
 
English Language Arts Course Scope and Sequence 

And Unit Plans 
 

Course Name: English III Time Frame: Full Year 

Grade Level: 11th Grade Department: ELA 

Course Overview: 
●​ English III will focus on reading and writing strategies as applied to fiction and non-fiction texts, 

as well as poetry. The curriculum modules continue to develop students’ skills in analyzing 
complex literary and informational texts as students delve deeply into works by acclaimed 
authors and historical figures, along with some topical choice reading selections. Through the 
study of a variety of text types and media, students will continue to develop their skills in 
comprehending and analyzing complex texts, delineating arguments through speaking and 
writing, collaborating with others, and evaluating and emulating the craft and structure authors 
create within their works.  

 
Units: Time Frame: 
Unit 1: Individual Identity 

Semester 1 Unit 2: Genre Book Group 
Unit 3: Different Perspectives on Identity 
Unit 4: Night and Genocide Research 

Semester 2 Unit 5: Injustice Book Club 
Unit 6: Modern Injustice Research 
Standards supporting learning targets 
 
Primary Resources Used:  

●​ See Units below 
 

 
*This Guide is a living document and may be updated throughout the school year to reflect student and class 

needs, instructional pacing, and other relevant factors.* 
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Unit 1: Individual Identity 

Broad Goals of the Unit:  
●​ Learn how to identify and interpret Literary Devices 
●​ Compose a strong thesis statement 
●​ Choose relevant evidence to support a thesis statement 
●​ Emulate professional texts to implement Literary Devices and Theme when writing a personal 

narrative 
●​ Participate in collaborative discussions, focusing on both proper speaking and listening qualities 

Essential Questions:  
●​ What makes up a person's identity? 
●​ How do individuals deal with the pressures of society? 
●​ How do individuals confront adversity? 
●​ How do an author's craft choices help or hinder their overall story? 

Enduring Understandings:  
●​ Different types of texts use structure and language differently to communicate their messages 
●​ Authors can teach life lessons through the conflicts, characters, and events of their stories 
●​ Strong implementation of literary devices can have an emotional impact that helps readers 

empathize with the characters in the text) 
●​ Discussing and listening to a diverse group of ideas on similar topics promotes strong and 

open-minded dialogues 

“I can” statement with standards alignment:  
●​ I can identify literary devices within a text. (RL.11-12.3) 
●​ I can connect textual evidence to a given theme statement. (RL.11-12.1) 
●​ I can write a well-structured narrative, growing and resolving a conflict in relation to a theme. 

(W.11-12.2c) 
●​ I can conduct research to connect class texts to the wider world. (W.11-12.8) 
●​ I can demonstrate analytical skills in looking at texts by completing an all-encompassing final 

product. (W.11-12.1) 
●​ I can create an engaging presentation and professionally speak to peers. (SL.11-12.4) 

At the end of the unit students will know and be able to: 
●​ The definitions of a variety of Literary Devices & Author’s Craft moves 
●​ Proper formatting for formal writing 
●​ Proper formatting for creative writing (dialogue) 
●​ That themes are implicitly told in fictional works 
●​ Engaging visual aid tips 
●​ Identify Literary Devices within a text 
●​ Connect textual evidence to a given theme statement 
●​ Write a well-structured narrative, growing and resolving a conflict in relation to a theme 
●​ Conduct research to connect class texts to the wider world 
●​ Present information to a group 
●​ Demonstrate analytical skills in looking at texts by completing an all-encompassing final product 

Assessment Evidence 

Formative: Summative: 
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●​ Personal Narrative 
●​ Formal Theme Paragraph 

Response 
●​ Mid Unit Identity Group 

Presentation 

●​ Summative Assessment 
Other: 

●​ Short story or memoir annotations 
●​ Short story or memoir analysis 
●​ Conferences with students 

Learning Plan 

Vocabulary of the Unit: literary devices, author’s craft, theme, conflict, personal narrative, evidence, 
thesis statement, narrative structure, dialogue, textual analysis, presentation skills, collaboration, 
adversity, identity, empathy, research integration, formal writing, creative writing, analytical skills, visual 
aids 

Resources:  
●​ Narrative Unit Slides 
●​ Personal Narrative 
●​ Short stories or memoir excerpts 

