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LCFF Budget Overview for Parents
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LEA contact information:
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juan_cabral@redlands.k12.ca.us

909-307-5300

School districts receive funding from different sources: state funds under the Local Control Funding Formula (LCFF),
other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs and extra
funding - called "supplemental and concentration" grants - to LEAs based on the enroliment of high needs students
(foster youth, English learners, and low-income students).

Budget Overview for the 2026-27 School Year

Projected Revenue by Fund Source

All federal funds,
$11,005,816 , 3%

All Other LCFF funds,

All local funds, $221,140,827 , 61%

$36,974,405 , 10%

Total LCFF funds
$265,865,690
73 %

All other state funds,
$49,554,699 , 14%

LCFF supplemental &
concentration grants,
$44,724,863 , 12%

This chart shows the total general purpose revenue Redlands Unified School District expects to receive in the coming
year from all sources.

The text description for the above chart is as follows: The total revenue projected for Redlands Unified School District
is $363,400,610, of which $265,865,690 is Local Control Funding Formula (LCFF), $49,554,699 is other state funds,
$36,974,405 is local funds, and $11,005,816 is federal funds. Of the $265,865,690 in LCFF Funds, $44,724,863 is
generated based on the enroliment of high needs students (foster youth, English learner, and low-income students).

2026-27 Local Control and Accountability Plan for Redlands Unified School District Page 1 of 221



LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts must
work with parents, educators, students, and the community to develop a Local Control and Accountability Plan (LCAP)
that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 400,000,000
$ 350,000,000 Total Budgeted
$ 300,000,000 General Fund
Expenditures, Total Budgeted
280, HO0,H0D $369,284,122 Expenditures in the
$ 200,000,000 LCAP
$ 150,000,000 $126,390,372
$ 100,000,000
$ 50,000,000
$0

This chart provides a quick summary of how much Redlands Unified School District plans to spend for 2026-27. It
shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Redlands Unified School District plans to spend $369,284,122 for
the 2026-27 school year. Of that amount, $126,390,372 is tied to actions/services in the LCAP and $242,893,750 is
not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be used for the following:

The General Fund Budget Expenditures for the 2025-2026 school year that are not included in the LCAP support the
base programs, including expenditures such as site and departmental staffing, operational support, school safety,
athletics, Adult Education programs, facilities, and maintenance. Restricted funding is used to support its identified
purpose

Increased or Improved Services for High Needs Students in the LCAP for the 2026-27
School Year

In 2026-27, Redlands Unified School District is projecting it will receive $44,724,863 based on the enrollment of foster
youth, English learner, and low-income students. Redlands Unified School District must describe how it intends to
increase or improve services for high needs students in the LCAP. Redlands Unified School District plans to spend
$44,724,863 towards meeting this requirement, as described in the LCAP.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2025-26

Prior Year Expenditures: Increased or Improved Services for High Needs Students

O Total Budgeted Expenditures for High
Needs Students in the LCAP $43,393,897

0O Actual Expenditures for High Needs $43 691 843
Students in LCAP ) )

SO0 $ 10,000,000 $ 20,000,000 $ 30,000,000 $ 40,000,000 $ 50,000,000

This chart compares what Redlands Unified School District budgeted last year in the LCAP for actions and services
that contribute to increasing or improving services for high needs students with what Redlands Unified School District
estimates it has spent on actions and services that contribute to increasing or improving services for high needs
students in the current year.

The text description of the above chart is as follows: In 2025-26, Redlands Unified School District's LCAP budgeted
$43,393,897 for planned actions to increase or improve services for high needs students. Redlands Unified School
District actually spent $43,691,843 for actions to increase or improve services for high needs students in 2025-26.
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Redlands Unified School District Juan Cabral juan_cabral@redlands.k12.ca.us
Superintendent 909-307-5300

Plan Summary [2026-27]

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Redlands Unified School District (RUSD) serves as a central educational hub for several distinct communities, each with its own rich history
and cultural heritage. Redlands Unified School District is committed to preparing every student for success in college, career, and life through
its EMPOWER framework. EMPOWER reflects the district’s focus on cultivating key 21st-century skills: Effective Communication &
Collaboration, Mindset & Growth, Problem Solving & Critical Thinking, Online Citizenship & Global Awareness, Wellness & Life Skills,
Exploration, Curiosity & Creativity, and Reflection & Goal Setting. While RUSD continues to post strong academic outcomes, including high
CAASPP and AP performance, it also recognizes the importance of skills that extend beyond traditional measures. Through broad
community input, the district is defining a “Profile of a Redlands Graduate” to guide instruction and ensure all students are equipped to thrive
in a rapidly changing world.

Spanning 147 square miles, RUSD includes Redlands, Loma Linda, Mentone, Forest Falls, and parts of San Bernardino and Highland, with
an enrollment of 18,998 across 25 campuses. This includes sixteen elementary schools, four middle schools—Beattie, Clement, Cope, and
Moore—and three high schools: Citrus Valley, Redlands East Valley, and Redlands High School. Alternative and online educational offerings
are provided through Orangewood High School, Redlands Independent Study (RISE) Program, and Redlands eAcademy, catering to a
diverse student body from six counties.

According to the 2025 Census Day report, the ethnicity of the student population of RUSD is 57.30% Hispanic or Latino, 18.01% White,
7.17% Asian, 5.93% Black or African American, 4.93% Two or More Races, 2.03% Filipino, 0.33% Native Hawaiian or Other Pacific Islander,
and 0.19% American Indian or Alaskan Native.
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The District serves 1,251 English learners. These students represent 6.58% of the total enroliment. Sixty separate languages comprise the
home languages of these students.

The "unduplicated" student percentage for the district is calculated using student data in the following groups: Low Income (Free and
Reduced Lunch status), Foster Youth, and English Learners. The 2025 Census Day totals in these student groups are as follows: Low
Income - 12,387 students, Foster Youth - 104 students, and English Learner - 1,251 students. This brings the district's unduplicated student
percentage to 66.1%. The district currently serves and supports 668 students experiencing homelessness.

Orangewood High School is eligible to receive Equity Multiplier funds for the 26-27 school year. The plan for all Equity Multiplier funds is
outlined in Goal 4.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflecting on CA School Dashboard results and local data, RUSD identified several challenges across its schools and student groups,
prompting targeted actions within our LCAP to address these needs comprehensively. Key challenges include continued high rates of chronic
absenteeism, persistent challenges in math achievement, ongoing efforts to raise performance in English language arts, and concerns about
improving graduation and college/career readiness, particularly among vulnerable student groups. The information from the 2023 CA School
Dashboard was used to draft the LCAP for the 2024-2027 three-year cycle.

In response, RUSD is continuing to implement specific strategic actions:

1) Chronic Absenteeism: Initiatives at all schools involve targeted attendance plans aimed at educating and promoting positive daily
attendance. Efforts also include family engagement and education about the positive outcomes of improved attendance. Additionally, all
schools focus on enhancing engagement and attendance through community and family outreach programs that address socio-economic
and cultural barriers.

2) Suspension Rates and Behavioral Supports: All schools have implemented Positive Behavioral Interventions and Supports (PBIS) to
reduce suspensions and improve school climate, directly addressing behavioral challenges and promoting a supportive learning environment.
Bryn Mawr Elementary School, Mission Elementary School, Beattie Middle School, and Redlands High School have implemented schoolwide
behavior education and supports for all students, including a comprehensive plan for alternatives to suspension.

3) English Learner Progress: Tailored instructional strategies and additional language support are being provided at schools like Bryn Mawr
Elementary School, Franklin Elementary School, Mission Elementary School, Cope Middle School, and Citrus Valley High School to bolster
English proficiency and academic performance.

4) Achievement in English/Language Arts and Math: Specialized instructional programs and professional development for teachers are being
expanded to improve instructional quality and student learning outcomes in core academic areas. Judson & Brown Elementary School has
established a comprehensive MTSS program for students struggling in reading.

5) Graduation and College/Career Readiness: Orangewood High School and Redlands High School are focusing on enhanced counseling
services and career preparation programs to improve graduation rates and prepare students for post-secondary success.
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Each of these actions is being monitored for effectiveness and adjusted based on ongoing assessments and feedback from the community.
RUSD remains committed to addressing the needs of all students, particularly those who are at-risk, ensuring that every student has the
opportunity to succeed and thrive.

Progress Update

The 2025 California School Dashboard and local STAR data show measurable Year 2 progress alongside persistent gaps. District graduation
rose to 92.2% (from 86.2% at baseline) and the College/Career Indicator advanced 15.9 points, with the strongest subgroup gains for
Students with Disabilities and English Learners. District-wide ELA improved 2.5 points (from -2.7 to -0.2), nearly closing the gap to standard.
The AP Pass Rate climbed to 82.8%, and the High School Dropout Rate fell from 10.1% to 2.7%, with double-digit declines for English
Learner and Foster Youth students. District Math performance remained essentially flat at -38.8 distance from standard, and Long-Term
English Learners showed minimal movement in either subject; Long-Term English Learners are at the lowest performance level on both
indicators. Foster Youth and Homeless Youth chronic absenteeism each rose by more than six points from baseline, the A-G completion rate
fell from 83.7% to 72.9% (with steeper drops for English Learners and Low-Income students), and STAR data show widening within-group
gaps even as All-student scores improved. These findings frame this year's focus, which includes Students with Disabilities (DA Year 1),
Foster Youth (DA Year 2), the Long-Term English Learner plateau, and the within-group gaps visible in local STAR data, and will form the
basis of next year's Annual Update.

The following schools received the lowest performance level on one or more of the state indicators on the 2025 Dashboard:

Chronic Absenteeism: Franklin, Mission, Smiley, Bryn Mawr, Kingsbury, Moore
Suspension Rate: zero schools at the lowest performance level

English Learner Progress: Bryn Mawr

English/Language Arts: Orangewood High School

Math: Orangewood High School

Graduation Rate: zero schools at the lowest performance level
College/Career: zero schools at the lowest performance level

2025 Dashboard — Student Group Performance (District-Level)
The following student groups received the lowest performance level on one or more of the state indicators on the 2025 Dashboard:

Chronic Absenteeism: LTEL, Homeless, SED, Students with Disabilities, African American, Hispanic, & Pacific Islander
Suspension Rate: American Indian

English/Language Arts: LTEL

Math: LTEL, Students with Disabilities

Graduation Rate: zero student groups at the lowest performance level

College/Career: zero student groups at the lowest performance level
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In addition to the 2025 Dashboard findings, RUSD also reflects on performance from the 2023 Dashboard, as required for three-year
planning alignment.
2023 CA School Dashboard Data:

The following schools received the lowest performance level on one or more state indicators on the 2023 Dashboard:
Chronic Absenteeism: Arroyo Verde Elementary, Bryn Mawr Elementary, Lugonia Elementary, Mariposa Elementary, Victoria Elementary,
Clement Middle School, Beattie Middle School, and Moore Middle School

Suspension Rate: Franklin Elementary, Orangewood High School, and Moore Middle School

English Learner Progress Indicator: Bryn Mawr Elementary, Franklin Elementary, Highland Grove Elementary, Kingsbury Elementary,
Redlands East Valley High School, Citrus Valley High School

English/Language Arts: Lugonia Elementary

Graduation Rate: Orangewood High School

College/Career Indicator: Orangewood High School

The following student groups received the lowest performance level on one or more state indicators on the 2023 Dashboard at the district
Ig;\/rectnic Absenteeism: All students, African Americans, English Learners, Hispanic or Latino students, Pacific Islanders, students with Two or
More races, Homeless students, Low-Income students, and Students with Disabilities

Suspension Rate: African American and Homeless students

Math: Foster Youth

English/Language Arts: Foster Youth and Students with Disabilities

Graduation Rate: Foster Youth

College/Career Indicator: English Learners and Students with Disabilities

The following student groups received the lowest performance level on one or more state indicators on the 2023 Dashboard at the school
ICe)xueA{-SPP (ELA): Bryn Mawr: Students with Disabilities; Crafton: Students with Disabilities; Franklin: English Learner, Homeless, Students
with Disabilities; Judson & Brown: Students with Disabilities; Lugonia: English Learner, Hispanic, Homeless, Low-Income, Students with

Disabilities; Redlands High: English Learner; Clement: English Learner, Students with Disabilities; Beattie: English Learner, Students with
Disabilities; Cope: Students with Disabilities; Moore: African American, English Learner, Students with Disabilities
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CAASPP (Math): Franklin: Students with Disabilities; Judson & Brown: Students with Disabilities; Lugonia: Students with Disabilities;
Redlands High: English Learner; Beattie: English Learner; Cope: English Learner, Students with Disabilities; Moore: African American,
Homeless, Students with Disabilities

English Learner Progress Indicator: Bryn Mawr Elementary, Franklin Elementary, Highland Grove Elementary, Kingsbury Elementary,
Redlands East Valley High School, Citrus Valley High School

Chronic Absenteeism: Arroyo Verde: English Learner, Hispanic, Low-Income, Students with Disabilities; Bryn Mawr: English Learner,
Hispanic, Homeless, Two or More Races, Low-Income, Students with Disabilities, White; Cram: Low-Income; Franklin: African American;
Judson & Brown: Low-Income, Students with Disabilities; Lugonia: English Learner, Hispanic, Homeless, Low-Income, Students with
Disabilities; Kimberly: Low-Income; Mariposa: Hispanic, Low-Income, Students with Disabilities, White; McKinley: English Learner, Students
with Disabilities; Mentone: Homeless; Mission: English Learner, Two or More Races; Smiley: African American, Asian, Homeless; Victoria:
Hispanic, Low-Income; Beattie: English Learner, Hispanic, Homeless, Low-Income, Students with Disabilities; Clement: African American,
English Learner, Hispanic, Homeless, Two or More Races, Low-Income, Students with Disabilities, White; Cope: African American, Two or
More Races; Moore: African American, English Learner, Hispanic, Two or More Races, Low-Income, Students with Disabilities, White

Graduation Rate: Orangewood: Hispanic, Homeless, Low-Income; Citrus Valley: Students with Disabilities

Suspension Rate: Bryn Mawr: Homeless; Franklin: Hispanic, Homeless, Low-Income, Students with Disabilities; Highland Grove: Students
with Disabilities; Kingsbury: Students with Disabilities; Lugonia: African American, Homeless; Orangewood: Hispanic, Low-Income; Redlands
East Valley: English Learner; Citrus Valley: African American, Students with Disabilities; Redlands High: African American, Students with
Disabilities; Clement: Homeless, Students with Disabilities; Cope: African American; Moore: African American, English Learner, Hispanic,
Homeless, Low-Income, Students with Disabilities, White

College/Career Indicator: Orangewood: English Learner, Hispanic, Homeless, Low-Income; Redlands East Valley: Students with Disabilities;
Citrus Valley: Students with Disabilities

LREBG Statement

Redlands Unified School District has $1,437,121 in unexpended Learning Recovery Emergency Block Grant (LREBG) funds issued in July
2025. A comprehensive needs assessment was conducted pursuant to Education Code Section 32526(d) to inform the use of LREBG funds.
These funds will be used during the 2026—-27 LCAP year to partially fund Goal 2, Action 2.1 — Professional Development to Support
Implementation of State Standards.

