in schools’ published 
April 2026. 
 

• Restrictive interventions are used to prevent, restrict or subdue movement of the body or part of the 

body. Restrictive interventions include physical and non-physical actions aimed at restraining pupils’ 

movement. For example, putting a pupil in a room and not allowing them to leave is a restrictive 

intervention. 

• Reasonable force is the amount of force that staff members can (in certain circumstances) legally use to 
temporarily restrict a pupil’s movement. It means using no more force than is necessary, for the least 
amount of time for the desired outcome. 

 

• A significant incident is any incident where the use of force goes beyond appropriate physical contact (see 
definition below) between a member of staff and a pupil. 

 

• Appropriate contact might include a handshake to congratulate a pupil, giving first aid, or demonstrating 
how to use a musical instrument.  

 

• Seclusion is a non-disciplinary intervention that keeps a pupil confined to a place away from others and 
prevents them from leaving, for the safety of that pupil and/or others. This could be through physical 
obstruction or by making the pupil believe that they will be punished if they leave. For example, putting a 
pupil into a ‘holding’ room is a form of seclusion. 

 
All members of school staff can use a restrictive intervention – including reasonable force – to prevent or stop a 
pupil from: 

• Causing an injury to themselves or others 

• Committing a criminal offence 

• Damaging property 

• Causing disorder among pupils at the school, whether during a teaching session or otherwise  

• However, there are other situations when physical management may be necessary, for example in a 
situation of clear danger or extreme urgency. Certain pupils may become distressed, agitated, and out of 
control, and need calming with a brief Restrictive Physical Intervention that is un-resisted after a few 
seconds. 
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• The safety and well-being of all staff and pupils are important considerations. Under certain conditions this 
duty must be an over-riding factor. 

• We take the view that staff should not be expected to put themselves in danger, and that removing pupils 
and themselves is the right thing to do. We value staff efforts to rectify what can be very difficult situations 
and in which they exercise their duty of care for the pupils. 

 
Unacceptable uses of force 
 
It is illegal to use force on a pupil for the purpose of punishment. Pupils should not be restrained in a way that 
affects their airway, breathing or circulation. For example, by covering the nose or mouth or applying pressure to 
the neck or abdomen. 
If a pupil is unintentionally held on the ground, staff should release them, or re-position into a safer alternative or 
standing position as quickly as possible. 
 
Using reasonable force to search pupils 
 
Headteachers and other members of staff authorised by the headteacher have the statutory power to search pupils 
and/or their possessions if they have reasonable grounds to suspect that the pupil has a prohibited item.  
Staff use force to search a pupil for a prohibited item, but not to search for an item banned only under the school 
rules. For example, force could be used to search for illegal drugs or a weapon, but not for a mobile phone.  
 
De-escalation strategies 
 
Our school follows the ‘Team Teach’ model of de-escalation and restrictive interventions as a last resort. Principles 
outlined earlier in this policy should also be followed in an effort to de-escalate behaviour and avoid the need to 
use restrictive interventions. 
Before considering using restrictive interventions, staff will aim to de-escalate the pupil, supporting them to 
regulate their behaviour.  
 
De-escalations strategies for pupils might include: 

• Using calm facial expressions and warm, open body language 

• Using a warm, calm tone of voice 

• Calmly reminding the pupil of expectations 

• Avoiding having too many members of staff present when de-escalating 

• Giving the pupil limited choice (choice of two options) 

• Change of face (where an adult swaps with another member of staff) 
 
When to use restrictive interventions 
 
Before using a restrictive intervention (see 'Definitions' section, above) with a pupil, staff should consider: 

• If it’s necessary: there might be alternative ways to manage the situation and achieve the desired 

outcome, and staff should consider whether the intervention is likely to reduce risks or might escalate the 

situation further 

• If it’s proportionate: staff should use the least restrictive intervention for the least amount of time, and 

consider the individual circumstances of the pupil such as their age, size and any medical conditions 

• The pupil’s welfare: staff should consider the impact that the use of force or restrictive interventions can 

have on a pupil, for example for pupils who have experienced adverse life events. They should also seek to 

maintain respect for their dignity 
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If a restraint or hold is carried out, then the minimum force necessary must be used and the restraint itself must be 
reasonable and proportionate to the behaviour being carried out by the student.  
 