○​ Annotations (Lit Devices → 
Themes) 

●​ Summative Assessment 
○​ Instructions & Rubric 

Differentiated Learning Strategies: 
●​ Personal Narrative Pieces 
●​ Choice Story Analysis 
●​ Choice Research/Interview Topics 
●​ Choice Summative Assessment 
●​ Individual conferring during work time 

 
 

 
 

Unit 2: Choice Book Theme Analysis 

Broad Goals of the Unit:   
●​ Learn how to identify a theme/main message and create a formal thesis statement 
●​ Practice annotations 
●​ Choose relevant evidence to support a thesis statement 
●​ Create and participate in an engaging presentation 

Essential Questions:  
●​ How do different genres illustrate truths about reality? 
●​ How does enduring and overcoming obstacles help to form, change, or solidify one’s identity? 
●​ How do we find the main message of a text?  
●​ How might authors communicate their main message differently for different genres?  
●​ What counts as “good” evidence to support a main message? 

Enduring Understandings:  
●​ Different types of texts use structure and language differently to communicate their messages 
●​ Theme statements are formal statements of the main lesson/message of a text 
●​ Evidence for a main message should be relevant and supportive 
●​ Writing should be cohesive and ideas should flow logically by using strong transition elements 
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“I can” statement with standards alignment:  
●​ I can identify the main topics/ideas of a text. (RL.11-12.1) 
●​ I can create a thesis statement which accurately depicts the author’s main argument/message. 

(W.11-12.2a) 
●​ I can write a well-structured body paragraph, including a strong topic sentence and smooth 

transitions. (W.11-12.2a) 
●​ I can create an engaging visual aid for a presentation that encompasses the main traits of their 

chosen genre. (SL.11-12.4) 
●​ I can demonstrate analytical skills in looking at texts by completing an all-encompassing final 

product. (W.11-12.1) 
●​ I can participate in productive discussions. (SL.11-12.1) 

At the end of the unit students will know and be able to: 
●​ The definition of “genre”/”theme” 
●​ Proper structure of a body paragraph 
●​ Primary vs Secondary Source Types 
●​ What makes a transition word/phrase fitting for a particular sentence or situation 
●​ How different styles of writing all work to overall purpose of connecting with and educating the 

reader 
●​ Identify the main topics/ideas of a text 
●​ Create a thesis statement which accurately depicts the author’s main argument/message 
●​ Write a well-structured body paragraph, including a strong topic sentence and smooth transitions 
●​ Create an engaging visual aid for a presentation 
●​ Create a project that encompasses the main traits of their chosen genre 

Assessment Evidence 

Formative: 
●​ Formative Genre Theme Paragraph 

Summative: 
●​ Summative Assessment 

Other: 
●​ Group Genre Presentation 
●​ Creative Genre Writing 
●​ Book Group Discussions 
●​ Genre Annotation Guide 

Learning Plan 

Vocabulary of the Unit: theme, main message, thesis statement, evidence (relevant/supportive), 
annotations, body paragraph, topic sentence, transitions, cohesions, presentation, visual aid, genre, 
primary source, secondary source, analysis, discussion, identity, obstacles, author’s purpose, formal 
writing 

Resources:  
●​ Intro Unit Slides 

○​ Genre Traits 
●​ Practice Genre Analysis 

○​ Annotation 
●​ Group Presentation 
●​ Reading Journal 
●​ Practice Paragraph 
●​ Summative Assessment 

Differentiated Learning Strategies: 
●​ Choice Clips for Connections 
●​ Choice Book/Genre 
●​ Group Discussions/Presentation 
●​ Conferring during work time 
●​ Summative Assessment Choice 
●​ Assessment Graphic Organizer 
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○​ Instructions & Rubric 

 
 

 Unit 3 Play: Different Perspectives on Identity 

Broad Goals of the Unit:  
●​ Students will explore how identity is shaped by multiple perspectives and experiences. They will 

analyze bias and viewpoint in various texts, develop critical thinking skills in evaluating sources, 
and learn to express their own ideas clearly and persuasively. 

Essential Questions:  
●​ How do different perspectives shape our understanding of identity? 
●​ What is the difference between biased and unbiased information? 
●​ How can recognizing bias impact the way we conduct research and interpret texts? 
●​ How can I effectively communicate my own perspective in writing and discussions? 

