A200
FIREARMS, WEAPONS AND DESTRUCTIVE DEVICES

Definitions

"Firearm" means any weapon that is capable of expelling, designed to expel, or that may readily
be converted to expel a projectile by means of an explosion.

“Weapon" means an object which, in the manner in which it is used, is intended to be used, or is
represented, is capable of inflicting serious bodily harm or property damage, as well as
endangering the health and safety of persons. Weapons include, but are not limited to, firearms,
tasers, handguns, stun guns, guns of any type, including air and gas-powered guns (whether loaded
or unloaded), knives, razors, clubs, electric weapons, chemical weapons, metallic knuckles, martial
arts weapons, ammunition, and destructive devices (bomb, incendiary device, grenade, Molotov
cocktail, or rocket, with a propellant charge of more than four (4) ounces, etc.).

A "knife" is defined as "an instrument that: 1) consists of a sharp edge or sharp pointed blade
capable of inflicting cutting, stabbing, or tearing wounds; and 2) is intended to be used as a
weapon." 1.C. 35-47-5-2.5(a).

“Imitation firearm”, for purposes of IC 35-47-9-2, means an object or device that is substantially
similar in coloration and overall appearance to a firearm that a reasonable person would believe
the object or device is a firearm.

Policy

Indiana law prohibits individuals from possessing, storing, making, or using certain dangerous
weapons in or on school property. Indiana law states that no person may possess a firearm or
imitation firearm in or on school property or on a school bus, unless specific exceptions apply.
Indiana law states that no person may possess a knife intended to be used as a weapon in or on
school property or on a school bus.

A student or employee who has reason to believe that a person is violating the law or this Policy
shall immediately report the alleged violation to an administrator or law enforcement officer.
Bluffton-Harrison Metropolitan School District (the “Corporation” or “BHMSD”) will
immediately report any suspected violation of this law to law enforcement, as a violation of this
law constitutes a criminal offense for adults and an act of delinquency for juveniles. The
Corporation may take any necessary steps to exclude the person from school property or events
for safety concerns.

No employee in the scope of his or her employment may possess a firearm, an imitation firearm,
ammunition, or other dangerous weapon in or on school property, in or on property that is being
used by a school for a school function, on a school bus, or in a motor vehicle that is owned, leased,
or controlled by BHMSD. The Superintendent will report an employee who violates this policy to



law enforcement officials. The employee also will be subject to disciplinary action, up to and
including termination, for violation of this policy.

No student may possess, store, make, or use a weapon, in or on property that is being used by a
school for a school function, or on a school bus.

The Superintendent will report any student who violates this policy to the student’s parents or
guardians and to the law enforcement agency having jurisdiction over the property where the
offense occurs. The student also may be subject to disciplinary action, up to and including
expulsion.

This prohibition does not apply to weapons under the control of law enforcement personnel, as
well as a School Resource Officer or other school security personnel who is not a law enforcement
officer, but who may legally possess a firearm.

This prohibition does not apply to a firearm that is locked in an employee or visitor’s trunk, kept
in the glove compartment of the person's locked vehicle, or stored out of plain sight in the person's
locked vehicle. This exception does not apply to students unless it is a high school student who is
a member of a shooting sports team and the principal has approved the student keeping a firearm
concealed in the student's motor vehicle on days the student is competing or practicing as a member
of a shooting sports team. This exception also does not apply to former students if the person is no
longer enrolled in school due to a disciplinary action within the previous twenty-four (24) months.

I.C. 20-33-8-16

I.C. 20-33-9-1 et seq.
I.C. 34-28-7-2

I.C. 35-47-1-5

I.C. 35-47-5-2.5

I.C. 35-47-9

20 U.S.C. §7151

20 U.S.C. §7961(h)(1)
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Statement of Policy

It is the policy of the Bluffton-Harrison Metropolitan School District (the “Corporation’) to

SCHOOL WELLNESS

A275

promote student wellness by supporting healthy choices, good nutrition, and physical activity as a
part of the total learning environment. This policy applies to all students, staff, and schools in the
Corporation.

Implementation of Policy

1.

The Superintendent shall appoint a School Wellness Advisory Council consisting of at
least one representative of:

(1)
)
3)
4
)
(6)
(7
(®)
©)

Parents;

Food service supervisor and staff;

Students;

Nutritionists or certified dietitians;

School health care professionals (e.g., school nurses);
Board members;

A school administrator;

Interested community organizations;

Teachers of Physical Education and Health.

The School Wellness Advisory Council shall meet at the call of the School Nurse and
Food Services Coordinator (“Wellness Coordinators”) designated by the Superintendent
and shall oversee the Corporation’s efforts to improve student
curriculum, policies, and practices. The School Wellness Advisory Council shall meet at
least once a school year. Proposals for policies and practices shall be made in writing
and shall be reported to the Board through the Superintendent. No votes shall be taken
and where there are diverging views on a matter to be reported to the Board, all points of
view shall be included in the written report to the Superintendent.

wellness through

The School Wellness Advisory Council shall hold at least one (1) public meeting



annually at which public input about the development, implementation, evaluation, and
update of Corporation’s wellness policies and practices is solicited.

4. The School Wellness Advisory Council shall work with the:

a. School Attorney to insure that the Corporation’s policies and practices are
consistent with Indiana and federal law and regulations, and the

b. Indiana Department of Education, the Indiana Department of Health, and other
public and private agencies offering information and support for student wellness
initiatives.

5. The designated Wellness Coordinators have the authority and duty to oversee the

successful implementation of this Policy.

Nutrition Education and Nutrition Promotion

The Corporation will teach, model, encourage, and support healthy eating by all students. The
Corporation will provide nutrition education and engage in nutrition promotion that is designed
to provide students with the knowledge and skills necessary to promote their health. Nutrition
topics shall be integrated within the comprehensive health education curriculum and other
curricular offerings such as math, science, language arts, social sciences, and electives according
to standards of the Indiana Department of Education and federal law. Schools will link nutrition
education activities with existing coordinated school health programs or other comparable
comprehensive school health promotion frameworks.

In addition to student nutrition education, the Corporation will assure food and nutrition services
employees receive annual training in accordance with USDA Professional Standards.

Standards of U.S. Department of Agriculture Child Nutrition Programs and School Meals

The Board will provide and promote the National School Lunch and Breakfast Programs to ensure
that all students have access to healthy foods and beverages to support healthier choices and
promote optimal learning. All meals served by the Corporation will meet the federal nutritional
guidelines issued by the U.S. Department of Agriculture (“USDA”) and follow principles of the
Dietary Guidelines for Americans. Guidelines promulgated by the Superintendent will establish
nutrition guidelines for all foods available on school campus during the school day that are
consistent with federal nutritional guidelines and promote student health and reduce childhood
obesity.

Sold and Non-Sold Foods and Beverages

The Corporation is committed to ensuring that all foods and beverages available to students
support healthy eating.



To support healthy food choices and improve student health and well-being, all foods and
beverages outside the reimbursable school meal programs that are sold or served to students on
the school campus during the school day will meet the USDA Smart Snacks nutrition standards
and the Corporation will follow USDA requirements as to fundraisers held during the school day.
These standards will apply in all locations and through all services where foods and beverages are
sold, which may include, but are not limited to, a la carte options in cafeterias, vending machines,
fundraisers, school stores and snack or food carts.

Drinking water shall be freely available throughout the school day (typically through drinking
fountains).

Food and Beverage Marketing in Schools

It is the intent of the Corporation to protect and promote health by permitting advertising and
marketing in school buildings and on school grounds during the school day for only those foods
and beverages that meet or exceed the USDA Smart Snacks in School nutrition standards.

Physical Activity and Other Activities

The Board supports the health and well-being of students by promoting physical activity through
physical education, recess and other physical activity breaks; before-and after-school activities;
and walking and bicycling to school. Additionally, the Board supports physical activity among
elementary students by providing them with at least 30 of the recommended 60 minutes of
physical activity per day.

Public Input

Parents, students, representatives of the school food authority, teachers of physical education, school
health professionals, the Board, Corporation administrators, and the general public are permitted
to participate in the development, implementation, and periodic review and update of this Policy
and procedures.

Annual Notification of Policy

The Corporation will actively inform families and the public each year of basic information
about this policy, including its content, any updates to the policy, and implementation status.
This annual notification will include information on how the public can get involved in the
Student Wellness Advisory Council or the implementation of the wellness policy in general.
This information will be made available via the Corporation website and/or Corporation-wide
communications.

Evaluation

At least once every three (3) years, the Corporation will evaluate compliance with the wellness
policy through the IDOE’s Triennial Assessment Template to assess the implementation of the
policy and include:

1. The extent to which schools in the Corporation are in compliance with the wellness policy;



2. The extent to which the Corporation’s wellness policy compares to the Alliance for a
Healthier Generation’s model wellness policy; and
3. The progress made in attaining the goals of the Corporation’s wellness policy.

The Corporation will post the results of the triennial evaluation on the Corporation website when
available.

Administrative Guidelines

The Superintendent or designee shall ensure that this Policy and procedures are duly
implemented, complied with, and evaluated. The content and implementation of this Policy and
procedures shall be made available to the public. On an annual basis, the Superintendent or
his or her designee shall assess this Policy and procedures, including the extent to which the
Corporation follows the Policy, the extent to which the Policy compares to a model policy, and a
description of the progress made in attaining the goals of the Policy. The Superintendent or his or
her designee shall report to the Board on an annual basis an assessment of this Policy and
corresponding procedures. This assessment shall be made available to the public.

The Superintendent or his designee shall develop and administer guidelines to:

1. Coordinate the work of the School Wellness Advisory Council and staff members
working in Food Services, Curriculum Development, and extra-curricular activities;

2. Promote student wellness in all curricular and extra-curricular activities of the Corporation;

3. Establish goals and procedures for the implementation of this Policy, including regular
assessment of progress on established wellness goals.

I.C. 20-26-9-18 et. seq.
42 U.S.C § 1758b

Bluffton-Harrison Metropolitan School District

Adopted: August 19, 2024

Revised: June 15, 2026



A300
RESPONSIBLE USE OF TECHNOLOGY AND INTERNET USE POLICY

1. Statement of Corporation Policy:

The Bluffton-Harrison Metropolitan School District (“Corporation”) believes accessing content
on the Internet is essential to fully prepare students for their careers and life. The goal in
providing access to the Internet and other technology to staff and students is to promote
educational excellence by facilitating instruction, collaboration, innovation, and communication.
The Corporation’s students and employees (collectively “Users”) accessing the Internet are
representing the Corporation and therefore have a responsibility to use the Internet in a
productive manner that meets the ethical standards of an educational institution.

It is the joint responsibility of students, parents, and employees of the Corporation to assure the
appropriate and effective use of technology to both enhance the quality of student learning and the
efficiency of Corporation operations. The smooth and reliable operation of the Corporation’s
technological resources is dependent upon the proper conduct of the end users who must adhere to
stated policies.

Use of any and all technological resources is a privilege, not a right, and as such, users take
seriously the responsibilities associated with signing this user agreement. Inappropriate use may
results in a cancellation of some or all privileges and/or other appropriate discipline. The
Corporation reserves the right to read, print, delete, store, or use any transmission on this system
at its discretion and grants permission to use this system for educational purposes only.

2. Scope of Use:

To ensure that students receive a quality education in an intellectually stimulating environment,
both during in-person learning and virtual learning, it is the goal of the Corporation to provide all
students with access to a variety of technological resources. All technological resources shall be
used in accordance with all Corporation policies as well as local, state, and federal laws governing
the usage of technology and its component parts. All users shall use the provided technological
resources so as not to waste or abuse, interfere with or cause harm to other individuals, institutions,
or companies.

This policy applies to all technology provided by the Corporation as well as the personal devices
of Users. This includes, but is not limited to, telephones, cellular devices, digital media players,
tablets, laptop and desktop computers and workstations, direct radio communication, Internet
access, voice mail, e-mail, text messaging, direct messaging through device applications, facsimile
transmission and receipt, artificial intelligence, including language-generation tools and large
language models, and any computer based research and/or communication.

3. Definition of Terms Used:

“Confidential information” means information that is declared or permitted to be treated as
confidential by state or federal law, including the Family Education Rights and Privacy Act
(“FERPA”™), or Corporation policy or guideline on access to public records.



“Proprietary information” means information in which a person or entity has a recognized property
interest such as a copyright.

“Personal device” includes cell phones, smart phones, laptops, tablets, handhelds or any other
device that is not the property of the Corporation but is used at school or a school activity, or
connected to Corporation technology by a wired or wireless link.

“Technology” means computers and computer systems, public and private networks such as the
Internet, artificial intelligence, including language-generation tools and large language models,
phone networks, cable networks, voice mail, e-mail, telephone systems, copiers, fax machines,
audio-visual systems, cellular devices, tablets, laptop and desktop computers, direct radio
communications, text messaging, direct messaging through device applications, smart watches and
other wearable devices, and similar equipment as may become available.

“User” means a Corporation employee, student, volunteer, or other person authorized to use
Corporation technology.

4. Ownership of Corporation Technology and Information:

The technology provided by the Corporation and all information stored by that technology is at all
times the property of the Corporation. Documents and other works created or stored on the
Corporation technology are the property of the Corporation and are not the private property of the
user. This includes all information created using technology and/or placed on a website, blog,
and/or other storage device.

5. Conditions and Standards for Responsible Use of Technology:

a. Responsible use of technology is ethical, academically honest, respectful of the
rights of others, and consistent with the Corporation’s mission. Technology
should be used by students to learn and communicate in correlation with the
curriculum while under a teacher or supervisor’s direction. Student owned
personal devices and Corporation technology shall be used by students under
teacher supervision with the purpose of improving instruction and student
learning.

b. Users will become familiar with and comply with all expectations of the
Corporation for the responsible use of Corporation technology as communicated
in school handbooks, Corporation policy, and other communications and
standards concerning the use of Corporation technology.

c. Users shall NOT use the Network to: Access, create, send or receive, store, or
display obscene materials; create or send threatening or libelous communications
or communications which include vulgar, abusive, or otherwise inappropriate
language; access or use other individuals’ accounts, information, or files without
permission; access websites, files, or other information or resources using
passwords not specifically assigned to themselves; pursue commercial or for-
profit endeavors; wantonly waste district resources; damage, disable, or otherwise
disrupt the operation of the network; or violate any local, state, or federal statutes,



including but not limited to copyright law. Users shall not send, receive, view, or
download materials that are harmful to minors, as defined by I.C. 35-49-2-2, on
Corporation technology.

Users must respect and protect the privacy and intellectual property rights of
others and the principles of their school community. The Technology Department,
in consultation with the Superintendent and designees, are the only individuals
authorized to select, adopt and allow the use of specific web based resources for
teacher and student use, including resources for website creation, multimedia
projects, presentations, and other collaborations. Resources will be selected based
upon online safety, coordinated professional development, and informed technical
support. If a teacher or student desires to use an alternate resource, they must
make a request to the Technology Department via the established process.
Further, Users shall not alter, delete, or destroy data, information, or
programmatic instructions contained in or on Corporation technology without
permission from the Technology Department. Personally generated files and
documents may be deleted by the User who created them, unless they may include
propriety information, a student’s personally identifiable information, and/or
information potentially subject to litigation.

Any recording made on school grounds or during instructional time, whether in-
person or virtual, may be subject to copyright laws and the protection of the privacy
rights of others, including personally identifiable information about a student
protected by the Family Education Rights and Privacy Act (“FERPA”). Where the
Technology Department or other Corporation staff have reasonable suspicion that
a recording, data, or image was made in violation of this Policy, such item may be
confiscated by Corporation staff. Any use of a recording device to invade the
privacy of another person will result in sanctions for the person making the
recording.

Users must notify the Technology Department if they have violated the conditions
established for the use of Corporation technology or have witnessed or become
aware of another user misusing Corporation technology. Users shall be
responsible for noting and reporting any inappropriate use of Corporation
technology in violation of Corporation policy or conduct standards including
threats, bullying, harassment, or communications proposing or constituting a
violation of the law or the Student Code of Conduct.

If a user creates a password, code or encryption device to restrict or inhibit access
to Corporation electronic mail or files, the user will provide access to that
information when requested to do so only by the user’s supervisor, teacher, or the
Technology Department. This includes personal technology brought to or
accessed during the work or student day or at a school activity including bus
transportation. The Technology Department or a designee shall be authorized to
override any password, code or encryption device to access the technology. Users
shall not use Corporation technology anonymously or use pseudonyms to attempt
to escape from responsibilities under this policy, regulations, or the law.

Creation of an account, access to a new application, or any other initial use of



software or technological applications in the public domain (non-Corporation
managed technology) must be under the supervision of a teacher, for instructional
purposes, and only on school approved sites.

A user shall never use another user’s password, or account, even with the
permission from the user. Any need to have access to another user’s account shall
be addressed with the Technology Department or a designee.

An unauthorized attempt to log on to Corporation technology as a System
Administrator will result in cancellation of the user’s access to Corporation
technology and may result in more severe discipline including termination for
employees and expulsion for students.

Students shall not be required to divulge personal information for access to a non-
Corporation managed technology.

Students will be permitted access to the Internet through Corporation technology
unless a parent/guardian has signed and returned a “Denial of Internet Access
Form” within the preceding twelve (12) months.

In order to comply with the Children’s Internet Protection Act ("CIPA") and I.C.
20-26-5-40.5, the Board has implemented technology protection measures that
protect against (e.g., filter or block) access to visual displays/depictions/materials
that are obscene, constitute child pornography, and/or are harmful to minors.
Thus, Student use shall be filtered to minimize access to inappropriate materials.
Student access to inappropriate materials despite the presence of the filter shall be
reported immediately to the Technology Department. The filtering software shall
not be disabled or circumvented without the written authorization of the
Technology Department or designee.

The Board will, no later than January 1, 2027, implement additional technology
protection measures to allow a parent or guardian to strengthen parental controls
on out-of-school use of school-owned devices. Specifically, a parent or guardian
will be permitted to increase filter strength, block access to websites or certain
content, and limit the amount of time the device may be used when the student is
not in school or engaged in virtual instruction or remote learning. The
Corporation may be temporarily exempt from offering parental controls on out-of-
school use if the Corporation’s contracted vendor cannot reasonably implement
such measures.

The eCorporation may utilize a wide variety of third-party web-based applications
in its curriculum. Although these applications are widely used by the education
community and support K-12 institutions, the terms of service for many sites
require explicit parental permission for children under the age of 13. The
Children's Online Privacy Protection Act permits the corporation to provide the
necessary consent for educational purposes.

While online, student users shall not reveal personal information such as name,
age, gender, home address or telephone number, and are encouraged not to
respond to unsolicited online contacts and to report to a teacher or supervisor any



online contacts which are frightening, threatening, or otherwise inappropriate.

Students, parents and staff are advised that any student connection to any Internet
or network provider not under Corporation control may not be filtered to the same
degree as connection through Corporation provided access. The Corporation is
not responsible for the consequences of access to sites or information through
resources that circumvent the Corporation’s filtering software.

Users accessing the Internet through personal devices connected to Corporation
technology must comply with this policy.

Users connecting personal devices to Corporation technology do so at their own
risk. The Corporation is not responsible for damages to hardware or software as a
result of the connection of personal devices to Corporation technology.

Users must not knowingly cause damage to Corporation technology, including
transmit a computer virus or other malware that is known by the user to have the
capability to damage or impair the operation of Corporation technology, or the
technology of another person, provider, or organization, nor shall a user take any
action that could cause damage to Corporation technology or other Corporation

property.

6. Conditions and Standards for Responsible Use of Electronic Communication:

a.

Communications with students/parents/guardians, even if not using school
resources, are within the jurisdiction of the Corporation to monitor as they arise out
of one’s position as an educator. For official Corporation business, employees are
to use a Corporation email account or Corporation approved communication
system/software when communicating with a student/parent/guardian via email.

Electronic communication between staff and students/parents/guardians should be
written as a professional representing the Corporation. This includes word choices,
tone, grammar, and subject matter.

All data stored or transmitted on Corporation computers shall be monitored.
Corporation email accounts shall not be used for sending or attempting to send
anonymous messages.

Unauthorized photos and videos of students and staff shall not be shared or posted
electronically.

Electronic correspondence is a public record under the public records law and may
be subject to public inspection.

The line between professional life and personal life must be clear at all times.
Corporation employees should only use their Corporation account or other
approved communication method (Google, Zoom, etc.) to communicate with
students and/or parents and guardians, and should only communicate on matters



directly related to education. Relationships associated with such educational social
media accounts should only be with members of the educational community, such
as administrators, teachers, students, and parents of such students.

All Corporation employees will be responsible for information that they make
public through the use of electronic communication. Teachers are the gatekeeper
for the privacy and protection of students. When other people can see your
conversations with students (i.e. followers on Twitter or friends on Facebook), you
may be endangering them and also violating the Family Educational Rights and
Privacy Act (“FERPA™).

7. Conditions and Standards for Responsible Participation in Virtual Instruction:

a.

All policies, rules, and applicable state and/or federal law apply when in virtual
learning classrooms.

All staff and students should conduct themselves as if they are physically present
in the classroom.

Staff shall password protect all meetings and monitor attendance to ensure privacy.

Staff and students shall manage screen sharing options while conducting or
participating in class.

Staff shall stop class if it is necessary to protect the privacy of a student or a group
of students.

No individual, including parent(s) or guardian(s), shall record a class session unless
it is a staff member and there is an educational reason for doing so and necessary
permission has been obtained.

If an unauthorized individual is in a session, staff shall direct the outside individual
or group to leave the session immediately. If they refuse to do so, staff shall end the
class and start a new, private session. If a student notices an unauthorized individual
present in the class, the student should report that individual to the staff member in
the meeting. The staff member should report the intrusion to administration
immediately.

8. Access to Information and Investigation of Potential Violations:

a.

The Corporation recognizes it may not be possible to technologically limit all
Internet access to only those materials that support and enrich the curriculum
according to adopted policies and reasonable selection criteria. For this reason, at
the discretion of the Corporation or the Superintendent, technology protection
measures may be configured to protect against access to any material considered
inappropriate for students to access. Further, the technology protection measures



will not purposefully be disabled at any time that students may be using the
Network to help protect against access to materials that are prohibited under the
Children’s Internet Protection Act and/or Corporation policy and guidelines. Any
student who attempts to disable the technology protection measures will be subject
to discipline. The Superintendent or his designee may temporarily or permanently
unblock access to sites containing appropriate material, if access to such sites has
been blocked by the technology protection measures. The determination of whether
material blocked shall be based on curriculum concerns, including the content of
the material and the intended use of the material, policy concerns, network
concerns, and safety concerns.

Users shall not have an expectation of privacy in any use of Corporation
technology or the content of any communication using that technology, and the
Technology Department or a designee may monitor their use of technology
without notice to them, and examine all system activities the user participates in
including but not limited to, e-mail, recorded voice and video transmissions, to
ensure proper and responsible use of the Corporation’s technology. Monitoring
shall include the use of voicemail but shall not include monitoring a live
communication between two or more parties unless at least one user is aware of
the monitoring. In addition, use of Corporation technology may be subject to
production pursuant to the Indiana Access to Public Records Act, Ind. Code 5-14-
3.

A user’s history of use and all data stored on or sent to or from Corporation
technology shall at all times be subject to inspection by the Technology
Department or a designee without notice to the user before or after the inspection.

If the Technology Department has reasonable suspicion to believe a user has
violated this policy or additional Corporation rules, the Technology Department or
a designee may investigate to determine if a violation has occurred. If the
investigation is not conducted by the Technology Department, the results of the
investigation shall be reported to the Technology Department by e-mail or in
person, and the Technology Department shall take appropriate action.

A decision by the Technology Department in response to an investigated allegation
of a violation of this policy or additional Corporation rules may be appealed in
writing to the Superintendent within five (5) calendar days. The Superintendent’s
decision concerning continued access to Corporation technology and any other
penalty shall be final.

9. Violations of Responsible Use of Technology:

a.

Violations of this policy may result in denial of further access to technology,
suspension or expulsion of students, and discipline of employees including
suspension or termination of employment. Such a violation by a person affiliated
with a contractor or subcontractor rendering services to the Corporation may result



in cancellation of the contract of the contractor or sub-contractor. A violation of
this policy by parent(s) or guardian(s) may result in legal measures including, but
not limited to, the following measures to ensure the safety and privacy of Users:
cease and desist communication and civil or criminal charges.

A user observing or learning of a violation of this policy is required to report the
violation to the user’s immediate supervisor (for employees or volunteers) or to a
teacher or other school administrator (for students).

10. Social Media Use:

ed.

Users’ personal or private use of social media, even when occurring off school
property and outside school hours, may have unintended consequences that affect
the school environment.

Social media use should be in a manner sensitive to the Student Code of Conduct
and the employees’ professional responsibilities.

Only users designated by the Administration in writing have authority to establish
and maintain an individual social media account on behalf of the Corporation. Users
may clarify that their personal social media accounts are not operated on behalf of
the Corporation.

The intent of this policy is not to infringe upon Users’ legal rights, such as the
freedom of expression, religion, and association. For example, this policy does not
prohibit an employee from posting content outside the scope of their employment
and on a matter of public concern. However, those rights do not include permission
to post inflammatory comments and/or any statements that could compromise the
Corporation’s mission, constitute cyber-bullying or harassment, or cause a
substantial disruption to the school environment.

Violations: Violations of the social media use provision may result in
disciplinary action (including expulsion for students or termination for
employees), confiscation of the device, loss of use of Corporation technology
resources, referral to law enforcement or the Department of Child Services, and
the recording, data, or image made in violation may be deleted. If the
Superintendent or designee has reasonable suspicion to believe an employee or
student has violated this policy or Corporation rules related to technology, they
may investigate to determine if a violation occurred.

11. Protection of Proprietary and Confidential Information Communicated or Stored
on Corporation Technology:

a.

Users of the Corporation’s technology are expected to protect the integrity of data,
personal privacy, and property rights of other persons when using Corporation
technology.

The practice of using distribution lists to send information shall not excuse the



erroneous disclosure of confidential information. Users shall determine that
distribution lists are current and review each name on any list before sending
confidential information including, but not limited to, personally identifiable
information about students protected by the Family Educational Rights and Privacy
Act (“FERPA”).

c. Users should not access confidential information in the presence of others who do
not have authorization to have access to the information. Confidential information
should not be left visible on the monitor when a user is away from the monitor.

d. Users should not copy, file share, install or distribute any copyrighted material such
as software, database files, documentations, articles, music, video, graphic files,
and other information, unless the user has confirmed in advance that the
Corporation has a license permitting copying, sharing, installation, or distribution
of the material from the copyright owner. Violation of the right of a copyright
owner will result in discipline of a student or employee.

12. Incurring Fees for Services:

Users must obtain written approval from the Technology Department prior to entering any contract
or subscription or incurring any charges or fees for services or access to a database if those fees
are to be charged to the Corporation. A fee or charge mistakenly incurred shall be immediately
reported to the Technology Department. Incurring fees or charges for services to be paid by the
Corporation for personal use or without prior authorization of the Technology Department may
result in discipline including suspension or expulsion of a student, or suspension or termination of
an employee.

Users shall thoroughly review terms and conditions of any programs, software, or applications
prior to accepting the terms and conditions. Users are responsible for ensuring the terms and
conditions comply with Corporation policy and procedures and state and federal law. Users who
are unsure of the terms and conditions shall contact the Technology Department prior to accepting
any terms and conditions. Accepting terms and conditions that violate Corporation policy or
procedures or state or federal law may result in discipline as discussed within this policy.

13. Liability

Use of Technology is at the User’s own risk. The system is provided on an “as is, as available”
basis. The Corporation is not responsible for any damage Users may suffer. The Corporation is not
responsible for the accuracy or quality of any advice or information obtained through or stored on
the Corporation’s system, nor is it responsible for damages or injuries from improper
communications or damage to property used to access Corporation technology. The Corporation
is not responsible for financial obligations arising through unauthorized use of the educational
technologies or the Internet.

14. Training

All students and those staff members who work with students on/in technology applications shall



receive annual training on social media safety, cyber bullying, and appropriate responses.

47 U.S.C. §254(h)(5)(B)-(C), 254(1)

20 U.S.C. §67777(a)

47 C.F.R. §54.520(c)(1)(1)

Children's Internet Protection Act (CIPA)
I.C. 20-26-5-40.5

Bluffton-Harrison Metropolitan School District
Adopted: July 22, 2024

Revised: June 15, 2026
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WIRELESS COMMUNICATION DEVICE POLICY

Generally, no student may use a wireless communication device during instraetional-time-the
school day, pursuant to Indiana law. Further, if students bring a wireless communication device to
school, it must be stored away, powered off, and inaccessible throughout the school day.

“Wireless communication device” means any portable wireless device that has the capability to
provide voice, messaging, or other data communication between two or more parties, including a
cellular telephone, tablet computer, laptop computer, smart watch and other wearable device, e
gaming device, or smartwatch that is connected to a cellular telephone, a cell tower, or the Internet.