LREBG funds will support professional development for teachers and instructional staff focused on strengthening standards-aligned
instruction in English Language Arts and Mathematics and addressing unfinished learning resulting from the COVID-19 pandemic. This
professional learning includes structured opportunities for educators to analyze student performance data, identify learning gaps, and plan
and implement targeted instructional strategies and interventions.

Professional development will focus on evidence-based instructional practices including differentiation, scaffolding to grade-level standards,
Universal Design for Learning (UDL), and the use of data to inform instruction and intervention planning. This work strengthens high-quality
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first instruction (Tier 1) and improves the effectiveness of Tier 2 and Tier 3 supports through ongoing progress monitoring and instructional
adjustment. Funding supports staff compensation for participation in professional learning, collaboration, and instructional planning.

This approach is grounded in evidence-based research demonstrating that data-driven instruction, collaborative professional learning, and
continuous improvement cycles increase teacher effectiveness and student achievement (DuFour et al., 2016; Hattie, 2018).

The action aligns with the allowable uses of LREBG funds under Education Code Section 32526(c)(2), specifically Accelerating Learning
Progress. This includes staff training on strategies to address learning loss and accelerate student progress in core academic areas. The
professional development described supports educators in using data to inform instruction and implement targeted interventions in English
Language Arts and Mathematics.

The action addresses needs identified through the district's LREBG needs assessment conducted pursuant to Education Code Section
32526(d), including lower mathematics achievement, the need for stronger differentiated instruction and inclusive classroom supports, and
the need for stronger tiered intervention systems. Through this work, educators strengthen instructional practices and intervention planning to
support improved outcomes for all students

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Based on the 2025 California Dashboard, Redlands Unified School District has improved in areas originally identified for Differentiated
Assistance on the 2023 California School Dashboard:

— LCFF Priority 4 - Pupil Achievement - CAASPP - Foster Youth (ELA - Yellow & Math - Orange)

— LCFF Priority 5 - Pupil Engagement - Chronic Absenteeism - Foster Youth (Orange)

— LCFF Priority 6 - School Climate - Suspension Rate - Foster Youth (Yellow), African American (Yellow), Homeless (Green)

— LCFF Priority 8 - Outcomes for a Broad Course of Study - College/Career Indicator - English Learner (Yellow), Students with Disabilities
(Yellow)

Improvement in a priority area does not exit a student group from Differentiated Assistance. Per California Department of Education
guidance, DA support continues through the release of the next applicable Dashboard.

Based on the 2025 California School Dashboard, Redlands Unified School District has been newly identified as eligible for Differentiated
Assistance for Students with Disabilities (Year 1).

Students with Disabilities are eligible for DA Year 1 based on these priority areas:

-- LCFF Priority 4 - Pupil Achievement - CAASPP - SWD (ELA - Orange & Math - Red)

-- LCFF Priority 5 - Pupil Engagement - Chronic Absenteeism

Foster Youth continue in Year 2 of Differentiated Assistance based on the 2024 California School Dashboard identification, with support
continuing through the release of the 2026 Dashboard. Foster Youth were originally identified for DA on the 2024 Dashboard based on these
priority areas:

-- LCFF Priority 4 - Pupil Achievement - CAASPP - Foster Youth (ELA - Red & Math - Orange)

-- LCFF Priority 5 - Pupil Engagement - Chronic Absenteeism

-- LCFF Priority 6 - School Climate - Suspension Rate
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The District also continues to address Differentiated Assistance needs identified on the 2024 California School Dashboard for English
Learners, Homeless Youth, Students with Disabilities, and African American students (Year 2 from 2024 identification). Per CDE guidance,
support for these identifications continues until the release of the 2026 Dashboard.

The 2026-2027 LCAP is written as Year 3 of a 3-year plan. For that reason, the areas of need identified from the 2023 California School
Dashboard are included in this section to indicate ongoing work. Based on the 2023 California School Dashboard, Redlands Unified School
District was identified as eligible for Differentiated Assistance in the following areas for the student groups indicated:

-- LCFF Priority 4 - Pupil Achievement - CAASPP - Students with Disabilities (ELA - Red & Math - Orange) and Foster Youth (ELA - Red &
Math - Red)

-- LCFF Priority 5 - Pupil Engagement - Graduation Rate - Foster Youth; Chronic Absenteeism - African American students, English
Learners, Homeless students, and Students with Disabilities

-- LCFF Priority 6 - School Climate - Suspension Rate - African American and Homeless students

-- LCFF Priority 8 - Outcomes in a Broad Course of Study - College/Career Indicator - English Learners and Students with Disabilities

To address the needs identified in these areas, the District is working in partnership with the San Bernardino County Superintendent of
Schools (SBCSS) and East Valley Special Education Local Plan Area (EVSELPA). A team has been formed to outline and implement a plan
to provide support to school sites to improve outcomes for the student groups in Differentiated Assistance (DA). The District is simultaneously
addressing the needs identified for Compliance and Improvement Monitoring (CIM). While all areas identified through Differentiated
Assistance are supported through the LCAP and other district supports, the combined CIM/DA team has selected academic improvement for
Students with Disabilities as the primary focus. The team has developed a plan, submitted it, and monitored it as part of the CIM process.
The team lead for the district meets with the county liaison on a regular basis for check-in and consultation.

To address the unique needs of our foster and homeless youth, the District maintains a partnership with the San Bernardino County
Superintendent of Schools (SBCSS). A critical component of this collaboration involves participating in county-led professional development
focused on the specific legal rights and responsibilities mandated for these student populations. This training ensures that District staff are
equipped to navigate complex enroliment requirements and provide targeted case management that mitigates the barriers of housing
instability. The District lead coordinates with county liaisons on a regular basis to align our internal practices with these specialized training
protocols. By integrating these county resources with our internal LCAP goals, we are able to provide a comprehensive and legally compliant
safety net that fosters both emotional stability and academic growth for our most vulnerable students.

School sites are provided with monthly data to review for ongoing progress monitoring of all areas of Differentiated Assistance. Education
Services meets with principals to analyze benchmark data following each administration. Data is provided and reviewed for all students and
for the students in groups identified for differentiated assistance - Students with Disabilities, Foster Youth, African American Students,
Homeless Students, and English Learners.

All actions in the 2026—2027 LCAP are written to improve learning conditions and outcomes for all students, with a targeted focus on
unduplicated pupils—English Learners, Foster Youth, and Low-Income students—as well as those student groups identified for Differentiated
Assistance. The plan includes specific actions aligned to each LCFF Priority area and targeted student group, as outlined below.

Specific Actions in the 2026-2027 LCAP to address areas of DA:

-LCFF Priority 4 - Pupil Achievement — CAASPP:
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Students with Disabilities — 2.11, 2.2, 2.3, 2.6, 2.10, 3.4
Foster Youth — 1.5, 2.2, 2.3, 2.6, 2.10, 3.4

-LCFF Priority 5 - Pupil Engagement —
Graduation Rate:

Foster Youth — 2.9

Chronic Absenteeism:

African American students — 1.1, 1.7, 1.13

English Learners — 1.1, 1.7, 1.8, 1.13

Homeless students — 1.1, 1.7, 1.12, 1.13

Students with Disabilities — 1.1, 1.7, 1.12, 1.13, 2.11
Foster Youth—-1.1,1.5,1.7,1.12, 1.13

-LCFF Priority 6 - School Climate - Suspension Rate:
African American-1.1,1.2, 1.3, 3.4

Homeless students — 1.1, 1.2, 1.3, 1.5, 3.4

Foster Youth—1.1,1.2,1.3,1.4, 1.5, 1.11

-LCFF Priority 8 - Outcomes in a Broad Course of Study - College/Career Indicator:

English Learners —2.4,2.5,2.9,1.9
Students with Disabilities — 2.11, 1.9

Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.

No Redlands Unified schools have been identified as eligible for Comprehensive Support and Improvement this year.

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

Not Applicable

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

Not Applicable
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Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the

development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s)

Process for Engagement

Students

The District facilitated LCAP Student Advisory Committees comprised
of high school students throughout the district. The Committees are
representative of unduplicated student groups, students with
disabilities, African American students, and students in grades 10-12
from the 3 comprehensive high schools and 1 continuation high
school in the district.

The Committees met at their respective school sites. Committee work
included discussion of the current LCAP actions and a prioritizing
activity which allowed students to anonymously identify which actions
they consider the highest priority.

The Student LCAP Advisory Committees were presented with the
LCAP draft in May 2026. In response to questions from the
committee, the superintendent provided a written response, which
was posted on the website on June 1, 2026.

LCAP Development Meetings: Parents, Community, Teachers,
Administrators, Principals, Other School Personnel

The District facilitated opportunities for community involvement and
input during the LCAP Process. Opportunities included a virtual
overview of the LCAP process, two, in-person collaboration meetings
to review data and learn about LCAP funded programs. The final
LCAP Development Community Meeting provided attendees with the
opportunity to participate in a prioritization activity, allowing them to
anonymously identify which actions they consider the highest priority.
These meetings were held on January 14, February 4, February 18,
and March 4, 2026.

Open to all Educational Partners: Students, Parents, Community,
Teachers, Administrators, Principals, Other School Personnel

The District implemented an electronic exchange via
ThoughtExchange in December 2025 to gather input from educational
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Educational Partner(s)

Process for Engagement

partners. This platform allowed for ongoing feedback and
collaborative processing of community thoughts and ideas regarding
the status, growth, and needs of the students and the educational
program offered. Within the program, educational partners identified
themselves as parents, community members, staff (classified,
certificated, management), and students. Additionally in March 2026,
the district again utilized ThoughtExchange to survey all educational
partners regarding the degree of priority for each LCAP action. During
this survey, the district also gathered comments and input related to
District needs. The ThoughtExchange program was implemented, and
an analysis of the input received was shared with personnel, the
Board of Education, the LCAP Advisory Committee, DELAC, and the
public via the district web page.

Superintendent's Advisory Committee (Parent Advisory Committee)

The Superintendent’s Advisory Committee served as the Parent
Advisory Committee for the LCAP during the 2025-26 development
cycle. The committee is comprised of parents and community
representatives from across the district, including representation from
unduplicated pupil percentage (UPP) groups and parents of students
in Special Education, and reflects a range of school sites and student
groups.

The Committee met on March 18 and May 11, 2026, with both
meetings focused on the LCAP. Committee work included a review of
current LCAP actions, discussion of district data, and a prioritization
activity that allowed members to anonymously identify which actions
they consider the highest priority.

The Superintendent’s Advisory Committee was presented with the
LCAP draft in May 2026. In response to questions from the
committee, the Superintendent provided a written response, which
was posted on the district website on June 1, 2026.

Local bargaining units of the LEA

The District consulted with the local bargaining units on February 12
and April 28, 2026. Bargaining Unit leadership reviewed the current
LCAP and discussed the needs of the district based on data and
member input. Leadership encouraged their members to participate in
the surveys and forums used by the District to collect input.

Special Education Administration/SELPA

Consultations with East Valley SELPA administrators and the
Redlands Unified School District Director of Special Services occurred
on March 11 and May 6, 2026. During the consultation, the district
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Educational Partner(s)

Process for Engagement

walked the SELPA administration through the complete LCAP draft.
After a thorough discussion, the SELPA administrator expressed full
approval and appreciation for the plan.

Differentiated Assistance District Improvement Team

The district team identified to lead efforts to address areas of
Differentiated Assistance met in a county workshop on February 4,
2026. Additionally, the team meets at least twice in the fall semester
and twice in the spring semester each year. The team lead for the
district meets with the county liaison regularly for check-in and
consultation. School sites are provided monthly data to review for
ongoing progress monitoring. Education Services meets with
principals to analyze benchmark data following each administration as
a part of the ongoing monitoring process.

Principals

Input from site principals was obtained through a prioritizing activity to
identify the priority of LCAP Actions on April 9, 2026.

District English Learner Advisory Committee

The drafted LCAP was presented to DELAC on May 14, 2026.
Committee members were provided the opportunity to ask questions
and provide input.

In response to questions from the committee, the superintendent
provided a written response, which was posted on the website on
June 1, 2026.

Board of Education

Consultation with the Board of Education provided opportunities for
board members and public input. The Mid-Year Update was
presented to the Board and public on February 10, 2026.