 After using a restrictive intervention 
 
All incidents of restraint must be recorded on CPOMS and parents will be informed on the same day that the 
incident has occurred.  
 
A follow-up conversation with the staff member(s) and pupil(s) involved should be facilitated after the incident, so 
an understanding can be gathered what happened during the incident and why, repair and rebuild relationships, 
and foster a culture of continuous improvement. This can be facilitated by a member of the senior leadership team 
or another adult who was not involved.  
Using this information, the SENDCo and/or senior staff should evaluate the incident as soon as possible after the 
event to understand why the restrictive intervention was used, the impact on pupils and staff, any patterns or 
trends, and how you could avoid using restrictive interventions in future – for example, by amending or introducing 
a behaviour support plan for the pupil. After the first instance of a child needing physical intervention, an Individual 
Behaviour Plan and risk assessment must be created which lists the holds that indicates which Team Teach holds to 
use. This must then be discussed with parents. If an Individual Behaviour Plan is in place, then it will be redrafted to 
include the need for physical intervention.  
 
Staff should continue to monitor the wellbeing of the pupil(s) and staff member(s) and provide additional support 
where needed. Pupils who witnessed the incident may also need support. 
The incident report should be completed as soon as possible after the event. Ideally, this should be on the same 
day. 
As a minimum, members of staff should record the following details: 

• The names of the pupil(s) and staff involved 

• Any relevant needs or circumstances of the pupil, including if the pupil has SEND and their SEN code 

• The time, date, location and approximate duration of the intervention 

• Details of any physical injuries  

• Any support provided after the incident, including any medical treatment for injuries  
 
If the staff member(s) didn't use reasonable force, include:  

• A brief account of why the staff member(s) assessed that it was necessary to use the intervention 

If they did use reasonable force, include: 

• A brief account of the incident, including what led up to it, any known triggers that were or may have been 
involved, and any preventative or de-escalation strategies used 

• The type of reasonable force and the degree of force that was used 

• A brief account of why the staff member(s) assessed that it was necessary to use force 

If reasonable force is used in an incident, staff do not need to record it separately under reports for reasonable 
force and for restrictive interventions; everything should be covered in the same report. 
Having too many members of staff in view during a restraint can contribute to students remaining in a crisis state, 
so if members of staff are not involved or helping it is essential that they move themselves away from the situation. 
‘Change of face’ is an extremely important tool to use after an episode of restraint as it is very likely that in the 
initial period after being held the student will be very angry with the staff member/s who carried out the restraint. 
Therefore a ‘change of face’ to members of staff not involved in the physical intervention may help the student to 
calm quicker.  
 
Team Teach techniques seek to avoid injury to the student but it is possible that bruising or scratching may occur 
accidentally and these are not to be seen necessarily as a failure of professional technique, but a regrettable and 
infrequent side effect of ensuring that the student remains safe. Additionally, due to the nature of the behaviour 
displayed by some children, there may be times when staff members receive minor injuries themselves. Any 
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injuries that occur to students or staff during a restraint or episode of challenging behaviour by a child must be 
recorded on both the Behaviour System and in the accident book. 
 
Statutory Reporting Requirements 
 
The school must give a report of the incident to each of the pupil’s parents/carers as soon as possible, even if the 
use of force or restrictive intervention has been agreed as part of a pupil’s behaviour support plan. 
The report should be in writing, and given to the parents/carers on the same day. You should include at least: 

• Time, date location and approximate duration of the intervention 
• A brief account of why the intervention was assessed as necessary 
• A brief account of what type of force was applied, and the degree of force 
• Details of any physical injuries and any post-incident support 

 
Use of seclusion 
 
There is a designated space in school which children may use when they are in a heightened state or following 
incidents of extreme crisis. The use of seclusion in the zen den should only be used as a safety measure to protect 
others from harm when a pupil is experiencing high levels of emotional or behavioural dysregulation. 
 