“School day” means the time a student is present on school property for a student instructional
day, commencing W1th the demgnated start of day bell and concluding W1th the demgnated end-
ofday bell. “In ; e’ A re—-whieh ; g H-an

“School sanctioned wireless communication device” means a wireless communication device that
1S:

a. owned by a student or a third party vendor;

b. approved by the Corporation for instructional use;

c. required or permitted by the Corporation for participation in classroom instruction;

d. subject to Corporation managed network controls, filtering, or monitoring that
restrict access to noninstructional content during the school day; and

e. not a cellular telephone, gaming device, or smartwatch

A student is permitted to use a School sanctioned wireless communication device only when

directed by a teacher for educational purposes during the school day. duringinstruectional-time-only
R

Notwithstanding the above, a student may use a wireless communication device under the
following circumstances:

21) In the event of an emergency. An emergency for this purpose includes the use of a wireless
communication device during instraetional-time the school day to make an otherwise lawful alert
or call for assistance in response to a condition or situation causing an immediate risk to health,
life, or property. It does not include the use of a wireless communication device in an unlawful
act, nor does it include the use of a wireless communication device in a manner that impairs,
obstructs, or disrupts emergency response or assistance by Bluffton-Harrison Metropolitan School
District (“Corporation”), health professionals, government officials or other authorized persons.



tor—As necessary for the management
of a documented medical condition pursuant to an order provided by a licensed health care
provider.

3) As permitted by the student’s Individualized Education Program (IEP) or Section 504 Plan.

4) As necessary for language translation to ensure access for multi-lingual learners, prioritizing
school-managed wireless communication devices or applications where available.

Violation of this policy may result in forfeiture of technological privileges and other discipline as
provided in the Student Code of Conduct.

Students are personally and solely responsible for the care and security of wireless communication
devices brought onto Corporation property. The Corporation assumes no responsibility for theft,
loss, damage to, misuse, or unauthorized use of a wireless communication device brought onto its

property.

This Policy should be followed in tandem with Policy A300 Responsible Use of Technology and
Internet Use Policy.

I.C. 20-26-5-40.7
Bluffton-Harrison Metropolitan School District
Adopted: July 22, 2024

Revised: June 15, 2026
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STUDENT ATTENDANCE, ACADEMIC ENGAGEMENT, AND
TRUANCY PREVENTION POLICY

The Bluffton-Harrison Metropolitan School District Board of School Trustees believes that
presence in the classroom enables the student to participate in instruction, class discussions, and
other related activities. As such, regular attendance and classroom participation are integral to
instilling incentives for the student to excel. Students are bound by the requirements of Indiana’s
compulsory attendance law. Attendance shall mean to be physically present in a school or at
another location where the school’s educational program is being conducted during regular school
hours on a day in which the educational program in which the student is enrolled is being
offered (including a mandatory videoconference, phone conference, or other virtual environment
during e-learning days or as part of a virtual learning program). Academic engagement is the
quality of students’ participation or connection with the schooling endeavor and hence with
activities, values, people, goals, and places that comprise it, and encompasses the academic,
behavioral, and emotional enrichment of each student.

Attendance shall be required of all Corporation students, except those exempted under other
provisions of State law, during the days and hours that the school is in session. Daily attendance
will be appropriately recorded, and reports will be submitted to the IDOE in accordance with IDOE
guidance and formatting/submission requirements.

Content may be delivered onsite in person or off-site during instructional days in the academic
school year. If the Corporation conducts more than three (3) virtual days when at least 50% of
the Corporation’s in-person enrolled students attend virtually or online, at least 50% of
instructional time on any subsequent virtual days will consist of teacher directed synchronous
instruction. Where instruction is less than 100% teacher directed synchronous instruction, the
remainder of instruction will be asynchronous.

Exceptions to compulsory attendance are established in IC 20-33-2 and shall be recognized by
the Corporation. For any of these exceptions a student shall be recorded as excused absent from
school.

The Superintendent shall require, from the parent of each student or from an emancipated student
who has been absent for any reason, a written statement of the cause for such absence. The Board
reserves the right to verify such statements and to investigate the cause of each:

A. prolonged absence;
B. absence of more than three (3) days duration;

C. repeated unexplained absence and tardiness.



At a minimum, in accordance with Indiana law, the Board considers the following as exceptions
to compulsory attendance, and may not be recorded as absences or penalized by the school in any
manner:

A.
B.

Service as a page for or as an honoree of the general assembly (not recorded as absence)

Serve on a precinct election board or as a helper to a political candidate or to a political
party on the date of each general, city, or town, special, and primary election at which the
student works

Subpoena to appear in court as a witness in a judicial proceeding

D. Ordered to active duty with the armed forces of the United States, including their reserve

components, or the Indiana National Guard for not more than fifteen (15) days in a school
year, if the student is not a habitual truant (although the Corporation may authorize
additional excused absences in this circumstance)

Member Participation as a member of the Indiana wing of the civil air patrol who is
participating in a civil air patrol international air cadet exchange program for the length of
the program or emergency service operation for not more than five (5) days in a school
year

Participation in an “educationally related nonclassroom activity” organized or facilitated
by the school, so long as the parent of the student receives a written notification at least
one day in advance that includes a description of the activity and the anticipated date and
time when the activity is scheduled to occur, but only if the student is in good academic
standing, as determined by the Corporation as-defined-in 20332175

Student er-member-ofstudent s househeld participates or exhibits in the Indiana State Fair
for educational purposes, for not more than five (5) days in a school year, if student is in
good academic standing, as determined by the school corporation

If a student is in good academic standing as determined by BHMSD, up to six (6)
instructional days in a school year for student participation in a scheduled competition,
exhibition, or event offered by the National or Indiana FFA or a 4-H club for educational
purposes as evidenced in writing by the student’s parent and as approved in writing by the
student’s school principal

These absences shall be considered excused and categorized as follows:

A.

B.

Medical — This includes:

a. Illness verified by a note from the parent

b. Illness verified by a note from a physician

c. Recovery from accident

d. Professional appointments — Parents are encouraged to schedule medical, dental,
legal, and other necessary appointments other than during school hours. When
appointments are necessary during the school day, the student shall report back to
school immediately after the appointment with a signed statement from the doctor,
dentist, lawyer, counselor, etc.

Funeral/Bereavement — Death in the immediate family or of a relative



C. Religious — Observation or celebration of a bona fide religious holiday, practice, or event
that is significant to a student’s faith

D. Family Choice Planned — Planned absences due to maternity, military connected families’
absences related to deployment and return, or other reasons pre-arranged by the student’s
family and approved by the Superintendent or designee

E. Family Choice Unplanned — Unplanned absences due to maternity, military connected
families’ absences related to deployment and return, or other reasons that occur unexpectedly
due to unforeseen family circumstances or decisions and approved by the Superintendent or
designee

F. Administrator Approved — Such other good cause as may be acceptable to the
Superintendent or his or her designee or permitted by law, except family choice absences,
will be categorized pursuant to D. and E. above

G. Providing Education for Students with Long-Term Medical Conditions — A long-term
provider note is necessary when a student has been injured or suffers from an illness and
is anticipated to be absent for a minimum of 20 instructional days over the course of the
school year. The school will provide instruction to students under these circumstances if
the parent provides documentation from a licensed healthcare provider with prescriptive
authority indicating the student will meet the 20-day criteria due to a medical condition.
This long-term medical documentation provides the information necessary for a school to
create a plan for meeting the student’s educational needs during these absences. Further
consultation with the licensed healthcare provider may be necessary to determine the
student’s ability to engage in educational activities and instruction during these absences.
If the student has a Section 504 Plan relating to the absences or the condition causing the
absences, the plan under this policy must be consistent with the 504 Plan. If the student is
also an eligible student with a disability, the student’s Individualized Education Program
(IEP) case conference committee will determine services during these absences in
accordance with the law.

An unexcused absence is any absence not covered under the definition of excused absence or an
exception to compulsory attendance. An out-of-school suspension shall not be considered an
unexcused absence.

A habitually truant student may not participate in extra-curricular or cocurricular activities, unless
in accordance with an IEP, Section 504 Plan, Service Plan, or other comparable plan created to
meet legal duty to a student with a disability under federal or state law.

Truancy Prevention Policy

Repeated instances of unexcused absences may result in disciplinary action up to suspension or

expulsion of a student, exeept-that-for-the 2025-2026-school-year; except in the case of a virtual

education program, a student will not be expelled or suspended solely because the student is
chronically absent or a habitual truant.



Truancy is defined as willful refusal to attend school as required by the compulsory attendance
law.

The Board shall consider each student assigned to a program of other guided learning experiences,
to be in regular attendance for the program provided that they report to such staff member they are
assigned for guidance at the place or in the manner in which they are conducting study, and
regularly demonstrate progress toward the objectives of the course of study.

Absent student — A student is an “absent student” if the student is enrolled in kindergarten
through grade 12 and is absent five (5) days within a ten (10) week period without being excused
or being absent in conformity with a note on file from the student’s doctor, therapist, or other
professional requesting frequent absences be excused under the student’s IEP, Service Plan
(developed under 511 IAC 7-34), Choice Scholarship Plan (developed under 511 IAC 7-49), or a
plan developed under Section 504 of the Rehabilitation Act of 1973, 29 U.S.C. 794.

Parent Notice — The Corporation will immediately provide the following written notifications to
the parent of an absent student:

1. The student is an “absent student” under the definition above.

2. The parent is responsible for monitoring the absent student’s attendance and ensuring the
absent student attends school in accordance with compulsory attendance laws.

3. The Corporation will be initiating truancy prevention measures regarding the absent
student.

4. The parent is required to attend an attendance conference regarding such truancy
prevention measures.

5. If the absent student meets the requirements of a habitual truant, the Superintendent or
attendance officer of the school is required to report the student to an intake officer of the
juvenile court or the department of child services in accordance with IC 20-33-2-25. The
juvenile court may determine that the student is committing a delinquent act as provided
under IC 31-37-2-3. And the parent of the student may be subject to prosecution under IC
35-46-1-4.

Attendance Conference —The Corporation shall hold an attendance conference to discuss the
absent student’s absences and establish a plan for the student to prevent future absences. At least
the following individuals must be present:
1) Representative of the school
2) Teacher of the absent student
3) Absent student’s parent
4) Representative chosen by the absent student’s parent who may provide insight into
the student’s absenteeism if the student’s parent makes a request to the school that
the representative attend and provides notice to the school regarding the
identification of the representative at least forty-eight (48) hours before the
attendance conference.
This attendance conference shall be held no more than ten (10) instructional days after the absent
student’s fifth absence, regardless of whether the absent student’s parent or representative in (4)
above is able to attend. The Corporation shall make all reasonable efforts to hold such conference
on a date and time that works for the schedule of the absent student’s parent.



Absent Student Attendance Plan — Such plan may include:

1) wraparound services that are able to be provided to the absent student to ensure the
absent student attends school,

2) a specific description of the behavior that is required or prohibited for the student;

3) any additional disciplinary action the school will take if the absent student does not
comply with the plan;

4) if applicable, a referral to counseling, mentoring, or other services for the student;

5) if applicable, whether a parent is expected to attend the ‘“additional services”
described below;

6) to the extent possible, the signature of the parent of the absent student agreeing to
comply with the plan; and

7) the period for which the plan is effective, not to exceed forty-five (45) instructional
days after the plan was established.

Additional Services — The Corporation will offer additional counseling or services to an absent
student if the school determines that the absent student's absences are related to any of the
following:

1) the absent student's pregnancy;

2) that the absent student is in foster care (as defined in IC 31-9-2-46.7);

3) that the absent student is homeless; or

4) that the absent student has a severe or life threatening illness or related treatment.

The Superintendent is authorized to develop administrative guidelines for student attendance, e-
learning, and truancy.

The Superintendent or an attendance officer having jurisdiction shall report a child who is
habitually truant from school to the prosecuting attorney and to an intake officer of the juvenile
court or the Department of Child Services.

The Superintendent shall ensure that the Board's policy on attendance and the Corporation's
administrative guidelines are made available to all parents and emancipated students.

I.C. 9-24-2-1, -4

I.C. 20-33-2-3.2

I.C. 20-33-2-17.7

I.C. 20-33-2-17.8

I.C. 20-33-2-4 et seq.

I.C. 20-33-2-14 through 17.8

I.C. 20-33-2.5

511 TAC 1-3-1

511 IAC 4-1.5-9

IDOE Guidance: Updates to Indiana Attendance Guidelines (issued by Indiana Attendance
Officer Catherine Danyluk, June 2025)



Bluffton-Harrison Metropolitan School District
Adopted: July 22, 2024

Revised: July 21, 2025, June 15, 2026
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03/31/26 Meeting General Notes/To-Do’s:
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2. Schedule special education teacher rubric review meeting after policy is approved
3. TAG process within SFS

3

Template for TAG artifacts

TAG reporting/data collection?

TAG indication of applying?

TAG artifacts - processes - streamline
Evaluation artifact combining with TAG artifacts

A e
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Bluffton-Harrison Metropolitan School District
Teacher Evaluation and Development Plan

The purpose of this handbook is to outline and explain the Bluffton-Harrison Metropolitan
School Dlstrlct (BHMSD) Teacher Evaluatlon and Development Plan T—he-mode-l—rs—a
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—Pvf{-ega-n—‘v‘vle}d-y—lf*‘-Grade—Teaeher
——KimMayer6"-Grade Math-Feacher
Christine Zadyhak—Hieh Sehoobvath/Sei I

The following handbook represents a collaborative effort that ensures the BHMSD Teacher
Evaluation and Development plan is in compliance with state law tSemateEnroted-Aet1). and
applies to all teachers;eounsetorsandttbrartans certificated employees of Bluffton-Harrison
M.S.D.
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Guiding Principles
1. Nothing BHMSD can do for our students matters more than giving them effective
teachers. Teachers are the most important school factor in how much children learn.
2. Teachersdeserve-tobe-treatedikeprofesstonats—BHMSD is committed to creating
evaluations that are fair, accurate and consistent, based on multiple factors that paint a
complete picture of each teacher’s success in helping students learn.
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Performance Level Ratings
Each teacher will receive a rating at the end of the school year in one of fenurtwo (2) performance

levels:

Effectlve An eﬁ”ectlve teacher ¢ 0ns1stently meets or exceed s expectations. This is a
teacher who has consistently met expectations, as determined by a trained evaluator, in
locally selected competencies, which are believed to be highly correlated with positive
student learning outcomes. The effective teacher’s students, in aggregate, have generally
achleved an acceptable rate of academlc growth and achievement-based-ongtidetines

Improvement Necessary A teacher who is rated as improvement necessary requires
a change in performance before he/she meets expectations. This is a teacher who a
trained evaluator has determined to require improvement in locally selected
competencies, which are believed to be highly correlated with positive student learning
outcomes. In aggregate, the students of a teacher rated improvement necessary have
generally achleved a below acceptable rate of academlc growth and achievement-based

Overview of Components

Every teacher is unique, and the classroom is a complex place. This evaluation relies on multiple
sources of information to paint a fair, accurate, and comprehensive picture of a teacher’s
performance. Teachers will be evaluated on two major components:

1.

Source:

Professional Practice — Assessment of instructional knowledge and skills that influence
student learning, as measured by competencies set forth in the tndiana-Teacher
Effectiveness Rubric. All teachers will be evaluated in the domains of Planning,
Instruction, Leadership, and Core Professionalism.

Student Learning — Teachers’ contribution to student academic progress, assessed
through multiple measures of student academic achievement and growth.

Bluffton-Harrison Metropolitan School District
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Length of Service:

Every teacher must work 120 days or more to receive a summative evaluation rating as outlined
in the Teacher Evaluation and Development Plan. If a teacher works less than 120 days
throughout the school year, the teacher will be observed and evaluated as time permits, but will
not receive a summative evaluation rating.

Training for Evaluators:

All individuals who evaluate certificated employees and support in evaluation skills receive
training prior to evaluating any certificated employee.
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Timeline

August — September
e Teacher and evaluator meet for the Beginning-of-the Year Conference
e Teacher and evaluator establish educator goal for the school year

August — December
e Evaluator makes classroom observations and provides feedback

November — February
e Teacher and evaluator meet for the a Mid-Year Conference at teacher’s request or
evaluator’s discretion

January — May
e Evaluator continues to make classroom observations and provide feedback

MayApril — June
e Evaluator reviews artifacts (if any) submitted by Teacher
e Evaluator completes observations and scores Teacher Effectiveness Rubric

Upon Collection of Data
e Teacher and evaluator meet for the End-of-Year Conference
e Teacher indicates intention for Teacher Appreciation Grant participation
e Evaluator completes Summative Evaluation

Source:  Bluffton-Harrison Metropolitan School District
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Evaluation Steps

Step 1 — Beginning-of-Year Conference — all certified employees will be evaluated
annually. The teacher meets with the primary evaluator near the beginning of the school year
(August or September). The purpose of the meeting is to

e review the evaluation process,and

e highlight priority competencies and indicators from the FeacherEffeettvenessRrubric,

and

e cstablish a measurable goal demonstrating student academic success
Primary evaluator will write a professional development plan with teachers on an improvement
plan near the beginning of the school year.

Step 2 — Classroom Observations — During the school year, evaluators (both primary and
secondary) will collect evidence through a series of observations and conferences.

The following table indicates minimum requirements for observations.

Beginning Teacher (less than 2 years of teaching experience)

OR
Any teacher who was rated Improvement Necessary or Ineffective within the past 53
years.
Observation | Length | Frequency Pre- Post- Written | Announced
Type (minutes) Conference | Conference | Feedback
Extended More 2/year Optional Yes Within 5 | Evaluator’s
than 20 | (1/semester) days discretion
minutes
Short 10-20 1/year No No Within 3 No
minutes days

Veteran Teachers (2 or more years of teaching experience)
Observation | Length | Frequency Pre- Post- Written | Announced
Type (minutes Conference | Conference | Feedback
Extended More 2/year Optional Optional Within 5 | Evaluator’s
than 20 [ (1/semester) days discretion
minutes
Optotmtorms
Pre-ObservattonFormtForm1b)
Post-ObservationFormForms2-&3)

Source:  Bluffton-Harrison Metropolitan School District
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If a teacher is on an improvement plan, that plan will determine the number of observations and
feedback.

Step 3 — Mid-Year Conference (by teacher’s request or evaluator’s discretion)
— This conference is to be held in November, December, January, or February where the primary
evaluator and teacher meet to discuss performance thus far.

This conference will be mandatory for the following:

if a teacher is in jeopardy of being rated as #effective-or improvement necessary based on
prior observations;-et

if a teacher has been rated #rreffective-orneeds improvement necessary on an evaluation
within the past 5 3 years: or

ifa teacher has less than two (2) total years of teachmg experlence

Step 4 — Teacher Effectiveness Rubric: Scoring (Appendix C)

I.

Source:

Revised:

The primary evaluator compiles ratings and notes from observations, conferences,
and other sources of information. At the end of the school year, the primary evaluator
should have collected a body of information representing teacher practice from
throughout the year. In addition to notes from observations and conferences, teachers
may be asked to provide evidence of planning, -ard-leadership, and goals. See Teacher
Effectiveness Rubric Domains 1 and 3.

The primary evaluator uses professional judgment to establish a final rating. In the
summative conference, the evaluator should discuss the teacher’s performance on the
Teacher Effectiveness Rubric.

Core Professionalism is incorporated. This domain represents non-negotiable aspects
of the teaching profession; attendance, on-time arrival, adherence to policies and
procedures, ability to work well W1th a team, ablhty to receive and seek out coachlng, and
being respectful. R et
Meets-Standard: The evaluator uses avallable 1nf0rmat10n and profess10nal judgment to
de01de ifa teacher has not-met standards in each of the feﬂ-r 1ndlcators I-Fa—teaehef-has

Bluffton-Harrison Metropolitan School District
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Final Teacher Effectiveness Rubric Score, Domains 1-34 Score:

Step 5: Summative Teacher Evaluation Scoring — The final Teacher Effectiveness
Rubric score is then combined with the scores from the teacher’s student learning measures in
order to calculate a final rating.

Review of Components — Each teacher’s summative evaluation score will be based on the
following components and measures:

1. Professional Practice — Assessment of instructional knowledge and skills
Measure: Indiana-Teacher Effectiveness Rubric (TER)
2. Student Learning — Contribution to student academic progress

Measure:Educator Goal Sehoel-wideLearningMeasure (SW—IDOESAF
Ratires

Negative impact on student learning shall be defined as follows:

e Negative impact on student growth shall be defined where data shows a significant
number of students across a teacher’s classes fails to demonstrate student learning or
mastery of standards established by the state. Data will include, but not be limited to,
grades, classroom assessments, standardized tests, student performance, etc. This
negative impact on student growth shall be determined by the primary evaluator.

e A teacher who negatively affects student achievement and growth cannot receive a rating

of hightyeffectrve-or-effective.
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Weighting of Measures — The primary goal of the weighting method is to treat teachers as fairly
and as equally as possible. At this point, the evaluator should have calculated or received
individual scores for the following measures: Teacher Effectiveness Rubric (TER) and Educator
Goals (EG)School-wide Learning Measure (SWL).

All teacher evaluations will be comprised of the following:

L 980% Teacher Effectiveness Rubric (TER) — Observations
10% School-wide Learning Measure Data (SWL) — DOE A-F rating by building
10% Educator Goals

100% Summative Teacher Evaluation Score

Once the weights are applied appropriately, an evaluator will have a final decimal number.

Component Raw Score Weight Weighted Score
Teacher Effectiveness
Rubric
School-Wide
Learning Measure
Educator Goals
Sum of the Weighted
Scores

*To get the final weighted score, simply sum the weighted scores from each component. This
final weighted score is then translated into a rating on the following scale.

freffeetive Improvement Effective
Necessary

1.0 -+75 - 2.5 25 - 4.0
Points Pty Points Pednts Points

Source:  Bluffton-Harrison Metropolitan School District

Adopted: January 25, 1977
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May 21, 2012, May 20, 2013, May 18, 2015, July 16, 2018, July 15, 2019, June 22, 2020,
May 17, 2021, May 16, 2022, May 15, 2023, May 13, 2024, May 19, 2025, June 15, 2026
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Note: Borderline points always round up.

Step 6: Summative evaluation— BHMSD provides the final rating for all teachers.

Teacher Remediation Plan — If a teacher is in jeopardy of receiving or has received a rating of
ineffective-ot-improvement necessary, the evaluator and the teacher shall develop a remediation
plan of not more than 90 school days in length to correct the deficiencies noted in the evaluation.
The remediation plan must require the use of the teacher’s license renewal credits in professional
development activities intended to help the teacher improve. The Professional Development
Plan form (Form 5) is an optional form that can be used.

The BHMSD Teacher Evaluatlon Process will be reV1ewed by—teaeher—a—nd—ar&mﬂﬁsfraﬁve

eva-}uaﬁeﬁ—pfeeeéufes—\ﬁH—b&d-rseﬁssed—and modlﬁcatrons may occur 1f deemed necessary to

improve the BHMSD Teacher Evaluation Process.
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Appendix A
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Appendix A
Appeal — A teacher who-reeetved-arating-offneffective-may file a request for a private

conference with the superintendent not later than 5 days after receiving notice of evaluation that
the-teacherreeetvedarating-ef+neffeetive. The teacher is entitled to a private conference with
the superintendent.

Parent Notice — A student may not be instructed for 2 consecutive years by teachers rated as
ineffeetive improvement necessary. If it is not possible, the school corporation must notify the
parents by letter of each applicable student before the start of the second consecutive year
indicating the student will be placed in a classroom of a teacher who has been rated #reffective
improvement necessary.

IDOE Reports — Before August ;264331 (and-each-yearfoHewing), the school corporation
shall provide the results of the teacher performance evaluations including the number of teachers
placed in each performance category to the IDOE. The results may not include the names of
teachers.

Compensation — A teacher rated #effective-or-improvement necessary may not receive any raise
or increment for the following year if the teacher’s employment contract is continued.

Source:  Bluffton-Harrison Metropolitan School District
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FOTERS
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DOMAIN 1: PURPOSEFUL PLANNING

Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, continuous assessments and a
system for tracking student progress as well as plans for accommodations and changes in response to a lack of student progress.

-Incorporates differentiated
instruction strategies in planning
to reach every student at his/her
level of understanding

AND lesson plans that are
measurable, aligned to content
standards, and includes
benchmarking.

OR lesson plans, but not all of
the above

-Identifying lesson objectives
that are aligned to state content
standards

Competencies Highly Effeetive (4) Effeetive-(3) ImprovementNecessary (2) neffective-(1)
1.1 | Utilize At Level 4, a teacher fulfills the | Teacher uses prior assessment Teacher uses prior assessment | Teacher rarely or never uses
Assessment Data | criteria for Level 3 and data to formulate: data to formulate: prior assessment data when
to Plan additionally: -Achievement goals, unit plans, -Achievement goals, unit plans, | planning.

Teacher rarely or never plans
daily lessons OR daily lessons
are planned, but are thrown
together at the last minute, thus
lacking meaningful objectives,




FILE CODE: D126

-Plans for a variety of
differentiated instructional
strategies, anticipating where
these will be needed to enhance
instruction

-Incorporates a variety of
informal assessments/checks for
understanding as well as
summative assessments where
necessary and uses all
assessments to directly inform
instruction

-Identifying lesson objectives that
are aligned to state content
standards

-Matching instructional strategies
as well as meaningful and
relevant activities/assignments to
the lesson objectives

-Designing formative assessments
that measure progress towards
mastery and inform instruction

-Matching instructional
strategies and
activities/assignments to the
lesson objectives

Teacher may not:

-Design assignments that are
meaningful or relevant

-Plan formative assessments to
measure progress towards
mastery or inform instruction

instructional strategies, or
assignments.
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DOMAIN 2: EFFECTIVE INSTRUCTION

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environment

that fosters a climate of urgency and expectation around achievement, excellence and respect.

Develop student
understanding
and mastery of
lesson objectives

mastery of lesson objectives

lesson objectives

mastery of lesson objectives

Competency HighlyEffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at Teacher is effective at developing Teacher needs improvement at Teacher is ineffective at developing
2.1: developing student understanding and | student understanding and mastery of | developing student understanding and | student understanding and mastery of

lesson objectives

For Level 4, much of the Level 3
evidence is observed during the year,
as well as some of the following:

-Students can explain what they are
learning and why it is important,
beyond repeating the stated objective

-Teacher effectively engages prior
knowledge of students in connecting
to lesson. Students demonstrate
through work or comments that they
understand this connection

- Lesson objective is specific,
measurable, and aligned to standards.
It conveys what students are learning
and what they will be able to do by
the end of the lesson

-Objective is written in a
student-friendly manner and/or
explained to students in
easy-to-understand terms

-Importance of the objective is
explained so that students understand
why they are learning what they are
learning

-Lesson builds on students’ prior
knowledge of key concepts and skills
and makes this connection evident to
students

-Lesson is well-organized to move
students towards mastery of the
objective

-Lesson objective conveys what
students are learning and what they
will be able to do by the end of the
lesson, but may not be aligned to
standards or measurable

-Objective is stated, but not in a
student-friendly manner that leads to
understanding

-Teacher attempts explanation of
importance of objective, but students
fail to understand

-Lesson generally does not build on
prior knowledge of students or
students fail to make this connection

-Organization of the lesson may not
always be connected to mastery of the
objective

-Lesson objective is missing more
than one component. It may not be
clear about what students are learning
or will be able to do by the end of the
lesson.

-There may not be a clear connection
between the objective and lesson, or
teacher may fail to make this
connection for students

-Teacher may fail to discuss
importance of objective or there may
not be a clear understanding amongst
students as to why the objective is
important

-There may be no effort to connect
objective to prior knowledge of
students

-Lesson is disorganized and does not
lead to mastery of objective

Notes:

1. One way in which an observer could effectively gather information to score this standard is through brief conversations with students (when appropriate).
2. In some situations, it may not be appropriate to state the objective for the lesson (multiple objectives for various “centers,” early-childhood inquiry-based lesson, etc). In these
situations, the observer should assess whether or not students are engaged in activities that will lead them towards mastery of an objective, even if it is not stated.




