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*Weeks are approximate. Teachers should be welcome to expand or condense as needed. 

ARC Core Informational Research Lab Pacing Guide Grade 2*

Goal: By the end of this Unit, students will have moved IRLA levels and demonstrate beginning expertise in both informational 

text and the Unit content by producing well-researched informational texts. 

Week ELA Focus Content Focus Phonics/Word Study
IRLA Expert  

Coaching

1

Reading 
Informational Text

Pre-Test on Key 

Question: What is the 

author’s main idea in this 

text? How does the author 

support this main idea 

with key details?

Building Knowledge 

in Order to Determine 

Appropriate Research 

Topics 

Decode, encode/spell, and 

analyze two and three-syllable 

words with familiar parts. Rate of 
Conferencing: 14 

Days or Less

All students receive 

strategic reading 

instruction (either 

one-on-one or in 

small groups) at least 

every two weeks.

Readers working at 

emergency/at-risk 

levels receive more 

frequent coaching.

Students take one Research Question from research to publication each week.

Days 1 & 2

Develop Expertise on  

One Research 
Question

Day 3

Apply, Assess, Teach 

Grade-Level ELA 

Standards

Day 4

Informational 

Mentor Text/Draft 

Informational Piece

Day 5

Revise, Edit, Publish & 

Present

Informational pieces develop in sophistication as the weeks progress.

2

Main Topic, Main 

Idea & Key Details 

RI.2 Rubric and 

Thinking Map

Drafting Launch

W.2–3.2 Rubric

RQ #1: ____________
Decode, encode/spell, and 

analyze words with silent 

consonants.

3 Developed Main Ideas RQ #2: ____________
Decode, encode/spell, and 

analyze words with advanced 

long “a” vowel teams.

Rate of Reading 

Growth

Every student is on 

track to make 2+ 

months of growth. 

Readers working at 

at-risk or emergency 

levels: To be on 

target, these readers 

need to reach 1R by 

the end of this Unit. 

4
Key Detail vs. 
Not a Key Detaill

RQ #3: ____________
Decode, encode/spell, and 

analyze words with advanced 

long “u” and “oo” vowel teams.

5 Illustrations
RQ #4: ____________

Decode, encode/spell, and 

analyze words with suffixes 

(-er, -or, -ist).

6 Organization RQ #5: ____________
Decode, encode/spell, and 

analyze words with schwa.

7 Language
RQ #6: ____________

Decode, encode/spell, 

and analyze words with 

diphthongs (“oi,” “oy,” “ou,” 

“ow”).

8
Introductions & Conclusions

Final Revisions

Publishing & Presenting

Decode, encode/spell, 

and analyze words with 

advanced long vowel plus “r” 

combinations.

9
Reading Across Genres

Post-Test on Key Question

Decode, encode/spell, and 

analyze words with prefixes 

(mis-) and suffixes (-able, 

-ness). 21
Introduction

70 Week 2: Day 1

Today, students will learn the key Science concepts in RQ #1 through a combination of shared reading, writing activities, and direct instruction in preparation for their independent research. Students will then read deeply, working to learn everything they can about their individual topics and RQ #1.

© 2013 by American Reading Company®
*196593*

Reader: _____________________________ Room: ___________

Choose a bug to research.

Research Questions:
1. Classification: What kind of bug is this? How do you know?

2. Ecosystems: In which ecosystem(s) does this bug live? How does this bug depend on its 
surroundings to get what it needs?

3. Adaptation: What physical characteristics help this bug survive in its ecosystem? 
4. Social Interactions/Group Behavior: How does this bug interact with other members of its species? Why is this important to its survival?
5. Interdependent Relationships: What living things depend on this bug? How and why?

6. Ecosystem Dynamics: What might happen to the ecosystem if this bug were removed permanently? What should humans do to make sure this doesn’t happen?

in their ecosystemsin their ecosystems

in their ecosystemsin their ecosystems

SC-BGRESEARCHCARD-V2

71Week 2: Day 1

Phonics/Word Study
This week’s Phonics/Word Study focus is decoding, encoding/spelling, and analyzing words with silent consonants. As appropriate, take advantage of opportunities to highlight this week’s focus throughout the Literacy Block.

Best Practices in Teaching Content Through Inquiry
Research Labs asks teachers to shift from “coverage” and “lecture mode” to a student-centered approach in which students learn through reading, research, and discussion, as opposed to through teacher instruction.

Suggested Moves
• Start engaging students by 

activating prior knowledge, 
connecting the content to students’ lives, sparking debate, etc.

• Ask Why? and Why does this matter to us?
• Put students into the text with a great question or graphic organizer and watch and coach as they work
• Don’t worry about “covering” all of the content in whole-group 

instruction—much of the learning students will remember will come from their independent research.
• Use students to teach each other. Everyone learns more.
• Use peer reviews, student-friendly rubrics, Accountable Talk, etc., so that students are working to impress the audience that matters most to them, their peers.

• Encourage Debate: Listen for 
comments made or questions 
posed by students that the class can discuss and potentially disagree over. Debating the answers to open-ended questions requires students to use text evidence to support a thesis, synthesize research knowledge, and evaluate arguments and sources.

Research Launch 
Read/Write/Discuss Complex Text
1. Lesson Launch

Introduce Final Project Organizer
Distribute a complete (stapled) packet of all Final Project Organizer (FPO) pages to each student. Introduce the packet as students’ primary data-collection tool. Explain that, although the class will work through one organizer at a time, students can (and should) add to any and all organizers.

Establish Today’s Learning Goal: RQ #1
Today, we start researching our individual research topics. You will spend the next eight weeks working to learn everything you can about Bugs in Their Ecosystems and about your individual topic. We will start with Research Question (RQ) #1.
By the end of this week, each of you will be an expert on RQ #1 for your topic.Capture/Inspire/Make It Real
Engage students in learning about this RQ by activating prior knowledge, asking an urgent question, and/or asking students to apply these concepts to their own worlds.

Introduce Key Concepts Using RQ #1 FPO PagesThe pages in the FPO lay out the key concepts related to each RQ. Have a large version of the FPO page(s) for RQ #1 up on the board. Use the FPO page(s) to introduce students to the key concepts at the heart of this Research Question.
Students will use today’s reading to complete this organizer before moving on to independent research, a task that will require them to reread, understand, synthesize, and apply the key concepts.

Day 1 Lesson Focus: Become Experts on RQ #1
Read/Write/Discuss Com-

plex Text
30–60 min.

Reading Lab
20–40 min.

Writing
20–40 min.

Phonics/Word Study
10–20 min.
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Final Project
Organizer

Name:          Room:       Bug:               
RQ #1: Classification

Bug Group Defining Characteristics

Examples Text Evidence  
(Title, Page#)

Body Legs Wings Other

Insect

Arachnid

Centipede

Millipede

in their ecosystemsin their ecosystems in their ecosystemsin their ecosystems

en sus ecosistemas
en sus ecosistemas

Grado 2
Cuaderno de laboratorio

Nombre:

Salón:

En español

in their ecosystems
in their ecosystems

Grade 2
Lab Notebook

Name:

Class:

en sus ecosistemasen sus ecosistemas

en sus ecosistemasen sus ecosistemas

en español

Grado 2

Prólogo por JEFFREY WILHELM

Laboratorio de investigación: 
Escritura informativa
Manual de instrucción

3

1

2

¿QUÉ ES ARC CORE?

Instrucción de Lectura Basada en Evidencia en
Una Solución Completa y Fácil de Usar

Basado en la ciencia de la lectura, ARC Core satisface las necesidades de alfabetización en inglés y

español de todos los estudiantes en cualquier entorno de aprendizaje. Estas estructuras diarias están

diseñadas para integrarse entre sí y crear una solución ELA/SLA fluida.

  Instrucción Sistemática y Explícita de Habilidades Fundamentales

  Construcción de Conocimiento Profundo y Adquisición de Vocabulario

  Contenido Riguroso a Nivel de Grado

  Lectura y Escritura Integradas

  Amplias Oportunidades de Apoyo Diferenciado

ARC Core Cumple Todos los Requisitos

Aceleradores de Alfabetización: Prácticas Pedagógicas Efectivas

Student Achievement Partners, reconocido a nivel nacional, publicó un resumen de la investigación sobre la

lectura. El artículo, La lectura como liberación ? Un examen de la base de investigación, identifica los Cinco

Aceleradores de Alfabetización como esenciales para mejorar los resultados de los estudiantes. ARC Core

integra los cinco para elevar la instrucción e impulsar el éxito estudiantil.