The zen den should generally be used in situations where it is no longer appropriate for a child to remain in class 
and they would benefit from a calming area to deescalate. The zen den for seclusion will typically be used when 
children are able to take themselves there at staff requests. The zen den is low stimulus and has limited furniture. 
The zen den should feel safe and not threatening to the pupil.  
 
The zen den for seclusion should not be implemented through threat of punishment. 
 
When a student is in a zen den for seclusion, they must be monitored by staff at all times with the following 
procedure being followed.  
 

• Member of staff will sit/stand in the Zen den with the door open.  

• If the above is not safe to do, member of staff will sit/stand in the doorway of the Zen den room with door 
open.  

• If the above is not safe to do, member of staff will view the student at all times from outside the room, with 
door closed, through viewing panel in door.  

• As soon as the immediate risk of harm has reduced, the pupil should be allowed to leave. 
 
Whilst the student is in a zen den for seclusion, a member of staff will keep a written record (which will be put on 
Behaviour System) of the emotional and physical presentation of the student referencing this every five minutes. If 
the student remains in the zen den for seclusion after 15 minutes, then the SENDCo or SLT must be consulted (if 
not already aware) and give permission for the student to remain in there longer if this is needed. If the student is 
still in the Zen den after 30 minutes then the Headteacher must notified and give permission for the student to 
remain in there if this is needed.  
 
After the use of the zen den for seclusion, a written report must be made. The report should record the following 
details as a minimum: 

• Names of pupils and staff directly involved 

• Time, date, location and approximate duration of the zen den for seclusion 

• Any relevant needs or circumstances of the pupil, including SEND 

• Brief account of why the zen den for seclusion / seclusion was necessary in that instance 

• Details of any physical injuries sustained, if applicable 

• Any post-incident support, such as any medical treatment for injuries or any adverse impacts 
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Complaints 
It is intended that by adopting this policy and keeping parents and governors informed we could avoid the need for 
complaints. All disputes that arise about the use of force by a member of staff will be dealt with according to the 
Royal Borough of Windsor and Maidenhead Child Protection and Safeguarding policies. 
 

Linked Policies 
This policy should be read in conjunction with: 
 

• Child Protection and Safeguarding Policy 

• PSHE and RSE policy  

• Exclusions policy 

• Behaviour Systems 

• Inclusion Charter 
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Annex A: 
Emotion Coaching  

 
What is emotion coaching? 
 
Emotion Coaching, based on the work of John Gottman, is helping children and young people to understand the 
different emotions they experience, why they occur, and how to handle them.  It is a whole-school approach to 
supporting sustainable emotional health, wellbeing and guiding behaviours. Emotion Coaching is a communication 
tool that guides and teaches a child or young person about more effective responses. It accepts all emotions as 
normal and healthy (but not all behaviours), and considers what the feelings, needs and emotions are behind the 
behaviour. It enables us to potentially diffuse and de-escalate situations by activating changes in the child’s 
neurological system and allowing the child to calm down, physiologically and psychologically. It is a tool that can be 
used by all adults and could be effectively implemented outside of school by parents to support children. 
 
This short video explains more: Introduction to emotion coaching 
 
At Eton Porny First School, we use the ‘CALM’ approach  
 
Connect (tune into the child’s feelings and your own) 
Once it is safe to do so, look beyond the behaviour that you see. What is the young person communicating through 
their behaviour? What needs are and are not being met? How might the young person be feeling? Why? What 
might they be thinking? What do they need? 
 