FILE CODE: D126

Competency HighlyFEffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at Teacher is effective at demonstrating Teacher needs improvement at Teacher is ineffective at
2.2: demonstrating and clearly and clearly communicating content demonstrating and clearly demonstrating and clearly
communicating content knowledge to | knowledge to students communicating content knowledge to | communicating content knowledge to
students students students
Demonstrate F or Level_ 4, much of the_Level 3 -Teacher demonstrz'ites content _ -Teacher delivers content that is - Teacher'may deliver content that is
evidence is observed during the year, | knowledge and delivers content that is | factually correct factually incorrect
and Clearly o
A as well as some of the following: factually correct
Communicate -Content occasionally lacks clarity -Explanations may be unclear or
Content -Teacher fully explains concepts in as | -Content is clear, concise and and is not as well organized as it incoherent and fail to build student
Knowledge to direct and efficient a manner as well-organized could be understanding of key concepts
Students possible, while still achieving student
understanding -Teacher restates and rephrases -Teacher may fail to restate or -Teacher continues with planned
instruction in multiple ways to rephrase instruction in multiple ways | instruction, even when it is obvious
-Teacher effectively connects content | increase understanding to increase understanding that students are not understanding
to other content areas, students’ content
experiences and interests or current -Teacher emphasizes key points or -Teacher does not adequately
events in order to make content main ideas in content emphasize main ideas, and students -Teacher does not emphasize main
relevant and build interest are sometimes confused about key ideas, and students are often confused
-Teacher uses developmentally takeaways about content
-Explanations spark student appropriate language and explanations
excitement and interest in the content -Explanations sometimes lack -Teacher fails to use developmentally
-Teacher implements relevant developmentally appropriate language | appropriate language
-Students participate in each other’s instructional strategies learned via
learning of content through professional development -Teacher does not always implement -Teacher does not implement new and
collaboration during the lesson new and improved instructional improved instructional strategies
strategies learned via professional learned via professional development
-Students ask higher-order questions development
and make connections independently,
demonstrating that they understand
the content at a higher level
Notes:

1. Content may be communicated by either direct instruction or guided inquiry depending on the context of the classroom or lesson.
2. If the teacher presents information with any mistake that would leave students with a significant misunderstanding at the end of the lesson, the teacher should be scored a Level 1
for this competency.
3. Instructional strategies learned via professional development may include information learned during instructional coaching sessions as well as mandatory or optional school or
district-wide PD sessions.
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Engage students
in academic

content

content

Competency HighlyEffeetive (4) Effeetive-(3) HmprevementNeeessary (2) Tneffeetive-(1)
Competency Teacher is highly effective at Teacher is effective at engaging Teacher needs improvement at Teacher is ineffective at engaging
2.3: engaging students in academic students in academic content engaging students in academic students in academic content

For Level 4, much of the Level 3
evidence is observed during the year,
as well as some of the following:

- 3/4 or more of students are actively
engaged in content at all times and not
off-task

-Fewer than 3/4 of students are
engaged in content and many are
off-task

- Few than 1/2 of students are
engaged in content and many are
off-task

content -Teacher provides ways to engage -Teacher provides multiple ways, as -Teacher may provide multiple ways -Teacher may only provide one way
with content that significantly appropriate, of engaging with content, | of engaging students, but perhaps not | of engaging with content OR teacher
promotes student mastery of the all aligned to the lesson objective aligned to lesson objective or mastery | may provide multiple ways of
objective of content engaging students that are not aligned
-Ways of engaging with content to the lesson objective or mastery of
-Teacher provides differentiated ways | reflect different learning modalities or | -Teacher may miss opportunities to content
of engaging with content specific to intelligences provide ways of differentiating
individual student needs content for student engagement -Teacher does not differentiate
-Teacher adjusts lesson accordingly to instruction to target different learning
-The lesson progresses at an accommodate for student prerequisite | -Some students may not have the modalities
appropriate pace so that students are skills and knowledge so that all prerequisite skills necessary to fully
never disengaged, and students who students are engaged engage in content and teacher’s -Most students do not have the
finish early have something else attempt to modify instruction for these | prerequisite skills necessary to fully
meaningful to do -ELL and IEP students have the students is limited or not always engage in content and teacher makes
appropriate accommodations to be effective no effort to adjust instruction for these
-Teacher effectively integrates engaged in content students
technology as a tool to engage -ELL and IEP students are sometimes
students in academic success -Students work hard and are deeply given appropriate accommodations to | -ELL and IEP students are not
active rather than passive/receptive be engaged in content provided with the necessary
(See Notes below for specific accommodations to engage in content
evidence of engagement) -Students may appear to actively
listen, but when it comes time for -Students do not actively listen and
participation are disinterested in are overly disinterested in engaging
engaging
Notes:

1. The most important indicator of success here is that students are actively engaged in the content. For a teacher to receive credit for providing students a way of engaging with
content, students must be engaged in that part of the lesson.

2. Some observable evidence of engagement may include (but is not limited to): (a) raising of hands to ask and answer questions as well as to share ideas; (b) active listening (not
off-task) during lesson; (c) active participation in hands-on tasks/activities.

3. Teachers may provide multiple ways of engaging with content via different learning modalities (auditory, visual, kinesthetic/tactile) or via multiple intelligences (spatial,
linguistic, musical interpersonal, logical-mathematical, etc). It may also be effective to engage students via two or more strategies targeting the same modality.
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Competency HighlyFEffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at Teacher is effective at checking for Teacher needs improvement at Teacher is ineffective at checking for
2.4: checking for understanding understanding checking for understanding understanding

For Level 4, much of the Level 3 -Teacher checks for understanding at -Teacher sometimes checks for - Teacher rarely or never checks for
evidence is observed during the year, almost all key moments (when understanding of content, but misses understanding of content, or misses
Check for as well as some of the following: ghecking is necessary to inform several key moments nearly all key moments
. instruction going forward)
Understanding -Teacher checks for understanding at -Teacher may use more than one type | -Teacher does not check for
higher levels by asking pertinent, -Teacher uses a variety of methods to | of check for understanding, but is understanding, or uses only one
scaffold questions that push thinking; | check for understanding that are often unsuccessful in capturing an ineffective method repetitively to do
accepts only high quality student successful in capturing an accurate accurate “pulse” of the class’s so, thus rarely capturing an accurate
responses (those that reveal “pulse” of the class’s understanding understanding “pulse” of the class’s understanding
understanding or lack thereof)
-Teachers uses wait time effectively -Teacher may not provide enough -Teacher frequently moves on with
-Teacher uses open-ended questions both after posing a question and wait time after posing a question for content before students have a chance
to surface common misunderstandings | before helping students think through | students to think and respond before to respond to questions or frequently
and assess student mastery of material | a response helping with an answer or moving gives students the answer rather than
at a range of both lower and forward with content helping them think through the issue
higher-order thinking -Teacher doesn’t allow students to
“opt-out” of checks for understanding | -Teacher sometimes allows students -Teacher frequently allows students to
and cycles back to these students to “opt-out” of checks for “opt-out” of checks for understanding
understanding without cycling back to | and does not cycle back to these
-Teacher systematically assesses these students students
every student’s mastery of the
objective(s) at the end of each lesson -Teacher may occasionally assess -Teacher rarely or never assesses for
through formal or informal student mastery at the end of the mastery at the end of the lesson
assessments (see note for examples) lesson through formal or informal
assessments
Notes:

1. Examples of times when checking for understanding may be useful are: before moving on to the next step of the lesson, or partway through independent practice.
2. Examples of how the teacher may assess student understanding and mastery of objectives:

a.
b.

Checks for Understanding: thumbs up/down, cold-calling
Do Nows, Turn and Talk/Pair Share, Guided or Independent Practice, Exit Slips
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Competency Highlyffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at Teacher is effective at modifying Teacher needs improvement at Teacher is ineffective at modifying
2.5: modifying instruction as needed instruction as needed modifying instruction as needed instruction as needed

For Level 4, much of the Level 3 -Teacher makes adjustments to -Teacher may attempt to make - Teacher rarely or never attempts to
evidence is observed during the year, instruction based on checks for adjustments to instruction based on adjust instruction based on checks for
Modify as well as some of the following: understand?ng that lead to increased checks for understa.ndipg, but these un@erstanding, and any attempts at
. understanding for most students attempts may be misguided and may doing so frequently fail to increase
Instruction as -Teacher anticipates student not increase understanding for all understanding for students
Needed misunderstandings and preemptively -Teacher responds to students
addresses them misunderstandings with effective -Teacher only responds to
scaffolding techniques -Teacher may primarily respond to misunderstandings by using
-Teacher is able to modify instruction misunderstandings by using teacher-driven scaffolding techniques
to respond to misunderstandings -Teacher doesn’t give up, but teacher-driven scaffolding techniques
without taking away from the flow of | continues to try to address (for example, re-explaining a -Teacher repeatedly uses the same
the lesson or losing engagement misunderstanding with different concept), when student-driven technique to respond to
techniques if the first try is not techniques could have been more misunderstandings, even when it is
successful effective not succeeding
-Teacher may persist in using a
particular technique for responding to
a misunderstanding, even when it is
not succeeding
Notes:

1. In order to be effective at this competency, a teacher must have at least scored a 3 on competency 2.4 — in order to modify instruction as needed, one must first know how to
check for understanding.
2. A teacher can respond to misunderstandings using “scaffolding” techniques such as: activating background knowledge, asking leading questions, breaking the task into small
parts, using mnemonic devices or analogies, using manipulatives or hands-on models, using “think alouds,” providing visual cues, etc.
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Instruction and
Work

-Students are able to answer
higher-level questions with
meaningful responses

-Students pose higher-level questions
to the teacher and to each other

-Teacher highlights examples of
recent student work that meets high
expectations; insists and motivates
students to do it again if not great

-Teacher encourages students’ interest
in learning by providing students with
additional opportunities to apply and
build skills beyond expected lesson
elements (e.g. extra credit or
enrichment assignments)

-Lesson pushes almost all students
forward due to differentiation of
instruction based on each student’s
level of understanding

-Students have opportunities to
meaningfully practice, apply, and
demonstrate that they are learning

-Teacher shows patience and helps
students to work hard toward
mastering the objective and to persist
even when faced with difficult tasks

confusing)

-Lesson pushes some students
forward, but misses other students due
to lack of differentiation based on
students’ level of understanding

-While students may have some
opportunity to meaningfully practice
and apply concepts, instruction is
more teacher-directed than
appropriate

-Teacher may encourage students to
work hard, but may not persist in
efforts to have students keep trying

Competency HighlvIffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Treffeetive(1)
Competency Teacher is highly effective at Teacher is effective at developing a Teacher needs improvement at Teacher is ineffective at developing a
2.6: developing a higher level of higher level of understanding through | developing a higher level of higher level of understanding through

understanding through rigorous rigorous instruction and work understanding through rigorous rigorous instruction and work
instruction and work instruction and work
D . For Level 4, much of the Level 3 -Lesson is accessible and challenging | -Lesson is not always accessible or - Lesson is not aligned with

evelop Higher . . . .

Level of evidence is observed during the year, | to almost all students challenging for students developmental _level of students (may
. as well as some of the following: be too challenging or too easy)

Understanding -Teacher frequently develops -Some questions used may not be

through -Lesson is accessible and challenging | higher-level understanding through effective in developing higher-level -Teacher may not use questioning as

Rigorous to all students effective questioning understanding (too complex or an effective tool to increase

understanding. Students only show a
surface understanding of concepts

-Lesson rarely pushes any students
forward. Teacher does not
differentiate instruction based on
students’ level of understanding

-Lesson is almost always teacher
directed. Students have few
opportunities to meaningfully practice
or apply concepts

-Teacher gives up on students easily
and does not encourage them to
persist through difficult tasks

Notes:

1. Examples of types of questions that can develop higher-level understanding:

hmo a0 o

Activating higher levels of inquiry on Bloom’s taxonomy (using words such as “analyze,
Asking students to explain their reasoning
Asking students to explain why they are learning something or to summarize the main idea
Asking students to apply a new skill or concept in a different context

Posing a question that increases the rigor or the lesson content

Prompting students to make connections to previous material or prior knowledge

29 99 ¢

classify,

2. Higher-level questioning should result in higher-level student understanding. If it does not, credit should not be given.

hed

compare,” “decide,” “evaluate,

99 ¢

explain,” or “represent”)

Challenging tasks rather than questions may be used to create a higher level of understanding, and if successful, should be credited in this competency.

4. The frequency with which a teacher should use questions to develop higher-level understanding will vary depending on the topic and type of lesson.
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Competency Highlyffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at Teacher is effective at maximizing Teacher needs improvement at Teacher is ineffective at maximizing
2.7: maximizing instructional time instructional time maximizing instructional time instructional time

For Level 4, much of the Level 3 -Students arrive on-time and are -Some students consistently arrive - Students may frequently arrive late
evidence is observed during the year, aware of the consequences of arriving | late (unexcused) for class without (unexcused) for class without
Maximize as well as some of the following: late (unexcused) consequences consequences
Il}structlonal -Routines, transitions, and procedures | -Class starts on-time -Class may consistently start a few -Teacher may frequently start class
Time are well-executed. Students know minutes late late
what they are supposed to be doing -Routines, transitions, and procedures
and when without prompting from the | are well-executed. Students know -Routines, transitions, and procedures | -There are few or no evident routines
teacher what they are supposed to be doing are in place, but require significant or procedures in place. Students are
and when with minimal prompting teacher direction or prompting to be unclear about what they should be
-Students are always engaged in from the teacher followed doing and require significant direction
meaningful work while waiting for from the teacher at all times
the teacher (for example, during -Students are only ever not engaged in | -There is more than a brief period of
attendance) meaningful work for brief periods of | time when students are left without -There are significant periods of time
time (for example, during attendance) | meaningful work to keep them in which students are not engaged in
-Students share responsibility for engaged meaningful work
operations and routines and work well | -Teacher delegates time between parts
together to accomplish these tasks of the lesson appropriately so as best -Teacher may delegate lesson time -Teacher wastes significant time
to lead students towards mastery of inappropriately between parts of the between parts of the lesson due to
-All students are on-task and follow objective lesson classroom management
instructions of teacher without much
prompting -Almost all students are on-task and -Significant prompting from the -Even with significant prompting,
follow instructions of teacher without | teacher is necessary for students to students frequently do not follow
-Disruptive behaviors and off-task much prompting follow instructions and remain directions and are off-task
conversations are rare; when they on-task
occur, they are always addressed -Disruptive behaviors and off-task -Disruptive behaviors and off-task
without major interruption to the conversations are rare; When they -Disruptive behaviors and off-task conversations are common and
lesson occur, they are almost always conversations sometimes occur; they frequently cause the teacher to have to
addressed without major interruption | may not be addressed in the most make adjustments to the lesson
to the lesson effective manner and teacher may
have to stop the lesson frequently to
address the problem
Notes:

1. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spent on valuable instruction rather than logistics and discipline.
2. It should be understood that a teacher can have disruptive students no matter how effective he/she may be. However, an effective teacher should be able to minimize disruptions
amongst these students and when they do occur, handle them without detriment to the learning of the other students.
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Competency HighlyFEffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at creating | Teacher is effective at creating a Teacher needs improvement at Teacher is ineffective at creating a
2.8: a classroom culture of respect and classroom culture of respect and creating a classroom culture of respect | classroom culture of respect and

collaboration collaboration and collaboration collaboration
For Level 4, much of the Level 3 -Students are respectful of their -Students are generally respectful of - Students are frequently disrespectful
Create evidence is observed during the year, | teacher and peers their t.eacher and peers, but may of teacher. or peers as evid?nced_by
al as well as some of the following: occasionally act out or need to be discouraging remarks or disruptive
assroom -Students are given opportunities to reminded of classroom norms behavior
Culture of -Students are invested in the academic | collaborate and support each other in
Respect and success of their peers as evidenced by | the learning process -Students are given opportunities to -Students are not given many
Collaboration unprompted collaboration and collaborate, but may not always be opportunities to collaborate OR
assistance -Teacher reinforces positive character | supportive of each other or may need | during these times do not work well
and behavior and uses consequences significant assistance from the teacher | together even with teacher
appropriately to discourage negative to work together intervention
behavior
-Teacher may praise positive behavior | -Teacher rarely or never praises
-Teacher has a good rapport with OR enforce consequences for positive behavior
students, and shows genuine interest negative behavior, but not both
in their thoughts and opinions -Teacher rarely or never addresses
-Teacher may focus on the behavior negative behavior
of a few students, while ignoring the
behavior (positive or negative) of
others
Notes:

1. If there are one or more instances of disrespect by the teacher toward students, the teacher should be scored a Level 1 for this standard.
2. Elementary school teachers more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the classroom. Whether or not
these are visibly posted, it should be evident within the culture of the classroom that students understand and abide by a set of established expectations and are aware of the

rewards and consequences of their actions.
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Competency HighlyFEffeetive (4) Effeetive-(3) HnprovementNeeessary (2) Tneffeetive(1)
Competency Teacher is highly effective at setting Teacher is effective at setting high Teacher needs improvement at setting | Teacher is ineffective at setting high
2.9: high expectations for academic expectations for academic success high expectations for academic expectations for academic success

success success
For Level 4, much of the Level 3 -Teacher sets high expectations for -Teacher may set high expectations - Teacher rarely or never sets high
Set High evidence is observed during the year, | students of all levels for some, but not others expectations for students
. as well as some of the following:
Expectaflons for -Students are invested in their work -Students are generally invested in -Students may demonstrate disinterest
Academic -Students participate in forming and value academic success as their work, but may occasionally or lack of investment in their work.
Success academic goals for themselves and evidenced by their effort and quality spend time oft-task or give up when For example, students might be
analyzing their progress of their work work is challenging unfocused, off-task or refuse to
attempt assignments
-Students demonstrate high academic | -The classroom is a safe place to take | -Some students may be afraid to take
expectations for themselves on challenges and risk failure on challenges and risk failure -Students are generally afraid to take
(students do not feel shy about asking | (hesitant to ask for help when needed | on challenges and risk failure due to
-Student comments and actions questions or bad about answering or giveup easily) frequently discouraging comments
demonstrate that they are excited incorrectly) from the teacher or peers
about their work and understand why -Teacher may praise the academic
it is important -Teacher celebrates and praises work of some, but not others -Teacher rarely or never praises
academic work academic work or good behavior
-High quality work of a few, but not
-High quality work of all students is all students, may be displayed in the -High quality work is rarely or never
displayed in the classroom classroom displayed in the classroom
Notes:

1. There are several ways for a teacher to demonstrate high expectations — through encouraging comments, higher-level questioning, appropriately rigorous assignments,
expectations written and posted in the classroom, individual student work plans, etc.
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DOMAIN 3: TEACHER LEADERSHIP

Teachers develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students.

in Student
Learning

criteria for Level 3 and
additionally:

-Strive to form relationships in
which parents are given ample
opportunity to participate in
student learning

-Is available to address concerns
in a timely and positive manner,
when necessary, outside of
required outreach events

-Proactively reach out to parents
in a variety of ways to engage
them in student learning
-Respond promptly to contact
from parents

-Engage in all forms of parent
outreach required by the school

-Respond to contact from
parents

-Engage in all forms of parent
outreach required by the school
Teacher may not:

-Proactively reach out to parents
to engage them in student
learning

Competencies Highly Effeetive (4) Effeetive-(3) HmprovementiNeeessary (2) hreffeetive-(1)

3.1 Seek Professional | At Level 4, a teacher fulfills the | Teacher will: Teacher will: Teacher rarely or never attends
Skills and criteria for Level 3 and -Actively pursue opportunities -Attend all mandatory professional development
Knowledge additionally may: to improve knowledge and professional development opportunities. Teacher shows

-Regularly share newly learned practice opportunities little or no interest in new ideas,
knowledge and practices with -Seek out ways to implement -Participate in occasional programs, or classes to improve
others new practices into instruction, opportunities to work with and teaching and learning. Teacher
-Seek out opportunities to lead where applicable learn from others rarely or never participates in
professional development -Welcome constructive feedback | Teacher may not: opportunities to work with
sessions to improve practices -Actively pursue optional others.
-Go above and beyond in seeking | -Seek out and participate in professional development
out opportunities to collaborate regular opportunities to work opportunities
-Seek out ways to implement
new practices into instruction
-Accept constructive feedback
well
3.2 | Advocate for At Level 4, a teacher fulfills the | Teacher will: Teacher will: Teacher rarely or never displays
Student Success | criteria for Level 3 and -Display commitment to the -Display commitment to the commitment to the education of
additionally may: education of all his/her students education of all his/her students | his/her students. Teacher
-Display commitment to the -Attempt to remedy obstacles Teacher may not: accepts failure as par for the
education of all the students in around student achievement -Advocate for students’ needs course and does not advocate
the school -Advocate for student’s for students’ needs.
-Make changes and take risks to individualized needs
ensure student success
3.3 | Engage Families | At Level 4, a teacher fulfills the | Teacher will: Teacher will: Teacher rarely or never reaches

out to parents and/or frequently
does not respond to contacts
from parents.
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DOMAIN 4: CORE PROFESSIONALISM RUBRIC

Competencies 4) 3) 2) (1)
4.1 Attendance | Teacher will: Teacher will: Teacher will:
-Not incur absences in excess of -Rarely incur absences in excess | -Regularly incur absences in
the allotted paid time off of the allotted paid time off excess of the allotted paid time
established by the Contract with established by the Contract with | off established by the Contract
the exception of approved the exception of approved with the exception of approved
qualified leaves. qualified leaves. qualified leaves.
4.2 Punctuality | Teacher will: Teacher will: Teacher will: Teacher will:
-Regularly be on time and -Be on time and prepared for -Be occasionally late and -Be regularly late or unprepared
prepared for duty each day. duty each day. prepared for duty each day. for duty each day.
-Regularly be responsive to -Be responsive to -Be occasionally responsive to | -Be regularly unresponsive to
tasks/submissions. tasks/submissions. tasks/submissions. tasks/submissions.
4.3 Adherence Teacher will: Teacher will: Teacher will: Teacher will:
to Policies -Regularly demonstrates a -Demonstrates a pattern of -Demonstrate a pattern of -Demonstrate a pattern of
& pattern of following state, following state, corporation, and | occasionally disregarding state, | disregarding state, corporation,
Procedures | corporation, and school policies | school policies and procedures. | corporation, and school policies | and school policies and
and procedures. and procedures. procedures.
4.4 Teamwork Teacher will: Teacher will: Teacher will: Teacher will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Demonstrates a regular pattern
pattern of interacting with interacting with colleagues, pattern of not interacting with of regularly not interacting with
colleagues, team members, team members, building staff, colleagues, team members, colleagues, team members,
building staff, building building administrators, etc. in | building staff, building building staff, building
administrators, etc. in a a respectful manner. administrators, etc. in a administrators, etc. in a
respectful manner. respectful manner. respectful manner.
4.5 Coachable Teacher will: Teacher will: Teacher will: Teacher will:
-Regularly demonstrates a -Demonstrates a willingness to -Demonstrates an occasional -Regularly demonstrates a lack
willingness to positively receive | positively receive coaching willingness to positively receive | of willingness to positively
coaching (instructional/managerial) from | coaching receive coaching
(instructional/managerial) from | leadership. (instructional/managerial) from | (instructional/managerial) from
leadership. -Be present and actively leadership. leadership.
-Be present and actively participate as expected in a -Be present occasionally and -Be present seldomly and
participate as expected in all majority of the professional participates less than expected participates less than expected
professional development days | development days for the school | in professional development in professional development
for the school year. year. days for the school year. days for the school year.
4.6 Respect Teacher will: Teacher will: Teacher will: Teacher will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Regularly demonstrate a
pattern of interacting with interacting with students, pattern of interacting with pattern of failing to interact with
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students, parents/guardians, and
community members in a
respectful manner

parents/guardians, and
community members in a
respectful manner

students, parents/guardians, and
community members in a
respectful manner

students, parents/guardians, and
community members in a
respectful manner
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DOMAIN 1: ACADEMIC ACHIEVEMENT School counselors utilize data, knowledge of current trends, and standards to impact and support
academic achievement and to engage all students in critical thinking.

Indicator HighlyEffeetive (4) Effeetive-(3) HmprovementNeeessary (2) Ineffeetive-(1)

1.1 | The school counselor The school counselor effectively The school counselor monitors The school counselor monitors The school counselor does not
utilizes data to monitor utilizes data to monitor student student achievement and student achievement but does not monitor academic achievement.
student achievement and | achievement and works sometimes utilizes the data to utilize the data to enhance student
works collaboratively collaboratively with stakeholders to | enhance student success through success.
with stakeholders to enhance student success. collaboration.
enhance student success.

1.2 | The school counselor The school counselor regularly The school counselor regularly The school counselor sporadically The school counselor does not
demonstrates knowledge | engages in professional engages in professional engages in professional development. | engage in professional
of current trends in development (e.g., attends relevant development. development.
student development and | conferences, webinars, courses,
academic achievement. in-services, reads professional

journals, etc.) and incorporates new
knowledge in her/his daily work.

1.3 | The school counselor The school counselor encourages The school counselor generally The school counselor rarely The school counselor does not
supports students in students in using a encourages students in using a encourages students in using a encourage students in using a
making decisions, setting | decision-making/problem solving decision-making/problem solving | decision-making/problem solving decision-making/problem solving
goals and taking model and in developing effective model and in developing effective | model and in developing effective model and in developing effective
appropriate action to coping skills for dealing with coping skills for dealing with coping skills for dealing with coping skills for dealing with
achieve goals. problems. The counselor assists problems. The counselor assists problems. The counselor rarely problems. The counselor does

students in identifying short-term some students in identifying assists students in identifying not assist students in identifying

and long-term goals and in short-term and long-term goals short-term and long-term goals or in short-term and long-term goals or

developing appropriate action plans. | and in developing appropriate developing appropriate action plans. in developing appropriate action
action plans. plans.

1.4 | The school counselor The school counselor consistently The school counselor regularly The school counselor rarely provides | The school counselor does not
engages students in provides opportunities and support provides opportunities and opportunities and support for students | provide opportunities and support
problem solving, critical | for students to engage in problem support for students to engage in to engage in problem solving and in for students to engage in problem
thinking, and other solving and in investigating and problem solving and in investigating and analyzing concepts solving and in investigating and
activities. analyzing concepts and questions. investigating and analyzing and questions. analyzing concepts and questions.

concepts and questions.

1.5 | The school counselor Guidance activities and materials Guidance activities and materials | Guidance activities and materials are | Guidance activities and materials
utilizes and sequences are appropriate for students, are generally appropriate for partially appropriate for students and | are not appropriate for students
guidance activities and designed to make content and students, designed to make engage some students in appropriate and do not engage students in
materials to impact concepts relevant, and engage content and concepts relevant, decision making. Some activities are | appropriate decision making.
students’ academic students in appropriate decision and engage most students in logically sequenced within individual | Activities are not logically
achievement. making. Activities are logically appropriate decision making. lessons. sequenced within individual

sequenced within individual lessons. | The majority of activities are lessons.

logically sequenced within
individual lessons.
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1.6

The school counselor
supports students in
developmentally
appropriate academic
preparation essential for
a wide variety of
post-secondary options.

The school counselor consistently
guides students in establishing
challenging academic goals and
understanding assessment results.
The counselor assists all students in
applying knowledge of aptitudes
and interests to goal setting and
identification of postsecondary
options consistent with students’
interests and abilities.

The school counselor generally
guides students in establishing
challenging academic goals and

understanding assessment results.

The counselor assists some
students in applying knowledge
of aptitudes and interests to goal
setting and identification of
postsecondary options consistent
with students’ interests and
abilities.

The school counselor rarely guides
students in establishing challenging
academic goals and understanding
assessment results. The counselor
rarely assists students in applying
knowledge of aptitudes and interests
to goal setting and identification of
postsecondary options consistent
with students’ interests and abilities.

The school counselor does not
support students in academic
preparation essential for a wide
variety of post-secondary options.
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DOMAIN 2: STUDENT ASSISTANCE SERVICES School counselors assist students in developing attitudes, knowledge, and interpersonal

skills necessary for lifelong learning through effective programming and collaboration.

Indicator HighlyEffeetive (4) Effeetive-(3) HmprovementNeeessary (2) Teffeetive-(1)

2.1 The school counselor assists The school counselor The school counselor often The school counselor rarely encourages The school counselor does not
students in acquiring the attitudes, | consistently encourages encourages students to acquire the students to acquire the attitudes, knowledge encourage students to acquire the
knowledge and interpersonal students to acquire the attitudes, knowledge or or interpersonal skills so that they can attitudes, knowledge or
skills to help them understand and | attitudes, knowledge or interpersonal skills so that they can | understand and respect self and others and interpersonal skills so that they can
respect self and others. interpersonal skills so that they | understand and respect self and rarely models appropriate behaviors. understand and respect self and

can understand and respect others and models appropriate others and does not model
self and others and effectively behaviors. appropriate behaviors.
models appropriate behaviors.

22 The school counselor facilitates The school counselor The school counselor often The school counselor rarely explains the The school counselor does not
students’ understanding of safety consistently explains the explains the students’ right to a students’ right to a safe and secure school explain the students’ right to a safe
and survival skills and implements | students’ right to a safe and safe and secure school environment, helps students to differentiate and secure school environment, help
prevention programming to secure school environment; environment; helps students to situations that require peer support, adult students to differentiate situations
support students’ healthy physical, | helps students to differentiate differentiate situations that require assistance and professional help, assists that require peer support, adult
social, emotional, and academic situations that require peer peer support; provides adult students to identify school and community assistance and professional help,
development including support; provides adult assistance and professional help; resources, or implements any prevention help students to identify school and
stakeholder collaboration. assistance and professional assists students to identify school programming for students. community resources, or implement

help; assists students to and community resources; and any prevention programming for
identify resources; and implements any prevention students.

implements prevention programming for students.

programming for students or

stakeholders.

23 The school counselor provides The school counselor The school counselor often The school counselor rarely addresses the The school counselor does not
individual counseling, group consistently addresses the addresses the diverse needs of diverse needs of students by providing provide individual counseling, group
counseling, classroom guidance, diverse needs of students by students by providing individual individual counseling, group counseling, counseling, classroom guidance,
consultation, crisis intervention, providing individual counseling, group counseling, classroom guidance, consultation, crisis consultation, crisis intervention, or
and referrals. counseling, group counseling, classroom guidance, consultation, intervention, and referrals as appropriate referrals.

classroom guidance, crisis intervention, and referrals as
consultation, crisis appropriate.

intervention, and referrals as

appropriate.