Asegurar que los estudiantes aprendan a leer

Desarrollar el conocimiento del mundo

Ampliar el vocabulario

Reunir evidencia y comunicarla

al hablar y al escribir

Profundizar la comprensión de lo leído

mediante la lectura regular de textos cada

vez más ricos y complejos
https://arc.red/ReadingLib
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RESULTADOS Y RESEÑAS

Vea el Impacto
ARC Core transforma los resultados de alfabetización en escuelas y distritos de todo el país. Los resultados hablan

por sí mismos: aumentos en el nivel de competencia, caídas dramáticas en estudiantes que leen muy por debajo del

nivel de grado, e incontables historias de escuelas que construyen culturas sólidas de lectura (y escritura).

Distrito Escolar de la Ciudad de Saratoga Springs, NY
El trabajo de este estudiante de jardín de infantes demuestra un crecimiento significativo en solo cuatro meses.

Septiembre, 2022 Diciembre, 2022 Enero, 2023

128%
CRECIMIENTO

EN INGLÉS

340%
CRECIMIENTO

EN ESPAÑOL

La competencia lectora mejora cada año con ARC Core®.

Competencia con el Tiempo

IRLA (Inglés)

Competencia con el Tiempo

ENIL (Español)

Ini
Último día

Ini
Último día

Ini
Último día

Ini día Ini día Ini día

ARC Core hace que tanto los estudiantes como los

maestros sean mas inteligentes en formas que

cuentan en la escuela, en el trabajo disciplinario real y

en el mundo real.

Autor de Reading Don't Fix No Chevys
y Diving Deep Into Nonfiction

2021-2022 2022-2023 2023-2024 2021-2022 2022-2023 2023-2024

Distrito Escolar de DuPage-Villa Park, IL, Grados K-5

- Dr. Jeffrey Wilhelm
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102

Write

Rubric for a Proficient Opinion Piece

1 pt. Introduce the topic and state your 
opinion on the topic.

1 pt. Give enough reasons/evidence to support 
your opinion.

1 pt.
Use linking words and phrases (e.g., 
because, and, also) so the reader can follow 
your thinking.

1 pt. End with a concluding statement.

1 pt. Cite the text(s) that provided your reasons/
evidence.

5 pts. Proficient Answer

103

Week 4, Day 5: Revise, Edit, Illustrate, & Publish

Today you will:

 ☐ Evaluate: How did you do on our rubric?  
Take five minutes to evaluate the opinion piece you 
wrote yesterday using the Rubric for a Proficient 
Opinion Piece. Check off the items on the rubric as 
you find them. Mark each item on your draft (circle/
highlight/underline and number it). 

 ☐ Research: Read for 15–30 minutes from any book(s) 
about jobs. As you read, look for ways to improve 
your opinion piece.

 ☐ Revise: Go back and revise your opinion piece to 
earn as many points as possible on the Rubric for a 
Proficient Opinion Piece. 

 ☐ Edit: Use the Editing Skills Card (see Week 2, Day 
5) to prepare your opinion piece for publishing. 

 ☐ Illustrate: Add illustrations to help your readers 
understand your opinion piece better. 

 ☐ Publish your opinion piece.

98

Rubric for a Proficient Narrative Piece

Title:_________________________________

The story starts with a beginning that introduces my character(s) and 
my setting.

The author includes details to describe the actions, thoughts, and feelings 
of their characters. 

The story includes a problem and a solution.

The story has a clear sequence of events.

The author uses linking language to show the order of events.

The author includes an ending to their story.

The story follows the “rules” of the genre.

___/7   Total Points Earned

97

Week 7, Day 2: Draft/Revise Short Story #1

Today you will:

 ☐ Read: Reread an Animal Story that you want  
to use as a Mentor Text for your own short  
story collection. 

 ☐ Evaluate: How did the author do on our rubric? 
Take five minutes to evaluate the Mentor Text 
using the Rubric for a Proficient Narrative Piece on 
the next page. Check off the items on the rubric  
as you find them. 

 ☐ Research: Read for 15–30 minutes from any 
Animal Stories. 

 ☐ Revise: Choose one of your stories to revise.  
Use the Rubric for a Proficient Narrative Piece to 
help you.

52

Week 2, Day 4: Draft RQ #1

Today, you will:

 ☐ Read: Read the first pages of Beetles Are Built 
Like Tanks, How Spiders Hunt (Available on ARC 
Bookshelf), and a book of your choice about any 
bug. After you read, complete the graphic organizer 
on the following page. 

 ☐ Research: Read for 15–30 minutes from any books 
about your bug. After you read, add to the “RQ #1: 
Classification” FPO for your bug in the FPO section 
of this notebook. 

 ☐ Write: Draft the first chapter of your informational 
book about RQ #1. 

53

How Texts Introduce the Main Topic 
Main Topic Where does the author introduce  

the main topic?

Beetles Are 
Built Like 

Tanks

How Spiders 
Hunt

(Bug book of 
your choice)

Which text does the best job of introducing the main topic? Circle that text.

Use this as a model for your own writing today.

33Week 1: Day 2

mayfly armyworm goldenrod 
crab spider

greenbottle fly cutworm whitetail 
skimmer

snakefly webworm redbud 
leafroller

bee-like 
robber fly mealworm squarehead 

wasp

butterfly earworm woodland 
ground beetle

firefly earwig greenhouse 
millipede

Use What You Know to Read More Bug Names

4
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Word Study: Multisyllabic Words Week 1: Day 2

1. Follow your teacher’s directions.

5
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Week 1: Day 2
In the present tense, the subject and predicate of a sentence must agree, or 
match, in number. 
A singular (1) noun needs a singular verb. 
A plural (more than 1) noun needs a plural verb. 
Regular nouns and verbs in the present tense follow the pattern below. 

Present Tense Subject-Verb Agreement

We usually use -s or -es to make a plural subject or singular verb.

Singular Noun + Singular Verb A cutworm eats at night.

Plural Noun + Plural Verb Cutworms eat at night.

Singular Noun + Singular Verb The bee-like robber fly buzzes.

Plural Noun + Plural Verb Bee-like robber flies buzz.

2. Read each subject. Circle the predicate that matches.

The squarehead wasps
bring prey to the nest.

brings prey to the nest.

An earwig
pinch its prey.

pinches its prey.

Goldenrod crab spiders
sit on flowers.

sits on flowers.

A woodland ground 
beetle

hunt at night.

hunts at night.

38 Week 1: Day 3

Reading Lab
1. Set Focus

Remind students of today’s focus and how you want them to apply that standard to 
their reading. 

As you read today, look for interesting information on the topics that you are thinking 
about as possible research topics. 

Be ready to tell your partner:

• One interesting fact you learned
• One opinion you have 

Review the routines for Independent Reading.

2. Independent Reading
Students read for 15–30 minutes starting with self-selected texts. 

3. Teacher Work 
100% Engagement
Ensure all students are on task.

Formative Assessment/Strategic Reading Instruction
Strategy Groups with 1–4 Students with the Same Power Goal
Work with students in small strategy groups of 1–4 students to provide targeted 
and strategic instruction on individual Power Goals. 

4. Accountable Talk
Partner Share
Partners share potential research topics and make/
support their opinions.

• Opinion: This topic would be a good one for 
me because...

• Reasons/Evidence

Group Share
Students add to the “Possible Research Topics” 
chart. 

As a group, review and analyze the list of possible 
topics to identify trouble spots.

Who learned something really interesting?

Who learned something that changed your opinion 
about one of your possible research topics?

Continue to add to the class graphic organizers.

Read/Discuss Complex Text
15–30 min.

Writing
20–40 min.

Reading Lab
20–40 min.

Phonics/Word Study
10–20 min.

Instead of 

“I don t know”
May I please have some 

more information?

May I please have some 
more time to think?

Would you please 
repeat the question?

Where could I find more 
information about that?

May I ask a friend for help?

Read/Discuss Complex Text
15–30 min.

Writing
20–40 min.

Reading Lab
20–40 min.

Phonics/Word Study
10–20 min.

Phonics/Word Study
Focus: Today, we will continue to use what we know to read and spell longer words. 

Warm-Up: Phonological Awareness
Say “tour.” Say it again, but add -ist to the end. (“tourist”)

Say “direct.” Say it again, but add -er to the end. (“director”)

Say “garden.” Say it again, but add -er to the end. (“gardener”)

Decoding: Model/Guided Practice
Project or distribute the “Read and Sort” page.

Ask students to read the words. Give them a few minutes to do so. 

Model and coach as needed (e.g., Stop and think; Do not guess; Look through the word; 
Look for parts you know; Try different sounds for the vowels; etc.). Then read the words 
aloud together quickly.

Word Study
Let’s reread the words. What part(s) of each word did you already know? Did you chunk 
beginning to end or another way?  

We are going to sort these words into categories that make sense to you. You will think 
creatively and critically. For example, I might sort the following words into the same 
category: “governor,” “mayor,” and “director.” Why did I put these words together? What other 
words do you know that we can add to this group?