A workshop was conducted with the Board on March 10, 2026. During
that workshop, the Board reviewed data from the California School
Dashboard and educational partner input from the community-wide
Thought Exchange engagement. The Board discussed their goals and
priorities.

The draft LCAP was presented for public hearing at the June 9, 2026
Board meeting.
The Board adopted the LCAP on June 23, 2026.

Educational Partner Groups from Equity Multiplier sites - Orangewood
High School

The district implemented an electronic exchange via
ThoughtExchange in March 2026 to gather input from educational
partners at Orangewood High School, a site identified to receive
Equity Multiplier funds. This platform allowed for ongoing feedback
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Educational Partner(s) Process for Engagement

and collaborative processing of community thoughts and ideas
regarding the status, growth, and needs of the students and the
educational program offered. Educational partners identified
themselves within the program as parents, community members, staff
(classified, certificated, management), and students. The results of
this exchange highlighted the items and areas rated as most
important by the community.

Throughout the 2025-2026 school year, site administration continued
collaboration with the Site Leadership Team and the School Site
Council to develop and refine a cohesive Multi-Tiered System of
Support (MTSS) plan, utilizing Equity Multiplier Funds. In addition to
these efforts, Orangewood High School established a Student
Advisory Committee, which met regularly between September and
February. This student group played a vital role in providing direct
feedback that informed the development of the LCAP, the Single Plan
for Student Achievement (SPSA), and the Equity Multiplier Focus
Goal. Through these ongoing engagement strategies, Orangewood
High School ensured that the voices of all educational partners
meaningfully shaped the school's improvement plans and resource
allocation.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

2026—-27 Update: Year 3 Refinements Shaped by Continued Partnership

In Year 3 of the LCAP cycle, Redlands Unified continued to engage a broad coalition of educational partners, including students, parents,
certificated and classified staff, site and district administrators, advisory councils (DELAC, DAAPAC, SEPAC, site SACs), and community
members. Engagement activities included the annual districtwide LCAP survey (928 respondents), dot-voting sessions with student groups at
all four comprehensive high schools, principal workgroups, advisory meetings, and community forums. Feedback reaffirmed the direction set
in Years 1 and 2 while surfacing refinements that shaped the 2026-27 LCAP.

Actions Influenced or Refined by 2026 Feedback

Action 1.11 (Redlands Connections League to Middle School Positive School Climate): Verbal feedback at community meetings from parents
and teachers, reinforced by multiple written survey comments, called for 1.11 to be repurposed from a middle school athletics—only action
into a broader middle school positive school climate action. The refined action now encompasses ASB, WEB, and related programming that
supports free or low-cost inclusive events, connectedness, and attendance for all middle school students—particularly unduplicated students
who may otherwise face financial barriers to participation.

Action 1.13 (Targeted Attendance Support): Partner feedback identified attendance as the central, shared need across RISE and Home-
Hospital student populations. In response, the needs previously addressed through a standalone District Programs Equity Multiplier goal
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have been integrated into Action 1.13, aligning these supports with the district's broader attendance strategy rather than maintaining a
separate structure.

Action 2.9 (Summer School/Credit Recovery): Students, parents, and staff repeatedly requested that summer programming include credit
advancement opportunities alongside credit recovery, particularly for students balancing heavy course loads, athletics, or other
extracurricular commitments. This input is informing site-level implementation planning for the 2026—27 summer program.

Priorities Reaffirmed Through Sustained Support

Partners across every engagement channel reaffirmed strong support for the actions launched in Years 1 and 2, with survey data showing
high-importance ratings of 70% or greater for Comprehensive School Counseling (1.4, 78%), Recruitment and Retention of Qualified Staff
(3.1, 77%), New Teacher Support (3.2, 77%), Positive Behavior Supports (1.2, 75%), Tiered SEL and Mental Health Supports (1.1, 70%),
and Academic Case Carriers (1.5, 70%). Student dot-voting placed College and Career Readiness (2.8) as the top priority districtwide,
followed by Visual and Performing Arts (1.10), Health and Wellness Services (1.12), and Summer School/Credit Recovery (2.9). Family
engagement, literacy supports, and site-based supports delivered through SPSAs (Action 3.4) continued to draw strong endorsement across
advisory councils and principal workgroups. These consistent signals supported the district's decision to maintain current investment levels in
these actions as they continue to mature.

Conclusion: A Living Document Guided by Partnership

Across three years, the LCAP has grown through an iterative cycle of listening, implementing, and refining. Year 1 introduced new actions in

response to partner needs; Year 2 affirmed and stabilized those directions; Year 3 sharpens the plan further through targeted refinements—

most notably the repurposing of Action 1.11 and the integration of RISE and Home-Hospital attendance needs into Action 1.13. Each change
is grounded in authentic feedback and continues to center the needs of English Learners, Foster Youth, and Low-Income students.

Equity Multiplier Focus

In 2026—27, Orangewood High School remains the only Redlands Unified school site eligible to receive new Equity Multiplier funding.
Educational partners at Orangewood reaffirmed the academic and wellness focus established in 2025—-26 and emphasized the importance of
consistency, allowing targeted strategies time to take hold. Survey results from OHS partners reflected this clearly, with 100% of respondents
rating comprehensive school counseling and the recruitment and retention of qualified staff as highly important, along with high-importance
ratings of 80% or greater for tiered social-emotional and mental health supports, positive behavior supports, professional development, and
access to internet and devices. Student feedback at Orangewood echoed this emphasis, elevating health and wellness services, visual and
performing arts, summer school and credit recovery, and staff recruitment and retention among their top priorities.

Based on this input, the 2026—-27 Equity Multiplier Focus Goal for Orangewood continues to integrate targeted academic supports with
wellness and engagement strategies. Partner feedback reinforced the importance of sustaining the direction established in 2025-26—
maintaining strong counseling and case management, professional development that supports academic acceleration, credit recovery and
instructional intervention, expanded college and career pathways, access to Career Technical Education, and site-based strategies identified
through the School Plan for Student Achievement. Together, these priorities reflect a holistic response to both academic and engagement-
related needs identified through local feedback and state performance data.
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Goals and Actions

Goal 8 J 8 N\ 42 A B ||
Goal # Description Type of Goal
1 Provide all educational partners with a positive learning environment by creating safe, more Broad Goal

inclusive schools that promote equitable access to school programs, activities, and tiered social-
emotional and behavioral supports. These supports will foster a sense of connectedness, especially
for English Learners, Foster Youth, African American Students, students experiencing
homelessness, low income students, students with disabilities, and other student groups whose
outcomes indicate the greatest need.

State Priorities addressed by this goal.

Priority 3: Parental Involvement (Engagement)
Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)

Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

Recent feedback from educational partners, gathered through local climate surveys, continues to affirm a predominantly positive perception
of the school environment within the Redlands Unified School District. A notable majority of students, staff, and families rate their experience
favorably in terms of safety and support. Despite these strong district-wide perceptions, a deeper analysis by ethnicity and other
demographics has highlighted areas needing targeted attention.

In response to the evolving needs of our diverse student body, the district has expanded its data collection methodologies. Utilizing advanced
survey tools, we have begun to gather detailed insights on various student groups, including English learners, foster youth, students
experiencing homelessness, low-income students, students with disabilities, and others showing the greatest need. This refined approach
enables a more granular understanding of our students' experiences, focusing on key areas such as relationships, sense of belonging, adult
support within the school, growth mindset, emotional and physical safety, support for academic learning, and self-management skills.

Based on the 2023 California School Dashboard, the District was identified as eligible for Differentiated Assistance for these student groups:
Students with Disabilities, Homeless students, African-American students, English Learners, and Foster Youth. The following areas of need
are addressed in Goal 1:

LCFF Priority 5 - Pupil Engagement: Chronic Absenteeism (African-American students, English Learners, Homeless students, and Students
with Disabilities);

LCFF Priority 6 - School Climate: Suspension Rate (African American students and Homeless Students)

(Note: LCFF Priority 4 - Pupil Achievement (CAASPP) and LCFF Priority 8 - Outcomes in a Broad Course of Study (CCl) are addressed in
Goal 2.)
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Based on the 2025 Dashboard, the District has moved into Year 2 of Diff_erentiated Assistance for Foster Youth. The District is eligible for
Differentiated Assistance (Year 1) for Students with Disabilities. The District has moved out of Differentiated Assistance for Homeless

students, African-American students, and English Learners.

Emerging research continues to underscore the significant impact of Adverse Childhood Experiences (ACEs) on student well-being and
academic achievement, particularly among the most vulnerable student populations. Disparities in the prevalence and impact of ACEs are
evident across different ethnic and socioeconomic groups, necessitating a nuanced and proactive approach to support. In light of this, the
district is committed to providing comprehensive and tiered support systems that address the diverse needs of our students, particularly

those adversely affected by ACEs.

This goal encompasses a broad spectrum of initiatives aimed at enhancing the overall school climate and ensuring a safe, supportive, and
engaging learning environment for every student. Through a strategic blend of academic, behavioral, and social-emotional supports, the
district is dedicated to fostering student connectedness and enhancing their competencies in various domains. Progress toward this goal will
be meticulously tracked using a set of clearly defined metrics, ensuring accountability and continuous improvement in our efforts to support
student success.

The insights gained from our educational partners and the latest research have been instrumental in shaping our strategies and
interventions. The Redlands Unified School District remains steadfast in its commitment to enhancing student outcomes and ensuring that
every student has access to a safe, supportive, and enriching educational experience.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome VIR 1ol WEET ) | G lefer_ence
Outcome from Baseline
1.1 |Attendance Rate: Spring 2024 (March 31, | Spring 2025 Spring 2026 All: 97% Year 2
Percentage of students |2024) (March 31, 2025) | (March 31, 2026) | English Learner:
who were present by 95% All: +0.6%

student group All -- 93.4% All: 93.4% All: 94.0% Low-Income: 95% | English Learner:
English Learner -- English Learner: | English Learner:  Foster Youth: 94% |+1.3%
Source: District Data - 92.3% 92.7% 93.6% Low-Income:
Analysis of District Low-Income -- 92.6%  |Low-Income: Low-Income: +0.5%
Aeries Report Foster Youth -- 91.0% 92.6% 93.1% Foster Youth:
Foster Youth: Foster Youth: +0.9%
90.4% 91.9%
1.2 | Chronic Absenteeism 2023 Dashboard 2024 Dashboard 2025 CA ALL: 15% Year 2
Rate, District: Dashboard Black/African
Percentage of students |ALL: 24% ALL: 20.1% American: 20% ALL: -3.6%
in grades K-8 who were | Black/African American: | Black/African ALL: 20.4% Hispanic: 20% Black/African
absent for 10% or more 1 32.2% American: 28.2% American: -2.9%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

of the total instructional
days by student groups

Source: CA School
Dashboard

Hispanic: 28%
Pacific Islander: 49%
Multiple Races/Two or
More: 23.4%

English Learner:
26.4%

Long-Term English
Learners: 30.2%
(2024)

Hispanic: 23.6%
Pacific Islander:
26.5%

Multiple
Races/Two or
More: 19.8%
English Learner:
22.1%

Long-Term English

Black/African
American: 29.3%
Hispanic: 24.2%
Pacific Islander:
35.1%

Multiple
Races/Two or
More: 18.0%
English Learner:

Pacific Islander:
25%

Multiple
Races/Two or
More: 15%
English Learner:
18%

Long-Term English
Learners: 20%

Hispanic: -3.8%
Pacific Islander: -
13.9%

Multiple
Races/Two or
More: -5.4%
English Learner: -
5.7%

Long-Term English

Foster Youth: 26.1% |Learners: 30.2% |20.7% Foster Youth: Learners: +0.0%
Homeless Youth: Foster Youth: Long-Term English | 18% Foster Youth:
30.6% 35.7% Learners: 30.2% |Homeless Youth: [+7.2%
Low Income: 29.1% Homeless Youth: |Foster Youth: 20% Homeless Youth:
Students with 32.7% 33.3% Low Income: 20% +6.2%
Disabilities: 33.6% Low Income: Homeless Youth: |Students with Low Income: -
25.1% 36.8% Disabilities: 25% 3.0%
**Added L-TEL data Students with Low Income: Students with
from the 2024 Disabilities: 26.1% Disabilities: -3.2%
Dashboard 27.9% Students with
Disabilities: 30.4%
1.3 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 12% Year 2

Rate, Arroyo Verde: Dashboard Dashboard Hispanic: 15%

Percentage of students |ALL - 18.3% English Learner:  |ALL: -0.3%

in grades K-8 who were |Hispanic - 21.9% ALL: 15.0% ALL: 18.0% 24% Hispanic: -1.5%

absent for 10% or more |English Learner - 38.7% |Hispanic: 17.3% | Hispanic: 20.4% |Low Income: 15% English Learner: -

of the total instructional |Low Income - 22% English Learner: | English Learner: | Students with 30.6%

days by student groups | Students with 21.3% 8.1% Disabilities: 18% |Low Income:
Disabilities - 25.5% Low Income: Low Income: +1.3%

Source: CA School 18.7% 23.3% Students with

Dashboard Students with Students with Disabilities: -0.3%

Disabilities: 21.1% |Disabilities: 25.2%
1.4 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 20% Year 2