Enduring Understandings:  
●​ Students will understand that identity is complex and influenced by multiple perspectives. 
●​ Students will understand how bias affects the credibility and interpretation of sources. 
●​ Students will understand the importance of evaluating sources critically to support research. 
●​ Students will understand how to construct formal, persuasive arguments based on evidence. 

“I can” statement with standards alignment:  
●​ I can differentiate between biased and unbiased sources, and use that when conducting thorough 

research. (W.11-12.8)  
●​ I can evaluate the information provided in a source and select important supporting points. 

(RL.11-12.1) 
●​ I can write a formal and persuasive paragraph. (W.11-12.2a) 
●​ I can demonstrate analytical skills in looking at texts by completing an all-encompassing final 

product. (W.11-12.1) 
●​ I can participate in productive discussions. (SL.11-12.1) 

At the end of the unit students will know and be able to: 
●​ Differentiate between biased and unbiased sources and use this understanding in research. 
●​ Evaluate information in texts to identify key supporting points and assess credibility. 
●​ Write formal, persuasive paragraphs that clearly express a point of view with supporting evidence. 
●​ Participate effectively in discussions by listening, contributing ideas, and responding respectfully 

to others. 
●​ Demonstrate analytical skills through a comprehensive final project analyzing identity from 

multiple perspectives. 

Assessment Evidence 

Formative: 
●​ TBD 

Summative: TBD 
Other: n/a 

Learning Plan 

Vocabulary of the Unit: identity, perspective, bias, unbiased, credibility, source evaluation, critical 
thinking, analysis, evidence, supporting points, argument, persuasive writing, research, formal paragraph, 
discussion, interpretation, multiple perspectives, thesis/claim, analytical skills, collaboration 
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Resources:  
●​ n/a 

Differentiated Learning Strategies: 
●​ Choice Clips for Connections 
●​ Choice Book/Genre 
●​ Group Discussions/Presentation 
●​ Conferring during work time 
●​ Summative Assessment Choice 
●​ Assessment Graphic Organizer 

 
 

Unit 4 Night and Genocide Research 

Broad Goals of the Unit:  
●​ Students will explore the circumstances surrounding the Holocaust and other genocides 
●​ Students will continue to improve their research skills 
●​ Students will be able to recognize the early signs of silencing voices and analyze the effects such 

tyranny has on a society 

Essential Questions:  
●​ How do genocidal events attempt to strip away one’s humanity? How do people respond when 

placed in such tragic situations?  
●​ What lasting effects are there from genocidal events? How do survivors respond to or move on 

from the trauma they endure? 
●​ What is the world’s responsibility in matters of inhumane treatment of others? How do genocidal 

events happen, and what is our role in preventing them? 
●​ Is there such a thing as morality in survival mode? Is one truly capable of discerning and acting 

upon “right and wrong” when enduring great suffering? 

Enduring Understandings:  
●​ Genocide often happens gradually and due to a complex but recognizable set of circumstances 
●​ Genocidal events are important to study and remember so that we can try to prevent future ones 
●​ Genocide and other atrocities still happen today 

“I can” statement with standards alignment:  
●​ I can do professional research and find relevant, related information to support claims. 

(W.11-12.8, RL.11-12.1) 
●​ I can conduct research and make connections to class texts and to the wider world. (W.11-12.8) 
●​ I can participate in a formal group discussion.(SL.11-12.1) 
●​ I can compose a strong, informative paragraph. (W.11-12.2b) 
●​ I can demonstrate analytical skills in looking at texts by completing an all-encompassing final 

product. (W.11-12.1) 
●​ I can identify the main topics/ideas of a text. (RL.11-12.1) 

At the end of the unit students will know and be able to: 
●​ The steps leading to the Holocaust and other genocides 
●​ The terrible impact these atrocities have on victims 
●​ Why an author makes certain choices to get their story to connect more to readers 
●​ How to combine evidence from various texts into one formal response to answer a prompt 
●​ How to find relevant research to support claims 
●​ Conduct research to connect class texts to the wider world 
●​ Participate in a formal group discussion 