2.4 The school counselor provides The school counselor The school counselor takes a The school counselor sometimes provides The school counselor never takes a
services to students, fostering a consistently provides services multicultural or diverse perspective | services to students from a multicultural or multicultural or diverse perspective
clear understanding of diversity, to students, fostering a clear into consideration when providing diverse perspective and fosters a clear into consideration when providing
ethnicity, and culture. understanding and services to students. understanding of diversity, ethnicity, and services to students.

appreciation of diversity, culture.
ethnicity, and culture.




DOMAIN 3: CAREER DEVELOPMENT School counselors facilitate a comprehensive career program that develops an understanding of the
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relationship between school and work and supports student in the application of strategies.

Indicator

Highty Effective (4)

Effeetive(3)

ImprevementNeeessary (2)

Feffeetive(1)

3.1

The school counselor facilitates a
comprehensive career program that is
age-appropriate and aligned with state and
national standards, encouraging the
students’ understanding of the relationship
between academics, personal qualities,
education and training, and the world of
work.

The school counselor facilitates
age-appropriate career development,
aligned with state and national
standards, utilizing outside resources
(i.e. family, community, work force),
to expand career knowledge and
experiences. The school counselor
helps students understand the
relationship between educational
achievement and career success and
helps the students identify possible
career paths based on the students’
background, skills, and interests.
Data include age-appropriate
assessments, increasing awareness of
interests, abilities, aptitude, and
values.

The school counselor facilitates
age-appropriate career development,
aligned with state and national
standards. Outside resources are
occasionally used. The school
counselor helps students understand
the relationship between educational
achievement and career success and
explains how work can help students
achieve personal success and
satisfaction. The counselor promotes
lifelong learning and employability
skills. Some data is utilized.

The school counselor rarely facilitates
age-appropriate career development,
aligned with local, state, and national
standards. The school counselor
rarely helps students understand the
relationship between educational
achievement and career success and
rarely explain how work can help
students achieve personal success and
satisfaction. The counselor rarely
promotes lifelong learning and
employability skills. Data is rarely
utilized.

The school counselor does
not facilitate age-appropriate

care The school counselor
does not help students
understand the relationship
between educational
achievement and career
success and does not explain
how work can help students
achieve personal success and
satisfaction. The counselor
does not promote lifelong
learning and employability
skills. Data is not used.

analyzes data, utilizes research-based
interventions and develops programming to
assist students in acquiring the attitudes,
knowledge, and skills necessary for lifelong
learning and career readiness.

collaborates to analyze data, utilize
research-based interventions and
develop programming to assist
students in acquiring the attitudes,
knowledge, and skills necessary for
lifelong learning and career
readiness.

collaborates to analyze data, utilize
research-based interventions and
develop programming to assist
students in acquiring the attitudes,
knowledge, and skills necessary for
lifelong learning and career
readiness.

collaborates to analyze data, utilize
research-based interventions and
develop programming to assist
students in acquiring the attitudes,
knowledge, and skills necessary for
lifelong learning and career readiness.

3.2 | The school counselor supports students in The counselor consistently helps The counselor helps students apply The counselor rarely helps students The counselor does not help
the application of strategies to achieve students apply decision-making skills | decision-making skills to career apply decision-making skills to career | students apply
future success and satisfaction. to career awareness, career planning, awareness, career planning, course awareness, career planning, course decision-making skills to
course selection and career selection and career transitions. selection or career transitions. career awareness, career
transitions. Students are encouraged Students are encouraged to use Students are rarely encouraged to use planning, course selection or
to use multiple research and multiple research and informational research and informational resources career transitions. Students
informational resources to obtain resources to obtain career to obtain career information. are not encouraged to use
career information. information. research and informational
resources to obtain career
information.
3.3 | The school counselor collaboratively The school counselor consistently The school counselor often The school counselor rarely The school counselor does

not analyze data, utilize
research-based interventions
or develop programming to
assist students in acquiring
the attitudes, knowledge, and
skills necessary for lifelong
learning and career
readiness.




DOMAIN 4: LEADERSHIP LEVEL OF PERFORMANCE
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for student success, provide system support, and deliver a comprehensive school counseling program

School counselors adhere to ethical standards, grow professionally, advocate

professional goals and pursues
opportunities to grow
professionally.

evidenced in improved personal,
professional, and program development.
(S)he is an active member of one or more
professional organizations or networks.

and the school counselor often
pursues applicable opportunities to
acquire knowledge and enhance
skills and participates in the
professional community.

established. The school counselor
infrequently or indiscriminately
pursues opportunities to acquire new
knowledge and skills and rarely
participates in the professional
community.

Indicator Highty Effeetive (4) Effeetive-(3) ImprovementNeeessary (2) | Hneffeetive-(1)
4.1 | The school counselor establishes The counselor’s professional goals are Professional goals are developed, Professional goals are sometimes Professional goals are not

established. The school counselor
does not pursue opportunities to
acquire new knowledge and skills
and rarely participates in the
professional community.

organizes and delivers an effective
comprehensive school counseling
program (within the resources of
the school and corporation).

comprehensive in addressing the
academic, career, and personal/social
development of all students. The school
counselor demonstrates student outcome
data that are directly attributable to the
school counseling program.

consistently builds the academic,
career, and personal/social
development of most students in
the school, supporting at least
some of this with student outcome
data.

serves some students and lacks data
to support effectiveness. The school
counselor is not demonstrating
initiative to improve the school
counseling program.

4.2 | The school counselor takes a The school counselor provides consistent The school counselor provides The school counselor inconsistently The school counselor provides no
leadership role as an advocate and effective leadership in the school consistent and effective leadership provides leadership, but may not leadership—either formal or
within the counseling department, counseling program, the school, and the in the school counseling program follow through appropriately or may informal—in the counseling
the school setting, and the community in a way that directly benefits and the school. not demonstrate an effective department, the school setting, or
community. students, families, educational personnel, leadership style. the community.

and/or community stakeholders.

4.3 | The school counselor collaborates The school counselor demonstrates The school counselor demonstrates | The school counselor is inconsistent The school counselor is an
with teachers, parents, and the effective communication skills and effective communication skills and in communication and community ineffective communicator and is
community to advocate for the collaboration with teachers, families, and collaboration with teachers, engagement, OR is effective with disengaged with teachers, the
success of all students and increase | community stakeholders from a variety of | families, and community only a very small population to the parents and community
awareness of students’ needs. backgrounds. The school counselor stakeholders from a variety of detriment of others. stakeholders.

demonstrates a direct impact of these backgrounds.
collaborative activities on students.

4.4 | The school counselor adheres to The school counselor always The school counselor typically The school counselor typically holds | The school counselor has breached
ethical standards of the counseling demonstrates professional conduct and demonstrates professional conduct to the ethical code of the American confidentiality. The counselor
profession, respects student integrity; seeks appropriate intervention and integrity; seeks appropriate School Counselor Association but demonstrates disregard for laws,
confidentiality, and follows the services for student consultation, and/or intervention services for student may fall short of the highest ethical policies, and procedures in a manner
laws, policies, and procedures, (clinical) supervision; abides by ethical consultation, and/or (clinical) standards. The counselor’s that could have led to harm to
which govern school programs. and legal codes and seeks consultation supervision; abides by ethical and consistency in law, policy and students, families, or the educational

and supervision as needed. legal codes and seeks consultation procedure is questionable. mission of the school.
and supervision as needed.
4.5 | The school counselor plans, The school counseling program is The school counseling program The school counseling program The school counseling program is

ineffective and the school counselor
has demonstrated no attempts to
make improvement to the delivery
systems, increase the students
served, or evaluate areas of
particular strength or weakness.
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4.6

The school counselor provides
systems support by effectively
managing the school counseling
program, as well as supporting
other educational programs and
student services. Note: This may
include other school duties
assigned by the administration,
provided these assignments do not
interfere with the counseling
program and services to students.

The school counselor serves as a collegial
leader and positive role model to provide
management activities that support the
counseling program, advocate for all
students, and promote ethical standards
with students, school personnel, parents,
and community agencies.

The school counselor provides
management activities that support
the program’s guidance,
counseling, and advocacy
initiatives in a way that advocates
for all students; assists teachers
with the integration of guidance
activities into the curriculum; and
shares ethically appropriate
information about students with
school personnel, parents, and
community agencies.

The school counselor provides some,
but not adequate, program
management to the school
counseling program. The school
counselor is inconsistent in
supporting other educational or
student services programs.

The school counselor does not
support the school counseling
program with any program
management activities. The school
counselor is not involved—or is
minimally involved—in providing
support to other educational or
student services programming
through partnerships.
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DOMAIN 5: CORE PROFESSIONALISM RUBRIC

Competencies 4) A3) 2) (1)

5.1 Attendance | School Counselor will: School Counselor will: School Counselor will:

-Not incur absences in excess of -Rarely incur absences in excess | -Regularly incur absences in
the allotted paid time off of the allotted paid time off excess of the allotted paid time
established by the Contract with established by the Contract with | off established by the Contract
the exception of approved the exception of approved with the exception of approved
qualified leaves. qualified leaves. qualified leaves.

5.2 Punctuality | School Counselor will: School Counselor will: School Counselor will: School Counselor will:
-Regularly be on time and -Be on time and prepared for -Be occasionally late and -Be regularly late or unprepared
prepared for duty each day. duty each day. prepared for duty each day. for duty each day.

-Regularly be responsive to -Be responsive to -Be occasionally responsive to | -Be regularly unresponsive to
tasks/submissions. tasks/submissions. tasks/submissions. tasks/submissions.

53 Adherence School Counselor will: School Counselor will: School Counselor will: School Counselor will:

to Policies -Regularly demonstrates a -Demonstrates a pattern of -Demonstrate a pattern of -Demonstrate a pattern of
& pattern of following state, following state, corporation, and | occasionally disregarding state, | disregarding state, corporation,
Procedures | corporation, and school policies | school policies and procedures. | corporation, and school policies | and school policies and

and procedures. and procedures. procedures.

5.4 Teamwork School Counselor will: School Counselor will: School Counselor will: School Counselor will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Demonstrates a regular pattern
pattern of interacting with interacting with colleagues, pattern of not interacting with of regularly not interacting with
colleagues, team members, team members, building staff, colleagues, team members, colleagues, team members,
building staff, building building administrators, etc. in | building staff, building building staff, building
administrators, etc. in a a respectful manner. administrators, etc. in a administrators, etc. in a
respectful manner. respectful manner. respectful manner.

5.5 Coachable School Counselor will: School Counselor will: School Counselor will: School Counselor will:
-Regularly demonstrates a -Demonstrates a willingness to -Demonstrates an occasional -Regularly demonstrates a lack
willingness to positively receive | positively receive coaching willingness to positively receive | of willingness to positively
coaching (instructional/managerial) from | coaching receive coaching
(instructional/managerial) from | leadership. (instructional/managerial) from | (instructional/managerial) from
leadership. -Be present and actively leadership. leadership.

-Be present and actively participate as expected in a -Be present occasionally and -Be present seldomly and
participate as expected in all majority of the professional participates less than expected participates less than expected
professional development days | development days for the school | in professional development in professional development
for the school year. year. days for the school year. days for the school year.

5.6 Respect School Counselor will: School Counselor will: School Counselor will: School Counselor will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Regularly demonstrate a
pattern of interacting with interacting with students, pattern of interacting with pattern of failing to interact with
students, parents/guardians, and | parents/guardians, and students, parents/guardians, and | students, parents/guardians, and
community members in a community members in a community members in a community members in a
respectful manner respectful manner respectful manner respectful manner
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DOMAIN 1: PURPOSEFUL PLANNING

Librarians use Indiana and national standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, continuous assessments and a system for
tracking student progress as well as plans for accommodations and changes in response to a lack of student progress.

* NOTE: The Librarian prepares lessons for students but these are done within the context of other classes (BHS) or as a “special” (BES) and may only provide a short amount of time
each week.
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Investigation
and Love of
Literature and
Reading

additionally:

- Creates a pleasant, nurturing
environment for students and
staff and encourages their use.
- Encourages student and staff
input in improving both the
facility and the resources and
works to implement their
suggestions whenever feasible.

on a regular basis to promote
library resources.

- Actively shares information
with students seeking research
materials and lead them to
construct their own inquiry
process.

occasionally.

- Assist students in selection of
materials when asked.

Librarian may not:

- Seek every opportunity to bring
new resources to all students and
staff.

- Encourage the use of the library
by all students and staff.

FILE CODE: D126
Competencies HHeblssffeetive (4) Lffeetie(3) Fapreverntenieeessary (2) Faeffective(1)
1.3 | Establish, At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian rarely or never
1 Evaluate, and the criteria for Level 3 and - Develop, maintain, and - Instruct staff in library provides library staff with
Maintain additionally: evaluate staff training. operations. effective training in library
Library Policies | - Nurtures and rewards - Develop, maintain, and - Develop policies and operations. Policies and
& Procedures independence of library staff and | evaluate policies and procedures | procedures for effective procedures are unclear or
Including encourages their contributions to | in accordance with accepted operation of library. nonexistent. Lack of focus and
Library Staff the library. professional standards. Librarian may not: professionalism is evident to
Supervision - Actively participates in the - Seek to make the library an - Assess the effectiveness of staff | students and staff.
(Aide and larger library community and integral part of an effective operations and policy
Student Interns) | incorporates current trends and school environment. effectiveness.
models whenever applicable. - The impact of the library on the
school environment is only
minimally effective.
14 | Demonstrate At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian rarely or never
2 Knowledge of the criteria of Level 3 and - Demonstrate a thorough - Have some knowledge of demonstrates knowledge of
Literature and additionally: knowledge of literature and of literature, library trends, and new | current literature appropriate to
Current Trends | - Utilizes a thorough knowledge | current trends in practice and technologies. the age of students or current
in Library of literature and professional information technology. Librarian may not: trends in information technology
Practice and practices to maintain an efficient | - Share knowledge with students | - Strive to increase this and library practices
Information and effective facility. and staff on occasion. knowledge by every means
Technology - Takes every opportunity to possible.
promote the library and its - Share what knowledge they
resources within the BHS have with students and staff.
community and a wider
community where desirable.
1.5 | Establish a At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian rarely or never imparts
3 Culture for the criteria of level 3 and - Interact with students and staff | - Promote reading and literature | the concept that reading is a

valuable tool worth the time and
energy required or that the
Library is a safe, nurturing
environment for research and/or
the enjoyment of reading.




FILE CODE:

D126

Prepares &
submits reports
& manages
budget

At Level 4, a librarian fulfills
the criteria for Level 3 and
additionally:

-Strives to anticipate
student/teacher needs for
materials.

-suggests improvements to
budgets and procedures
-incorporates innovative
technology when appropriate.

Librarian will:

-Includes student/teacher
requests for materials (if
appropriate).

-efficiently manage budgets and
purchase orders.

-always follow established
procedures.

-submit reports and inventories
promptly.

Librarian will:

-sometimes include student &
teacher requests for materials (if
appropriate).

- usually manage budgets and
purchase orders.

Librarian may not:

-always follow established
procedures.

-submit reports and inventories
promptly.

Librarian ignores student/teacher
requests for materials (if
appropriate), poorly manages
budgets and purchase orders,
does not follow established
procedures, inventories and
reports are routinely late.
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DOMAIN 2: EFFECTIVE INSTRUCTION

Librarians facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environment that fosters a
climate of urgency and expectation around achievement, excellence and respect.
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Competencies HighlyEffeetive (4) Effeetive-(3) HmprovementNeeessary (2) reffeetive-(1)
2.1 Maximize Fastruetional Librarian is highly effective at Librarian is effective at maximizing Librarian needs improvement at Librarian is ineffective at

Time maximizing mstruettonat-time in the | imstruetronat-time in the library. maximizing mstruettonat-time in the | maximizing mstruetionat-time in the
library. library. library.
For Level 4, much of the Level 3 -Class starts on-time. -Class may consistently start a few -Librarian may frequently start class
evidence is observed during the year, | -Routines, transitions, and procedures | minutes late. late.
as well as some of the following: are well executed. Students know -Routines, transitions, and procedures | -There are few or no evident routines
-Routines, transitions, and procedures | what they are supposed to be doing are in place, but require significant or procedures in place. Students are
are well-executed. Students know and when with minimal prompting librarian direction or prompting to be | unclear about what they should be
what they are supposed to be doing from the librarian. followed. doing and require significant
and when without prompting from -Students are only ever not engaged -There is more than a brief period of | direction from the librarian at all
the librarian. in meaningful work for brief periods | time when students are left without times.
-Students are always engaged in of time (for example, during meaningful work to keep them -There are significant periods of time
meaningful work while waiting for attendance). engaged. in which students are not engaged in
the librarian (for example, during -Librarian delegates time between -Librarian may delegate lesson time meaningful work.
attendance). parts of the lesson appropriately so as | inappropriately between parts of the -Librarian wastes significant time
-Students share responsibility for best to lead students towards mastery | lesson. between parts of the lesson due to
operations and routines and work of objective. -Significant prompting from the classroom management.
well together to accomplish these -Almost all students are on-task and librarian is necessary for students to -Even with significant prompting,
tasks. follow instructions of librarian follow instructions and remain students frequently do not follow
-All students are on-task and follow without much prompting. on-task. directions and are off-task.
instructions of librarian without much | -Disruptive behaviors and off-task -Disruptive behaviors and off-task -Disruptive behaviors and off-task
prompting. conversations are rare; when they conversations sometimes occur; they | conversations are common and
-Disruptive behaviors and off-task occur, they are almost always may not be addressed in the most frequently cause the librarian to have
conversations are rare; when they addressed without major interruption | effective manner and librarian may to make adjustments to the lesson.
occur, they are always addressed to the lesson. have to stop the lesson frequently to
without major interruption to the address the problem.
lesson.

Notes:

3. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spent on valuable instruction rather than logistics and discipline.
4. It should be understood that a librarian can have disruptive students no matter how effective he/she may be. However, an effective librarian should be able to minimize disruptions amongst these
students and when they do occur, handle them without detriment to the learning of the other students.
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Competencies HightyEffeetive (4) Effeetive-(3) ImprovementNeeessary (2) Ineffeetive-(1)

2.82 | Create Glas-s-pee-mLibrary Librarian is highly effective at Librarian is effective at creating a Librarian needs improvement at Librarian is ineffective at creating a
Culture of Respect and creating a etassroom library culture ctassroom library culture of respect creating a etassroom library culture ctassroom library culture of respect
Collaboration of respect and collaboration. and collaboration. of respect and collaboration. and collaboration.

For Level 4, much of the Level 3 -Students are respectful of their -Students are generally respectful of | - Students are frequently
evidence is observed during the year, | librarian and peers. their librarian and peers, but may disrespectful of librarian or peers as
as well as some of the following: -Students are given opportunities to occasionally act out or need to be evidenced by discouraging remarks
collaborate and support each other in | reminded of etassteom library norms. | or disruptive behavior.
-Students are invested in the the learning process. -Students are given opportunities to -Students are not given many
academic success of their peers as -Librarian reinforces positive collaborate, but may not always be opportunities to collaborate OR
evidenced by unprompted character and behavior and uses supportive of each other or may need | during these times do not work well
collaboration and assistance. consequences appropriately to significant assistance from the together even with librarian
discourage negative behavior. librarian to work together. intervention.
-Librarian has a good rapport with -Librarian may praise positive -Librarian rarely or never praises
students, and shows genuine interest | behavior OR enforce consequences positive behavior.
in their thoughts and opinions. for negative behavior, but not both. -Librarian rarely or never addresses
-Librarian may focus on the behavior | negative behavior.
of a few students, while ignoring the
behavior (positive or negative) of
others.
Notes:
3. Ifthere are one or more instances of disrespect by the librarian toward students, the librarian should be scored a Level 1 for this standard.
4. Elementary school librarians more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the efassreem library . Whether or not these are

visibly posted, it should be evident within the culture of the etassroont library that students understand and abide by a set of established expectations and are aware of the rewards and consequences

of their actions.
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HightyEffeetive (4)

Effeetive(3)

ImprovementNeeessary (2)

Ineffeetive(1)

Librarian is highly effective at setting
high expectations for academic
success.

Librarian is effective at setting high
expectations for academic success.

Librarian needs improvement at
setting high expectations for
academic success.

Librarian is ineffective at setting high
expectations for academic success.

For Level 4, much of the Level 3
evidence is observed during the year,
as well as some of the following:

-Students participate in forming
academic goals for themselves and
analyzing their progress.

-Students demonstrate high academic
expectations for themselves.
-Student comments and actions
demonstrate that they are excited
about their work and understand why
it is important.

-Librarian sets high expectations for
students of all levels.

-Students are invested in their work
and value academic success as
evidenced by their effort and quality
of their work.

-The classroom is a safe place to take
on challenges and risk failure
(students do not feel shy about asking
questions or bad about answering
incorrectly).

-Librarian celebrates and praises
academic work.

-High quality work of all students is
displayed in the classroom.

-Librarian may set high expectations
for some, but not others.

-Students are generally invested in
their work, but may occasionally
spend time off-task or give up when
work is challenging.

-Some students may be afraid to take
on challenges and risk failure
(hesitant to ask for help when needed
or give up easily).

-Librarian may praise the academic
work of some, but not others.

-High quality work of a few, but not
all students, may be displayed in the
classroom.

- Librarian rarely or never sets high
expectations for students.

-Students may demonstrate
disinterest or lack of investment in
their work. For example, students
might be unfocused, off-task or
refuse to attempt assignments.
-Students are generally afraid to take
on challenges and risk failure due to
frequently discouraging comments
from the librarian or peers.
-Librarian rarely or never praises
academic work or good behavior.
-High quality work is rarely or never
displayed in the classroom.

Competencies
2.93 | Set High Expectations for
Academic Success
Notes:

2. There are several ways for a librarian to demonstrate high expectations — through encouraging comments, higher-level questioning, appropriately rigorous assignments, expectations written and
posted in the classroom, individual student work plans, etc.
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Competencies

HightyEffeetive (4)

Effeetive(3)

ImprovementNeeessary (2)

neffeetive-(1)

Collaborate with Teachers

Librarian is highly effective at

Librarian is effective at collaborating

Librarian needs improvement at

Librarian is ineffective at

2404 | in the Design of collaborating with teachers and with teacher and acquiring collaborating with teachers and collaborating with teachers and
Instructional Units and acquiring appropriate resources. appropriate resources. acquiring appropriate resources. acquiring appropriate resources.
Lessons; Provide F or Level.4, much of the.Level 3 - Librarian initiates collaboration - Librarian provides input on - Librarian rarf?ly or never
Resources to Support All evidence is observed during the year, | with teachers on lessons and available resources when approached f:ollabf)rates Wlth clqssroom .teachers
A f Stud as well as some of the following: resources. by a classroom teacher. in design of instructional units.

reas o y - Input is sought from teachers as to - Resources are acquired based only -No effort is made to become

- Needed resources are procured from | the subject and format of resources to | on librarian’s assessment of need familiar with the curriculum of
outside sources when budget does not | be added. without teacher input. different departments to better gauge
allow addition to the library. resources needed and areas where the
- Resources which may be of value library could support that curriculum.
are brought to teachers’ attention on a
regular basis.

2.++5 | Engage Students in the Students are highly engaged in Students are engaged in enjoying Only some students are engaged in Students are not engaged in enjoying

Enjoyment of Literature
and in Learning Multiple
Literacy Skills

enjoying literature and in learning
information skills because of
effective design of activities,
grouping strategies, and appropriate
materials.

literature and in learning information
skills because of effective design of
activities, grouping strategies, and
appropriate materials.

enjoying literature and in learning
information skills because of uneven
design of activities, grouping
strategies, or partially appropriate
materials.

literature and in learning information
skills because of poor design of
activities, poor grouping strategies,
or inappropriate materials.
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DOMAIN 3: SCHOOL LIBRARIAN LEADERSHIP

School librarians develop and sustain the intense energy and leadership within their school community to ensure the achievement of all students.

additionally:

support other library services
personnel at all school buildings.

services personnel.

Competencies HishlyEffeetive (4) Effeetive-(3) ImprevementiNeeessary (2) Ineffeetive(1)
3.1 | Seek At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian
Professional the criteria for Level 3 and -Actively pursue opportunities to | -Attend all mandatory -rarely or never attends
Skills and additionally may: improve knowledge and practice. | professional development professional development
Knowledge -Regularly share newly learned -Seek out ways to implement opportunities. opportunities.
knowledge and practices with new practices into instruction, -Participate in occasional - shows little or no interest in
others. where applicable. opportunities to work with and new ideas, programs, or classes
-Seek out opportunities to lead -Welcome constructive feedback | learn from others. to improve teaching and
professional development to improve practices. Librarian may not: learning.
sessions. -Seek out and participate in -Actively pursue optional - rarely or never participates in
-Go above and beyond in seeking | regular opportunities to work professional development opportunities to work with
out opportunities to collaborate. | with and learn from others. opportunities. others.
-Seek out ways to implement
new practices into instruction
-Accept constructive feedback
well.
3.2 | Advocate for At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian
Student Success | the criteria for Level 3 and -Display commitment to the -Display commitment to the -rarely or never displays
additionally may: education of all his/her students. | education of all his/her students. | commitment to the education of
-Display commitment to the -Attempt to remedy obstacles Librarian may not: his/her students.
education of all the students in around student achievement. -Advocate for students’ needs. -accepts failure as par for the
the school. -Advocate for student’s course and does not advocate for
-Make changes and take risks to | individualized needs. students’ needs.
ensure student success.
3.3 | Engage Families | At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian
in Student the criteria for Level 3 and -Proactively reach out to parents | -Respond to contact from -rarely or never reaches out to
Learning additionally: in a variety of ways to engage parents. parents and/or frequently does
-Strive to form relationships in them in student learning. -Engage in all forms of parent not respond to contacts from
which parents are given ample -Respond promptly to contact outreach required by the school. | parents.
opportunity to participate in from parents. Librarian may not:
student learning. -Engage in all forms of parent -Proactively reach out to parents
-Is available to address concerns | outreach required by the school. | to engage them in student
in a timely and positive manner, learning.
when necessary, outside of
required outreach events.
3.4 | Purchasing & At Level 4, a librarian fulfills Librarian will: Librarian will: Librarian
Coordination the criteria for Level 3 and -Actively pursue opportunities to | -Respond to other library -rarely or never reaches out to

other library services personnel
and/or frequently does not
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-Regularly directs, guides, and
supports other library services
personnel at all school buildings.
-Seeks out opportunities to
connect with and support other
library services personnel at all
school buildings.

-Seek out ways to provide
support to other library services
personnel at all school buildings.
-Facilitate and oversee all
purchasing procedures for school
libraries.

-Supports the inventorying

-Engage in all forms of employee
outreach directed by the school
administration.

Librarian may not:

-Proactively reach out to other
library services personnel to
engage them in professional

respond to contacts from other
library services personnel.
-rarely or never facilitates and
oversees all purchasing
procedures for school libraries.
-rarely or never supports the
inventorying process for school

process for school libraries.

support.
-Facilitate and oversee all

libraries.
-Supports the inventorying
process for school libraries.

purchasing procedures for school

libraries.

DOMAIN 4: CORE PROFESSIONALISM RUBRIC

Competencies 4) 3) ) (@9)
4.1 Attendance | Librarian will: Librarian will: Librarian will:
-Not incur absences in excess of -Rarely incur absences in excess | -Regularly incur absences in
the allotted paid time off of the allotted paid time off excess of the allotted paid time
established by the Contract with established by the Contract with | off established by the Contract
the exception of approved the exception of approved with the exception of approved
qualified leaves. qualified leaves. qualified leaves.
4.2 Punctuality | Librarian will: Librarian will: Librarian will: Librarian will:
-Regularly be on time and -Be on time and prepared for -Be occasionally late and -Be regularly late or unprepared
prepared for duty each day. duty each day. prepared for duty each day. for duty each day.
-Regularly be responsive to -Be responsive to -Be occasionally responsive to | -Be regularly unresponsive to
tasks/submissions. tasks/submissions. tasks/submissions. tasks/submissions.
4.3 Adherence Librarian will: Librarian will: Librarian will: Librarian will:
to Policies -Regularly demonstrates a -Demonstrates a pattern of -Demonstrate a pattern of -Demonstrate a pattern of
& pattern of following state, following state, corporation, and | occasionally disregarding state, | disregarding state, corporation,
Procedures | corporation, and school policies | school policies and procedures. | corporation, and school policies | and school policies and
and procedures. and procedures. procedures.
4.4 Teamwork Librarian will: Librarian will: Librarian will: Librarian will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Demonstrates a regular pattern
pattern of interacting with interacting with colleagues, pattern of not interacting with of regularly not interacting with
colleagues, team members, team members, building staff, colleagues, team members, colleagues, team members,
building staff, building building staff, building building staff, building
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administrators, etc. in a
respectful manner.

building administrators, etc. in
a respectful manner.

administrators, etc. in a
respectful manner.

administrators, etc. in a
respectful manner.

