LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Elevate School

CDS Code: 37-68338-0129395

School Year: 2026-2027

LEA contact information: Ryan Elliott; (858) 751-4774 relliott@elevateschool.com

School districts receive funding from different sources: state funds under the Local Control Funding Formula
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all
LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based on the enrollment
of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2026-2027 School Year

Projected Revenue by Fund Source

All federal funds,

0,
2851,101, 10% All Other LCFF funds,
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This chart shows the total general purpose revenue Elevate School expects to receive in the coming year
from all sources.

The text description for the above chart is as follows: The total revenue projected for Elevate School is
$8,779,696.68, of which $5,981,455.10 is Local Control Funding Formula (LCFF), $1,152,296.17 is other
state funds, $794,844.20 is local funds, and $851,101.21 is federal funds. Of the $5,981,455.10 in LCFF
Funds, $518,773.45 is generated based on the enrollment of high needs students (foster youth, English
learner, and low-income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Accountability Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 9,000,000
$ 8,500,000 Total Budgeted
General Fund Total Budgeted
$ 8,000,000 Expenditures, Expenditures in the
$8,617,446 LCAP
$ 7,500,000 $7,262,596
$ 7,000,000
$ 6,500,000

This chart provides a quick summary of how much Elevate School plans to spend for 2026-2027. It shows
how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Elevate School plans to spend $8,617,445.99 for the
2026-2027 school year. Of that amount, $7,262,596.16 is tied to actions/services in the LCAP and
$1,354,849.83 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will
be used for the following:

General Fund Budget Expenditures for 2025-26 not included in the Learning Continuity and Attendance Plan
(LCP) consist of, but are not limited to, costs associated with school operations and programs, such as the
followina: Personnel salaries of teachers and auxiliarv staff members. nersonnel benefits. operational

Increased or Improved Services for High Needs Students in the LCAP for the 2026-2027
School Year

In 2026-2027, Elevate School is projecting it will receive $518,773.45 based on the enroliment of foster
youth, English learner, and low-income students. Elevate School must describe how it intends to increase or
improve services for high needs students in the LCAP. Elevate School plans to spend $523,725.35 towards
meeting this requirement, as described in the LCAP.
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LCFF Budget Overview for Parents
Update on Increased or Improved Services for High Needs Students in 2025-2026

Prior Year Expenditures: Increased or Improved Services for High Needs
Students
O Total Budgeted Expenditures for
High Needs Students in the LCAP $480,500
OActual Expenditures for High Needs
Students in LCAP Plea Bt
SO $ 100,000 $ 200,000 $ 300,000 $ 400,000 $ 500,000 $ 600,000

This chart compares what Elevate School budgeted last year in the LCAP for actions and services that
contribute to increasing or improving services for high needs students with what Elevate School estimates it
has spent on actions and services that contribute to increasing or improving services for high needs
students in the current year.

The text description of the above chart is as follows: In 2025-2026, Elevate School's LCAP budgeted
$480,500.00 for planned actions to increase or improve services for high needs students. Elevate School
actually spent $496,640.56 for actions to increase or improve services for high needs students in 2025-

2026.
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

relliott@elevateschool.com

Elevate School Ryan Elliott, Executive Director 858-751-4774

Plan Summary 2026-27

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Elevate School is a high-quality K-8 public charter school that serves approximately 497 students across three campuses in San Diego: Serra
Mesa (SM) serving grades K-3, Tierrasanta (TS) serving grades 4-5, and Elevate Middle School at Serra Mesa (EMS) serving grades 6-8. Founded in
2014 with a special dedication to supporting military families, Elevate School has grown into a nurturing educational home that recognizes and
addresses the unique challenges faced by students who experience frequent relocations and school transitions. Elevate will expand to serve
Transitional Kindergarten starting with the 2026-27 school year.

Our diverse student body reflects the rich multicultural fabric of our community: 34% White, 27% Hispanic/Latino, 17% African American, 14%
Two or More Races, 5% Asian, and 2% Filipino. Additionally, we serve significant populations with specialized needs, including 49%
Socioeconomically Disadvantaged students, 35-40% military-connected families, 15% Students with Disabilities, and 8% English Learners.

Mission & Vision

Elevate School cultivates leaders and positive changemakers by inspiring students to be excellent in academics, exceptional in leadership, expansive in
creativity, and engaged in community.

We envision a kind, collaborative, and just world guided by empathetic and innovative leaders - a vision we work toward daily by developing students who
excel academically while growing as creative, community-minded changemakers prepared to thrive and lead in an increasingly complex world.

As a Leader in Me Lighthouse School, Elevate equips students with opportunities to develop life skills, contribute to a positive school culture,
and make a difference in their community.

Educational Philosophy & Program

Elevate School cultivates leaders and positive changemakers by inspiring students to be excellent in academics, exceptional in leadership,
expansive in creativity, and engaged in community. As a Leader in Me school, we embed Stephen Covey's 7 Habits of Highly Effective People
throughout our educational program, ensuring every child develops essential leadership skills.
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Our innovative approach features small class sizes capped at 26 students in K-5, and 28 in grades 6-8, enabling personalized attention and
continuous assessment. Students engage in five thematic, interdisciplinary project-based learning units annually focusing on Community,
Character, Service, Justice/Diversity, and Discovery. We integrate STEAM throughout the curriculum to provide hands-on learning experiences
that foster creativity and innovation. Students showcase their growth through exhibitions to authentic audiences and participate in
comprehensive leadership opportunities including Peace Patrol, Safety Team, Student Lighthouse Team, and student-led assemblies where every
classroom leads two whole-school assemblies annually.

Academic Performance and Outcomes

Elevate School students consistently outperform district, county, and state averages on CAASPP, including for historically underserved student
groups. In 2026, Elevate ranked among the top 2% of California schools for achievement among African American, Hispanic/Latinx, English
Learner, socioeconomically disadvantaged students, and students with disabilities. Elevate School is the highest-performing public K-8 School in
San Diego County.

In the 2026 Niche Best Schools rankings, Elevate School placed:

- A+ Overall Niche Grade

- A+ Diversity Niche Grade

- A+ Teachers Niche Grade

- A Academics Niche Grade

- #1 Best Public K-8 School in San Diego area

- #1 Best Charter K-8 School in San Diego area

- #1 Best Public K-8 School in San Diego County
- #1 Best Charter K-8 School in San Diego County
- #4 Best Charter K-8 School in California

- #8 Best Public K-8 School in California

The Public Elementary School Academics grade is based on rigorous analysis of academic data from the U.S. Department of Education along
with millions of reviews from students and parents.

School Recognition & Achievement

Our commitment to excellence has earned numerous prestigious recognitions. Elevate School is both a National Blue Ribbon School and a
California Distinguished School. Elevate has also met the legal requirement for the High Performing Tier under Criterion 2, as determined by the
California Department of Education. This designation has been confirmed for the 2025 California School Dashboard based on student group
performance on the academic indicators, including English Language Arts, Mathematics, and the English Learner Progress Indicator.

Elevate ranks among the Top 100 schools in California according to U.S. News. In 2025, the Serra Mesa and EMS campuses were selected for
the National Center for Urban School Transformation (NCUST) conference school visit as a high-performing school for academics. In 2026,
Elevate was designated as a California Purple Star School in recognition of its efforts and commitment to serve military-connected students. The
mi?%'v%t%‘g‘c%élbfézr&i?*l%%ﬁ“" enrollment capacity with high student retention rates, demonstrating strong community demand and satisfacticgn.



Looking ahead, the Girard Foundation has awarded Elevate a development grant to establish and serve Transitional Kindergarten beginning in
2026-27.

THEORY OF CHANGE

Our theory of change demonstrates the logic of how we think our activities will bring about the change we seek. It outlines the conceptual
linkages between what we do, what impact it will have in the short and long term, and how it will ultimately lead to our vision.
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Strategic Planning & Compliance

In the 2024-25 school year, Elevate School revised its mission and vision and developed a comprehensive three-year Strategic Plan with three
key priorities: continuing to build a cohesive and thriving K-8 program, strengthening the team and infrastructure, and moving into a unified
campus.

Local Control and Accountability Plan and Educational Partner Engagement

Elevate has developed a one-year Local Control and Accountability Plan (LCAP) that also serves as the School Plan for Student Achievement
(SPSA), meeting the educational partner engagement requirements outlined in California Education Code Section 64001(j), including the
requirements specified in California Education Code Section 52062(a):

- Consultation with the Special Education Local Plan Area (SELPA) per California Education Code Section 52062(a)(5)

- Parent Advisory Committee (PAC) per California Education Code Section 52062(a)(1)

- English Learner Parent Advisory Committee per California Education Code Section 52062(a)(2)

- Student Advisory Committee, fulfilling the requirement to include pupils in LCAP development for charter schools serving any of grades 7
through 12, per California Education Code Section 52063 (b)(1)

- Providing a written response to each committee regarding their comments

Needs Assessment and Funding Alignment

Elevate completed a comprehensive needs assessment designed to measure program effectiveness, identify programmatic strengths, and surface
the needs of students and educators, ensuring data-driven decision-making and accountability across the school. The needs assessment also
informed the strategic allocation of human, physical, and fiscal resources, including Title funding and the identification of evidence-based
practices to be funded through Learning Recovery and Emergency Block Grant (LREBG) funds. Elevate will expend all of its LREBG Funds in the
amount of $316,152.84. Elevate is not eligible for LCFF Equity Multiplier funds.

Family & Community Partnership

Elevate actively partners with families to co-create a vibrant school community where student needs come first. Through Coffee with the
Directors sessions, family events, and meaningful volunteer opportunities, parents play an integral role in our school's success. On any given
day, parents can be found supporting classroom instruction, assisting with PE lessons, serving on our board, and organizing special events and
projects.
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Reflections: Annual Performance

‘ A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

The following table reflects Elevate School’s performance on the 2025 California School Dashboard, organized by State/Academic Indicators and student
groups. This data demonstrates the school's academic achievement levels across different metrics and student populations. The CA State Board of Education
(SBE) added the Science Indicator, and a performance level (color) was added to the 2025 CA Schools Dashboard.

English Learner Chromc Suspension Graduation English Language
tudent
-

All Students Orange Green Blue Green Green

English Learners -- Green Green

Long-Term English Learners -- N/A - - -

Socioeconomically Disadvantaged N/A N/A Blue Green

Students with Disabilities N/A N/A Yellow Yellow --
Black or African American N/A Orange Orange N/A Blue Green -- -
Asian N/A -- -- N/A - -- -- -
Filipino N/A -- -- N/A - -- --
Hispanic or Latino N/A Orange N/A --
Native Hawaiian or Pacific Islander N/A - - N/A N/A
White N/A Yellow N/A --
Two or More Races N/A N/A --

Whole-Child Supports, Schoolwide Results: Elevate's Suspension Rate Performance: On the 2025 California School Dashboard, reflecting 2024-25
performance, Elevate School achieved strong outcomes on the Suspension Rate indicator across all student groups. The school received a Green performance
level for All Students, Socioeconomically Disadvantaged (SED) students, Students with Disabilities (SWD), Hispanic students, and Two or More Races
students. The English Learner student group received a Blue performance level, the highest performance level on the Dashboard, indicating that Elevate's
universal and targeted behavior support systems are functioning effectively across the school's diverse student population.

Contributors to Sustained Low Suspension Rates: Elevate attributes this performance to the school's intentional, sustained commitment to addressing the
social, emotional, behavioral, and mental health needs of every student. The following practices have contributed to the Green and Blue performance levels
achieved in 2024-25:

Strengthened Attendance, Family Communication, and School Climate Systems. Across all three campuses, Elevate has strengthened the systems that support

consistent student engagement, including attendance monitoring, proactive family communication, and intentional school climate supports. These systems
redHce th %'rec 5955, tg%}f}éﬂ;lor incidents by keeping students connected to learning, families informed about expectations, and the school envnronment8
foctise C1ongmg and engagement.



Aligned Gold Standard for Behavior Expectations. Across all three campuses, Elevate has improved alignment in communicating and reinforcing a shared
gold standard for behavior expectations. Consistent expectations across the TK-3, 4-5, and middle school campuses ensure that students experience the same
framework for what positive behavior looks like and what is expected, reducing confusion across grade-level transitions and supporting clear, equitable
behavior responses by staff.

Cell Phone Locker System. To reduce disruptions and strengthen student focus during the instructional day, Elevate has implemented a cell phone locker
system. Removing cell phones from the instructional environment has reduced a common source of distraction and peer conflict, supporting both academic
engagement and a calmer school climate.

Robust Leader in Me Implementation at the Middle School. Counseling and SEL supports at the middle school are provided through a strong Leader in Me
implementation, which strengthens school culture and student engagement by building leadership and life skills, fostering a high-trust environment, and
giving students structured opportunities to take ownership of their behavior and contributions to the school community.

Continued Commitment to Maintaining Strong Suspension Rate Outcomes: Elevate recognizes that sustaining Green and Blue performance levels requires
ongoing investment in the systems that produce them. For 2026-27, the school will continue implementing Leader in Me schoolwide, expand the framework
to TK with the Leader in Me TK curriculum, redistribute MTSS leadership and behavior intervention oversight to Campus Deans and support staff, expand
counselor services from part-time to full-time, and continue using EduClimber to track behavior data consistently across campuses. These commitments,
described in detail in Goal 1, Action 3 (Addressing Social-Emotional and Behavioral Student Needs), are designed to sustain the school's strong suspension
rate performance while continuing to address the more significant chronic absenteeism findings identified through the same Dashboard analysis.

Sustained Academic Excellence Across Core Indicators: Elevate's 2025 California School Dashboard Performance

On the 2025 California School Dashboard, reflecting 2024-25 performance, Elevate School achieved strong outcomes across all three academic indicators,
with Blue and Green performance levels for the All Students group and across every reportable student group on the English Language Arts, Mathematics, and
Science indicators. This performance reinforces the California Department of Education's confirmation that Elevate has met the legal requirement for the High
Performing Tier under Criterion 2 based on 2025 Dashboard results, and it reflects the cumulative impact of the school's standards-aligned instructional
program, robust professional development, and tiered student support systems.

English Language Arts Indicator: Elevate received a Blue performance level on the English Language Arts indicator for All Students and for

the Socioeconomically Disadvantaged (SED), African American, White, and Two or More Races student groups. The English Learner and Hispanic student
groups received a Green performance level. The Blue and Green outcomes across every reportable student group demonstrate that Elevate's literacy program
is producing strong achievement across the school's diverse student population, not just for the overall student body.

The school attributes this performance to several interrelated practices: schoolwide close-reading instruction grounded in California ELA/ELD standards,
Achieve 3000 supplemental literacy intervention for grades TK-5, calibrated Fountas & Pinnell benchmark administration that produces reliable K-5 reading-
level data, structured writing benchmarks administered four times annually, the Beginning Phonics Skills Test for K-5 students, and ongoing instructional
coaching from Campus Deans. Teachers also receive Guided Language Acquisition Design (GLAD) training, which integrates language acquisition strategies
into core ELA instruction, contributing to the strong English Learner and Hispanic student group outcomes.

Mathematics Indicator: Elevate received a Green performance level on the Mathematics indicator for All Students and for the English Learner,
Socioeconomically Disadvantaged, African American, and Hispanic student groups. The White and Two or More Races student groups received a Blue
performance level. The fact that every reportable student group reached Green or Blue indicates that Elevate's mathematics program is producing strong,
equitable outcomes across the school.

This performance reflects the consistent implementation of lllustrative Math curriculum across grades TK-8, regular use of Illustrative Math unit tests to inform
instructional adjustments, twice-yearly i-Ready Math diagnostics to monitor student progress, and the support of a math consultant who works with K-2 teams
on Eetaersallysis:arab gagtructicmal strategy while also coaching grade 3-8 teachers to ensure vertical alignment. Tiered intervention through RTI, 9



paraprofessional support, and after-school tutoring through the Expanded Learning Opportunities Program (ELO-P) further supports student groups requiring
additional time and instruction to reach proficiency.

Science Indicator: Elevate received a Green performance level on the Science indicator for All Students and for the Socioeconomically Disadvantaged student
group. This outcome reflects the school's commitment to NGSS-aligned science instruction integrated through the K-8 program, hands-on Project-Based
Learning, and the STEAM program available in grades 2-8 with STEAM electives in grades 6-8. Project-Based Learning approaches engage students in
relevant, applied science investigations that build conceptual understanding alongside procedural fluency, contributing to performance on the California
Science Test (CAST).

A Coherent System Behind the Outcomes

Elevate's strong performance across ELA, Mathematics, and Science is not the result of a single program or intervention but of a coherent system of
interlocking supports: standards-aligned curriculum across all subject areas, a comprehensive assessment suite that includes i-Ready, [lluminate benchmarks,
[llustrative Math unit tests, Fountas & Pinnell, BPST, Sight Word assessments, Achieve 3000 Lexile, and Writing Benchmarks, integrated through EduClimber
for collaborative data analysis. Teachers receive eight days of intensive Summer Professional Development, four additional non-instructional PD days, weekly
PD sessions, and ongoing instructional coaching from Campus Deans and the Instructional Leadership Team. The Lead Education Specialist's participation on
the Instructional Leadership Team ensures that special education considerations are integrated into schoolwide instructional planning, supporting the strong
Students with Disabilities outcomes reflected across the Dashboard.

Continued Commitment to Sustaining Academic Excellence: Elevate recognizes that sustaining Blue and Green performance levels across student groups
requires ongoing investment. For 2026-27, the school will continue refining standards-aligned curriculum and instructional materials, including ongoing
updates to writing resources, Illustrative Math materials, intervention-aligned texts, and curriculum supports for diverse learners. Professional development
will become more differentiated by grade band through book studies anchored in identified PLC growth areas, lesson study cycles will deepen teacher
ownership of math instruction development, and the Multitudes K-2 Dyslexia Screener will add an additional early-literacy data point. These commitments,
described in detail in the LCAP actions, are designed to sustain Elevate's strong academic indicator performance while continuing to address the chronic
absenteeism findings identified through the same Dashboard analysis.

Chronic Absenteeism Needs Assessment: 2025 Dashboard

On the 2025 California School Dashboard, reflecting 2024-25 performance, 2023-24: Chronic Absenteeism 2024-25: Chronic Absenteeism
Elevate School’s Chronic Absenteeism rate increased to 9.5% for All Total Rate Total Rate
Students, up from 7.0% in 2023-24, resulting in an Orange performance All Students 34 7 0% All Students 47 9.5%
Iev;l. Ilhe shlfLrep(rjesents a5 lEercergage point mcreaosle year—over—yesr m 7 10.0% 1 [EC 3 8.1%
and reflects a broader pattern observed across most student groups at the SED ) 5 3% SED 5 10.9%
school.
SWD 5 6.3% SWD 8 10.3%

The data r-eﬂects a meanmgful one-year increase for All Students, SED, ' African Amorican 2 26% | [African American 6 7 1%
SWD, African American, Hispanic, and Two or More Races students, with —— —— 0

. . . . Hispanic 14 11.4% Hispanic 23 16.3%
the SED student group registering the most concerning shift and the only Red . - . -
performance level. Notably, the English Learner and White student groups White 10 6.5% | [White 8 >-4%
posted year-over-year declines and earned Green performance levels, Two or More Races 5 6.6% | |Two or More Racey 8 10.4%

indicating that the school’s universal attendance practices continued to function effectively for these subgroups even as overall rates rose.
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Analysis of Patterns and Identified Root Causes: Elevate School’s Leadership team, school counselors, school registrar, and Parent Advisory Committee (PAC)
conducted a multi-source analysis using daily and weekly attendance data, Chronic Absenteeism trend data, CALPADS Reports 14.1 (Student Absenteeism
Count) and 14.2 (Student Absences, Student List), the school’s internal Weekly Attendance Tracker, multi-year comparisons, and qualitative input from dean-
parent conversations and PAC meetings. The Weekly Attendance Tracker is generated each Friday and reviewed by the school registrar and leadership team
to flag students with elevated absence counts for targeted communication, engagement, and intervention.

This analysis surfaced several patterns that explain the 2024-25 increase and inform the school’s plan of action:

1. New enrollment as a driver of chronic absenteeism. Approximately 29% of students identified as chronically absent in 2025-26 are newly enrolled at
Elevate, indicating that students new to the school community are disproportionately more likely to be chronically absent than returning students.

2. Health-related absences. Approximately 25% of chronically absent students either have a special health condition themselves or have a sibling with a
health condition that requires recurring medical appointments.

3. Middle school concentration. Although the school-wide rate has improved year-to-date in 2025-26, roughly 61% of chronically absent students are in
grades 6-8, indicating that middle school remains the area of greatest disproportionality.

4. Inconsistent intervention infrastructure. Inconsistent understanding and use of the Attendance Plus platform by the leadership team and counselors
during 2024-25 produced inconsistent communication to families. The school also lacked a clearly defined Attendance Policy outlining expectations,
consequences, and the school’s compulsory attendance enforcement obligations.

The root causes identified through this analysis are: (a) gaps in family understanding of the correlation between daily attendance and student learning, growth,
and well-being; (b) repeated and ongoing illness; (c) frequent medical appointments for students with medical conditions and their siblings; and (d) family
vacations combined with incomplete Independent Study Contract (ISC) work.

Identified Resource Inequities

Two resource inequities contribute to the patterns above. First, with respect to positive and inviting school climate, students who are new to Elevate do not
begin the year with established positive relationships with school staff and peers, which makes early disengagement more likely. Second, with respect to
targeted family support, the school does not currently have a formal process for determining which students require additional or differentiated family
supports, particularly families managing complex medical needs.

Strengths and Demonstrated Growth
Despite the 2024-25 increase, Elevate enters renewal with several clear strengths in this indicator area:

- Strong overall daily attendance. Elevate has consistently maintained an overall attendance rate in the 95.5% range year-over-year, which provides a
foundation for chronic absenteeism reduction.

- A comprehensive attendance tracking infrastructure. The school has built a multi-year tracking tool that compares 2023-24 and 2024-25 chronically
absent students by student group and grade level, enabling the precise pattern analysis described above.

- An MTSS-aligned 3-Tier Attendance Intervention Plan. Elevate has designed a tiered plan that includes family communication strategies, monthly Tier 1
positive attendance incentives, staff training, an attendance check tool, attendance support packets for families, ISC identification protocols, and home
visits as a Tier 3 strategy.

- Refined ISC processes. The school clarified the directions and process for completing Independent Study Contract work and added family call/Zoom
meetings with staff before planned absences, both of which increased understanding and student work completion.

- Thursday ISC make-up support. Established after-school sessions where Elevate staff provide academic support to students who did not complete all of
their ISC work have benefited students re-entering the classroom after planned absences.

- schgsg:k\é\gpggygtg;aﬂékgt Elevate has reframed its attendance messaging to focus on learning loss rather than compliance, which has resonated Wi%l}

1Svat



Year-to-date improvement in 2025-26. As of the end of April 2026, Chronic Absenteeism rate is 7.0%, which is 2.5% below the 2024-25 All Students
rate of 9.5% and trends toward the school’s 6% goal.

2026-27 Action Plan: Elevate School’s Action Plan is structured in three phases, applies the school’s MTSS Tiers of Support framework, and is grounded in
evidence-based practices.

Phase 1: Assessment and Planning (Summer 2026)

Conduct a full attendance data analysis using CALPADS 14.1 and 14.2, disaggregated by grade level, student group, and campus, to identify patterns of
absenteeism by season, day of week, and subgroup.

Review and revise the Weekly Attendance spreadsheet to standardize monitoring across the leadership team.

Establish a tiered intervention framework with defined thresholds for movement between tiers (for example, 7%, 10%, and 15% absence rate triggers).
Review and revise the membership composition of the School Attendance Team.

Deliver staff training on the year’s attendance initiatives (whole staff) and on Attendance Plus (counselors and leadership team) to resolve the inconsistent-
use issue identified in 2025-26.

Phase 2: Implementation (2026-27 School Year), Aligned to MTSS Tiers

Tier 1 (Universal, all students): Beginning-of-year message delivered in person at Back to School Night on the importance of daily attendance and
learning loss prevention; whole-school cadence of positive attendance communications, especially around school breaks; established attendance
incentive calendar; attendance tracker; parent education on the importance of attendance; and quarterly school climate mini-surveys delivered through
the middle school Leadership in Action class.

Tier 2 (Targeted, at-risk students): Weekly review of the Attendance Snapshot to identify students needing Tier 2 support; counselor or dean check-ins;
Tier 2 tracker, self-monitoring sheet, and 10-week self-tracker; pairing with a staff Attendance Champion using the evidence-based 2x10 strategy (two
minutes of relationship-building per day for ten consecutive days); monthly positive Attendance Plus messages celebrating improvement; monthly
counselor check-ins for at-risk students with parent follow-up via Attendance Plus; teacher phone calls; Attendance Workshops by invitation.

Tier 3 (Intensive, chronically absent students): Start-of-year meetings with returning families whose child was chronically absent the prior year;
individualized Student Attendance Support Plans developed with middle school students; invitations to Attendance Recovery; phone calls from the Dean;
arranged home visits for highest-need students and families; and scheduled in-person meetings.

Phase 3: Monitoring and Adjustment (Ongoing)

Track key performance indicators including weekly attendance rates, number and benefit of interventions provided, and Attendance Recovery
Conduct quarterly review and adjustment of progress toward goals, strategy efficacy, and resource allocation.

Targeted Strategies for Highest-Need Subgroups

The plan also embeds three targeted strategies tied directly to the patterns identified in the root cause analysis:

1.

2.

3.

Strong, clear communication on attendance expectations and policies for new and incoming families, with intensified focus at the middle school level,
addressing the 29% new-enrollment driver and the 61% middle school concentration.

Identification of a target attendance group before the start of the school year based on historical attendance and chronic absenteeism data, enabling
proactive and consistent engagement rather than reactive intervention.

Targeted family conversations for students with special health conditions (or whose siblings have health conditions) regarding strategic scheduling and
partial-day attendance to minimize learning loss while accommodating medical needs.
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Evidence Based: The plan integrates evidence-based strategies cited in the school’s needs assessment, including early warning systems with tiered
interventions (associated with a 17% reduction in chronic absenteeism per Attendance Works), family engagement that addresses barriers to participation
(associated with a 15% improvement in attendance per the National Education Association), and the 2x10 relationship-building strategy (Attendance Works).

Learning Recovery Emergency Block Grant (LREBG) Funds: 2026-27 Plan

The Learning Recovery Emergency Block Grant (LREBG) was established pursuant to California Education Code Section 32526, added by Assembly Bill 182
(Chapter 53, Statutes of 2022), and subsequently amended by AB 185 (Chapter 571, Statutes of 2022), SB 114 (Chapter 48, Statutes of 2023), SB 153 (Statutes
of 2024), and AB 121 (Chapter 8, Statutes of 2025). LREBG funds support learning recovery initiatives that, at a minimum, support academic learning
recovery and staff and pupil social-emotional well-being through the 2027-28 school year. Pursuant to EC Section 32526(d), funds expended in 2025-26,
2026-27, and 2027-28 are subject to a needs assessment and must be included in the LCAP.

Total LREBG Allocation: Elevate School will expend its entire 2026-27 LREBG allocation of $316,152.84 through the three expenditures described below.