Sort: Reread all the words. Sort them into categories that make sense to you. (Students 
work alone or with partners to sort the words into categories in their notebooks or on the 
board.) Coach as needed. 

Analyze: Pick a student/pair to share the words in one of their categories without 
revealing why they grouped the words together. Students hypothesize and explain how 
they believe the words to be sorted. Why did this team group these words together? The 
student/pair shares their thinking in response. Challenge students to add additional words 
to the category presented. Continue as long as engagement is high. 

Have students give each other clues about other words from the page or make up their 
own sentences using the words from the page. Which word means a person who tours or 
visits and looks around a new place?... Yes, “tourist.” Which word is a compound word?... Yes, 
“firefighter.” 

Fluency Practice: Automaticity
Whisper read the words as quickly and accurately as you can, three times fast. Go!

Encoding/Spelling
On the back of the page or elsewhere, have students spell the following: tourist, director, 
gardener, firefighter. Students check and correct their spelling as needed.

Reading Lab #2
Students practice applying today’s Phonics/Word Study focus and/or Power Goals as they 
read from self-selected texts.

Sorting Possibilities:
• Words with the same 

suffix
• Words with the same 

number of syllables
• Words with common 

sound-spelling patterns
• Words related in meaning

39Week 1: Day 320 Week 1: Day 2

3. Read Text
Introduce and distribute the Core Text (short chapter book, long picture book, or 
collection of short stories) that you will be using for shared reading.

The animal story we will read together as our Core Text is ___. 

Let’s see if we can identify and describe the main character in this story...

Read only enough of the story for students to identify and begin to describe the main 
character. You will continue to read this text all week.

4. Guided Practice: Applying R.3 
Write to Text
Students work in pairs to fill out the first row of the “Character Study” graphic 
organizer for the main character in the Core Text. Make sure students get time to 
draw as well as write.

Discussion Group
Come up with a prediction based on what you know so far about the main character: 
How might this character’s background create a problem for him/her? 

5. Teacher Work
Monitor for Engagement
Ensure all students are on task.

Formative Assessment/Writing Coach
Check for Understanding
Observe as students write, looking for gaps in understanding of the standard 
and/or text.

Share Good Examples
As you locate great examples in students’ work, point them out to the class.

Document
Record evidence and observations for individual students.

6. Wrap Up
Bring the whole group back together. 

Highlight key learning and add to the class graphic organizers.

Suggested Text
“The Story of the Three 
Little Pigs” retold by Drew 
Falchetta (pp. 5–11) in 
Who’s Afraid of the Big Bad 
Wolf?: Canine Stories from 
Around the World, edited 
by Traci Dibble

WHO’S
AFRAIDOF

THE

BIG BAD
WOLF?

C PRESS

Books

Canine Stories
from Around the World

Edited by Traci Dibble

21Week 1: Day 2

Reading Lab
1. Set Focus

As you read today, think about the characters in the story. Focus on what the text and 
the pictures tell you about the main character’s background. Be prepared to identify and 
describe the main character’s background, using details from the text and the pictures. 

Review the rules for Independent Reading.

2. Independent Reading
Students read for 15–30 minutes starting with self-selected books. 

3. Teacher Work
100% Engagement
Ensure all students are on task.

4. Accountable Talk
Partner Share
Each partner takes one minute to share.

Pick one of the books you read today. Identify and describe the main character’s 
background, using details from the text and the pictures.

Discussion Group: Generalization About Characters
Use the Genre Card to introduce specifics about characters in Animal Stories.

Stories in the same genre usually have similar kinds of characters. For example, the 
kinds of characters in fairy tales usually include kings and queens as well as witches or 
fairies. Fables usually have talking animals as characters. Sports stories usually have 
players who are good at sports and at least one player who doesn’t play by the rules. 

Discuss as a group: What types of characters seem to be common to Animal Stories? 
What makes you say that?

5. Wrap Up
Bring the whole group back together.

Highlight key learning and add to the class graphic organizers.

Read/Write/Discuss 
Complex Text

20–60 min.

Reading Lab
20–40 min.

Writing
20–40 min.

Phonics/Word Study 
10–20 min.

Independent Reading 
and Differentiation
Ideally, all students do 
Independent Reading in 
the genre. However, it is 
paramount that students 
read books where their 
own skills base is self-
extending (i.e., learning 
to be a better reader by 
reading). When faced 
with the choice between 
having students do their 
Independent Reading with 
books in which they can 
successfully practice/apply 
skills or with books in the 
genre that are too hard for 
him/her, choose the former 
first.

MLL 
Supports

120 Week 2: Day 5

2. Close Reading of Informational Text
Return to two or three informational texts to compare how the authors introduce 
their topics.

Model/Guided Practice: Introducing Topic
Set a purpose for reading.

Today, we will read __(titles)__. I’ve picked these texts because of the way the authors 
introduce their topics.

We sometimes call the first few sentences the “hook” because they are supposed to “hook” 
a reader to keep reading. Let’s see how different authors “hook” readers.

We will start with __(title)__. As I read, think about how the author introduces their 
topic, as well as if it “hooked” you to keep reading.

As you read the beginning of the first text you’ve selected, model how you do the 
following: 

• Identify the topic of the selected text.
• Notice how the author began their introduction. I notice the author uses 

interesting/exciting language like __ and pictures to show...
• Mark up the text/jot notes as you work.

Guided Practice
Read aloud the beginning of the second text and have students work in pairs to 
identify the author’s topic and discuss how the author introduces this topic.

3. Teacher Work
Monitor for Engagement
Ensure all students are on task.

Formative Assessment/Writing Coach
As students work, observe them to look for areas of confusion. If necessary, stop the 
class and reteach.

Document
Record evidence and observations for individual students.

4. Discuss
Bring the whole class back together. 

Engage the class in a discussion: Which author did the best job with their introduction? 
What made it great?

Suggested Text
Have students read from and 
evaluate any informational 
book.

Ladybug

121Week 2: Day 5

Writing: Revising
1. Set Focus

Now you will reread the informational piece you wrote yesterday, evaluate it using our 
W.2 Rubric, and revise it to make sure it earns at least the first point with a great hook.

2. Model
Think aloud as you model how you reread and revise your writing using the 
W.2 Rubric.

Using the entire rubric while focusing on only 1 point encourages students’ risk-free 
successive approximation and gives you important information about their current 
writing proficiencies.

Reassure students that all of them will earn all the points by the end of the Unit, just 
as they will all earn at least the first point today. Do not worry about students earning 
more than the first point today or belabor revising for additional points.

• I introduced my main topic and main idea; however, I want to make it “hook” 
my reader more. I really liked how the author of __(Mentor Text)__ wrote their 
introduction. I want to copy that idea. I could change...and add... Now my topic 
sentences are much more interesting.

• I’ve definitely included some facts and details about my topic.
• I have one picture.
• Now I think I’ve earned __ points today.

3. Independent Writing
Students write for 15–30 minutes.

4. Teacher Work
Monitor for Engagement
Ensure all students are on task.

Formative Assessment/Writing Coach
Check for Understanding
Observe students as they write. Make sure students are making adequate 
progress.

Share Good Examples
As you locate great examples in students’ work, point them out to the class.

Read/Discuss Complex Text
20–40 min.

Writing: Revising, Editing, Illustrat-
ing, & Publishing

45–90 min.

Reading Lab
20–40 min.

Phonics/Word Study
10–20 min.

20 Week 1: Day 1

Read/Discuss Complex Text
1. Pre-Reading

Read Miss Malarkey Leaves No Reader Behind by Judy 
Finchler & Kevin O’Malley or another book that will set the 
tone that reading is fun/interesting/worthwhile. Pick a book 
that is above grade level to build academic vocabulary and 
background knowledge.

Today, I am going to read you one of my favorite books. It is 
called __. I like it because...

2. Interactive Read-Aloud
Set a purpose for reading. As we read, pay attention to what is happening, how it 
makes you feel, and what your favorite parts are. After we finish reading, we’ll share 
opinions about the story, using evidence from the text to support those opinions.

Read the book once through, giving students enough time to think and absorb, but 
without interrupting the flow with too many comments/clarifications.

Discuss: Establish Basic Comprehension/Text Evidence 
(R.1)
Students work with partners or in small groups to answer the following questions, 
using evidence from the text. Then, share and discuss as a class. 

When we talk about books, it is important that we support our questions and 
answers with evidence from the book. Let’s practice that as we talk about this great 
book we just read... 

• What happened in the story? How do you know?
• Was this book fiction or nonfiction? How do you know?
• What is __(surprising, funny, confusing, etc.)__? Why? 
• How would you describe Miss Malarkey? Do you think you would have enjoyed 

being in her class? Why or why not?
• What do you think the word “crammed” means as it is used on page 4? What 

evidence from the text/illustrations supports your answer? 
• What was the problem in this story and how was it solved?