4.5 Coachable Librarian will: Librarian will: Librarian will: Librarian will:
-Regularly demonstrates a -Demonstrates a willingness to -Demonstrates an occasional -Regularly demonstrates a lack
willingness to positively receive | positively receive coaching willingness to positively receive | of willingness to positively
coaching (instructional/managerial) from | coaching receive coaching
(instructional/managerial) from | leadership. (instructional/managerial) from | (instructional/managerial) from
leadership. -Be present and actively leadership. leadership.
-Be present and actively participate as expected in a -Be present occasionally and -Be present seldomly and
participate as expected in all majority of the professional participates less than expected participates less than expected
professional development days | development days for the school | in professional development in professional development
for the school year. year. days for the school year. days for the school year.

4.6 Respect Librarian will: Librarian will: Librarian will: Librarian will:

-Regularly demonstrate a
pattern of interacting with
students, parents/guardians, and
community members in a
respectful manner

-Demonstrate a pattern of
interacting with students,
parents/guardians, and
community members in a
respectful manner

-Demonstrates an occasional
pattern of interacting with
students, parents/guardians, and
community members in a
respectful manner

-Regularly demonstrate a
pattern of failing to interact with
students, parents/guardians, and
community members in a
respectful manner
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*This rubric can be utilized for the SLP and the SLPA for domain 2. The SLPA does not do goal writing, conferencing, or evaluations.

Domain 1: Purposeful Planning

1.1 Utilize Assessment Data to Plan (Planning for initial or reevaluation of students)

Hiohiv-Effective 4

Effective 3

ImprovementNeeessary 2

Ineffeetive 1

The SLP collects and utilizes
school-wide assessment data with a test
battery and data collection system
unique to the individual student.

The SLP varies the test battery and data
collection methods to address the needs
of the referred student.

The SLP inconsistently varies the test
battery and collection data methods to
address the needs of the referred student.

The SLP uses the same test battery and the
same data collection methods for all types of
referred students.

Consistently and effectively using an
appropriate-communication and/or
language assessments that are specific to
the needs of the individual child.

Consistently uses appropriate
communication and/or language
assessments.

Inconsistently uses appropriate assessments
to complete a comprehensive assessment.

The SLP demonstrates knowledge of an
assessment battery, but uses that battery
without regard to individual needs or referral
question.

Is an integral part of the referral group
or team and assists with collecting data
with school wide bench
marking-curriculum, etc.

Participates in collecting data as needed
for student evaluations.

Does not participate consistently in the
referral group or team, and does not
participate in collecting data with school
wide bench marking-curriculum, etc.

Does not utilize referral group or team or have
an awareness of school-based information,
available data.
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1.2 Set Ambitious and Measurable Goals (Developing annual goals based on the assessments of the student)

Hichiv-Effeetive 4

Itfeetive 3

HnprovementNeeessary 2

Jneffeetive 1

At Level 4, an SLP teacher fulfills the
criteria for Level 3 and additionally:
-Plans ambitious, but achievable
annual goals that support classroom
curriculum and enhance classroom
performance

SLP develops annual students goals that
are:

-Measurable

-Aligned to Developmental/State
Standards

-Identified student needs based on
assessment data

SLP develops annual student goals that are:

-Measurable

But may not align to:
-Developmental/State Standards
-Identified student needs based on
assessment data

SLP rarely or never develops annual goals for
students OR goals are developed, but are
extremely general and not helpful for planning
purposes.
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1.3 Create Objective Driven Lesson Plans and Assessments

Hivhiv-Effective 4

Effective 3

ImprovementNeeessary 2

Ineffeetive 1

At level 4, an SLP fulfills the criteria
for Level 3 and additionally:

- Plans for a variety of differentiated
instructional strategies, anticipating
where these will be needed to
enhance instruction

- Incorporates a variety of informal
assessments/checks for
understanding as well as summative
assessments where necessary, and
uses all assessments to directly
inform instruction

Based on student goals, SLP plans daily
lessons by:

-Identifying lesson objectives that are
aligned to IEP annual goals

-Matching instructional strategies and
activities/assignments to the lesson
objectives

-Designing formative assessments that
measure progress toward mastery and
informed instruction

Based on student goals, SLP plans daily
lessons by:

-Identifying lesson objectives that are
aligned to IEP annual goals

-Matching instructional strategies and
activities/assignments to the lesson
objectives

SLP may not:

-Design assignments that are meaningful or
relevant

-Plan formative assessments to measure
progress toward mastery or inform
instruction

SLP rarely or never plans daily lesson plans
OR daily lessons lack meaningful objectives,
instructional strategies, or assignment.
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1.4 Track Student Data and Analyze Progress (Daily log/data collection/progress monitoring)

Hivhtv-Effective 4

Effective 3

TmprovementNeeessary 2

Trreffective 1

At level 4, a SLP fulfills the criteria
for Level 3 and additionally:
-Updates tracking system daily
-Uses data analysis of student
progress to drive lesson planning for
the following session

-Periodically checks for
generalization of speech and
language skills/goals

SLP uses an effective data tracking system
for:

-Recording student assessment/progress
data

-Analyzing student progress towards
mastery and planning future
lessons/objectives accordingly
-Maintaining a system of reporting progress
that is aligned to student learning goals

SLP uses an effective data tracking system
for:

-Recording student assessment/progress
data

SLP may not:

-Use data to analyze student progress
towards mastery or to plan future
lessons/units

Have system of reporting progress that
aligns to student learning goals

SLP rarely or never uses a data tracking system
to record student
assessment/progress data.




Domain 2: Effective Instruction
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2.1 Develop student understanding and mastery of lesson objectives (student understands what they are working on and why it is important)

HichivEffeetive 4

Eeetive 3

ImprovementNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

-Students can explain what they are
learning and why it is important,
beyond repeating the stated objective
-SLP effectively engages prior
knowledge of students in connecting
to lessons. Students demonstrate
through work or comments that they
understand this connection.

Lesson objective is specific, measurable,
and aligned to standards. It conveys what
students are learning and what they will be
able to do by the end of the lesson.

Objective is written in a student-friendly
manner and/or explained to students in
easy to understand terms.

Importance of the objective is explained so
that students understand why they are
learning what they are learning.

Lesson builds on students’ prior
knowledge of key concepts and skills and
makes this connection evident to students.

Lesson is well-organized to move student
towards mastery of the objective.

Lesson objective conveys what students are
learning and what they will be able to do by
the end of the lesson, but may not be
aligned to standards or measurable.

Objective is stated, but not in a student
friendly manner that leads to
understanding.

SLP attempts explanation of importance of
objective, but students fail to understand.

Lesson generally does not build on prior
knowledge of students or students fail to
make this connection.

Organization of the lesson may not always
be connected to mastery of the objective.

Lesson objective is missing more than one
component. It may not be clear about what
students are learning or will be able to do by
the end of the lesson.

There may not be a clear connection between
the objectives and lesson, or SLP may fail to
make this connection for students.

SLP may fail to discuss importance of objective
or there may not be a clear understanding
amongst students as to why the objective is
important.

There may be no effort to connect objective to
prior knowledge of students.

Lesson is disorganized and does not lead to
mastery of objective.
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2.2 Demonstrate and clearly communicate content knowledge to the student (SLP communicates knowledge of session content to students)

Hiohiv-Effeetive 4

Effeetive 3

ImprovententNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

- SLP fully explains concepts in as
direct and efficient a manner as
possible, while still achieving student
understanding

- SLP effectively connects content to
other content areas, students'
experiences and interests, or current
events in order to make content
relevant and build interest

- Explanations spark student
excitement and interest in the
content

- Students participate in each other's
learning of content through
collaboration during the lesson

- Students ask higher-order questions
and make connections independently,
demonstrating that they understand
the content at a higher level

SLP demonstrates content knowledge and
delivers content that is factually correct.

Content is clear, concise and
well-organized.

SLP restates and rephrases instruction in
multiple ways to increase understanding.

SLP emphasizes key points or main ideas
in content.

SLP uses developmentally appropriate
language and explanations.

SLP implements relevant instructional
strategies learned via professional
development.

SLP delivers content that is factually
correct. SLP may deliver content that is
factually incorrect.

Content occasionally lacks clarity and is not
as well-organized as it could be.

Explanations may be unclear or incoherent
and fail to build student understanding of
key concepts.

SLP may fail to restate or rephrase
instruction in multiple ways to increase
understanding.

SLP does not adequately emphasize main
ideas, and students are sometimes confused
about key takeaways.

Explanations sometimes lack
developmentally appropriate language.

SLP does not always implement new and
improved instructional strategies learned via
professional development.

SLP may deliver content that is factually
incorrect.

Explanations may be unclear or incoherent and
fail to build student understanding of key
concepts.

SLP continues with planned instruction, even
when it is obvious that students are not
understanding content.

SLP does not emphasize main ideas, and students
are often confused about content.

SLP fails to use developmentally appropriate
language.
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2.3 Engage students in academic content (students engaged during speech/lang. sessions)

Hiohlv-Effeetive 4

Effeetive 3

ImprovenrentNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

-SLP provides ways to engage with
content that significantly promotes
student mastery of the objective

- SLP provides differentiated ways of
engaging with content specific to
individual student needs.

- The lesson progresses at an
appropriate pace so that students are
never disengaged, and students who
finish early have something else
meaningful to do.

-SLP effectively integrates
technology as a tool to engage
students in academic content.

Students are actively engaged in content at
all times and not off-task.

SLP provides multiple ways, as
appropriate, of engaging with content, all
aligned to the lesson objective.

SLP sustains the attention of the class by
maintaining a dynamic presence.

Ways of engaging with content reflect
different learning modalities or
intelligences.

SLP adjusts lesson accordingly to
accommodate for student prerequisite
skills and knowledge so that all students
are engaged.

ELL and IEP students have the appropriate
accommodations to be engaged in content.

Students work hard and are deeply active
rather than passive/receptive. (See Notes
below for specific evidence of
engagement.)

Fewer than - of the students are engaged in
content and many are off-task.

SLP may provide multiple ways of
engaging students, but perhaps not aligned
to lesson objectives or mastery of content.

SLP may miss opportunities to provide
ways of differentiating content for student.

Some students may not have the
prerequisite skills necessary to fully engage
in content and SLP’s attempt to modify
instruction for these students is limited or
not always effective.

Students may appear to actively listen, but
when it comes time for participation are
disinterested in engaging.

Fewer than 2 of the students are engaged in
content and many are off-task.

SLP may only provide one way of engaging with
content OR SLP may provide multiple ways of
engaging students that are not aligned to the
lesson objective or mastery of content.

SLP does not differentiate instruction to target
different learning modalities.

Most students do not have the prerequisite skills
necessary to fully engage in content and SLP
makes no effort to adjust instruction for these
students.

Students are not provided with the necessary
accommodations (behavior, etc.) to engage in
content.




2.4 Check for Understanding
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Hiohlv-Effeetive 4

Effeetive 3

ImprovenrentNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

-SLP checks for understanding at
higher levels by asking pertinent,
scaffold questions that push thinking;
accepts only high quality student
responses (those that reveal
understanding or lack thereof)

-SLP uses open-ended questions to
surface common misunderstanding
and assess student mastery of
material at a range of both lower and
higher-order thinking.

-SLP notes student self-corrections.
-SLP checks for use of skills in the
classroom.

SLP checks for understanding at almost all
key moments (when checking is necessary
to inform instruction going forward) and
gets an accurate ‘pulse’ of the class’s
understanding.

SLP gains enough information during
checks for understanding to modify the
lesson and respond accordingly.

SLP uses a variety of methods to check for
understanding.

SLP uses wait time effectively both after
posing a question and before helping
students think through a response.

SLP doesn’t allow students to ‘opt-out’ of
checks for understanding and cycles back
to these students.

SLP systematically assesses every
student’s mastery of the objective(s) at the
end of each lesson through formal or
informal assessments (see note for
examples).

SLP sometimes checks for understanding of
content, but misses several key moments.

SLP mostly gets an accurate ‘pulse’ of the
class’s understanding, but may not gain
enough information to modify the lesson
accordingly.

SLP may not use a variety of methods to
check for understanding, when doing so
would be helpful.

SLP may not provide enough wait time after
posing a question for students to think and
respond before helping with an answer or
moving forward with content.

SLP sometimes allows students to ‘opt-out’
of checks for understanding without cycling
back to these students.

SLP may assess student mastery at the end
of the lesson through formal or informal
assessments, but may not use this
information to drive subsequent lesson
planning.

SLP rarely or never checks for understanding of
content, or misses nearly all key moments.

SLP rarely or never gets an accurate ‘pulse’ of
the class’s understanding from checks and
therefore cannot gain enough information to
modify the lesson.

SLP frequently moves on with content before
students have a chance to respond to questions
or frequently gives students the answer rather
than helping them think through the answer.

SLP frequently allows students to ‘opt-out’ of
checks for understanding and does not cycle
back to these students.

SLP rarely or never assesses for mastery at the
end of the lesson.




2.5 Modify Instruction as Needed
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Hiohlv-Effeetive 4

Effeetive 3

HmprevementNeeessary 2

+effeetive 1

For Level 4, all of the evidence
listed under Level 3 is present, as
well as some of the following:

-SLP anticipates student
misunderstandings and preemptively
addresses them.

-SLP is able to modify instruction to
respond to misunderstandings
without taking away from the flow
of the lesson or losing engagement.

SLP makes adjustments to instruction
based on checks for understanding that
leads to increased understanding for most
students.

SLP differentiates delivery of instruction
based on checks for understanding and
assessment data to meet diverse student
needs.

SLP responds to misunderstandings with
effective scaffolding techniques.

SLP doesn’t give up, but continues to try
to address misunderstanding with different
techniques if the first try is not successful.

SLP may attempt to make adjustments to
instruction based on checks for
understanding, but these attempts may be
misguided and may not increase
understanding for all students.

SLP may primarily respond to
misunderstandings by using SLP-driven
scaffolding techniques (for example,
re-explaining a concept), when student-driven
techniques could have been more effective.

SLP may persist in using a particular
technique for responding to a
misunderstanding, even when it is not
succeeding.

SLP only gives answers instead of having
student work through the problem.

SLP does not use a variety of
prompts/instructional tools.
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2.6 Develop Higher Level of Understanding through rigorous instruction and work (SLP models and talks through thinking process to increase student understanding)

Hiohlv-Effeetive 4

Effeetive 3

HmprovementNeeessary 2

Hreffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

-Lesson is accessible and challenging
to all students.

-Students are able to answer
higher-level questions with
meaningful responses.

- Students pose higher-level
questions to the SLP and to each
other.

- SLP highlights examples of recent
student work that meets high
expectations; insists and motivates
students to do it again if not great.

- SLP encourages students’ interest
in learning by providing students
with additional opportunities to apply
and build skills beyond expected
lesson elements (e.g. extra credit or
enrichment assignments).

Lesson is accessible and challenging to
almost all students.

SLP frequently developes higher-level
understanding through effective
questioning.

Lesson pushes almost all students forward
due to differentiation of instruction based
on each student’s level of understanding.

Students have opportunities to
meaningfully practice, apply, and
demonstrate that they are learning.

SLP shows patience and helps students to
work hard toward mastering the objective

and to persist even when faced with
difficult tasks.

Lesson is not always accessible or
challenging to students.

Some questions used may not be effective in
developing higher-level understanding (too
complex or confusing).

SLP may not always use questioning as an
effective tool to increase understanding.

While students may have some opportunity
to meaningfully practice and apply concepts,
instruction is more teacher directed than
appropriate.

SLP may encourage students to work hard,
but may not persist in efforts to have students
keep trying.

Lesson is not aligned with developmental level
of students (may be too challenging or too easy).

SLP may not use questioning as an effective tool
to increase understanding. Students only show a
surface understanding of concepts.

Lesson is almost always teacher directed.
Students have few opportunities to meaningfully
practice or apply concepts.

SLP gives up on students easily and does not
encourage them to persist through difficult tasks.




2.7 Maximize Instructional Time
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Hiohlv-Effeetive 4

Effeetive 3

HmprovementNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

- Routines, transitions, and
procedures are well-executed.
Students know what they are
supposed to be doing and when
without prompting from the SLP.

- Students are always engaged in
meaningful work while waiting for
the SLP (for example, during
attendance).

- Students share responsibility for
operations and routines and work
well together to accomplish these
tasks.

- All students are on-task and follow
instructions of SLP without much
prompting.

- Disruptive behaviors and off-task
conversations are rare; when they
occur, they are always addressed
without major interruption to the
lesson.

- Students are grouped appropriately
to maximize skills and available time

-Students arrive on time and are aware of
the consequences of arriving late.

-Class starts on time.

-Routines, transitions, and procedures are
well-executed. Students know what they
are supposed to be doing and when with
minimal prompting from the SLP.
-Students are only ever not engaged in
meaningful work for brief periods of time
(for example, during attendance).

-SLP delegates time between parts of the
lesson appropriately so as best to lead
students toward mastery of objective.
-Almost all students are on-task and
follow instructions of SLP without much
prompting.

-Disruptive behaviors and off-task
conversations are rare; when they occur,
they are almost always addressed without
major interruption to the lesson.
-Students are usually grouped
appropriately to maximize skills and
available time.

Some students consistently arrive late for
class without consequences.

Class may consistently start a few minutes
late.

Routines, transitions, and procedures are in
place, but require significant SLP direction or
prompting to be followed.

There is more than a brief period of time
when students are left without meaningful
work to keep them engaged.

SLP may delegate lesson time
inappropriately between parts of the lesson.

Significant prompting from the SLP is
necessary for students to follow instructions
and remain on-task.

Disruptive behaviors and off-task
conversations sometimes occur; they may not
be addressed in the most effective manner
and SLP may have to stop the lesson
frequently to address the problem.

Students are sometimes grouped
appropriately to maximize skills and
available time, but improvements are needed
in scheduling.

Students may frequently arrive late for class
without consequences.

SLP may frequently start class late.

There are few or no evident routines or
procedures in place. Students are unclear about
what they should be doing and require
significant direction from the SLP at all times.

There are significant periods of time in which
students are not engaged in meaningful work.

Even with significant prompting, students
frequently do not follow directions and are
off-task.

Classroom management is generally poor and
wastes instructional time.

Students are rarely grouped appropriately to
maximize skills and available time. Scheduling
is an area of concern.
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2.8 Create Classroom culture of respect and collaboration (as applied to ‘speech room’)

Hiohlv-Effeetive 4

Effeetive 3

HmprovementNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

- Students are invested in the
academic success of their peers as
evidenced by unprompted
collaboration and assistance.

- Students reinforce positive
character and behavior and
discourage negative behavior
amongst themselves.

Students are respectful of their teacher
and peers.

Students are given opportunities to
collaborate and support each other in the
learning process.

SLP reinforces positive character and
behavior and uses consequences
appropriately to discourage negative
behavior.

SLP has a good rapport with students, and
shows genuine interest in their thoughts
and opinions.

Students are generally respectful of their SLP

and peers, but may occasionally act out of
need to be reminded of classroom norms.

Students are given opportunities to
collaborate, but may not always be
supportive of each other or may need
significant assistance from the teacher to
work together.

SLP may praise positive behavior OR
enforce consequences for negative behavior,
but not both.

SLP may focus on the behavior of a few
students, while ignoring the behavior
(positive or negative) of others.

Students are frequently disrespectful of SLP or
peers as evidenced by discouraging remarks or
disruptive behavior.

Students are not given many opportunities to
collaborate OR during these times do not work
well together even with SLP intervention.

SLP rarely or never praises positive behavior.

SLP rarely or never addresses negative behavior.
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2.9 Set high expectations for academic success (student progress)

Hiohlv-Effeetive 4

Effeetive 3

HmprovementNeeessary 2

Ineffeetive 1

For Level 4, all of the evidence listed
under Level 3 is present, as well as
some of the following:

- Students analyze their own progress
toward goals.

- Students demonstrate high
academic expectations for
themselves.

- Students’ comments and actions
demonstrate that they are excited
about their work and understand
why it is important.

SLP sets high expectations for students of
all levels.

Students are invested in their work and
value academic success as evidenced by
their effort and quality of their work.

The classroom is a safe place to take on
challenges and risk failure (students do
not feel shy about asking questions or bad
about answering incorrectly).

SLP celebrates and displays high quality
academic work.

SLP may set high expectations for some, but
not others.

Students are generally invested in their work,
but may occasionally spend time off task or
given up when work is challenging.

Some students may be afraid to take on
challenges and risk failure (hesitant to ask for
help when needed or give up easily).

SLP may praise the academic work of some,
but not others.

High quality work of a few, but not all
students, may be displayed in the classroom.

SLP rarely or never sets high expectations for
students.

Students may demonstrate disinterest or lack of
investment in their work. For example, students
might be unfocused, off-task, or refuse to
attempt assignment.

Students are generally afraid to take on
challenges and risk failure due to frequently
discouraging comments from the SLP or peers.

SLP rarely or never praises academic work or
good behavior.

High quality work is rarely or never displayed in
the classroom.




Domain 3: Teacher Leadership
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3.1 Contribute to school culture (school and or department)

Hiohlv-Efeetive 4

Effeetive 3

HmproevementNeeessary 2

Ineffeetive 1

At Level 4, an SLP fulfills the
criteria for Level 3 and additionally
may:

- Seek out leadership roles including
opportunities within the school and
the cooperative.

- Go above and beyond in dedicating
time for students and peers outside of
class.

SLP will:

- Contribute occasional ideas and
expertise to further the school’s mission
and initiatives.

- Dedicate time efficiently, when needed,
to helping students and peers outside of
class.

- Upholds all policies and procedures of
the assigned school and cooperative.

SLP will:

- Contribute occasional ideas and expertise
to further the school’s mission and
initiatives.

SLP may not:
- Frequently dedicate time to help students
and peers efficiently outside of class.

In general, follows policies and procedures,
but may not follow-through.

SLP rarely or never contributes ideas aimed at
improving school efforts. SLP dedicates little or no
time outside of class toward helping students and
peers.

SLP does not follow policies and procedures.
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3.32 Seek Professional skills and knowledge (Professional Development)

Hiohlv-Effeetive 4

Effeetive 3

ImprovenrentNeeessary 2

Teffeetive 1

At Level 4, an SLP fulfills the
criteria for Level 3 and additionally
may:

- Regularly share newly learned
knowledge and practices with others.
- Seek out opportunities to lead
professional development sessions to
foster others’ awareness of
communication disorders (peers,
parents, students, paraprofessionals).
- Mentors others in caseload
management.

- Supervises SLPA’s and provides
ongoing and regular feedback to the
SLPA.

SLP will:

- Actively pursue opportunities to improve
knowledge and practice.

- Seek out ways to implement new
practices into instruction, where
applicable.

- Welcome constructive feedback to
improve practices.

- Provides developmental guidelines of
communication to general education
teachers and to parents when appropriate.
- Shares information about the referral
process when appropriate and maintains
timelines for such screenings and referrals.
- Supervises SLPA and does one annual
evaluation and occasional feedback.

SLP will:
- Attend all mandatory professional
development opportunities.

SLP may not:

- Seek out ways to implement new
practices into instruction.

-Accept constructive feedback well.

- Actively pursue optional professional
development opportunities.

- Supervises SLPA but fails to provide
feedback that will impact the SLPA in their
duties.

SLP rarely or never attends professional
development opportunities. SLP shows little or no
interest in new ideas, programs, or classes to
improve teaching and learning.

Supervises SLPA but fails to provide feedback that
will impact the SLPA in their duties.




3.43 Advocate for Student Success
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Hiohlv-Effeetive 4

Effeetive 3

ImprovenrentNeeessary 2

Teffeetive 1

At Level 4, an SLP fulfills the
criteria for Level 3 and additionally
may:

- Display commitment to the
education of all the students in the
school.

- Make changes and take risks to
ensure student success.

- Participate and may lead IEP case
conferences, keeping the conference
on track, defusing situations as
needed, and efficiently allowing all
to participate in the conference.

- Develop IEPS that are based on
student needs and are completed
using appropriate procedures
including: timely, measurable goals,
appropriate accommodations, and
will stand up during due process
scrutiny.

SLP will:

- Display commitment to the education of
all his/her students.

- Advocate for students’ individualized
needs through the IEP process: Brings all
records and documents to the conference,
participates in the IEP conference, assists
with IEP completion, and makes
appropriate recommendations for
continuing in or dismissal from special
education.

- Develop IEPs that are accurate with

accommodations and goals and good notes.

SLP will:
- Display commitment to the education of
all his/her students.

SLP may not:

- Advocate for students’ needs but may not
follow through on all parts of the IEP
process.

- IEP development is not up to standards of
the cooperative.

SLP rarely or never displays commitment to the
education of his/her students. SLP accepts failure
as par for the course and does not advocate for
students’ needs.

SLP may not dismiss students from special
education in a timely fashion.

IEP development is not up to standards of the
cooperative.
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3.54 Engage Families in Student Learning

Hiohlv-Effeetive 4

Effeetive 3

ImprovenrentNeeessary 2

hreffeetive 1

At Level 4, an SLP fulfills the
criteria for Level 3 and additionally
may:

- Strive to form relationship in
which parents are given ample
opportunity to participate in student
learning.

- Is available to address concerns in
a timely and positive manner, when
necessary, outside of required
outreach events.

SLP will:

- Respond promptly to contact form
parents.

- Engage in all forms of parent outreach
required by the school, specifically inviting
parent participation in the annual IEP case
conference.

- Proactively reach out to parents in a
variety of ways to engage them in student
learning.

SLP will:

- Respond to contact from parents.

- Engage in all forms of parent outreach
required by the school.

SLP may not:

- Proactively reach out to parents in a
variety of ways to engage them in student
learning.