Acknowledge (Label and validate feelings) 
Look for physical and verbal signs of the emotion being felt. Take on the child’s perspective; use words to reflect 
back the emotion and help the child to label that emotion. 
“You seem angry to me” or sad, upset, fed up etc.  “I can see that something’s not quite right – can you tell me 
about it?” 
Affirm and empathise with the emotion, allowing time and space for calming down. 
“I’m sorry that happened to you, you must have felt angry?” “I would feel angry if that happened to me.” “I 
understand why you are angry.” “It’s normal to feel angry about that.” 
 
Limit setting 
Separate emotion from the behaviour. Clarify what is an acceptable expression of emotion, and what is not. Allow 
time and space for calming down. These examples are primarily for younger children. 
“…. It’s not ok to hit/ bite/ push/ shout at your friend.” “…. Hitting is not acceptable.” “…. The rules are that we 
don’t hit people” “We don’t deal with … by hitting our friends” 
 
Make a plan (problem solve and find solutions together) 
Identify alternative, more appropriate/ productive ways of expressing and/ or managing feelings, behaviours and 
actions. Empower the child to take ownership. 
“Let’s think of what we could have done instead.” “Can you think of a different way to deal with your feelings?”  
“Have you thought about doing this instead?” 
Agreeing possible solutions and ‘scaffolding’ suggestions where appropriate. 
“Try and do this next time you feel like this.” “Let’s decide what you will do next time you feel like this.” “How do 
you think you will react next time, or if this happens again?” 
 
 
Restorative Conversations  

Restorative approaches are ways of addressing conflict and harm that focus on repairing relationships and 

restoring well-being. Conflict is natural and likely to occur when people with diverse opinions and experiences 

unite. Restorative practices view conflict as an opportunity to foster meaningful learning experiences and 

strengthen relationships. 

https://www.youtube.com/watch?v=7KJa32r07xk&t=9s
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Facilitating Restorative Conversations: 

The following steps provide the format for a restorative dialogue to be used in a variety of different situations.  

1. Engagement (to all involved in the incident)  

We need to talk about what just happened. Can you tell me what happened?  

2. Reflection (to person responsible for the harm) 

 What were you thinking about at the time? What were you hoping would happen? What made you decide to do 

that? What have you thought about since?  

3. Understanding the harm/impact  

1. First to the person who caused harm: Who has been affected by what happened? How do you think they have 

been affected?  

2. To the person harmed: What did you think when that happened? What was that like for you? What was the 

worst bit?  

4. Acknowledgement (to person responsible for harm)  

What do you think now about what you did?  

5. Agreement (to person harmed first) 

What would you like to happen as a result?  

Then to person responsible – Is that fair?/ Could you do that?  

To both – What else needs to happen to fix this? 

 
 

Annex B 
 

We will be using the Zones of Regulation™ curriculum (or “The Zones” for short) from September 2024, 
which are lessons and activities designed to support children in gaining skills in the area of self-regulation. 
Self-regulation can go by many names, such as self-control, self-management, and impulse control. It is 
defined as the best state of alertness of both the body and emotions for the specific situation. For 
example, when a student plays on the playground or in a competitive game, it is beneficial to have a 
higher state of alertness. However, that same state would not be appropriate in the library.  
 
The lessons and learning activities are designed to help the students recognise when they are in the 
different Zones as well as learn how to use strategies to change or stay in the Zone they are in. In addition 
to addressing self-regulation, the students will gain an increased vocabulary of emotional terms, skills in 
reading other people’s facial expressions, perspective about how others see and react to their behaviour, 
insight into events that trigger their behaviour, calming and alerting strategies, and problem solving skills. 
 
A critical aspect of this curriculum is that all team members know and understand The Zones language. 
This creates a comfortable and supportive environment for children to practice his or her self-regulation 
skills. It also helps the student learn the skills more quickly and be more likely to apply them in many 
situations.  
It is important to note that everyone experiences all of the Zones—the Red and Yellow Zones are not the 
“bad” or “naughty” Zones. All of the Zones are expected at one time or another. The Zones of Regulation 
is intended to be neutral and not communicate judgment 
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