74 VEST BEND

~\ "~ EXCELLENCE FOR ALL

English Language Arts Course Scope and Sequence
And Unit Plans

Course Name: AP Literature Time Frame: Year Long

Grade Level: 10-12th Grade (recommended 11-12) | Department: ELA
Prerequisite(s): n/a

Course Overview:
e Thisis a challenging course for motivated, college-bound students seeking to enter college with

highly advanced reading and writing skills. It includes literature from the time of the Greeks to the
modern era and is taught through chronological, geographical, and thematic approaches.
Students will be reading and discussing the works and philosophies of great authors. In addition
to reading and discussing great literary works in a variety of genres, students learn to write
analytical essays based on insights and interpretation of these complex texts. This course is
designed to prepare students for advanced collegiate level work and for the Advanced Placement

exam.

[Units: Time Frame:
Unit 1: Catcher in the Rye

Unit 2: 1984

Unit 3: Greek Tragedy (Oedipus Rex) Semester 1

Unit 4: Elizabethan Tragedy (Hamlet
Unit 5: A Doll’s House / The Awakening
Unit 6: Poetry

Unit 7: Ethan Frome

Unit 8: AP Exam Prep Poetr Semester 2
Unit 9: AP Exam Prep Prose

Unit 10: A Streetcar Named Desire
Standards supporting learning targets

Primary Resources Used:
e See units below

*This Guide is a living document and may be updated throughout the school year to reflect student and class
needs, instructional pacing, and other relevant factors.*
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Unit 1: Catcher in the Rye

Broad Goals of the Unit:
e Lessons in critical reading and thinking. Students will practice close reading, annotation, focusing
on character complexity.

Essential Questions:
e How do the decisions and actions of characters reveal their personalities and traits?

Enduring Understandings:
e The student will explore how authors use their craft to create character complexity, and examine
how people deal with conflict and crisis within their lives.

“l can” statement with standards alignment:
e | can recognize an author's choices and how they impact characterization and meaning.
e | can determine multiple themes in a complex text.
e | canrecognize how a text's structure impacts meaning.

At the end of the unit students will know and be able to:

e Analyze how J.D. Salinger develops complex characters through decisions, actions, and internal
conflict.

e Identify and explain multiple themes present in The Catcher in the Rye and how they evolve
throughout the novel.

e Evaluate how the novel's structure—such as narrative perspective and organization—affects the
reader’s understanding and interpretation.

e Use close reading and annotation skills to support interpretations of characterization and
thematic development.

Assessment Evidence

Formative: Summative: TBD

e TBD Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: characterization, conflict, crisis, theme, internal conflict, narrative perspective,
annotation, close reading, author’s craft, character complexity, plot structure, interpretation, symbolism,
point of view, perspective

Resources: Differentiated Learning Strategies:
e The Catcher in the Rye - J.D. Salinger e Graphic organizers
e “Comin Thro’ the Rye” - Robert Burns e Role-playing
e Excerpt from David Copperfield - e Peer-review
Charles Dickens
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Unit 2: 1984

Broad Goals of the Unit:
e Lessons in critical reading and thinking. Students will practice close reading, annotation, focusing
on setting, symbolism, and theme.

Essential Questions:
e How does the setting contribute to the mood of the story and put it in context?
e How is setting instrumental in determining the theme of a text?
e How does symbolism affect the meaning of a text?

Enduring Understandings:
e The student will explore how authors use their craft to make meaning, and examine how setting
and symbolism determine theme.

“l can” statement with standards alignment:
e | can recognize an author's choices and how they impact mood, setting and theme.
e | can determine multiple themes in a complex text.

At the end of the unit students will know and be able to:
e Analyze how George Orwell uses setting to establish mood and contextualize the narrative.
e Explain the relationship between setting and the development of key themes in 1984.
e Identify and interpret symbols in the novel and analyze how they contribute to the overall
meaning.
e Use close reading and annotation to support their understanding of how authorial choices shape
mood, setting, symbolism, and theme.

Assessment Evidence

Formative: Summative: TBD

e Unit Test Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: setting, mood, symbolism, theme, context, dystopia, totalitarianism, annotation,
close reading, author’s craft, imagery, tone, motif, perspective, conflict

Resources: Differentiated Learning Strategies:
e 1984 - George Orwell e Graphic organizers
e “The Unknown Citizen” - W.H. Auden e Role-playing

e Peer-review

Unit 3: Greek Tragedy (Oedipus Rex)

Broad Goals of the Unit:
e Lessons in critical reading and thinking. Students will practice close reading, annotation, focusing
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on

Essential Questions:
e How do the decisions and flaws of tragic characters lead to their downfall?
e In what ways do themes of fate, free will, and knowledge shape the narrative?
e How does the use of dramatic irony and point of view affect the audience’s understanding and
emotional response?