Needs Assessment: Elevate’s comprehensive needs assessment, conducted in accordance with EC Section 32526(d)(2), (3), (5), and (6), identified chronic
absenteeism among unduplicated student groups, social-emotional and behavioral support needs, and individual-pupil academic achievement gaps as the
school’s most significant learning recovery priorities. On the 2025 California School Dashboard, Elevate received a Red performance level for the Chronic
Absenteeism indicator for the Socioeconomically Disadvantaged (SED) student group (10.9%, up from 6.3% in 2023-24) and Orange performance levels for
All Students (9.5%), Students with Disabilities (10.3%), African American (7.1%), Hispanic (16.3%), and Two or More Races (10.4%) students. Although
Elevate received Blue and Green performance levels across reportable student groups on the ELA and Mathematics academic indicators with no student group
identified at the Very Low or Low status level, the needs assessment identified individual pupils whose scale scores place them in the lowest achievement
level (Level 1, Standard Not Met) or on the low end of Level 2 (Standard Nearly Met) using i-Ready diagnostic results, CAASPP scale score analysis, and
[lluminate benchmark data. The internal review further identified that approximately 29% of chronically absent students are newly enrolled at Elevate,
approximately 25% have a special health condition or have a sibling with a health condition, and approximately 61% are in grades 6-8. These findings frame
the three expenditures below.

Expenditure 1: i-Ready Assessments
Position (LCAP Goal and Action): i-Ready Reading and Mathematics Diagnostic Assessments (Goal 1, Action 1: Measuring Student Progress — Assessments)
Amount of LREBG Funds: $22,760.00

Rationale: i-Ready provides the diagnostic, progress monitoring, and personalized instruction data that drives Elevate’s intervention placement decisions and
learning recovery interventions for grades K-8. The platform is administered three times per year and is the primary tool for identifying pupils whose
performance places them in the lowest achievement level or on the low end of the second-lowest achievement level, which is the population EC Section
32526 requires LEAs to identify and serve. The State Board of Education has approved i-Ready as a verified data source. Longitudinal CAASPP analysis
conducted by the Deans of Instruction has confirmed that students whose end-of-year i-Ready diagnostic places them one grade level below typical
achievement are likely to score in Levels 1 or 2 on CAASPP without targeted intervention, making i-Ready data the primary early-warning indicator for
academic learning recovery need. Funding i-Ready through LREBG ensures that the diagnostic infrastructure required to identify pupils in greatest need of
learning recovery is sustained. This expenditure is aligned with EC Section 32526(c)(2) allowable uses for additional academic services and learning supports.

Evidence Tier: Tier 2 (Moderate Evidence). i-Ready is included on the State Board of Education-approved verified data source list and is supported by studies
meeting ESSA Tier 2 evidence standards demonstrating that adaptive computer-based diagnostic assessments with personalized instruction produce

measurable academic gains in reading and mathematics for students performing below grade level.
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Metric(s): i-Ready Reading and Mathematics diagnostic data administered three times per year (Fall, Winter, Spring) for grades K-8; change in placement
levels for pupils initially performing in the lowest achievement levels; CAASPP ELA and Mathematics Distance from Standard disaggregated by EL, SED, and
SWD student groups; California School Dashboard performance levels for ELA and Mathematics Academic Indicators; RTI enrollment and participation data
tracked through EduClimber.

Expenditure 2: Elementary and Middle School Counselors

Position (LCAP Goal and Action): Elementary and Middle School Counselors, Partially Funded with LREBG (Goal 1, Action 3: Addressing Social-Emotional
and Behavioral Student Needs)

Amount of LREBG Funds: $106,941.00

Rationale: Elementary and Middle School Counselors deliver the social-emotional, mental health, and engagement supports that pupils in greatest need of
learning recovery require to access academic instruction. Counselors provide direct counseling services, deliver SEL lessons through the Leader in Me
framework, conduct individual and group check-ins for students at risk of disengagement, engage families of chronically absent students, and collaborate with
Campus Deans using EduClimber data. The middle school counselor focuses particularly on grades 6-8, where 61% of chronically absent students are
concentrated, while the elementary counselor supports earlier-grade students and the 3rd-to-4th and 5th-to-6th grade transitions identified through
educational partner feedback as moments of heightened student and family need. Funding counselors through LREBG addresses the EC Section 32526
requirement to provide interventions for pupils experiencing disengagement and chronic absenteeism, particularly the SED student group identified at Red on
the Chronic Absenteeism indicator. This expenditure directly addresses the social-emotional well-being purpose required under EC Section 32526(b) and is
aligned with EC Section 32526(c)(2) allowable uses for mental health services and supports for pupils and staff.

Evidence Tier: Tier 2 (Moderate Evidence). School-based counseling programs that integrate tiered SEL instruction, individual and small-group mental health
support, and family engagement are associated with improvements in school attendance, reductions in chronic absenteeism, and gains in student
connectedness and sense of safety. Research meeting ESSA Tier 2 evidence standards supports the effectiveness of comprehensive school counseling models
in promoting the social-emotional well-being necessary for academic engagement and learning recovery.

Metric(s): Chronic Absenteeism rate (overall and disaggregated by student group, with emphasis on the SED student group identified at Red on the 2025
Dashboard); California School Dashboard Chronic Absenteeism Indicator performance level; suspension rate and Dashboard Suspension Rate Indicator
performance level; student, parent, and staff climate survey results, including the 2026 MRA/Leader in Me Survey and the end-of-year (EQY) survey for
measures of student connection, safety, and trusted-adult relationships; counseling service logs documenting one-on-one, small group, and whole-class
sessions; participation in attendance recovery and Thursday ISC Make-Up sessions.

Expenditure 3: Behavior Interventionist
Position (LCAP Goal and Action): Behavior Interventionist (Goal 1, Action 5: Services to Support Students with Disabilities)
Amount of LREBG Funds: $186,451.84

Rationale: The Behavior Interventionist provides Tier 2 and Tier 3 behavior, social-emotional, and engagement support to pupils in greatest need of
reengagement and learning recovery. The Behavior Interventionist works within Elevate’s MTSS framework as a Tier 2 and Tier 3 support provider with three
core responsibilities: (1) Direct student behavior support, working one-on-one or in small groups with students who exhibit challenging behaviors, including
emotional regulation difficulties, off-task behavior, defiance, social-emotional disengagement, or peer conflict, with support delivered through push-in (in the
classroom) or pull-out (in a designated space) configurations depending on the student’s plan; (2) Behavior plan implementation and progress monitoring,
including implementing Behavior Support Plans (BSPs), collecting behavior data through EduClimber, monitoring progress toward behavior goals, and
adjusting interventions based on data; and (3) De-escalation and crisis response, including responding to behavior incidents in classrooms or common areas,
proﬁjled’ﬁﬁg %%*188&4968;?%%% and helping students return to learning through restorative conversations or structured re-entry processes. The Behavior 14



Interventionist position directly addresses the engagement and reengagement needs of pupils experiencing chronic absenteeism, particularly the SED student
group identified at Red on the 2025 Dashboard, by providing the relational, behavioral, and re-entry supports research identifies as essential to reducing
absenteeism and supporting academic recovery. This expenditure directly addresses the social-emotional well-being purpose required under EC Section
32526(b) and is aligned with EC Section 32526(c)(2) allowable uses for additional academic services, mental health services, and supports for pupils.

Evidence Tier: Tier 2 (Moderate Evidence). Tiered behavior intervention models that combine direct student support, structured behavior plan
implementation, and de-escalation/restorative practices are associated with reductions in suspension rates, decreases in chronic absenteeism, and
improvements in classroom engagement. Research meeting ESSA Tier 2 evidence standards supports the effectiveness of MTSS-aligned behavior intervention
delivered by trained personnel as a mechanism for restoring access to academic instruction for pupils whose behavioral needs interfere with learning.

Metric(s): California School Dashboard Chronic Absenteeism Indicator performance level disaggregated by student group, with emphasis on the SED student
group; California School Dashboard Suspension Rate Indicator performance level; MTSS tier movement data tracked through EduClimber; behavior referral
counts and behavior incident data; restorative re-entry session participation; student climate survey results, including safety, connection, and trusted-adult
relationship indicators from the 2026 MRA/Leader in Me Survey and EOY survey; Behavior Support Plan progress monitoring data for students with active
BSPs.

LCAP Alignment: All three expenditures are included in the 2026-27 LCAP in compliance with EC Section 52064.4. i-Ready Assessments are included under
Goal 1, Action 1. Elementary and Middle School Counselors are included under Goal 1, Action 3. The Behavior Interventionist is included under Goal 1,
Action 5. The LREBG-funded portions represent components of the total action expenditures, with remaining costs funded through LCFF base, supplemental,
and concentration funds and other applicable funding sources.

Educational Partner Consultation: The use of LREBG funds was developed in consultation with educational partners through the LCAP engagement process.
The Administrative Leadership Team identified continued investment in counseling services, a Behavior Interventionist, and Campus Dean presence at each
campus as priorities for addressing social-emotional, behavioral, and mental health needs. The Instructional Leadership Team emphasized the continued need
for support staff to address academic, social-emotional, and behavioral student well-being, naming counselors, psychologists, RTI Interventionists, and
instructional coaches. Classified staff requested continued clarity and training in addressing challenging student behaviors, including familiarity with Behavior
Interventionists, Section 504 plans, IEPs, and Behavior Support Plans. Families, through the March 2026 Family LCAP Survey, requested expanded
intervention, tutoring, and after-school opportunities and continued focus on social-emotional support and middle school safety, naming counseling services,
behavioral support, and interventionists. The Parent Advisory Committee affirmed support for sustaining these supports, and the English Learner Advisory
Committee expressed appreciation for staff and the support provided to their students. The needs assessment and expenditure plan were reviewed through the
PAC, SAC, ELAC, and SELPA advisory processes.

Elevate School: 2026-27 LCAP 15



2024 CA School Dashboard

The following table reflects Elevate School's performance on the 2024 California School Dashboard, organized by State/Academic Indicators and student
groups. This data demonstrates the school's academic achievement levels across different metrics and student populations.

Student Group English Learner Progress | Chronic Absenteeism English Language Arts M|

All Students

English Learners

Long-Term English Learners

Socioeconomically Disadvantaged

Students with Disabilities

Green Green

Blue Green

White N/A

Two or More Races N/A

African American N/A Yellow Orange Green Green
American Indian or Alaska Native N/A -- -

Asian N/A - —

Filipino N/A -- -

Hispanic N/A

Native Hawaiian or Pacific Islander N/A -- -

Suspension Rate Indicator Needs Assessment (2024 Dashboard)

Elevate School received an "orange" performance level on the 2024
California School Dashboard for the Suspension Rate Indicator, specifically
for the following student groups: English Learners (EL), Socioeconomically
Disadvantaged (SED), Students with Disabilities (SWD), African American,
and Two or More Races. However, due to the small size of these groups,
the Dashboard data may not accurately reflect actual suspension patterns.

In 2023-24, only a handful of suspensions occurred, with significant overlap
among student groups.

Strengths: Low Overall Suspension Numbers: In 2023-24, a total of four
students were suspended, and many belonged to multiple student groups.
Several groups (EL, African American, Two or More Races, SWD) had zero
suspensions in 2022-23, indicating that exclusionary discipline is not
widespread at Elevate School.

Elevate School: 2026-27 LCAP

2022-23: Suspension 2023-24: Suspension

Total Rate Total Rate
All Students 4 0.8% All Students 4 0.8%
EL 0 0.0% EL 1 2.4%
SED 2 0.9% SED 3 1.3%
SWD 0 0.0% SWD 2 2.5%
African American 0 0.0% African American 1 1.1%
Hispanic 2 1.7% Hispanic 1 0.8%
White 1 0.6% White 0 0.0%
Two or More Races 0 0.0% Two or More Races 2 2.6%
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- Commitment to MTSS and Evidence-Based Practices: Elevate School has prioritized strengthening its Multi-Tiered System of Supports (MTSS) and
evidence-based interventions to address achievement gaps and support student needs.

- Family Engagement and Positive School Climate: Elevate School emphasizes family engagement and fostering a welcoming, inclusive environment, which
are key to reducing behavioral incidents and suspensions.

Identified Needs

- Accurate Data Interpretation for Small Groups: The CA School Dashboard’s color-coded system can misrepresent suspension rates for small student groups,
as a single incident can disproportionately affect the performance level.

- Disproportionate Impact on Vulnerable Groups:

While overall suspensions are low, the students suspended are often members of multiple high-need groups (EL, SED, SWD, African American, Two or More
Races), mirroring statewide and national trends of disproportionality in discipline.

- Consistent Application of Interventions: There is a need to further systematize intervention strategies and ensure they are consistently applied across all
classrooms and staff.

Root Causes

- Small-N Group Volatility: With very small numbers, a single suspension can result in a dramatic shift in Dashboard color, masking the true climate and
discipline practices at the school.

- Resource Gaps in Targeted Supports: There may be insufficient targeted supports for students who fall into multiple high-need categories, increasing their
risk for suspension when behavioral challenges arise.

Resource Inequities

- Limited Access to Restorative Practices: Not all staff may be equally trained or equipped to implement restorative or trauma-informed practices, which are
proven to reduce suspensions, especially for marginalized groups.

- Gaps in Data-Driven Decision Making: Small group sizes complicate the use of Dashboard data for decision-making, potentially leading to over- or under-
response to isolated incidents.

Plan of Action for 2025-26 School Year:

1. Strengthen Data Analysis and Communication: (See LCAP Goal 1, Action 1)

- Develop internal dashboards that disaggregate discipline data by student group and context, providing a more nuanced view than the state Dashboard
allows.

- Develop early warning system to identify students needing support before suspendable incidents occur.

- Continue exit and re-entry protocols for suspended students to prevent recurrence.

- Communicate to educational partners (staff, families, board) how small numbers affect Dashboard ratings and what the actual data reflect.
2. Expand and Deepen MTSS Implementation: (See LCAP Goal 1, Action 2)

- Continue to systematize MTSS, ensuring consistent use of evidence-based interventions for both academic and behavioral needs.

- MARYRSE ﬁ%fécfﬂ& P XGet”1 L&fﬁoorts and provide additional training for staff on proactive classroom management and positive behavior supports.



3. Continue to Invest in Restorative Practices (See LCAP Goal 1, Action 3)

- Continue to provide professional development led by ILT, on restorative justice, trauma-informed care, and empathic-mindset interventions, which have
been shown to reduce suspensions and close discipline gaps.

- Reassign deans to work at single campus rather than across multiple sites.
4. Targeted Supports for High-Need Groups (See LCAP Goal 1, Action 2)

- Identify students who fall into multiple high-need categories and ensure they have access to Tier 2 and Tier 3 supports, including counseling, mentoring, and
family outreach.

- Continue to implement calming corners/spaces in all classrooms with self-regulation tools.
- Monitor intervention outcomes and adjust supports as needed.
5. Family and Community Engagement: (See LCAP Goal 3, Actions 2 and 3)

- Continue to strengthen partnerships with families, particularly those from underrepresented groups, to co-develop discipline policies and intervention
strategies.

- Continue to provide resources and workshops (through ongoing communication) for families on supporting positive behavior at home.

6. Middle School Leadership Development: Continue with Student Lighthouse Team to ensure representative membership from all student groups.

Progress on Chronic Absenteeism Indicator (2024 Dashboard)

Elevate School has made significant progress in reducing chronic absenteeism through systematic family engagement, MTSS, and student engagement
initiatives. To maintain and accelerate progress in 2025-26, the school must continue and deepen these efforts, address persistent barriers, and ensure
equitable access to interventions and supports for all students.

Strengths

- Ongoing Family Engagement: Elevate School has prioritized family engagement as a key strategy to reduce chronic absenteeism. The school has
implemented regular communication with families, provided resources in multiple languages, and created opportunities for families to partner with the
school in supporting student attendance (Source 1).

- Strengthened MTSS Implementation: Elevate School has systematized its Multi-Tiered System of Supports (MTSS) to ensure early identification of at-risk
students and consistent application of evidence-based interventions for students with attendance challenges, particularly among English Learners (EL),
Socioeconomically Disadvantaged (SED), and Students with Disabilities (SWD).

- Professional Learning and Coaching: Elevate School continues to provide professional learning opportunities and instructional coaching for teachers,
focusing on engaging diverse learners and building positive relationships both protective factors against absenteeism.

Actions Already Taken to Reduce Chronic Absenteeism

- Regular Monitoring and Early Intervention: The school has established systems for regular attendance monitoring, allowing staff to identify students at risk
of chronic absenteeism early and intervene before patterns become entrenched.
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- Targeted Family Outreach: Staff conduct outreach to families of students with high absenteeism, offering support, problem-solving barriers, and
connecting families with resources.

- Student Engagement Initiatives: Elevate School has launched programs and activities to increase student engagement and foster a sense of belonging,
including after-school clubs, mentoring, and positive attendance recognition.

- Collaborative Problem-Solving Teams: Elevate School utilizes attendance teams that meet regularly to review data, discuss individual student needs, and
coordinate interventions across staff and support services.

Needs and Root Causes (Ongoing and Emerging)

- Need for Consistency and Sustainability: While actions have been effective, there is a need to sustain and deepen these efforts, ensuring all staff
consistently apply attendance interventions and that successful strategies are institutionalized.

- Persistent Barriers for At-Risk Groups: Socioeconomic challenges, health issues, and family circumstances continue to impact attendance, particularly for
SED, EL, and SWD students.

- Communication and Cultural Responsiveness: Some families remain hard to reach due to language, cultural differences, or lack of trust. Continued efforts
are needed to build relationships and ensure all families understand the importance of attendance. Staff would benefit from enhanced training in culturally
responsive behavioral support strategies, particularly for supporting African American students and Students with Disabilities.

- Data System Enhancements: Elevate School needs to further improve real-time data tracking and analysis to quickly identify trends and adjust
interventions.

Resource Inequities
- Access to Tiered Supports: Not all students have equal access to Tier 2 and Tier 3 interventions such as counseling, home visits, or wraparound services.

- Technology and Communication Gaps: Some families lack reliable access to technology, limiting their ability to receive timely attendance
communications or participate in virtual meetings.

Plan of Action for 2025-26 School Year:

A. Continue and Expand Family Engagement Initiatives: (See LCAP Goal 3, Actions 2 and 3)

- Maintain and expand multilingual communication and outreach.

- Offer more family workshops focused on overcoming attendance barriers and supporting student well-being.
B. Deepen MTSS and Data-Driven Practices: (See LCAP Goal 1, Action 3)

- Provide additional staff training on MTSS for attendance.

- Enhance real-time attendance tracking and early warning systems.

C. Sustain and Scale Student Engagement Programs: (See LCAP Goal 1, Action 2; and Goal 3, Action 1)

- Continue and expand after-school, mentoring, and recognition programs to foster belonging and motivation. See LCAP Goal 1, Action 3 — Leaders In Me
Program
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- Increase access to counseling, health, and mental health services for chronically absent students. See LCAP Goal 1, Action 3: (2) Counselors; and (3) Dean
of Students

- Deepen partnerships with community organizations to address root causes such as transportation, housing, and health care.
E. Monitor and Adjust Interventions (See LCAP Goal 2, Action 2) — Leadership Team.
- Regularly review attendance data and intervention outcomes.

- Adjust strategies based on data and feedback from students, families, and staff.

Needs Assessment on 1° Year Students at Elevate School
Key Needs Identified

1. Transition Support: First-year students require targeted support as they adjust to Elevate’s academic expectations, school culture, and routines. Many are
new to the school’s instructional approaches and may need additional orientation and ongoing guidance.

2. Academic Achievement Gaps: First-year students, especially those who are English Learners (EL), Socioeconomically Disadvantaged (SED), or Students
with Disabilities (SWD), may enter with achievement gaps. There is a need for early assessment and differentiated instruction to address varied academic
backgrounds.

3. Consistent MTSS Implementation: The school recognizes the importance of a systematized Multi-Tiered System of Supports (MTSS) to ensure all 1st year
students receive timely, evidence-based interventions. Consistency in applying interventions is essential to support both academic and social-emotional
needs.

4. Family Engagement: Engaging the families of 1st year students is critical for a successful transition and ongoing student success. Strengthened
communication and collaboration with families helps build trust and supports student attendance, behavior, and achievement.

5. School Climate and Belonging: They benefit from a welcoming, inclusive environment that fosters a sense of belonging and safety. Positive school climate
initiatives help reduce absenteeism and discipline issues among new students.

Actions/Supports in Place and Needed

- Orientation Programs: Structured orientation and onboarding for new students and their families.

- Early Assessment: Timely screening and progress monitoring to identify academic and social-emotional needs.

- Professional Learning: Ongoing teacher training and instructional coaching to support diverse learners and implement MTSS with fidelity.
- Family Outreach: Multilingual communication, family workshops, and regular check-ins to engage parents/guardians.

- Student Engagement: Activities, clubs, and mentoring to help 1st year students connect with peers and staff.

Elevate School has established effective systems and practices that support positive student behavior that provides a foundation for improvement. Elevate
School’s needs assessment for 1st year students highlights the importance of robust transition supports, targeted academic and social-emotional interventions,
consistent MTSS application, proactive family engagement, and a positive, inclusive school climate. Continuing to strengthen these areas in 2025-26 will help
ensure that all new students are set up for success from their first year at Elevate.
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2023 CA School Dashboard

The following chart reflects Elevate School’s performance on the 2023 CA School Dashboard by indicator and student group.

Student Group

All Students Yellow

English Learners - Yellow

Socioeconomically Disadvantaged Yellow N/A

Students with Disabilities Yellow N/A

Green

Green

Orange

English Learner Progress | Chronic Absenteeism | Suspension Rate | Graduation Rate | English Language Arts | Mathematics

Green

Orange

White N/A

Two or More Races N/A

Excerpt from 2023-24 LCAP: Analysis: Chronic Absenteeism Indicator

African American N/A N/A
American Indian or Alaska Native N/A - - N/A N/A N/A
Asian N/A -- -- N/A -- --
Filipino - N/A - --
Hispanic Orange N/A

Native Hawaiian or Pacific Islander - N/A

Green

Green

Chronic Absenteeism: Elevate School received a RED Performance level for the Chronic Absenteeism Indicator for
the Hispanic student group. Although Chronic absenteeism rates declined schoolwide, for the Hispanic student group
it increased from 16.7% to 21.7%. The Leadership Team conducted a needs assessment and root cause analysis to
address this issue, however there were no identifiable patterns that emerged. For the Hispanic student group, we
identified that when one student was absent, the remaining siblings were also absent; others were medically fragile,
and other absences were due to medical appointments. For the upcoming school year, the leadership team will be
communicating with families at the start of the school year to communicate the importance of daily attendance and
its impact on student achievement. Elevate will also ensure that the Case manager connects with families especially
those historically chronically absent and at-risk of chronic absenteeism.

Elevate will also implement schoolwide attendance incentives and contests to engage the entire school community,
with ongoing communication with families. Elevate will strengthen the school’s attendance policy which will be
communicated to staff, families and students.

Elevate is committed to providing social and emotional supports to address behavioral and mental health need of our students. The Dean of Students will lead

2022-23: Chronic Absenteeism

Total Rate
All Students 51 10.6%
EL 4 11.4%
SED 22 10.5%
SWD 11 13.3%
African American 2 2.7%
Hispanic 25 21.7%
White 15 9.2%
Two or More Raceq 8 9.8%
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MTSS Framework, address student behavioral issues with de-escalation techniques. In addition, the Dean will provide instructional coaching for teachers to
ensure consistency at each site on classroom management and instructional practices, utilizing EduClimber with behavior intervention.

Counselors will lead Leader in Me implementation in conjunction with SEL lessons. The Counselor will provide SEL counseling services for students and
collaborate with the Dean of Students and MTSS Coordinator, utilizing EduClimber as part of the MTSS Framework. Our entire staff will be trained in Leader
in Me, for schoolwide implementation. Leader in Me will help build leadership and life skills in students and staff, create a high-trust culture and accelerate
academic achievement.

Reflections: Technical Assistance

‘ As applicable, a summary of the work underway as part of technical assistance.

Elevate School is not eligible for Technical Assistance.

Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified

‘ A list of the schools in the LEA that are eligible for comprehensive support and improvement.

Elevate School is not eligible for Comprehensive Support and Improvement.

Support for Identified Schools

‘ A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

Not applicable.

Monitoring and Evaluating Effectiveness

‘ A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

Not applicable.

Elevate School: 2026-27 LCAP 22



Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel, local bargaining
units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the development of the

LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the development of the
LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s)

Process for Engagement

Administrators/Administrative
Leadership Team

Elevate School engaged its administrative leadership in ongoing, structured dialogue to inform the development,
implementation, and refinement of the Local Control and Accountability Plan (LCAP), the needs assessment, and the
strategic allocation of categorical funding.

Engagement Process: The Leadership Team meets twice per month throughout the school year, from October 2025
through May 2026. These standing meetings provide a consistent forum for administrators to review school data,
surface site-level needs, evaluate program effectiveness, and contribute to decision-making on schoolwide priorities.
During these meetings, the Leadership Team reviewed the comprehensive needs assessment and discussed the
strategic allocation of Title funding and Learning Recovery and Emergency Block Grant (LREBG) funds to ensure that
resource decisions are grounded in identified student and educator needs and aligned to evidence-based practices.

The twice-monthly cadence allows administrators to engage iteratively rather than only at year-end, ensuring that
programmatic strengths and emerging needs are addressed in real time and that the LCAP and funding allocations
remain responsive to school-level evidence throughout the year.

Feedback from Administrative Leadership Team:

Through these meetings, the Leadership Team contributed the following input that has informed Elevate's LCAP and
program priorities:
e Gratitude for the hard work, dedication, and deep care of Elevate staff and Elevate families

e A commitment to continue implementing and refining feedback and evaluation cycles for teachers and staff,
including calibration between different evaluators and support strategies

e A desire for continued investment in administrators' professional growth and leadership development

e A commitment to continue devoting time and attention to developmentally appropriate technology usage for
students

e Continue to build capacity at school site to address the social-emotional, behavioral and mental health needs
of our students, through Counseling services, Behavioral interventionist and Dean of Students.

Elevate School: 2026-27 LCAP

23




Educational Partner(s)

Process for Engagement

Teachers

Elevate School engages teachers in the development, implementation, and refinement of the Local Control and
Accountability Plan (LCAP), the needs assessment, and the strategic allocation of categorical funding through
structured leadership representation and schoolwide feedback opportunities.

Engagement Process: The Instructional Leadership Team (ILT) meets twice per month throughout the school year,
from September 2025 through May 2026, and is comprised of teachers and administrators representing all campuses.
The ILT serves as the primary forum through which teacher perspectives inform schoolwide instructional planning,
professional development priorities, and continuous improvement decisions. During these meetings, the ILT reviewed
the comprehensive needs assessment and discussed the strategic allocation of Title funding and Learning Recovery
and Emergency Block Grant (LREBG) funds to ensure that resource decisions are grounded in identified student and
educator needs and aligned to evidence-based practices.

In addition to ILT participation, Elevate administered a schoolwide staff survey in early April to gather broad teacher
and staff input on program effectiveness, student support systems, and workplace culture. Survey results were
reviewed by the ILT and Leadership Team and incorporated into needs assessment analysis and LCAP planning.

Feedback from the Instructional Leadership Team

Through twice-monthly ILT meetings, teachers contributed the following input that has informed Elevate's LCAP and
program priorities:

e ILT members reported high appreciation for the continuous high effort from teachers at their respective
campuses

e An identified need to develop support systems for teachers and staff to sustain energy throughout the school
year

e Continue to provide support staff to address the academic, social-emotional, behavioral and mental well-
being of students: Dean of Students, Rtl Interventionist, Counselors, Psychologists, and Instructional Coaches.

e A commitment that teachers will engage in differentiated professional development through book studies in
areas identified for grade span Professional Learning Community (PLC) growth, participating through reading,
discussion, and opportunities to share their learning across grade span PLCs

Feedback from the Staff Survey:
The schoolwide staff survey administered in early April yielded the following key findings:

e 97.5% of staff agree that Elevate has an effective system to monitor all students' progress toward meeting
academic standards

e 92.7% of staff agree that Elevate has an effective system to promote and monitor students' social-emotional
well-being

e 97.5% of staff agree that Elevate demonstrates care and concern for each staff member

e Multiple teachers expressed a desire for a new, comprehensive phonics program or curriculum
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Educational Partner(s)

Process for Engagement

Classified Staff

Elevate School engages classified staff in the development, implementation, and refinement of the Local Control and
Accountability Plan (LCAP), the needs assessment, and the strategic allocation of categorical funding through
schoolwide feedback opportunities and ongoing site-level dialogue.