Rate, Bryn Mawr: Dashboard Dashboard Hispanic: 28%

Percentage of students |ALL - 30.4% Multiple ALL: -8.0%

in grades K-8 who were |Hispanic - 37.9% ALL: 22.2% ALL: 22.4% Races/Two or Hispanic: -5.1%

absent for 10% or more | Multiple Races/Two or |Hispanic: 30.8% |Hispanic: 32.8% | More: 28%
More - 35.2% White: 18.6% White: 20%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

of the total instructional
days by student groups

White - 28.6%
English Learner - 25.8%
Homeless Youth

Multiple
Races/Two or
More: 11.0%

Multiple
Races/Two or
More: 8.8%

English Learner:
20%
Homeless

Multiple
Races/Two or
More: -26.4%

Source: CA School - 36.4% White: 15.9% English Learner: | Youth: 28% White: -10.0%
Dashboard Low Income - 36.4% English Learner: | 19.6% Low Income: 28% | English Learner: -
Students with 14.8% Homeless Youth: | Students with 6.2%
Disabilities - 37.3% Homeless Youth: 31.3% Disabilities: 28% Homeless Youth: -
38.1% Low Income: 5.1%
Low 27.5% Low Income: -
Income: 27.6% Students with 8.9%
Students with Disabilities: 38.8% Students with
Disabilities: 29.7% Disabilities: +1.5%
1.5 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 10% Year 2
Rate, Cram: Dashboard Dashboard Low Income: 10%
Percentage of students |ALL - 16.9% ALL: -7.4%
in grades K-8 who were |Low Income - 23% ALL: 9.4% ALL: 9.5% Low Income: -
absent for 10% or more Low Income: Low Income: 7.1%
of the total instructional 13.3% 15.9%
days by student groups
Source: CA School
Dashboard
1.6 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 20% Year 2
Rate, Franklin: Dashboard Dashboard Black/African
Percentage of students |ALL - 27.5% American: 30% ALL: +1.0%
in grades K-8 who were | Black/African American |ALL: 24.6% ALL: 28.5% Black/African
absent for 10% or more |- 47.9% Black/African Black/African American: -5.3%
of the total instructional American: 39.6% |American: 42.6%
days by student groups
Source: CA School
Dashboard
1.7 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 10% Year 2
Rate, Judson & Brown: Dashboard Dashboard Low Income: 15%
Percentage of students |ALL - 14.7% Students with ALL: +0.0%
in grades K-8 who were |Low Income - 20.3% ALL: 13.8% ALL: 14.7% Disabilities: 20% |Low Income:
absent for 10% or more +0.4%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
of the total instructional | Students with Low Low Income: Students with
days by student groups | Disabilities - 23.5% Income: 18.1% 20.7% Disabilities: +6.2%

Students with Students with
Source: CA School Disabilities: 19.3% |Disabilities: 29.7%
Dashboard
1.8 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 15% Year 2
Rate, Kimberly: Dashboard Dashboard Low Income: 25%
Percentage of students |ALL - 21.8% ALL: -8.5%
in grades K-8 who were |Low Income - 35.5% ALL: 10.4% ALL: 13.3% Low Income: -
absent for 10% or more Low Low Income: 9.8%
of the total instructional Income: 20.3% 25.7%
days by student groups
Source: CA School
Dashboard
1.9 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 25% Year 2
Rate, Lugonia: Dashboard Dashboard Hispanic: 25%
Percentage of students |ALL - 39.9% English Learner:  |ALL: -8.0%
in grades K-8 who were |Hispanic - 39.9% ALL: 38.8% ALL: 31.9% 25% Hispanic: -6.1%
absent for 10% or more |English Learner - 28.8% Hispanic: 38.4% | Hispanic: 33.8% |Homeless English Learner: -
of the total instructional |Homeless Youth English English Learner: | Youth: 30% 13.2%
days by student groups |- 54.8% Learner: 31.5% 15.6% Low Income: 25% |Homeless Youth:
Low Income - 41.6% Homeless Homeless Youth: |Students with +0.4%
Source: CA School Students with Youth: 60.5% 55.2% Disabilities: 30% |Low Income: -
Dashboard Disabilities - 49.1% Low Income: Low Income: 7.0%
41.1% 34.6% Students with
Students with Students with Disabilities: -
Disabilities: 49.6% | Disabilities: 34.7% 14.4%
1.10 |Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 10% Year 2
Rate, Mariposa: Dashboard Dashboard Hispanic: 15%
Percentage of students |ALL - 16.6% White: 10% ALL: -1.9%
in grades K-8 who were |Hispanic - 26.4% ALL: 14.4% ALL: 14.7% Low income: 15% | Hispanic: -8.3%
absent for 10% or more | White - 13.3% Hispanic: 23.8% Hispanic: 18.1% | Students with White: -1.6%
of the total instructional |Low income - 24.7% White: 8.0% White: 11.7% Disabilities: 15% | Students with

days by student groups

Students with
Disabilities - 23.6%

Low income:
24.6%

Students with
Disabilities: 32.5%

Disabilities: +8.9%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Source: CA School Students with
Dashboard Disabilities: 24.6%
1.11 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 15% Year 2
Rate, McKinley: Dashboard Dashboard English
Percentage of students |ALL - 21.6% Learner: 24% ALL: -5.7%
in grades K-8 who were |English Learner - 33.3% ALL: 13.9% ALL: 15.9% Students with English Learner: -
absent for 10% or more | Students with English English Learner: | Disabilities: 24% |20.8%
of the total instructional | Disabilities - 37% Learner: 21.4% 12.5% Students with
days by student groups Students with Students with Disabilities: -
Disabilities: 13% |Disabilities: 23.7% 13.3%
Source: CA School
Dashboard
1.12 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 15% Year 2
Rate, Mentone: Dashboard Dashboard Homeless Youth:
Percentage of students |ALL - 19% 20% ALL: -3.1%
in grades K-8 who were |Homeless Youth - ALL: 15.4% ALL: 15.9% Homeless Youth:
absent for 10% or more |27.3% Homeless Youth: |Homeless Youth: +4.0%
of the total instructional 23.5% 31.3%
days by student groups
Source: CA School
Dashboard
1.13 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 20% Year 2
Rate, Mission: Dashboard Dashboard Multiple
Percentage of students |ALL - 29.2% Races/Two or ALL: -5.1%
in grades K-8 who were |Multiple Races/Two or |ALL: 23.0% ALL: 24.1% More: 20% Multiple
absent for 10% or more |More - 32.5% Multiple Multiple English Races/Two or
of the total instructional |English Learner - 27.8% [Races/Two or Races/Two or Learner: 20% More: +8.0%
days by student groups More: 24.3% More: 40.5% English Learner: -
English English Learner: 5.1%
Source: CA School Learner: 23.0% 22.7%
Dashboard
1.14 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 20% Year 2
Rate, Smiley: Dashboard Dashboard Black/African
Percentage of students |ALL - 28.3% American: 21% ALL: -0.9%
in grades K-8 who were ALL: 25.5% ALL: 27.4% Asian: 20%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

absent for 10% or more
of the total instructional
days by student groups

Black/African American
- 33.3%

Asian - 21.4%
Homeless Youth -

Black/African
American: 26.5%
Asian: 26.5%
Homeless Youth:

Black/African
American: 28.8%
Asian: 21.7%
Homeless Youth:

Homeless Youth:
21%

Black/African
American: -4.5%
Asian: +0.3%
Homeless Youth:

Source: CA School 32.4% 27.3% 81.0% +48.6%
Dashboard
1.15 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 22% Year 2
Rate, Victoria: Dashboard Dashboard Hispanic: 22%
Percentage of students |ALL - 30% Low Income: 22% |ALL: -7.7%
in grades K-8 who were |Hispanic - 33.6% ALL: 26.0% ALL: 22.3% Hispanic: -8.1%
absent for 10% or more |Low Income - 30.6% Hispanic: 28.1% | Hispanic: 25.5% Low Income: -
of the total instructional Low Income: Low Income: 7.9%
days by student groups 27.5% 22.7%
Source: CA School
Dashboard
1.16 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 10% Year 2
Rate, Beattie: Dashboard Dashboard Hispanic: 12%
Percentage of students |ALL - 19% English Learner:  |ALL: -2.8%
in grades K-8 who were |Hispanic - 23.4% ALL: 15.4% ALL: 16.2% 12% Hispanic: -3.6%
absent for 10% or more |English Learner - 25.5% |Hispanic: 18.8% | Hispanic: 19.8% | Homeless Youth: |English Learner: -
of the total instructional |Homeless Youth English Learner: | English Learner: 12% 1.2%
days by student groups |- 26.4% 24.8% 24.3% Low Income: 11% Homeless Youth: -
Low Income - 22.3% Homeless Homeless Youth: |Students with 5.6%
Source: CA School Students with Youth: 17.0% 20.8% Disabilities: 12% | Low Income: -
Dashboard Disabilities - 26.7% Low Low Income: 2.5%
Income: 18.8% 19.8% Students with
Students with Students with Disabilities: -1.5%
Disabilities: 26.7% | Disabilities: 25.2%
1.17 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 20% Year 2
Rate, Clement: Dashboard Dashboard Black/African
Percentage of students |ALL - 27.6% American: 23% ALL: -4.8%
in grades K-8 who were | Black/African American |ALL: 24.2% ALL: 22.8% Hispanic: 21% Black/African
absent for 10% or more |- 32.1% Black/African Black/African Multiple American: +3.5%
of the total instructional | Hispanic - 30.4% American: 34.3% |American: 35.6% |Races/Two or Hispanic: -6.0%
days by student groups |Multiple Races/Two or |Hispanic: 26.0%  Hispanic: 24.4%  More: 20%
More - 26% White: 17.3% White: 20%
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Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Targgt e ) | (GITERT lefer_ence
utcome from Baseline
Source: CA School White - 23% Multiple Multiple English Learner: | Multiple
Dashboard English Learner - 28.7% Races/Two or Races/Two or 23% Races/Two or
Homeless Youth - More: 17.8% More: 16.3% Homeless Youth: |More: -9.7%
31.9% White: 23.1% English Learner: | 24% White: -5.7%
Low Income - 31.9% English Learner: | 20.5% Low Income: 24% | English Learner: -
Students with 26.4% Homeless Youth: |Students with 8.2%
Disabilities - 38.6% Homeless Youth: [43.5% Disabilities: 25% |Homeless Youth:
38.4% Low Income: +11.6%
Low 27.6% Low Income: -
Income: 28.0% Students with 4.3%
Students with Disabilities: 33.0% Students with
Disabilities: 36.3% Disabilities: -5.6%
1.18 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 20% Year 2
Rate, Cope: Dashboard Dashboard Black/African
Percentage of students |ALL - 26.4% American: 24% ALL: -2.4%
in grades K-8 who were | Black/African American |ALL: 25.1% ALL: 24.0% Multiple Black/African
absent for 10% or more |- 35.7% Black/African Black/African Races/Two or American: -8.0%
of the total instructional |Multiple Races/Two or |American: 29.6% (American: 27.7% More: 20% Multiple
days by student groups |More - 25.3% Multiple Multiple Races/Two or
Races/Two or Races/Two or More: -8.1%
Source: CA School More: 24.2% More: 17.2%
Dashboard
1.19 | Chronic Absenteeism 2023 CA Dashboard 2024 CA 2025 CA ALL: 21% Year 2
Rate, Moore: Dashboard Dashboard Black/African
Percentage of students |ALL - 28.9% American: 28% ALL: -5.4%
in grades K-8 who were | Black/African American |ALL: 23.7% ALL: 23.5% Hispanic: 25% Black/African
absent for 10% or more |- 40.3% Black/African Black/African Multiple American: +0.6%
of the total instructional | Hispanic - 33.8% American: 39.1% |American: 40.9% Races/Two or Hispanic: -4.1%
days by student groups | Multiple Races/Two or | Hispanic: 28.8% Hispanic: 29.7% | More: 20% Multiple
More - 24.6% Multiple White: 12.0% White: 20% Races/Two or

Source: CA School

White - 22%
English Learner - 43.8%

Races/Two or
More: 24.2%

Multiple
Races/Two or

English Learner:
28%

More: +2.9%
White: -10.0%

Dashboard Low Income - 36.5% White: 14.6% More: 27.5% Low Income: 28% |English Learner: -
Students with English Learner: | English Learner: | Students with 8.4%
Disabilities - 44.1% 34.0% 35.4% Disabilities: 29% |Low Income: -
Low Low Income: 5.2%
Income: 31.1% 31.3%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

year by student group

English Learner (EL) --
4.5%

English Learner:
3.3%

American: 5.9%
English Learner:

Foster Youth: 5%
Homeless Youth:

Outcome from Baseline
Students with Students with Students with
Disabilities: 36.6% | Disabilities: 39.3% Disabilities: -4.8%
1.20 |Suspension Rate, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 1% Year 2
District Wide: Dashboard Black/African
Percentage of students |ALL -- 4.5% ALL: 3.2% American: 5% ALL: -1.5%
suspended 1 or more Black/African American Black/African ALL: 3.0% English Learner: | Black/African
times during the school | (AA)-- 10.5% American: 8.2% | Black/African 1% American: -4.6%