Enduring Understandings:
e The student will explore how authors use their craft to make meaning, and examine how setting
and symbolism determine theme.

“l can” statement with standards alignment:
e | can recognize an author's choices and how they impact characterization and meaning.
e | can determine multiple themes in a complex text.
e | can analyze how authors employ different points of view and stated or implied purposes to
convey explicit and implicit messages within a text.

At the end of the unit students will know and be able to:
e Analyze the characterization of Oedipus and other key figures, focusing on traits that lead to
tragedy.
e Identify and explain major themes such as fate, free will, and knowledge within the play.
Interpret the use of dramatic irony and point of view and assess their effects on the audience.
e Use close reading and annotation strategies to support analysis of complex classical texts.

Assessment Evidence

Formative: Summative: TBD

e TBD Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: tragic hero, hubris, fate, free will, catharsis, dramatic irony, foreshadowing,
theme, characterization, conflict, annotation, close reading, motif, point of view, chorus

Resources: Differentiated Learning Strategies:
e Oedipus Rex - Sophocles e Graphic organizers
e “Consider Oedipus’ Father” - David e Role-playing
Tomas Martinez e Peer-review

Unit 4: Elizabethan Tragedy (Hamlet)

Broad Goals of the Unit:

e Lessons in critical reading and thinking. Students will practice close reading, annotation, focusing
on setting, symbolism, and theme.

Essential Questions:
e How does the setting contribute to the mood of the story and put it in context?
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e How is setting instrumental in determining the theme of a text?
e How does symbolism affect the meaning of a text?

Enduring Understandings:
e The student will explore how authors use their craft to make meaning, and examine how setting
and symbolism determine theme.

“l can” statement with standards alignment:
e | can recognize an author's choices and how they impact characterization and meaning.
e | can determine multiple themes in a complex text.
e | can identify figurative language in a text and discern how it contributes to denotative and
connotative meaning.

At the end of the unit students will know and be able to:
e Analyze how Shakespeare’s use of setting creates mood and situates the play’s themes.
e Identify and interpret key symbols and figurative language within Hamlet.
e Explain how authorial choices impact characterization and thematic development.
e Use close reading and annotation to support analysis of Shakespeare’s language and literary

techniques.
Assessment Evidence
Formative: Summative: TBD
e TBD Other:

e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: tragic hero, soliloquy, foil, symbolism, theme, setting, mood, conflict, irony,
figurative language, imagery, metaphor, annotation, close reading, denotation & connotation

Resources: Differentiated Learning Strategies:
e The Tragedy of Hamlet, Prince of e Graphic organizers
Denmark - William Shakespeare e Role-playing
e “Polonius” - Miroslav Holub e Peer-review

“Ophelia”—Arthur Rimbaud

e “How I Didn't Get Myself to a
Nunnery”—Suzanne Lummis

e John Everett Millais's painting
Ophelia

e Youtube clip - Andrew Scott for the
Almeida Theater’s 2017 production
of Hamlet

e Youtube clip - David Tennant for the

Royal Shakespeare Company’s 2009

production of Hamlet

Unit 5: A Doll's House and The Awakening
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Broad Goals of the Unit:

e Students will analyze A Doll's House by Henrik Ibsen and The Awakening by Kate Chopin to
explore themes of identity, freedom, and societal expectations. They will focus on
characterization, thematic development, and textual evidence to deepen understanding of these
complex texts.

Essential Questions:
e How do the protagonists’ struggles with societal roles shape their identities and decisions?
e What themes emerge from the conflicts between individual desires and social expectations?
e How do authors use characterization to reveal deeper meanings about gender and autonomy?

Enduring Understandings:
e Authors use characterization and plot to explore complex social and personal conflicts.
e Themes such as freedom, identity, and societal pressure are central to understanding both works.
e Strong textual evidence supports nuanced interpretations and deepens comprehension of literary
meaning.

“I can” statement with standards alignment:
e | can recognize an author's choices and how they impact characterization and meaning.
e | can determine multiple themes in a complex text.
e | can cite strong textual evidence that supports claims that lead to deeper understanding of a text.

