
 
English Language Arts Course Scope and Sequence 

And Unit Plans 
 

Course Name: English I Honors Time Frame: Full Year 

Grade Level: 9th Grade Department: ELA 

Course Overview: 
●​ This course is designed for highly motivated students with exceptional abilities in verbal and 

written communication. Higher level thinking skills will be emphasized during the analysis and 
study of literature, drama, poetry, and essays. Past performance testing criteria and teacher 
recommendation will be considered when selecting students for this course. Reading is extensive 
and fast paced with novel options including: Great Expectations, The Odyssey, Romeo and Juliet, 
Animal Farm, and The Help, in addition to independent works.  

 
Units: Time Frame: 
Unit 1: Short Story  

Semester 1 Unit 2: The Odyssey 
Unit 3: The Help and Nonfiction 
Unit 4: Animal Farm 

Semester 2 Unit 5: Romeo and Juliet/ Choice Novels 
Unit 6: Great Expectations 
Standards supporting learning targets 
 
Primary Resources Used:  

●​ The Language of Literature (orange) textbook  
●​ The Help by Kathryn Stockett 
●​ Choice Nonfiction: 

○​ I Am Malala 
○​ Into the Wild 
○​ Into Thin Air 
○​ In the Heart of the Sea 

●​ Animal Farm by George Orwell 
●​ Romeo and Juliet by William Shakespeare 
●​ Choice Novels: 

○​ Shattering Glass 
○​ The Chosen 
○​ The Chocolate War 
○​ Romeo and Juliet movie (1968 Zeffirelli version) 
○​ Romeo and Juliet movie (1996) 

●​ Great Expectations by Charles Dickens 

*This Guide is a living document and may be updated throughout the school year to reflect student and class 
needs, instructional pacing, and other relevant factors.* 
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Unit 1: Short Story 

Broad Goals of the Unit:  
●​ In this unit, the focus will be on students examining texts that involve both conflicts and crises in 

life and how human experience leads to better problem-solving skills. The students will be 
assessed with a unit test and a written analysis project. 

Essential Questions:  
●​ Why do some people justify revenge as an acceptable form of problem solving? 
●​ How can the "right" decision be the wrong decision and vice versa? 
●​ How do the decisions and actions of characters reveal their personality and values? 
●​ How do humans resolve conflicts? 
●​ How can a piece of literature teach a life lesson? 

Enduring Understandings:  
●​ The student will understand that authors use characterization to examine how people deal with 

conflict and crisis within their lives. 
●​ The student will understand that out of conflict and crisis authors develop themes in order to 

educate life lessons to the reader. 
●​ The student will understand that literature contains transcendent and relevant ideas about the 

human experience: humans have options to resolve conflicts in life such as problem solving, 
revenge, and/or basic survival. 

●​ The student will understand that literary techniques contribute to and enhance a reader's 
understanding of the text. 

●​ The student will understand that conflict and its resolution is the essence of fiction. 

“I can” statement with standards alignment:  
●​ I can analyze how a complex character develops, interacts with other characters, and impacts the 

plot and theme of a short story. (RL.9-10.3) 
●​ I can provide evidence from a text to support my claims in a body paragraph. 

(W.9-10.3,RL.9-10.1/W.9-10.9) 
●​ I can identify important literary devices in a short story. 

At the end of the unit students will know and be able to: 
●​ How to analyze a short story. 
●​ How to analyze and summarize their ideas using the Perfect Paragraph format. 
●​ Make connections to their own lives and partake in exercises that analyze the plot of short 

stories. 
●​ Write a perfect paragraph using the correct format. 
●​ Identify examples of the literary devices found in a variety of short stories 

Assessment Evidence 

Formative: 
●​ Literary Terms Quiz 
●​ Short Story Analysis Project 
●​ Short Story Unit Test 

 

Summative: TBD 
Other: 