SLP rarely or never reaches out to parents and/or
frequently does not respond to contacts from
parents.
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Domain 4: Professionalism

Competencies 4) 3) (2) 1)
4.1 Attendance | SLP will: SLP will: SLP will:
-Not incur absences in excess of -Rarely incur absences in excess | -Regularly incur absences in
the allotted paid time off of the allotted paid time off excess of the allotted paid time
established by the Contract with established by the Contract with | off established by the Contract
the exception of approved the exception of approved with the exception of approved
qualified leaves. qualified leaves. qualified leaves.
4.2 Punctuality | SLP will: SLP will: SLP will: SLP will:
-Regularly be on time and -Be on time and prepared for -Be occasionally late and -Be regularly late or unprepared
prepared for duty each day. duty each day. prepared for duty each day. for duty each day.
-Regularly be responsive to -Be responsive to -Be occasionally responsive to | -Be regularly unresponsive to
tasks/submissions. tasks/submissions. tasks/submissions. tasks/submissions.
4.3 Adherence | SLP will: SLP will: SLP will: SLP will:
to Policies -Regularly demonstrates a -Demonstrates a pattern of -Demonstrate a pattern of -Demonstrate a pattern of
& pattern of following state, following state, corporation, and | occasionally disregarding state, | disregarding state, corporation,
Procedures | corporation, and school policies | school policies and procedures. | corporation, and school policies | and school policies and
and procedures. and procedures. procedures.
4.4 Teamwork SLP will: SLP will: SLP will: SLP will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Demonstrates a regular pattern
pattern of interacting with interacting with colleagues, pattern of not interacting with of regularly not interacting with
colleagues, team members, team members, building staff, colleagues, team members, colleagues, team members,
building staff, building building administrators, etc. in | building staff, building building staff, building
administrators, etc. in a a respectful manner. administrators, etc. in a administrators, etc. in a
respectful manner. respectful manner. respectful manner.
4.5 Coachable SLP will: SLP will: SLP will: SLP will:
-Regularly demonstrates a -Demonstrates a willingness to -Demonstrates an occasional -Regularly demonstrates a lack
willingness to positively receive | positively receive coaching willingness to positively receive | of willingness to positively
coaching (instructional/managerial) from | coaching receive coaching
(instructional/managerial) from | leadership. (instructional/managerial) from | (instructional/managerial) from
leadership. -Be present and actively leadership. leadership.
-Be present and actively participate as expected in a -Be present occasionally and -Be present seldomly and
participate as expected in all majority of the professional participates less than expected participates less than expected
professional development days | development days for the school | in professional development in professional development
for the school year. year. days for the school year. days for the school year.
4.6 Respect SLP will: SLP will: SLP will: SLP will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Regularly demonstrate a
pattern of interacting with interacting with students, pattern of interacting with pattern of failing to interact with
students, parents/guardians, and | parents/guardians, and students, parents/guardians, and | students, parents/guardians, and
community members in a community members in a community members in a community members in a
respectful manner respectful manner respectful manner respectful manner
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Domain 1.1 Purposeful Planning - Utilize Assessment Data to Plan

4

3

2

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally:

e Incorporates differentiated
strategies in planning to reach
every student at his/her level of
understanding

Teacher uses prior assessment data to
formulate:

e Achievement goals that are
measurable, aligned to content
standards, and includes
benchmarking

Teacher uses prior assessment data to
formulate:

e Achievement information but does not

use data to create goals and
instructional context

Teacher rarely or never uses prior assessment
data when planning

Domain 1.2 Purposeful Planning - Create Objective-Driven Lesson Plans and Assessments

4

3

2

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally:

e Identifies student needs related to
academic and SEL goals,
anticipates road blocks and
potential issues

e Matches differentiated
interventions, assigns resources
and follows up as needed to check
student progress

Based on unit plan, teacher plans daily

Identifies students who have needs
specific to academic goals

Matches interventions to student needs
and assigns needed resources

Creates student plans with detail

Based on unit plan, teacher creates daily
plans

Identifies students who have needs
Matches interventions to student needs
Teacher may not:

® C(Create student plan with detail
e Plan formative assessments to

measure progress towards mastery

or inform instruction

Teacher rarely or never has a daily plan, but
throws together at the last minute, thus lacking
meaningful objectives for the day
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Effective Instruction - Develop Student Understanding and Mastery of Lesson Objectives

4

3

2

For Level 4, much of the Level 3
well as some of the following:

learning and why it is important,
beyond repeating the stated
objective

knowledge of students in
connecting to the lesson.

e Students demonstrate through
work or comments that they
understand this connection

evidence is observed during the year, as

e Students can explain what they are

e Teacher effectively engages prior

Lesson objective is specific,

measurable, and aligned to standards. It

conveys what students are learning and
what they will be able to do by the end
of the lesson

Objective is written in a
student-friendly manner and/or
explained to students in
easy-to-understand terms

Importance of the objective is
explained so that students understand
why they are learning what they are
learning

Lesson builds on students' prior
knowledge of key concepts and skills
and makes this connection evident to
students

Lesson is well-organized to move
students towards mastery of the
objective

Lesson objective conveys what students are
learning and what they will be able to do by
the end of the lesson, but may not be
aligned to standards or measurable

Objective is stated, but not in a
student-friendly manner that leads to
understanding

Teacher attempts explanation of importance
of objective, but students fail to understand

Lesson generally does not build on prior
knowledge of students or students fail to
make this connection

Organization of the lesson may not always
be connected to mastery of the objective

Lesson objective is missing more than one
component. It may not be clear about what
students are learning or will be able to do by
the end of the lesson

There may not be a clear connection between
the objective and lesson, or teacher may fail to
make this connection for students

Teacher may fail to discuss importance of
objective or there may not be a clear
understanding amongst students as to why the
objective is important

There may be no effort to connect objective to
prior knowledge of students

Lesson is disorganized and does not lead to
mastery of objective

Domain 2.2

Effective Instruction - Demonstrate and Clearly Communicate Content Knowledge to Students




FILE CODE: D126

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher fully explains concepts in
as direct and efficient a manner as
possible, while still achieving
student understanding

e Teacher effectively connects
content to other content areas,
students' experiences and interests
or current events in order to make
content relevant and build interest

e Explanations spark student
excitement and interest in the
content

e Students participate in each other's
learning of content through
collaboration during the lesson

e  Students ask higher-order
questions and make connections
independently, demonstrating that
they understand the content at a
higher level

Teacher demonstrates content
knowledge and delivers content that is
factually correct

Content is clear, concise and
well-organized

Teacher restates and rephrases
instruction in multiple ways to increase
understanding

Teacher emphasizes key points or main
ideas in content

Teacher uses developmentally
appropriate language and explanations

Teacher implements relevant
instructional strategies learned via
professional development

Teacher delivers content that is factually
correct

Content occasionally lacks clarity and is not
as well-organized as it could be

Teacher may fail to restate or rephrase
instruction in multiple ways to increase
understanding

Teacher does not adequately emphasize
main ideas, and students are sometimes
confused about key takeaways

Explanations sometimes lack
developmentally appropriate language

Teacher does not always implement new
and improved instructional strategies
learned via professional development

Teacher may deliver content that is factually
incorrect

Explanations may be unclear or incoherent and
fail to build student understanding of key
concepts

Teacher continues with planned instruction,
even when it is obvious that students are not
understanding content

Teacher does not emphasize main ideas, and
students are often confused about content

Teacher fails to use developmentally
appropriate language

Teacher does not implement new and improved
instructional strategies learned via professional
development

Domain 2.3 Effective Instruction - Engage Students in Academic Contents

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher provides ways to engage
with content that significantly
promotes student mastery of the
objective

e Teacher provides differentiated
ways of engaging with content
specific to individual student needs

3/4 or more of students are actively
engaged in content at all times and not
off-task

Teacher provides multiple ways, as
appropriate, of engaging with content,
all aligned to the lesson objective

Fewer than 3/4 of students are engaged in
content and many are off-task

Teacher may provide multiple ways of
engaging students, but perhaps not aligned
to lesson objective or mastery of content

Teacher may miss opportunities to provide
ways of differentiating content for student
engagement

Few than 1/2 of students are engaged in content
and many are off-task

Teacher may only provide one way of engaging
with content OR teacher may provide multiple
ways of engaging students that are not aligned
to the lesson objective or mastery of content

Teacher does not differentiate instruction to
target different learning modalities
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e The lesson progresses at an
appropriate pace so that students
are never disengaged, and students
who finish early have something
else meaningful to do

e Teacher effectively integrates
technology as a tool to engage
students in academic success

Ways of engaging with content reflect
different learning modalities or
intelligences

Teacher adjusts lesson accordingly to
accommodate for student prerequisite
skills and knowledge so that all
students are engaged

ELL and IEP students have the
appropriate accommodations to be
engaged in content

Students work hard and are deeply
active rather than passive/receptive
(See Notes below for specific evidence
of engagement)

Some students may not have the
prerequisite skills necessary to fully engage
in content and teacher's attempt to modify
instruction for these students is limited or
not always effective

ELL and IEP students are sometimes given
appropriate accommodations to be engaged
in content

Students may appear to actively listen, but
when it comes time for participation,
students are disinterested in engaging.

Most students do not have the prerequisite
skills necessary to fully engage in content and
teacher makes no effort to adjust instruction for
these students

ELL and IEP students are not provided with the
necessary accommodations to engage in
content

Students do not actively listen and are overly
disinterested in engaging

Domain 2.4 Effective Instruction - Check for Understanding

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher checks for understanding
at higher levels by asking
pertinent, scaffolding questions
that push thinking; accepts only
high quality student responses
(those that r

e Teacher uses open-ended questions
to surface common
misunderstandings and assess
student mastery of material at a
range of both lower and
higher-order thinking

Teacher checks for understanding at
almost all key moments (when
checking is necessary to inform
instruction going forward)

Teacher uses a variety of methods to
check for understanding that are
successful in capturing an accurate
“pulse” of the class's understanding

Teachers uses wait time effectively both
after posing a question and before
helping students think through a
response

Teacher doesn't allow students to
“opt-out” of checks for understanding
and cycles back to these students
Teacher systematically assesses every
student's mastery of the objective(s) at

Teacher sometimes checks for
understanding of content, but misses several
key moments

Teacher may use more than one type of
check for understanding, but is often
unsuccessful in capturing an accurate
“pulse” of the class's understanding

Teacher may not provide enough wait time
after posing a question for students to think
and respond before helping with an answer
or moving forward with content

Teacher sometimes allows students to
“optout” of checks for understanding
without cycling back to these students
Teacher may occasionally assess student
mastery at the end of the lesson through
formal or informal assessments

Teacher rarely or never checks for
understanding of content, or misses nearly all
key moments

Teacher does not check for understanding, or
uses only one ineffective method repetitively to
do so, thus rarely capturing an accurate “pulse”
of the class's understanding

Teacher frequently moves on with content
before students have a chance to respond to
questions or frequently gives students the
answer rather than helping them think through
the issue

Teacher frequently allows students to “optout”
of checks for understanding and does not cycle
back to these students

Teacher rarely or never assesses for mastery at
the end of the lesson
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the end of each lesson through formal
or informal assessments (see note for
examples)

Domain 2.5 Effective Instruction - Modify Instruction as Needed

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher anticipates student
misunderstandings and
preemptively addresses them

e Teacher is able to modify
instruction to respond to
misunderstandings without taking
away from the flow of the lesson
or losing engagement

Teacher makes adjustments to
instruction based on checks for
understanding that lead to increased
understanding for most students

Teacher responds to misunderstandings
with effective scaffolding techniques

Teacher doesn't give up, but continues
to try to address misunderstanding with
different techniques if the first try is not
successful

Teacher may attempt to make adjustments
to instruction based on checks for
understanding, but these attempts may be
misguided and may not increase
understanding for all students

Teacher may primarily respond to
misunderstandings by using teacher-driven
scaffolding techniques (for example,
reexplaining a concept), when
student-driven techniques could have been
more effective

Teacher may persist in using a particular
technique for responding to a
misunderstanding, even when it is not
succeeding

Teacher rarely or never attempts to adjust
instruction based on checks for understanding,
and any attempts at doing so frequently fail to
increase understanding for students

Teacher only responds to misunderstandings by
using teacher-driven scaffolding techniques

Teacher repeatedly uses the same technique to
respond to misunderstandings, even when it is
not succeeding

Domain 2.6 Effective Instruction - Develop Higher Level of Understanding through Rigorous Instruction and Work

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:
e Lesson is accessible and
challenging to all students
e Students are able to answer
higher-level questions with
meaningful responses

Lesson is accessible and challenging to
almost all students

Teacher frequently develops
higher-level understanding through
effective questioning

Lesson is not always accessible or
challenging for students

Some questions used may not be effective in
developing higher-level understanding (too
complex or confusing)

Lesson pushes some students forward, but
misses other students due to lack of

Lesson is not aligned with developmental level
of students (may be too challenging or too

easy)

Teacher may not use questioning as an effective
tool to increase understanding. Students only
show a surface understanding of concepts
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e Students pose higher-level
questions to the teacher and to
each other

e Teacher highlights examples of
recent student work that meets
high expectations; insists and
motivates students to do it again if
not great

e Teacher encourages students'
interest in learning by providing
students with additional
opportunities to apply and build
skills beyond expected lesson
elements (e.g. extra credit or
enrichment assignments)

Teacher frequently develops
higher-level understanding through
effective questioning

Lesson pushes almost all students
forward due to differentiation of
instruction based on each student's level
of understanding

Students have opportunities to
meaningfully practice, apply, and
demonstrate that they are learning

Teacher shows patience and helps
students to work hard toward mastering
the objective and to persist even when
faced with difficult tasks

differentiation based on students' level of
understanding

While students may have some opportunity
to meaningfully practice and apply
concepts, instruction is more teacher
directed than appropriate

Teacher may encourage students to work
hard, but may not persist in efforts to have
students keep trying

Lesson rarely pushes any students forward.
Teacher does not differentiate instruction based
on students' level of understanding

Lesson is almost always teacher directed.
Students have few opportunities to
meaningfully practice or apply concepts

Teacher gives up on students easily and does
not encourage them to persist through difficult
tasks

Domain 2.7 Effective Instruction - Maximize Instructional Time

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Routines, transitions, and
procedures are well executed.
Students know what they are
supposed to be doing and when

e without prompting from the
teacher

e Students are always engaged in
meaningful work while waiting for
the teacher (for example, during
attendance)

e Students share responsibility for
operations and routines and work
well together to accomplish these
tasks

e All students are on task and follow
instructions of teacher without
much prompting

Students arrive on time and are aware
of the consequences of arriving late
(unexcused)

Class starts on time

Routines, transitions, and procedures
are well executed. Students know what
they are supposed to be doing and when
with minimal prompting from the
teacher

Students are only ever not engaged in
meaningful work for brief periods of
time (for example, during attendance)

Teacher delegates time between parts of
the lesson appropriately so as best to
lead students towards mastery of
objective

Some students consistently arrive late
(unexcused) for class without consequences

Class may consistently start a few minutes
late

Routines, transitions, and procedures are in
place, but require significant teacher
direction or prompting to be followed

There is more than a brief period of time
when students are left without meaningful
work to keep them engaged

Teacher may delegate lesson time
inappropriately between parts of the lesson
Significant prompting from the teacher is
necessary for students to follow instructions
and remain on task

Students may frequently arrive late (unexcused)
for class without consequences

Teacher may frequently start class late

There are few or no evident routines or
procedures in place. Students are unclear about
what they should be doing and require
significant direction from the teacher at all
times

There are significant periods of time in which
students are not engaged in meaningful work

Teacher wastes significant time between parts
of the lesson due to classroom management

Even with significant prompting, students
frequently do not follow directions and are
off-task
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e Disruptive behaviors and off-task
conversations are rare; when they
occur, they are always addressed
without major interruption to the
lesson

Almost all students are on task and
follow instructions of teacher without
much prompting

Disruptive behaviors and off task
conversations are rare; when they
occur, they are almost always addressed
without major interruption to the lesson

Disruptive behaviors and off task
conversations sometimes occur; they may
not be addressed in the most effective
manner and teacher may have to stop the
lesson frequently to address the problem

Disruptive behaviors and off-task conversations
are common and frequently cause the teacher to
have to make adjustments to the lesson

Domain 2.8 Effective Instruction - Create Classroom Culture of Respect and Collaboration

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Students are invested in the
academic success of their peers as
evidenced by unprompted
collaboration and assistance

Students are respectful of their teacher
and peers

Students are given opportunities to
collaborate and support each other in
the learning process

Teacher reinforces positive character
and behavior and uses consequences
appropriately to discourage negative
behavior

Teacher has a good rapport with
students, and shows genuine interest in
their thoughts and opinions

Students are generally respectful of their
teacher and peers, but may occasionally act
out or need to be reminded of classroom
norms

Students are given opportunities to
collaborate, but may not always be
supportive of each other or may need
significant assistance from the teacher to
work together

Teacher may praise positive behavior OR
enforce consequences for negative behavior,
but not both

Teacher may focus on the behavior of a few
students, while ignoring the behavior
(positive or negative) of others

Students are frequently disrespectful of teacher
or peers, as evidenced by discouraging remarks
or disruptive behavior

Students are not given many opportunities to
collaborate, OR during these times do not work
well together, even with teacher intervention

Teacher rarely or never praises positive
behavior

Teacher rarely or never addresses negative
behavior

Domain 2.9 Effective Instruction - Set High Expectations for Academic Success

4

3

2

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

Teacher sets high expectations for
students of all levels

Teacher may set high expectations for some,
but not others

Teacher rarely or never sets high expectations
for students
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e Students participate in forming
academic goals for themselves and
analyzing their progress

e Students demonstrate high
academic expectations for
themselves

e Student comments and actions
demonstrate that they are excited
about their work and understand
why it is important

Students are invested in their work and
value academic success as evidenced
by their effort and quality of their work

The classroom is a safe place to take on
challenges and risk failure (students do
not feel shy about asking questions or
bad about answering incorrectly)

Teacher celebrates and praises
academic work

High quality work of all students is
displayed in the classroom

Students are generally invested in their
work, but may occasionally spend time off
task or give up when work is challenging

Some students may be afraid to take on
challenges and risk failure (hesitant to ask
for help when needed or give up easily)

Teacher may praise the academic work of
some, but not others

High quality work of a few, but not all
students, may be displayed in the classroom

Students may demonstrate disinterest or lack of
investment in their work. For example, students
might be unfocused, offtask or refuse to attempt
assignments

Students are generally afraid to take on
challenges and risk failure due to frequently
discouraging comments from the teacher or
peers

Teacher rarely or never praises academic work
or good behavior

High quality work is rarely or never displayed
in the classroom

Domain 3.1 Teacher Leadership - Seek Professional Skills and Knowledge

opportunities to work

practices into instruction
e Accept constructive feedback well

4 3 2 1
At Level 4, a teacher fulfills the criteria | Teacher will: Teacher will: Teacher rarely or never attends professional
for Level 3 and additionally may: e Actively pursue opportunities to e Attend all mandatory professional development opportunities. Teacher shows little
e Regularly share newly learned improve knowledge and practice development opportunities or no interest in new ideas, programs, or classes
knowledge and practices with e Seek out ways to implement new e Participate in occasional opportunities | to improve teaching and learning. Teacher
others practices into instruction, where to work with and learn from others rarely or never participates in opportunities
e Seek out opportunities to lead applicable Teacher may not:
professional development sessions o  Welcome constructive feedback to | e  Actively pursue optional professional
o Go above and beyond in seeking improve practices development opportunities
out opportunities to collaborate e Seek out and participate in regular | e  Seek out ways to implement new

Domain 3.2 Teacher Leadership - Advocate for Student Success

4

3

2

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally may:

Teacher will:

Display commitment to the
education of all his/her students

Teacher will:
e Display commitment to the education
of all his/her students

Teacher rarely or never displays commitment to
the education of his/her students. Teacher
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Display commitment to the
education of all the students in the
school

Make changes and take risks to
ensure student success

Attempt to remedy obstacles
around student achievement
Advocate for student's
individualized needs

Teacher may not:
o Advocate for students' needs

accepts failure as par for the course and does
not advocate for students' needs

Domain 3.3 Teacher Leadership - Engage Families in Student Learning

a timely and positive manner,
when necessary, outside of
required outreach events

outreach required by the school

4 3 2 1
At Level 4, a teacher fulfills the criteria | Teacher will: Teacher will: Teacher rarely or never reaches out to parents
for Level 3 and additionally may: ® Proactively reach out to parentsin [ ® Respond to contact from parents and/or frequently does not respond to contacts
e  Strive to form relationships in a variety of ways to engage them e Engage in all forms of parent outreach | from parents
which parents are given ample in student learning required by the school
opportunity to participate in e Respond promptly to contact from | Teacher may not:
student learning parents e Proactively reach out to parents to
e s available to address concerns in e Engage in all forms of parent engage them in student learning

Domain 4: Professionalism

Competencies 4) A3) (2) (@)
4.1 Attendance | SSS will: SSS will: SSS will:
-Not incur absences in excess of -Rarely incur absences in excess | -Regularly incur absences in
the allotted paid time off of the allotted paid time off excess of the allotted paid time
established by the Contract with established by the Contract with | off established by the Contract
the exception of approved the exception of approved with the exception of approved
qualified leaves. qualified leaves. qualified leaves.
4.2 Punctuality | SSS will: SSS will: SSS will: SSS will:
-Regularly be on time and -Be on time and prepared for -Be occasionally late and -Be regularly late or unprepared
prepared for duty each day. duty each day. prepared for duty each day. for duty each day.
-Regularly be responsive to -Be responsive to -Be occasionally responsive to | -Be regularly unresponsive to
tasks/submissions. tasks/submissions. tasks/submissions. tasks/submissions.
4.3 Adherence SSS will: SSS will: SSS will: SSS will:
to Policies -Regularly demonstrates a -Demonstrates a pattern of -Demonstrate a pattern of -Demonstrate a pattern of
& pattern of following state, following state, corporation, and | occasionally disregarding state, | disregarding state, corporation,
Procedures school policies and procedures.
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corporation, and school policies

corporation, and school policies

and school policies and

and procedures. and procedures. procedures.

4.4 Teamwork | SSS will: SSS will: SSS will: SSS will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Demonstrates a regular pattern
pattern of interacting with interacting with colleagues, pattern of not interacting with of regularly not interacting with
colleagues, team members, team members, building staff, colleagues, team members, colleagues, team members,
building staff, building building administrators, etc. in | building staff, building building staff, building
administrators, etc. in a a respectful manner. administrators, etc. ina administrators, etc. in a
respectful manner. respectful manner. respectful manner.

4.5 Coachable SSS will: SSS will: SSS will: SSS will:
-Regularly demonstrates a -Demonstrates a willingness to -Demonstrates an occasional -Regularly demonstrates a lack
willingness to positively receive | positively receive coaching willingness to positively receive | of willingness to positively
coaching (instructional/managerial) from | coaching receive coaching
(instructional/managerial) from | leadership. (instructional/managerial) from | (instructional/managerial) from
leadership. -Be present and actively leadership. leadership.
-Be present and actively participate as expected in a -Be present occasionally and -Be present seldomly and
participate as expected in all majority of the professional participates less than expected participates less than expected
professional development days | development days for the school | in professional development in professional development
for the school year. year. days for the school year. days for the school year.

4.6 Respect SSS will: SSS will: SSS will: SSS will:

-Regularly demonstrate a
pattern of interacting with
students, parents/guardians, and
community members in a
respectful manner

-Demonstrate a pattern of
interacting with students,
parents/guardians, and
community members in a
respectful manner

-Demonstrates an occasional
pattern of interacting with
students, parents/guardians, and
community members in a
respectful manner

-Regularly demonstrate a
pattern of failing to interact with
students, parents/guardians, and
community members in a
respectful manner




FILE CODE: D126

Bluffton-Harrison Metropolitan School District

Special Education Teacher Effectiveness Rubric

June 2026




FILE CODE: D126

Domain 1.1 Purposeful Planning - Utilize Assessment Data to Plan

4

3

2

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally:

e Incorporates differentiated
instructional strategies in planning
to reach every student at his/her
level of understanding

Teacher uses prior assessment data to
formulate:
e Achievement goals, unit plans,
AND lesson plans
e Use Multiple assessments to
determine PLOP

Teacher uses prior assessment data to
formulate:
e Achievement goals, unit plans, OR
lesson plans, but not all of the above
e Use of one assessment to determine
PLOP

Teacher rarely or never uses prior assessment
data when planning

1.2 Set Ambitious and Measurable Achievement Goals

4

3

2

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally:

e Plans an ambitious annual student
achievement goal AND/OR
teacher reconvenes CCC to adjust
annual goals to allow for student
achievement throughout the year

The teacher develops an annual student
achievement goal that is:
® Measurable;
e Aligned to content standards;
AND
e Includes benchmarks to help
monitor learning and inform
interventions throughout the year
e Aligned to the needs defined in
PLOP

Teacher develops an annual student
achievement goal that is:
e Measurable
The goal may not:
e Align to content standards; OR
e Include benchmarks to help monitor
learning and inform interventions
throughout the year
e Aligned to identified needs in PLOP

Teacher rarely or never develops achievement
goals for the class/students OR goals are
developed, but are extremely general and not
helpful for planning purposes

1.3 Develop Standards-Based Unit Plans and Assessments

4

3

2

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally:

e C(Creates well-designed unit
assessments that align with an end
of year summative assessment
(either state, district, or teacher
created)

e Anticipates student reaction to
context; allocation of time per unit

Based on achievement goals, teacher
plans units by:
e Identifying content standards that
students will master in each unit
e (Creating assessments before each
unit begins for backward planning
e Allocating an instructionally
appropriate amount of time for
each unit

Based on achievement goals, teacher plans
units by:
e Identifying content standards that
students will master in each unit
Teacher may not:
e Create assessments before each unit
begins for backward planning
e Allocate an instructionally appropriate
amount of time for each unit

Teacher rarely or never plans units by
identifying content standards that student will
master in each unit OR there is little to no
evidence that teacher plans units at all
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is flexible and/or reflects level of e [EP goals aligned to state e units based on IEP goals-aligned to
difficulty of each unit approved standards state standards
[ ]
1.4 Create Objective-Driven Lesson Plans and Assessments
4 3 2 1
At Level 4, a teacher fulfills the criteria | Based on unit plan, teacher plans daily | Based on unit plan, teacher plans daily Teacher rarely or never plans daily lessons OR
for Level 3 and additionally: lessons by: lessons by: daily lessons are planned, but are thrown
e Plans for a variety of differentiated | ® Identifying lesson objectives that e Identifying lesson objectives that are together at the last minute, thus lacking
instructional strategies, are aligned to state content aligned to state content standards meaningful objectives, instructional strategies,
anticipating where these will be standards e Matching instructional strategies as or assignments
needed to enhance instruction e Matching instructional strategies well as meaningful and relevant
e Incorporates a variety of informal as well as meaningful and activities/assignments to the lesson
assessments/checks for relevant activities/assignments to objectives
understanding as well as the lesson objectives Design assignments that are meaningful or
summative assessments where e Designing formative assessments | relevant.
necessary and uses all assessments that measure progress toward e Designing formative assessments that
to directly inform instruction mastery and inform instruction measure progress toward mastery and
e Instruction based on IEP goals inform instruction
e Evidence that the IEP is being e Instruction based on IEP goals

implemented across all settings

e Evidence that the IEP is being
implemented across all settings

1.5 Track Student Data and Analyze Progress

4

3

P

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally:

e  Uses daily checks for
understanding for additional data
points

e Updates tracking system daily

e Uses data analysis of student
progress to drive lesson planning

Based on unit plan, teacher plans daily
lessons by:

Recording student
assessment/progress data
Analyzing student progress
towards mastery and planning
future lessons/units accordingly

Based on unit plan, teacher plans daily
lessons by:
e Recording student
assessment/progress data
Maintaining a grading system Teacher may
not:

Teacher rarely or never uses a data tracking
system to record student assessment/progress
data and/or has no discernible grading system

Does not complete written student progress
reports
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for the following day AND/OR
checks frequently with Gen. Ed.
Teacher for student progress and
information regarding the students
education abilities and learning
style, etc

e Maintaining a grading system
aligned to student learning goals

e Teacher monitors and informs
parents as to progress on goals

e Services are implemented and
documented as identified in IEP

e Use data to analyze student progress
towards mastery or to plan future
lessons/units

e Have grading system that
appropriately aligns with student
learning goals.

e The teacher uses data to monitor
progress on goals or implement
services identified in the IEP.

2.1 Develop Student Understanding and Mastery of Lesson Objectives

4

3

2

1

Teacher is highly effective at developing
student understanding and mastery of
lesson objectives

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Students can explain what they are
learning and why it is important,
beyond repeating the stated
objective AND/OR

e Teacher effectively engages prior
knowledge of students in
connecting to lesson. Students
demonstrate through work or
comments that they understand this
connection AND/OR

e Additional detail of the
relationship between the lesson
and IEP goals

Teacher is effective at developing
student understanding and mastery of
lesson objectives

Lesson objective is specific,
measurable, and aligned to standards. It
conveys what students are learning and
what they will be able to do by the end
of the lesson

Objective is written in a
student-friendly manner and/or
explained to students in
easy-to-understand terms

Importance of the objective is
explained so that students understand
why they are learning what they are
learning

Lesson builds on students’ prior
knowledge of key concepts and skills
and makes this connection evident to
students

Teacher needs improvement at developing
student understanding and mastery of lesson
objectives

Lesson objective conveys what students are
learning and what they will be able to do by
the end of the lesson, but may not be
aligned to standards or measurable

Objective is stated, but not in a
student-friendly manner that leads to
understanding

Teacher attempts explanation of importance
of objective, but students fail to understand

Lesson generally does not build on prior
knowledge of students or students fail to
make this connection

Organization of the lesson may not always
be connected to mastery of the objective

Teacher is ineffective at developing student
understanding and mastery of lesson objectives

Lesson objective is missing more than one
component. It may not be clear about what
students are learning or will be able to do by
the end of the lesson

There may not be a clear connection between
the objective and lesson, or teacher may fail to
make this connection for students

Teacher mail fail to discuss importance of
objective or there may not be a clear
understanding amongst students as to why the
objective is important

There may be no effort to connect objective to
prior knowledge of students

Lesson is disorganized and does not lead to
mastery of objective
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Lesson is well-organized to move
students towards mastery of the
objective

Lesson plan that incorporates
differentiated instruction for all levels
of instruction/student needs

Clearly identified objective

TOR identifies relationship between
lesson and IEP goals

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students

4

3

P

Teacher is highly effective at
demonstrating and clearly
communicating context knowledge to
students

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher fully explains concepts in
as direct and efficient a manner as
possible, while still achieving
student understanding

e Teacher effectively connects
content to other content areas,
students experiences and interests,
or current events in order to make
content relevant and build interest

e Explanation sparks student
excitement and interest in the
content

e Students participate in each others
learning of content through
collaboration during the lesson

e Students ask higher-order
questions and make connections

Teacher is effective at demonstrating
and clearly communicating content
knowledge to students

Teacher demonstrates content
knowledge and delivers content that is
factually correct

Content is clear, concise and
well-organized

Teacher restates and rephrases
instruction in multiple ways to increase
understanding

Teacher emphasizes key points or main
ideas in content

Teacher uses developmentally
appropriate language and explanations

Teacher implements relevant
instructional strategies learned via
professional development

Teacher needs improvement at
demonstrating and clearly communicating
content knowledge to students

Teacher delivers content that is factually
correct

Content occasionally lacks clarity and is not
as well organized as it could be

Teacher may fail to restate or rephrase
instruction in multiple ways to increase
understanding

Teacher does not adequately emphasize
main ideas, and students are sometimes
confused about key takeaways

Explanations sometimes lack
developmentally appropriate language

Teacher does not always implement new
and improved instructional strategies
learned via professional development

Teacher is ineffective at demonstrating and
clearly communicating content knowledge to
students

Teacher may deliver content that is factually
incorrect

Explanation may be unclear or incoherent and
fail to build student understanding of key
concepts

Teacher continues with planned instruction,
even when it is obvious that students are not
understanding content

Teacher does not emphasize main ideas, and
students are often confused about content

Teacher fails to use developmentally
appropriate language

Teacher does not implement new and improved
instructional strategies learned via professional
development
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independently, demonstrating that
they understand the content at a
higher level

2.3 Engage Students in Academic Content

4

3

2

Teacher is highly effective at engaging
students in academic content

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher provides ways to engage
with content that significantly
promotes student mastery of the
objective

e Teacher provides differentiated
ways of engaging with content
specific to individual student needs

e The lesson progresses at an
appropriate pace so that students
are never disengaged, and students
who finish early have something
else meaningful to do

e Teacher effectively integrates
technology as a tool to engage
students in academic content

Teacher is effective at engaging
students in academic content

3/4 or more of students are actively
engaged in content at all times and not
off-task

Teacher provides multiple ways, as
appropriate, of engaging with content,
all aligned to the lesson objective

Ways of engaging with content reflect
different learning modalities or
intelligence

Teacher adjusts lesson accordingly to
accommodate for student prerequisite
skills and knowledge so that all
students are engaged

ELL and IEP students have the
appropriate accommodations to be
engaged in content

Students work hard and are deeply
active rather than passive/receptive
(See Notes below for specific evidence
of engagement)

Evidence or use of Peer Reviewed
and/or Research based strategies

Teacher needs improvement at engaging
students in academic content

Fewer than 3/4 of students are engaged in
content and many are off-task

Teacher may provide multiple ways of
engaging students, but perhaps not aligned
to lesson objective or mastery of content

Teacher may miss opportunities to provide
ways of differentiating content for student
engagement

Some students may not have the
prerequisite skills necessary to fully engage
in content and teachers attempt to modify
instruction for these students is limited or
not always effective

ELL and IEP students are sometimes given
appropriate accommodations to be engaged
in content

Students may appear to actively listen, but
when it comes time for participation are
disinterested in engaging

Teacher is ineffective at engaging students in
academic content

Fewer than 1/2 of students are engaged in
content and many are off -task

Teacher may only provide one way of engaging
with content OR teacher may provide multiple
ways of engaging students that are not aligned
to the lesson objective or mastery of content

Teacher does not differentiate instruction to
target different learning modalities

Most students do not have the prerequisite
skills necessary to fully engage in content and
teacher makes no effort to adjust instruction for
these students ELL and IEP students are not
provided with the necessary accommodations
to engage in content

Students do not actively listen and are overtly
disinterested in engaging.