Engagement Process: Elevate administered a schoolwide staff survey in early April to gather classified staff input
alongside certificated staff input on program effectiveness, student support systems, workplace culture, and
professional learning needs. The survey is one of Elevate's primary mechanisms for collecting classified staff
perspective, including input from paraprofessionals, Specialized Academic Instruction (SAI) support staff, school
registrars, counselors, and other classified team members who work directly with students every day. Survey results
were reviewed alongside the comprehensive needs assessment, and the discussion of how to strategically allocate
Title funding and Learning Recovery and Emergency Block Grant (LREBG) funds was informed by the needs and
priorities surfaced through classified staff feedback.

Feedback from Classified Staff:

Through the April 2026 staff survey, classified staff contributed the following input that has informed Elevate's LCAP
and program priorities:

e A request for continued clarity and training in addressing challenging student behaviors, including familiarity
with Section 504 plans, Behavior Interventionists, Individualized Education Programs (IEPs), and behavior
support plans

e Appreciation for the increase in staffing at the 4/5 and middle school campus

e A desire for continued training in providing academic interventions, particularly at the middle school campus

Students

Elevate School: 2026-27 LCAP

Elevate School engages students in the development, implementation, and refinement of the Local Control and
Accountability Plan (LCAP), the needs assessment, and the strategic allocation of categorical funding through
structured student voice mechanisms, including the Student Advisory Committee and schoolwide student surveys.

Engagement Process

Student voice is gathered through two primary mechanisms. First, the Student Advisory Committee, comprised of
middle school students, provides ongoing input on school programs, climate, and decision-making, fulfilling the
requirement to include pupils in LCAP development for charter schools serving any of grades 7 through 12 per
California Education Code Section 52063(b)(1). Second, Elevate administers schoolwide student surveys, including
the 2026 MRA/Leader in Me Survey (administered to 227 students in grades 4-8) and an end-of-year (EQY) survey, to
capture broad student perspective on school climate, belonging, safety, and program effectiveness. Student survey
results were reviewed alongside the comprehensive needs assessment, and the discussion of how to strategically
allocate Title funding and Learning Recovery and Emergency Block Grant (LREBG) funds was informed by the needs
and priorities surfaced through student feedback.

Feedback from Students:

Through the 2026 MRA/Leader in Me Survey, the end-of-year survey, and Student Advisory Committee participation,
students contributed the following input that has informed Elevate's LCAP and program priorities: 25
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Process for Engagement

Student Voice on Enrichment and Career Exploration

e A desire for more opportunities to engage in enrichment activities that meaningfully connect to the Social-
Emotional Learning (SEL) and Leadership in Action (LIA) curriculum, with examples including Bullying
Prevention, Kindness Week, and Suicide Prevention programming

e An overwhelmingly positive response to Elevate's first Middle School Career Day, with students reporting they
were more knowledgeable about future careers as a result

e A request for additional learning resources to use as alternatives to educational technology reliance
End-of-Year Survey Results

e 97.3% of students reported feeling safe

e 91.2% of students reported feeling connected
2026 MRA/Leader in Me Survey Results (Grades 4-8, 227 Students)

e School Belonging: 80% of students feel cared about and understood by people in their school, an increase of
2 percentage points from the 2025 MRA results

e Trusted Relationships: 78% of students reported that they have high-trust relationships with people at school
that they feel comfortable with and connect to, an increase of 5 percentage points from the 2025 MRA results

e Social Supports: 81% of students have a high-expectations relationship with someone who provides the
encouragement and support they need to lead their learning, an increase of 5 percentage points from the 2025
MRA results.

Student Advisory Committee

Elevate School: 2026-27 L CAP

Elevate School engages middle school students through the Student Advisory Committee (SAC) as a structured,
ongoing mechanism for elevating student voice in the development, implementation, and refinement of the Local
Control and Accountability Plan (LCAP), the needs assessment, and the strategic allocation of categorical funding.

Engagement Process: The Student Advisory Committee meets weekly throughout the 2025-26 school year to offer
student input and plan initiatives for both the middle school campus and the school as a whole. The SAC fulfills the
requirement to include pupils in LCAP development for charter schools serving any of grades 7 through 12 per
California Education Code Section 52063 (b)(1) and serves as the primary forum through which middle school
students contribute to schoolwide decision-making. During SAC meetings, students reviewed school priorities and
discussed program effectiveness, with input from the SAC informing the comprehensive needs assessment and the
strategic allocation of Title funding and Learning Recovery and Emergency Block Grant (LREBG) funds. The LCAP was
formally presented at the SAC meeting on May 22, 2026, providing SAC members with the opportunity to review and
respond to the draft plan before finalization.

Feedback from the Student Advisory Committee

Through weekly SAC meetings during the 2025-26 school year, students contributed the following input that has

informed Elevate's LCAP and program priorities:
26
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e SAC students reported high appreciation for Elevate teachers and staff

e Inresponse to an increase in off-task behavior in late fall, the Student Advisory Committee established and led
a mid-year leadership-focused "Show Your Leadership" initiative to spotlight students exhibiting positive
leadership, demonstrating that the SAC operates not only as a feedback body but also as a student-led action
body capable of designing and implementing schoolwide initiatives

e A desire for more opportunities to connect upper and lower grades

e A desire for additional after-school club options and for students to have a voice and vote in determining club
focus areas and activities

e A desire for more community outreach opportunities, including opportunities for Elevate students to interact
with the community outside of school

Parents

Elevate School engages parents, including parents of Unduplicated Pupils and parents of Students with Disabilities
(SWD), in the development, implementation, and refinement of the Local Control and Accountability Plan (LCAP), the
needs assessment, and the strategic allocation of categorical funding through multiple required advisory committees
and schoolwide family feedback opportunities.

Engagement Process

Parent input is gathered through three primary mechanisms. First, the Parent Advisory Committee (PAC) per California
Education Code Section 52062(a)(1) and the English Learner Parent Advisory Committee per California Education
Code Section 52062(a)(2) provide ongoing structured forums through which parents, including parents of
Unduplicated Pupils, contribute to LCAP development and review school programs and policies. Second,
consultation with the Special Education Local Plan Area (SELPA) per California Education Code Section 52062 (a)(5)
ensures that the perspectives and needs of parents of Students with Disabilities are reflected in LCAP planning. Third,
Elevate administered the Family LCAP Survey in March 2026 to capture broad family input on school climate,
academic programming, family engagement, and student support across all student groups. Family survey results were
reviewed alongside input from the PAC and EL-PAC and the comprehensive needs assessment, and the discussion of
how to strategically allocate Title funding and Learning Recovery and Emergency Block Grant (LREBG) funds was
informed by the needs and priorities surfaced through family feedback.

Feedback from Parents:

Through the Family LCAP Survey administered in March 2026, parents contributed the following input that has
informed Elevate's LCAP and program priorities:

Family Survey Results
e 99.2% of families reported that their child is connected to others at school
e 98.4% of families agree that Elevate promotes academic excellence for all students

e 98.4% of families agree that their child is safe at school

Elevate School: 2026-27 LCAP
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Identified Strengths

e Families continue to identify academics, leadership, and a small-school environment as Elevate's greatest
strengths

o Families report very positive perceptions of school climate, belonging, instruction, and staff responsiveness
Identified Growth Areas and Requests

e Akey growth area is family connection, particularly helping parents feel more connected to one another

e Families would like expanded intervention, tutoring, enrichment, and after-school opportunities

e Families want continued focus on social-emotional support, bullying prevention, and safety, especially at the
middle school level (Counseling services, Behavioral support, Interventionists)

Family survey feedback provides important input for LCAP goal-setting around student support, family engagement,
communication, and school culture.

Parent Advisory Committee

Elevate School: 2026-27 LCAP

Elevate School engages parents through the Parent Advisory Committee (PAC) as a required, ongoing structured forum
for educational partner engagement in the development, implementation, and refinement of the Local Control and
Accountability Plan (LCAP), the needs assessment, and the strategic allocation of categorical funding.

Engagement Process

The Parent Advisory Committee meets throughout the school year and met on the following dates during the 2025-26
LCAP development cycle: November 5, 2025; February 4, 2026; March 18, 2026; and May 20, 2026. The PAC fulfills
the requirement specified in California Education Code Section 52062(a)(1) and provides a forum through which
parents, including parents of Unduplicated Pupils, contribute input on school programs, policies, and improvement
priorities. During these meetings, the PAC reviewed the comprehensive needs assessment and discussed the strategic
allocation of Title funding and Learning Recovery and Emergency Block Grant (LREBG) funds to ensure that resource
decisions are grounded in identified student and family needs and aligned to evidence-based practices. The PAC also
received Elevate's written responses to PAC input as required by California Education Code Section 52062(a).

Feedback from the Parent Advisory Committee

Through the four PAC meetings held during the 2025-26 school year, parents contributed the following input that has
informed Elevate's LCAP and program priorities:

Communication and Engagement Suggestions

e Parents expressed survey fatigue and information gaps and suggested enhancing the Thursday Newsletter to
serve as a one-stop resource for school information to increase family engagement

e Parents would like to find better ways to be more involved with one another outside of school

e Parents commented that the transition to the TS campus can be difficult for families and suggested
implementing more targeted community-building activities to help this group of families feel a stronger sense
of belonging and connection 28
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Affirmations of Strengths
e Parents remarked that they appreciate that the school maintains a rigorous curriculum

e Parents expressed gratitude that the school is highly responsive to parent suggestions

English Language Advisory

Elevate School engages the parents of English Learners through the English Learner Advisory Committee (ELAC) as a
required, ongoing structured forum for educational partner engagement in the development, implementation, and
refinement of the Local Control and Accountability Plan (LCAP), the needs assessment, and the strategic allocation of
categorical funding.

Engagement Process

The English Learner Advisory Committee met on the following dates during the 2025-26 LCAP development cycle:
September 19, 2025; December 5, 2025; and April 17, 2026. ELAC is required under California Education Code
Section 52176 for schools enrolling 21 or more English Learners and provides a forum through which the parents of
English Learners contribute input on programs and services that support English Learner students, including
designated and integrated English Language Development (ELD) instruction, reclassification criteria, and EL family
engagement. Elevate does not meet the enrollment thresholds requiring the formation of an English Learner Parent
Advisory Committee (EL-PAC) under California Education Code Section 52063 (b)(2); ELAC therefore serves as the
school's parent advisory body specific to English Learner programming and is consulted in fulfillment of the

Committee educational partner engagement requirements applicable to LCAP development. During these meetings, the

committee reviewed the comprehensive needs assessment and discussed the strategic allocation of Title funding and
Learning Recovery and Emergency Block Grant (LREBG) funds to ensure that resource decisions are grounded in
identified EL student and family needs and aligned to evidence-based practices.
Feedback from the English Learner Advisory Committee
Through the three ELAC meetings held during the 2025-26 school year, parents of English Learners contributed the
following input that has informed Elevate's LCAP and program priorities:

e Parents would like student participation in ELAC events designed to include families

e Parents requested that meeting times include evenings and Zoom options to accommodate family schedules

and increase accessibility

e Parents expressed appreciation for staff and the support provided to their students
Elevate School consults with its Special Education Local Plan Area (SELPA) as a required educational partner in the
development, implementation, and refinement of the Local Control and Accountability Plan (LCAP), the needs
assessment, and the strategic allocation of categorical funding.

SELPA

Elevate School: 2026-27 LCAP

Engagement Process

Elevate is a member of the El Dorado SELPA and consulted with the SELPA on the development of the 2026-27 LCAP,
with specific consultation on Goal 1, Action 5 (Services to Support Students with Disabilities), in compliance with
California Education Code Section 52062(a)(5). On May 14, 2026, Elevate sent a formal request to the El Dorada29
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SELPA for feedback on the special education action item in the 2026-27 LCAP, providing the SELPA with an
opportunity to review the proposed services and supports for Students with Disabilities before LCAP finalization. As
part of this consultation, the needs assessment and the strategic allocation of Title funding and Learning Recovery and
Emergency Block Grant (LREBG) funds were discussed in the context of how those resources align with and
supplement the services described in the special education action item, ensuring that funding decisions are grounded
in identified student needs and aligned to evidence-based practices.

Feedback from the SELPA: To date Elevate has not received any feedback from its SELPA.

Elevate presented the 2026-27 LCAP for discussion at a Public Hearing held during the June 8, 2026 Governing Board
meeting, providing the public, educational partners, and Board members with the opportunity to review and
comment on the proposed plan. Following the Public Hearing, the LCAP was presented to the Governing Board for
adoption and approval at the same June 8, 2026 meeting, alongside the 2026-27 Budget and the 2026 Local
Indicators report. The simultaneous presentation of these three documents allowed the Board to consider the LCAP's
programmatic priorities, the corresponding fiscal commitments, and the school's locally reported performance on

Governing Board: Public Hearing & O, _ . . .
Priority Areas in a single, integrated review.

Adoption/Approval 2026-27 LCAP
In preparation for Board adoption, the comprehensive needs assessment and the strategic allocation of Title funding
and Learning Recovery and Emergency Block Grant (LREBG) funds were presented to the Board to ensure that the
Board's approval of the LCAP and the 2026-27 Budget was informed by the underlying needs analysis and the
evidence-based practices selected to address identified student and educator needs.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Educational partner engagement during the 2025-26 LCAP development cycle directly shaped the 2026-27 adopted LCAP. The feedback summarized below
is mapped to the specific LCAP goal and action where the corresponding program, system, or personnel are reflected.

Administrative Leadership Team: The Leadership Team identified a continuing need to build site-level capacity to address student social-emotional,
behavioral, and mental health needs through counseling services, a Behavior Interventionist, and a Dean of Students presence at each campus. This feedback
is reflected in Goal 1, Action 3 (Addressing Social-Emotional and Behavioral Student Needs), where counselors, a Behavior Interventionist, and Campus
Deans serve as the core staffing for the schoolwide MTSS framework. The Leadership Team’s commitment to developmentally appropriate technology use is
reflected in the 2026-27 revision to Goal 2, Action 4 (Technology Learning Tools and Usage). The commitment to refining feedback and evaluation cycles is
reflected in Goal 2, Action 2 (Professional Development).

Instructional Leadership Team (ILT): The ILT identified an ongoing need for support staff to address academic, social-emotional, and behavioral student well-
being, naming Dean of Students, RTI Interventionists, Counselors, Psychologists, and Instructional Coaches. This is reflected in Goal 1, Action 2 (Addressing
Academic Needs to Accelerate Learning) for RTI Interventionists and instructional coaches, and in Goal 1, Action 3 for counselors, psychologists, and

Can]gus De%n l?adershi of MTSS. The ILT’s commitment to differentiated PD through grade-span book studies is reflected in Goal 2, Action 2 (Professional
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Development).

Classified Staff: Classified staff requested continued clarity and training in addressing challenging behaviors, including familiarity with Section 504 plans,
Behavior Interventionists, IEPs, and behavior support plans. This is reflected in Goal 1, Action 3 (Behavior Interventionist deployment and BSP
implementation), Goal 1, Action 5 (Services to Support SWD) through SPED team and Behavior Interventionist collaboration, and Goal 2, Action 2
(Professional Development) through PD on behavior management, legal and procedural requirements, and inclusive teaching strategies. Classified staff
appreciation for staffing increases at the 4/5 and middle school campuses and a desire for continued training in academic interventions is reflected in Goal 1,
Action 2 and Goal 2, Action 2.

Students: Through the 2026 MRA/Leader in Me Survey, the end-of-year survey, and the Student Advisory Committee, students requested additional learning
resources as alternatives to educational technology reliance. This is reflected in the 2026-27 revision to Goal 2, Action 4 (Technology Learning Tools and
Usage), committing to ongoing assessment of student screen time and balanced digital learning practices. Student interest in enrichment connected to SEL and
Leadership in Action (LIA), including Bullying Prevention, Kindness Week, and Suicide Prevention, is reflected in Goal 1, Action 3 through Leader in Me
programming, schoolwide SEL, and community partnerships for suicide prevention.

Student Advisory Committee (SAC): The SAC requested more opportunities to connect upper and lower grades, additional after-school club options with
student voice in club selection, and more community outreach opportunities. This is reflected in Goal 3, Action 1 (Promoting Positive School Climate, Student
Engagement, and Safe Learning Environment), which includes cross-campus community-building events and student leadership structures, and in Goal 3,
Action 2 (Parent Input in Decision-Making) through the Student Advisory Committee as a formal voice in school decision-making.

Parents (Family LCAP Survey): Families identified family-to-family connection as a key growth area and requested expanded intervention, tutoring,
enrichment, and after-school opportunities, along with continued focus on social-emotional support, bullying prevention, and middle school safety, naming
counseling services, behavioral support, and interventionists. The family connection focus is reflected in Goal 3, Action 1 and Goal 3, Action 3 (Opportunities
to Support Parent Engagement and Participation), including the redesigned Thursday Newsletter, family events, and continued workshop refinement. The
intervention, tutoring, and after-school requests are reflected in Goal 1, Action 2 (RTI, ELO-P after-school tutoring, and Thursday ISC Make-Up sessions). The
middle school SEL and safety focus is reflected in Goal 1, Action 3.

Parent Advisory Committee (PAC): The PAC identified the 3rd-to-4th and TS campus transitions as difficult for families and suggested targeted community-
building activities, an enhanced Thursday Newsletter, and broader family-to-family connection opportunities. These are reflected in Goal 3, Action 2 (Parent
Input in Decision-Making) through the 3rd-to-4th grade transition focus and the MVP program expansion to the TK-3 and 4-5 campuses, and in Goal 3,
Action 3 (Opportunities to Support Parent Engagement and Participation) through the Thursday Newsletter redesign and continued community-building
events.

English Learner Advisory Committee (ELAC): ELAC parents requested that meeting times include evenings and Zoom options and that ELAC events be
designed to include student participation alongside families. This is reflected in Goal 3, Action 2 (Parent Input in Decision-Making), which commits Elevate to
offering ELAC meetings at morning, afternoon, and evening times, with dinner and childcare at evening meetings to support EL family engagement.

SELPA: As of LCAP adoption, Elevate had not received feedback from the El Dorado SELPA on Goal 1, Action 5 (Services to Support Students with

Disabilities). Any feedback received after adoption will be incorporated into mid-year action refinement and the next annual update cycle.
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Governing Board: The Governing Board held a Public Hearing on the 2026-27 LCAP on June 8, 2026, and adopted the LCAP, the 2026-27 Budget, and the
2026 Local Indicators report at the same meeting. The Board’s review of the needs assessment, the LREBG plan, and the proposed actions shaped final
approval of the staffing, programmatic, and fiscal commitments described across all three goals.
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Goals and Actions

Goal

Goal # Description Type of Goal

Continue to build a cohesive and thriving educational program that integrates an infrastructure for
ongoing analysis and monitoring of local and state data, including student achievement data used to
measure program effectiveness and seamlessly provide integrated student supports to ensure equitable
services for all students and student groups and ensure academic excellence schoolwide.

Broad

‘ State Priorities addressed by this goal.

Priority 4: Student Achievement
Priority 5: Student Engagement
Priority 6: School Climate
Priority 7: Course Access

Priority 8: Pupil Outcomes

‘ An explanation of why the LEA has developed this goal.

Elevate School developed this LCAP goal because high-quality student learning comes about when the educational program is deeply grounded in grade-level
standards, excellent classroom and small-group instruction, and timely and ongoing review and analysis of student work and data. The elements of this goal
work in harmony to ensure that each student receives a high-quality, personalized education.

Anchoring the Goal in Continuous Improvement and Data-Informed Practice: Elevate's three-year Strategic Plan identifies continuing to build a cohesive and
thriving K-8 program as one of three top priorities. This goal operationalizes that priority by committing the school to an integrated infrastructure for ongoing
analysis and monitoring of local and state data, including student achievement data used to measure program effectiveness. Without a deliberate, schoolwide
system for collecting, analyzing, and acting on multiple data sources, individual classroom successes do not translate into reliable, schoolwide academic
excellence. A formalized data infrastructure ensures that instructional decisions, professional development priorities, and resource allocation are grounded in
evidence rather than assumption.

Ensuring Equitable Services for All Students and Student Groups: The needs assessment surfaced student group performance variation on the 2025 California
School Dashboard, including a Red performance level for the Socioeconomically Disadvantaged student group on the Chronic Absenteeism indicator and
Orange performance levels for All Students, Students with Disabilities, African American, Hispanic, and Two or More Races students on the same indicator.
Variation in performance across student groups means that a one-size-fits-all approach cannot deliver equitable outcomes. This goal therefore commits
Elevate to providing seamless, integrated student supports that respond to the specific needs of each student group, including English Learners,
Socioeconomically Disadvantaged students, Foster Youth, and Students with Disabilities, ensuring that equitable services produce equitable opportunities for
academic excellence.

Integrating the Three Elements That Drive High-Quality Learning: This goal is built around three interconnected elements: grade-level standards-aligned
instrevaisrSdRed RO ecPbdiodhh and small-group instructional practice, and continuous review and analysis of student work and data. These elements are3Aot



independent priorities; they reinforce one another. Standards-aligned curriculum without strong instructional delivery does not produce student learning.
Strong instructional delivery without ongoing data review cannot be calibrated to evolving student needs. Ongoing data review without a foundation in
standards and instruction has nothing meaningful to measure. By treating these three elements as a single integrated system, this goal ensures that each
student receives a high-quality, personalized education and that the school as a whole sustains academic excellence schoolwide.

Measuring and Reporting Results

Metric # Metric

CAASPP ELA
Assessment: Distance
1 from Standard (DFS)

Source: CA School
Dashboard

CAASPP Math
Assessment: Distance
2 from Standard (DFS)

Source: CA School
Dashboard

CA Science Test
3 (CAST) % Met or
exceeded standards

Elevate School: 2026-27 LCAP

Baseline

2022-23 ELA CAASPP

DFS
All Students +77.1
SED +58.7
SWD -8.8
African American  +77.1
Hispanic +63
White +74.8

Two or More Races +77‘7‘

2022-23 Math CAASPP

DFS
All Students +39.8
SED +28
SWD -41.4
African American  +43.2
Hispanic +28.7
White +39.3

Two or More Races +29.3‘

2022-23 CAST
% Met/exceeded

All Students  57.14%
SED 51.35%
Hispanic 59.46%
White 57.57%

Source: CAASPP

Year 1T Outcome

2023-24 ELA CAASPP

DFS
All Students +73.8
EL +24.8
SED +48.2
SWD +13.6
African American ~ +53.9
Hispanic +73.4
White +73.2

Two or More Races +83.5 B

2023-24 Math CAASPP

DFS

All Students +47.9
EL +7.8
SED +18.9
SWD -12.4
African American  +20.6
Hispanic +39

White +58.4

Two or More Races +52.5,

2023-24 CAST
% Met/exceeded

All Students ~ 67.02%
SED 53.66%
Hispanic 54.54%
White 69.69%

Source: CAASPP

Year 2 Outcome

2024-25 ELA CAASPP

DFS
All Students +72.6
EL +31.1
SED +47.4
SWD +7.4
African American  +53.5
Hispanic +58
White +82

Two or More Races +95.2 B

2024-25 Math CAASPP

DFS
All Students +44.9
EL +5.1
SED +10.3
SWD -12.8
African American  +17.9
Hispanic +27
White +63.9

Two or More Races +54.7‘

2024-25 CAST
% Met/exceeded

All Students  54.45%
SED 45.00%
Hispanic 42.42%
White 60.71%

Source: CAASPP
2024-25 CAST
(Science Points)

All Students 65.0
White 57.6

Target for Year 3
Outcome

2025-26 ELA CAASPP

DFS
All Students >70.
EL >30
SED >40
SWD +8.5
African American >50
Hispanic >55
White >70.

Two or More Races >75

2025-26 Math CAASPP

DFS
All Students >40
EL +6.0
SED +10.5
SWD -11
African American +18
Hispanic >25
White >50

Two or More Races >50

2025-26 CAST
(Science Points)
All Students 65.5
White 58.1

Current Difference
from Baseline

All Students: -4.5
EL: N/A

SED: -11.3

SWD: +16.2
African Am: -23.6
Hispanic: -5

White: +7.2

Two or More: +17.5

All Students: -5.1
EL: N/A

SED: -17.7

SWD: +28.6
African Am: -25.3
Hispanic: -1.7
White: +24.6

Two or More: +25.4

All Students: -2.69%
SED: -6.35%
Hispanic: -17.03%
White: +3.14%
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline

Source: Dashboard

% EL who made

progress towards o o

English Language 60% 62.1% >3.8%

4 Proficiency Source: 2023 Sourcheb: 20314 Source: 2025 2025-26: 48.3% -6%
Dashboar

Source: ELPI — CA Dashboard Dashboard

School Dashboard

% students English

Language Proficiency 2022-23: 44.83% 2023-24: 47.06% 2024-25: 35.48%

5 for Summative ELPAC o o G 2025-26: 36.1% -9.35%
Source: ELPAC Proficient Proficient Proficient
website
Reclassification Rate

6 2022-23:6.1% 2023-24:9.76% 2024-25: 12% 2025-26: 47% +5.9%
Source: CALPADS
Attendance Rate

7 s CALPADS 2022-23:95% 2023-24:95.34% 2024-25:94.9% 2025-26:95.7% -0.1%

ource:
2022-23: Chronic Absenteeism 2023-24: Chronic Absenteeism 2024-25: Chronic Absenteeism 202526 Chronic Abserteeiom
Rate Rate Rate Rate All Students: -1.1%
) ) All Students 10.6% All Students 7.0% All Students 9.5% Al Students 6.0% EL: -3.3%
Chronic Absenteeism EL 11.4% EL 10.0% EL 8.1% £ o0 | SED: +0.4%

5 Rates SED 10.5% SED 6.3% SED 10.9% SED 8.2% SWD: -3.0%
Source: CA School SWD 13.3% SWD 6.3% SWD 10.3% SWD 8.0% African Am: +4.4%
Dashboard African American  2.7% African American ~ 4.6% African American  7.1% African American  7.9% Hispanic: -5.4%

Hispanic 21.7% Hispanic 11.4% Hispanic 16.3% | Hispanic 85% | White: -3.8%
White 9.2% White 6.5% White 5.4% :Vh'te N 6'034’ Two or More: +0.6%
Two or More Races 9.8% . Two or More Races 6.6% . Two or More Races 10,4%‘ wo or More Races  5.5%
Middle School
9 Dropout Rates 2022-23: 0% 2023-24: 0% 2024-25: 0% 2025-26: 0% 0%

Source: CALPADS
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
2022-23: Suspension 2023-24: Suspension 2024-25: Suspension 2025-26 Suspension
Rate Rate Rate Rate All Students: +0.2%
All Students 0.8% All Students 0.8% All Students 1.0% All Students 08% | EL: 0%
EL 0.0% EL 2.4% EL 0.0% EL 0.0% | SED: 0% (no change)
Suspension Rate SED 0.9% SED 1.3% SED 0.9% SED 04% | SWD: +1.3%
10 Source: Dataquest SWD 0.0% SWD 2.5% SWD 1.3% SWD 0.2% African Am: +2.3%
African American 0.0% African American 1.1% African American 2.3% African American 0.0% Hispanic: -1%
Hispanic 1.7% Hispanic 0.8% Hispanic 0.7% Hispanic 0.2% White: +0.1%
White 0.6% White 0.0% White 0.7% White 0.2% Two or More: +1.3%
Two or More Races 0.0% Two or More Races 2.6% Two or More Races 1.3% Two or More Races  0.4%
Expulsion Rate
11 2022-23: 0% 2023-24: 0% 2024-25: 0% 2025-26: 0% 0%
Source: Dataquest
% students
participating in
elective course or
12 enrichment. 2023-24: 100% 2024-25: 100% 2025-26: 100% 2025-26:100% 0%
Source: Master
Schedule, CALPADS
% students
participating in in all
5 Components of the
13 Physical Fitness Test 2022-23: 100% 2023-24: 82% 2024-25: 100% 2025-26:100% 0%
(PFT): Grade 5
Source: SARC
% students
participating in in all
5 Components of the
14 2022-23:94% 2023-24: 100% 2024-25: 99% 2025-26:100% +5%

Physical Fitness Test
(PFT): Grade 7

Source: SARC

NOTE: Elevate School currently serves grades K-8, therefore the following CDE LCAP required metrics do not apply:

e Priority 4:

o % of
Elevate Schog): 202
O o O

AR
pup!

o % of pupils who complete courses that satisfy UC A-G
o % of pupils who complete CTE course from approved pathways
%EJZD“S who have completed both A-G & CTE

s who pass AP exams with a score of 3 or higher.