Students return to the text as they work with partners to answer each question. 
Listen in as students share. Use student responses to determine your next move.

Read-Aloud and 
Engagement
During Read-Aloud, encourage 
thoughtful conversation about 
the text as appropriate. Read in 
a way that creates excitement 
about reading in general, and the 
specific book.

Drop-In Words: Low 
Hanging Vocabulary 
Fruit
The point of introducing drop-
in words as they arise is to give 
students enough of a sense of 
a word so that it does not mar 
comprehension. A by-product 
is that students become familiar 
with new words and the process 
of generating synonyms as they 
read. Drop-in words fit in the 
following categories. Each word in 
the examples below is followed by 
terms used to explain them.
They tend to be more concrete 
(i.e., words you can either 
experience with your senses or 
easily visualize: mist/like fog or 
cloudy, odor/smell, jaguar/like a 
lion but smaller and with spots, 
fled/run away, vehicle/truck, car, 
boat, veranda/porch).
They represent or are synonyms 
for ideas, concepts, or events 
students might know in more 
common terms: enormous/really 
big, visualize/see in your mind, 
gregarious/very friendly, tragic/very 
sad, minimal/just enough, perceive/
understand.
Take 1–2 seconds to introduce 
drop-in words by providing a 
synonym/definition to as you read 
aloud. This brief interaction with 
the text should bolster as opposed 
to interrupt comprehension.

—David Liben

Lesson Launch
5–10 min.

Read/Discuss  
Complex Text

20–30 min.

Reading Lab
20–35 min.

Writing
20–25 min.

Phonics/Word Study
10–20 min.

21Week 1: Day 1

3. Application: Supporting an Opinion with 
Evidence (R.1) 

Model/Think Aloud
Briefly model/think aloud as you discuss today’s focus. Be sure to show 
how you use evidence from the text to support your answer and check your 
thinking. 

My favorite part of this book was... I think that because... I thought it was so 
(e.g., funny, surprising, etc.) when... because... 

Guided/Independent Practice
Students work with partners or in small groups to answer the following 
questions, using evidence from the text. Use the Writer’s Notebook before, 
during, or after small-group/partner work. Then, share and discuss as a class. 

• What was your favorite part of the book? Why?
• Would a book-reading competition like this work in our school? Why or why 

not?
• Which of the books that were read by the students in Miss Malarkey’s class 

sounded the most interesting to you? Why?
Based on student discussion/interest, reread favorite parts of the text while 
commenting on what makes the book funny, gross, interesting, etc. Be sure 
students support their responses with text evidence.

Record the title(s) on your Read-Aloud class chart.

Building an Academic Community and Identity 
Affirmation
WANTED: Empathetic listeners to support Multilingual Learners
Look for the following:

• Students who speak the same home languages as your MLLs. 
• Someone who helps someone else unprompted. 
• Someone who allows someone else enough time to think/

process.
Be quick to name the attitudes/behaviors you want to see scaled 
up throughout the year as soon as you observe them, highlight the 
positive effect they have, and praise those involved. 
If you notice students doing the opposite of any of the above, take 
the time to model how you want students to show support and 
respect for their language learning peers.

MLL 
Supports

AMERICAN READING COMPANYwww.americanreading.com

Unit 3: Animal Stories
Focus Standards: Comparing, 
Analyzing, & Writing Literature

Unit 4: Jobs in My Community
Focus Standards: Analyzing

& Writing ArgumentsWri

Animal Stories Across Genres: 
Realistic Fiction, Fantasy, or Fable?

Social Studies: 
 A Field Guide to Communities

Grade 2

Unit 2

Name:

Class:

Long “E”

e y ee ea

me happy feet each

peanut hurry sneeze carry

treetop dirty evil daydream

nobody eating she even

peeking secret teapot sweet
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Word Study: Long e Week 1: Day 2

1. Follow your teacher’s directions.

Take the Long Vowel Challenge, Lists 5–8, at the end of this week!
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Week 1: Day 2

2. An antonym is a word that has the opposite meaning of another word.  
Read each word or phrase. Find a word on today’s list that is its antonym. 

Short e Long e

sour

odd

go slowly

clean

good

somebody

3. Read the text. Write each word with short e or long e in the correct column.

4. A declarative sentence states an idea. 
It ends with a period. 
Write a declarative sentence. Use at least one word with long e.

Have you seen a red sheep? It’s not a silly joke. Meet the 
California Red sheep breed. Each baby, or lamb, is born with 
reddish wool. As each sheep grows up, its wool gets darker. 
But, its legs and face keep a red color.

 ☐ I capitalized the first word, proper nouns, and titles.  ☐ My sentence has an end mark.

Grade 2

Unit 1

Name:

Class:

Word Study 
Notebooks

Word Study 
Notebooks

Editable PowerPoint 
Slide Decks

Editable PowerPoint 
Slide Decks

int 
Teacher Guide Teacher Guide 

Research Library Research LibraryCore Texts and Read-Alouds Core Texts and Read-Alouds

Lab Notebooks Lab Notebooks

phies

IN A YEAR
GRADE 2 SAMPLE 
View all grades at americanreading.com/arc-core

Maximize Every Minute of ELA Instruction

Materials shown are a representative sample. Titles subject to change based on availability.

Progress Monitoring and Aligned Intervention 

Guide to IRLA Coaching with 
Multilingual Learners

IRLA

Foundational Skills Toolkits

 

 

 

 

 

EN UN AÑO

Materiales Físicos y Digitales Combinados para

Unidad 1: Las Palabras Cambian el Mundo
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Escritura de Poesía y Textos Informativos

Unidad 2: Insectos en Sus Ecosistemas
Estándares en Enfoque: Lectura y

Escritura de Textos Informativos

Estudios de Poesía y
Narrativa Personal

Estudio de Ciencias NGSS:
Cómo los Seres Vivos Dependen/Contribuyen
a su Comunidad Ecológica

Poesía   Textos Informativos   Biografías

Textos Principales y Lecturas en Voz Alta Biblioteca

de Clase
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Write

Rubric for a Proficient Opinion Piece

1 pt. Introduce the topic and state your 
opinion on the topic.

1 pt. Give enough reasons/evidence to support 
your opinion.

1 pt.
Use linking words and phrases (e.g., 
because, and, also) so the reader can follow 
your thinking.

1 pt. End with a concluding statement.

1 pt. Cite the text(s) that provided your reasons/
evidence.

5 pts. Proficient Answer

103

Week 4, Day 5: Revise, Edit, Illustrate, & Publish

Today you will:

 ☐ Evaluate: How did you do on our rubric?  
Take five minutes to evaluate the opinion piece you 
wrote yesterday using the Rubric for a Proficient 
Opinion Piece. Check off the items on the rubric as 
you find them. Mark each item on your draft (circle/
highlight/underline and number it). 

 ☐ Research: Read for 15–30 minutes from any book(s) 
about jobs. As you read, look for ways to improve 
your opinion piece.

 ☐ Revise: Go back and revise your opinion piece to 
earn as many points as possible on the Rubric for a 
Proficient Opinion Piece. 

 ☐ Edit: Use the Editing Skills Card (see Week 2, Day 
5) to prepare your opinion piece for publishing. 

 ☐ Illustrate: Add illustrations to help your readers 
understand your opinion piece better. 

 ☐ Publish your opinion piece.

98

Rubric for a Proficient Narrative Piece

Title:_________________________________

The story starts with a beginning that introduces my character(s) and 
my setting.

The author includes details to describe the actions, thoughts, and feelings 
of their characters. 

The story includes a problem and a solution.

The story has a clear sequence of events.

The author uses linking language to show the order of events.

The author includes an ending to their story.

The story follows the “rules” of the genre.

___/7   Total Points Earned

97

Week 7, Day 2: Draft/Revise Short Story #1

Today you will:

 ☐ Read: Reread an Animal Story that you want  
to use as a Mentor Text for your own short  
story collection. 

 ☐ Evaluate: How did the author do on our rubric? 
Take five minutes to evaluate the Mentor Text 
using the Rubric for a Proficient Narrative Piece on 
the next page. Check off the items on the rubric  
as you find them. 

 ☐ Research: Read for 15–30 minutes from any 
Animal Stories. 

 ☐ Revise: Choose one of your stories to revise.  
Use the Rubric for a Proficient Narrative Piece to 
help you.

52

Week 2, Day 4: Draft RQ #1

Today, you will:

 ☐ Read: Read the first pages of Beetles Are Built 
Like Tanks, How Spiders Hunt (Available on ARC 
Bookshelf), and a book of your choice about any 
bug. After you read, complete the graphic organizer 
on the following page. 

 ☐ Research: Read for 15–30 minutes from any books 
about your bug. After you read, add to the “RQ #1: 
Classification” FPO for your bug in the FPO section 
of this notebook. 

 ☐ Write: Draft the first chapter of your informational 
book about RQ #1. 