​ ​ ​ Back to the top​ Last Updated 3.25.26​​
​ ​ ​ ​ ​ ​ ​ 6 



●​ Compose a strong, informative paragraph 

Assessment Evidence 

Formative: 
●​ Genocide Research Formative 

Paragraph 

Summative: 
●​ Summative Assessment choice 

Other: 
●​ In-class timed essay 
●​ Group discussion 
●​ Night Mid-Unit Quiz 
●​ Research Portfolio 
●​ Individual Conferences with students 

Learning Plan 

Vocabulary of the Unit: Genocide, Holocaust, tyranny, oppression, human rights, survival, morality, 
trauma, atrocity, historical context, evidence, research, analysis, primary source, secondary source, 
formal discussion, informative paragraph, analytical skills, cause and effect, societal responsibility 

Resources:  
●​ Night by Elie Wiesel 
●​ Night Intro/Holocaust Background 

Slides 
●​ Night Book Slides 
●​ One Day in Auschwitz video 
●​ Mid Unit Quiz 
●​ Practice Paragraph 
●​ Summative Assessment 
●​ Instructions & Rubric 

Differentiated Learning Strategies: 
●​ Choice Genocide for Research 
●​ Group Discussions 
●​ Conferring during work time 
●​ Summative Assessment Choice 
●​ Assessment Graphic Organizer 

 
 

Unit 5 - Injustice Book Club 

Broad Goals of the Unit:  
●​ Examine the development and effects of injustice in people’s lives 
●​ Apply research skills learned during Night unit to a new purpose/task 
●​ Recognize the dangers of censorship, both to the groups being silenced and society as a whole 
●​ Analyze the specific language used by an author in order to more fully comprehend the 

importance of not white-washing traumatic events 
●​ Participate in and lead/direct deep and engaging discussions 
●​ Learn about real world topics through literature (both fiction and nonfiction) 
●​ Communicate effectively, thinking about purpose and audience 

Essential Questions:  
●​ What is (in)justice? How do we attain justice? 
●​ How are those who live through injustice affected by it? What lasting consequences does 

injustice have? 
●​ How can we use stories to learn about real world issues and teach others about them?  What 

happens when those stories are stolen away or silenced? 
●​ How can we create an environment that allows for learning and for productive and engaging 
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conversations about topics that otherwise get ignored due to their sensitive nature? 

Enduring Understandings:  
●​ Justice looks different for each individual based on their circumstances and the injustice that has 

happened to them. 
●​ Injustice has lasting impacts on people’s lives, often shaping the course of someone’s life with 

one single event. Injustice can also happen gradually over a long period of time, shaping 
someone’s life in a way that they may not even realize. 

●​ Storytelling is an educational tool to help us empathize with and understand real-world issues. 
●​ Banning books that offer new perspectives and allow for greater empathy always leads to more 

injustice. 
●​ Literary discussions that are engaging will use the text as a base and refer to it frequently, but will 

also revolve around open-ended questions that allow for diverse perspectives.  
●​ Students will be able to recognize the early signs of silencing voices and analyze the effects such 

tyranny has on a society 

“I can” statement with standards alignment:  
●​ I can participate in productive discussions. (SL.11-12.1) 
●​ I can lead an engaging presentation. (SL.11-12.4) 
●​ I can analyze sources for credibility and accuracy. (W.11-12.8) 
●​ I can think about others in a more empathetic manner. (RL.11-12.9) 
●​ I can demonstrate analytical skills in looking at texts by completing an all-encompassing final 

product. (W.11-12.1) 
●​ I can identify the main topics/ideas of a text. (RL.11-12.1) 

At the end of the unit students will know and be able to: 
●​ What makes an engaging presentation 
●​ How injustice impacts the lives of different people 
●​ The dangers of banning books and silencing voices 
●​ How to engage with a text to build empathy 
●​ How to perform strong research 
●​ Participate in productive discussions 
●​ Lead an engaging presentation 
●​ Analyze sources for credibility and accuracy 
●​ Think about others in a more empathetic manner 

Assessment Evidence 

Formative: 
●​ Formative group presentation 

Summative: TBD 
Other: 

●​ Injustice Lesson Assessment 
●​ Check-in paragraph on their bookBook Group 

Meetings 
●​ Companion Text choice 
●​ Lesson Plan for Presentation 
●​ Annotations from reading 

