— SCHOOL DISTRICT —
EXCELLENCE FOR ALL

Art Course Scope and Sequence
And Unit Plans

#A WEST BEND
VAN 4

Course Name: Handbuilding Time Frame: One Semester

Grade Level: 9-12 Department: Art
Prerequisites: Ceramics & Sculpture

Course Overview:

Handbuilding is an intermediate art course designed to teach skills and concepts focusing on ceramic
and sculptural handbuilding to support growing skill levels, abilities, and post-secondary goals. This
course will support the art program as a second-level course in a progression of ceramic-based art
classes. Student artists will explore art from different cultures, art history, and multiple handbuilding
techniques using clay and other sculptural art mediums. The Elements of Art and Principles of Design
will continue to be studied and embedded in projects that were introduced in the beginning level
Ceramics and Sculpture course. Students may be asked to furnish some of their supplies.

Units: Time Frame:
Multiples 2-3 weeks
Set 2-3 weeks
Enclosed Form 2-3 weeks
Lidded Form 2-3 weeks
Derivative 2-3 weeks
Movement 2-3 weeks
Scale (10" Form) 2-3 weeks
Score and Slip 2-3 weeks
Wall Hanging (or) Relief 2-3 weeks
Garden Sculpture 2-3 weeks
Standards Supporting Learning Targets

Primary Resources Used: none
Digital Tool: n/a

*This Guide is a living document and may be updated throughout the school year to reflect student and class
needs, instructional pacing, and other relevant factors.*
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Multiples
Unit Outcomes

Broad Goals of the Unit:
e Explore the artistic and technical challenges of creating a series of similar or identical forms.

e Understand how repetition and variation contribute to design, function, and meaning in ceramics.

e Practice consistency, craftsmanship, and refinement through handbuilding techniques.

Essential Questions:
e What makes a set of ceramic pieces feel unified or consistent?
How can repetition enhance the aesthetic or functional value of ceramic work?
What challenges arise when creating multiples by hand?
In what ways do artists use multiples to convey meaning or create impact?

Enduring Understandings:

Creating multiples requires careful planning, technique, and attention to detail.
e Repetition can strengthen visual impact and enhance functionality.

e Small variations within a series can express individuality and intention.

e Artists refine their ideas and work through iteration and practice.

“l can” statement with standards alignment:
e | can create 5-8 small multiples (CR1)
e | can develop and refine artistic work for presentation (CR3, PR5)

At the end of the unit students will know and be able to:
e Use handbuilding techniques (pinch, coil, slab) to construct multiple similar forms.
e Understand how to measure, match, and replicate forms for consistency.
e |dentify areas for improvement and apply refinements to a series.
e Present a cohesive set of ceramic pieces that reflect purposeful design and execution.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: handbuilding, multiples, repetition, variation, consistency, craftsmanship,
refinement, planning, cohesive set, iteration, functionality, artistic intent

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility
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Set
Unit Outcomes

Broad Goals of the Unit:
e Develop a cohesive set of functional or decorative pottery items.
e Explore unity in form, surface design, and function.
e Refine craftsmanship and design thinking through iterative making.

Essential Questions:
e What makes a group of pottery items feel like a unified set?
How do function and form work together in ceramic design?
In what ways can surface treatment support the concept of a set?
How do artists plan, organize, and revise their work when creating in series?

Enduring Understandings:

Artists use repetition and thoughtful variation to create unity across a set.
The relationship between form and function guides design decisions.
Surface elements (color, texture, pattern) reinforce cohesion in a set.
Iterative planning and revision improve the final outcome.

“l can” statement with standards alignment:
e | can create a set of pottery items (CR1)
e | can Organize and develop artistic ideas and work. (RE9, CR1)

At the end of the unit students will know and be able to:

Design and create a set of 2—4 pottery pieces that demonstrate unity in form and surface.
Use planning and refinement techniques to guide their creative process.

Apply decorative strategies that unify their pieces (glazing, carving, texture, etc.).

Evaluate their set based on established criteria for cohesion, functionality, and aesthetics.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: cohesive set, repetition, variation, form, function, surface design, unity, iteration,
planning, craftsmanship, decorative strategy, evaluation

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility

Enclosed Form
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Unit Outcomes

Broad Goals of the Unit:
e Explore the design and construction of hollow ceramic forms using handbuilding techniques.
e Understand the functional and sculptural potential of enclosed forms in ceramics.
e Develop skills in craftsmanship, problem-solving, and form evaluation.