53

How Texts Introduce the Main Topic 
Main Topic Where does the author introduce  

the main topic?

Beetles Are 
Built Like 

Tanks

How Spiders 
Hunt

(Bug book of 
your choice)

Which text does the best job of introducing the main topic? Circle that text.

Use this as a model for your own writing today.

mayfly armyworm goldenrod 
crab spider

greenbottle fly cutworm whitetail 
skimmer

snakefly webworm redbud 
leafroller

bee-like 
robber fly mealworm squarehead 

wasp

butterfly earworm woodland 
ground beetle

firefly earwig greenhouse 
millipede

Use What You Know to Read More Bug Names
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Word Study: Multisyllabic Words Week 1: Day 2

1. Follow your teacher’s directions.
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Week 1: Day 2
In the present tense, the subject and predicate of a sentence must agree, or 
match, in number. 
A singular (1) noun needs a singular verb. 
A plural (more than 1) noun needs a plural verb. 
Regular nouns and verbs in the present tense follow the pattern below. 

Present Tense Subject-Verb Agreement

We usually use -s or -es to make a plural subject or singular verb.

Singular Noun + Singular Verb A cutworm eats at night.

Plural Noun + Plural Verb Cutworms eat at night.

Singular Noun + Singular Verb The bee-like robber fly buzzes.

Plural Noun + Plural Verb Bee-like robber flies buzz.

2. Read each subject. Circle the predicate that matches.

The squarehead wasps
bring prey to the nest.

brings prey to the nest.

An earwig
pinch its prey.

pinches its prey.

Goldenrod crab spiders
sit on flowers.

sits on flowers.

A woodland ground 
beetle

hunt at night.

hunts at night.

38 Week 1: Day 3

Reading Lab
1. Set Focus

Remind students of today’s focus and how you want them to apply that standard to 
their reading. 

As you read today, look for interesting information on the topics that you are thinking 
about as possible research topics. 

Be ready to tell your partner:

• One interesting fact you learned
• One opinion you have 

Review the routines for Independent Reading.

2. Independent Reading
Students read for 15–30 minutes starting with self-selected texts. 

3. Teacher Work 
100% Engagement
Ensure all students are on task.

Formative Assessment/Strategic Reading Instruction
Strategy Groups with 1–4 Students with the Same Power Goal
Work with students in small strategy groups of 1–4 students to provide targeted 
and strategic instruction on individual Power Goals. 

4. Accountable Talk
Partner Share
Partners share potential research topics and make/
support their opinions.

• Opinion: This topic would be a good one for 
me because...

• Reasons/Evidence

Group Share
Students add to the “Possible Research Topics” 
chart. 

As a group, review and analyze the list of possible 
topics to identify trouble spots.

Who learned something really interesting?

Who learned something that changed your opinion 
about one of your possible research topics?

Continue to add to the class graphic organizers.

Read/Discuss Complex Text
15–30 min.

Writing
20–40 min.

Reading Lab
20–40 min.

Phonics/Word Study
10–20 min.

Instead of 

“I don
,
t know”

May I please have some 
more information?

May I please have some 
more time to think?

Would you please 
repeat the question?

Where could I find more 
information about that?

May I ask a friend for help?

Read/Discuss Complex Text
15–30 min.

Writing
20–40 min.

Reading Lab
20–40 min.

Phonics/Word Study
10–20 min.

Phonics/Word Study
Focus: Today, we will continue to use what we know to read and spell longer words. 

Warm-Up: Phonological Awareness
Say “tour.” Say it again, but add -ist to the end. (“tourist”)

Say “direct.” Say it again, but add -er to the end. (“director”)

Say “garden.” Say it again, but add -er to the end. (“gardener”)

Decoding: Model/Guided Practice
Project or distribute the “Read and Sort” page.

Ask students to read the words. Give them a few minutes to do so. 

Model and coach as needed (e.g., Stop and think; Do not guess; Look through the word; 
Look for parts you know; Try different sounds for the vowels; etc.). Then read the words 
aloud together quickly.

Word Study
Let’s reread the words. What part(s) of each word did you already know? Did you chunk 
beginning to end or another way?  

We are going to sort these words into categories that make sense to you. You will think 
creatively and critically. For example, I might sort the following words into the same 
category: “governor,” “mayor,” and “director.” Why did I put these words together? What other 
words do you know that we can add to this group?

Sort: Reread all the words. Sort them into categories that make sense to you. (Students 
work alone or with partners to sort the words into categories in their notebooks or on the 
board.) Coach as needed. 

Analyze: Pick a student/pair to share the words in one of their categories without 
revealing why they grouped the words together. Students hypothesize and explain how 
they believe the words to be sorted. Why did this team group these words together? The 
student/pair shares their thinking in response. Challenge students to add additional words 
to the category presented. Continue as long as engagement is high. 

Have students give each other clues about other words from the page or make up their 
own sentences using the words from the page. Which word means a person who tours or 
visits and looks around a new place?... Yes, “tourist.” Which word is a compound word?... Yes, 
“firefighter.” 

Fluency Practice: Automaticity
Whisper read the words as quickly and accurately as you can, three times fast. Go!

Encoding/Spelling
On the back of the page or elsewhere, have students spell the following: tourist, director, 
gardener, firefighter. Students check and correct their spelling as needed.

Reading Lab #2
Students practice applying today’s Phonics/Word Study focus and/or Power Goals as they 
read from self-selected texts.

Sorting Possibilities:
• Words with the same 

suffix
• Words with the same 

number of syllables
• Words with common 

sound-spelling patterns
• Words related in meaning

39Week 1: Day 320 Week 1: Day 2

3. Read Text
Introduce and distribute the Core Text (short chapter book, long picture book, or 
collection of short stories) that you will be using for shared reading.

The animal story we will read together as our Core Text is ___. 

Let’s see if we can identify and describe the main character in this story...

Read only enough of the story for students to identify and begin to describe the main 
character. You will continue to read this text all week.

4. Guided Practice: Applying R.3 
Write to Text
Students work in pairs to fill out the first row of the “Character Study” graphic 
organizer for the main character in the Core Text. Make sure students get time to 
draw as well as write.

Discussion Group
Come up with a prediction based on what you know so far about the main character: 
How might this character’s background create a problem for him/her? 

5. Teacher Work
Monitor for Engagement
Ensure all students are on task.

Formative Assessment/Writing Coach
Check for Understanding
Observe as students write, looking for gaps in understanding of the standard 
and/or text.

Share Good Examples
As you locate great examples in students’ work, point them out to the class.

Document
Record evidence and observations for individual students.

6. Wrap Up
Bring the whole group back together. 

Highlight key learning and add to the class graphic organizers.

Suggested Text
“The Story of the Three 
Little Pigs” retold by Drew 
Falchetta (pp. 5–11) in 
Who’s Afraid of the Big Bad 
Wolf?: Canine Stories from 
Around the World, edited 
by Traci Dibble

WHO’S
AFRAIDOF

THE

BIG BAD
WOLF?

AR
C PRESS

Books

Canine Stories
from Around the World

Edited by Traci Dibble

5

21Week 1: Day 2

Reading Lab
1. Set Focus

As you read today, think about the characters in the story. Focus on what the text and 
the pictures tell you about the main character’s background. Be prepared to identify and 
describe the main character’s background, using details from the text and the pictures. 

Review the rules for Independent Reading.

2. Independent Reading
Students read for 15–30 minutes starting with self-selected books. 

3. Teacher Work
100% Engagement
Ensure all students are on task.

4. Accountable Talk
Partner Share
Each partner takes one minute to share.

Pick one of the books you read today. Identify and describe the main character’s 
background, using details from the text and the pictures.

Discussion Group: Generalization About Characters
Use the Genre Card to introduce specifics about characters in Animal Stories.

Stories in the same genre usually have similar kinds of characters. For example, the 
kinds of characters in fairy tales usually include kings and queens as well as witches or 
fairies. Fables usually have talking animals as characters. Sports stories usually have 
players who are good at sports and at least one player who doesn’t play by the rules. 

Discuss as a group: What types of characters seem to be common to Animal Stories? 
What makes you say that?

5. Wrap Up
Bring the whole group back together.

Highlight key learning and add to the class graphic organizers.

Read/Write/Discuss 
Complex Text

20–60 min.

Reading Lab
20–40 min.

Writing
20–40 min.

Phonics/Word Study 
10–20 min.

Independent Reading 
and Differentiation
Ideally, all students do 
Independent Reading in 
the genre. However, it is 
paramount that students 
read books where their 
own skills base is self-
extending (i.e., learning 
to be a better reader by 
reading). When faced 
with the choice between 
having students do their 
Independent Reading with 
books in which they can 
successfully practice/apply 
skills or with books in the 
genre that are too hard for 
him/her, choose the former 
first.