FILE CODE: D126

2.4 Check for Understanding

4

3

2

Teacher is highly effective at checking
for understanding

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following

e Teacher checks for understanding
at higher levels by asking
pertinent, scaffold questions that
push thinking; accepts only high
quality student responses (those
that reveal understanding or lack
thereof)

e Teacher uses open-ended questions
to surface common
misunderstandings and assesses
student mastery of material at a
range of both lower and
higher-order thinking

Teacher is effective at checking for
understanding

Teacher checks for understanding at
almost all key moments (when
checking is necessary to inform
instruction going forward)

Teacher uses a variety of methods to
check for understanding that are
successful in capturing an accurate
pulse of the class/students
understanding

Teacher uses wait time effectively both
after posing a question and before
helping students think through a
response

Teacher doesn’t allow students to
opt-out of checks for understanding and
cycles back to these students

Teacher systematically assesses every
students mastery of the objective(s) at
the end of each lesson through formal
or informal assessments (see notes for
examples)

Teacher needs improvement at checking for
understanding

Teacher sometimes checks for
understanding of content, but misses several
key moments

Teacher may use more than one type of
check for understanding, but is often
unsuccessful in capturing an accurate pulse
of the class/students understanding

Teacher may not provide enough wait time
after posing a question for students to think
and respond before helping with an answer
or moving forward with content

Teacher sometimes allows students to
“opt-out” of checks for understanding
without cycling back to these students

Teacher may occasionally assess student
mastery at the end of the lesson through
formal or informal assessments

Teacher is ineffective at checking for
understanding

Teacher rarely or never checks for
understanding of content, or misses nearly all
key moments

Teacher does not check for understanding, or
uses only one ineffective method repetitively to
do so, thus rarely capturing an accurate “pulse”
of the class’s/students understanding

Teacher frequently moves on with content
before students have a chance to respond to the
questions or frequently gives students the
answer rather than helping them think through
the answer

Teacher frequently allows students to ”opt-out”
of checks for understanding and does not cycle
back to these students

Teacher rarely or never assesses for mastery at
the end of the lesson

2.5 Modify Instruction As Needed
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Teacher is highly effective at modifying
instruction as needed

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Teacher anticipates student
misunderstandings and
preemptively addresses them

e Teacher is able to modify
instruction to respond to
misunderstandings without taking
away from the flow of the lesson
or losing engagement

Teacher is effective at modifying
instruction as needed

Teacher makes adjustments to
instruction based on checks for
understanding that lead to increased
understanding for most students

Teacher responds to misunderstandings
with effective scaffolding techniques

Teacher doesn’t give up, but continues
to try to address misunderstanding with
different techniques if the first try is not
successful

Teacher needs improvement at modifying
instruction as needed

Teacher may attempt to make adjustments
to instruction based on checks for
understanding, but these attempts may be
misguided and may not increase
understanding for all students

Teacher may primarily respond to
misunderstandings by using teacher-driven
scaffolding techniques (for example,
re-explaining a concept), when
student-driven techniques could have been
more effective

Teacher may persist in using a particular
technique for responding to a
misunderstanding, even when it is not
succeeding

Teacher is ineffective at modifying instruction
as needed

Teacher rarely or never attempts to adjust
instruction based on checks for understanding,
and any attempts at doing so frequently fail to
increase understanding for students

Teacher only responds to misunderstandings by
using teacher-driven scaffolding techniques

Teacher repeatedly uses the same technique to
respond to misunderstandings, even when it is
not succeeding

2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work

4

3

2

Teacher is highly effective at developing
a higher level of understanding through
rigorous instruction and work

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:
e Lesson is accessible and
challenging to all students
e Students are able to answer
higher-level questions with
meaningful responses

Teacher is effective at developing a
higher level of understanding through
rigorous instruction and work

Lesson is accessible and challenging to
almost all students

Teacher frequently develops
higher-level understanding through
effective questioning

Teacher needs improvement at developing a
higher level of understanding through
rigorous instruction and work

Lesson is not always accessible or
challenging for students

Some questions used may not be effective in
developing higher-level understanding (too
complex or confusing)

Teacher is ineffective at developing a higher
level of understanding through rigorous
instruction and work

Lesson is not aligned with developmental level
of students (may be too challenging or too

easy)

Teacher may not use questioning as an effective
tool to increase understanding. Students only
show a surface understanding of concepts
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e Students pose higher-level
questions to the teacher and each
other

e Teacher highlights examples of
recent student work that meets
high expectations; insists and
motivates students to do it again if
not great

e Teacher encourages students
interest in learning by providing
students with additional
opportunities to apply and build
skills beyond expected lesson
elements (e.g., extra credit or
enrichment assignments)

Lesson pushes almost all students
forward due to differentiation of
instruction based on each student’s
level of understanding

Students have opportunities to
meaningfully practice, apply, and
demonstrate that they are learning

Teacher shows patience and helps
students to work hard toward mastering
the objective and to persist even when
faced with difficult tasks

Lesson pushes some students forward, but
misses other students due to lack of
differentiation based on students level of
understanding

While students may have some opportunity
to meaningfully practice and apply
concepts, instruction is more
teacher-directed than appropriate

Teacher may encourage students to work
hard, but may not persist in efforts to have
students keep trying

Lesson rarely pushes any students forward.

Teacher does not differentiate instruction based
on students level of understanding.

Lesson is almost always teacher directed.
Students have few opportunities to
meaningfully practice or apply concepts.

Teacher gives up on students easily and does
not encourage them to persist through difficult
tasks

2.7 Maximize Instructional Time

4

3

P

Teacher is highly effective at
maximizing instructional time

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Routines, transitions, and
procedures are well-executed.
Students know what they are
supposed to be doing and when
without prompting from the
teacher

e Students are always engaged in
meaningful work while waiting for
the teacher (for example, during
attendance)

e Students share responsibility for
operations and routines and work
well together to accomplish these
tasks

Teacher is effective at maximizing
instructional time

Students arrive on-time and are aware
of the consequences of arriving late
(unexcused)

Class starts on-time

Routines, transitions, and procedures
are well executed. Students know what
they are supposed to be doing and when
with minimal prompting from the
teacher

Students are only ever not engaged in
meaningful work for brief periods of
time (for example, during attendance)

Teacher needs improvement at maximizing
instructional time

Some students consistently arrive late
(unexcused) for class without consequences

Class may consistently start a few minutes
late

Routines, transitions, and procedures are in
place, but require significant teacher
direction or prompting to be followed

There is more than a brief period of time
when students are left without meaningful
work to keep them engaged

Teacher may delegate lesson time
inappropriately between parts of the lesson

Teacher is ineffective at maximizing
instructional time

Students may frequently arrive late (unexcused)
for class without consequences

Teacher may frequently start class late

There are few or no evident routines or
procedures in place. Students are unclear about
what they should be doing and require
significant direction from the teacher at all
times

There are significant periods of time in which
students are not engaged in meaningful work

Teacher wastes significant time between parts
of the lesson due to classroom management
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e All students are on-task and follow
instructions of teacher without
much prompting

e Disruptive behaviors and off-task
conversations are rare; When they
occur, they are always addressed
without major interruption to the
lesson

e  Master schedule is posted

Teacher delegates time between parts of
the lesson appropriately so as best to
lead students towards mastery of
objective

Almost all students are on-task and
follow instructions of teacher without
much prompting

Disruptive behaviors and off-task
conversations are rare; When they
occur, they are almost always addressed
without major interruption to the lesson

Master schedule of service delivery

Effectively manages instructional
resources

Significant prompting from the teacher is
necessary for students to follow instructions
and remain on-task

Disruptive behaviors and off-task
conversations sometimes occur; they may
not be addressed in the most effective
manner and teacher may have to stop the
lesson frequently to address the problem.

Even with significant prompting, students
frequently do not follow directions and are off
task

Disruptive behaviors and off-task conversations
are common and frequently cause the teacher to
have to make adjustments to the lesson

2.8 Create Classroom Culture of Respect and Collaboration

4

3

2

Teacher is highly effective at creating a
classroom culture of respect and
collaboration

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Students are invested in the
academic success of their peers as
evidenced by unprompted
collaboration and assistance

e Students reinforce positive
character and behavior and
discourage negative behavior
amongst themselves

e Application of social skills lesson
(in context)

Teacher is effective at creating a
classroom culture of respect and
collaboration

Students are respectful of their teacher
and peers

Students are given opportunities to
collaborate and support each other in
the learning process

Teacher reinforces positive character
and behavior and uses consequences
appropriately to discourage negative
behavior

Teacher has a good rapport with
students, and shows genuine interest in
their thoughts and opinions. Evidence

Teacher needs improvement at creating a
classroom culture of respect and
collaboration

Students are generally respectful of their
teacher and peers, but may occasionally act
out or need to be reminded of classroom
norms

Students are given opportunities to
collaborate, but may not always be
supportive of each other or may need
significant assistance from the teacher to
work together

Teacher may praise positive behavior OR
enforce consequences for negative behavior,
but not both

Teacher is ineffective at creating a classroom
culture of respect and collaboration

Students are frequently disrespectful of teacher
or peers as evidenced by discouraging remarks
or disruptive behavior

Students are not given many opportunities to
collaborate or during these times do not work
well together even with teacher intervention

Teacher rarely or never praises positive
behavior

Teacher rarely or never addresses negative
behavior
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of instruction on behavior goals across
all settings

Evidence of implementation of positive
behavior management plan

Environmental supports are in place
Structured, regular, direct instruction in

social skills aligned with IEP behavior
goals (out of context)

Teacher may focus on the behavior of a few
students, while ignoring the behavior
(positive or negative) of others

2.9 Set High Expectations for Academic Success

4

3

2

Teacher is highly effective at setting
high expectations for academic success.

For Level 4, much of the Level 3
evidence is observed during the year, as
well as some of the following:

e Students participate in forming
academic goals for themselves and
analyzing their progress

e Students demonstrate high
academic expectations for
themselves

e Student comments and actions
demonstrate that they are excited
about their work and understand
why it is important

Teacher is effective at setting high
expectations for academic success

Teacher sets high expectations for
student of all levels

Students are invested in their work and
value academic success as evidenced
by their effort and quality of their work

The classroom is a safe place to take on
challenges and risk failure (students do
not feel shy about asking questions or
bad about answering incorrectly)

Teacher celebrates and praises
academic work

High quality work of all students is
displayed in the classroom

Teacher needs improvement at setting high
expectations for academic success

Teacher may set high expectations for some,
but not others

\Students are generally invested in their
work, but may occasionally spend time
off-task or give up when work is
challenging

Some students may be afraid to take on
challenges and risk failure (hesitant to ask
for help when needed or give-up easily)

Teacher may praise the academic work of
some, but not others

High quality work of a few, but not all
students, may be displayed in the classroom

Teacher is ineffective at setting high
expectations for student success

Teacher rarely or never sets high expectations
for students

Students may demonstrate disinterest or lack of
investment in their work. For example, students
might be unfocused, off-task, or refuse to
attempt assignments

Students are generally afraid to take on
challenges and risk failure due to frequently
discouraging comments from the teacher or
peers

Teacher rarely or never praises academic work
or good behavior

High quality work is rarely or never displayed
in the classroom
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4

3

2

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally may:
e Seek out leadership roles
e Go above and beyond in
dedicating time for students and
peers outside of class

Teacher will:

e Contribute ideas and expertise to
further the school’s mission and
initiatives

e Dedicate time efficiently, when
needed, to helping students and
peers outside of class

Teacher will:

e Contribute occasional ideas and
expertise to further the school’s
mission and initiatives

Teacher may not:

e Frequently dedicate time to help

students and peers effectively outside

Teacher rarely or never contributes ideas aimed
at improving school efforts. Teacher dedicates
little or no time outside of class towards
helping students and peers

of class
3.2 Collaborate with Peers
4 3 2 1
At Level 4, a teacher fulfills the criteria | Teacher will: Teacher will: Teacher rarely or never participates in

for Level 3 and additionally may:

e (Go above and beyond in seeking
out opportunities to collaborate

e Coach peers through difficult
situations

e Take on leadership roles within
collaborative groups such as
Professional Learning
Communities

e Seek out and participate in regular
opportunities to work with and
learn from others

o Ask for assistance, when needed,
and provide assistance to others in
need

e Participate in occasional opportunities
to work with and learn from others

e Ask for assistance when needed

Teacher may not:

e Seek to provide other teachers with
assistance when needed OR

e Regularly seek out opportunities to
work with others

opportunities to work with others. Teacher
works in isolation and is not a team player.

3.3 Seek Professional Skills and Knowledge

4

3

2

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally may:

Teacher will:
e Actively pursue opportunities to
improve knowledge and practice

Teacher will:
e Attend all mandatory professional
development opportunities

Teacher rarely or never attends professional
development opportunities
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e Regularly share newly learned
knowledge and practices with
others

e Seck out opportunities to lead
professional development sessions

e Seek out ways to implement new
practices into instruction, where
applicable

e Welcome constructive feedback to
improve practices

Teacher may not:
e Actively pursue optional professional
development opportunities
e Seek out ways to implement new
practices into instruction
e Accept constructive feedback well

Teacher shows little or no interest in new ideas,
programs, or classes to improve teaching and
learning

3.4 Advocate for Student Success

4

3

P

1

At Level 4, a teacher fulfills the criteria
for Level 3 and additionally may:

e Display commitment to the
education of all the students in the
school

e Make changes and take risks to
ensure student success

Conversations and discussion with Gen.
Ed. Teachers about student PLOP is
ongoing and documented

Teacher will:

e Display commitment to the
education of all his/her students

e Attempt to remedy obstacles
around student achievement

® Advocate for students’
individualized needs

e Appropriate Gen Ed teachers have
copies of IEP’s and receipt
documented

e Communicate with immediate
supervisor regarding Gen Ed
teachers failure to comply with

Teacher will:
e Display commitment to the education
of all his/her students
Teacher may not:
e Advocate for students’ needs
e Distribute copies of IEP’s to
appropriate Gen Ed teachers

Teacher rarely or never displays commitment to
the education of his/her students. Teacher
accepts failure as par for the course and does
not advocate for students needs.

Appropriate Gen Ed teachers do not have copy
of [EP’s

Appropriate Gen Ed teachers may not know
students have IEP’s

the IEP
3.5 Engage Families in Student Learning
4 3 2 1
At Level 4, a teacher fulfills the criteria | Teacher will: Teacher will: Teacher rarely or never reaches out to parents

for Level 3 and additionally may:

e Strives to form relationships in
which parents are given ample
opportunity to participate in
student learning

e Proactively reach out to parents in
a variety of ways to engage them
in student learning

e Respond promptly to contact from
parents

e Respond to contact from parents
e Engage in all forms of parent outreach
required by the school
Teacher may not:
e Proactively reach out to parents to
engage them in student learning

and/or frequently does not respond to contacts
from parents.
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Is available to address concerns in
a timely and positive manner,

Engage in all forms of parent
outreach required by the school

when necessary, outside of
required outreach events

Domain 4: Professionalism

Competencies 4) A3) (2) 1
4.1 Attendance | Special Education Teacher Special Education Teacher Special Education Teacher
will: will: will:
-Not incur absences in excess of -Rarely incur absences in excess | -Regularly incur absences in
the allotted paid time off of the allotted paid time off excess of the allotted paid time
established by the Contract with established by the Contract with | off established by the Contract
the exception of approved the exception of approved with the exception of approved
qualified leaves. qualified leaves. qualified leaves.
4.2 Punctuality | Special Education Teacher Special Education Teacher Special Education Teacher Special Education Teacher
will: will: will: will:
-Regularly be on time and -Be on time and prepared for -Be occasionally late and -Be regularly late or unprepared
prepared for duty each day. duty each day. prepared for duty each day. for duty each day.
-Regularly be responsive to -Be responsive to -Be occasionally responsive to | -Be regularly unresponsive to
tasks/submissions. tasks/submissions. tasks/submissions. tasks/submissions.
4.3 Adherence Special Education Teacher Special Education Teacher Special Education Teacher Special Education Teacher
to Policies will: will: will: will:
& -Regularly demonstrates a -Demonstrates a pattern of -Demonstrate a pattern of -Demonstrate a pattern of
Procedures | pattern of following state, following state, corporation, and | occasionally disregarding state, | disregarding state, corporation,
corporation, and school policies | school policies and procedures. | corporation, and school policies | and school policies and
and procedures. and procedures. procedures.
4.4 Teamwork Special Education Teacher Special Education Teacher Special Education Teacher Special Education Teacher
will: will: will: will:
-Regularly demonstrate a -Demonstrate a pattern of -Demonstrates an occasional -Demonstrates a regular pattern
pattern of interacting with interacting with colleagues, pattern of not interacting with of regularly not interacting with
colleagues, team members, team members, building staff, colleagues, team members, colleagues, team members,
building staff, building building administrators, etc. in | building staff, building building staff, building
administrators, etc. ina a respectful manner. administrators, etc. in a administrators, etc. in a
respectful manner. respectful manner. respectful manner.
4.5 Coachable Special Education Teacher Special Education Teacher Special Education Teacher Special Education Teacher
will: will: will: will:
-Regularly demonstrates a -Demonstrates a willingness to -Demonstrates an occasional -Regularly demonstrates a lack
willingness to positively receive | positively receive coaching willingness to positively receive | of willingness to positively
coaching (instructional/managerial) from | coaching receive coaching
(instructional/managerial) from | leadership. (instructional/managerial) from | (instructional/managerial) from
leadership. leadership. leadership.
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-Be present and actively
participate as expected in all
professional development days
for the school year.

-Be present and actively
participate as expected in a
majority of the professional
development days for the school
year.

-Be present occasionally and
participates less than expected
in professional development
days for the school year.

-Be present seldomly and
participates less than expected
in professional development
days for the school year.

4.6

Respect

Special Education Teacher
will:

-Regularly demonstrate a
pattern of interacting with
students, parents/guardians, and
community members in a
respectful manner

Special Education Teacher
will:

-Demonstrate a pattern of
interacting with students,
parents/guardians, and
community members in a
respectful manner

Special Education Teacher
will:

-Demonstrates an occasional
pattern of interacting with
students, parents/guardians, and
community members in a
respectful manner

Special Education Teacher
will:

-Regularly demonstrate a
pattern of failing to interact with
students, parents/guardians, and
community members in a
respectful manner




F101

BUDGET ADOPTION AND IMPLEMENTATION

The Bluffton-Harrison Metropolitan School District (“Corporation’) shall follow all applicable
statutes and Department of Local Government Finance (DLGF) guidance in adopting and
implementing its annual budget.

The Board has authority to manage the financial affairs of the Corporation, appropriate funds,
and enter contracts to carry out school purposes in accordance with applicable law.

The Board shall fix the budget, tax rate, and tax levy for the ensuing budget year within the
timelines prescribed by Indiana law. The Treasurer, in collaboration with the Superintendent,
shall be responsible for facilitating budget adoption and implementation.

The Superintendent is authorized to adopt such administrative guidelines as the Superintendent
deems necessary for administration of this policy.

Legal References:

IC 5-1-18-9

IC 6-1.1-15-19
IC 6-1.1-17-3
IC 6-1.1-17-5
IC 6-1.1-18.5-7
IC 6-1.1-18.5-12
IC 6-1.1-18.5-13
IC 6-1.1-18.5-14
IC 6-1.1-41-4
IC 6-3.6-3-3

IC 20-46-8-3
Department of Local Government Guidance Memoranda

Bluffton-Harrison Metropolitan School District

Adopted: June 15, 2026
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BUDGET ADOPTION AND IMPLEMENTATION
ADMINISTRATIVE GUIDELINES

Purpose and Scope

This Administrative Guideline governs the preparation, public notice and hearing, adoption,
filing, and implementation of the Bluffton-Harrison Metropolitan School District’s (the
“Corporation”) annual budget, consistent with Indiana law and Department of Local Government
Finance (DLGF) requirements.

Roles and Responsibilities

The Superintendent shall prepare and present draft budgets, revenue estimates, cash flow
projections, and narrative explanations for Board review.

The Board shall review budget materials, conduct the required public hearing, and adopt the
budget, tax rate, and tax levy within required timelines.

Budget Adoption

Unless the Board elects otherwise, the annual budget shall apply to the calendar period of
January 1 through December 31 and must be adopted no later than November 1.

The public hearing at which the Board considers and formally adopts the budget, tax rate, and tax
levy shall be noticed and conducted pursuant to Indiana’s Open Door Law.

At least ten (10) days before the public hearing, the School Corporation shall submit to the
DLGF Gateway the budget information described in I.C. 6-1.1-17-3(a).

The Board shall receive public comment on the proposed budget, tax rate, and tax levy, and may
make adjustments consistent with law prior to adoption.

The School Corporation shall file the adopted budget with the DLGF withing five (5) business
days after adoption.

Required Plans (Operations Fund)

a. Capital Projects Plan (Operations Fund): If using operations fund dollars for capital
assets or capital expenditures, the Board shall adopt a resolution approving a three-year
Capital Projects Plan that lists proposed expenditures greater than $10,000. The School
Corporation shall post the proposed plan on the School Corporation website before the
hearing and upload to DLGF within 30 days of adoption. The hearing must occur after
January 1 and not later than November 1 (unless using fiscal-year budgeting under 1.C. 6-
1.1-17-5.6).



b. School Bus Replacement Plan (Operations Fund): Before using operations fund
dollars for bus replacement, the Board must adopt a resolution approving a five-year Bus
Replacement Plan. The School Corporation shall post the proposed plan before the
hearing and submit the plan/resolution to DLGF in the prescribed format.

Funds and Transfers

a. Operations Fund: The School Corporation shall maintain an Operations Fund (post
2018 fund consolidation) for transportation, capital projects via plan, bus replacement via
plan, and other operational expenditures.

b. Education Fund Transfers: The School Corporation will make every reasonable effort
to limit transfers from the Education Fund to the Operations Fund to less than or equal to
15% of total Education Fund revenue, with transfers authorized at a public meeting and
reported to IDOE on the statutory reporting cadence.

c. Tuition Support: State Tuition Support under I.C. 20-43 funds the Education Fund’s
instructional expenditures. The amounts and related processes are governed by statute
and IDOE guidance.

Budget Implementation

The Superintendent shall administer the adopted budget, ensure that expenditures align with
appropriations, and present monthly financial reports to the Board, including revenues,
encumbrances, expenditures, and fund balances.

If mid-year adjustments are needed, including additional appropriations or plan amendments, the
School Corporation shall follow applicable notice, hearing, and filing procedures set by Indiana
law and DLGF guidance.

The School Corporation shall meet all reporting and filing deadlines as specified by Indiana law
and DLGF guidance.

The School Corporation shall retain copies of the adopted budget, tax rate, and tax levy, the
Board resolution, and all supporting documentation in accordance with applicable retention
schedules.

Legal References:

IC 20-26-5-4

IC 6-1.1-17-3

IC 6-1.1-17-5

IC 6-1.1-17-5.6

Department of Local Government Guidance Memoranda

Bluffton-Harrison Metropolitan School District

Adopted: June 15, 2026



F125
PURCHASING PROCEDURES AND CAPITAL ASSETS

PUBLIC PURCHASING

Every purchase of goods or supplies by a school must comply with Indiana public purchasing and
contract laws. The Board of School Trustees of the Bluffton-Harrison Metropolitan School District
hereby designates the Superintendent and Corporation Treasurer as purchasing agents for the
Board. The following procedures, along with current Indiana law and guidance published by the
Indiana State Board of Accounts, shall be generally followed by school administrators for the
purchase of products or supplies (i.e. equipment, goods, and materials):

I.

I1.

I11.

Iv.

VI.

VII.

Specifications — Prior to obtaining proposals for goods or supplies, the purchasing agent
will prepare specifications describing the goods or supplies. Specifications should be
prepared in such a manner to promote overall economy and to encourage competition.
Duplicative or unnecessary items will not be purchased. Consideration should be given to
consolidating or breaking out procurement to obtain a more economical purchase.

Good Faith Requirement — Each purchasing agent shall negotiate, perform, or administer
each contract in good faith.

Rules and Policies — The school may adopt additional guidelines to regulate purchases
which may supplement but may not be inconsistent with Indiana law. The school
corporation may also establish additional written policies for purchases. Written policies
may apply to all purchases generally or to a specific purchase.

Electronic Transmission — The purchasing agent may give and receive notices and offers
electronically.

Trusts — If the purchasing agent receives an offer from a trust, the purchasing agent must
require the trust to identify the beneficiaries of the trust and settlor empowered to revoke
or modify the trust prior to accepting an offer to determine if a conflict of interest may
exist.

No Artificial Division — Purchases may not be artificially divided to avoid any requirement
of the public purchasing law or any other applicable law. Artificial division to avoid any
requirement could result in personal responsibility for the purchasing agent and possible
criminal charges.

Invitation for Bids — Unless another purchase method is allowed by statute and prior to
obtaining proposals for goods or supplies over $150,000, a purchasing agent must normally
issue an invitation for bids and which must include the following information:



VIII.

IX.

XI.

XII.

XIII.

A. A description for the goods or supplies to be purchased which may include
specifications attached to or made a part of the solicitation;

B. All contractual terms and conditions that apply to the purchase;

C. A statement of the evaluation criteria that will be used in the review of responses
including any inspection, testing, quality, workmanship, delivery, or suitability
standards;

D. The time and place for opening of bids;

E. A statement concerning whether the bid must be accompanied by a certificate check or
other evidence of financial responsibility; and

F. A statement concerning the conditions under which a bid may be cancelled or rejected
in whole or in part.

Evaluation Criteria — Evaluation criteria that will affect the bid price and will be
considered in the bid evaluation process must be objectively measurable. A purchasing
agent may only use criteria specified in the bidding documents and applicable laws to
evaluate the bids.

Evidence of Financial Responsibility — The purchasing agent may specify in a solicitation
that an offeror must provide evidence of financial responsibility. Evidence of financial
responsibility may be a bond, certified check, or other evidence specified by the purchasing
agent in the solicitation. A bond or certified check may not be set at more than ten percent
(10%) of the contract price.

Public Notice — When total cost is over $150,000, the purchasing agent must give
newspaper notice of any invitation for bids in accordance with IC 5-3-1 and currently
requires a notice must be published two (2) times at least one (1) week apart with the second
notice at least seven (7) days prior to the opening of bids.

Public Opening - The purchasing agent shall open bids publicly. Offers may be opened
after the noticed date if the Board determines in writing that it is in its best interest and the
time and place is announced at the originally scheduled opening.

Prohibited Changes — The purchasing agent may not permit changes in bid prices or other
material provisions of bids after the bid opening.

Contract Decision — The purchasing agent will provide a recommendation to the board
who may award a contract over $150,000 by written notice to the lowest responsible and



XIV.

XV.

XVI.

responsive bidder or reject all bids submitted. If award of the contract to a bidder other than
the lowest bidder, the reason for the award must be stated in the minutes of the board
meeting at the time the award is made and should include the factors used to determine
which bidder is the lowest responsible and responsive bidder.

A. Responsible Bidder

The purchasing agent must determine whether an offeror is “responsible” and if not,
that determination must be made in writing. The following factors can be considered:

1. whether an offeror fails to provide information required to determine whether
they are responsible;
il. the ability and capacity of the offeror to provide the goods or supplies;
iii. the integrity, character, and reputation of the offeror; and
iv. the competency and experience of the offeror.

Unless exempt, registration with the Indiana Secretary of State to do business in Indiana
and adequate insurance is required to be considered responsible.
B. Responsive Bidder

The purchasing agent must determine whether an offeror is responsive. The purchasing
agent may consider the following factors:

1. whether the offer confirms in all material respects to the specifications;
il. whether the offer complies specifically with the solicitation and the instruction
to offerors; and
1il. whether the offeror has complied with all applicable statutes, ordinances,

resolutions, or rules pertaining to the award of a public contract.