Essential Questions:

What defines an enclosed form in ceramics?

e How can artists ensure structural integrity in hollow forms?

e How do artists balance form and function in an enclosed vessel?
e In what ways can an enclosed form convey meaning or purpose?

Enduring Understandings:
e Enclosed forms must be well-constructed to ensure they are hollow, structurally sound, and
properly vented.
e Artists make intentional design choices to serve aesthetic and/or functional goals.
e Careful craftsmanship and planning are necessary when joining and refining complex forms.
e Evaluation and revision are critical parts of the ceramic design process.

“l can” statement with standards alignment:
e | can create a working enclosed form (CR1, CR2)
e | can apply criteria to evaluate artistic work. (RE9, CR2)

At the end of the unit students will know and be able to:

Construct an enclosed clay form using handbuilding methods (e.g., pinch, slab, coil).
Properly score, slip, vent, and join clay to ensure the form survives firing.

Apply finishing techniques (smoothing, carving, glazing) to enhance the piece.

Use a rubric or criteria to self-assess and revise their work before firing.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: enclosed form, handbuilding, pinch method, coil method, slab method, score
and slip, venting, structural integrity, form vs. function, craftsmanship, evaluation, revision

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility

Lidded Form

Back to the top Last Updated 3.25.26
4




Unit Outcomes

Broad Goals of the Unit:
e Learn how to design and construct a functional ceramic vessel with a fitted lid.
e Explore how form, proportion, and function influence the design of lidded ceramics.
e Develop craftsmanship and problem-solving skills related to multi-component forms.

Essential Questions:
e What makes a lid function properly on a ceramic vessel?
How do proportion and design affect the form and function of a lidded object?
What techniques help refine and present a complete ceramic work?
How do artists balance artistic intent and functionality?

Enduring Understandings:

e Precision and thoughtful design are essential for creating functional lidded forms.
Artists must consider the relationship between the lid and the vessel (fit, scale, balance).
Refined craftsmanship enhances both visual appeal and usability.

Presentation involves completing a work that demonstrates intent and technical skill.

“l can” statement with standards alignment:
e | can create a handbuilt lidded form (CR1, CR2)
e | can develop and refine artistic work for presentation.

At the end of the unit students will know and be able to:

Construct a ceramic vessel with a lid using handbuilding techniques.

Ensure proper lid fit using functional design strategies (e.g., flange, gallery).
Refine their work for symmetry, balance, and clean craftsmanship.

Complete and present a unified, functional ceramic form with attention to detail.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: lidded form, flange, gallery, proportion, fit, handbuilding, craftsmanship,
symmetry, refinement, form vs function, multi-component form, presentation

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility

Derivative
Unit Outcomes
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Broad Goals of the Unit:
e Develop an original 3D artwork inspired by a 2D work of art.
e Explore transformation, reinterpretation, and personal expression.
e Analyze and apply elements from an existing work while creating a unique, personal response.

Essential Questions:
e How can one artwork inspire the creation of another in a different medium?
e What elements of a 2D piece can be transformed into a 3D form?
e How do artists maintain originality while referencing or reinterpreting existing works?
e What decisions must be made to present derivative work with intention and craftsmanship?

Enduring Understandings:

Artists often draw inspiration from other works to generate new ideas.

Analyzing and interpreting source material is essential to meaningful artistic transformation.
Effective derivative work reflects both the influence of the original and the voice of the artist.
Presentation choices affect how the meaning and craftsmanship of artwork are perceived.

“I can” statement with standards alignment:
e | can create an art piece inspired by a 2D art piece (CR1, CR2)
e | can analyze, interpret, and select artistic work for presentation. (PR4)

At the end of the unit students will know and be able to:
e Identify and analyze visual elements in a 2D source artwork.
e Translate 2D design elements (e.g., color, shape, emotion, line) into 3D form.
e Make intentional decisions to reinterpret and personalize source material.
e Create and present a thoughtful, well-crafted derivative artwork.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: derivative work, source material, reinterpretation, transformation, personal
expression, 3D form, elements of art, artistic intent, craftsmanship, visual analysis, presentation,
interpretation

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility

Movement
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Unit Outcomes

Broad Goals of the Unit:
e Explore the concept of movement in pottery through form, texture, and design.
e Understand how artists convey motion and energy in static three-dimensional works.
e Connect artistic choices to cultural, historical, and societal influences on the idea of movement.