MLL 
Supports

120 Week 2: Day 5

2. Close Reading of Informational Text
Return to two or three informational texts to compare how the authors introduce 
their topics.

Model/Guided Practice: Introducing Topic
Set a purpose for reading.

Today, we will read __(titles)__. I’ve picked these texts because of the way the authors 
introduce their topics.

We sometimes call the first few sentences the “hook” because they are supposed to “hook” 
a reader to keep reading. Let’s see how different authors “hook” readers.

We will start with __(title)__. As I read, think about how the author introduces their 
topic, as well as if it “hooked” you to keep reading.

As you read the beginning of the first text you’ve selected, model how you do the 
following: 

• Identify the topic of the selected text.
• Notice how the author began their introduction. I notice the author uses 

interesting/exciting language like __ and pictures to show...
• Mark up the text/jot notes as you work.

Guided Practice
Read aloud the beginning of the second text and have students work in pairs to 
identify the author’s topic and discuss how the author introduces this topic.

3. Teacher Work
Monitor for Engagement
Ensure all students are on task.

Formative Assessment/Writing Coach
As students work, observe them to look for areas of confusion. If necessary, stop the 
class and reteach.

Document
Record evidence and observations for individual students.

4. Discuss
Bring the whole class back together. 

Engage the class in a discussion: Which author did the best job with their introduction? 
What made it great?

Suggested Text
Have students read from and 
evaluate any informational 
book.

Ladybug

121Week 2: Day 5

Writing: Revising
1. Set Focus

Now you will reread the informational piece you wrote yesterday, evaluate it using our 
W.2 Rubric, and revise it to make sure it earns at least the first point with a great hook.

2. Model
Think aloud as you model how you reread and revise your writing using the 
W.2 Rubric.

Using the entire rubric while focusing on only 1 point encourages students’ risk-free 
successive approximation and gives you important information about their current 
writing proficiencies.

Reassure students that all of them will earn all the points by the end of the Unit, just 
as they will all earn at least the first point today. Do not worry about students earning 
more than the first point today or belabor revising for additional points.

• I introduced my main topic and main idea; however, I want to make it “hook” 
my reader more. I really liked how the author of __(Mentor Text)__ wrote their 
introduction. I want to copy that idea. I could change...and add... Now my topic 
sentences are much more interesting.

• I’ve definitely included some facts and details about my topic.
• I have one picture.
• Now I think I’ve earned __ points today.

3. Independent Writing
Students write for 15–30 minutes.

4. Teacher Work
Monitor for Engagement
Ensure all students are on task.

Formative Assessment/Writing Coach
Check for Understanding
Observe students as they write. Make sure students are making adequate 
progress.

Share Good Examples
As you locate great examples in students’ work, point them out to the class.

Read/Discuss Complex Text
20–40 min.

Writing: Revising, Editing, Illustrat-
ing, & Publishing

45–90 min.

Reading Lab
20–40 min.

Phonics/Word Study
10–20 min.

20 Week 1: Day 1

Read/Discuss Complex Text
1. Pre-Reading

Read Miss Malarkey Leaves No Reader Behind by Judy 
Finchler & Kevin O’Malley or another book that will set the 
tone that reading is fun/interesting/worthwhile. Pick a book 
that is above grade level to build academic vocabulary and 
background knowledge.

Today, I am going to read you one of my favorite books. It is 
called __. I like it because...

2. Interactive Read-Aloud
Set a purpose for reading. As we read, pay attention to what is happening, how it 
makes you feel, and what your favorite parts are. After we finish reading, we’ll share 
opinions about the story, using evidence from the text to support those opinions.

Read the book once through, giving students enough time to think and absorb, but 
without interrupting the flow with too many comments/clarifications.

Discuss: Establish Basic Comprehension/Text Evidence 
(R.1)
Students work with partners or in small groups to answer the following questions, 
using evidence from the text. Then, share and discuss as a class. 

When we talk about books, it is important that we support our questions and 
answers with evidence from the book. Let’s practice that as we talk about this great 
book we just read... 

• What happened in the story? How do you know?
• Was this book fiction or nonfiction? How do you know?
• What is __(surprising, funny, confusing, etc.)__? Why? 
• How would you describe Miss Malarkey? Do you think you would have enjoyed 

being in her class? Why or why not?
• What do you think the word “crammed” means as it is used on page 4? What 

evidence from the text/illustrations supports your answer? 
• What was the problem in this story and how was it solved?

Students return to the text as they work with partners to answer each question. 
Listen in as students share. Use student responses to determine your next move.

Read-Aloud and 
Engagement
During Read-Aloud, encourage 
thoughtful conversation about 
the text as appropriate. Read in 
a way that creates excitement 
about reading in general, and the 
specific book.

Drop-In Words: Low 
Hanging Vocabulary 
Fruit
The point of introducing drop-
in words as they arise is to give 
students enough of a sense of 
a word so that it does not mar 
comprehension. A by-product 
is that students become familiar 
with new words and the process 
of generating synonyms as they 
read. Drop-in words fit in the 
following categories. Each word in 
the examples below is followed by 
terms used to explain them.
They tend to be more concrete 
(i.e., words you can either 
experience with your senses or 
easily visualize: mist/like fog or 
cloudy, odor/smell, jaguar/like a 
lion but smaller and with spots, 
fled/run away, vehicle/truck, car, 
boat, veranda/porch).
They represent or are synonyms 
for ideas, concepts, or events 
students might know in more 
common terms: enormous/really 
big, visualize/see in your mind, 
gregarious/very friendly, tragic/very 
sad, minimal/just enough, perceive/
understand.
Take 1–2 seconds to introduce 
drop-in words by providing a 
synonym/definition to as you read 
aloud. This brief interaction with 
the text should bolster as opposed 
to interrupt comprehension.

—David Liben

Lesson Launch
5–10 min.

Read/Discuss  
Complex Text

20–30 min.

Reading Lab
20–35 min.

Writing
20–25 min.

Phonics/Word Study
10–20 min.

21Week 1: Day 1

3. Application: Supporting an Opinion with 
Evidence (R.1) 

Model/Think Aloud
Briefly model/think aloud as you discuss today’s focus. Be sure to show 
how you use evidence from the text to support your answer and check your 
thinking. 

My favorite part of this book was... I think that because... I thought it was so 
(e.g., funny, surprising, etc.) when... because... 

Guided/Independent Practice
Students work with partners or in small groups to answer the following 
questions, using evidence from the text. Use the Writer’s Notebook before, 
during, or after small-group/partner work. Then, share and discuss as a class. 

• What was your favorite part of the book? Why?
• Would a book-reading competition like this work in our school? Why or why 

not?
• Which of the books that were read by the students in Miss Malarkey’s class 

sounded the most interesting to you? Why?
Based on student discussion/interest, reread favorite parts of the text while 
commenting on what makes the book funny, gross, interesting, etc. Be sure 
students support their responses with text evidence.

Record the title(s) on your Read-Aloud class chart.

Building an Academic Community and Identity 
Affirmation
WANTED: Empathetic listeners to support Multilingual Learners
Look for the following:

• Students who speak the same home languages as your MLLs. 
• Someone who helps someone else unprompted. 
• Someone who allows someone else enough time to think/

process.
Be quick to name the attitudes/behaviors you want to see scaled 
up throughout the year as soon as you observe them, highlight the 
positive effect they have, and praise those involved. 
If you notice students doing the opposite of any of the above, take 
the time to model how you want students to show support and 
respect for their language learning peers.

MLL 
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Unit 1: Words Change the World
Focus Standards: Reading &

Writing Poetry & Informational Texts

Unit 2: Bugs in Their Ecosystems
Focus Standards: Reading &
Writing Informational Texts
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NGSS Science Study: 
How Living Things Depend/Contribute

to Their Ecological Community

Poetry and Personal 
Narrative Studies R

Word Study 
Notebooks

Long “E”

e y ee ea

me happy feet each

peanut hurry sneeze carry

treetop dirty evil daydream

nobody eating she even

peeking secret teapot sweet
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Word Study: Long e Week 1: Day 2

1. Follow your teacher’s directions.

Take the Long Vowel Challenge, Lists 5–8, at the end of this week!

5
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Week 1: Day 2

2. An antonym is a word that has the opposite meaning of another word.  
Read each word or phrase. Find a word on today’s list that is its antonym. 

Short e Long e

sour

odd

go slowly

clean

good

somebody

3. Read the text. Write each word with short e or long e in the correct column.

4. A declarative sentence states an idea. 
It ends with a period. 
Write a declarative sentence. Use at least one word with long e.

Have you seen a red sheep? It’s not a silly joke. Meet the 
California Red sheep breed. Each baby, or lamb, is born with 
reddish wool. As each sheep grows up, its wool gets darker. 
But, its legs and face keep a red color.

 ☐ I capitalized the first word, proper nouns, and titles.  ☐ My sentence has an end mark.