Unconditional Acceptance — Bids must be accepted without alteration or correction, with
limited exceptions. If a bidder inserts contract terms or bids on items not specified in the
invitation, the purchasing agent shall treat the additional material as a proposal for addition
to the contract and may either declare the bidder nonresponsive, permit the bidder to
withdraw the proposed additions to the contract, or be willing to accept any of the proposed
additions to the contract. However, a purchasing agent may not accept proposed additions
that violate Indiana law or are prejudicial to the school or to fair competition.

Purchase Order - Within thirty (30) days after the acceptance of an offer, the purchasing
agent shall deliver notice to the successful offeror a purchase order and retain a copy for
public inspection.

Length of Goods/Supplies Contract — A contract for goods or supplies may be entered
into for a period not to exceed four (4) years and must specify that obligations of the school
are subject to the appropriation and availability of funds.



XVIIL.

XVIII.

XIX.

XX.

XXI.

Contract Renewal — A contract that contains a provision for escalation of the price of the
contract may be renewed only if the price escalation is linked to a commonly accepted
index or a formula set forth in the contract. The term of a renewed contract may not be
longer than the initial term of the contract.

Advance Payments — The Corporation may not make payment in advance of receipt of
goods or services unless permitted by applicable law. The Corporation may only make
payment in advance of receipt of goods and services when allowed by Indiana law and IN
State Board of Accounts guidelines.

Prohibited Items — Under no circumstances is the Corporation or any of its agents or
employees permitted to use funds for purchases of tobacco, alcohol, or illegal substances.

Land — For purchases of land or structures with a total price over $25,000, the School
Board must pass a resolution that it is interested in purchasing a specified land or structure,
must appoint 2 appraisers to establish fair market value within 30 days of appointment, and
the purchasing agent may not purchase any land or structure for a price greater than the
average of the 2 appraisals.

Prohibited Contract Provisions — Automatic renewal, choice of law, and indemnity are
statutorily-prohibited for contracts for goods or services with Indiana school corporations
and void and unenforceable as against public policy. “Automatic renewal provision” means
a provision in a vendor contract that provides for the automatic renewal of the contract
unless the School Board gives notice to the vendor that the School Corporation intends to
terminate the vendor contract at the end of the contract term. “Choice of law provision”
means a term within a vendor contract that subjects the vendor contract to the laws of a
state other than Indiana. “Indemnity provision” means a provision, a clause, a covenant, or
an agreement that is contained in, collateral to, or affecting a vendor contract and purports
to indemnity, defend, or hold harmless, or has the effect of indemnifying, defending, or
holding harmless, a vendor against liability for loss or damage resulting from negligence
or intentional acts or omissions of the vendor or an agent, employee, servant, or
independent contractor that is directly responsible to the vendor.

ALTERNATIVE PURCHASING METHODS

The purchasing agent may when allowed under the public purchasing and public contract laws
consider use of the following alternative purchasing methods. Any purchase that does not qualify
for an alternative purchasing method must be made through a public bidding process.

I.

Requests for Specifications — The Board may make a written finding that the development
of specifications is not feasible and may grant a purchasing agent approval to issue a



I1.

request for specifications. Requests for specifications should be published in accordance
with IC 5-3-1 which requires that a newspaper notice must be published two (2) times at
least one (1) week apart. Requests must include the following:

A.

B.

C.

the factors or criteria that will be used in evaluating the specifications;
a statement concerning the relative importance of the evaluation factors; and

a statement concerning whether discussions may be conducted with persons
proposing specifications to clarify the specification requirements.

All entities proposing specifications must be accorded fair and equal treatment with respect
to any opportunity for discussions and revisions of proposed specifications.

Request for Proposals (“RFP”)

The purchasing agent may also and is encouraged to issue a request for proposals.

An RFP must include at least the following:

A.

B.

the factors or criteria that will be used in evaluating the proposals;

a statement concerning the relative importance of price and other evaluation factors
(only these evaluation factors may be considered in the evaluation of proposals);

a statement concerning whether the proposal must be accompanied by evidence of
financial responsibility; and

a statement concerning whether discussion may be conducted with responsible
offerors who submit proposals determined to be reasonably susceptible of being
selected for award.

Requests for proposals should be published in accordance with IC 5-3-1 which requires
that a newspaper notice must be published two (2) times at least one (1) week apart.

If an RFP is issued, the purchasing agent must prepare a register of proposals which must
be open to the public inspection after the contract is awarded. The register must include at
least the following:

A.

B.

a copy of the RFP;
a list of all persons to whom copies were given;

a list of all proposals received, including the name and address of all offerors, the
dollar amount of each offer, and the name and dollar amount of the successful
offeror;



I11.

IVv.

D. the basis on which the award was made; and

E. the entire contents of the contract file, except for proprietary information included
with an offer.

As provided in the request for proposals or under the rules or policies of the school,
discussions may be conducted with, and best and final offers obtained from, responsible
offerors who submit proposals determined to be reasonably susceptible of being selected
for award. The RFP must be awarded to the responsible offeror whose proposal is
determined in writing to be the most advantageous to the school. Awards may be made to
more than one offeror if the proposals are determined in writing to be advantageous to the
school.

The purchasing agent must treat each offeror fairly and equally with respect to any
opportunity for discussion and revision of proposals. In conducting discussions with an
offeror, the purchasing agent may use information derived from other proposals in
discussion only if the identity of the offeror providing the information is not disclosed to
others. Equivalent information must be provided to all offerors with which the purchasing
agent chooses to have discussions.

Purchasing Organizations - If the school is a participant in a cooperative purchasing
organization complying with Indiana public purchasing laws, a purchasing agent may work
with the organization to solicit proposals for the supplies, goods, and services.

Online Reverse Auctions - The purchasing agent may conduct a reverse auction for the
purchase of supplies by using an internet purchasing site to issue an invitation for bids and
receive bids in accordance with Indiana law.

Special Purchases- Special Purchases without soliciting bids or proposals are permitted
under IC 5-22-10 if made with competition as practicable under the circumstances and:
A. Certain emergency conditions exist;

B. Unique opportunity to obtain supplies or services at a substantial savings to
School;

C. Auction;

D. Data processing contract or licensing agreement (such as software programs);

E. Concerns over compatibility of equipment and only 1 source meets reasonable

requirements;

Purchasing method seriously impairs the functioning of school

No responsive offers received under correct use of other purchasing methods;

A governmental discount of established price;

Only single source of supply is available

Efficiency & economic advantages (such as federal GSA pricing)

Vendor is an entity with contract with federal agency or purchase is from federal
government or public utility

L. Acceptance of a Gift

ATTEQ™



VI.  Services — The purchasing agent may purchase services with non-federal funds using any
procedure the purchasing agent considers appropriate.

VII. Micro Purchases (Under $50,000 Using Federal Funds)- This section applies only if the
purchasing agent expects the purchase to be less than $50,000 when federal funds are used
to purchase supplies and services. A purchasing agent may award without soliciting
competitive price or rate quotations if the purchasing agent deems the price reasonable
based on research, experience, purchase history, or other information and documents
maintained by the Corporation.

VIII. Small Purchases (Under $50,000 Using Non-Federal Funds)-Purchases under $50,000
using non-federal funds may be made through the open market, or using any other method
established under this Policy and deemed appropriate by the purchasing agent.

MHIX. Request for Quotes (Federal Purchases Between $10,000-$150,000 or Non-
Federal Purchases Between $50,000 and $150,000)- This section applies only if the
purchasing agent expects a non-federal purchase to be between $50,000 and $150,000, or
a federal purchase to be between $10,000 and $150,000.

e A purchasing agent may purchase supplies by inviting quotes from at least three (3)
persons known to deal in the lines or classes of supplies to be purchased.

e The purchasing agent shall mail an invitation to quote to these persons at least seven
(7) days before the time fixed for receiving quotes.

e [f the purchasing agent receives a satisfactory quote, the purchasing agent shall award
a contract to the lowest responsible and responsive offeror for each line or class of
supplies being requested. The purchasing agent may reject all quotes.

e [fthe purchasing agent does not receive a quote from a responsible and responsive
offeror, the purchasing agent may purchase the supplies under IC 5-22-10-10.

ADDITIONAL PROVISIONS ON PROCUREMENT USING FEDERAL FUNDS

The Superintendent shall maintain a procurement and contract administration system in
accordance with the federal procurement requirements (2 CFR 200), including verification that
vendor/contractor has not been suspended or debarred from participation in federal programs, and
the prohibition of use of statutorily or administratively imposed state, local or tribal geographical
preferences in the evaluation of bids or proposals, except where applicable federal statutes
expressly mandate or encourage geographic preference, for the administration and management of
Federal grants and Federally-funded programs. This also includes the requirement under 2 CFR
220.323(b) that the Corporation will purchase, acquire, or use products and services that can be
reused, refurbished or recycled and contain recycled content. The Corporation shall maintain a
contract administration system that requires contractors to perform in accordance with the terms,
conditions, and specifications of their contracts, applicable laws, and/or purchase orders. Except



as otherwise noted or as required by applicable laws, procurement transactions shall conform to
the provisions of this policy and related guidelines.

The Superintendent/Treasurer shall review applicable laws with regards to grant opportunities and
prepare applications for programs deemed appropriate and beneficial to the students and the
School. The Superintendent/Treasurer shall approve each such proposal prior to its submission,
and the Board shall approve receipt of all grants resulting from such proposals.

MATERIALITY & CAPITAL ASSETS

It is the School Board’s intent to maintain a fixed asset capitalization plan utilizing the following
guidelines. In addition to establishing this capitalization policy, the Corporation, according to
Indiana State Board of Accounts guidance, maintains a Capital Assets Ledger; identifies capital
assets by activity; identifies capital assets by major class; confirms beginning balance; reports
additions to capital assets; reports reductions in capital assets; compares ending balance to Capital
Assets Ledger; documents basis for valuation and estimated useful life; and has established
internal controls (see Policy F100 on Internal Controls).

Definitions and Provisions

For the purpose of this policy, the following definitions apply unless the context clearly indicates
or requires a different meaning.

“Tangible Assets” - Assets which can be observed by one or more of the physical senses.

“Fixed Asset” - Tangible assets of a durable nature employed in the operating activities of the
Corporation and are relatively permanent and are needed for the production or sale of goods or
services are termed property, plan and equipment or fixed assets. These assets are not held for
sale in the ordinary course of operations. This group is usually separated into classes according to
the physical characteristics of the items (e.g. land, buildings, improvements other than buildings,
machinery and equipment, furniture and fixtures).

“Capital Outlays” - Expenditures which benefit both the current and future fiscal periods. Includes
costs of acquiring land or structures; construction or improvement of buildings, structures or other
fixed assets; and equipment purchases having an appreciable and calculable period of usefulness.
These are expenditures resulting in the acquisition of or addition to the government’s general fixed
assets.

1. Land

Corporation will capitalize land purchases, regardless of cost. Original cost of land will
include the full value transferred to the grantor, including relocation, closing costs
incidental to the purchase (including title insurance commitment and insurance) appraisal
and negotiation fees, surveying and costs for preparing the land for its intended purpose



II.

I1I.

(including contractors and/or school workers salary and benefits, such as demolishing
buildings, excavating, clean up, and/or inspection).

Corporation will record donated land at fair market value on the date of conveyance plus
any associated costs. Purchases made using federal or state funding will follow the source
funding policies and above procedures.

Machinery and Equipment

Machinery and equipment includes an apparatus, tool, or conglomeration of pieces to form
a tool. The tool will stand alone and not become a part of a basic structure or building.

Corporation will capitalize and tag items with an individual value equal to or greater than
$5,000. Machinery combined with other machinery to form one unit with a total value
greater than the above mentioned limit will be one unit.

Shipping charges, consultant fees, and any other cost directly associated with the purchase,
delivery, or set up, (including contractors and/or school workers salary and benefits), which
makes such equipment operable for its intended purpose will be capitalized.

Improvements or renovations to existing machinery and equipment will be capitalized only
if the result of the change meets all of the following conditions:
1) total costs exceeds $5,000,
2) the useful life is extended two or more years, and
3) the total costs will be greater than the current book value and less than the
fair market value.

Buildings

Corporation will capitalize buildings at full cost with no subcategories for tracking the cost
of attachments. Attachment can include roofs, heating, cooling, plumbing, lighting, or
sprinkler systems, or any part of the basic building. Corporation will include the cost of
items designed or purchased exclusively for the building.

Corporation’s new building will be capitalized only if it meets the following conditions: 1)
the total cost exceeds $5,000, and 2) the useful life is greater than two years.

Corporation while improving or renovating an existing building will capitalize the cost only
if the result meets all of the following conditions:
1) the total cost exceeds $5,000,
2) the useful life is extended two or more years, and
3) the total cost will be greater than the current book value and less than
the fair market value.
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Capital building costs will include preparation of land for the building, architectural and
engineering fees, bond issuance fees, interest cost (while under construction), accounting
costs if material, and any costs directly attributable to the construction of a building.

Corporation will record donated buildings at fair market value on the date of transfer with
any associated costs. Purchases made using federal or state funding will follow the source
funding policies and above procedures.

IV. Improvements Other than Buildings

These improvements to land are for better enjoyment, attached or not easily removed, and
will have a life expectancy of more than two years. Examples include walks, parking areas
and drives, fencing, retaining walls, pools, outside fountains, and other similar items.

Corporation will capitalize new improvements other than buildings if it meets the following
conditions: the total cost exceed $5,000, and the useful life is greater than two years.

Corporation will capitalize improvements or renovations to existing improvements other
than buildings if it meets the following conditions:
1) the total cost exceeds $5,000,
2) the assets’ useful life is extended two or more years, and
3) the total cost will be greater than the current book value and less than
the fair market value.

Corporation’s donated improvements other than buildings will be recorded at fair market
value on the date of transfer with any associated costs. Purchases made using federal or
state funding will follow the source funding policies and above procedures.

“Historical Cost” - The cash equivalent price exchanged for goods or services at the date of
acquisition. Land, buildings, equipment, and most inventories are common examples of items
recognized under the historical cost attribute.

Recording and Accounting

Corporation will classify capital expenditures as capital outlays within the fund from which the
expenditure was made in accordance with the chart of accounts of the latest version of Accounting
and Financial Regulatory Reporting Manual for political subdivisions. The cost of property, plant
and equipment includes all expenditures necessary to put the asset into position and ready for use.
For purposes of recording fixed assets of the Corporation, the valuation of assets shall be based on
historical cost or where the historical cost is indeterminable, by estimation for those assets in
existence.

In addition, an asset register using SBOA prescribed forms shall be maintained to provide a detail
record of the capital assets of the Corporation.
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When it is not possible to determine the historical cost of capital assets owned by Corporation, the
following procedure should be followed. Corporation will develop and inventory of all capital
assets which are significant for which records of the historical costs are not available. Corporation
will obtain an estimate of the replacement costs of these assets. Through inquiry Corporation
determines the year or approximate year of acquisition. Then Corporation multiplies the estimated
replacement cost by the factor for the year of acquisitions from the Table of Cost Indexes published
by the Indiana State Board of Accounts. The resulting amount will be the estimated cost of the
asset.

In some cases, estimated replacement cost can be obtained from insurance policies; however, if
estimated replacement costs are not available from insurance policies, Corporation should obtain
or make an estimate of the replacement costs.

Safeguarding of Assets

Accounting controls shall be designed and implemented to provide reasonable assurances that:

1. Capital expenditures made by the Corporation be in accordance with board’s
authorization as documented in the board meeting minutes.

2. Adequate detail records be maintained to assure accountability for Corporation
assets.

3. Access to assets be permitted in accordance with the board’s authorization.

4. The recorded accountability for assets be compared with the existing assets at least

every two years and appropriate action be taken with respect to any differences.

PUBLIC WORKS PROJECTS

‘Public work’ means the construction, reconstruction, alteration, or renovation of a public building,
airport facility, or other structure that is paid for out of a public fund or out of a special assessment.
The term indicates the construction, alteration, or repair of a highway, street, alley, bridge, sewer,
drain, or other improvement that is paid for out of a public fund or out of a special assessment.
The term also includes any public work leased by a political subdivision under a lease containing
an option to purchase.

Advance Payments

The Corporation may make advance payments to contractors to enable the contractors to purchase
materials needed for a public works project of the Corporation. The solicitation of the public works
contract providing for such advance payment must include the following information:
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A. That the Corporation will make advance payments to contractors to enable such contractors
to purchase materials;
B. Any limitations on the amount of advance payments that will be made;
C. Requirements for documentation relating to making advance payments to contractors for
materials; and
D. Any other information about advance payment for materials the political subdivision
considers useful to contractors that make offers.
Such advance payments may not exceed the lesser of fifty percent (50%) of the entire cost of the
contract or two million dollars ($2,000,000.00).

Required Construction Procedures
Small Projects

If the cost of a public works project is estimated to cost less than $50,000, the Corporation shall
invite quotes from at least 3 persons known to deal in the class of work proposed by either:

(1) (No less than 7 days before the time fixed for receiving quotes) Mailing them a notice
stating that plans and specifications are on file in a separate office.
(2) Soliciting at least 3 quotes via telephone, fax, or email.

All quotes, including name of person(s) submitting the quote and the amount of the quote shall be
reported during the public meeting at which quotes will be officially received.

The contract shall be awarded to the lowest possible and responsive bidder, except that the School
Board may reject all quotes submitted and negotiate in the open market after establishing in
writing, the reason for the rejection of quotes.

The Corporation can purchase or lease supplies in accordance with IC 5-22 and perform the public
work with its own workforce, provided the Corporation has a group of employees capable of
performing the construction, maintenance and repair of all applicable work.

Projects Between 350,000 and $300,000

If the cost of a public works project is estimated to cost between $50,000 and $300,000, the
Corporation shall invite quotes from at least 3 persons known to deal in the class of work proposed
by, no less than 7 days before the time fixed for receiving quote, mailing them a notice stating that
plans and specifications are on file in a separate office.

All quotes received shall be opened and read aloud at the time and place designated for the public
meeting for this purpose. The contract shall be awarded to the lowest responsible and responsive
bidder, except that the School Board may reject all quotes submitted.

Alternate Procedures for Routine Public Works under $300,000

If a public works project at a school corporation is estimated to cost under $300,000 and is for the
routine operation, routine repair, or routine maintenance of existing structures, buildings, or real
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property, the Corporation may award the contract in accordance with the public purchasing
guidelines established by IC 5-22 and detailed in this Policy.

If the cost of a public works project exceeds $300,000, the Corporation will follow the statutory
provisions for design-build, construction manager as constructor, competitive bid, or guaranteed
energy savings contract, which includes preparation of general plans and specifications describing
the kind of public work required and filed in a place reasonably accessible to the public. Notice of
sealed bids will be published in accordance with IC 5-3-1. If the project is estimated to cost under
$25 million, the period between the date of 1% publication and opening of bids may not be more
than 10 weeks.

All bids received shall be opened and read aloud at the time and place designated for the public
meeting for this purpose, unless the School Board makes a written determination that it is in the
best interest of the Corporation to delay and the day, time, and place of the rescheduled opening
are announced at the originally scheduled opening time. The contract shall be awarded to the
lowest responsible and responsive bidder, except that the School Board may reject all bids
submitted. Any award not to the lowest bidder must be justified in minutes or memoranda available
to the public.

ADVANCE PAYMENTS FOR GOODS AND SERVICES

The Corporation authorizes the making of advanced payments for goods before delivered or
services before completed. If such advance payments are made, the Corporation Treasurer or
designee must do all of the following relating to such advance payments:

A. Track prepayments by defining the prepayment on a purchase order;
B. Create a prepayment invoice that is associated with the purchase order;
C. Require insurance or a surety bond in the amount of prepayment if the amount of
prepayment is more than one hundred fifty thousand dollars ($150,000.00).
Such advance payments may not exceed the lesser of fifty percent (50%) of the entire cost of the
contract or two million dollars ($2,000,000.00).

SBOA Uniform Compliance Guidelines Manual for Schools, Chapter 1
2 CFR 200.318s
I.C. 5-11-1-27
I.C. 5-22-7

I.C. 5-22-8

IC 5-22-10

IC 5-30-1 et seq.
IC 5-32-1 et seq.
I.C. 36-1-7

IC 36-1-12

IC 36-1-12.5
I.C. 5-11-10-1.6

Bluffton-Harrison Metropolitan School District
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G325

FREE AND REDUCED-PRICE MEALS

The Bluffton-Harrison Metropolitan School District Board of School Trustees shall provide
eligible children with lunch at a reduced rate or at no charge to the student. It also shall provide
breakfast in accordance with provisions in I.C. 20-26-9-1 et seq.

In accordance with the criteria issued annually by the Federal government through the State
Department of Education, the Board designates the Food Service Director to determine eligibility
of students for free or reduced-priced meals.

Each year, the schools shall inform all families of the opportunity for free and reduced-price meals
by providing an application with the eligibility criteria and instructions to the family of each
student enrolled in the school. The schools shall search and apply for such Federal, State, and local
funds as may be applied to the Corporation's program of free and reduced-price meals.

The Corporation shall comply with Federal and State law governing school meal programs,
including specifically, but not exclusively, those governing the accounting and audit requirements
of the Free and Reduced Lunch program. All employees who participate in the processing or
auditing of such applications shall be trained in the program’s requirements. The Corporation will
protect the privacy of students receiving free or reduced price meals through good faith efforts
such as maintenance of records as confidential and use of a cashless payment system.

The Superintendent shall establish the necessary administrative guidelines to ensure the program
is conducted in accordance with guidelines established by the U.S. Department of Agriculture and
the Indiana Department of Education.

I.C. 20-26-9-1 et seq.

I.C. 20-41-2-1 et seq.

42 U.S.C. 1751 et seq.

42 U.S.C. 1771 et seq.

Bluffton-Harrison Metropolitan School District
Adopted: September 16, 2024

Revised: June 15,2026



H125
CORPORATION-SUPPORT ORGANIZATIONS

The Board of School Trustees for the Bluffton-Harrison Metropolitan School District values
organizations striving to support the educational experiences of BHMSD students. The Board
endorses the active involvement of students and their families through the creation of parental and
charitable organizations such as Parent-Teacher Organization groups and booster clubs. The Board
encourages employees to work cooperatively with all such nonprofit organizations.

The Superintendent must first approve annually any support organization who wishes to use the
name, logos, or trademarks;—equipment,buidings—orfaethities of the Corporation during that
school year. Each approved organization has responsibility for funds collected, expenses incurred,
and the well-being of participating students and volunteers. The Corporation is not responsible for
the activities or finances of an approved organization.

All such organizations must engage in activities and conduct themselves in a manner typical of a
nonprofit organization. In order to access school resources, these organizations shall follow the
policies of the Board, guidelines of the Superintendent, and guidance from governmental entities
having jurisdiction over the organization (e.g. IRS, IN Department of Revenue, IN State Board of
Accounts). Additionally, these organizations must be in good standing as a nonprofit organization
and adhere to their own organizational bylaws.

Bluffton-Harrison Metropolitan School District

Adopted: November 18, 2024
Revised: June 15,2026



H150
PUBLIC RECORDS

The Board of School Trustees of Bluffton-Harrison Metropolitan School District recognizes its
responsibility to maintain and protect the public records of the Board and to make these records
available for inspection and the purchase of copies in compliance with the Indiana Access to Public
Records Act ("APRA").

The Board directs the Superintendent to assert any exemption required to protect information that
must be kept confidential pursuant to I.C. 5-14-3-4(a); and the Board authorizes the Superintendent
to assert any discretionary exemption to the APRA found in I.C. 5-14-3-4(b). As such, pursuant to
the Family Educational Rights and Privacy Act (FERPA), the Corporation shall not disclose
records which contain a student’s personally identifiable information without the prior written
consent of the parent or eligible student. In accordance with FERPA and Indiana Public Access
Counselor Opinion, the Corporation shall not disclose information that, alone or in combination,
is linked or linkable to a specific student that would allow a reasonable person in the community,
who does not have personal knowledge of the relevant circumstances, to identify the student with
reasonable certainty.

Procedures for Request for Public Records

The Corporation may establish and maintain an electronic portal for submission of public records
requests that incorporates a Completely Automated Public Turing test to tell Computers and
Humans Apart (CAPTCHA) or an equivalent mechanism for ensuring that a requestor is a human,
that requires verification of a requestor’s physical address: that indicates to the school whether
the requestor is a resident of Indiana, and that automatically tracks and reports submissions
suspected to be automated or to have originated from known sources of phishing or data scraping
as those terms are defined in [.C. 5-14-3-2.

A request to inspect and/or purchase copies of a public record in the custody of the Board must be
made in writing and submitted on the appropriate form in person, by e-mail, facsimile, or USPS
mail to the BHMSD Administration Building at 805 East Harrison Street, Bluffton, IN 46714 on
a regular business day between 8:00 a.m. and 3:00 p.m. Such a request submitted outside of the
regular business hours shall be received at the beginning of the next regularly scheduled workday.
For a personnel file request, complete form H150-E1. For a general public records request,
complete form H150-E2.

The requesting party shall be required to describe the records sought with reasonable particularity.
The Corporation may request clarification if the request does not provide information which
enables it to search for, locate, and retrieve the records. The Corporation shall acknowledge the
request within seven (7) business days of receipt.

After the Corporation has reviewed the request, the Corporation will inform the requester in
writing if the request is denied or granted. If the request is denied, the Corporation will provide
the statutory citation and authority for not disclosing the record, as well as the name and title of



the person responsible for the denial. If the request is granted, the Corporation will inform the
Requester of the estimated fees to be paid.

The Corporation may decline to respond to a public records request if one (1) or more of the
following apply:

1. The Corporation suspects the request to be data scraping or phishing activity as defined in
I.C. 5-14-3-2.

2. The Corporation suspects that responding to the request electronically may expose the
Corporation’s electronic systems or data to unauthorized access or alteration or otherwise
jeopardize the security of the Corporation’s electronic systems or data.

3. The Corporation finds the request is made by a person that is a party to pending or ongoing
litigation and is duplicative of a discovery request made by the person in the pending or
ongoing litigation.

In such case, the Corporation shall notify the Indiana Public Access Counselor within seven
(7) days of the denial and outline the reason why the Corporation has declined to respond to
the request.

Whether or not the Requestor seeks copies of the requested records, the Corporation may charge
a search fee for any time spent searching for records that are in an electronic format that exceeds
five (5) hours. This search fee shall not exceed the lesser of:

1. the hourly rate of the person making the search; or
2. twenty dollars ($20) per hour.

If the Requestor is a non-Indiana resident our out of state entity, the search will increase to twenty-
five cents ($0.25) per page and twenty-five dollars ($25) per hour of staff time spent processing
the request.

The Corporation may prioritize fulfilling the public records requests of Indiana residents and
requests submitted for civic, journalistic, academic or personal use. Requests identified as
originating from out-of-state entities or automated systems may be delayed as necessary to prevent
disruption of core agency functions.

Search and/or copying fees shall be paid to the Corporation before any record is copied, disclosed,
or made available for inspection. Fees may be paid by cash or money order payable to the
Corporation. After receiving the fee, the Corporation shall make the requested records available
within a reasonable amount of time, depending on the complexity and size of the request.

If a requester elects to review and inspect the record(s) in person, he or she will work with the
Corporation in good faith to schedule a time for inspection. Records may be inspected only at the
office or location where they are regularly maintained, during regular business hours, in the
presence of a Corporation staff member.

The Corporation shall comply with I.C. 5-14-3-7 and shall take into account the other duties to be
performed by Board employees with custody of the requested record(s) and shall not cause or



permit a material interference with the regular discharge of the other functions or duties of the
Corporation or its employees.

Limited Access to Requests for Lists of Persons

The Board will not create or provide copies of lists of names and addresses (including e-mail
addresses) unless the Board is required by law to publish and disseminate the list to the public.
However, if the Board has created a list of names and addresses of persons (excluding e-mail
addresses), it will permit a person to inspect and make memoranda abstracts from the list unless
access to the list is prohibited by law. The Board prohibits disclosures of any records to any
commercial entity for commercial purposes or to any individual or entity for political purposes. In
addition, records may not be used by individuals or entities for commercial purposes or political
purposes.

Fees for Purchasing Copies of Public Records

The Board establishes the following fee schedule for purchase of a copy of public records. These
fees will be uniform at all purchasers.

Copies shall be prepared by a Corporation employee and provided to a requesting party upon
payment of a fee which is the greater of:

A. Ten cents ($0.10) per page for copies that are not color copies or twenty-five cents ($0.25)
per page for color copies; or

B. The actual cost of copying the document. "Actual cost" means the cost of paper and the
per-page cost for use of copying or facsimile equipment and does not include labor costs
or overhead costs.

C. Certification of document five dollars ($5.00).

D. The Board will charge a fee for providing a duplicate of a computer tape, computer disc,
microfilm, or similar or analogous record system containing a public record in the custody
of the Corporation. The fee shall not exceed the sum of the:

1. The Corporation's direct cost of supplying the information in that form; and

ii.  The standard cost of selling the same information to the public in the form of a
publication if the Corporation has published the information and made the
publication available for sale.

I.C. 5-14-3(a)

Family Educational Rights and Privacy Act (FERPA)

I.C. 5-14-3-7

I.C. 5-14-3-8

I.C. 5-14-3

I.C. 5-15-6

Indiana Public Access Counselor Opinion, March 17, 2014
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