36



https://dq.cde.ca.gov/dataquest/
https://dq.cde.ca.gov/dataquest/

Target for Year 3 Current Difference

Metric # Metric Baseline Year 1T Outcome Year 2 Outcome .
Outcome from Baseline

o % of pupils prepared for college by the EAP (gr 11 SBAC)
e Priority 5:

o High School dropout rate

o High School graduation rates

Goal Analysis for 2025-26

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and any relevant
challenges and successes experienced with implementation.

Action 1: Elevate School has successfully administered all assessments with fidelity and in alignment with the 2025-2026 assessment calendar. All campuses
are aligned in their use of data from i-Ready, Illuminate, Fountas & Pinnell, Illustrative Math checkpoints, Step Up to Writing performance tasks, and the
Beginning Phonics Skills Test.

i-Ready Reading and Math assessments have been administered twice this year (August and December). Results inform small-group reteaching, continued
practice, enrichment, RTI placement, and ongoing progress monitoring within intervention groups. Every new student to Elevate completes i-Ready diagnostic
assessments as part of their onboarding process.

Illuminate Benchmark Assessments are administered at the end of each six- to seven-week school-wide unit, with two benchmarks completed so far this year.
As standards-based assessments, results guide small-group and whole-class reteaching, independent practice, and extension activities based on student needs.

lllustrative Math Unit Tests are administered according to each grade level's pacing and inform instructional decisions and reteaching. A new support this
year includes a math consultant for K-2 who assists teams in analyzing Illustrative Math data and coaches teachers on instructional strategies. The Illustrative
Math curriculum is now available for grades K-2, and the consultant also provides ongoing support for grade 3-8 teachers.

Fountas & Pinnell and Achieve 3000 Level Sets provide reading level data used to form instructional groups and select RTI materials. These assessments are
administered three times per year in grades K-5, with RTI students assessed up to five times annually for closer progress monitoring. To date, students have
been assessed twice, and RTI students three times.

Beginning Phonics Skills Test (BPST) has been administered twice for K-5 students and three times for RTI students.
Sight Word Assessments have been administered twice for K-2 students and three times for RTI students.

Writing Benchmarks have been administered twice this year and inform classroom writing instruction.

NewsELA, a new addition this year for grades 5-8, provides standards-based ELA assessments for upper-grade students.

Data Integration and Analysis: EduClimber has been fully utilized for recording student assessment data, tracking participation in RTI groups, and monitoring

progress for interventions. Student data is housed in EduClimber to track progress over time, and grade-level teams use shared data sheets to identify students

needing additional support. A change (addition) this year is that Deans have collaborated to align on the use of EduClimber to track student behavior data.
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Support staff and interventionists access and analyze EduClimber data alongside classroom teachers to align RTI groups and push-in supports with student
needs. This collaboration has resulted in consistent growth for students in RTI. Grade-level RTI interventionists and SAl support staff participate in team
professional development sessions focused on student data to ensure a shared understanding of present levels using both classroom assessments and RTI
progress monitoring. This alignment allows instructional decisions, such as adjusting math RTI group content, to be made collaboratively based on data.

Instructional Leadership and Data-Driven Decisions: The Instructional Leadership Team (ILT) has met on the first and third Tuesday of each month this
school year to analyze student data and use that information to guide professional development topics. ILT members provide input on professional
development topics and participate in leading portions of professional development sessions.

Longitudinal data analysis informs the ILT's review of instructional practices and professional development. This year, professional development has focused
on small-group instruction for reteaching, review, and enrichment to ensure all students are supported and challenged. Deans of Instruction analyzed
longitudinal CAASPP data for grades 3-8 to ensure continuous growth for all students, including those who are proficient or advanced. Reviewing patterns
over time has helped prevent stagnation and has strengthened cross-grade collaboration by highlighting the interdependence of grade levels in supporting
student growth.

Successes

Assessment Calibration: Calibrating Fountas & Pinnell administration increased confidence in the validity of K-5 data. Because the assessment includes a
qualitative comprehension conversation during a cold read, scoring had historically been inconsistent. Targeted professional development for teachers and
support staff improved clarity and consistency in administration and scoring, and staff reported overwhelmingly positive feedback.

Collaborative Data Use: Grade-level RTI interventionists and SAI support staff participate in team professional development focused on student data to ensure
a shared understanding of present levels. This alignment allows instructional decisions to be made collaboratively based on data, including regular review of
student data in EduClimber.

Longitudinal Analysis: Because Elevate has used i-Ready since 2019, multiple years of meaningful data allow monitoring of cohort progress over time.
Historically, students whose levels are one grade level below on the end-of-year i-Ready Diagnostic are likely to be proficient on CAASPP.

Cross-Grade Collaboration: Reviewing longitudinal CAASPP data has strengthened cross-grade collaboration by highlighting the interdependence of grade
levels in supporting student growth.

Challenges and Responses

Interpreting i-Ready Data: Because i-Ready reports both overall performance and progress toward typical growth, teachers have needed support in
interpreting and using these data to inform instruction. Deans of Instruction have supported teams by facilitating and modeling data conversations. While this
modeling has strengthened teachers' understanding of the value of data analysis, it remains an ongoing area of growth.

Building a Data Culture: Helping teachers understand the importance of continuous analysis of student data has been a challenge. Time is often a limiting
factor, so the Deans of Instruction have collaborated to create data walls that support data conversations.

Multi-Campus Coordination: Being on separate campuses can make it challenging for ILT members to understand student and professional development
needs across all grade levels. This challenge is addressed through regular campus reports during ILT meetings.

Action 2: This action was fully implemented through a tiered intervention structure, an accelerated learning/RISE model, supplemental literacy supports,
expanded learning opportunities, and strengthened middle school and special education systems. Elevate implemented intervention supports during the
regular instructional day for grades K-8, strengthened alignment between interventions and core instruction, and increased consistency in implementation
across campuses and grade spans.
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The Response to Intervention (RTI) program has been in place since late August and supports up to two ELA and two Math RTI groups per K-5 classroom. For
grades 6-8, RTI support is embedded within the Leadership in Action (LIA) class. In K-5, math RTI has shifted from a pull-out model to a push-in model to
better align with the Illustrative Math curriculum.

RTI during the regular instructional school day is fully implemented in grades K-8. The after-school RTI program for grades 3-8 is planned to launch in April,
ahead of state testing, to provide additional targeted support.

Implementation fidelity for RTI groups has increased, and midyear diagnostic data reflects positive impact. Currently, 49 percent of students across all grade
levels participate in Tier 2 interventions in both ELA and math to address learning gaps.

Accelerated Learning Model: The Accelerated Learning model is fully implemented, with teacher professional development sessions dedicated to strategies
for supporting diverse learners. A key initiative this year has been the rollout of "RISE Time," formerly called "Universal Access Time." RISE stands for
Reteaching, Intervention, Supported Practice, and Extension. This acronym has helped build staff understanding of the purpose of this instructional block and
has ensured that students who are ready for acceleration receive extension and enrichment opportunities.

Small groups for reading and math allow teachers to differentiate instruction and provide additional challenge for students who demonstrate readiness.
Weekly collaboration times give teachers the focused time needed to adjust pacing based on student data, and RTI staff participate in these sessions to ensure
support is maximized and aligned with classroom instruction.

Supplemental Literacy Intervention: Grades K-2 use Raz-Kids to support reading growth, while grades 3-5 use Achieve 3000. Both programs differentiate
instruction by providing texts at students' reading levels and adjusting text complexity as students demonstrate comprehension. Achieve 3000 has been fully
implemented in grades 3-5 classrooms and is consistently used as part of the ELA block.

These programs have been effective for independent reading practice, as reflected in i-Ready reading growth. At the beginning of the year, 49 percent of K-8
students scored at or above grade level on the i-Ready reading diagnostic, compared to 76 percent on the most recent diagnostic. For teachers who use
Achieve 3000 with fidelity, students have shown strong academic growth in reading.

Expanded Learning Opportunities: The Expanded Learning Opportunities Program (ELO-P) is nearly fully implemented, with strong student engagement
across all grades. Currently, 61 percent of students participate in ELO-P clubs across grades K-8, and all after-school clubs maintain waitlists due to high
demand.

After-school academic intervention is currently provided through 8th grade ELA and Math tutoring. Intercession camps in November and December were
fully staffed with teachers and support staff.

Middle School and Special Education Supports: The middle school Dean of Students and Lead Education Specialist have successfully collaborated with
Leadership in Action (LIA) teachers to develop a schedule for RTI and Specialized Academic Instruction (SAl) within LIA time. Intervention systems and
supports have been strengthened, and SAl support has become highly systematized.

Successes

RTI Staff Development: RTI staff have embraced the new math curriculum and are eager to continue building their expertise. K-5 RTI groups are operating
with fidelity, and this year the middle school has successfully adapted the K-5 model to meet the needs of students in grades 6-8.

Collaborative Planning: Weekly collaboration times have provided teachers with focused time to adjust pacing based on student data. Including RTI staff in
these sessions ensures support is maximized and aligned with classroom instruction.

Reading Growth: Students demonstrated significant reading growth, with the percentage of K-8 students scoring at or above grade level on the i-Ready
reading diagnostic increasing from 49 percent to 76 percent between the beginning-of-year and midyear assessments.

Family Engagement: Families have been enthusiastic about the ELO-P program, as evidenced by consistent waitlists for student participation. Intercession

carhsy Hawe el J026-3tafedRyith teachers and support staff. 39



Systematized Support: Intervention systems have been strengthened across the school, with SAI support becoming highly systematized within the middle
school schedule.

Challenges and Responses

Math Curriculum Alignment: RTI staff required additional training to support math instruction aligned with the new lllustrative Math curriculum. A push-in
support model has been implemented to ensure RTI instruction aligns with classroom learning.

Flexible Pacing: Balancing instructional time with the assessment calendar can be challenging, requiring close collaboration among grade-level teams to
maintain appropriate pacing while meeting student needs.

After-School Logistics: Staffing and classroom space for after-school programs have presented challenges, particularly during inclement weather. Staffing
substitutes for ELO-P clubs can also be difficult when staff members are out due to illness.

Middle School Scheduling: Scheduling RTI within the Leadership in Action class required reconfiguring the course structure and staffing. SAl and RTI services
are now successfully delivered during LIA class time.

Action 3: This action was fully implemented. Elevate strengthened attendance systems, family communication, and school climate supports across all three
campuses through structured independent study make-up opportunities, clarified attendance policies, designated attendance monitoring roles, improved
multi-campus coordination, and aligned behavioral expectations resulting in improved attendance trends and fewer disciplinary incidents.

Family engagement and communication: Middle school chronic absenteeism has been higher than other grade spans; in response, over the past two months
Elevate established a Thursday afternoon Independent Study make-up session to provide a consistent structure for students to complete missed work and
recover learning time. Deans and counselors conducted outreach to families of students who were historically chronically absent in the fall, strengthening
communication, reinforcing expectations, and securing family commitment to student participation in Thursday make-up sessions when needed. While some
families were not responsive or cited medical issues or strong academics as reasons for reduced urgency—other families engaged quickly, resulting in
improved follow-through on make-up sessions and increased shared accountability.

Attendance incentives, policy, and independent study procedures: Independent Study procedures were simplified and communicated more clearly to
students and families at the outset, improving understanding of requirements and timelines. Each campus also designated a staff member to provide structured
workspace and support for students completing Independent Study/missed assignments after returning from pre-scheduled school absences to reduce barriers
and increase completion. Staffing availability after school to supervise ISC completion remained a challenge; however, the school addressed this by
formalizing the Thursday model and assigning staff coverage where possible to maintain consistent access for students.

Designated attendance monitors and multi-campus coordination: Support staff members on each campus were designated as Attendance Champions to
conduct intentional daily check-ins with students exhibiting chronic or at-risk attendance patterns and to strengthen relationships that promote daily
attendance. Tracking attendance across multiple campuses required additional coordination, particularly when attendance staff were located primarily at one
site; Elevate responded by improving cross-campus systems and communication routines so that attendance monitoring and follow-up actions were
implemented consistently across locations. A key success has been an increased number of staff developing meaningful connections with students with
attendance risk factors, including documented examples of students improving attendance as a result of consistent adult follow-up.

Social-emotional, behavioral, and counseling/SEL supports: Elevate’s three campuses improved alignment in communicating and reinforcing a shared Gold
Standard for behavior expectations. To reduce disruptions and strengthen student focus, Elevate implemented a cell phone locker system during the school
day. Although some parents initially expressed concern about not having immediate access to their child via cell phone, the implementation has produced a
noticeable positive impact particularly at the middle school campus where student behavior improved and issues tied to inappropriate cell phone use
decreased significantly. Middle school counseling/SEL supports were also reinforced through a robust Leader in Me implementation, strengthening student
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Targeted attendance interventions and messaging: Elevate implemented Attendance Plus (new this year) to message parents regarding absences, including
positive reinforcement communications, increasing staff and family awareness of overall absences. Attendance expectations and the importance of daily
presence are also reinforced during Coffee with the Directors, with intentional messaging to help families understand that consistent attendance is essential for
learning continuity and student success not solely a compliance or funding requirement. The school also planned proactively for seasonal increases in illness-
related absences by strengthening early communication and make-up structures.

Action 4: This action was fully implemented. Elevate strengthened services for English Learners (ELs) through individualized, ELD standards-aligned planning;
consistent family reporting; staff training in integrated ELD strategies; tiered designated ELD instruction and interventions; targeted supports for LTELs; and
implementation of Ellevation to improve EL program management and progress monitoring.

Individualized ELD plans and family reporting: Each EL student has an individualized learning plan aligned to ELD standards, developed and maintained by
the school’s designated ELD teacher. Families receive ELD progress updates each grading period in connection with report card cycles, and ELD
standards/learning goals are shared with families of EL-designated students to strengthen clarity around expectations.

Designated ELD instruction and tiered interventions: A credentialed ELD teacher delivers designated ELD instruction and provides tiered supports (small-
group and individualized) tailored to student needs, including targeted support for EL students requiring additional acceleration. EL students demonstrated a
26+ percentage-point growth in proficiency on the mid-year i-Ready Diagnostic.

Integrated ELD capacity-building for staff: The K-5 grade-level teams have been trained in Guided Language Acquisition Design (GLAD) strategies through
San Diego County Office of Education (SDCOE) to strengthen integrated ELD practices in core instruction. The 6-8 Humanities department is in process of
completing GLAD training as part of the same capacity-building plan. Teachers began applying GLAD strategies immediately following training, supporting
stronger integrated language development practices during core instruction.

Targeted supports for LTELs and dually identified EL/SWD students: Elevate prioritized LTEL students for additional supports, including after-school tutoring
through ELOP, to accelerate language development and strengthen reclassification readiness. Implementation reflected the school’s current EL profile: four of
nine LTEL students are newly enrolled at Elevate this year, and 100% of our currently identified LTELs enrolled within the past two years in middle school;
and were already designated as LTELs from prior schools. Over 23% of EL students are also dually-identified EL/SWD (IEPs), increasing the need for
coordinated service delivery and individualized instructional planning.

Ellevation implementation and program management: Elevate implemented Ellevation to centralize EL data, support progress monitoring, and strengthen
student-level planning and workflow management. Ellevation has improved immediate access to EL information and supported the development of
individualized plans based on consolidated assessment and program data. Effectiveness has been strongest for staff responsible for EL monitoring and
compliance, while teacher-facing use has been more limited because it is one additional platform among multiple instructional tools.

Challenges and responsive adjustments: A primary challenge has been the high proportion of recently enrolled LTEL students and a substantial share of dually
identified EL/SWD students, which increases complexity in scheduling, service integration, and progress toward reclassification. In response, the ELD teacher
adjusted scheduling to maximize instructional time and access for students. Several LTEL students are making significant progress and are approaching RFEP
readiness, and students have demonstrated high engagement in designated ELD supports.

Action 5: This action was fully implemented. Elevate operates a staffed and systematized special education program that ensures Students with Disabilities
(SWD) receive required IEP services, timely case management, and coordinated instructional and family supports across three campuses.

Staffing, service delivery, and family communication: Elevate currently employs four full-time Education Specialists who provide case management and
deliver services to students with IEPs. Families receive progress updates on IEP goals at each reporting period, and Education Specialists maintain strong
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availability for family communication, consultation, and collaboration with general education staff to ensure accommodations, service implementation, and
instructional supports are consistently provided.

Leadership, compliance, and program management: To strengthen integration of special education into schoolwide instructional planning, the Lead
Education Specialist serves on the Instructional Leadership Team (ILT), ensuring that special education considerations inform professional development
priorities and data-driven decision-making. The special education team implements required protocols, including compliance with IEP meetings, procedural
requirements, and mandated timelines, supporting consistent implementation across campuses.

Professional learning and continuous improvement: Education Specialists participate in ongoing training and professional development through the SELPA
and regularly consult SELPA staff when questions arise. Elevate also engaged a special education consultant to strengthen department practices, balance
staffing and student needs, and further systematize procedures and service delivery.

Challenges and response: A primary challenge has been uneven caseload distribution across three campuses, requiring ongoing adjustments to assign
caseloads as equitably as possible while meeting student needs. Elevate also serves students who require modified curriculum and intensive supports,
increasing the complexity of instructional planning and service coordination. In addition, supporting families” understanding of appropriate accommodations
remains an ongoing need; the team addresses this through proactive consultation, clear communication during IEP cycles, and ongoing availability to
problem-solve with families and staff.

Successes: The special education team functions as a cohesive and dedicated unit, led by a strong Lead Education Specialist who supports collaboration and
ensures timelines are met. Students receive high-quality instruction aligned to IEP goals, with intentional attention to goal quality and alignment to academic
standards.

Action 6: This action was fully implemented. Elevate School ensures that all students, including English Learners, Socioeconomically Disadvantaged students,
Foster Youth, and Students with Disabilities, have full access to a broad and rigorous course of study that meets or exceeds California state standards. This
commitment to equitable access ensures that every student, regardless of background or learning needs, engages with high-quality, standards-aligned
instruction across all content areas.

Comprehensive K-8 Curriculum: All students in grades K-8 participate in a comprehensive curriculum that includes English Language Arts, Mathematics,
Science (aligned to Next Generation Science Standards), Social Studies, Visual and Performing Arts, and Physical Education. Beyond these core subjects,
students engage in enrichment opportunities that enhance learning and foster creativity.

In grades K-5, students participate in STEAM and Art instruction as part of their regular schedule. In grades 6-8, students have access to STEAM electives and
Art electives, providing middle school students with opportunities to explore interests and develop specialized skills in these areas.

Standards Alignment and Instructional Support: Support is provided to teachers during collaboration time by designated administrators and Instructional
Leadership Team (ILT) members. This support ensures that units are aligned with state standards, coordinated with partner teachers, and connected to
professional development according to Elevate's Academic Program Model. This systematic approach to instructional planning promotes consistency and
quality across all grade levels and content areas.

Successes

Unit Revision with PBL Focus: Each grade level has revised a unit with emphasis on essential questions and Project-Based Learning (PBL). This work ensures
that instruction is engaging, relevant, and promotes deeper student understanding of content.

Professional Development Application: Teachers are applying their professional development learning to each unit, incorporating differentiation, small group
instruction, hands-on learning, and academic discourse. This transfer of learning from PD to classroom practice strengthens instructional quality across the

school.
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Aligned School-Wide Goals: The school-wide Wildly Important Goal (WIG) was aligned with professional development learning to promote implementation.
This alignment ensures that school priorities, professional learning, and classroom instruction work together to support student achievement.

Challenges and Responses

Specialty Course Staffing: Finding teachers with appropriate credentials for specialty courses such as STEAM and Art electives remains a challenge. The
school continues to recruit qualified candidates and support existing staff in developing expertise in these areas to maintain high-quality instruction in all
course offerings.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

For Goal 1, Actions 1, 3, 5, and 6, there were no material differences between the budgeted expenditures and the estimated actual expenditures. Elevate
School implemented the planned actions in alignment with the adopted budget, and expenditures tracked consistently with the amounts identified in the
2025-26 LCAP.

For Goal 1, Action 2 (Addressing Academic Needs to Accelerate Learning), there was a material difference between the budgeted expenditures and the
estimated actual expenditures. Estimated actual expenditures exceeded budgeted expenditures because Elevate hired an additional RTI Interventionist during
the 2025-26 school year to provide academic support for students. This staffing increase responded to identified student need for additional Tier 2 and Tier 3
intervention capacity and was implemented to ensure that students requiring targeted academic support could receive timely intervention without delay.

For Goal 1, Action 4 (Strengthening English Learner Program and Services), there was a material difference between the budgeted expenditures and the
estimated actual expenditures. Estimated actual expenditures exceeded budgeted expenditures because of the cost of an additional English Learner
Coordinator hired during the 2025-26 school year. This staffing increase strengthened EL program coordination, ELPAC and ELPI progress monitoring,
reclassification workflows, and family engagement for English Learner families, ensuring that EL students continued to receive coordinated, standards-aligned
services.

There were no material differences between the planned percentages of improved services and the estimated actual percentages of improved services for
actions contributing to the increased or improved services requirement for unduplicated students.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Action 1: Elevate has been highly effective in implementing assessments with fidelity. This action has been highly effective and is on track to meet its intended
outcome. Elevate administered every assessment in the 2025-26 calendar with fidelity, with all campuses applying common protocols for i-Ready, Illuminate
benchmarks, Illustrative Math unit tests, Fountas & Pinnell, BPST, Sight Word, Writing Benchmarks, and the new NewsELA assessment for grades 5-8,
ensuring that data are comparable across classrooms and sites.

The clearest evidence of impact is the consistent growth observed among students receiving RTI services. Elevate attributes this growth to three reinforcing
practices: full integration of assessment data into EduClimber, collaborative analysis among classroom teachers, RTI interventionists, and SAI support staff, and
joint professional development that produces a shared understanding of student present levels. The Instructional Leadership Team's twice-monthly review of
longitudinal data has further calibrated this year's professional development focus on small-group instruction for reteaching, review, and enrichment. Targeted
Fountas & Pinnell calibration training resolved a long-standing scoring inconsistency and increased confidence in the validity of K-5 reading data, and
longitudinal CAASPP analysis surfaced i-Ready's predictive value (students one grade level below on the end-of-year i-Ready Diagnostic typically reach
CAASPP proficiency), confirming that the assessment system functions as an early indicator rather than only a summative measure. The remaining areas of
growth, deepening teacher fluency with i-Ready's progress-toward-typical-growth reports and protecting time for continuous data analysis, are being actively
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Action 2: The tiered intervention system has proven effective across all grade levels. Implementation fidelity for RTI groups has increased, with midyear
diagnostic data reflecting positive student outcomes. The Accelerated Learning model, now rebranded as RISE Time, is being implemented with greater
fidelity this year, and is expected to positively impact student learning. The significant growth in reading proficiency from 49% to 76% of students at or above
grade level demonstrates the effectiveness of the supplemental literacy interventions. Strong family engagement with the ELO-P program, as evidenced by
consistent waitlists, indicates the program is meeting community needs and supporting student success beyond the regular school day.

Action 3: Effectiveness: Implementation has been effective based on measurable and observable outcomes:

- YTD chronic absenteeism is 7%, reflecting a 2.5 percentage point decrease from the 2024-25 rate.

- Behavior incidents decreased, and at mid-year the school reported 0 suspensions, supporting the effectiveness of aligned expectations and the cell phone
policy.

- Staff-level ownership of attendance improved through Attendance Champions and structured ISC supports, contributing to stronger monitoring and follow-
up systems across campuses.

- Elevate has developed and implemented a comprehensive plan to further reduce chronic absenteeism rates that has resulted in a decline this school year.

Action 4: The action has been effective in strengthening EL supports through individualized planning, consistent progress reporting, tiered designated ELD
instruction, and improved EL data monitoring systems. Ellevation has been successful as a progress-monitoring and program-management tool, with teacher
adoption identified as an ongoing improvement area.

Action 5: Elevate’s four Education Specialists have strengthened special education capacity and supported measurable student growth. On end-of-year
diagnostics:

- In grades K-5, 62% of SWD increased placement levels in ELA and 86% increased placement levels in math.
- In grades 6-8, 59% of SWD increased placement levels in ELA and 48% increased placement levels in math.

These outcomes, along with consistent compliance practices and strengthened systems, indicate the action has been implemented effectively and is
improving program quality and student progress.

Action 6: The broad course of study has been effectively implemented across all grade levels, ensuring equitable access to rigorous, standards-aligned
instruction for all student groups. The alignment between the school-wide WIG and professional development has promoted consistent implementation of
instructional strategies, including differentiation, small group instruction, hands-on learning, and academic discourse. The completion of unit revisions with
emphasis on essential questions and Project-Based Learning demonstrates that teachers are successfully integrating their professional learning into classroom
practice, strengthening the quality of instruction students receive across the comprehensive curriculum.

‘ A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on prior practice.

Elevate School develops a one-year LCAP to review, revise, and refine its actions based on local and state data. Elevate is a data-driven school, and the
allocation of human, physical, and fiscal resources is made based on measuring program effectiveness and incorporating feedback from its educational
partners.
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There will be no changes to the goal, metrics, or target outcomes for the 2026-27 LCAP. Elevate develops an annual goal each year, and target outcomes are
revised annually as part of the school's schoolwide improvement cycle. The following changes to actions for the 2026-27 school year reflect this continuous
improvement approach.

Changes to Assessment and Early Literacy Screening: Elevate will add the Multitudes K-2 Dyslexia Screener to its assessment suite, consistent with California
Education Code Section 53008. The screener will be administered to all kindergarten through second grade students and to students new to California schools
who have not previously been screened for dyslexia, ensuring earlier identification of risk for word reading difficulties.

Changes to Tiered Intervention Structure: The RTI program will continue in grades K-5. For TK students, interventions will be embedded into the school day
to minimize disruption and support the development of kindergarten readiness and social-emotional skills, an approach that recognizes the developmental
needs of the youngest learners. There will be additional emphasis on maintaining program fidelity and accountability.