At the end of the unit students will know and be able to:
Analyze how Ibsen and Chopin develop complex characters who challenge societal norms.

e |dentify and discuss central themes such as autonomy, identity, and social constraints.
e Support interpretations with well-chosen textual evidence.
e Use close reading and annotation to uncover deeper layers of meaning in both texts.
Assessment Evidence
Formative: Summative: TBD
e TBD Other:

e C(Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: protagonist, antagonist, characterization, theme, identity, autonomy, societal
expectations, conflict, plot, foil, symbolism, motif, close reading, annotation, textual evidence

Resources: Differentiated Learning Strategies:
e A Doll's House - Henrik Ibsen e Graphic organizers
e The Awakening - Kate Chopin e Role-playing
e “Notes on the Cult of Domesticity e Peer-review

and True Womanhood” - Professor
Catherine Lavender

Unit 6: Poetry

Broad Goals of the Unit:
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e Students will develop skills in reading, analyzing, and interpreting poetry. Focus will be on
identifying poetic devices, understanding figurative language, and evaluating how form and
content work together to create meaning.

Essential Questions:
e How do poets use figurative language and sound devices to create meaning and evoke emotion?
e In what ways does the structure or form of a poem contribute to its overall impact?
e How can understanding connotative and denotative meanings deepen interpretation of poetry?

Enduring Understandings:
e Poetry employs a variety of literary and sound devices to convey layered meanings and emotional
effects.
e Figurative language shapes both literal and implied meanings within a poem.
e Analyzing form and structure reveals how poets craft their work to enhance meaning and reader
response.

“l can” statement with standards alignment:
e | can present information in a way that is appropriate for g a given audience and purpose.
e | can cite strong textual evidence that supports claims that lead to deeper understanding of a text.
e | can identify figurative language in a text and discern how it contributes to denotative and
connotative meaning.

At the end of the unit students will know and be able to:
Identify and analyze key poetic devices such as metaphor, simile, imagery, rhyme, and meter.

e Interpret the connotative and denotative meanings of figurative language in poems.
e Explain how a poem’s form and structure contribute to its meaning and tone.
e Support interpretations of poetry with strong textual evidence.
e Communicate their analysis clearly in both written and oral formats.
Assessment Evidence
Formative: Summative: TBD
e TBD Other:

e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: poem, stanza, line, rhyme, meter, rhythm, alliteration, assonance, consonance,
imagery, metaphor, simile, personification, symbolism, figurative language, denotation, connotation, tone,
mood, theme

Resources: Differentiated Learning Strategies:
Renaissance (1500-1670) e Graphic organizers
e “Sonnet 138" William Shakespeare e Role-playing
e “The Definition of Love” Andrew e Peer-review
Marvell

e “The Flea” John Donne

e “The Sun Rising” John Donne

e “Sonnet 18" William Shakespeare
Romanticism (1798-1870)

e “A Noiseless Patient Spider” Walt
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Whitman
e “The Chimney Sweeper” William
Blake
e “When | have Fears that | May Cease
to Be” John Keats
e ‘“Frost at Midnight” Samuel Taylor
Coleridge
e “Ozymandias” Percy Shelley
Transcendentalism (1830-1860)
e ‘I Am a Parcel of Vain Strivings Tied”
Henry David Thoreau
e “Concord Hymn” Ralph Waldo
Emerson
e “Success is counted sweetest” Emily
Dickinson
e ‘I Heard a Fly buzz—when | died”
Emily Dickinson
e “My Life has stood—a Loaded Gun”
Emily Dickinson
Victorian (1837-1901)
e ‘“Ulysses” Alfred Lord Tennyson
e “Dover Beach” Mathew Arnold
e “Porphyria’s Lover” Robert Browning
e “Remembrance” Emily Bronte
e “The Darkling Thrush” Thomas
Hardy
Realism (1820-1920)/ Harlem Renaissance
(1920%)
e “An Autumn Sunset” Edith Wharton
e “My Papa’s Waltz” Theodore
Roethke
e “Anthem for Doomed Youth” Wilfred
Owen
e ‘“Incident” Countee Cullen
e “The Negro Speaks of Rivers”
Langston Hughes
e “America” Claude McKay
Modernism (1910-1965)
e “Mad Girl’s Love Song” Sylvia Plath
e ‘“anyone lived in a pretty how town”
€.e. cummings
e “The Widow’s Lament in Springtime”
William Carlos Williams
e “One Art” Elizabeth Bishop
e “The Love Song of J. Alfred
Prufrock” T.S. Eliot

Unit 7: Ethan Frome
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Broad Goals of the Unit:
e Students will engage in close reading and critical analysis of Edith Wharton's Ethan Frome,
focusing on characterization, thematic complexity, and narrative structure to deepen
understanding of literary techniques and meaning.

