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STEP 5  |  Select Appropriate Assessment Tools 

 

▶ PURPOSE 
To identify assessment tools and methods that will yield the most accurate, meaningful, 
and equitable information about the student’s abilities and needs across languages and 
contexts. The multidisciplinary team should carefully consider whether each 
assessment is linguistically and culturally responsive, appropriate for the student’s 
experiences and proficiency levels, and capable of measuring the intended construct 
rather than reflecting differences in language proficiency, cultural background, prior 
educational opportunity, or familiarity with dominant cultural norms. 
IDEA requires that assessments must: 

• Be selected and administered so as not to be discriminatory on a racial or 
cultural basis; 

• Be provided in the child’s native language or other mode of communication; 

• Be used only for the purposes for which they are valid and reliable; and 

• Include a variety of tools and strategies rather than relying on a single measure. 
(34 C.F.R. §300.304) 

Key Discussion Topics and Questions 

▪ Which formal and semiformal tools are available in the child’s other language(s)?  
▪ Are children with demographic characteristics similar to those of the child in question 

included in the norming sample of the assessment?  
▪ To what degree is each tool dependent on language proficiency and cultural knowledge?  
▪ What accommodations or modifications are needed and permitted (by the test maker) to 

gain the most useful information on the child’s skills and abilities? (Take note of how that 
may impact results.) 

▪ Does the tool measure static skills and abilities or language proficiency or both?  
▪ What are the limitations of each tool given the child’s unique sociolinguistic profile?  

! Teams should closely review the technical adequacy, intended population, limitations, 
and administration guidance described in assessment manuals when selecting, 
administering, and interpreting formal measures. 

 

 

Sources of Information 

District assessment library lists, technical reports for each assessment tool, student 
demographic information (e.g., race, ethnicity, language background, age, ML status), 
English language proficiency data, native language proficiency data, Linguistic Profile data, 
etc. 
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Assessment Options to Consider 
The following represent a range of approaches appropriate for MLs (not exhaustive): 

Formal/Structured 
‣ Bilingual assessments 
‣ Nonverbal measures (use with 

caution) 
‣ Dynamic Assessment 
‣ Curriculum-based measures 

Organic/Qualitative 
‣ Language sampling 
‣ Interviews and observational data 
‣ Progress monitoring data 
‣ Portfolio-based evidence 

Caution: Nonverbal measures should not be treated as a default solution for MLs. They still 
carry cultural assumptions and must be chosen and interpreted with care. 
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