●​ Class discussions 
●​ Homework based on stories 

Learning Plan 
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Vocabulary of the Unit: character, character development, conflict, crisis, problem solving, revenge, 
theme, literary devices, evidence, body paragraph, short story, life lesson, analysis 

Resources:  
●​ The Language of Literature (orange) 

textbook  
 

Differentiated Learning Strategies: 
●​ Story options for assessment with different reading 

levels 
●​ Varied reading strategies 
●​ Use of plot diagrams 

 
 

 
 

Unit 2 The Odyssey 

Broad Goals of the Unit:   
●​ In this unit, the focus will be on reading and analyzing Homer's The Odyssey through the lens of 

the journey. The students will be assessed with a unit test and a multi-paragraph essay. 

Essential Questions:  
●​ How could survival justify the use of violent methods of problem solving? 
●​ How do unexpected events help a person become aware of his/her personal strengths and 

weaknesses? 
●​ How does culture define greatness? 
●​ How does figurative language, like epic similes, add deeper meaning to a piece of literature? 
●​ How does The Odyssey relate to life today? 

Enduring Understandings:  
●​ The student will understand that man's survival is dependent on the ability to problem-solve. 
●​ The student will understand that facing the unexpected can create an awareness of individual 

strengths and weaknesses. 
●​ The student will understand that the journey often proves more important than the destination. 
●​ The student will understand that cultures often define greatness differently. 
●​ The student will understand that figurative language adds depth and richness to understanding. 
●​ The student will understand that classical literature often contains timeless themes. 

“I can” statement with standards alignment:  
●​ I can write a multi-paragraph theme literary analysis essay that utilizes proper essay structure and 

standard conventions of English. (W.9-10.2a/RL.9-10.1/W.9-10.3) 
●​ I can provide strong evidence from two texts to support my themes in body paragraphs. 

(W.9-10.2a/RL.9-10.1/W.9-10.3) 
●​ I can identify a topic and create a theme statement that is demonstrated in both a short story and 

The Odyssey. (R.9-10.2) 

At the end of the unit students will know and be able to: 
●​ The foundations of Greek mythology and how the Greeks applied to their daily lives. 
●​ How to write a multi-paragraph literary analysis essay 
●​ Understand and appreciate a classic epic poem as well as understand the characteristics of an 

epic hero. 
●​ Write a multi-paragraph literary analysis essay that utilizes textual evidence. 
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Assessment Evidence 

Formative: 
●​ The Odyssey Final Test 
●​ Short Story & The Odyssey Theme 

Analysis Essay 

Summative: TBD 
Other: 

●​ Class discussions 
●​ Essay outline and rough drafts 

Learning Plan 

Vocabulary of the Unit: epic, epic hero, journey, problem solving, survival, strengths and weaknesses, 
culture, figurative language, epic smile, theme, textual evidence, multi-paragraph essay, greek mythology 

Resources:  
●​ McDougal Littell: The Language of 

Literature - Orange Level 

Differentiated Learning Strategies: 
●​ Graphic organizers 
●​ Use of plot diagrams 

 
 

 Unit 3 The Help and Nonfiction 

Broad Goals of the Unit:  
●​ The focus will be on exploring themes that connect to a specific novel by selecting one nonfiction 

book to read. A further focus will be on the students defining the idea of prejudice and applying 
the definition to their own lives. The students will be assessed with a unit test, a multi-paragraph 
essay, and a fishbowl discussion 

Essential Questions:  
●​ How is conflict an inevitable part of life? Why do some people prevail while others fail? 
●​ How do our personal experiences shape our view of ourselves and of others? 
●​ How does perspective shape or alter truth? 
●​ How can perspectives differ between people who observe the same events? 
●​ Is there a difference between being heroic and being courageous? Why or why not? 
●​ How does observing acts of prejudice affect loss of innocence? 
●​ How can discovery sometimes be negative? 
●​ Why do some individuals take a stand against prejudice while others choose to take a part in it or 

allow it to happen? 