Essential Questions:
e How do the choices and actions of characters reveal deeper themes about human nature and
circumstance?
e In what ways does the structure of the narrative influence the reader’s perception and
understanding?
e How does the author’s craft contribute to the development of mood and theme?

Enduring Understandings:
e Authors use characterization and plot structure to explore complex themes such as isolation,
duty, and desire.
e Narrative structure, including framing and flashbacks, shapes the unfolding of the story and its
impact.
e Close reading of literary elements reveals layers of meaning within a text.

“l can” statement with standards alignment:
e | can recognize an author's choices and how they impact characterization and meaning.
e | can determine multiple themes in a complex text.
e | can recognize how a text's structure impacts meaning.

At the end of the unit students will know and be able to:

Analyze how Edith Wharton develops complex characters and their motivations.

Identify and discuss central themes such as isolation, fate, and moral conflict.

Explain how the narrative structure influences the reader’s understanding and interpretation.
Support their analyses with close reading and textual evidence.

Assessment Evidence

Formative: Summative: TBD

e TBD Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: characterization, protagonist, antagonist, plot, theme, conflict, setting, mood,
tone, narrative structure, framing, flashback, symbolism, foreshadowing, motif, irony, diction, perspective,
literary devices, close reading

Resources: Differentiated Learning Strategies:
e Ethan Frome - Edith Wharton e Graphic organizers
e “The Hill Wife” - Robert Frost e Role-playing
e “An Old Man's Winter Night” - Robert e Peer-review
Frost

Unit 8: AP Exam Prep Poetry
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Broad Goals of the Unit:

e Students will review and practice key poetry analysis skills and strategies essential for success on

the AP Language and Composition exam. Focus will be on timed analysis, identifying poetic
devices, and writing clear, effective responses.

Essential Questions:
e What strategies help efficiently analyze and interpret poetry under exam conditions?
e How can identifying poetic devices enhance the quality of written analysis?
e What techniques improve clarity, organization, and argumentation in timed writing?

Enduring Understandings:
e Mastery of poetic terms and close reading strategies is essential for analyzing complex poems.
e Effective exam responses clearly articulate analysis supported by strong textual evidence.
e Practice and familiarity with exam formats increase confidence and performance.

“l can” statement with standards alignment:
e | can participate in assignments and classwork designed to prepare students for the AP Exam.
e | canidentify and analyze poetic devices under timed conditions.
e | can compose organized, evidence-based poetry analyses within time limits.

At the end of the unit students will know and be able to:

Apply close reading skills to identify key poetic devices and techniques.

Write clear, concise, and well-supported poetry analysis essays under timed conditions.
Recognize and employ effective strategies for AP exam poetry questions.

Demonstrate increased confidence and proficiency in AP poetry analysis tasks.

Assessment Evidence

Formative: Summative: TBD

e TBD Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: poetic devices, figurative language, imagery, metaphor, simile, symbolism, tone,
mood, diction, syntax, structure, theme, connotation, denotation, line break, stanza, rhyme, meter,
scansion, close reading

Resources: Differentiated Learning Strategies:
e “Pentecost” - Derek Walcott e Graphic organizers
e “XIV”"-Derek Walcott e Role-playing
e ‘“Patty’s Charcoal Drive-in” - Barbara e Peer-review
Crooker

e “The Great Scarf of Birds” - John
Updike

e “The Myth of Music” - Rachel M.
Harper

e “The Eolian Harp” - Samuel Taylor
Coleridge

e ‘“Barbara Allen”

e “Funeral Blues” - W.H. Auden
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e ‘I carry your heart with me” - ee
cummings

e “Vita Nova - Louise Gluck

“Ode to the Smell of Wood” - Pablo

Neruda

“Fern Hill” - Dylan Thomas

“Sonnet 116" - Francesco Petrarch

“Sonnet 55" - William Shakespeare

“The Centaur” - May Swenson

“Blackberry Picking” - Seamus

Heaney

“Sonnet #5” - Seamus Heaney

“Juggler” - Richard Wilbur

“Ethics” - Linda Pastan

“The Shield of Achilles” - W.H. Auden

“Plants” - Olive Senior

“The Landlady” - PK. Page

“A Story” - Li-Young Lee

“If We Must Die” - Claude McKay

“Holy Sonnet 9” - John Donne

Unit 9: AP Exam Prep Prose

Broad Goals of the Unit:
e Students will review and practice critical reading and analytical writing skills focused on
nonfiction prose, preparing for the AP Language and Composition exam. Emphasis will be on
style analysis, synthesis of ideas, and constructing clear, evidence-based arguments.