Changes to Staffing and Leadership Roles: The Dean of Students role has been eliminated for 2026-27. The responsibilities previously assigned to that role,
including MTSS leadership, data analysis, Interventionist coaching, professional learning support, and progress monitoring, will be redistributed to Campus
Deans and support staff. In addition, the counselor position will be expanded from part-time to full-time to strengthen direct counseling services, SEL
programming, and student support across the school.

Changes Related to Transitional Kindergarten: With the addition of TK in 2026-27, Elevate will implement the Leader in Me TK curriculum as the SEL
program for transitional kindergarten students, ensuring that the school's K-8 Leader in Me framework extends to the earliest grade served by the school.

New Independent Study Make-Up Sessions: Beginning at the start of the 2026-27 school year, each Elevate campus will offer Thursday after-school
Independent Study Contract (ISC) Make-Up sessions, where a designated staff member will provide academic support for students who did not complete their
ISC work while out of school. This addition addresses a need identified through the chronic absenteeism root cause analysis, supports both academic progress
and attendance recovery, and has been positively received by families during early implementation in 2025-26.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated
Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.

Actions

Action # Title Description Total Funds | Contributing

Elevate School utilizes a comprehensive suite of academic screeners and
benchmark assessments to establish baseline performance, identify learning gaps,
monitor student progress, set annual growth targets, and screen for risk of word
reading difficulties, including dyslexia, consistent with California Education Code

Section 53008.
MEASURING STUDENT PROGRESS

— ASSESSMENTS Assessment Tools and Schedule: $23,791 N

e i-Ready Reading and Math (K-8): Administered three times per year for
diagnostic data and progress monitoring. (LREBG Funded: $22,760)

e llluminate Benchmark Assessments (1-8): Assess student understanding of
core content standards.
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o lllustrative Math Unit Tests (K-8): Used throughout each math unit to
assess mastery of mathematical concepts and inform instruction.

e Fountas & Pinnell Benchmark Assessments (K-5): Evaluate reading levels
and guide instruction.

e Beginning Phonics Skills Test (BPST) (K-5): Assess phonics and decoding
skills.

e Sight Word Assessments (K-2): Measure early literacy and word
recognition.

e Achieve 3000 Level Set — Lexile (3-5): Assess reading comprehension and
track Lexile growth.

e Writing Benchmarks: Administered four times per year to monitor writing
development.

e Multitudes Dyslexia Screener (K-2): Administered to all kindergarten
through second grade students to identify risk of word reading difficulties,
including dyslexia. Multitudes will also be administered to students new

to California schools who have not been previously screened for dyslexia.

Data Integration and Analysis: EduClimber serves as an interactive platform that
consolidates whole-child data, including assessment results, intervention
tracking, and progress monitoring. The system supports collaboration,
effectiveness reporting, and early warning identification, and strengthens Multi-
Tiered System of Supports (MTSS) implementation.

Instructional Leadership and Data-Driven Decisions: The Instructional
Leadership Team regularly reviews and analyzes assessment data to inform
instructional practices and professional learning priorities.

Assessment Quality and Instructional Impact: The State Board of Education has
approved i-Ready as a verified data source. i-Ready offers comprehensive
diagnostic assessments and personalized instruction, providing educators with
actionable insights into each student's strengths and areas for growth. Its user-
friendly dashboards and tailored online lessons support differentiated instruction,
helping accelerate student progress and ensuring that instructional strategies are
responsive to individual needs.

Collaborative Data Use and RTI Alignment: Support staff and interventionists
access and analyze EduClimber data alongside classroom teachers to align RTI
groups and push-in supports with student needs. This collaboration has resulted
in consistent growth for students in RTI. Grade-level RTI interventionists and SAl
support staff participate in team professional development sessions focused on

Total Funds

Contributing
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ADDRESSING ACADEMIC NEEDS
TO ACCELERATE LEARNING
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Description Total Funds

student data to ensure a shared understanding of present levels using both
classroom assessments and RTI progress monitoring. This alignment allows
instructional decisions, such as adjusting math RTI group content, to be made
collaboratively based on data.

Elevate School will implement a comprehensive, tiered support system to
accelerate student learning and close achievement gaps resulting from the
pandemic, military relocation, high transiency, and other educational disruptions.

Key Components of the Tiered Support System: Campus Deans, in collaboration
with support staff, will lead the Multi-Tiered System of Supports (MTSS) to ensure
students receive the interventions needed to improve outcomes. This work
includes analyzing student data to drive informed decision-making, maximizing
support systems to enhance student achievement, coaching Interventionists,
leading professional learning as needed to equip educators and support staff with
the skills to deliver targeted, tiered interventions, and monitoring student progress
to evaluate program effectiveness.

o Tiered Intervention: Identified students will receive targeted academic
support from RTI interventionists and paraprofessionals through push-in
and small group instruction. Student identification and progress
monitoring will be based on universal screeners and ongoing assessment
data. RTI will continue in grades K-5. For TK students, interventions will
be embedded into the school day to minimize disruption and to support
the development of kindergarten readiness and social-emotional skills.

$453,459

e Accelerated Learning Model: Elevate will continue to use an accelerated
learning approach, focusing on high-impact instructional strategies and
flexible pacing to address learning gaps efficiently.

o Supplemental Literacy Intervention: All students in grades TK-5 will have
access to Achieve 3000, a research-based online literacy program that
builds foundational reading and writing skills. Achieve 3000 provides
differentiated nonfiction content and systematic progress monitoring,
supporting accelerated literacy growth for students at all levels.

e Expanded Learning Opportunities: Elevate will offer after-school small
group tutoring throughout the year to students in grades 2-8. Elevate will
continue to offer expanded learning opportunities, including after-school
academic and social enrichment, summer programming, and ELO-P
Intercession camps in November, December, April, and June, with
priority access for low-income and foster youth (ELO-P funded). After-

Contributing
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ADDRESSING SOCIAL-EMOTIONAL [together, medically fragile students, frequent medical appointments for students
& BEHAVIORAL STUDENT NEEDS with health conditions or their siblings, and incomplete Independent Study

Description Total Funds

school RTI will also be offered in conjunction with Attendance Recovery
to support both academic progress and improved attendance.

e Middle School and Special Education Supports: In middle school, a
portion of the Leadership in Action course will be dedicated to RTI and
SPED services, delivered through pull-out small group instruction during
rotations. Specialized Academic Instruction (SAl) staff will continue to
provide support during core subjects, ensuring students with disabilities
receive appropriate modifications and accommodations.

Dashboard Performance and Identified Need: On the 2025 California School
Dashboard, reflecting 2024-25 performance, Elevate School received a Red
performance level for the Chronic Absenteeism indicator for the
Socioeconomically Disadvantaged (SED) student group, with a chronic
absenteeism rate of 10.9% (up from 6.3% in 2023-24). The ‘All Students’ rate was
9.5% (Orange), and Students with Disabilities, African American, Hispanic, and
Two or More Races students each landed at Orange. English Learner and White
student groups improved year-over-year and earned Green.

In prior years, Elevate received a Red performance level for the Hispanic student
group on the 2023 California School Dashboard. The 2024 Dashboard improved
to Yellow even as the Hispanic chronic absenteeism rate increased from 16.7%
to 21.7%. A needs assessment and root cause analysis conducted by the
Leadership Team identified no single dominant pattern, but found that
absenteeism is most often linked to family circumstances such as siblings absent

$523,725

Contract (ISC) work following family vacations. The 2025-26 internal review
further identified that approximately 29% of chronically absent students are
newly enrolled at Elevate and approximately 61% are in grades 6-8, indicating
that new-student onboarding and middle school engagement are priority areas.

Elevate School will implement the following:

Family Engagement and Communication: At the start of the school year, Campus
Deans and Leadership Team members will proactively communicate with
families about the importance of daily attendance and its impact on student
achievement, with the message delivered in person at Back to School Night and
reinforced through a whole-school cadence of positive attendance
communications, particularly around school breaks. Case managers will connect
directly with families who have a history of chronic absenteeism or who are
identified as at-risk through historical data review conducted before the start of
the school year, ensuring ongoing support and communication. Returning

Contributing
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families whose child was chronically absent the prior year will be invited to a
start-of-year meeting with school staff.

Attendance Incentives and Policy: Schoolwide attendance incentives and
contests will be implemented through an established attendance incentive
calendar that engages the entire school community, alongside regular
communication with families about attendance expectations. Elevate's
attendance policy will be strengthened and clearly communicated to staff,
families, and students, with defined expectations, consequences, and the school's
compulsory attendance enforcement obligations. The School Attendance Team,
established in January 2025, will continue meeting and will define thresholds for
tiered intervention (for example, 7%, 10%, and 15% absence rate triggers).

Designated Attendance Monitors and Tiered Intervention: Each campus has a
designated staff member (in addition to the Campus Dean) responsible for weekly
attendance monitoring and leading student and family engagement efforts. Tiered
interventions are aligned to Elevate's MTSS framework:

e Tier 1 (All Students): Beginning-of-year attendance message, positive
attendance communications, attendance incentive calendar, parent
education on the importance of daily attendance, and quarterly school
climate mini-surveys delivered through the middle school Leadership in
Action class.

o Tier 2 (At-Risk Students): Weekly review of the Attendance Snapshot to
identify students needing Tier 2 support, counselor and Campus Dean
check-ins, Tier 2 trackers and self-monitoring sheets, pairing with a staff
Attendance Champion using the evidence-based 2x10 strategy (two
minutes of relationship-building per day for ten consecutive days),
monthly positive Attendance Plus messages celebrating improvement,
monthly counselor check-ins for at-risk students with parent follow-up,
teacher phone calls, and Attendance Workshops by invitation.

e Tier 3 (Chronically Absent Students): Individualized Student Attendance
Support Plans developed with middle school students, invitations to
Attendance Recovery, phone calls from the Campus Dean, scheduled in-
person family meetings, and home visits for highest-need students and
families.

Thursday After-School ISC Make-Up Sessions: Beginning at the start of the school
year, each Elevate campus will offer Thursday after-school ISC Make-Up sessions
for students returning from pre-scheduled school absences, where a designated
staff member provides academic support to students who did not complete all of
their assigned work while out of school on an Independent Study Contract.

Contributing
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Parents have expressed appreciation for this opportunity, and students experience
less learning loss while earning attendance credit for completion.

Social-Emotional and Behavioral Supports: Elevate is committed to supporting
the mental health and behavioral needs of all students. Campus Deans, in
collaboration with support staff, will lead the implementation of restorative
practices and schoolwide social-emotional learning (SEL), coordinate the Student
Lighthouse Team to promote positive school culture, and oversee the MTSS
framework and de-escalation strategies for behavioral issues. Campus Deans will
also provide instructional coaching to ensure consistent classroom management
and use of EduClimber for behavior intervention tracking. Deans have aligned on
the use of EduClimber for tracking student behavior data across campuses.

Counseling and SEL: Counselors (partially funded with Title I: $89,328; and
LREBG Funds $106,941)will lead the Leader in Me program and deliver SEL
lessons, provide counseling services, and collaborate with Campus Deans and
the MTSS team using EduClimber data. Elevate will implement the Leader in Me
TK curriculum as the SEL program for transitional kindergarten students, ensuring
that SEL development begins at the earliest grade level and aligns with the K-8
Leader in Me framework. All staff will be trained in Leader in Me to build
leadership and life skills, foster a high-trust culture, and support academic
achievement.

Targeted Attendance Interventions: Elevate recognizes common threads among
chronically absent students and will tailor interventions accordingly. Targeted
strategies include: (1) clear attendance expectations and policy communication
for new and incoming families with intensified focus at the middle school level,
addressing the new-enrollment and grade 6-8 patterns identified in the needs
assessment; (2) identification of a target attendance group before the start of the
school year based on historical attendance and chronic absenteeism data,
enabling proactive rather than reactive engagement; and (3) targeted family
conversations for students with special health conditions (or whose siblings have
health conditions) regarding strategic scheduling and partial-day attendance to
minimize learning loss while accommodating medical needs. Each campus has a
dedicated attendance lead to ensure timely intervention and family engagement.

Staff Training and Data Infrastructure: Whole-staff professional development on
the year's attendance initiatives will be delivered at the start of the school year.
Counselors and Campus Deans will receive training on Attendance Plus to ensure
consistent messaging and documentation of interventions. Key performance
indicators, including weekly attendance rates, the number and benefit of
interventions provided, and Attendance Recovery and ISC Make-Up session
participation, will be tracked. The School Attendance Team will conduct

Contributing
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Description

quarterly reviews to analyze progress, assess strategy efficacy, and adjust resource
allocation based on student needs.

Community Partnerships: Elevate will continue partnerships with community
agencies to provide suicide prevention programs (especially at the middle school)
and parent resources such as Brightlife Kids.

Elevate School will continue to enhance support for English Learners (ELs) by
providing each student with an individualized, ELD standards-aligned plan.
Parents will receive a report on their child's ELD progress with each report card,
and ELD standards will be shared with families of EL-designated students to foster
understanding of learning goals and expectations.

Designated ELD Instruction and Tiered Interventions

A credentialed ELD teacher will deliver rigorous designated ELD instruction and
tiered interventions, including small group and individualized support tailored to
student needs. English Learners, especially Long-Term English Learners (LTELs),
will be prioritized for after-school tutoring through the Expanded Learning
Opportunities Program (ELO-P) to further accelerate English language proficiency.

Program Management and Progress Monitoring

To strengthen program management and progress monitoring, Elevate will
implement Ellevation, a comprehensive platform that supports supplemental ELD
programming, ELPAC/ELPI score analysis, ongoing monitoring of EL and RFEP
progress, reclassification workflows, and instructional planning.

Professional Development

Teachers will continue to receive Guided Language Acquisition Design (GLAD)
training and Elevate will expand teacher participation in GLAD training during
2026-27 to deepen the use of integrated and designated ELD strategies across
classrooms. The Instructional Leadership Team will provide ongoing instructional
coaching to ensure staff are equipped with effective, research-based strategies for
supporting English Learners.

Strategies to Support English Learners

Elevate's classroom and program strategies for ELs include:
e Individualized, ELD standards-aligned plans for each EL student
e Daily designated ELD instruction delivered by a credentialed ELD teacher
e Integrated ELD strategies embedded across content areas through GLAD

Total Funds

$169,985
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e Small group and individualized tiered interventions based on student
need

e Prioritized ELO-P after-school tutoring access for ELs and LTELs
e Ellevation-supported progress monitoring and reclassification workflows

e Family communication on ELD progress with each report card and shared
ELD standards

e Ongoing instructional coaching from the Instructional Leadership Team

This comprehensive approach ensures individualized, standards-aligned support
for each EL, keeps families informed and engaged, and builds teacher capacity to
promote language acquisition and academic success.

Elevate School's Special Education action plan focuses on establishing and
refining effective systems and procedures to meet the diverse needs of students
with disabilities. The team will use multiple data sources, including student
achievement, behavior, attendance, and feedback from staff and families, to
guide comprehensive review and continuous improvement of services.

Collaboration and Inclusive Instruction

A dedicated Special Education (SPED) team collaborates closely with general
education teachers to ensure students receive individualized, research-based
instruction and support in both inclusive and specialized settings. This
collaboration includes co-planning lessons, modifying curriculum, implementing
accommodations, and providing targeted interventions, all designed to maximize
student growth and inclusion.

Modified Curriculum $332,877

To strengthen support for students who require a modified curriculum, Elevate
will purchase TeachTown, a research-based curriculum and instructional
platform designed for students with moderate to extensive support needs.
TeachTown will be used to deliver standards-aligned, modified instruction in
core academic areas, supporting access to grade-level content while
accommodating each student's individualized learning profile.

Behavior Interventionist Support

To strengthen behavior, social-emotional, and engagement supports for students
with disabilities, Elevate will deploy Behavior Interventionists (partially LREBG
funded $186,451.84) who work within the school's MTSS framework as Tier 2
and Tier 3 support providers. For students with [EPs, Behavior Interventionists
collaborate closely with the SPED team to ensure that behavior-related services
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are aligned with each student's IEP goals, Behavior Support Plans (BSPs), and
accommodations. Core responsibilities supporting SWD include:

1. Direct Student Behavior Support. Working one-on-one or in small groups
with students who exhibit challenging behaviors, including emotional
regulation difficulties, off-task behavior, defiance, social-emotional
disengagement, or peer conflict. Support is delivered through push-in (in
the classroom) or pull-out (in a designated space) configurations
depending on the student's plan, supporting access to general education
settings consistent with least restrictive environment principles.

2. Behavior Plan Implementation and Progress Monitoring. Implementing
Behavior Support Plans (BSPs) for students, collecting behavior data
through EduClimber, monitoring progress toward IEP behavior goals and
BSP targets, and providing data to case managers and IEP teams to inform
progress reporting and program review.

3. De-escalation and Crisis Response. Responding to behavior incidents in
classrooms or common areas, providing de-escalation support, and
helping students return to learning through restorative conversations or
structured re-entry processes, in alignment with each student's IEP and
BSP as applicable.

Professional Development

Ongoing professional development is a cornerstone of the plan. The SPED team
will participate in targeted PD on legal and procedural requirements,
documentation, differentiated instruction, inclusive teaching strategies, and
behavior management. Professional learning will be reviewed and adapted
annually based on staff and parent input, ensuring the team remains current with
best practices and regulatory changes.

IEP Implementation and Progress Monitoring

Consistent protocols will be maintained for IEP development, implementation,
and progress monitoring, with quality assurance checks to ensure compliance
and responsiveness to each student's unique needs. Frequent assessment and
feedback loops will be built in, enabling staff to monitor individual progress and
adjust supports as needed. Students receive high-quality instruction aligned to IEP
goals, with intentional attention to goal quality and alignment to academic
standards. Behavior Interventionist data collected through EduClimber feeds
directly into IEP progress reporting for students with behavior-related goals,
ensuring that progress monitoring reflects both instructional and behavioral
dimensions of student growth.

Contributing
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Family Engagement

Family engagement is prioritized through regular communication, progress
updates, and opportunities for collaboration in goal setting and support planning.
By involving families, Elevate ensures a holistic, consistent approach to meeting
student needs at school and at home.

Leadership, Compliance, and Program Management

The Special Education team functions as a cohesive and dedicated unit, led by a
strong Lead Education Specialist who supports collaboration and ensures
timelines are met. To strengthen integration of special education into schoolwide
instructional planning, the Lead Education Specialist serves on the Instructional
Leadership Team (ILT), ensuring that special education considerations inform
professional development priorities and data-driven decision-making. The Special
Education team implements required protocols, including compliance with [EP
meetings, procedural requirements, and mandated timelines, supporting
consistent implementation across campuses.

Through these systems, Elevate School is committed to providing inclusive,
equitable, and effective services for students with disabilities, supporting their
academic, behavioral, and social-emotional growth. Ongoing collaboration, data
analysis, and educational partner input will ensure that services remain
responsive and continuously improve to meet the needs of all SWD.

Elevate School ensures that all students, including English Learners,
Socioeconomically Disadvantaged students, Foster Youth, and Students with
Disabilities, have full access to a broad and rigorous course of study that meets or
exceeds California state standards.

Comprehensive TK-8 Curriculum

All students in grades TK-8 participate in a comprehensive curriculum that

includes English Language Arts, Mathematics, Science (aligned to the Next

Generation Science Standards), Social Studies, Visual and Performing Arts, $288,912
Physical Education, and Health. In addition, students have access to STEAM

(Grades 2-8), Art (Grades K-5), Art electives (Grades 6-8), and STEAM electives

(Grades 6-8). Technology is integrated throughout the curriculum, and every

student is provided with an age-appropriate device to support digital literacy and

learning.

Standards-Aligned, Equitable Instruction

Instruction is aligned with state content standards and incorporates Universal
Design for Learning (UDL) and Multi-Tiered System of Supports (MTSS) to ensure
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equity and access for all learners. Teachers collaborate regularly across grade
levels and campuses to align curriculum, instructional materials, and assessment
practices. Specialized supports, modifications, and accommodations are provided
as needed so that all students, including students with disabilities and English
Learners, can fully participate in every subject area.

Annual Review and Continuous Improvement

Elevate's master schedule and course offerings are reviewed annually to ensure
that every student continues to have access to a comprehensive, engaging, and
standards-aligned educational program that prepares them for future academic
and career success.

Contributing
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Goal

Goal # Description Type of Goal

Continue to provide educators and instructional support staff with robust professional learning
opportunities to include the CA academic standards and in alignment with STEAM Project-based
learning that encompasses relevant learning experiences, and instructional coaching to build growth,
capacity, expertise and educator retention.

Broad

‘ State Priorities addressed by this goal.

Priority 1: Basic

Priority 2: Implementation of the State Standards

‘ An explanation of why the LEA has developed this goal.

Elevate School developed this LCAP goal because exceptional school staff and robust professional learning opportunities are essential for student learning and
well-being. The quality of teaching is the strongest school-level factor influencing student outcomes, and a charter school's ability to deliver on its educational
mission depends directly on the depth of expertise and the sustained engagement of its educators and instructional support staff.

Anchoring the Goal in the Connection Between Staff Quality and Student Outcomes: A school's instructional program is only as strong as the educators who
deliver it. Curriculum, materials, and assessment systems contribute to student learning, but it is the day-to-day instructional practice of teachers,
interventionists, paraprofessionals, and instructional support staff that determines whether students experience the rigorous, standards-aligned learning the
program is designed to provide. This goal therefore commits Elevate to ongoing investment in the people responsible for student learning, ensuring that staff
have the knowledge, skills, and instructional strategies needed to meet the diverse needs of every student.

Aligning Professional Learning with California Academic Standards and STEAM Project-Based Learning: Elevate's instructional program is grounded in the
California academic standards and integrates STEAM Project-Based Learning to provide students with relevant, engaging learning experiences that develop
critical thinking, problem-solving, and creativity. Maintaining alignment between professional learning and these instructional priorities ensures that what
educators learn in professional development translates directly into the classroom. As standards-aligned instructional practice evolves and as Project-Based
Learning approaches mature, ongoing professional learning is the mechanism that keeps Elevate's classroom practice current, coherent, and consistent across
grade levels and campuses.

Building Capacity Through Instructional Coaching: Professional learning sessions alone do not change instructional practice; sustained change requires job-
embedded support. This goal commits Elevate to ongoing instructional coaching as a complement to formal professional development, providing educators
with individualized feedback, modeling, co-planning, and reflective conversation that translates new learning into reliable classroom practice. Coaching
cycles, grade-level collaboration, and lesson study structures together build educator capacity and expertise over time, ensuring that professional learning
produces lasting changes in instruction rather than one-time exposure to new ideas.

Supporting Educator Retention: Charter schools that invest in their educators retain them. Educators who feel professionally supported, who are given
opportunities to grow, and who see a clear path for continued development are more likely to remain at the school, contributing to the stability and
coherence of the instructional program. This goal recognizes that educator retention is not separate from student outcomes; it is foundational to them,
because consistent staffing allows relationships, instructional practices, and grade-level continuity to deepen over multiple years. By framing professional
learning as a vehicle for educator growth, capacity, expertise, and retention, this goal commits Elevate to building a school community where staff want to
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Measuring and Reporting Results

Metric # Metric

% teachers — fully

credentialed &

15 appropriately
assigned.

Source: CDE TAMO

% students with
access to standards-

” aligned materials.
Source: Textbook

Inventory/classroom
observations

Implementation of the
State Academic
content &
performance
standards for all
students & enable ELs
access.

Rating Scale:
1 - Exploration &

Research Phase;

17 2 — Beginning
Development;
3 — Initial
Implementation;
4 — Full Implementation;
5 - Full Implementation
& Sustainability

Source: Priority 2 Self
Reflection Tool -

Local Indicator CA
School Dashboard)

Elevate School: 2026-27 LCAP

Baseline

2021-22: 84.7%

2023-24: 100%

2023-24
ELA: 5
ELD: 4
Math: 5
Social Science: 5
Science: 5
CTE: NA
Health: 4
PE: 5
VAPA: 5
World Language: N/A

Year 1 Outcome

2022-23: 88.4%

2024-25: 100%

2024-25
ELA: 5
ELD: 5
Math: 5
Social Science: 5
Science: 5
CTE: NA
Health: 4
PE: 4
VAPA: 4
World Language: NA

Year 2 Outcome

2023-24: 80.4%

2025-26: 100%

2025-26:
ELA: 5
ELD: 5
Math: 5
Social Science: 5
Science: 5
CTE: NA
Health: 4
PE: 5
VAPA: 4
World Language: NA

Target for Year 3
Outcome

2024-25:91.4%

2026-27: 100%

2026-27:
ELA: 5
ELD: 5
Math: 5
Social Science: 5
Science: 5
CTE: NA
Health: 5
PE: 5
VAPA: 4
World Language: NA

Current Difference
from Baseline

-4.3%

0%

ELA: O

ELD: +1

Math: 0

Social Science: 0
Science: 0

CTE: NA

Health: 0

PE: O

VAPA: +1

World Language: NA
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Goal Analysis for 2025-26

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and any relevant
challenges and successes experienced with implementation.

Action 1: This action was fully implemented. Elevate School employs an Executive Director and a team of appropriately credentialed teachers to deliver
instruction in all core subject areas—English Language Arts, Mathematics, Science, Social Studies, and Physical Education—for students in grades K-8.
Currently, there are no vacant teacher positions, ensuring that all classrooms are staffed with qualified educators who can deliver rigorous, standards-aligned
instruction.

Instructional Calendar: All students receive 176 instructional days during the school year. The school calendar includes all planned professional development
days, ensuring that teachers have dedicated time for learning and collaboration while students receive the full instructional program.

Professional Development Program: To support high-quality teaching and continuous improvement, all teachers participate in a comprehensive professional
development program that includes eight days of intensive Summer Professional Development prior to the start of the school year, four additional non-
instructional professional development days throughout the year, and ongoing weekly professional development sessions. This approach ensures that
educators are well-prepared to deliver a rigorous, standards-aligned educational program and are supported in their professional growth throughout the year.

Substitute Teacher Program: To ensure continuity of instruction, Elevate maintains a pool of substitute teachers on staff. These substitutes are utilized for
teacher absences as well as to provide additional professional development opportunities and collaboration time. Substitute teachers relieve classroom
teachers to participate in math coaching, lesson study, and other professional learning experiences that enhance instructional quality.

Successes

Continuity of Learning: Teachers value substitutes who are knowledgeable about the curriculum, culture, and students, which creates continuity of learning
when classroom teachers are absent. This familiarity with Elevate's instructional program ensures minimal disruption to student learning.

Teacher Well-Being: Having reliable, high-quality substitutes on staff means teachers feel less guilt when taking necessary time off, supporting teacher well-
being and retention.

Full Staffing: Currently there are no vacant teacher positions, ensuring all students have access to credentialed teachers in every classroom.

Professional Learning Support: Substitute teachers enable classroom teachers to participate in math coaching and lesson study during the school day,
strengthening instructional practice without sacrificing instructional time for students.

Challenges and Responses

Substitute Pool Capacity: Due to several maternity leave absences, the substitute pool has been stretched to capacity. The school continues to monitor
staffing needs and recruit additional qualified substitutes to ensure adequate coverage for both planned absences and unexpected needs.

Action 2: This action is currently taking place and is fully implemented. Elevate has implemented a coherent, yearlong professional development and
coaching system focused on strengthening research-based instructional practices, including close reading and problem-based learning across grades K-8,
informed by the visible learning research base associated with John Hattie.