Enduring Understandings:  
●​ The student will understand that through conflict and obstacles, people often discover courage 

within themselves. 
●​ The student will understand that personal experience drives motivation and determination. 
●​ The student will understand that personal journeys often lead to self-discovery. 
●​ The student will understand that the loss of innocence stems from our discovery of injustice. 
●​ The student will understand that our definition of "heroes" and what it means to be "courageous" 

evolves from our prejudices. 
●​ The student will understand that people who try to change social values often meet hatred, 

prejudice and isolation. 
●​ The student will understand that personal prejudice may change if a person is able to change their 

perception (or "walk in someone else's shoes"). 
●​ The student will understand that the purpose of literary analysis is to communicate personal 

insight and interpretations beyond the literal level of the text. 
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“I can” statement with standards alignment:  
●​ I can provide strong evidence from two texts to support my themes in body paragraphs and 

academic fishbowl discussions. (R.9-10.1) 
●​ I can identify multiple themes and analyze their development, using details, throughout an entire 

work. (R.9-10.2) 
●​ I can analyze how dynamic characters change throughout a text, as well as how they interact with 

other characters and affect the overall themes of the text. (R.9-10.3) 
●​ I can collaboratively discuss themes, using textual evidence as support. (SL.9-10.1) 
●​ I can write a multi-paragraph theme literary analysis essay that utilizes proper essay structure and 

standard conventions of English. (W.9-10.2a/RL.9-10.1/W.9-10.3) 
●​ I can provide strong evidence from two texts that support my themes in body paragraphs. 

(W.9-10.2a/RL.9-10.1/W.9-10.3) 
●​ I can identify themes demonstrated in both a nonfiction book and The Help.  

(W.9-10.2a/RL.9-10.1/W.9-10.3) 

At the end of the unit students will know and be able to: 
●​ How prejudice affects both the victims and the offenders of the prejudice acts. 
●​ How to determine and analyze themes through the reading of a nonfiction book. 
●​ Write a five-paragraph theme analysis essay that utilizes textual evidence, comparing nonfiction to 

The Help. 
●​ Discuss and analyze themes in a small group discussion in front of their classmates. 
●​ Identify quality textual evidence to support analysis of themes. 

Assessment Evidence 

Formative: 
●​ Quote Analysis Quizzes 
●​ Fishbowl Theme Discussion 
●​ Literary Analysis Theme Essay 

Summative: TBD 
Other: 

●​ Class discussions 
●​ Reading Strategy Study Guides 
●​ Chapter Discussion Questions 
●​ Written Reading Responses for Nonfiction 

Learning Plan 

Vocabulary of the Unit: theme, conflict, prejudice, perspective, heroism, courage, loss of innocence, 
self-discovery, dynamic character, textual evidence, literary analysis, nonfiction, fishbowl discussion 

Resources:  
●​ The Help by Kathryn Stockett 
●​ Choice Nonfiction: 

○​ I Am Malala 
○​ Into the Wild 
○​ Into Thin Air 
○​ In the Heart of the Sea 

Differentiated Learning Strategies: 
●​ Graphic organizers 
●​ Use of plot diagrams 

 
 

Unit 4 Animal Farm 

Broad Goals of the Unit:  
●​ In this unit, the focus will be on examining the effects of the possession of excessive power and 
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how that has the potential to corrupt. The students will be assessed with a unit test. 

Essential Questions:  
●​ How would having a completely equal society be both beneficial and harmful? 
●​ How can language be manipulated to gain power? 
●​ Identify the human qualities that cause individuals to seek power. Why is it important to recognize 

them? 
●​ Is it ever acceptable to manipulate people? Why or why not? 
●​ How is being equal and being treated equally different? 

Enduring Understandings:  
●​ The student will understand that power corrupts those who possess it. 
●​ The student will understand that people's ignorance contributes to their political and social 

oppression. 
●​ The student will understand that in society individuals are not treated equally. 
●​ The student will understand that all societies contain individuals who will seize power for their 

own ends. 
●​ The student will understand that people need to recognize propaganda in order to prevent the 

abuse of power or manipulation. 