Essential Questions:
e How do writers use style, tone, and rhetorical strategies to shape meaning in nonfiction prose?
e In what ways can synthesizing information from multiple sources strengthen an argument?
e What techniques help organize and develop a clear, persuasive prose analysis under exam
conditions?

Enduring Understandings:
e Understanding rhetorical strategies and style is essential for analyzing nonfiction prose
effectively.
e Synthesizing information from diverse texts leads to richer, more nuanced arguments.
e Practice with timed writing improves clarity, organization, and argumentation skills.

“l can” statement with standards alignment:
e | can participate in assignments and classwork designed to prepare students for the AP Exam.
e | can analyze nonfiction prose for rhetorical strategies and style.
e | can synthesize information and write clear, evidence-based analyses under timed conditions.

At the end of the unit students will know and be able to:
e |dentify and explain key rhetorical devices and stylistic choices in nonfiction prose.
e Synthesize ideas from multiple texts to build strong, coherent arguments.
e Write organized, persuasive prose analyses within time constraints.
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e Demonstrate increased confidence and skill in AP exam prose tasks.

Assessment Evidence

Formative: Summative: TBD

e TBD Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: rhetorical strategies, tone, style, syntax, diction, figurative language, imagery,
argument, claim, evidence, reasoning, organization, structure, synthesis, analysis, audience, purpose,
content, close reading, persuasion

Resources: Differentiated Learning Strategies:
e The Beet Queen -Louise Erdrich e Graphic organizers
e The Rise of Silas Lapham - William e Role-playing
Dean Howells e Peer-review
e Interpreter of the Maladies - Jhumpa
Lahiri

Anansi Boys - Neil Gaiman

The Nightingale - Kristen Hannah

The Book Thief - Markus Zusak

Where are you Going, Where have

you Been? - Joyce Carol Oates

Two Kinds - Amy Tan

e House of Seven Gables - Nathaniel
Hawthorne

e Sweat - Zora Neale Hurston

e Ceremony - Leslie Marmon Silko

e ‘Jilting of Granny Weatherall” -
Katherine Anne Porter

e Tess of the D'Urbervilles - Thomas

Hardy

Unit 10: A Streetcar Named Desire

Broad Goals of the Unit:
e Students will analyze Tennessee Williams’ A Streetcar Named Desire focusing on
characterization, thematic complexity, and the use of figurative language to understand how
authorial choices shape meaning.

Essential Questions:
e How do the characters’ interactions reveal deeper themes of desire, power, and identity?
e In what ways does figurative language contribute to the play’s mood and meaning?
e How do the author’s choices in characterization and dialogue develop the central conflicts?

Enduring Understandings:
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e Complex characterization reveals tensions between personal desires and social expectations.

e Figurative language enhances both literal and symbolic meaning, influencing tone and mood.

e Themes such as desire, power, illusion, and reality emerge through dialogue and dramatic
structure.

“l can” statement with standards alignment:
e | can recognize an author's choices and how they impact characterization and meaning.
e | can determine multiple themes in a complex text.
e | canidentify figurative language in a text and discern how it contributes to denotative and
connotative meaning.

At the end of the unit students will know and be able to:

Analyze characterization and how interactions reveal thematic concerns.
Identify and interpret figurative language and its effects on meaning and mood.
Explain how authorial choices shape conflict and overall meaning in the play.
Support their analyses with strong textual evidence.

Assessment Evidence

Formative: Summative: TBD

e TBD Other:
e Class Discussions
e Assigned questions

Learning Plan

Vocabulary of the Unit: rhetorical strategies, tone, style, syntax, diction, figurative language, imagery,
argument, claim, evidence, reasoning, organization, structure, synthesis, analysis, audience, purpose,
context, close reading, persuasion

Resources: Differentiated Learning Strategies:
e A Streetcar Named Desire - e Graphic organizers
Tennessee Williams e Role-playing
e Clips from the 1951 film starring e Peer-review
Marlon Brando, Vivian Leigh, and
Kim Hunter.

Standards Supporting Learning Targets

WI DPI ELA Standards
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