Word Study Notebooks

Grade 2

Unit 3

Name:

Class:

Grade 2

Unit 4

Name:

Class:

Editable PowerPoint 
Slide Decks

Editable PowerPoint 
Slide Decks Teacher Guide Teacher Guide 

Digital 
Version

Research LibraryCore Texts and Read-Alouds

Lab Notebooks

Classroom 
LibraryCore Texts and Read-Alouds

Poetry Informational Texts Biographies

IN A YEAR

Blended Physical and Digital Materials to

Standard Unit assumes purchase of digital platform.

Interactive Digital Platform

IRLA

  Interactive Teacher Guides

 Student Assignments (Grades 2-5)

  Writing

  Thematic eLibraries

  Editable PowerPoint Slide Decks

  Assignment Management

  Student-Editable Documents

  Online Feedback

For
Students

For
Teachers

EN UN AÑO

MUESTRA DE GRADO 2
Ver todos los grados en americanreading.com/arc-core

Maximice Cada Minuto de la Instrucción ELA
Unidad 3: Historias de Animales

Estándares en Enfoque: Comparar,

Analizar y Escribir Literatura

Unidad 4: Trabajos en Mi Comunidad

Estándares en Enfoque: Analizar

y Escribir Argumentos

Historias de Animales a Través de
Géneros:
¿Ficción Realista, Fantasía o Fábula?

Estudios Sociales:
Una Guía de Campo para las
Comunidades

Textos Principales y Lecturas en Voz Alta Biblioteca de Investigación Textos Principales y Lecturas en Voz Alta Biblioteca de

Investigación

Guía del Maestro

Presentaciones de

PowerPoint Editables Guía del Maestro

Presentaciones de

PowerPoint Editables

Cuadernos de

Estudio de

Palabras

Cuadernos de

Laboratorio

Cuadernos de

Estudio de

Palabras

Cuadernos de

Laboratorio

Monitoreo de Progreso e Intervención Alineada

Guía para el Entrenamiento IRLA

con Estudiantes Multilingües

Herramientas de Habilidades

Fundamentales

Los materiales mostrados son una muestra representativa. Los títulos están sujetos a cambios.
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Phonics and Word Study
(30−45 Minutes)*

Each day, Foundational Skills Instruction is centered around a
specific grade-level skill (e.g., suffix -er). The lesson begins with a brief 
phonological awareness warm-up to get students tuned into sounds.
Then, the phonics/word study lesson explicitly teaches the target skill
and provides word analysis practice to ensure orthographic mapping. 
The lesson moves into fluency practice in a Word Study Notebook to 
help build automaticity, followed by encoding activities where students 
apply what they’ve learned through spelling. Students wrap up by
applying their learning to appropriate texts.

*Actual times may vary. Materials shown are a representative sample. Titles subject to change based on availability.

   Research Question #3 Adaptations     23

Colors and Shapes
Many bugs have a type 
of adaptation called 
“camouflage”—specialized 
colors and shapes that 
help them blend into their 
surroundings. For example, the 
orchid mantis lives and hunts 
in areas with lots of colorful 
flowers. Its wide, pink legs look 
just like flower petals. This way, 
the orchid mantis can blend 
into the nearby flowers and 
even attract nectar-eating bugs 
to it. When an unsuspecting fly, 
bee, or other bug comes by, the 
orchid mantis strikes.

Specialized colors and shapes 
aren’t just for catching food. 
They can also be used to trick 
predators with an adaptation 
called “mimicry.” Mimicry is 
when one animal evolves to 
look like another. For example, 
one species of fruit fly has 
patterns on its wings that look 
like ants. The fly can flap its 
wings to make the “ants” 
move. A predator looking for a 
snack won’t know which bug 
is real and which is fake. While 
the predator is confused, the 
fruit fly can get away.

The hawk moth caterpillar has 
an even better disguise: when 
frightened, this caterpillar can 
puff up and make itself look 
just like a viper. By looking like a 
venomous snake, the caterpillar 
can scare off predators.

The katydid resembles a leaf to hide from predators. 

Orchid mantis

Hawk moth 
caterpillar

22     Research Question #3 Adaptations

What physical characteristics help this bug survive in  
its ecosystem?

From bugs that eat without mouths to flies that 
pretend to be ants, bugs have developed 
special characteristics to help them find food, 
escape predators, and stay alive in their 
habitats. These physical characteristics are 
special colors, shapes, and even body parts 
that help a bug survive in its ecosystem.

Bugs’ Weird Bodies
Written by Zachary Woodard,  © American Reading Company.

BODIES
BUGS’ WEIRD

Ladybugs 
and other 
beetles have two 
sets of wings. The hard 
outer wings act as a protective 
shell to keep the delicate inner 
wings safe. The inner wings are the 
only ones used for flying. 

Research
Question #3

Writing
(20−40 Minutes)*

As reading proficiency and knowledge grow, writing quickly becomes
students’ favorite part of the day. Writing begins with explicit instruction 
and modeling of essential writing skills that students then apply as they 
answer the day’s focus question—“What physical characteristics 
help your bug survive in its ecosystem?” Each unit guides students 
through the writing process, from planning with notes and organizers
to drafting, revising, editing, and publishing a piece that shows their
learning. Each step includes explicit instruction and teacher/peer 
coaching in targeted grammar and mechanics skills rooted in
authentic writing.

AMERICAN READING COMPANYwww.americanreading.com

IN A DAY

Grade 2

Unit 2
Name:

Class:

© 2011 by American Reading Company®

Student’s Name: ________________________________________

RE
SE

ARCH

LABS

Author Editor
Word Usage
First-, second-, or third-person narrator is consistent.
Verbs agree with nouns and pronouns.
Verb tense is consistent.
Sentence Structure
There are no sentence fragments.
There are no run-on sentences.
The sentences used are varied in type.
Punctuation
Every sentence ends with an end mark (. ? ! ).
Words in lists are separated by commas.
Direct quotations are set up correctly.
Apostrophes are used correctly.
Capitalization
Every sentence begins with a capital letter.
The proper name of any person, place, or thing 
begins with a capital letter.
Every major word in a title begins with a capital 
letter.

“I” is capitalized.
Spelling
Every word is spelled correctly.
Homonyms have been double-checked.

#3 Editing

Read-Aloud
(15–20 Minutes)*

In the Above Grade-Level Read-Aloud portion of the literacy 
block, students listen to and discuss complex texts that grow 
more challenging across the year. This practice strengthens 
comprehension and supports vocabulary development through 
exposure to rich language and ideas.

EN UN DÍA

Componentes de la Lección Diaria: Grado 2

Unidad 1 Unidad 2 Unidad 3 Unidad 4

Los componentes de la lección a continuación representan la Unidad 2: Insectos en Sus Ecosistemas

Leer/Escribir/Discutir Textos Complejos
(30?45 minutos)*

Cada lección comienza con una instrucción sistemática que combina

estándares de artes del lenguaje y contenido a nivel de grado con la lectura

compartida de textos complejos y de alta calidad. Anclados en un enfoque

de investigación, como "¿Qué características físicas ayudan a los insectos

a sobrevivir en su ecosistema?", los estudiantes leen, discuten y analizan

los textos usando estándares de nivel de grado mientras desarrollan

vocabulario y conocimiento. Las evaluaciones formativas orales y escritas

integradas permiten a los maestros monitorear el progreso y brindar apoyo

específico para asegurar que todos los estudiantes tengan éxito.

Laboratorio de Lectura

(20?30 minutos)*

A continuación, los estudiantes entran al Laboratorio de Lectura, donde el

enfoque de aprendizaje ? "¿Qué características físicas ayudan a tu insecto

a sobrevivir en su ecosistema?" ? sigue siendo el mismo, pero ahora los

estudiantes pueden aplicar lo que aprendieron en Leer/Escribir/Discutir

Textos Complejos para investigar su tema individual (por ejemplo,

Mariposas, Arañas, Abejas). Cada laboratorio termina con una

conversación comunitaria de hablar y escuchar. Los maestros monitorean y

apoyan la transferencia de la enseñanza al aprendizaje.

Los componentes de la leccion diaria de ARC Core para el Grado 2 siguen un ritmo consistente
en las cuatro unidades, construyendo sobre lo que los estudiantes aprendieron en grados
anteriores mientras los preparan para entrar al 3er grado con confianza y entusiasmo.



AMERICAN READING COMPANY  |  7

   Research Question #3 Adaptations     23

Colors and Shapes
Many bugs have a type 
of adaptation called 
“camouflage”—specialized 
colors and shapes that 
help them blend into their 
surroundings. For example, the 
orchid mantis lives and hunts 
in areas with lots of colorful 
flowers. Its wide, pink legs look 
just like flower petals. This way, 
the orchid mantis can blend 
into the nearby flowers and 
even attract nectar-eating bugs 
to it. When an unsuspecting fly, 
bee, or other bug comes by, the 
orchid mantis strikes.