“I can” statement with standards alignment:  
●​ I can use historical context to help interpret the meaning of passages of Animal Farm. (R.9-10.2) 
●​ I can identify allegorical allusions between Animal Farm and the Russian Revolution.(R.9-10.2) 
●​ I can identify various propaganda methods and their negative consequences within the novel 

Animal Farm. (R.9-10.1) 

At the end of the unit students will know and be able to: 
●​ How the historical figures and events correspond to the fictional characters and events within the 

novel. 
●​ The relationship between historical context and a novel's content 
●​ How to define allegory 
●​ How to discuss themes while reading Animal Farm.  
●​ How themes transcend into the wider world around them 
●​ Identify various propaganda methods and their negative consequences within the novel Animal 

Farm. 
●​ See the historical context to help interpret the meaning of passages of Animal Farm. 
●​ Identify allegorical allusions to between Animal Farm and the Russian Revolution. 
●​ Use reading comprehension strategies 

Assessment Evidence 

Formative: 
●​ Final Unit Test 
●​ Reading Quiz 

Summative: TBD 
Other: 

●​ Class discussions 
●​ Study Guide Questions 
●​ Vocabulary Quiz using context clues 

Learning Plan 

Vocabulary of the Unit: power, corruption, equality, propaganda, allegory, historical content, Russian 
Revolution, social oppression, manipulation, theme, cause and effect, reading comprehension 
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Resources:  
●​ Animal Farm by George Orwell 

Differentiated Learning Strategies: 
●​ Graphic organizers 
●​ Use of plot diagrams 

 
 

Unit 5 Romeo and Juliet and Choice Novels 

Broad Goals of the Unit:  
●​ In this unit, the focus will be on examining the effect of decision-making in the face of familial and 

societal expectations. The students will also apply this knowledge among texts and within their 
personal experiences. Students will be assessed with a unit test and a multi-paragraph, 
research-based essay. 

Essential Questions:  
●​ How do fate and free will play a role in an individual's life? 
●​ How does a positive personality trait become an individual's flaw? 
●​ How do family traditions and cultural values affect a person's beliefs and decision-making 

abilities? 
●​ How do relationships change because of the sacrifices people make as a result of love? 

Enduring Understandings:  
●​ The student will understand that impulsive decisions often have irreversible results. 
●​ The student will understand that events that take place are not mere coincidences, but rather can 

be manifestations of fate that help bring about unavoidable outcomes. 
●​ The student will understand that love/friendship can overwhelm a person as powerfully and 

completely as hate can. 
●​ The student will understand that prejudice can lead to escalating violence and may result in the 

desire for revenge. 
●​ The student will understand that literature survives over time because the themes it illustrates are 

universal and timeless. 
●​ The student will understand that family expectations should not hinder one's life goals. 
●​ The student will understand that the purpose of persuasive writing is to alter the reader's 

perspective (which may include behaviors and beliefs). 

“I can” statement with standards alignment:  
●​ I can write a five-paragraph research-based analysis essay that utilizes textual evidence and 

current research to support the thesis. (W.9-10.2a./W.9-10.9) 
●​ I can analyze complex characters and how character traits lead to decision-making. (R.9-10.3) 
●​ I can read and comprehend Shakespearean literature, translating archaic language into modern 

language. (L.9-10.2) 
●​ I can provide quality textual evidence from Romeo and Juliet, choice novels, and current articles 

to support analysis in research-based essay. (R.9-10.1) 

At the end of the unit students will know and be able to: 
●​ How the Elizabethean era impacted Shakespeare's themes and writing and understand the plot 

and themes of Romeo and Juliet. 
●​ Read and comprehend Shakespearean literature. 
●​ Write a five-paragraph research-based analysis essay that utilizes textual evidence and current 

research to support the thesis. 
●​ Read and comprehend the important aspects of reading a novel independently. 
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Assessment Evidence 