English Learner: -
1.6%

Source: CA School Foster Youth (FY) -- Foster Youth: 2.9% 3% Foster Youth: -
Dashboard 9% 12.2% Foster Youth: Low Income: 2% 1.7%
Homeless Youth (HY) -- Homeless Youth: |7.3% Homeless Youth: -
7.3% 5.0% Homeless Youth: 3.1%
Low Income (LI) -- Low Income: 4.1% 4.2% Low Income: -
5.6% Low Income: 3.8% 1.8%
1.21 |Suspension Rate, Bryn 2023 CA Dashboard 2024 CA 2025 CA ALL: 1% Year 2
Mawr: Dashboard Dashboard Homeless
Percentage of students |ALL - 1% Youth: 5.1% ALL: +0.4%
suspended 1 or more Homeless Youth - 9.1% |ALL: 0.7% ALL: 1.4% Homeless Youth: -
times during the school Homeless Homeless Youth: 3.2%
year by student group Youth: 0.0% 5.9%
Source: CA School
Dashboard
1.22 |Suspension Rate, 2023 CA Dashboard 2024 CA 2025 CA ALL: 1% Year 2
Franklin: Dashboard Dashboard Hispanic: 1.5%
Percentage of students |ALL - 4% Homeless Youth: |ALL: +0.3%
suspended 1 or more Hispanic - 4.5% ALL: 2.2% ALL: 4.3% 5.5% Hispanic: -1.2%
times during the school |Homeless Youth - 9.5% |Hispanic: 1.9% Hispanic: 3.3% Low Income: 1% | Homeless Youth: -
year by student group Low Income - 4% Homeless Homeless Youth: |Students with 4.2%
Students with Youth: 3.1% 5.3% Disabilities: 5.5% |Low Income:
Source: CA School Disabilities - 8.5% Low Income: 2.3% Low Income: 4.8% +0.8%
Dashboard Students with Students with Students with
Disabilities: 5.1% | Disabilities: 7.4% Disabilities: -1.1%
1.23 | Suspension Rate, 2023 CA Dashboard 2024 CA 2025 CA ALL: 1% Year 2
Highland Grove: Dashboard Dashboard
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Percentage of students |ALL - 1.1% Students with ALL: +0.8%
suspended 1 or more Students with ALL: 0.4% ALL: 1.9% Disabilities: 4% Students with
times during the school | Disabilities - 6.2% Students with Students with Disabilities: -3.2%

year by student group Disabilities: 0.0% |Disabilities: 3.0%
Source: CA School
Dashboard

1.24 | Suspension Rate, 2023 CA Dashboard 2024 CA 2025 CA ALL: 1% Year 2
Kingsbury: Dashboard Dashboard Students with
Percentage of students |ALL - 2.7% Disabilities: 5% ALL: -0.5%
suspended 1 or more Students with ALL: 3.0% ALL: 2.2% Students with
times during the school | Disabilities - 8% Students with Students with Disabilities: -2.8%
year by student group Disabilities: 6.5% |Disabilities: 5.2%
Source: CA School
Dashboard

1.25 |Suspension Rate, 2023 CA Dashboard 2024 CA 2025 CA ALL: 1% Year 2
Lugonia: Dashboard Dashboard Black/African
Percentage of students |ALL - 3% American: 5% ALL: -0.4%
suspended 1 or more Black/African American |ALL: 4.6% ALL: 2.6% Homeless Youth: |Black/African
times during the school |- 12% Black/African Black/African 4% American: -6.2%
year by student group Homeless Youth - 7% |American: 8.8% |American: 5.8% Homeless Youth: -

Homeless Homeless Youth: 0.1%

Source: CA School Youth: 5.1% 6.9%
Dashboard

1.26 |Suspension Rate, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 5.5% Year 2
Orangewood: Dashboard Hispanic: 5.5%
Percentage of students |ALL - 12.3% ALL: 5.9% Low Income: 5.5% ALL: -9.6%
suspended 1 or more Hispanic - 12.6% Hispanic: 5.1% ALL: 2.7% Hispanic: -10.1%
times during the school |Low Income - 11.9% Low Income: 5.8% | Hispanic: 2.5% Low Income: -
year by student group Low Income: 3.1% 8.8%
Source: CA School
Dashboard

1.27 | Suspension Rate, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 4.5% Year 2
Redlands East Valley: Dashboard
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Percentage of students
suspended 1 or more
times during the school

ALL - 6.2%
English Learner - 11.5%

ALL: 5.1%
English
Learner: 4.5%

ALL: 4.9%
English Learner:

English
Learner: 5.5%

ALL: -1.3%
English Learner: -
7.5%

year by student group 4.0%
Source: CA School
Dashboard
1.28 |Suspension Rate, Citrus |2023 Dashboard 2024 Dashboard 2025 CA ALL: 4.5% Year 2
Valley: Dashboard Black/African
Percentage of students |ALL - 5.4% ALL: 2.9% American: 5.5% |ALL: -2.8%
suspended 1 or more Black/African American | Black/African ALL: 2.6% Students with Black/African
times during the school |- 13.1% American: 10.2% | Black/African Disabilities: 5.5% |American: -8.7%
year by student group Students with Students with American: 4.4% Students with
Disabilities - 12.5% Disabilities: 6.1% | Students with Disabilities: -5.5%
Source: CA School Disabilities: 7.0%
Dashboard
1.29 |Suspension Rate, 2023 Dashboard 2024 Dashboard |2025 CA ALL: 4.5% Year 2
Redlands High: Dashboard Black/African
Percentage of students |ALL - 6.2% ALL: 3.0% American: 5.5% ALL: -3.0%
suspended 1 or more Black/African American | Black/African ALL: 3.2% Students with Black/African
times during the school |- 11.2% American: 7.7% Black/African Disabilities: 5.5% |American: -6.4%
year by student group Students with Students with American: 4.8% Students with
Disabilities - 9.7% Disabilities: 6.0% | Students with Disabilities: -0.8%
Source: CA School Disabilities: 8.9%
Dashboard
1.30 |Suspension Rate, 2023 CA Dashboard 2024 CA 2025 CA ALL: 5.5% Year 2
Clement: Dashboard Dashboard Homeless Youth:
Percentage of students |ALL - 9.6% 8.5% ALL: -2.7%
suspended 1 or more Homeless Youth - ALL: 6.8% ALL: 6.9% Students with Homeless Youth: -
times during the school |16.2% Homeless Youth: |Homeless Youth: |Disabilities: 5.5% |4.2%
year by student group Students with 12.5% 12.0% Students with
Disabilities - 13.8% Students with Students with Disabilities: -0.8%
Source: CA School Disabilities : Disabilities: 13.0%
Dashboard 12.5%
1.31 |Suspension Rate, Cope: 2023 CA Dashboard 2024 CA 2025 CA ALL: 4.5% Year 2
Dashboard Dashboard
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Percentage of students |ALL - 7.2% Black/African ALL: +0.2%
suspended 1 or more Black/African American ALL: 5.8% ALL: 7.4% American: 10% Black/African
times during the school - 20.9% Black/African Black/African American: -7.9%

year by student group American: 12.9% |American: 13.0%
Source: CA School
Dashboard
1.32 |Suspension Rate, 2023 CA Dashboard 2024 CA 2025 CA ALL: 5.5% Year 2
Moore: Dashboard Dashboard Black/African
Percentage of students |ALL - 12% American: 10% ALL: -4.8%
suspended 1 or more Black/African American |ALL: 10.9% ALL: 7.2% Hispanic: 5.5% Black/African
times during the school |- 37.7% Black/African Black/African White: 4.5% American: -24.0%
year by student group Hispanic - 12.3% American: 28.8% |American: 13.7% | English Hispanic: -2.9%
White - 8.3% Hispanic: 12.1% |Hispanic: 9.4% Learner: 6.5% White: -4.6%
Source: CA School English Learner - 17.5% White: 6.4% White: 3.7% Homeless English Learner: -
Dashboard Homeless Youth English English Learner: | Youth: 6.5% 9.1%
-17.7% Learner: 16.2% 8.4% Low Income: 10% |Homeless Youth:
Low Income - 15.9% Homeless Homeless Youth: | Students with +0.2%
Students with Youth: 21.8% 17.9% Disabilities: 5.5% |Low Income: -
Disabilities - 13.6% Low Low Income: 5.9%
Income: 14.1% 10.0% Students with
Students with Students with Disabilities: -3.9%
Disabilities: 16.4% | Disabilities: 9.7%
1.33 |Expulsion Rate, District |2022-2023 school year |2023-2024 school |2024-2025 school |All: 0.0% Year 2
Wide: year year English Learner:
Percentage of students All -- 0.1% 0.0% All: -0.1%
expelled during the English Learner -- 0.1% All: 0.0% All: 0.0% Low-Income: English Learner: -
school year by student | Low-Income --0.2% English Learner: | English Learner: | 0.0% 0.1%
group Foster Youth -- 0.0% 0.0% 0.0% Foster Youth: Low-Income: -
Low-Income: Low-Income: 0.0% 0.2%
Source: CDE Dataquest 0.0% 0.0% Foster Youth:
Reporting Foster Youth: Foster Youth: 0.0%
0.0% 0.0%
1.34 |Middle School Drop-out |2022-2023 School Year |2023-2024 school |2024-2025 school |All: 0.00% Year 2
Rate, District Wide: year year English Learner:
Percentage of students | All: 0.04% 0.00% All: -0.068%
in grades 7 and 8 who English Learner -- 0.0% All: 0.01% All: 0.002%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
dropped out of school by | Low-Income --0.04% English Learner: | English Learner:  Low-Income: English Learner:
student group Foster Youth -- 0.0% 0.00% 0.0% 0.00% 0.0%

Low-Income: Low-Income: Foster Youth: Low-Income: -
Source: CALPADS *updated 3/19/2025 0.01% 0.002% 0.00% 0.028%
Reporting Foster Youth: Foster Youth: Foster Youth:
0.00% 0.0% 0.0%
1.35 |High School Dropout 2022-2023 school year |2023-2024 school |2024-2025 school All: less than 8% Year 2
Rate, District Wide: year year English Learner:
Percentage of students |All -- 10.1% (167/1656) less than 15% All: -7.4%
in the 4-year adjusted English Learner -- All: 5.8% ( All: 2.70% Low-Income: less |English Learner: -
cohort who drop out of  |26.0% (38/146) 98/1682 ) (44/1628) than 10% 20.03%
high school by student |Low-Income --11.7% English Learner: English Learner: Foster Youth: less |[Low-Income: -
group (158/1355) 16.1% (20/124 ) |5.97% (8/134) than 25% 8.42%
Foster Youth -- 36.8% |Low-Income: Low-Income: Foster Youth: -
Source: CDE Dataquest |(7/19) 6.1% (87/1417 ) |3.28% (41/1251) 20.13%
Reporting Foster Youth: Foster Youth:
28.6% (4/14) 16.67% (2/12)
1.36 |School Climate Survey, |2023-2024 2024-2025 2025-2026 Students: Greater |Year 2

District Wide:

Average Percentage of
positive responses in the
areas of:

Relationships, Sense of
Belonging, School Adult
Support, Growth
Mindset, Emotional and
Physical Safety, Climate
of Support for Academic
Learning, and Self
Management

Source: Local Survey -
Kelvin Pulse

*Third-party survey does
not include some
confidential demographic
information

Students - more than
62% favorability rating
English Learners - 70%

favorability rating
Foster Youth & Low
Income data not
included for

confidentiality reasons

Staff - approximately
83% favorability rating

Students - 69%
favorability rating
English Learners -
70% favorability
rating

Foster Youth &
Low Income data
not included for
confidentiality
reasons

Staff - 81%
favorability rating

Students - 72%
favorability rating
English Learners -
76% favorability
rating

Foster Youth &
Low Income data
not included for
confidentiality
reasons

Staff - 79%
favorability rating

than 75%
favorability rating
English Learners:
Greater than 75%
favorability rating
Staff: Greater than
80% favorability
rating

Students: +10%
EL: +6%

FY & LI: no data
Staff: -4%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
1.37 | SEL/Positive Behavior |2023-2024 2024-2025 2025-2026 Semester 1 Year 2
Systems Self Semester 1 Semester 1 Semester 1 ES: 100% of
Assessment Survey, ES - 100% of schools  |ES - 100% of ES - 100% of schools ES: maintained
District Wide: participated in survey schools schools participated in 100%
Percentage of growth in |(16/16) participated in participated in survey (16/16) MS: maintained
the current status of MS - 100% of schools |survey (16/16) survey (16/16) MS: 100% of 100%
system implementation | participated in survey MS - 100% of MS - 100% of schools HS: +100% (from
(4/4) schools schools participated in 0% to 100%, 0/4 to
Source: Local Survey HS - 0% of schools participated in participated in survey (4/4) 4/4)
participated in survey  |survey (4/4) survey (4/4) HS: 100% of K-12: maintained
(0/4) HS - 100% of HS - 100% of schools 100%
K-12 - 100% of schools |schools schools participated in
participated in survey participated in participated in survey (4/4)
(1/1) survey (4/4) survey (4/4) K-12: 100% of
K-12 - 100% of K-12 - 100% of schools
schools schools participated in
participated in participated in survey (1/1)
survey (1/1 survey (1/1)
1.38 |SEL/Positive Behavior |2023-2024 2024-2025 2025-2026 ES: 100% of Year 2
Systems Tiered Fidelity |ES -100% of schools | ES - 100% of ES - 93% of schools ES: 15/16
Inventory, District Wide: |participated in the schools schools participated in the |elementary
Percentage of growth in |inventory (16/16) participated in the |participated in the | inventory (16/16) |schools
the current status of MS - 100% of schools |inventory (16/16) |inventory (15/16) |MS: 100% of participated,;
system implementation | participated in the MS - 100% of MS - 100% of schools therefore a slight
as determined by an inventory (4/4) schools schools participated in the | decrease to 93%

external evaluator

Source: Local Survey

HS - 100% of schools
participated in the
inventory (4/4)

K-12 - 100% of schools
participated in survey
(1/1)

As a result of collected
data 25/25 school sites
were nominated for
outstanding Positive
Behavior School-wide

participated in the
inventory (4/4)
HS - 75% of
schools
participated in the
inventory (3/4)
K-12 - 100% of
schools
participated in
survey (1/1)

participated in the
inventory (4/4)
HS - 100% of
schools
participated in the
inventory (4/4)
K-12 - 100% of
schools
participated in
survey (1/1)

inventory (4/4)
HS: 100% of
schools
participated in the
inventory (4/4)
K-12: 100% of
schools
participated in
survey (1/1)

25/25 school sites
will receive

MS: maintained
100%

HS: maintained
100%

K-12: maintained
100%

Overall, site
implementation of
PBIS has
significantly
improved since
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Systems through the
CA Statewide
Recognition System.