Grade-level teams and Humanities teams have been or are in the process of being trained in GLAD (Guided Language Acquisition Design) strategies through

SDCOE, further stren%thenin&énstructional support for English Learners across all content areas.
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Coaching Cycles and Feedback: Coaching cycles have been expanded and systematized by providing Deans with training on effective coaching practices,
increasing the number of teachers receiving coaching support. Teachers receive systematic feedback on a regular basis that aligns with professional
development implementation and core values. All teachers receive feedback from classroom observations conducted by Deans as part of the coaching cycle
and participate in collaborative planning to ensure instructional rigor and relevance.

The leadership team has participated in calibration practices to ensure feedback to teachers is equitable, aligned, and consistent across all campuses and
grade levels.

Mathematics Instruction and Coaching: All grades are now using Illustrative Math and receiving coaching from the math consultant. Teachers in grades K-2
work with the math consultant to implement Illustrative Math in primary grades, while the consultant continues to provide coaching and support for grades 3—
8 math teachers. RTI staff in all grades have also received professional development in Illustrative Math to ensure alignment between classroom instruction
and intervention support.

Dyslexia Screening and Early Literacy Support: K-2 teachers have received training and administered the Multitudes dyslexia screener. Students needing
support in the area of potential reading challenges have been identified. Teachers also received professional development on how to analyze the screener
data and have been provided tools for instruction to support students with reading challenges.

Credentialing Support: To further support teacher effectiveness and credentialing, Elevate reimburses teacher induction expenses and provides support for
Deans enrolled in administrator credential programs. This comprehensive approach to professional development ensures that educators are equipped with the
latest strategies and supports to maximize student learning and growth.

Successes

Successful Multi-Initiative Implementation: K-2 teachers made early adjustments to the implementation of two major initiatives—new math curriculum and
dyslexia screening—without losing momentum and excellence. These implementations have brought about more developmentally appropriate best practices
in primary classrooms.

Strong K-2 Alignment: There is stronger alignment across K-2 classrooms, and teachers have expressed enthusiasm and appreciation for the new math
curriculum.

Teacher Appreciation for Feedback: Teachers have expressed appreciation for the amount of feedback they are receiving from the leadership team, indicating
that the expanded and systematized coaching cycles are valued and impactful.

Increased Access for All Learners: Walkthroughs and feedback are showing a pattern of additional access to learning for English Learners and students with
I[EPs, demonstrating that professional development is translating into improved instructional practices.

Early Literacy Growth: Midyear progress monitoring is showing growth on the Beginning Phonics Skills Test (BPST), indicating that dyslexia screening and
targeted instruction are positively impacting early literacy outcomes.

Challenges and Responses

Concurrent Initiative Implementation: K-2 teachers were initially overwhelmed with learning the new math curriculum alongside dyslexia screener trainings
at the same time. In response, the school provided additional supports from the RTI team, enabling teachers to make early adjustments without losing
momentum in either initiative.

Action 3: This action is fully implemented. Elevate ensured that all students have access to high-quality, standards-aligned curriculum and instructional
materials across grades K-8, with full access to core programs, consumables, and supplemental resources required for implementation.
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Implementation update: All students have access to lllustrative Math consumables and Elevate purchased updated Step Up to Writing licenses this school
year to maintain alignment to the current program version. To support fidelity of implementation in primary grades, Elevate also purchased math
manipulatives for grades K-2. In addition, Elevate strengthened access to intervention-aligned materials by purchasing additional Illustrative Math workbooks
and RTI texts, ensuring students and staff have the resources needed for both core instruction and targeted supports.

Elevate continues to develop its own ELA curriculum, designed around California standards, grade-level unit themes, and an extended anchor text used to
explicitly teach ELA standards. Unit themes are intentionally tied to science and social studies standards to provide coherent cross-curricular learning
opportunities. All students have access to the instructional materials and reading resources required for each unit.

Teachers implement differentiated instruction within the core curriculum to support English Learners and students with IEPs, including scaffolds and targeted
supports embedded into lessons and small-group instruction.

Substantive difference in expenditures: This year, Elevate made additional curriculum and materials investments beyond the original plan. Total funds
budgeted were $5,150, while midyear expenses to date are $47,000. This represents a substantive difference, driven by the need for additional Illustrative
Math workbooks, RTI texts, manipulatives, and updated writing resources to ensure full access and high-fidelity implementation across grades.

Challenges: A key challenge emerged after the start of the school year when Elevate identified the need to update Step Up to Writing resources. This required
unexpected adjustments to professional development to support implementation of the newer version. Curriculum development has also required significant
staff time, and new teachers have sometimes found it challenging to implement internally created curriculum, which has increased the need for curriculum
revision and refinement. Because internally developed curriculum does not include built-in EL or special education scaffolds, teachers have needed to create
additional supports to ensure access. Additionally, the sequencing of Illustrative Math does not align directly to i-Ready diagnostic domains, which can create
discouragement when midyear diagnostic results do not reflect the full scope of math instruction completed to date.

Successes: Teachers have revised at least one unit of instruction to increase rigor, reflecting a culture of instructional ownership, safety, and continuous
improvement. Staff have been willing to make updates and adjustments without lowering expectations, and teacher buy-in remains high because the
curriculum is meaningful and responsive to student needs. Students have also demonstrated higher engagement in the lllustrative Math program compared to
the prior math curriculum.

Action 4: This action is fully implemented. Elevate ensured that all students have consistent access to an individual technology device to support learning and
to access curricular and instructional materials across all subject areas. Elevate also continued to contract with IT support providers to maintain devices and
technology systems, ensuring devices remain functional, secure, and available for instruction.

All students have access to technology and an individual device for daily instructional use, including access to digital curriculum resources, assessments, and
learning platforms. Teachers have also leveraged technology to strengthen family engagement by using Zoom to allow families to participate in student
presentations when in-person attendance is not possible, increasing access for working families and caregivers.

Challenges: A primary challenge has been avoiding over-reliance on technology for core instruction. Staff must also closely monitor the quality and
appropriateness of information students access online and the resources students use for learning tasks, particularly when independent work involves internet-
based materials.

Successes: Teachers and staff have established consistent routines for technology use to ensure implementation is developmentally appropriate and supports,
rather than replaces, high-quality instruction. Technology use has been intentionally paced within instruction especially in writing to minimize unnecessary
screen time and reduce opportunities for inappropriate Al use while preserving technology as an effective learning tool. Families have responded positively to
Zoom access for classroom presentations, and parents have expressed appreciation for the opportunity to participate remotely.

Students with [EPs have also benefited from technology-supported learning tools, and students are able to engage in independent practice and learning
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

There were no material differences between the budgeted expenditures and the estimated actual expenditures for goal #2. Elevate School implemented the
planned actions in alignment with the adopted budget, and expenditures tracked consistently with the amounts identified in the 2025-26 LCAP. Similarly,
there were no material differences between the planned percentages of improved services and the estimated actual percentages of improved services for
actions contributing to the increased or improved services requirement for unduplicated students

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Action 1: The staffing and professional development systems have proven highly effective in supporting quality instruction. High-quality substitute teachers
are gaining experience within the Elevate system, and behavior stability in classrooms is evident as seen on internal behavior tracking data. This indicates that
students respond positively to substitutes who understand the school's expectations and routines. The comprehensive professional development program,
combined with the strategic use of substitutes to support ongoing teacher learning through math coaching and lesson study, ensures that instructional quality
continues to improve

Action 2: The professional development and instructional coaching program is proving highly effective. Walkthroughs and feedback demonstrate a pattern of
increased access to learning for English Learners and students with IEPs, indicating that research-based instructional practices are being implemented with
fidelity. Midyear progress monitoring shows growth on the BPST, reflecting the positive impact of dyslexia screening and targeted literacy instruction. The
calibration of leadership feedback ensures teachers receive equitable, aligned, and consistent support, while expanded coaching cycles have increased the
reach and impact of instructional coaching across the school. Teacher enthusiasm for the new math curriculum and appreciation for leadership feedback
indicate strong buy-in and a positive professional culture that supports continuous improvement.

Action 3: While midyear i-Ready results may not fully reflect growth due to misalignment between i-Ready sequencing and the Illustrative Math scope and
sequence, Elevate has previously seen strong end-of-year growth on i-Ready diagnostics. Based on last year’s end-of-year outcomes and continued
implementation fidelity this year, Elevate expects similar gains on the end-of-year diagnostic and continued improvement in student learning outcomes.

Action 4: Implementation has been effective based on consistent student access to devices, sustained technology system reliability through contracted IT
support, and intentional instructional use that supports student learning while enhancing family engagement. Teachers are using technology purposefully to
increase learning access, support individualized needs, and strengthen home-school connection.

‘ A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on prior practice.

Elevate School develops a one-year LCAP annually. The goal, metrics, and target outcomes were not changed for 2026-27. Each year, Elevate completes a
comprehensive needs assessment to review program effectiveness and gathers input from its educational partners, including administrators, teachers,
classified staff, students, parents, the Parent Advisory Committee, the English Learner Advisory Committee, the Student Advisory Committee, the SELPA, and
the Governing Board. Input from this annual review cycle informs any future revisions to the goal, metrics, target outcomes, and actions.

For 2026-27, Action 4 (Closing the Digital Divide) was revised to reflect Elevate's ongoing evaluation of age-appropriate and developmentally appropriate
technology use in classrooms. The revised action commits the school to continued attention to assessing the amount of time students spend using technology
and to adjusting digital learning practices to maintain a balance between technology-supported instruction and direct instruction. This revision responds to
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feedback from students, who indicated a desire for additional learning resources to use as alternatives to educational technology reliance, and from
administrators, who identified developmentally appropriate technology usage as an area warranting continued attention.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated
Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.

Actions

Action # Title

ADMIN & EDUCATORS THAT
SUPPORT THE ED PROGRAM

Elevate School: 2026-27 LCAP

Description Total Funds

Elevate School will employ an Executive Director and a team of appropriately
credentialed teachers to deliver instruction in all core subject areas, including
English Language Arts, Mathematics, Science, Social Studies, and Physical
Education, for students in grades K-8.

Instructional Calendar: All students will receive 177 instructional days during the
school year.

Substitute Teacher Program: To ensure continuity of instruction, Elevate
maintains a pool of substitute teachers on staff. These substitutes are utilized for
teacher absences as well as to provide additional professional development
opportunities and collaboration time. Substitute teachers relieve classroom
teachers to participate in math coaching, lesson study, and other professional
learning experiences that enhance instructional quality.

Professional Development Structure: To support high-quality teaching and

continuous improvement, all teachers will participate in eight days of intensive $2,543,395
Summer Professional Development prior to the start of the school year, four

additional non-instructional professional development days throughout the year,

and ongoing weekly professional development sessions. This comprehensive

approach ensures that educators are well-prepared to deliver a rigorous,

standards-aligned educational program and are supported in their professional

growth throughout the year.

Differentiated Professional Development: In 2026-27, Elevate will adopt a new
approach of differentiated professional development organized by grade band
and department to address the specific instructional needs of each team. The
Instructional Leadership Team (ILT) will lead Summer Professional Development
based on input from the end-of-year staff survey and ILT analysis of student
outcome data. Differentiated learning by grade band will be anchored in a book
study that allows each team to engage with content directly relevant to their
instructional context.

Contributing
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Action # Title

2 PROFESSIONAL DEVELOPMENT
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Description Total Funds

Elevate School will provide all educators with robust professional development
and instructional coaching throughout the 2026-27 school year. The professional
development program will focus on strengthening research-based instructional
practices, with an emphasis on close reading and Problem-Based Learning in all
grades, and will incorporate strategies from John Hattie's work on visible
learning.

Math Instructional Coaching: Elevate will continue to engage a math consultant
to further develop math instruction across grades TK-8. The consultant supports
K-2 teams in analyzing Illustrative Math data and coaches teachers on
instructional strategies, and also provides ongoing support for grade 3-8 teachers,
ensuring vertical alignment and consistent high-quality math instruction across
the school.

Lesson Study Model: Elevate will further develop teacher ownership and skill in
the Lesson Study model as a core practice for refining math instruction. Through
Lesson Study, grade-level and department teams collaboratively plan, observe,
and analyze a research lesson, then refine instructional practice based on
evidence of student learning. Substitute coverage will be used to release teachers
from the classroom to participate in Lesson Study cycles, ensuring that this
professional learning happens during the regular school day without disrupting

' . $213,193
Instruction.

Coaching Cycles and Classroom Observation: Coaching cycles will continue as
in previous years, with a focus on grade-level collaboration and individual
teacher coaching throughout the year. All teachers will receive feedback from
classroom observations conducted by Campus Deans as part of the coaching
cycle and will participate in collaborative planning to ensure instructional rigor
and relevance.

Early Literacy and Dyslexia Screening Training: K-2 teachers will receive training
on the use of the Multitudes dyslexia screener to better identify and support
students with risk of word reading difficulties, including dyslexia, consistent with
California Education Code Section 53008.

Teacher Induction and Administrator Credentialing Support: To further support
teacher effectiveness and credentialing, Elevate will reimburse teacher induction
expenses and provide support for Campus Deans enrolled in administrator
credential programs.

This comprehensive approach to professional development ensures that
educators are equipped with research-based strategies and supports to maximize
student learning and growth.

Contributing
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Action # Title

CORE CURRICULAR PROGRAM
NEEDS

TECHNOLOGY LEARNING TOOLS
& USAGE

Elevate School: 2026-27 LCAP

Description Total Funds

Elevate School will ensure that all students have access to high-quality, standards-
aligned curriculum and instructional materials in every subject area. Each
discipline, including English Language Arts, Mathematics, Science, Social Studies,
Physical Education, Visual and Performing Arts, and STEAM, will be supported by
curriculum and resources that meet or exceed California state standards.

Annual Review and Purchase of Instructional Materials: Elevate School will
annually review and purchase instructional materials, including consumables, to
guarantee that every student has the resources needed for full participation and
engagement in the curriculum. Teachers and administrators will regularly
evaluate all instructional materials to confirm their alignment with current
standards and their effectiveness in supporting diverse learners. Any identified

gaps will be addressed through supplemental resources or updated materials as
needed. $60,032

Ongoing Refinement of Standards-Aligned Resources: Elevate will continue to
refine and strengthen student access to standards-aligned curriculum and
instructional materials. This includes ongoing updates to writing resources,
[llustrative Math materials, intervention-aligned texts, and curriculum supports for
diverse learners, ensuring that the materials in classrooms keep pace with
evolving standards and the needs of the student population.

Equitable Access for All Learners: This commitment ensures that all students,
including English Learners, students with disabilities, foster youth, and
socioeconomically disadvantaged students, receive equitable access to a rigorous
and comprehensive educational program that supports their academic growth
and achievement.

Elevate School will ensure that all students have access to a technology device to
support their learning and to access curricular and instructional materials across
all subject areas. Elevate will continue to contract with IT support providers to
maintain and manage devices and technology systems, ensuring reliable
performance and security.

Student Device Access and Digital Learning: All students have access to

technology and an individual device for daily instructional use, including access $24,074
to digital curriculum resources, assessments, and learning platforms. This

consistent device access ensures that every student can fully participate in

standards-aligned instruction, complete digital assessments, and engage with the

school's online learning platforms regardless of home circumstances.

Network Infrastructure and Connectivity: To further enhance digital learning
and connectivity, Elevate has completed infrastructure upgrades to increase

Contributing
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Action # Title

Elevate School: 2026-27 LCAP

Description Total Funds

internet bandwidth and improve network reliability across all school sites. These
upgrades ensure that students and staff have the necessary tools and connectivity
for effective teaching, learning, and communication during the 2026-27 school
year.

Virtual Engagement and Family Communication: Zoom will remain in use for
virtual meetings, supporting instructional delivery, family engagement, and staff
collaboration. Teachers have also leveraged technology to strengthen family
engagement by using Zoom to allow families to participate in student
presentations when in-person attendance is not possible, increasing access for
working families and caregivers.

Monitoring Student Technology Use: Continued attention will be devoted to
assessing the amount of time students spend using technology, ensuring that
digital tools support, rather than displace, balanced instruction. Teachers and
Campus Deans will monitor screen time across the instructional day and adjust
digital learning practices as needed to maintain an appropriate balance between
technology-supported and direct instruction.

Contributing
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Goal

Goal # Description Type of Goal

Engage parents as partners through education, communication, and collaboration that fosters strong
relationships and community. Continue to strengthen relationship-centered student, family, and
community engagement to build a positive and nurturing school environment, and our commitment to
shared decision-making and participatory practices.

Broad

‘ State Priorities addressed by this goal.

Priority 1: Basic
Priority 3: Parental Involvement & Family Engagement

Priority 6: School Climate

‘ An explanation of why the LEA has developed this goal.

Elevate School developed this LCAP goal because strong, trusting relationships among students, families, staff, and the broader community are the foundation
of a positive and nurturing school environment. Student learning and well-being are inseparable from the quality of the relationships that surround a student
at school, at home, and in the community, and Elevate's commitment to relationship-centered engagement reflects this reality.

Anchoring the Goal in Family Partnership: Families are a child's first and most consistent educators, and a school cannot deliver on its educational mission
without family partnership. This goal commits Elevate to engaging parents as partners through education, communication, and collaboration, recognizing that
parent partnership is not a peripheral school activity but a core driver of student learning, social-emotional development, and persistence. When families
understand the school's curriculum, expectations, and supports, they are better equipped to reinforce learning at home, advocate for their child's needs, and
contribute meaningfully to school decision-making. When schools communicate consistently and respectfully, families develop the trust necessary to engage
as full partners rather than as occasional visitors.

Responding to Family Feedback Identifying Connection as a Growth Area: Elevate's needs assessment, including the Family LCAP Survey administered in
March 2026, surfaced family connection as a key growth area. While 99.2% of families reported that their child is connected to others at school and 98.4%
agree that Elevate promotes academic excellence, families also identified a desire to feel more connected to one another and requested expanded
opportunities for cross-family engagement, particularly around grade-level transitions and across campuses. The Parent Advisory Committee echoed this
input, noting that family transitions between campuses can be difficult and that more targeted community-building activities would strengthen belonging. This
goal directly responds to that feedback by committing Elevate to engagement structures that build relationships among families, not just between families and
the school.

Strengthening Relationship-Centered Engagement Across Students, Families, and the Community: This goal extends beyond parent engagement to include
students and the broader community as essential partners in creating a positive and nurturing school environment. Students experience belonging when they
have trusted relationships with adults at school, peers across grade levels, and connections to the world outside the classroom. The 2026 MRA/Leader in Me
Survey data shows that 80% of students feel cared about and understood by people at school, 78% report high-trust relationships with adults at school, and
81% have a high-expectations relationship with someone who provides encouragement and support, with each of these measures increasing from 2025.
Sustaining and deepening these relationships requires intentional ongoing investment, which this goal commits Elevate to providing through student

leadership structures, famil% events, community partnerships, and consistent communication.
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Honoring Elevate's Commitment to Shared Decision-Making and Participatory Practices: Relationship-centered engagement is meaningful only when
families and students see their input genuinely shape school decisions. This goal commits Elevate to shared decision-making and participatory practices
through the Parent Advisory Committee, the English Learner Advisory Committee, the Student Advisory Committee, the SELPA consultation, and the
schoolwide feedback channels described throughout the Plan Summary. Each of these structures provides a formal mechanism for educational partners to
inform LCAP development, needs assessment analysis, and resource allocation. By committing to participatory practices, Elevate ensures that the school's
direction reflects the perspectives of the people most invested in its success: the students it serves, the families that entrust their children to it, and the staff
who serve them daily.

Measuring and Reporting Results

Target for Year 3 Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline

Facility Inspection

18 Tool (FIT) Report Score 2023-24: Good 2024-25: Good 2025-26: Good 2026-27: Good No Change
Source: SARC
Parent input in

decision-making for
UP & SWD.

(Questions 9-12)

Rating Scale:

1 - Exploration & 2023-24: 2024-25: 2025-26: 2026-27:

Research Phase; = 9. +1

2 — Beginning 9. 4 9. 4 9. 5 9. 5 10. O
19 Developmen’[; 10.5 10. 4 10. 5 10. 5 11. +1

3 — Initial 11.4 11.4 11. 5 11. 5 12. +1

Implementation; 12. 4 12. 4 12.5 12.5

4 — Full Implementation;

5 - Full Implementation

& Sustainability

Source: Score - CDE

Priority 3 Self-reflection

tool.

Parent participation in

programs for 94- JE. 96- .

Unduplicated Pupils & 202324 2024200 2025:20: 202627 1. 0

Students with 1. 4 1. 4 1. 4 1. 5 2. -1
20 | Disabilities. 2.5 2. 4 2. 4 2. 5 3. -1

(Questions 1-4) i i i j i j i 54 4.0

Rating Scale:
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Target for Year 3 Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline
Research Phase;
2 — Beginning
Development;
3 — Initial
Implementation;
4 — Full Implementation;
5 - Full Implementation
& Sustainability
Source: Score - CDE
Priority 3 Self-reflection
tool
Other Local Measure - ) .
Student s 2023-24: 2024-25: 2025-26: 2026-27:
udent survey: Sense o o +2% Sense of Safety
91 of safety & school 95% Sense of Safety | 95% Sense of Safety 97% Sense of Safety | >90% Sense of Safety 0% School
(o)
connectedness 91% School 89% School 91% School >90% School Connectedness
Source: Local Survey connectedness Connectedness Connectedness Connectedness
Other Local Measure - ) .
b s S ¢ 2023-24: 2024-25: 2025-26: 2026-27:
arent survey: sense o o o +1% Sense of Safety
2 safety & school 97% Sense of Safety | 98% Sense of Safety | 98% Sense of Safety | >90% Sense of Safety 2% School
- o
connectedness. 99%, School 97% School 99% School >90% School Connectedness
Source: Local Survey connectedness Connectedness Connectedness Connectedness
Other Local Measure - ) .
Staff Survev: Sense of 2023-24: 2024-25: 2025-26: 2026-27:
afr survey: >ense o o o +9% Sense of Safety
23 safety & school 80% Sense of Safety | 91% Sense of Safety | 91% Sense of Safety | >90% Sense of Safety 3% School
- choo
connectedness 98% School 96% School 95% School >90% School Connoectedness
connectedness Connectedness Connectedness Connectedness

Source: Local Survey

Goal Analysis for 2025-26

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and any relevant
challenges and successes experienced with implementation.

Action 1: This action is currently taking place and is fully implemented. Elevate partners with students and families to build a strong, inclusive school culture
that values every child and supports each student in realizing their unique potential. The educational program provides authentic leadership and engagement
strygiyies ddyding keadership Day, the Student Advisory Committee (SAC), classroom and campus leadership roles, the Student Lighthouse Team (K-5)¢gnd



https://www.cde.ca.gov/ta/ac/cm/documents/pri3selfreftools2022.docx
https://www.cde.ca.gov/ta/ac/cm/documents/pri3selfreftools2022.docx
https://www.cde.ca.gov/ta/ac/cm/documents/pri3selfreftools2022.docx

ASB/Lighthouse Team (6-8). Students also participate in learning beyond the classroom through field trips and student-led conferences that showcase student
work and increase motivation and ownership.

Elevate has strengthened student leadership and ownership, particularly at the middle school level, where students take active responsibility for campus
culture and operations through leadership roles such as safety-related teams, community meetings, and supporting campus tours. Student voice is also
elevated through student-led conferences and events such as the Winter Exhibition, which provide structured opportunities for students to present their
learning, reflect on progress, and engage families in academic goals. To support new student transition and belonging, Elevate has implemented a buddy
system that helps students acclimate more quickly to routines, expectations, and peer networks. In addition, students are engaged in school culture and safety
practices, including participation in School Safety Plan review processes consistent with site procedures.

Challenges: Student-led events rely in part on family participation, which can be inconsistent due to work schedules and language barriers. Elevate continues
to mitigate this challenge through accessible communication and multiple options for families to engage with student learning and school events.

Successes: The middle school student leadership structure is highly active and visible and has contributed to a stronger sense of ownership and positive
campus culture. Onboarding practices, including the buddy system, have supported faster adjustment for new students and strengthened peer connection.
Schoolwide identity has also been reinforced through community-building events such as the Fall Festival, which brought campuses together and
strengthened relationships across the Elevate community, including among families who do not typically interact across sites.

Action 2: This action was fully implemented. Elevate School ensures that parents including those representing Unduplicated Pupils (UP) and Students with
Disabilities (SWD), have meaningful opportunities to participate in school decision-making through a variety of advisory committees. This commitment to
family voice in governance strengthens the partnership between home and school and ensures that diverse perspectives inform school programs and policies.

Advisory Committees: The English Learner Advisory Committee (ELAC), as required by California Education Code 52062(a)(2), provides a forum for parents of
English Learners to participate in school decision-making. ELAC meetings have been held and a parent has been elected to the ELAC committee, ensuring that
EL family voices are represented in school governance.

The Parent Advisory Committee (PAC), as required by California Education Code 52062(a)(1), provides further input on school programs and policies. Active
engagement continues through PAC meetings, with the most recent meeting held on November 5 and the next meeting scheduled for February 4.

Community Engagement and Input Team: Elevate's Community Engagement and Input (CEl) Team includes two parent members and one student. This team
amplifies underrepresented family voices and ensures that historically marginalized families have a direct role in school decision-making processes.

Family Engagement Opportunities: Active family engagement continues through Coffee/Dessert with Directors events, providing informal opportunities for
families to connect with school leadership, ask questions, and provide input on school matters. These gatherings complement the formal advisory committee
structure by creating accessible touchpoints for family participation.

Successes

Greater Family Representation: Elevate has achieved greater family representation across advisory committees and engagement opportunities, ensuring
diverse voices are included in school decision-making.

Increased Trust: Families have demonstrated increased trust in school decision-making processes, reflecting the effectiveness of engagement efforts and
transparent communication.

Growing Volunteer Leadership: More volunteers were willing to run for election to advisory committees this year, indicating growing family investment in
school governance.

Increased Attendance: The number of parents attending meetings has increased since last year, with attendance now in the mid-20s, demonstrating growing
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Challenges and Responses

Building Trust with Marginalized Families: While Elevate has made meaningful progress in expanding family engagement through the formation of the CEl
Team, building trust with families who have historically felt marginalized remains an ongoing effort. The school continues to prioritize authentic relationship-
building and responsive communication to strengthen these partnerships.

English Learner Family Participation: Engaging EL families in attending meetings remains an ongoing challenge, regardless of meeting times, incentives, or
discussion topics. The school continues to explore strategies to increase EL family participation and ensure their voices are represented in school decision-
making.

Action 3: This action was fully implemented. Elevate School provided parents, including those representing Unduplicated Pupils and Students with
Disabilities, with meaningful opportunities to engage as partners in their child’s education through coordinated workshops, family events, volunteer outreach,
and consistent communication systems. The Parent Education Coordinator facilitated parent education opportunities, connected families to resources,
promoted and organized volunteer opportunities and training, and conducted ongoing outreach to ensure families felt welcomed and supported.

Communication and access to student information: Elevate streamlined family communication through ParentSquare and ensured families had access to the
Aeries Parent Portal to monitor their child’s academic progress and information throughout the year.

Parent workshops implemented (first half of the year): Elevate implemented a series of parent workshops to build knowledge, strengthen home-school
partnership, and respond to family needs and interests. Workshops provided during the first half of the year included:

- Looking Forward to 9th Grade (9/16/25)

- Math Night (10/9/25)

- Getting to Know Middle School! (10/22/25)

- Military Connections Lunch (10/30/25)

- Raising Upstanders: Helping Your Child Navigate Bullying (11/12/25)

Schoolwide family events: Elevate also hosted community-building events that strengthened relationships and school identity. Special events such as the Fall
Festival in October and Family Movie Night in December were very well attended and supported broad family participation and connection.

Challenges: Participation across workshops was inconsistent, and ensuring representation from all families remained challenging despite targeted outreach
efforts.