Learning Plan 

Vocabulary of the Unit: injustice, justice, censorship, empathy, perspective, trauma, storytelling, silencing 
voices, bias, credibility, accuracy, research, analytical skills, presentation, discussion, open-ended 
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questions, real-world issues, evidence, interpretation, literary analysis 

Resources:  
●​ Book Club List 

Differentiated Learning Strategies: 
●​ Choice Clips for Connections 
●​ Choice Book 
●​ Group Discussions/Presentation 
●​ Conferring during work time 
●​ Summative Assessment Choice 
●​ Assessment Graphic Organizer 

 
 

Unit 6 - Modern Injustice Research 

Broad Goals of the Unit:  
●​ Students will understand that, using skills learned in ELA, they have the power to create change 

(big or small) in the world around them. 
●​ Examine the development and effects of injustice in people’s lives 
●​ Apply research skills learned during the semester to a new purpose/task 
●​ Learn about real world topics through literature (both fiction and nonfiction) 
●​ Communicate effectively, thinking about purpose and audience 

Essential Questions:  
●​ When we see injustices in the world, what steps can we take to fix them? 
●​ How do we tell an unreliable source from a reliable one? How does this affect our research and 

goal? 
●​ What strategies can we use to be persuasive? 
●​ How can each individual person make a difference in society? 

Enduring Understandings:  
●​ We can do strong research, identifying bias, so that we are informed about an issue 
●​ Using credible sources and salient evidence will lend credibility to our message 
●​ We can use language effectively in both writing and speaking to persuade others to take action 
●​ By making specific decisions based on our intended audience when crafting our message, we can 

be more persuasive 
●​ Being an informed citizen who is able to think for themself and understand the consequences of 

limiting a viewpoint is vital to a prosperous democracy 
●​ Empathy is necessary in order to help raise awareness and care about the struggles of others 

“I can” statement with standards alignment:  
●​ I can differentiate between biased and unbiased sources, and use that when conducting thorough 

research. (W.11-12.8)  
●​ I can evaluate the information provided in a source and select important supporting points. 

(RL.11-12.1) 
●​ I can write a formal and persuasive business letter with a specific audience in mind. (W.11-12.2a) 
●​ I can demonstrate analytical skills in looking at texts by completing an all-encompassing final 

product. (W.11-12.1) 
●​ I can participate in productive discussions. (SL.11-12.1) 

At the end of the unit students will know and be able to: 
●​ What makes a source credible/unbiased or not credible/biased 
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●​ Elevated and content-specific vocabulary and unbiased diction makes “formal” and “credible” 
word choice 

●​ Understanding our audience allows us to make choices to engage and persuade them 
●​ Being an informed citizen who is able to think for themself and understand the consequences of 

limiting a viewpoint is vital to a prosperous democracy 
●​ Differentiate between biased and unbiased sources, and use that when conducting thorough 

research  
●​ Evaluate the information provided in a source and select important supporting points 
●​ Write a formal and persuasive business letter with a specific audience in mind 
●​ Create an assessment that engages the audience 

Assessment Evidence 

Formative: 
●​ Formative check-in response on 

research 

Summative: 
●​ Summative Assessment 

Other: 
●​ Research Portfolio 
●​ Group discussion 
●​ Daily Progress Research Log  
●​ Conferences 
●​ Assessment planner 

Learning Plan 

Vocabulary of the Unit: injustice, bias, credibility, reliable source, unreliable source, persuasion, audience, 
formal writing, analytical skills, evidence, salient evidence, research, empathy, civic responsibility, 
advocacy, perspective, interpretation, diction, engagement, democracy 

Resources:  
●​ Assessment Instructions 
●​ Conferencing 
●​ Topic Proposal 
●​ Research Log 
●​ Progress Log 
●​ Listening Guide 
●​ Unit Slides 

 

Differentiated Learning Strategies: 
●​ Sample Calendar 
●​ Example presentation 
●​ Conferring 

 
 
 

Standards Supporting Learning Targets 

WI DPI ELA Standards 
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​ ​ ​ Back to the top​ Last Updated 3.25.26​​
​ ​ ​ ​ ​ ​ ​ 11 


	Formative: 
	Formative: 
	Formative: 
	Formative: 
	Formative: 