5 sites received Bronze
recognition

4 sites received Silver
recognition

11 sites received Gold
recognition

5 sites received
Platinum recognition

ASB fees provided to
each HS to ensure
access to school event
and activities.

As a result of
collected data
24/25 school sites
were nominated
for outstanding
Positive Behavior
School-wide
Systems through
the CA Statewide
Recognition
System.

2 site received
Bronze recognition
3 sites received
Silver recognition
9 sites received
Gold recognition
10 sites received
Platinum
recognition

ASB fees provided
to each HS to
ensure access to
school event and
activities.

As a result of
collected data
24/25 school sites
were nominated
for outstanding
Positive Behavior
School-wide
Systems through
the CA Statewide
Recognition
System.

As of 5/6/2026

1 site received
Bronze recognition
2 sites received
Silver recognition
8 sites received
Gold recognition
13 sites received
Platinum
recognition.

ASB fees provided
to each HS to
ensure access to
school event and
activities.

recognition as
outstanding
Positive Behavior
School-wide
Systems through
the CA Statewide
Recognition
System.

3 sites Bronze
recognition

4 sites Silver
recognition

12 sites Gold
recognition

6 sites Platinum
recognition

baseline, as
evidenced by
increased levels of
state recognition
across school
sites. At baseline,
9 sites earned
Bronze or Silver
recognition—
indicating
established Tier 1
systems with
limited or no Tier 2
and Tier 3
supports—while 11
sites achieved
Gold recognition,
reflecting
implementation of
Tier 1 and Tier 2
systems without
Tier 3. An
additional 5 sites
reached Platinum
recognition,
demonstrating
strong systems
across all three
tiers. As of this
year, 13 sites have
achieved Platinum
recognition and 8
have earned Gold,
reflecting
substantial growth
in the development
and sustainability
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
of comprehensive,
tiered support
systems.

ASB fees provided
to each HS to
ensure access to
school event and
activities.
1.39 | Comprehensive School 2024 average score on 2025 Average 2026 Average Average score on |Year 2

Counseling CPFI - 3-point rubric score on CPFI -3 |score on CPFI-3 |CPFI - 3-point

Implementation, District point rubric point rubric rubric Overall: +0.153

Wide: Overall: 2.277 Elementary

Percentage of growth in |Elementary Counselors: | Overall: 2.52 Overall: 2.43 Overall: 2.6 Counselors:

the current status of 2.371 Elementary Elementary Elementary +0.179

system implementation | Middle School: 2.166 Counselors: 2.4 Counselors: 2.55 |Counselors: 2.6 | Middle School: -

based on the Counseling |High School: 2.225 Middle School: Middle School: Middle School: 2.3/0.036

Program Fidelity 2.19 213 High School: 2.4  |High School:

Inventory (CPFI) High School: 2.34 | High School: 2.3 +0.075

Source: District Data -

CPFI

1.40 | School 2023-2024 School Year |2024-2025 School |2025-2026 School |Total percentage Year 2

Connectedness/MS Year Year of students

Redlands Connections | Total percentage of participating: 20% | Total percentage

League Participation, students participating -- | Total percentage | Total percentage of students

District Wide: 13.26% of students of students Of those participating:

Percentage of students participating: participating: participating: +0.98%

participating in the Of those participating: | 13.36% 14.24% English Learners:

Redlands Connections | English Learners -- Of those 5% Of those

League (6th-8th Grade) 2.09% Of those participating: Foster Youth: 2% | participating:

Foster Youth -- 0.35% | participating: English Learners: |Low Income: 60% | English Learners: -

Source: District Data -
Analysis of district report
from Aeries

Low Income -- 48.34%

English Learners:
0.53%

Foster Youth:
0.53%

1.03%
Foster Youth:
0.34%
Low Income :
52.4%

1.06%

Foster Youth: -
0.01%

Low Income :
+4.06%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

5Star

*Third-party data does
not include some
confidential demographic
information

confidentiality reasons

Redlands East Valley
High: 69.8%

English Learners - 71%
Foster Youth & Low

confidentiality
reasons

Redlands East
Valley High: 94.7%
English Learners:

confidentiality
reasons

Redlands East
Valley High: 95.4%
English Learners:

Redlands East
Valley High: 90%
English Learners:
88%

Foster Youth &
Low Income data

Outcome from Baseline
Low Income :
47.43%
1.41 | School Connectedness/ |Spring 2024 (third Spring 2025 (third- | Spring 2026 (third- | Citrus Valley High: Year 2
HS Club &/or Activity quarter data) quarter data) quarter data) 90.1%
Participation, District English Learners: |CVHS: +8.8%
Wide: Citrus Valley High: Citrus Valley High: | Citrus Valley 93.2% CVHS EL: -2.5%
5Star Student Data (Q3) 90.1% 99.9% High: 98.9% Foster Youth &
Percentage of students |English Learners - English Learners: |English Low Income data |REVHS: +25.6%
participating in clubs 93.2% 92.5% Learners: 90.7% |not included for REVHS EL.:
&/or activities Foster Youth & Low Foster Youth & Foster Youth & confidentiality +13.3%
Income data not Low Income data |Low Income data | reasons

Source: District Data - included for not included for not included for RHS: +9.4%

RHS EL: +4.2%

Foster Youth &
Low Income data
not included for
confidentiality

Income data not 81.2% 84.3% not included for reasons
included for Foster Youth & Foster Youth & confidentiality
confidentiality reasons |Low Income data |Low Income data |reasons
not included for not included for
Redlands High: 88% confidentiality confidentiality Redlands High:
English Learners - 92% |reasons reasons 90%
Foster Youth & Low English Learners:
Income data not Redlands High: Redlands High: 92%
included for 96.5% 97.4% Foster Youth &
confidentiality reasons |English Learners: |English Low Income data
95.2% Learners: 96.2% | not included for
Foster Youth & Foster Youth & confidentiality
Low Income data |Low Income data | reasons
not included for not included for
confidentiality confidentiality
reasons reasons
1.42 | School 2023-2024 School Year 2024-2025 School |2025-2026 School |All: 35% Year 2
Connectedness/Element Year Year English Learner:
ary Visual and All: 30% 8% All: +14.1%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Performing Arts
Enrollment, District

English Learner: 5.4%
Low-Income: 57.1%

All: 42.6%
English Learner:

All: 44.1%
English Learner:

Low-Income: 60%
Foster Youth: 2%

English Learner:
+0.4%

Wide: Foster Youth: 0.3% 7% 5.8% Low-Income:
Percentage of students Low-Income: Low-Income: +4.6%
participating in 59.2% 61.7% Foster Youth: -
Elementary Visual and Foster Youth: .5% |Foster Youth: 0.1%
Performing Arts 0.2%
(Orchestra & Band)
Source: District Data -
analysis of program data
maintained in Aeries

1.43 |Parent Engagement: 2023-2024 School Year |2024-2025School |2025-2026 School Maintain Full Year 2

Input in Decision
Making, District Wide:
As reported on the CA
School Dashboard

Source: Local Indicator

District progress in
building the capacity of
and supporting family
members to effectively
engage in advisory
groups and decision-
making (including
families of unduplicated
student groups and
students with
exceptional needs):
FULL
IMPLEMENTATION

Parents/Families
provided with
opportunities to provide
input on policies and
programs, and
implementing strategies
to reach and seek input
from any
underrepresented

Year

District progress in
building the
capacity of and
supporting family
members to
effectively engage
in advisory groups
and decision-
making (including
families of
unduplicated
student groups
and students with
exceptional
needs): FULL
IMPLEMENTATIO
N

Parents/Families
provided with
opportunities to
provide input on

Year

District progress in
building the
capacity of and
supporting family
members to
effectively engage
in advisory groups
and decision-
making (including
families of
unduplicated
student groups
and students with
exceptional
needs): FULL
IMPLEMENTATIO
N

Parents/Families
provided with
opportunities to
provide input on

Implementation

Maintained - no
difference
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
groups (including policies and policies and
unduplicated student programs, and programs, and
groups and students implementing implementing
with exceptional needs) strategies to reach  strategies to reach
in the school and seek input and seek input
community: FULL from any from any
IMPLEMENTATION underrepresented |underrepresented
groups (including |groups (including
unduplicated unduplicated
student groups student groups
and students with | and students with
exceptional needs) | exceptional needs)
in the school in the school
community: FULL |community: FULL
IMPLEMENTATIO | IMPLEMENTATIO
N N
1.44 |Parent Engagement: 2023-2024 School Year |2024-2025 School |2025-2026 School Maintain Full Year 2

Communication, District
Wide:

Parents/Families are

Year

Year

Implementation

Maintained - no

As reported on the CA  provided multiple ways |Parents/Families |Parents/Families difference
School Dashboard for two-way are provided are provided
communication with multiple ways for | multiple ways for
Source: Local Indicator |schools (including two-way two-way
families of unduplicated ' communication communication
student groups and with schools with schools
students with (including families | (including families
exceptional needs): of unduplicated of unduplicated
FULL student groups student groups
IMPLEMENTATION and students with | and students with
exceptional exceptional
Parents/Families are needs): FULL needs): FULL
provided information IMPLEMENTATIO | IMPLEMENTATIO
and resources to N N
support student learning
and development in the |Parents/Families |Parents/Families
home (including families | are provided are provided
of unduplicated student information and information and
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
groups and students resources to resources to
with exceptional needs): support student support student
FULL learning and learning and
IMPLEMENTATION development in the |development in the
home (including home (including
families of families of
unduplicated unduplicated
student groups student groups
and students with | and students with
exceptional exceptional
needs): FULL needs): FULL
IMPLEMENTATIO | IMPLEMENTATIO
N" N
1.45 | College/Career 2023 Dashboard 2024 Dashboard 2025 CA All: 12% Year 2
Indicator- Percent of Dashboard
Graduates Prepared All: 10.8% All: 22.7% English Learner:  |All: +14.4%
Based on CTE Pathways English Learner:  |All: 25.2% 10% English Learner:

Compiletion (includes 5th
year grads), District
Wide:

Percent of Graduates
who completed at least
one CTE Pathway

Source: CA School
Dashboard

English Learner: 7.1%
Low-Income: 11.1%
Foster Youth: 50.0%

14.3%
Low-Income :
23.3%

Foster Youth: 50%

English Learner:
29.6%
Low-Income:
25.6%

Foster Youth:
25.0%

Low-Income: 12%
Foster Youth:
50%

+22.5%
Low-Income:
+14.5%

Foster Youth: -
25.0%

Goal Analysis [2025-26]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

The implementation of the actions within Goal 1 largely aligned with the planned objectives. Significant progress was made in supporting the
social-emotional development, engagement, and connectedness of students through the goal's initiatives, and all planned actions were
implemented as intended. Tiered Social-Emotional and Mental Health Supports (Action 1.1) continued districtwide, with the Second Step SEL
curriculum sustained at elementary sites and Tier 3 mental health staffing maintained, together supporting 472 mental health referrals
through March 2026. Positive Behavior Supports (Action 1.2) were implemented across all sites, with every school completing the PBIS
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Tiered Fidelity Inventory, and Tier 3 District-level behavior support was provided through a request-for-assistance process, with 186
classroom behavior referrals addressed by March 2026, an increase over the prior year's 145. The Comprehensive School Counseling
Program (Action 1.4) was completed as planned across elementary, middle, and high school sites, and Academic Case Carriers (Action 1.5)
were implemented at secondary sites to support the comprehensive counseling plan, with Intervention Support Teams (Action 1.6) operating
at all schools.

Parent and community engagement (Action 1.7) was strengthened through more than 30 district and site workshops, trainings, and cultural
events, including the DAAPAC-hosted Black History Month celebration and the districtwide Multicultural Fair. The Language Assessment
Center (Action 1.8) continued to assess new students, administering the Initial ELPAC to 224 students through March 2026, and expanded
in-person translation capacity through Habla Me at district meetings and family workshops. Career Technical Education (Action 1.9) was fully
implemented, contributing to increased pathway participation, and the Visual & Performing Arts Program (Action 1.10) and the Redlands
Connections League for middle school athletics (Action 1.11) were fully executed as planned. Health & Wellness Services (Action 1.12),
Targeted Attendance Support (Action 1.13), and Targeted Enroliment Support (Action 1.14) were each delivered as planned. The primary
area for continued growth was the consistency of Positive Behavior Supports and Restorative Practices (Actions 1.2 and 1.3) across school
sites, where fidelity varied and an ongoing need for professional development and coaching remained. While all actions were delivered, this
variation affected the consistency of implementation rather than its completion.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

There are no material differences between Budgeted Expenditures and Estimated Actual Expenditures or between Planned and Estimated
Actual Percentages of Improved Services for Goal 1, with the exception of Actions 1.3 and 1.8.

For Action 1.3, expenditures were lower than budgeted due to reduced need for additional administrative compensation based on refined
implementation practices.

For Action 1.8, expenditures were lower than budgeted due to the use of existing resources to support translation services.

These differences did not result in changes to the scope or effectiveness of the actions or services provided.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Redlands Unified School District's Goal 1 is to create safe, inclusive, and connected school environments for all students, with a special
focus on English Learners, Foster Youth, and Low-Income students. This goal supports equitable access to programs, activities, and tiered
supports that promote belonging and engagement. As this is the second year of the current three-year Local Control and Accountability Plan
cycle, the 14 actions under Goal 1 are assessed for sustained progress using the metrics identified in each action's description.

Note on metrics: The metrics tied to each action are identified in the Goal 1 Metric Reference Table at the end of this section, and complete
baseline, year-over-year, and student-group results for every metric appear in the Annual Measurable Outcomes table above. The analysis
below assesses the level of effectiveness of each action or group of actions, referencing the metrics that inform each determination.