Essential Questions:
e How can movement be represented and suggested in pottery?
What techniques help create a sense of motion in three-dimensional art?
How do cultural and historical contexts influence how movement is depicted in art?
In what ways does conveying movement affect the viewer’s experience of a ceramic piece?

Enduring Understandings:

e Movement in art can be implied through line, shape, texture, and form, even in static objects.
Artists use a variety of techniques to suggest or evoke motion in pottery.
Understanding cultural and historical contexts enriches the interpretation of movement in
artworks.
Artistic expression of movement invites dynamic engagement from viewers.

“l can” statement with standards alignment:
e | can create pottery showing movement (CR1, CR2)
e | canrelate artistic ideas and works with societal, cultural, and historical contexts to deepen
understanding. (CN11)

At the end of the unit students will know and be able to:

Identify elements and principles that suggest movement in three-dimensional art.
Apply techniques to create dynamic forms and textures in pottery.

Analyze examples of movement in cultural and historical ceramic works.

Create a ceramic piece that successfully communicates a sense of movement.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: movement, implied motion, dynamic form, texture, line, form, cultural context,
historical context, viewer engagement, artistic expression, principles of design, ceramic techniques

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility
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Scale
Unit Outcomes

Broad Goals of the Unit:
e Explore the concept of scale and proportion in art by creating large-scale projects.
e Understand how scale impacts the viewer’s perception and interaction with artwork.
e Develop skills to plan, design, and execute artwork on a larger-than-life scale.

Essential Questions:

e How does changing the scale of an artwork affect its meaning and impact?
What challenges and opportunities arise when creating large-scale art?
How do artists plan and execute works on different scales effectively?

In what ways does scale influence the viewer’s experience of a piece?

Enduring Understandings:

e Scale and proportion are important elements that influence the interpretation and experience of

art.
e Large-scale art requires careful planning, conceptualization, and execution skills.
e Changing the scale of an object or image can alter its significance and emotional effect.
e Collaboration and spatial awareness are often necessary in large-scale projects.

“l can” statement with standards alignment:
e | can create a large-scale project (CR1, CR2)
e | can Generate and conceptualize artistic ideas and work. (CR1)

At the end of the unit students will know and be able to:
e Understand the principles of scale and proportion in visual art.
e Apply techniques and strategies to create large-scale art projects.
e Recognize the effects of scale on viewer perception and interaction.
e Collaborate or manage space effectively when working on large artworks.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: scale, proportion, large-scale art, viewer perception, spatial awareness,
conceptualization, execution, emotional impact, composition, collaboration, perspective, scale
relationship

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments
Modification of tools/ materials
Peer teaching/ groups

written
e Time flexibility
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Score and Slip
Unit Outcomes

Broad Goals of the Unit:
e Learn and master the techniques of scoring and slipping to join clay pieces securely.
e Develop craftsmanship and precision in handbuilding pottery using these methods.
e Understand how scoring and slip contribute to the structural integrity of ceramic works.

Essential Questions:
e Why are scoring and slipping important in the process of creating pottery?
e How does proper technique affect the durability of clay construction?
e What are common challenges when joining clay pieces, and how can they be overcome?
e How does refining work improve the overall quality of a ceramic piece?

Enduring Understandings:

Scoring and slipping are essential skills for joining separate clay parts effectively.

Proper technique in joining clay improves the strength and longevity of ceramic pieces.
Artistic refinement and attention to detail are key to producing quality finished work.
Mastery of foundational handbuilding methods supports more complex ceramic creation.

“l can” statement with standards alignment:
e | can create a pottery piece using scoring and slip (CR1, CR2)
e | canrefine and complete artistic work. (PR5)

At the end of the unit students will know and be able to:

Understand the purpose and process of scoring and slipping in pottery.
Demonstrate correct scoring and slipping techniques to join clay pieces.

Identify and troubleshoot common issues in clay joining.

Refine their work to produce structurally sound and aesthetically pleasing pottery.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: score, slip, scoring and slipping, handbuilding, structural integrity, refinement,
joint, troubleshooting, craftsmanship, clay consistency, leather-hard, additive process

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility
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Wall Hanging (or) Relief
Unit Outcomes

Broad Goals of the Unit:
e Explore the techniques of creating clay wall hangings or relief sculptures.
e Develop skills in working with low-relief and three-dimensional forms on a flat surface.
e Connect personal experiences and knowledge to express meaning through ceramic art.