Formative: 
●​ Romeo and Juliet Act Quizzes 
●​ Romeo and Juliet Final Test 
●​ Research-Based Literary Analysis 

Essay 
●​ Written Reading Responses for 

Choice Novels 

Summative: TBD 
Other: 

●​ Romeo and Juliet Act Study Guides 
●​ Class Discussions 
●​ Essay Outlines and Rough Drafts 

Learning Plan 

Vocabulary of the Unit: fate, free will, character trait, impulsive decision, family expectation, cultural 
values, love, friendship, prejudice, revenge, persuasive writing, textual evidence, research-based essay, 
shakespearean language, theme 

Resources:  
●​ Romeo and Juliet by William 

Shakespeare 
●​ Choice Novels: 

○​ Shattering Glass 
○​ The Chosen 
○​ The Chocolate War 
○​ Romeo and Juliet movie 

(1968 Zeffirelli version) 
○​ Romeo and Juliet movie 

(1996 Luhmann version) 

Differentiated Learning Strategies: 
●​ Graphic organizers 
●​ Use of plot diagrams 

 
 

Unit 6 Great Expectations 

Broad Goals of the Unit:  
●​ In this unit, the focus will be on students reading a classic, challenging novel dealing with the 

concept of coming of age and growing into maturity, as seen through complex characters. 
Students will be assessed with a unit test and fishbowl discussion.  

Essential Questions:  
●​ How do you define "growing up"? 
●​ Identify the personal qualities that help or prevent the formation of relationships. How do these 

qualities affect relationship-building? 
●​ How do turning points in our lives affect the path we take to adulthood? 
●​ How is conflict an inevitable part of relationships? 
●​ How do people grow and mature through their relationships with others? 

Enduring Understandings:  
●​ The student will understand that relationships can be hindered by one's personal prejudices or 

goals. 
●​ The student will understand that the conflict between good and evil often results in a loss of 

innocence. 
●​ The student will understand that relationships are often formed throughout life's journeys and 
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shape who one becomes. 
●​ The student will understand that it is an individual's character rather than outside influences that 

determines one's status in society. 

“I can” statement with standards alignment:  
●​ I can collaboratively discuss and analyze themes in a small fishbowl group discussion, using 

textual evidence as support. (SL.9-10.1) 
●​ I can provide quality textual evidence to support analysis of themes in Great Expectations. 

(R.9-10.1) 
●​ I can identify multiple themes and analyze their development, using details, throughout an entire 

novel. (R.9-10.2) 
●​ I can analyze how dynamic characters change throughout Great Expectations, as well as how they 

interact with other characters and affect the overall themes of the novel. (R.9-10.3) 

At the end of the unit students will know and be able to: 
●​ Students will be able to read and comprehend a Dickens' novel. 
●​ Students will know the plot and themes of Great Expectations. 
●​ Students will know how personal decisions affect the coming of age process. 
●​ Students will be able to discuss and analyze themes in a small group discussion in front of their 

classmates. 
●​ Students will be able to identify quality textual evidence to support analysis of themes. 

Assessment Evidence 

Formative: 
●​ Theme Fishbowl Discussion 
●​ Literature Logs 
●​ Great Expectations Final Test 
●​ Character Analysis/Embodiment 
●​ Great Expectations Chapter 

Quizzes 

Summative: TBD 
Other: 

●​ Class Discussions 
●​ Study Guides 

Learning Plan 

Vocabulary of the Unit: coming of age, maturity, character, dynamic character, relationship, conflict, 
prejudice, loss of innocence, theme, textual evidence, fishbowl discussion, journey 

Resources:  
●​ Great Expectations by Charles 

Dickens 

Differentiated Learning Strategies: 
●​ Graphic organizers 
●​ Use of plot diagrams 

 
 

Standards Supporting Learning Targets 

WI DPI ELA Standards 
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