Social-Emotional Learning, Mental Health, and Behavioral Supports (Actions 1.1-1.4)

These actions support student well-being and reduce behaviors leading to exclusionary discipline. Year 2 results demonstrate sustained
progress across attendance, behavior, and school climate. Districtwide attendance improved, with English Learners, Low-Income students,
and Foster Youth all gaining ground toward the Year 3 targets (M1.1). Chronic absenteeism declined districtwide and for English Learners
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and Low-Income students, approaching the Year 3 target, though rates for Foster Youth and Homeless Youth increased and Long-Term
English Learners held steady, identifying a continuing area of focus for targeted support (M1.2). Site-level chronic absenteeism and
suspension rates improved across most elementary, middle, and comprehensive high schools (M1.3-M1.19, M1.21-M1.32).

Suspension rates fell districtwide, with meaningful reductions for Black/African American students, Homeless Youth, Low-Income students,
and Foster Youth; English Learner suspensions also declined, from 4.5% to 2.9%, now below the districtwide rate (M1.20). Expulsions
remained at essentially zero across reported student groups (M1.33).

The expansion of tiered mental health and behavior supports underlies these improvements. Through March 2026, district mental health
teams responded to 472 referrals and administered 204 Columbia Suicide Severity Rating Scale assessments, while the Tier 3 behavior
support team responded to 186 classroom behavior referrals, an increase over the prior year. School counseling implementation
strengthened across all levels, with program fidelity scores improving (M1.39). Districtwide academic performance on state assessments
improved in both English Language Arts and Math, with notable gains for Foster Youth and English Learners narrowing longstanding gaps
(M2.1). All school sites participated in the SEL/Positive Behavior Systems Self-Assessment Survey, with high schools rising to full
participation in Year 2 (M1.37), and all sites maintained full participation in the Tiered Fidelity Inventory (M1.38). School climate favorability
improved for both students overall and English Learners, while staff favorability declined, identifying a continuing area of focus for staff
support structures (M1.36). Middle school dropout remained at essentially zero, and high school dropout declined across student groups
(M1.34, M1.35). Club, activity, and enrichment participation rose across the comprehensive high schools, including for English Learners
(M1.41).

Effectiveness Determination: Effective — These actions are producing sustained, broad-based improvements in attendance, behavior, and
school climate. Full effectiveness by Year 3 will require continued targeted interventions to reduce chronic absenteeism for Foster Youth,
Homeless Youth, and Long-Term English Learners, along with attention to staff climate favorability.

Targeted Academic Supports and College & Career Readiness (Actions 1.5, 1.6, 1.9)

These actions provide academic case management, intervention support, and expanded access to career technical education. Dropout rates
declined significantly in Year 2, with the districtwide high school dropout rate falling from 10.1% to 2.70%, and English Learner, Low-Income,
and Foster Youth dropout rates all dropping sharply to surpass their Year 3 targets (M1.35). Middle school dropout remained at essentially
0% across student groups (M1.34). Graduation rates rose from 86.2% to 92.2% districtwide, with English Learners exceeding the Year 3
target and Foster Youth and Low-Income students both improving (M2.21).

The College/Career Indicator for CTE pathway completion improved substantially districtwide, with strong gains for English Learners and
Low-Income students, while Foster Youth CTE-pathway completion declined, reflecting the small cohort size and year-to-year variability for
this student group (M1.45). The combined CTE-and-UC/CSU readiness rate also rose, with marked gains for English Learners and Foster
Youth (M2.34). The overall College/Career Indicator improved markedly, from 46.9% to 62.8% districtwide, with notable gains for English
Learners, Low-Income students, Students with Disabilities, and Foster Youth (M2.25), and site-level College/Career Indicators improved at
the comprehensive high schools (M2.26-M2.28). A-G completion presented a mixed picture: districtwide A-G completion declined, with
English Learners and Low-Income students losing ground, while Foster Youth A-G completion rose from 50.0% to 100.0%; the districtwide
decline remains a continuing area of concern identified in the prior year's analysis that will require renewed focus (M2.24).

Intervention Support Teams operated at full implementation across all school sites, with Student Support Team meetings producing
individualized support plans for students facing emotional, social, or academic barriers. Site-level academic performance on state
assessments improved at most schools, with several sites posting double-digit gains in distance from standard and narrowing gaps for
English Learners and Students with Disabilities, though performance remained below standard at several sites and is an ongoing focus of
intervention support (M2.2-M2.12). Academic Case Carriers continued to provide Tier 3 supports for Foster Youth and Low-Income students,
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contributing to the site-level improvements in attendance and discipline noted above (M1.16-M1.19, M1.26-M1.32) and to strengthened
counseling implementation (M1.39). Career Center teachers at all secondary sites supported FAFSA completion, CTE articulation, pre-
apprenticeships, and work-based learning, with the districtwide Career Fair held in April 2026.

Effectiveness Determination: Building Toward Effective — Strong gains in graduation, dropout reduction, and the overall College/Career
Indicator demonstrate meaningful progress. Full effectiveness by Year 3 requires renewed focus on reversing the districtwide decline in A-G
completion (M2.24), particularly for English Learners and Low-Income students, and sustained support for Foster Youth to stabilize CTE
pathway completion.

Family Engagement and Multilingual Access (Actions 1.7, 1.8)

These actions support family communication and multilingual access across the district. Parent engagement standards for input in decision-
making (M1.43) and for multiple channels of two-way communication (M1.44) were maintained at full implementation in Year 2. English
Learner reclassification improved and total RFEP rose, though Long-Term English Learner reclassification declined, identifying a continuing
area of focus (M2.18). English Learner attendance and chronic absenteeism both improved (M1.1, M1.2), and school climate favorability
among English Learners rose (M1.36). The Language Assessment Center administered the Initial ELPAC to 224 students through March
2026 and expanded in-person translation capacity through Habla Me at district meetings and family workshops, while more than 30 family
engagement events, including the DAAPAC-hosted Black History Month celebration and the districtwide Multicultural Fair, were held across
the year.

Effectiveness Determination: Effective — Engagement and multilingual access efforts continue to produce measurable benefits, particularly
for English Learners. Continued growth in reclassification and targeted support for Long-Term English Learners will be needed to meet Year
3 targets.

Enrichment and Student Connection (Actions 1.10, 1.11)

These actions expanded access to Visual and Performing Arts programs and middle school athletics. Elementary Visual and Performing Arts
enrollment rose districtwide, from 30% to 44.1%, exceeding the Year 3 target, with continued growth for Low-Income students (M1.42). High
school club and activity participation rose substantially across all three comprehensive high schools, with English Learner participation also
rising at Redlands East Valley and Redlands High (M1.41). Middle school dropout rates remained at essentially 0% across student groups
(M1.34). The Redlands Connections League served 478 middle school students through the first three quarters, including 231 Low-Income
students, a slight increase over the prior year, with overall participation rising to 14.24% districtwide (M1.40). Chronic absenteeism and
suspension rates continued to decline at sites with strong VAPA and RSCL participation (M1.3—-M1.15, M1.16-M1.19, M1.21-M1.25).
Effectiveness Determination: Building Toward Effective — High school club participation shows strong gains, and RSCL engagement for
Low-Income students continues to grow.

Foundational Supports for Health, Attendance, and Enrollment (Actions 1.12—-1.14)

These actions maintain the foundational services that support student access to school. Districtwide attendance rose to 94.0%, with
improvement for English Learners, Low-Income (Socioeconomically Disadvantaged) students, and Foster Youth (M1.1). Chronic
absenteeism improved for All Students and for most groups, including English Learners and Low-Income students, while Foster Youth and
Homeless Youth chronic absenteeism worsened, underscoring the need for more targeted intervention for these groups (M1.2). School
climate favorability among students rose (M1.36). Health and Wellness Services (Action 1.12) continued to provide school-based nursing and
health aide coverage, and the Enrollment Center (Action 1.14) sustained timely enroliment processing during peak periods through additional
clerical and substitute support.
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Effectiveness Determination: Building Toward Effective — Core conditions for attendance and enroliment are improving, with full
effectiveness by Year 3 requiring full implementation of Action 1.13 (Targeted Attendance Support) and more intensive, coordinated support
for Foster Youth and Homeless Youth to reduce chronic absenteeism.

Goal 1 Metric Reference Table

2025-2026 Action Metrics

1.1 Tiered Social-Emotional and Mental Health Supports M1.1-1.19, M1.34-1.38

1.2 Positive Behavior Supports M1.20-1.33, M1.36-1.38, M1.41
1.3 Restorative Practices M1.20-1.33

1.4 Comprehensive School Counseling Program M1.1-1.19, M1.39, M2.1

1.5 Comprehensive School Counseling: Academic Case Carriers* M1.16-1.19, M1.26-1.32, M1.34-1.35, M1.39; M2.21, M2.24, M2.25
1.6 Intervention Support Teams* M1.34, M1.35, M2.1-2.12

1.7 Parent & Community Involvement M1.2, M1.36, M1.43, M1.44

1.8 Language Assessment Center & Translation Services M1.1, M1.43, M1.44, M2.18

1.9 Career Technical Education (CTE) M1.35, M1.45, M2.24-2.28

1.10 Visual & Performing Arts M1.3-1.15, M1.21-1.25, M1.42
1.11 Redlands Connections League* M1.16-1.19, M1.34, M1.40

1.12 Health & Wellness Services M1.1-1.19, M1.36

1.13 Targeted Attendance Support M1.1-1.19

1.14 Targeted Enrollment Support M1.1, M1.2

*Action Titles changed in 2026-2027 Plan as described in Prompt 4, Planned Changes.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Based on reflection on implementation, analysis of local data, and educational partner input, several updates have been made to Goal 1
actions for the 2026—-27 LCAP to improve clarity, alignment, and responsiveness to student needs.

Action 1.5 was revised to clarify that services are implemented at the school site level. The title was updated to “Comprehensive School
Counseling: Targeted Supports,” and language was modified from “The Academic Case Carrier Program will...” to “The District will...” to
better reflect current implementation. The 2026-27 expenditure for Action 1.5 reflects the consolidation of Tier 3 staffing previously delivered
through dedicated Academic Case Carriers into the broader Comprehensive School Counseling Program (Action 1.4). Functions formerly
funded under Action 1.5, including coordinated Tier 3 case management for Foster Youth and Low-Income students, continue under the
redefined site-based scope. The metric set for Action 1.5 (M1.16-1.19, M1.26-1.32, M1.34-1.35, M1.39, M2.21, M2.24, M2.25) is unchanged.

Action 1.6 was updated to reflect current terminology, changing “Intervention Support Team (IST)” to “Student Study Team (SST).”

Action 1.7 was revised to remove references to liaison positions due to staffing decisions.
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Action 1.11 was updated to reflect a broader focus on middle school climate rather than solely intramural programming (RSCL), in response
to educational partner feedback indicating a need to strengthen student connectedness and engagement. Participation in RSCL (M1.40) will
remain as one of the metrics used to determine efficacy.

Action 1.13 was expanded to include coordination and staffing to support Independent Study (RISE) and Home/Hospital Education (HHE)
programs, as well as enhanced communication and coordination with families, schools, and community agencies. These updates reflect a
shift to district-supported funding following the conclusion of Equity Multiplier funding and are intended to strengthen attendance and
engagement supports for students. In 2026-27, Action 1.13 absorbs the attendance and engagement staffing functions previously funded
under Goal 5 (Equity Multiplier: District Programs) for RISE and Home/Hospital Education students. This integration is consistent with
supplement-not-supplant: Equity Multiplier funding for District Programs concluded at the close of 2025-26, and the function is now sustained

through LCFF Supplemental and Concentration Grants under an action principally directed to English Learners, Lowlncome students, and
Foster Youth.

Several Year 2 outcomes have already met or exceeded their Year 3 targets, including English Learner graduation rate (83.1% vs. Year 3
target of 80%), Comprehensive School Counseling Program enrollment metrics, and selected attendance metrics. The district has chosen to
retain the original Year 3 targets through the close of the 2024—-2027 cycle to preserve baseline-to-target comparability across the three-year
plan. The district will revisit baseline-setting and target-setting in the 2027-2030 cycle.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
Action # Title Description Total Funds Contributing
1.1 Tiered Social- The Educational Services Division is equipping schools with social- $816,833.00 Yes
Emotional and emotional learning curriculum and tiered SEL/mental health supports for
Mental Health students, to build competency in self-management, self-awareness, social
Supports awareness, relationship skills, and responsible decision making to create

positive and inclusive learning environments. When students have a
healthy sense of socio-emotional well-being and feel included in a positive
learning environment, there is a greater likelihood they will build
connections at school resulting in an increase in attendance rates, a
decrease in chronic absenteeism, and lower drop-out rates. Although all
students will benefit from these supports and services, this action is
principally directed to Foster Youth, English Learners, and Low-Income
students.

e Provide Tier 3 staffing (e.g., FTE: director, licensed mental health

provider, support staff; Hourly: mental health associate clinicians)
¢ Provide professional development and training
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Action # Title Description

» Provide instructional materials and supplies (i.e., SEL curriculum,
wellness materials)

The efficacy of this action will be reflected in these metrics: M1.1-1.19,

M1.34-1.38
1.2 | Positive Behavior The Educational Services Division is equipping school sites with tools and
Supports support for promoting positive student behaviors, to increase student

connectedness and improve attendance while reducing undesired
behaviors. Increased connectedness can be seen through greater
participation in clubs, activities, and school events as well as a decrease in
suspension rates. While all students will benefit from positive behavior
supports and services, this action is principally directed to support Foster
Youth, English Learners, and Low-Income students.