Essential Questions:
e What distinguishes a relief sculpture from other types of sculpture?
e How can texture, form, and depth be used to create visual interest in a wall piece?
e In what ways can personal experiences influence the design of a wall hanging or relief?
e How does the process of creating a relief sculpture differ from creating fully 3D pottery?

Enduring Understandings:
e Relief sculptures combine two-dimensional and three-dimensional elements to tell a story or
express ideas.
e Texture, layering, and depth are critical components in creating compelling relief work.
Artistic expression is enriched by connecting personal and cultural experiences to the artwork.
e Working on a flat or wall-mounted surface requires unique approaches compared to freestanding
sculpture.

“l can” statement with standards alignment:
e | can create a wall piece out of clay (CR1, CR2)
e | can synthesize and relate knowledge and personal experiences to make art. (CN10)

At the end of the unit students will know and be able to:

Understand the concept and methods of relief sculpture and wall hangings.
Demonstrate skills in shaping, texturing, and layering clay to create depth.
Express personal or cultural themes through their relief artwork.

Critically assess and refine their pieces for artistic quality and meaning.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: relief sculpture, wall hanging, low-relief (bas-relief), high-relief, texture, layering,
depth, flat surface work, personal/cultural expression, composition, artistic refinement, conceptual
development

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written

e Time flexibility
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Garden Sculpture
Unit Outcomes

Broad Goals of the Unit:
e Explore the creation of sculptures designed for outdoor garden settings.
e Develop skills in working with durable materials suitable for outdoor environments.
e Learnto plan and execute three-dimensional artworks that interact with natural surroundings.

Essential Questions:
e What materials and techniques are best suited for outdoor sculptures?
How does the environment influence the design and placement of a garden sculpture?
In what ways can garden sculptures enhance or complement natural spaces?
How do artists develop and refine their sculptures for durability and aesthetic impact?

Enduring Understandings:

e Garden sculptures must consider material durability and environmental effects.

e The relationship between sculpture and its outdoor context is essential for the viewer’s
experience.

e Artistic refinement and planning are critical to creating functional and visually compelling outdoor
art.

e Collaboration and problem-solving are often necessary when creating large-scale or
environmental artworks.

“l can” statement with standards alignment:
e | can create a garden sculpture (CR1)
e | can Develop and refine artistic work for presentation. (PR5)

At the end of the unit students will know and be able to:

Identify materials and methods suitable for outdoor sculpture creation.
Apply principles of design and durability in their garden sculptures.
Integrate their artwork thoughtfully into a natural or garden environment.
Reflect on and refine their work to achieve artistic and functional goals.

Assessment Evidence

Formative: TBD Summative: TBD
Other: n/a

Learning Plan

Vocabulary of the Unit: outdoor sculpture, durable materials, site-specific art, environmental context,
scale, proportion, composition, functionality, planning/conceptualization, refinement, weathering/patina,
integration

Resources: n/a Differentiated Learning Strategies:

e Tiered rubric

Tiered assignments

Modification of tools/ materials

Peer teaching/ groups

Multiples modes of instruction- visual, auditory,
written
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e Time flexibility

Standards Supporting Learning Targets

National Art Standards:

Creating (CR)

Anchor Standard 1: Generate and conceptualize artistic ideas and work

Anchor Standard 2 (2): Organize and develop artistic ideas and work

Anchor Standard 3 (3): Refine and complete artistic work.

Performing/Presenting/Producing (PR):

Anchor Standard 4: Select, analyze, and interpret artistic work for presentation.

Anchor Standard 5: Develop and refine artistic techniques and work for presentation.

Anchor Standard 6: Convey meaning through the presentation of artistic work.

Responding (RE):

Anchor Standard 7: Perceive and analyze artistic work

Anchor Standard 8: Interpret intent and meaning in artistic work.

Anchor Standard 9: Apply criteria to evaluate artistic work.

Connecting (CN):

Anchor Standard 10: Synthesize and relate knowledge and personal experiences to make art.
Anchor Standard 11: Relate artistic ideas and works with societal, cultural, and historical context to
deepen understanding.

Back to the top Last Updated 3.25.26
12