Action 4: This action was fully implemented. Elevate School ensured that all students and staff had access to safe, clean, and well-maintained facilities across
all campuses. Elevate completed the annual Facility Inspection Tool (FIT) process for each school site, consistent with California requirements, using the FIT
as an objective measure to confirm that facilities are in “good repair” and that instructional and operational spaces are clean, safe, and functional for learning.

Annual inspection, reporting, and corrective action: Elevate implemented a consistent annual cycle for facility inspection, documentation, and transparency.
FIT results are reported annually through the School Accountability Report Card (SARC), the Local Indicators Report, and the Local Control and Accountability
Plan (LCAP), ensuring families and the broader community have access to facility condition information. When maintenance issues or deficiencies are
identified through inspections or ongoing walkthroughs, Elevate documents concerns and initiates corrective actions to maintain high standards for safety,
cleanliness, and functionality across campuses.

Compliance and commitment to safe learning environments: Through annual FIT completion, public reporting, and responsive follow-up, Elevate maintained
compliance with state facility expectations and demonstrated an ongoing commitment to a healthy, safe, and supportive learning environment for students
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Challenges: A continuing challenge is that Elevate operates on leased properties. As a result, certain repairs or upgrades require landlord approval, vendor
coordination, and landlord scheduling, which can delay completion of items that are outside the school’s direct control. Elevate mitigates this challenge
through proactive communication with property owners, timely escalation of concerns, and consistent monitoring to ensure facility needs are addressed as
quickly as possible within lease and landlord constraints.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

There were no material differences between the budgeted expenditures and the estimated actual expenditures for goal #3. Elevate School implemented the
planned actions in alignment with the adopted budget, and expenditures tracked consistently with the amounts identified in the 2025-26 LCAP. Similarly,
there were no material differences between the planned percentages of improved services and the estimated actual percentages of improved services for
actions contributing to the increased or improved services requirement for unduplicated students

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Action 1: Family engagement results demonstrate strong effectiveness. In the Fall Family Survey, 93% of families reported feeling like an active partner in their
child’s education, 97% reported that staff are responsive when issues or concerns are raised, 96% reported that the school makes it easy to communicate with
teachers, and 97% reported that the school keeps families informed about important issues and events.

Action 2: The parent participation in decision-making initiative has been effectively implemented. All required advisory committees are active and meeting
regularly, including ELAC and PAC. The CEl Team provides an additional avenue for amplifying underrepresented family voices. The increase in parent
attendance from previous years, growth in the number of volunteers willing to run for election and reported increase in family trust all indicate that
engagement efforts are building meaningful partnerships between families and the school. While ongoing challenges remain in engaging EL families and
building trust with historically marginalized communities, the foundation for inclusive decision-making has been established and continues to strengthen.

Action 3: This action was highly effective. Elevate experienced strong family turnout at schoolwide events, with more than 200 attendees at both the Fall
Festival and Family Movie Night. Workshop topics were relevant and high-interest, contributing to increased family awareness, connection to resources, and
stronger engagement structures. Collectively, these efforts established a strong foundation for ongoing parent partnership and inclusive family engagement.

Action 4: This action was fully implemented and effective in achieving its intended outcome. Elevate completed the annual Facility Inspection Tool (FIT)
process at every campus consistent with California requirements, used the FIT as an objective measure to confirm facilities meet the "good repair" standard,
and reported results publicly through the SARC, the Local Indicators Report, and the LCAP. This annual cycle of inspection, documentation, and transparent
reporting gave students, staff, and families consistent access to verified information about facility conditions across all sites.

The action's effectiveness is also reflected in Elevate's responsive follow-through. When inspections or ongoing walkthroughs identified maintenance issues,
the school documented the concerns and initiated corrective actions to preserve standards for safety, cleanliness, and functionality, demonstrating that the FIT
process functions as more than a compliance checkpoint. The primary constraint on full effectiveness is structural: because Elevate operates on leased
properties, certain repairs and upgrades require landlord approval, vendor coordination, and landlord scheduling, which can delay completion of items
outside the school's direct control. Elevate has mitigated this constraint through proactive communication with property owners, timely escalation of

concerns, and consistent monitoring, ensuring facility needs are addressed as quickly as possible within lease and landlord constraints. Taken together, these
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practices have allowed Elevate to maintain compliance with state facility expectations and sustain a healthy, safe, and supportive learning environment for

students and staff across all campuses.

‘ A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on prior practice.

Elevate School develops an annual LCAP. The goal, metrics, and target outcomes were not revised for 2026-27. The actions have been refined to provide a
higher level of accountability, ensuring that each action describes implementation expectations, monitoring practices, and educational partner-informed

adjustments with greater clarity and specificity.

Based on feedback from family members, additional focus and attention will be devoted to the 3rd-to-4th grade transition for both students and families. This
change responds directly to Parent Advisory Committee input that transitions between campuses can be difficult for families and to Family LCAP Survey
findings identifying family connection as a growth area. To strengthen this transition, Elevate will provide increased opportunities for family members to be on
campus during the transition window, helping families build familiarity with the new campus, staff, and routines before and during the move from elementary
to upper-elementary grades. The Men of Value and Purpose (MVP) program, previously offered only at middle school, will be expanded to the TK-3 and 4-5
campuses to broaden mentorship and connection at earlier grade levels.

Each year, Elevate completes a comprehensive needs assessment to review program effectiveness and gathers input from its educational partners, including
administrators, teachers, classified staff, students, parents, the Parent Advisory Committee, the English Learner Advisory Committee, the Student Advisory
Committee, the SELPA, and the Governing Board. Input from this annual review cycle informs any future revisions to the goal, metrics, target outcomes, and
actions, ensuring that Elevate's LCAP remains responsive to the evolving needs of its students, families, and staff.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated Actual
Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.

Actions

Action # Title

PROMOTING POSITIVE SCHOOL
1 CLIMATE, STUDENT ENGAGEMENT
& SAFE LEARNING ENVIRONMENT

Elevate School: 2026-27 LCAP

Description Total Funds

Elevate School is committed to creating a safe, welcoming, and positive school
climate that is foundational to student well-being, learning, and engagement. The
schoolwide implementation of the Leader in Me Leadership Program, an
evidence-based social-emotional learning (SEL) process, empowers students with
the leadership and life skills needed to thrive academically and personally.

Elevate will continue strengthening school climate, student engagement, and
belonging through leadership opportunities, student-led events, onboarding
supports for new students, and schoolwide community-building experiences. The
school will continue refining systems that promote student ownership, peer
connection, and a safe, inclusive learning environment.

$136,678

Student Leadership and Voice

Elevate partners with students and families to build a strong, inclusive school
culture that values every child and supports each student in realizing their unique
potential. The educational program offers multiple authentic leadership

Contributing
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Action # Title

Efevate School: 2026-27 LCAP

Description Total Funds

opportunities, including Leadership Day, the Student Advisory Committee (SAC),
classroom and campus leadership roles, the Student Lighthouse Team (K-5), and
the ASB/Lighthouse Team (6-8).

Student leadership and ownership have been strengthened, particularly at the
middle school level, where students take active responsibility for campus culture
and operations through leadership roles such as safety-related teams, community
meetings, and supporting campus tours. The middle school student leadership
structure is highly active and visible and has contributed to a stronger sense of
ownership and positive campus culture across the school.

Student-Led Learning Experiences

Student voice is also elevated through student-led conferences and events such as
the Winter Exhibition, which provide structured opportunities for students to
present their learning, reflect on progress, and engage families in academic goals.
Students additionally engage in learning beyond the classroom through field trips,
which deepen engagement and motivation.

New Student Onboarding and Belonging

To support new student transition and belonging, Elevate has implemented a
buddy system that helps students acclimate more quickly to routines,
expectations, and peer networks. New student onboarding "clubs" further support
new students in acclimating to the school culture and forming peer connections,
supporting a smooth transition and sense of belonging. Onboarding practices,
including the buddy system, have supported faster adjustment for new students
and strengthened peer connection.

Cross-Campus Community Building

Elevate will continue to promote cross-campus student activities and events that
build connections and engagement among students. Schoolwide identity has
been reinforced through community-building events such as the Fall Festival,
which brought campuses together and strengthened relationships across the
Elevate community, including among families who do not typically interact
across sites.

School Safety and Student Engagement in Safety Practices

Elevate's commitment to safety is reflected in the regular review and revision of
the School Safety Plan, which is discussed schoolwide and includes emergency
drills, school supervision protocols, and the use of the Raptor Visitor
Management System to monitor campus visitors. Students are engaged in school
culture and safety practices, including participation in School Safety Plan review

Contributing
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Action # Title

PARENT INPUT IN DECISION-
MAKING

Elevate School: 2026-27 LCAP

Description Total Funds

processes consistent with site procedures. Required hearing and vision screenings
will be provided in compliance with state law.

Through these comprehensive efforts, Elevate School ensures a safe, inclusive,
and engaging environment where all students can develop academically,
socially, and emotionally, preparing them for success in school and beyond.

Elevate School will ensure that parents, including those representing
Unduplicated Pupils (UP) and Students with Disabilities (SWD), have meaningful
opportunities to participate in school decision-making through a variety of
advisory committees and engagement structures.

Required Parent Advisory Committees

Elevate's parent advisory structure includes the English Learner Advisory
Committee (ELAC) combined with District English Learner Advisory Committee
(DELAC), and English Learner Parent Advisory Committee (EL-PAC), as required
by California Education Code Section 52062(a)(2), when applicable.

The Parent Advisory Committee (PAC), as required by California Education Code
Section 52062(a)(1), will provide further input on school programs and policies.

Expanded ELAC Meeting Access for English Learner Families

To increase engagement with English Learner families, Elevate will offer ELAC
meetings at multiple times of day, including evening, morning, and afternoon
sessions, to accommodate the varied schedules of working families and
caregivers. Evening meetings will include dinner and childcare to remove
practical barriers to participation. Interpreter services will be made available
upon request to ensure that all parents can fully participate in meetings and
provide input, regardless of language needs.

$2,200

Student Advisory Committee

Elevate will implement a Student Advisory Committee comprised of middle

school students. The committee will provide a structured forum for student voice
in school decision-making and will complement the parent advisory structures by
ensuring that student perspectives inform school planning alongside family input.

Strengthening the 3rd-to-4th Grade Transition

Based on parent input, Elevate will bring additional focus and intention to
supporting the 3rd-to-4th grade transition for both students and families. This will
include increased opportunities for family members to be on campus during the
transition period, helping families build familiarity with the new campus, staff,

Contributing
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Action # Title

OPPORTUNITIES PROVIDED TO
3 SUPPORT PARENT ENGAGEMENT
& PARTICIPATION

Elevate School: 2026-27 LCAP

Description Total Funds

and routines before and during the move from elementary to upper-elementary
grades.

Men of Value and Purpose (MVP) Program Expansion

Elevate will continue the Men of Value and Purpose (MVP) program at the middle
school and will expand the program to the TK-3 and 4-5 campuses, broadening
access to mentorship and character development for male-identifying students
across the full K-8 span.

Equitable Family Engagement

Through these structures, Elevate is committed to engaging a diverse group of
parents in shaping educational programs and ensuring that the voices of families,
especially those of English Learners, foster youth, low-income students, and
students with disabilities, are included in school planning and continuous
improvement.

Elevate School is committed to providing all parents, including those representing
Unduplicated Pupils and Students with Disabilities, with meaningful
opportunities to engage as partners in their child's education. Elevate will
continue offering workshops, family events, volunteer opportunities, and
communications systems that support parent engagement and participation.
Based on family feedback, Elevate will continue refining workshop topics, event
formats, and outreach strategies to increase representation and accessibility for all
families.

Parent Education Coordinator: The Parent Education Coordinator will facilitate
parent workshops, connect families to resources, promote and organize volunteer
opportunities and training, and conduct ongoing outreach to ensure all families

feel welcomed and supported. $128,905

Family Communication Systems: Elevate has streamlined family communication
through ParentSquare and ensures that families have access to the Aeries Parent
Portal to monitor their child's academic progress, attendance, and information
throughout the year. These two platforms work together to give families
consistent, real-time access to school updates and to their child's academic data.

Parent Education Workshops: The Leadership Team and Parent Education
Coordinator will offer a series of Parent Education workshops on topics such as
Digital Citizenship and Online Safety, the 7 Habits, social-emotional supports,
academic supports at home, community building through an equity lens, and
strategies for supporting teens. Additional workshops will include "Getting Ready

Contributing
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Action # Title

MAINTAINING SAFE & CLEAN
SCHOOL FACILITIES

Elevate School: 2026-27 LCAP

Description

for High School" for 8th grade families and "Parent Math Night," which
introduces families to the Illustrative Mathematics curriculum.

Family Events and Community Building: To further strengthen the school
community, Elevate will host events such as Military Coffees, Coffee and Dessert
with the Directors, and schoolwide gatherings including Family Art and STEAM
Nights, Family Movie Night, and Family PE Days. These events and workshops
are designed to build connections among families, provide practical resources,
and foster a collaborative environment that supports student achievement and
well-being.

Continuous Refinement Based on Family Feedback: Through these
comprehensive efforts, Elevate ensures that all parents have accessible, relevant,
and ongoing opportunities to participate actively in their child's education.
Family feedback collected through workshops, events, and direct outreach will
continue to inform decisions about which topics, formats, and outreach strategies
best meet the needs of the Elevate community.

Elevate School is committed to providing all students and staff with safe, clean,
and well-maintained school facilities across all campuses.

Multi-Site Facilities: Elevate will continue to occupy three facilities, including
two private facilities and one co-location site. To accommodate transitional
kindergarten (TK) enrollment, Elevate will add one leased classroom at the TK-3
campus, ensuring sufficient space and an age-appropriate learning environment
for TK students alongside the existing K-3 program.

Annual Facility Inspection Tool (FIT) Process: Each year, Elevate will complete
the Facility Inspection Tool (FIT) report for every school site, as required by
California Education Code. The FIT is an objective tool used to evaluate whether
school facilities are in "good repair," ensuring they are clean, safe, and functional
for learning.

Public Reporting and Corrective Action: The results of each FIT inspection will
be reported annually in the School Accountability Report Card (SARC), the Local
Indicators Report, and the LCAP, making this information accessible to families
and the community. Any issues or deficiencies identified during inspections or
ongoing site walkthroughs will be documented and addressed promptly to
maintain high standards of safety, cleanliness, and functionality across all
campuses.

Ongoing Commitment and Lease Considerations: By following this process,
Elevate ensures ongoing compliance with state facility requirements and
demonstrates a strong commitment to maintaining a healthy, safe, and supportive

Total Funds

$657,494

Contributing
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Action #

Title

Description

Total Funds

Contributing

learning environment for all students and staff. Because Elevate operates on
leased properties, certain repairs and upgrades require landlord approval, vendor
coordination, and landlord scheduling. Elevate mitigates this through proactive
communication with property owners, timely escalation of concerns, and
consistent monitoring to ensure facility needs are addressed as quickly as possible
within lease and landlord constraints.

Elevate School: 2026-27 LCAP
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Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students for 2026-27

Total Projected LCFF Supplemental and/or Concentration Grants Projected Additional 15 percent LCFF Concentration Grant
$518,773 $0
Required Percentage to Increase or Improve Services for the LCAP Year
Projected Percentage to Increase or Total Percentage to Increase or
Improve Services for the Coming School |LCFF Carryover — Percentage LCFF Carryover — Dollar Improve Services for the Coming
Year School Year
9.5% 0% $0 9.5%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated student group(s) for
whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being provided on an LEA or schoolwide
basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the unduplicated student group(s).

Goal and How the Action(s) Address Need(s) and Why it is

Action #(s) Identified Need(s) Provided on an LEA-wide or Schoolwide Basis Metric(s) to Monitor Effectiveness

For the 2026-27 school year, Elevate School will Goal 1, Action 3 (Addressing Social-Emotional and

continue to provide LEA-wide and schoolwide services Behavioral Student Needs) is a schoolwide acFion
principally directed toward, and effective in meeting, funded by LCFF Supplemental and Concentration
the goals for its unduplicated students, including foster |grant funds. The action funds the following positions

youth, English Learners (including Long-Term English and programs:
#7: Attendance Rates

Learners), and low-income students. The actions « Dean of Students at each campus to coordinate ‘ . '
described in this section will be funded through LCFF MTSS, restorative practices, attendance #8: Chronic Absenteeism
/SO?] 1, Supplemental and Concentration grant funds and are monitoring, behavior intervention tracking Rates .

ction 3 Ireflected in the Goals and Actions section as through EduClimber, and family engagement * #10 Suspension Rates
contributing to the increased or improved services for students at risk of chronic absenteeism or ° #21- Student School
requirement. behavioral concerns Climate survey results
School Context and Identified Needs o The Leader in Me schoolwide social-emotional
Elevate School serves a diverse student population, !earning (SEL) -framework, incl.u'ding the Leader
including a substantial military-connected community in Me TK curriculum for transitional

Elevate Sch%'afj. Q@Q%Qggs L\@I\lp, social-emotional and mental health kindergarten and ongoing staff training 78




Goal and

Action #(s) Identified Need(s)

needs. The school's comprehensive needs assessment,
including analysis of the 2025 California School
Dashboard, surfaced the following needs that frame
this section's contributing actions:

On the 2025 Dashboard, Elevate received a Red
performance level for the Chronic Absenteeism
indicator for the Socioeconomically Disadvantaged
(SED) student group, with a chronic absenteeism rate
of 10.9%, up from 6.3% in 2023-24. The All Students
rate was 9.5% (Orange), and Students with
Disabilities, African American, Hispanic, and Two or
More Races students each landed at Orange on the
same indicator. The African American student group
also received an Orange performance level for the
Suspension Rate indicator on the 2025 Dashboard.
These findings indicate disproportionate impact on
unduplicated student groups, particularly SED
students, in attendance and behavioral outcomes that
directly affect academic achievement, school climate,
and student engagement.

Elevate School: 2026-27 LCAP

How the Action(s) Address Need(s) and Why it is

Provided on an LEA-wide or Schoolwide Basis Metric(s) to Monitor Effectiveness

e A school psychologist and a school
psychologist intern to provide direct social-
emotional and mental health support to
students, including counseling services and
consultation with teachers and Campus Deans

Identified Needs and Action Design (How the Action
Increases or Improves Services)

This action increases services in quantity by adding a
Dean of Students at each campus, expanding the
school psychologist staffing through the addition of an
intern, and extending the Leader in Me framework to
TK. The action improves services in quality by
integrating these positions into a coordinated MTSS
infrastructure that uses EduClimber data to identify and
respond to student need in real time, by training all
staff in Leader in Me to build a high-trust culture, and
by providing direct mental health support delivered by
credentialed personnel rather than referrals alone.

The action is principally directed toward Elevate's
unduplicated student groups because the needs
assessment data demonstrates that SED students
experience disproportionate chronic absenteeism (Red
performance level, 10.9% rate compared with the
9.5% All Students rate), African American students
experience disproportionate suspension outcomes
(Orange performance level), and English Learners
benefit from SEL programming that supports the
language acquisition process and the academic
engagement that depends on it. Foster Youth, who
often experience higher rates of transition-related
disengagement and behavioral need, benefit from the
consistent counseling and Dean of Students support
structure provided through this action.

This action is provided schoolwide rather than as a
limited action because the social-emotional,
behavioral, and mental health needs identified through
the needs assessment are systemic and require an
integrated MTSS infrastructure to address effectively.

Providing Dean of Students coverage at each campus, 79



Goal and
Action #(s)

Identified Need(s)

How the Action(s) Address Need(s) and Why it is

Provided on an LEA-wide or Schoolwide Basis Metric(s) to Monitor Effectiveness

schoolwide Leader in Me programming, and school
psychologist services as a coordinated system rather
than as isolated services for specific student groups
ensures that the school climate, staff training, behavior
tracking, and family engagement structures all operate
consistently, which is essential to producing the
disproportionate benefit that unduplicated student
groups require. A limited-action approach would
isolate unduplicated students from the universal Tier 1
SEL and behavior support structure on which the
targeted Tier 2 and Tier 3 interventions depend,
undermining the coherent MTSS design.

The action is intended to improve outcomes for
unduplicated student groups as compared to all
students because the data-driven design of the action
concentrates Tier 2 and Tier 3 intervention resources,
Dean of Students engagement, and school
psychologist services on the student groups identified
through the needs assessment as experiencing
disproportionate need: SED students for chronic
absenteeism, African American students for
suspension, English Learners for SEL programming
aligned with language acquisition, and Foster Youth
for transition and counseling support.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s) of the
unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the effectiveness of the action in
improving outcomes for the unduplicated student group(s) will be measured.

Goal and
Action #

NA

Elevate School: 2026-27 LCAP

Identified Need(s)

Not applicable

How the Action(s) are Designed to Address Need(s) Metric(s) to Monitor Effectiveness

Not applicable N/A
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For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of Improved Services
in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to determine the contribution of the action
towards the proportional percentage, as applicable.

Not applicable.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff providing direct
services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-income students, as applicable.

Elevate School is not eligible for additional concentration grant add-on funding.

Staff-to-student ratios by

f school an : : Schools with a student concentration of greater than 55
type of sc oot a e Schools with a student concentration of 55 percent or less 8
concentration of percent

unduplicated students

Staff-to-student ratio of

classified staff providing Not applicable to charter schools Not applicable to charter schools
direct services to students

Staff-to-student ratio of

certificated staff providing Not applicable to charter schools Not applicable to charter schools
direct services to students
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2025-2026 Annual Update Table

Last Year's Total
Planned
Expenditures
(Total Funds)

Totals: $ 6,572,964.43

Totals:

RS Last Year's Action #

Goal #

1 2
1 3
1 3
1 4
1 5
1 6
2 1
2 2
2 3
2 4
3 1
3 2
3 3
3 4

Elevate School: 2026-27 LCAP

Total Estimated Actual Expenditures

(Total Funds)

$ 6,871,788.48

Prior Action/Service Title

MEASURING STUDENT PROGRESS —
ASSESSMENTS

ADDRESSING ACADEMIC NEEDS TO
ACCELERATE LEARNING
ADDRESSING SOCIAL-EMOTIONAL &
BEHAVIORAL STUDENT NEEDS
ADDRESSING SOCIAL-EMOTIONAL &
BEHAVIORAL STUDENT NEEDS
STRENGTHENING EL PROGRAM &
SERVICES

SERVICES TO SUPPORT SWD

BROAD COURSE OF STUDY

ADMIN & EDUCATORS THAT SUPPORT
THE ED PROGRAM

PROFESSIONAL DEVELOPMENT
CORE CURRICULAR PROGRAM NEEDS
CLOSING THE DIGITAL DIVIDE
PROMOTING POSITIVE SCHOOL CLIMATE,
STUDENT ENGAGEMENT & SAFE
LEARNING ENVIRONMENT

PARENT INPUT IN DECISION-MAKING

OPPORTUNITIES PROVIDED TO SUPPORT
PARENT ENGAGEMENT & PARTICIPATION

MAINTAINING SAFE & CLEAN SCHOOL
FACILITIES

Contributed to Increased
or Improved Services?

No

No

Yes

No

No

No
No

No
No
No

No

£ £ £ AL &L L &h £ &£ £ £

©~ &H

Last Year's Planned
Expenditures
(Total Funds)

45,246
633,077
480,500
223,111

156,762

939,235
396,772

2,382,927
253,484
5,150
57,173
322,563
1,635

67,590

607,840

Estimated Actual
Expenditures

(Input Total Funds)

8 &£ & PRANAELR L L &N &£ & & &

©~ &N

45,246
700,150
498,393
263,256

196,629

961,692
412,787

2,442,820
274,035
5,150
57,173
322,170
1,535

67,590

623,163
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2025-2026 Contributing Actions Annual Update Table

Difference Between

. . . Difference Between
6. Estimated Actual LCFF 4. Total Planned . . Planned and Estimated 8. Total Estimated .
. 7. Total Estimated Actual Expenditures for N Planned and Estimated
Supplemental and/or Contributing P . Actual Expenditures . Actual Percentage of
Contributing Actions S— 5. Total Planned Percentage of Improved Services (%) 5 Actual Percentage of
for Contributing Improved Services b
(LCFF Funds) Improved Services

Actions (%)
(Subtract 7 from 4) (Subtract 5 from 8)

Concentration Grants Expenditures
(Input Dollar Amount) (LCFF Funds)

$ 498,393 | $ 480,500 $ 498,393 $ (17,893) 0.000% 0.000% 0.000% - No Difference

Estimated Actual Estimated Actual
Last Year's Planned Expenditures for Contributing Expenditures for Planned Percentage of Percentage of

Contributed to
Last Year's Goal # Last Year's Action # Prior Action/Service Title Increased or Improved

Services? Actions (LCFF Funds) Contributing Actions| Improved Services Improved Services

(Input LCFF Funds) (Input Percentage)

MEASURING STUDENT PROGRESS — ) 0 0
1 1 ASSESSMENTS No $ = $ 0.000% 0.000%
ADDRESSING ACADEMIC NEEDS TO : ) o o
L 2 ACCELERATE LEARNING e $ g v e
ADDRESSING SOCIAL-EMOTIONAL & 0 0
1 3 BEHAVIORAL STUDENT NEEDS Yes $ 480,500 | $ 498,392.81 0.000% 0.000%
ADDRESSING SOCIAL-EMOTIONAL & : ) o o
L £ BEHAVIORAL STUDENT NEEDS e $ g v e
1 4 STRENGTHENING EL PROGRAM & SERVICES  No $ - $ = 0.000% 0.000%
1 5 SERVICES TO SUPPORT SWD No $ - $ = 0.000% 0.000%
1 6 BROAD COURSE OF STUDY No $ - $ = 0.000% 0.000%
ADMIN & EDUCATORS THAT SUPPORT THE ED ) 0 0
2 1 PROGRAM No $ = $ 0.000% 0.000%
2 2 PROFESSIONAL DEVELOPMENT No $ = $ = 0.000% 0.000%
2 3 CORE CURRICULAR PROGRAM NEEDS No $ - $ = 0.000% 0.000%
2 4 CLOSING THE DIGITAL DIVIDE No $ - $ = 0.000% 0.000%
PROMOTING POSITIVE SCHOOL CLIMATE,
3 1 STUDENT ENGAGEMENT & SAFE LEARNING No $ = $ = 0.000% 0.000%
ENVIRONMENT
PARENT INPUT IN DECISION-MAKING No $ - $ = 0.000% 0.000%
OPPORTUNITIES PROVIDED TO SUPPORT ) 0 0
g £ PARENT ENGAGEMENT & PARTICIPATION N9 $ ) € s Ot
MAINTAINING SAFE & CLEAN SCHOOL _ ) 0 o
3 4 FACILITIES No $ $ 0.000% 0.000%
$ - $ = 0.000% 0.000%
$ - $ = 0.000% 0.000%
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2025-2026 LCFF Carryover Table

10. Total Percentage

6. Estimated Actual | LCFF Carryover — IO IEREEDEr s LS tinated 8. Total Estimated Actual 11. Estimated Actual 12. LCFF Carryover — Dollar

LCFF Supplemental Percentage

9. Estimated Actual
LCFF Base Grant
(Input Dollar Amount)

Improve Services for | Actual Expenditures
the Current School for Contributing
Year Actions
(6 divided by 9 + (LCFF Funds)
Carryover %)

13. LCFF Carryover —
Percentage
(12 divided by 9)

Percentage of Improved Percentage of Increased or Amount
Services Improved Services (Subtract 11 from 10 and
(%) (7 divided by 9, plus 8) multiply by 9)

and/or Concentration| (Percentage from
Grants Prior Year)