Specialized colors and shapes 
aren’t just for catching food. 
They can also be used to trick 
predators with an adaptation 
called “mimicry.” Mimicry is 
when one animal evolves to 
look like another. For example, 
one species of fruit fly has 
patterns on its wings that look 
like ants. The fly can flap its 
wings to make the “ants” 
move. A predator looking for a 
snack won’t know which bug 
is real and which is fake. While 
the predator is confused, the 
fruit fly can get away.

The hawk moth caterpillar has 
an even better disguise: when 
frightened, this caterpillar can 
puff up and make itself look 
just like a viper. By looking like a 
venomous snake, the caterpillar 
can scare off predators.

The katydid resembles a leaf to hide from predators. 

Orchid mantis

Hawk moth 
caterpillar

22     Research Question #3 Adaptations

What physical characteristics help this bug survive in  
its ecosystem?

From bugs that eat without mouths to flies that 
pretend to be ants, bugs have developed 
special characteristics to help them find food, 
escape predators, and stay alive in their 
habitats. These physical characteristics are 
special colors, shapes, and even body parts 
that help a bug survive in its ecosystem.

Bugs’ Weird Bodies
Written by Zachary Woodard,  © American Reading Company.

BODIES
BUGS’ WEIRD

Ladybugs 
and other 
beetles have two 
sets of wings. The hard 
outer wings act as a protective 
shell to keep the delicate inner 
wings safe. The inner wings are the 
only ones used for flying. 

Research
Question #3

Daily Lesson Components: Grade 2

AMERICAN READING COMPANYwww.americanreading.com

IN A DAY

Unit 1 Unit 2 Unit 3 Unit 4

ARC Core’s Grade 2 daily lesson components follow a consistent rhythm across all four units, 
building on what students learned in earlier grades while getting them ready to launch into 3rd 

grade with confidence and excitement.

Grade 2

Unit 2
Name:

Class:

in their ecosystemsin their ecosystems

Grade 2

Lab Notebook

Name:

Class:

© 2011 by American Reading Company®

Student’s Name: ________________________________________

RE
SE

ARCH

LABS

Author Editor
Word Usage
First-, second-, or third-person narrator is consistent.
Verbs agree with nouns and pronouns.
Verb tense is consistent.
Sentence Structure
There are no sentence fragments.
There are no run-on sentences.
The sentences used are varied in type.
Punctuation
Every sentence ends with an end mark (. ? ! ).
Words in lists are separated by commas.
Direct quotations are set up correctly.
Apostrophes are used correctly.
Capitalization
Every sentence begins with a capital letter.
The proper name of any person, place, or thing 
begins with a capital letter.
Every major word in a title begins with a capital 
letter.

“I” is capitalized.
Spelling
Every word is spelled correctly.
Homonyms have been double-checked.

#3 Editing

63

Ecosystems

All Living Things Need

Water Energy/Food Shelter Air

How does this 
bug get what it 
needs from its 
surroundings?

Do this bug’s 
needs change 

over time/across 
seasons? How?

Can this bug live 
in the...?

Why/why not?

Arctic

Desert

Forest

Ocean

Rainforest

Wetland

in their ecosystemsin their ecosystems

Pre-/Mid-/Post-Assessment: Reading
Confirm each student’s Independent Reading Level. 

Materials

• Independent Reading Level Assessment (IRLA) or eIRLA 
• Cold Read (new Cold Read from the IRLA or the next part of a text the student is reading) at the 

student’s current Independent Reading Level
• “Formative Assessment Protocol” (IRLA) and/or “Confirming IRLA Levels” (ARC Literacy Lab 

Framework, Week 4) for support with levels confirmation

Evaluation

Assuming this Unit is used as the second Unit of the school year, IRLA level targets are as follows:

Grade 2

• Proficient: 

• Beginning of Unit: 1R (2.20+)

• Middle of Unit: 1R (2.30+)

• End of Unit: 1R (2.40+)

• At-Risk: 1B–2B, or any student 1R and above not making at least a month of reading growth 
each month

• Emergency: 2G and below

If this Unit is used at another point in the year, use the IRLA to determine targets. 

Implications for Instruction

Use the results of levels confirmation and student Power Goals to determine the following:
• Whole-group instructional needs: Is there a skill that more than 80% of readers need to learn 

next? 

• Small-group instructional needs: Where can students be grouped by common IRLA Power 
Goals?

• Intensive individual interventions: Which students need something that no one else needs? 
Which students need more time from you or another expert to catch them up?

30 Introduction

Read/Write/Discuss Complex Texts
(30−45 Minutes)*

Each lesson begins with systematic instruction that combines grade-
level language arts and content standards with shared reading of 
high-quality, complex texts. Anchored by a research focus, such as 
“What physical characteristics help bugs survive in their
ecosystem?”, students read, discuss, and analyze the texts, using 
grade-level standards as they build vocabulary and knowledge.
Embedded oral and written formative assessments ensure teachers
can monitor progress and provide targeted support to ensure all
students succeed.

Reading Lab
(20–30 Minutes)*

Next, students head into the Reading Lab, where the learning focus—
“What physical characteristics help your bug survive in its
ecosystem?” remains the same, but now students can apply what 
they learned in Read/Write/Discuss Complex Text to research on their 
individual topic (e.g., Butterflies, Spiders, Bees). Each lab ends with
a speaking and listening community conversation where students
share what they have learned during Reading Lab. Throughout,
teachers monitor and support the transfer of teaching to learning.

The lesson components below represent Unit 2: Bugs in Their Ecosystems

EN UN DÍA

Escritura
(20?40 minutos)*

A medida que la competencia lectora y el conocimiento crecen, la escritura

rápidamente se convierte en la parte favorita del día para los estudiantes. La

escritura comienza con instrucción explícita y modelado de habilidades esenciales

de escritura que los estudiantes aplican al responder la pregunta de enfoque del

día ? "¿Qué características físicas ayudan a tu insecto a sobrevivir en su

ecosistema?" Cada unidad guía a los estudiantes a través del proceso de

escritura, desde planificar con notas y organizadores hasta redactar, revisar,

editar y publicar una pieza que muestre su aprendizaje. Cada paso incluye

instrucción explícita y entrenamiento del maestro/compañero en gramática y

mecánica específicas enraizadas en la escritura auténtica.

Fonética y Estudio de Palabras
(30?45 minutos)*

Cada día, la Instrucción de Habilidades Fundamentales se centra en una

habilidad específica del nivel de grado (por ejemplo, el sufijo -er). La lección

comienza con un breve calentamiento de conciencia fonológica. Luego, la

lección de fonética/estudio de palabras enseña explícitamente la habilidad

objetivo y proporciona práctica de análisis de palabras para asegurar la

asignación ortográfica. La lección avanza a la práctica de fluidez en un

Cuaderno de Estudio de Palabras, seguida de actividades de codificación donde

los estudiantes aplican lo aprendido mediante la ortografía. Los estudiantes

concluyen aplicando su aprendizaje a textos apropiados.

Lectura en Voz Alta
(15?20 minutos)*

En la sección de Lectura en Voz Alta por Encima del Nivel de Grado del

bloque de alfabetización, los estudiantes escuchan y discuten textos

complejos que se vuelven más desafiantes a lo largo del año. Esta

práctica fortalece la comprensión y apoya el desarrollo del vocabulario

mediante la exposición a lenguaje e ideas ricos.

*Los tiempos reales pueden variar. Los materiales mostrados son una muestra representativa. Los títulos están sujetos a cambios según

disponibilidad.
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(R.1, R.4, R.10, W.9, W.10) (R.2, R.5, R.7, W.2) (R.2, R.3, R.5, R.9, W.1, W.3) (R.6, R.8, W.1)

a

K

1

2

3

4

5

nimal

TEMAS DE LAS UNIDADES

Construcción de Conocimiento al Siguiente Nivel

Explore una gran variedad de temas que despiertan la curiosidad y profundizan el conocimiento, unidad tras unidad y año tras

año. Con libros auténticos y temas significativos que los estudiantes realmente quieren leer y explorar, ARC Core mantiene a los

aprendices comprometidos mientras construye un conocimiento duradero como ningún otro currículo de alta calidad.

Unidad 1 Unidad 2 Unidad 3 Unidad 4

Laboratorio de Alfabetización

(R.1, R.4, R.10, W.9, W.10)

Informacional

(R.2, R.5, R.7, W.2)

Género

(R.2, R.3, R.5, R.9, W.1, W.3)

Argumento

(R.6, R.8, W.1)

Elegir de

Elegir de

Elegir de

Elegir de

Elegir de

Elegir de

Historias

Las unidades también están disponibles en español. Los temas pueden variar.
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