$ 4,828,896 | $ 498,393 0.000% 10.321% $ 498,393 0.000% 10.321% $0.00 - No Carryover 0.00% - No Carryover

Elevate School: 2026-27 LCAP



2026-2027 Total Planned Expenditures Table

3. Projected
1. Projected Percentage to
LCFF Base 2. Projected LCFF Supplemental Increase or
Grant and/or Concentration Grants Improve Services
(Input Dollar (Input Dollar Amount) for the Coming
Amount) School Year
(2 divided by 1)

Total Percentage to
LCFF Carryover — (Increase or Improve
Percentage Services for the

(Input Percentage Coming School
from Prior Year) Year
(3 + Carryover %)

2026-
2027

LCFF Funds Other State Funds Local Funds Federal Funds Total Funds Total Personnel -;Z:ZL:ﬁ:;

Totals 5,278,562 $ 1,499,125 485,899 § 7,263,586.92 $ 5,667,754 $ 1,595,833

$ 5,462,682 $ 518,773 9.497% 0.000% 9.497%

Contributing to Unduplicated L
. . . Student 9 P Time Total Total Non- LCFF Federal Percentage of
Action # Action Title Increased or Student Location Total Funds
Group(s) . Span Personnel | personnel Funds Funds Improved
Improved Services? Group(s) Services

MEASURING STUDENT PROGRESS

1 - - - 0,
1 1 R SaMENTS Al No Schoolwide Ongoing  $ $ 46551 $ 23791 $ 22760 §$ $ $ 46,551 0.000%
ADDRESSING ACADEMIC NEEDS ) ) .
1 2 e e e Al No Schoolwide Al Ongoing $ 568,085 $ 167,533 $ 397,179 $338439 § - $ - $ 735618 0.000%
ADDRESSING SOCIAL-EMOTIONAL . : .
1 3 e S o Al Yes Schoolwide Al Al Ongoing § 746549 $ 13247 $ 523725 $146902 $§ - $ 89,169 $ 759,796 0.000%
ADDRESSING SOCIAL-EMOTIONAL ) ) ,
1 3 & BEHAVIORAL STUDENT NEEDS All No Schoolwide All Ongoing $ - 8 - $ - % -3 - % -3 - 0.000%
1 4 ggi\E/:"CiTSHEN'NG SLHNEERA S foy No Schoolwide Al Ongoing $ 136,062 $ 33923 $ 169985 § - $ - $ - $ 169,985 0.000%
1 5 SERVICES TO SUPPORT SWD Al No Schoolwide Al Ongoing $ 821,916 $ 207,628 $ 109,989 $847,490 $ - $ 72,065 $ 1,029,544 0.000%
1 6 BROAD COURSE OF STUDY Al No Schoolwide Al Ongoing § 396677 $ 35770 $ 288912 $143535 § - $ - $ 432448 0.000%
ADMIN & EDUCATORS THAT . . .
2 1 piiamsalis Lol SPED No Schoolwide Al Ongoing  $2,615,599 § - $2543395 § - $ - $ 72204 $2,615599 0.000%
2 2 PROFESSIONAL DEVELOPMENT Al No Schoolwide Al Ongoing § 198,018 § 53675 $ 213193 § - $ - § 38500 § 251,693 0.000%
2 3 LE%EOLOGY HEARNINS RS foy No Schoolwide Al Ongoing  $ - § 60032 $ 600322 $ - $§ - $ - $ 60032 0.000%
2 4 ESERSSCURR'CULAR FROERRGT oy No Schoolwide Al Ongoing  $ . 0§ 24074 $ 24074 $ - $ - $§ - $ 24074 0.000%
PROMOTING POSITIVE SCHOOL
3 1 CLIMATE, STUDENT ENGAGEMENT Al No Schoolwide Al Ongoing $ 67,670 $ 281,978 $ 135687 $§ - $ - $213961 $ 349,648 0.000%
& SAFE LEARNING ENVIRONMENT
3 2 ,\P&iﬁ\'}g AU N [DEE Aol Al No Schoolwide Al Ongoing  $ - 0§ 220 % 2208% - $ - $ - $ 2200 0.000%
OPPORTUNITIES PROVIDED TO
3 3 SUPPORT PARENT ENGAGEMENT Al No Schoolwide Al Ongoing § 117,478 § 11727 $ 128905 § - $ - § - § 128905 0.000%

& PARTICIPATION
MAINTAINING SAFE & CLEAN

) ) : i i i 0
3 4 SCHOOL FACILITIES All No Schoolwide All Ongoing $ $ 657,494 $ 657,494 $ $ $ $ 657,494 0.000%
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2026-2027 Contributing Actions Table

1. Projected

$

2. Projected

LCFF Base
Grant

Concentration

5,462,682 $

W W W W N N NN =22 2 aaaaan

LCFF

Supplemental

and/or

Grants

518,773

= A WN O g BRhROOWN-

S wN

3. Projected Percentage to Increase or Improve Services for the Coming School Year
(2 divided by 1)

9.497%

Action Title

MEASURING STUDENT PROGRESS — ASSESSMENTS

ADDRESSING ACADEMIC NEEDS TO ACCELERATE LEARNING
ADDRESSING SOCIAL-EMOTIONAL & BEHAVIORAL STUDENT NEEDS
ADDRESSING SOCIAL-EMOTIONAL & BEHAVIORAL STUDENT NEEDS
STRENGTHENING EL PROGRAM & SERVICES

SERVICES TO SUPPORT SWD

BROAD COURSE OF STUDY

ADMIN & EDUCATORS THAT SUPPORT THE ED PROGRAM

PROFESSIONAL DEVELOPMENT

TECHNOLOGY LEARNING TOOLS & USAGE

CORE CURRICULAR PROGRAM NEEDS

PROMOTING POSITIVE SCHOOL CLIMATE, STUDENT ENGAGEMENT & SAFE LEARNING
PARENT INPUT IN DECISION-MAKING

OPPORTUNITIES PROVIDED TO SUPPORT PARENT ENGAGEMENT & PARTICIPATION
MAINTAINING SAFE & CLEAN SCHOOL FACILITIES
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LCFF
Carryover —
Percentage
(Percentage
from Prior
Year)

0.000%

Contributing
to Increased

or Improved
Services?

Total
Percentage to
Increase or
Improve

4. Total
Planned

Services for the | Contributing

Coming School
Year
(3 + Carryover
%)
9.497%

Schoolwide
Schoolwide
Schoolwide
Schoolwide
Schoolwide

Schoolwide
Schoolwide
Schoolwide
Schoolwide
Schoolwide
Schoolwide
Schoolwide
Schoolwide
Schoolwide

Schoolwide

Expenditures
(LCFF Funds)

$ 523,725

Unduplicated

Student
Group(s)

All

5. Total
Planned
Percentage of
Improved
Services
(%)

0.000%

Location

Planned Percentage to
Increase or Improve
Services for the
Coming School Year
(4 divided by 1, plus 5)

9.587%

Planned Expenditures

for Contributing
Actions (LCFF Funds)

$
$
$
$
$
$
$
$ -
$
$
$
$
$
$
$
$

523,725

Totals by Type

Total:
LEA-wide Total:
Limited Total:
Schoolwide Total:

Planned
Percentage of
Improved Services

0.000%
0.000%
0.000%
0.000%
0.000%

0.000%
0.000%
0.000%
0.000%
0.000%
0.000%
0.000%
0.000%
0.000%
0.000%
0.000%

Total LCFF
Funds

$ 523,725
$ =
$ =
$ 523725
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Local Control and Accountability Plan Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office, by
phone at 916-319-0809 or by email at LCFF@cde.ca.gov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). LEAs
document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

o Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning,
particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California School
Dashboard (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to
meet student and community needs to ensure opportunities and outcomes are improved for all students.

¢ Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made
through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an
LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals
and actions to be included in the LCAP.

e Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template sections
require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English learners,
and low-income students in proportion to the amount of additional funding those students generate under LCFF (EC Section
52064[b][4-6]).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC
sections 52064 [b][1] and [2]).

=  NOTE: As specified in EC Section 62064 (b)(1), the LCAP must provide a description of the annual goals, for all pupils and each
subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning in 2023—
24, EC Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a numerical
significance at 15 students.

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064 [b][7]).

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on
funding and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the outcome of
their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce disparities in
opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through meaningful
engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the
LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted and
actual expenditures are aligned.

The revised LCAP template for the 2024-25, 2025-26, and 2026-27 school years reflects statutory changes made through Senate Bill 114
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023 and Senate Bill 153, Chapter 38, Statues of 2024.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through grade
twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved opportunities and
outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended to be meaningful and
accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the strategic
planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources to
respond to TK-12 student and community needs, and address any performance gaps, including by meeting its obligation to increase or
improve services for foster youth, English learners, and low-income students?
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LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational partners,
the LEA believes will have the biggest impact on behalf of its TK-12 students.

These instructions address the requirements for each section of the LCAP but may include information about effective practices when developing
the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information emphasizing the purpose
that section serves.

Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s community
as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the LCAP, the content
of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the LCAP.

Requirements and Instructions
General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Briefly describe the LEA, its schools, and its students in grades TK-12, as applicable to the LEA.

e For example, information about an LEA in terms of geography, enrollment, employment, the number and size of specific schools, recent
community challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s
LCAP.

e LEAs may also provide information about their strategic plan, vision, etc.
e As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.
Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the LEA

during the development process.

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of this
response.

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle:
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e Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
e Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard; and/or

e Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023
Dashboard.

EC Section 52064.4 requires that an LEA that has unexpended Learning Recovery Emergency Block Grant (LREBG) funds must include one or more
actions funded with LREBG funds within the 2025-26, 2026-27 and 2027-28 LCAPs, as applicable to the LEA. To implement the requirements of £C
Section 52064.4, all LEAs must do the following:

e Forthe 2025-26, 2026-27, and 2027-28 LCAP years, identify whether or not the LEA has unexpended LREBG funds for the applicable
LCAP year.

o If the LEA has unexpended LREBG funds the LEA must provide the following:
* The goal and action number for each action that will be funded, either in whole or in part, with LREBG funds; and
* An explanation of the rationale for selecting each action funded with LREBG funds. This explanation must include:

e An explanation of how the action is aligned with the allowable uses of funds identified in EC Section 32526(c)(2); and

e An explanation of how the action is expected to address the area(s) of need of students and schools identified in the
needs assessment required by EC Section 32526(d).

o For information related to the allowable uses of funds and the required needs assessment, please see the Program
Information tab on the LREBG Program Information web page.

e Actions may be grouped together for purposes of these explanations.

e The LEA may provide these explanations as part of the action description rather than as part of the Reflections: Annual
Performance.

o If the LEA does not have unexpended LREBG funds, the LEA is not required to conduct the needs assessment required by EC Section
32526(d), to provide the information identified above or to include actions funded with LREBG funds within the 2025-26, 2026-27
and 2027-28 LCAPs.

Reflections: Technical Assistance

As applicable, a summary of the work underway as part of technical assistance.
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Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071, 52071.5,
52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of this
technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical assistance
from their COE.

o If the LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.”

Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and improvement (CSI) under the Every Student Succeeds Act must respond
to the following prompts:

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

o Identify the schools within the LEA that have been identified for CSI.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
e Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment,
evidence-based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI plan.
Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

e Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school
improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the student
groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such engagement should
support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes between student groups
indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities (EC Section 52064 [e][1]).
Engagement of educational partners is an ongoing, annual process.
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This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The goal is
to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA engaged
educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this section.

Requirements

School districts and COEs: EC Section 52060(g) and EC Section 52066(g) specify the educational partners that must be consulted when developing
the LCAP:

e Teachers,

e Principals,

e Administrators,

e Other school personnel,

e Local bargaining units of the LEA,
e Parents, and

e Students

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts and
COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.

Charter schools: £C Section 47606.5(d) requires that the following educational partners be consulted with when developing the LCAP:

e Teachers,

e Principals,

e Administrators,

e Other school personnel,
e Parents, and

e Students

A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds in
the development of the LCAP, specifically, in the development of the required focus goal for the school.

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite councils,
English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals. Information and
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resources that support effective engagement, define student consultation, and provide the requirements for advisory group composition, can be
found under Resources on the CDE's LCAP webpage.

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements:

e For school districts, see Education Code Section 52062;

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section
52062(a).

e For COEs, see Education Code Section 52068; and

e For charter schools, see Education Code Section 47606.5.

e NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable
committees identified in the Education Code sections listed above. This includes the parent advisory committee and may include the English
learner parent advisory committee and, as of July 1, 2024, the student advisory committee, as applicable.

Instructions

Respond to the prompts as follows:

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel, local
bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Complete the table as follows:

Educational Partners

Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP.
Process for Engagement

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a minimum,
the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of LEA.
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e Asufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.

e An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools generating
Equity Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable
school.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the educational
partner feedback.

e A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the
engagement process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of
educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.

e An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools generating
Equity Multiplier funds influenced the development of the adopted LCAP.

e For the purposes of this prompt, this may also include, but is not necessarily limited to:

¢ Inclusion of a goal or decision to pursue a Focus Goal (as described below)

¢ Inclusion of metrics other than the statutorily required metrics

e Determination of the target outcome on one or more metrics

e Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
e Inclusion of action(s) or a group of actions

e Elimination of action(s) or group of actions

e Changes to the level of proposed expenditures for one or more actions

e Inclusion of action(s) as contributing to increased or improved services for unduplicated students

e Analysis of effectiveness of the specific actions to achieve the goal

e Analysis of material differences in expenditures

e Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process
e Analysis of challenges or successes in the implementation of actions
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Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected outcomes,
and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for LEAs to clearly
communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted by performance data
and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected outcomes, actions, and
expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs must
consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are included
in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that is
comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices they
make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all students,
and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A
Focus Goal statement will be time bound and make clear how the goal is to be measured.

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs
Receiving Equity Multiplier Funding below.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

Requirement to Address the LCFF State Priorities
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At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as applicable to
the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the development of the LCAP.

Respond to the following prompts, as applicable:

Focus Goal(s)

Description
The description provided for a Focus Goal must be specific, measurable, and time bound.
e An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.

e The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to
which the LEA expects to achieve the goal.

Type of Goal

Identify the type of goal being implemented as a Focus Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain why the LEA has chosen to prioritize this goal.
e An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding

Description

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition to
addressing the focus goal requirements described above, LEAs must adhere to the following requirements.

Focus goals for Equity Multiplier schoolsites must address the following:
Elevate School: 2026-27 LCAP 96


https://www.cde.ca.gov/re/lc/documents/lcffprioritiessummary.docx

(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and
(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable.
e Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable.

e An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing at
the lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing, subject
matter preparation, and retention of the school’s educators.

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the performance
levels on the Dashboard that the Focus Goal is addressing; or,

o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’s
educators, if applicable.

Type of Goal
Identify the type of goal being implemented as an Equity Multiplier Focus Goal.
State Priorities addressed by this goal.
Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
e An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
e In addition to this information, the LEA must also identify:
o The school or schools to which the goal applies

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds.
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e Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the
LCFF, the Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant Program,
and/or the California Community Schools Partnership Program (CCSPP).

e This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise receive
to implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement
provisions of the ELO-P, the LCRS, and/or the CCSPP.

Note: £C Section 42238.024(b)(1) requires that Equity Multiplier funds be used for the provision of evidence-based services and supports for
students. Evidence-based services and supports are based on objective evidence that has informed the design of the service or support and/or
guides the modification of those services and supports. Evidence-based supports and strategies are most commonly based on educational research
and/or metrics of LEA, school, and/or student performance.

Broad Goal

Description

Describe what the LEA plans to achieve through the actions included in the goal.
e The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.
e The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.

e A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a focus
goal. While it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal.

Type of Goal

Identify the type of goal being implemented as a Broad Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.

Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal.

Maintenance of Progress Goal
Elevate School: 2026-27 LCAP 98


https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=42238.024.

Description
Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.
o Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.

e The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the
LCAP.

Type of Goal

Identify the type of goal being implemented as a Maintenance of Progress Goal.
State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain how the actions will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:

For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.

e LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities in
outcomes between student groups.

e The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the
applicable metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.

e To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or
reported through the relevant local indicator self-reflection tools within the Dashboard.

o Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve services
for foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide
basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.
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o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section, however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

e Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify:

o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the
goal, and/or

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator
retention at each specific schoolsite.

¢ Required metrics for actions supported by LREBG funds: To implement the requirements of £EC Section 52064.4, LEAs with unexpended
LREBG funds must include at least one metric to monitor the impact of each action funded with LREBG funds included in the goal.

o The metrics being used to monitor the impact of each action funded with LREBG funds are not required to be new metrics; they may
be metrics that are already being used to measure progress towards goals and actions included in the LCAP.

Complete the table as follows:
Metric #

e Enter the metric number.
Metric

o Identify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more
actions associated with the goal.

Baseline
e Enter the baseline when completing the LCAP for 2024-25.

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-year
plan. LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the most recent
available data (e.g., high school graduation rate).

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal
Pupil Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.

o Indicate the school year to which the baseline data applies.
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o The baseline data must remain unchanged throughout the three-year LCAP.

» This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if an
LEA identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its practice to
obtain accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more accurate data
process and report its results using the accurate data.

» If an LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response to
the description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their
educational partners in the decision of whether or not to revise a baseline and to communicate the proposed change to their
educational partners.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as applicable.
Year 1 Outcome
e  When completing the LCAP for 2025-26, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the LCAP
for both 2025-26 and 2026-27 or may provide the Year 1 Outcome for 2025-26 and provide the Year 2 Outcome for 2026-27.

Year 2 Outcome
e  When completing the LCAP for 2026-27, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when
completing the LCAP for 2026-27 or may provide the Year 2 Outcome for 2026-27.

Target for Year 3 Outcome

e When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of the
three-year LCAP cycle.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year 2,
as applicable.

Current Difference from Baseline

e When completing the LCAP for 2025-26 and 2026-27, enter the current difference between the baseline and the yearly outcome, as
applicable.
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o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the
baseline and the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2, as

applicable.

Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal.

) , Target for Year 3 Current Difference
Metric Baseline Year 1 Outcome Year 2 Outcome )
Outcome from Baseline
i L ) . ) L . L . L Enter information in
Enter information in Enter information in Enter information in Enter information in Enter information in this b H
) ) ) ) ) is box when
this box when this box when this box when this box when this box when

completing the LCAP
for 2025-26 and
2026-27. Leave blank
until then.

completing the LCAP | completing the LCAP | completing the LCAP | completing the LCAP | completing the LCAP
for 2024-25 or when | for 2024-25 or when | for 2025-26. Leave | for 2026-27. Leave for 2024-25 or when
adding a new metric. | adding a new metric. | blank until then. blank until then. adding a new metric.

Goal Analysis:

Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the

prompts as instructed.

Note: When completing the 2024-25 LCAP, use the 2023-24 Local Control and Accountability Plan Annual Update template to complete the Goal
Analysis and identify the Goal Analysis prompts in the 2024-25 LCAP as “Not Applicable.”

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.
e Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes experienced
with implementation.

o Include a discussion of relevant challenges and successes experienced with the implementation process.

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in a
manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved
Services and Estimated Actual Percentages of Improved Services.
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e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages of

Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or percentages do
not need to be addressed, and a dollar-for-dollar accounting is not required.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

e Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means the

degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not produce any
significant or targeted result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.

o  When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics is

working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-year
period.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and analysis
of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective

over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action and must
include a description of the following:

= The reasons for the ineffectiveness, and

* How changes to the action will result in a new or strengthened approach.
Actions:
Complete the table as follows. Add additional rows as necessary.

Action #

e Enter the action number.
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Title

e Provide a short title for the action. This title will also appear in the action tables.
Description

e Provide a brief description of the action.

o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of how
each action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in the
instructions for the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster
youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide basis,
the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section; however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Total Funds

e Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in the
action tables.

Contributing

e Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or
Improved Services section using a “Y” for Yes or an “N” for No.

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services
section to address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved
Services section of the LCAP.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students.

Required Actions

For English Learners and Long-Term English Learners
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e LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to, at a
minimum:

o Language acquisition programs, as defined in EC Section 306, provided to students, and
o Professional development for teachers.

o If an LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both
English learners and long-term English learners.

For Technical Assistance

e LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific actions
within the LCAP related to its implementation of the work underway as part of technical assistance. The most common form of this technical
assistance is frequently referred to as Differentiated Assistance.

For Lowest Performing Dashboard Indicators

e LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group
within any school within the LEA must include one or more specific actions within the LCAP:

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified state
indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each student group
and/or school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or more actions.

o These required actions will be effective for the three-year LCAP cycle.

For LEAs With Unexpended LREBG Funds

e To implement the requirements of EC Section 52064.4, LEAs with unexpended LREBG funds must include one or more actions supported
with LREBG funds within the 2025-26, 2026-27, and 2027-28 LCAPs, as applicable to the LEA. Actions funded with LREBG funds must
remain in the LCAP until the LEA has expended the remainder of its LREBG funds, after which time the actions may be removed from the
LCAP.

o Prior to identifying the actions included in the LCAP the LEA is required to conduct a needs assessment pursuant to EC Section
32526(d). For information related to the required needs assessment please see the Program Information tab on the LREBG Program
Information web page. Additional information about the needs assessment and evidence-based resources for the LREBG may be
found on the California Statewide System of Support LREBG Resources web page. The required LREBG needs assessment may be part
of the LEAs regular needs assessment for the LCAP if it meets the requirements of EC Section 32526(d).
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o School districts receiving technical assistance and COEs providing technical assistance are encouraged to use the technical assistance
process to support the school district in conducting the required needs assessment, the selection of actions funded by the LREBG
and/or the evaluation of implementation of the actions required as part of the LCAP annual update process.

o As areminder, LREBG funds must be used to implement one or more of the purposes articulated in EC Section 32526(c)(2).

o LEAs with unexpended LREBG funds must include one or more actions supported by LREBG funds within the LCAP. For each action
supported by LREBG funding the action description must:

= Identify the action as an LREBG action;
» Include an explanation of how research supports the selected action;
= Identify the metric(s) being used to monitor the impact of the action; and

= Identify the amount of LREBG funds being used to support the action.

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single dedicated
section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in grades TK-12 as
compared to all students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory
requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational
partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions
section as contributing.

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with £C Section 42238.02, long-term
English learners are included in the English learner student group.

Statutory Requirements

An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners,
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[al[1], EC Section
52064[b][8][B]; 5 CCR Section 15496][al). This proportionality percentage is also known as the “minimum proportionality percentage” or “MPP.”
The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the identification
of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations provided in the
Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.
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To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely
provided to one or more unduplicated student group(s) (Limited action).

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of:

e How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and

e How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness).
LEA-wide and Schoolwide Actions
In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to all

students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.

e Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further
explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased or
improved services standard because enrolling students is not the same as serving students.
For School Districts Only

Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also include a
description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and any local
priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting research, experience,
or educational theory.

Actions provided on a Schoolwide basis for schools with less than 40 percent enrollment of unduplicated pupils must also include a description of
how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and any local priority
areas. The description must provide the basis for this determination, including any alternatives considered, supporting research, experience, or
educational theory.

Requirements and Instructions

Complete the tables as follows:

Total Projected LCFF Supplemental and/or Concentration Grants
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e Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on the
number and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent LCFF
Concentration Grant.

Projected Additional 15 percent LCFF Concentration Grant

e Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates it
will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year

e Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage

e Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF
Carryover Table, specify a percentage of zero (0.00%).

LCFF Carryover — Dollar

e Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF
Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year

e Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required Carryover
Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be increased or
improved as compared to the services provided to all students in the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated student
group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being provided on
an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the unduplicated
student group(s).

If the LEA has provided this required description in the Action Descriptions, state as such within the table.
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Complete the table as follows:
Identified Need(s)
Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.

An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s),
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses them. A
meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis.

e As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or
further explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased or
improved services standard because enrolling students is not the same as serving students.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).
Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s) of
the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the effectiveness of the
action in improving outcomes for the unduplicated student group(s) will be measured.

If the LEA has provided the required descriptions in the Action Descriptions, state as such.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment. A
meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.
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How the Action(s) are Designed to Address Need(s)

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being served.
Metric(s) to Monitor Effectiveness

Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

e For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the
methodology that was used.

e When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the
contribution of the action towards the proportional percentage. The percentage of improved services for an action corresponds to the
amount of LCFF funding that the LEA estimates it would expend to implement the action if it were funded.

e For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers know
what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff to collect
and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, the LEA estimates would cost
$165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This
analysis will then be shared with site principals who will use the data to coordinate services provided by instructional assistants and
expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of $165,000 by the
amount of LCFF Funding identified in the Total Planned Expenditures Table and then convert the quotient to a percentage. This percentage is
the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-income
students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using these
funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater
than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of unduplicated students
that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or classified staff employed by
the LEA; classified staff includes custodial staff.
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Provide the following descriptions, as applicable to the LEA:

e An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

o Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the
number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55
percent.

e An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a
single-school LEA or an LEA that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe
how it is using the funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct
services to students at selected schools and the criteria used to determine which schools require additional staffing support.

e In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school
with an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff
providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

e Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is
55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of
unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as
counted on the first Wednesday in October of each year.

e Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first
Wednesday in October of each year.
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Action Tables

Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate the
other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing Actions
Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the column(s)
where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:

Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

Table 2: Contributing Actions Table (for the coming LCAP Year)

Table 3: Annual Update Table (for the current LCAP Year)

Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For example,
when developing the 2024-25 LCAP, 2024-25 will be the coming LCAP Year and 2023-24 will be the current LCAP Year.

Total Planned Expenditures Table

In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year:

LCAP Year: Identify the applicable LCAP Year.

1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the supplemental
and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former Home-to-School
Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8). Note that the LCFF
Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target allowances for school
districts, and County Operations Grant for COEs.

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement calculations.

2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration grants
estimated on the basis of the number and concentration of unduplicated students for the coming school year.
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3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5 CCR Section
15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the coming LCAP year.

e LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP year. If
a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

o Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated based on
the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — Percentage. This is the
percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the services provided to all
students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
e Action Title: Provide a title of the action.

o Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering a
specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or improved
services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services requirement.

e If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. Indicate
one or more unduplicated student groups for whom services are being increased or improved as compared to what all students
receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA must
indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must enter
“Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all high
schools or grades transitional kindergarten through grade five), as appropriate.
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e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

o Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and the
Total Funds column.

e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up an
LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional Improvement
Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure of
LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to meeting
the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a reminder,
Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of
the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to replace funding that an
Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s LCAP or that an Equity
Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the CCSPP.

e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

o Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as a
percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners, and/or
low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA estimates it
would expend to implement the action if it were funded.
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For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, the
LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to
students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient
to a percentage. This percentage is the Planned Percentage of Improved Services for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved Services?’
column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are
contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:
e Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?” column to ensure that only actions
with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use the drop-
down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the LCAP for
the relevant LCAP year:

e 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants estimated based on the number and concentration of unduplicated students in the current school year.

o Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this
action, if any.

o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
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determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the
original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to coordinate
supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide
the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient
to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year, excluding
the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8).
Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target
allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and 42238.02 (for school districts
and charter schools), as applicable, for LCFF entitlement calculations.

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The percentage is
calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF Supplemental and/or
Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the prior year. This is the
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in
the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column.
e 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column.

e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)
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o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental and
Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5) and the
Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater than the
Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual Percentage of Improved
Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on the number
and concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds).

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds).

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing
Expenditures (4).

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column.

8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column.

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8).
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LCFF Carryover Table

e 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF
Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

e 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

e 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or
Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the
Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant
(9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming
LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).
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