« Provide Tier 3 staffing (e.g., BCBA coordinator, paraprofessionals)

« Provide professional development and training

« Provide subscriptions and fees (i.e., PBIS Apps, 5Star, ASB)

e Provide materials and supplies

The efficacy of this action will be reflected in these metrics: M1.20-1.33,
M1.36-1.38, M1.41

1.3 Restorative Practices The Educational Services Division is providing support systems, staffing,
and training in restorative practices for schools to manage conflict and
build relationships, especially to support Foster Youth, English Learners,
and Low-Income students, who are disproportionately affected by ACEs.

« Provide professional development and training
e Provide materials and supplies
« Provide staffing (e.g., administrators, support staff)

The efficacy of this action will be reflected in these metrics: M1.20-1.33

1.4 Comprehensive The District will provide additional site-based counseling support at
School Counseling elementary and secondary school sites, targeting at-promise academic
Program conferencing, college and career readiness lessons and activities, and
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Action # Title Description Total Funds Contributing

focused social-emotional learning groups for unduplicated students. This
effort is primarily designed to meet the specific needs of Low-Income
students, Foster Youth, and English Learners, aiming to enhance student
connectedness and improve attendance.

« Provide staffing (e.g., counselors, program specialists, support

staff)
o Provide materials and supplies
« Provide professional development and training opportunities

The efficacy of this action will be reflected in these metrics: M1.1-1.19,
M1.39, M2.1

1.5 Comprehensive The District will continue to offer Tier 3 supports, primarily directed toward $606,488.00 Yes
School Counseling:  foster youth and low-income students. This initiative aims to enhance
Targeted Supports attendance and academic success, build resiliency, and facilitate
connections with community resources for these students.
« Provide staffing (e.g., counselors, administrators, support staff)
e Provide materials and supplies to support foster youth and low-
income students

The efficacy of this action will be reflected in these metrics: M1.16-1.19,
M1.26-1.32, M1.34-1.35, M1.39; 2.21, 2.24, 2.25

1.6  Student Study Teams School sites will utilize the Student Study Team (SST) process to analyze $116,554.00 Yes
data, identify students in need of support, and conduct collaborative
educational partner planning sessions in order to develop individual
success plans. These plans will be unique to student need and will be
principally directed toward English Learners, Foster Youth, and Low-
Income students performing below grade level standards. The intent of this
action is to identify and mitigate barriers to student success.
e Provide hourly compensation for site SST leadership
e Provide training and support materials

The efficacy of this action will be reflected in these metrics: M1.34, M1.35,
M2.1-2.12
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Action # Title Description Total Funds Contributing

1.7 Parent & Community The District will provide staff focused on equity, communication, and family $1,242,598.00 Yes
Involvement connection support to implement capacity-building opportunities and family
outreach to partner in increasing student engagement and reducing
chronic absenteeism, with a focus on English Learner, Foster Youth, and
Low-Income student families.
« Provide staffing (e.g., equity coordinator, communications team,
Special Projects staff)
« Provide parent/family training and engagement opportunities
o Provide materials and supplies for parent & community advisory
groups (i.e., DELAC, DAAPAC, SEPAC)

The efficacy of this action will be reflected in these metrics: M1.2, M1.36,

M1.43, M1.44
1.8 | Language The Language Assessment Center will provide translation and $622,356.00 Yes
Assessment Center |interpretation services, and coordinate assessment programs for English
& Translation learners, to improve communication with families and support student
Services reclassification and attendance. Additionally, the Language Assessment

Center staff conducts the initial screening and assessment of students
identified through the enroliment process as possible English Learners.
The screening and assessment determines if a student is classified as
English-Only or at a level of English learner when they enter school. As
such, this action is principally directed to support low-income and foster
youth students from families who speak languages other than English, in
addition to English Learners.

« Provide staffing (e.g., translators, language assessment staff,

bilingual stipends)
» Provide contracted translation services
e Provide materials and supplies

The efficacy of this action will be reflected in these metrics: M1.1, M1.43,

M1.44, M2.18
1.9 | Career Technical Educational Services will provide support for academic services and $2,397,618.00 Yes
Education (CTE) progress monitoring, to support increases in student A-G and Career
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Action # Title Description Total Funds Contributing

Technical Education (CTE) completion rates. Although all students will
benefit from additional personnel, this action is principally directed toward
Low- Income students, English Learners, and Foster Youth.

« Provide staffing to support College and Career (i.e., Career Center
Teachers, extra hourly staff compensation)
Provide instructional materials and equipment
Maintain the contract with CRY-ROP to provide additional
pathways and support at Redlands USD schools
Provide admission and transportation for field trips which promote
college and career preparedness

The efficacy of this action will be reflected in these metrics: M1.35, M1.45,

M2.24-2.28
1.10 Visual & Performing Education Services will provide for students to engage in Visual and $1,300,500.00 Yes
Arts Performing Arts programs districtwide to improve school engagement and

provide a sense of belonging especially for students in unduplicated
student groups. This action principally supports Low-Income students,
Foster Youth, and English Learners.
e Provide staffing to support VAPA (including FTE: Music Teachers,
support staff)
e Provide hourly support for VAPA programs
« Provide instructional materials to support VAPA (i.e., sheet music,
instruments, consumable materials, etc.)
« Provide transportation to educational field trips and showcases

The efficacy of this action will be reflected in these metrics: M1.3-1.15,
M1.21-1.25, M1.42

1.11 | Middle School The Student Services department will support middle school $437,440.00 Yes
Engagement connectedness through intramural programs, student engagement
activities, and positive school climate initiatives designed to increase
students’ sense of belonging and social-emotional competencies. This
action principally supports Low-Income students and Foster Youth by
expanding access to structured engagement opportunities and reducing
participation barriers to school activities and events.
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« Staffing to support site-based intramurals and student
engagement activities (i.e., coaching, supervision)

o Materials and services to support activities and climate initiatives
(i.e., equipment, supplies, event materials)

« Transportation to inter-site engagement opportunities and events

« Support for student participation in school activities and events by
reducing or covering participation costs (i.e., ASB activities,
student events, or program-related fees)

The efficacy of this action will be reflected in these metrics: M1.16-1.19,

M1.34, M1.40
1.12 Health & Wellness The Student Services Department will improve the physical wellness of $723,369.00 Yes
Services students by providing health supports including nurses and health aides at

school sites. Although all students will benefit from health services, the
action is principally directed at Low-Income students and Foster Youth.
This action will support positive attendance rates and a sense school
connectedness for low-income and foster youth students.

« Provide staffing (e.g., registered nurses, health aides)

e Provide materials and supplies

The efficacy of this action will be reflected in these metrics: M1.1-1.19,

M1.36
1.13 Targeted Attendance |The District will improve student attendance and engagement by providing $472,939.00 Yes
Support attendance staffing and coordinated program supports at all school sites,
principally directed toward English Learners, Low-Income students, and
Foster Youth.

« Provide staffing (e.g., attendance clerks, attendance technicians)

« Provide coordination and staffing to support Independent Study
(RISE) and Home/Hospital Education (HHE) programs (e.g.,
counselor, program specialist)

« Facilitate communication and coordination with families, schools,
and community agencies to support student attendance and
engagement
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The efficacy of this action will be reflected in these metrics: M1.1-1.19

1.14 Targeted Enrollment |The Enrollment Department will provide targeted enroliment support $151,027.00 Yes
Support principally directed at Foster Youth. This will promote positive attendance
and enrollment without undue delays. While all students will benefit from
this support, it is principally directed to the support the unique needs of
Foster Youth.
» Provide staffing (e.g., clerical additional time)
e Provide Materials

The efficacy of this action will be reflected in these metrics: M1.1, M1.2
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Goals and Actions

Goal 8 J 8 N\ 42 A B ||
Goal # Description Type of Goal
2 All students will progress toward meeting standards in academics through tiered supports and Broad Goal

services.

State Priorities addressed by this goal.

Priority 2: State Standards (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 5: Pupil Engagement (Engagement)
Priority 7: Course Access (Conditions of Learning)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

Recent analyses of student performance through local progress monitoring assessments have highlighted areas of concern and opportunity
within our academic programs. While there have been improvements in some areas, ongoing assessments indicate that a significant portion
of our 3rd-5th and 6th-8th grade students continue to face challenges in meeting or exceeding grade-level standards in English Language
Arts (ELA) and Mathematics. Although there has been a recovery from the initial setbacks caused by the transition to remote learning during
the COVID-19 pandemic, the performance in these core subjects remains below our district-wide aspirations.

The latest data reveal nuanced challenges across different student demographics, with certain groups requiring more focused support to
bridge academic gaps. English learners, foster youth, African American students, students with disabilities, and low-income students have
shown varying degrees of academic progress, underscoring the need for tailored interventions and resources to address their specific needs.

Further examination of the California Dashboard data related to college and career readiness has brought to light disparities in preparedness
among our graduating students. The readiness levels across different student groups indicate a pressing need to enhance our educational
programs and support systems to ensure all students have the opportunity to succeed post-graduation.

Based on the 2023 California School Dashboard, the District was identified as eligible for Differentiated Assistance for these student groups:
Students with Disabilities, Homeless students, African-American students, English Learners, and Foster Youth. The following areas of need
are addressed in Goal 2:

LCFF Priority 4 - Pupil Achievement (CAASPP) - English/Language Arts (Foster Youth and Students with Disabilities), Math (Foster Youth);
LCFF Priority 8 - Outcomes in a Broad Course of Study (CCl) (African-American students, English Learners and Students with Disabilities)
(Note: LCFF Priority 5 - Pupil Engagement: Chronic Absenteeism and LCFF Priority 6 - School Climate: Suspension Rate are addressed in
Goal 1.)
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Based on the 2025 Dashboard, the District has moved into Year 2 of Diff_erentiated Assistance for Foster Youth. The District is eligible for
Differentiated Assistance (Year 1) for Students with Disabilities. The District has moved out of Differentiated Assistance for Homeless

students, African-American students, and English Learners.

In response to these findings, the district is committed to advancing academic excellence and ensuring equitable opportunities for all
students. Our approach includes the implementation of a strategic, tiered system of support focused on elevating ELA and math
performance, along with bolstering graduation rates and the percentage of students meeting the College and Career Indicator benchmarks.

Feedback from our educational partners, coupled with insights from current research, has been instrumental in shaping our strategic priorities
and actions. These include setting high expectations for all students and providing them with access to high-quality, research-based learning
opportunities tailored to their unique needs and potential.

Through targeted interventions, enhanced instructional strategies, and a commitment to data-informed decision-making, we aim to address
the diverse academic needs of our student population. Our goal is not only to improve performance metrics but also to foster a nurturing and
inclusive educational environment where every student is empowered to achieve their fullest potential.

Measuring and Reporting Results

achievement in English
Language Arts (ELA)
and Math; grades 3-8,
11, District Wide:
Average Distance from
‘Standard Met’ on
summative assessment

Source: CA School
Dashboard

English/Language Arts
ALL: -2.7

English Learner: -58.4
Long Term EL: -99.5*
Foster Youth: -87.6
Low Income: -26.3
Students with
Disabilities: -92.7

Math

ALL: -39.9

English Learner: -85.1
Long Term EL: -153.9*
Foster Youth: -154.2
Low Income: -64.4

English/Language
Arts

ALL: -1.4

English Learner: -
61.2

Long Term EL: -
99.5

Foster Youth: -
113.4

Low Income: -25.1
Students with
Disabilities: -89

Math

ALL: -38.2
English Learner: -
89.9

English/Language
Arts

ALL: -0.2

English Learner: -
51.5

Long Term EL: -
100.4

Foster Youth: -
66.6

Low Income: -24.2
Students with
Disabilities: -85.2

Math
ALL: -38.8

ALL: +8

English Learner: -
40

Long Term EL: -65
Foster Youth: -65
Low Income: -12
Students with
Disabilities: -70

Math

ALL: -20

English Learner: -
60

Long Term EL: -80
Foster Youth: -80
Low Income: -55

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 | Current lefer_ence
Outcome from Baseline
2.1 | Smarter Balanced 2023 Dashboard 2024 Dashboard 2025 CA English/Language |Year 2
Assessment Consortium Dashboard Arts

English/Language
Arts

ALL: +2.5
English Learner:
+6.9

Long Term EL: -
0.9

Foster Youth:
+21.0

Low Income: +2.1
Students with
Disabilities: +7.5

Math

ALL: +1.1
English Learner:
+5.7
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
*Added from the 2024 |Long Term EL: - |English Learner: - Long Term EL:
Dashboard 153.9 79.4 +0.9
Foster Youth: - Long Term EL: - Foster Youth:
140 153.0 +49.3
Low Income: -64.1 Foster Youth: - Low Income: +1.2
104.9
Low Income: -63.2
2.2 | Smarter Balanced 2023 CA School 2024 CA School 2025 CA Year 2
Assessment Consortium | Dashboard Dashboard Dashboard ELA
achievement in English ALL: +3 ELA
Language Arts (ELA); ELA ELA ELA Students with ALL:-5.7
grades 3-8, 11, Bryn ALL: +3 ALL: -5.7 ALL: -2.7 Disabilities: -85 Students with
Mawr: Students with Students with Students with Disabilities: +28.7
Average Distance from | Disabilities: -116.3 Disabilities: -108.1 | Disabilities: -87.6
‘Standard Met’ on
summative assessment
Source: CA School
Dashboard
2.3 | Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium | Dashboard Dashboard Dashboard ALL: +0.5
achievement in English Students with ELA
Language Arts (ELA); ELA ELA ELA Disabilities: -60 ALL: -11.1
grades 3-8, 11, Crafton: |ALL: +0.5 ALL: -9.0 ALL:-10.6 Students with
Average Distance from | Students with Students with Students with Disabilities: -9.9
‘Standard Met’ on Disabilities: -73.5 Disabilities: -71.1 | Disabilities: -83.4
summative assessment
Source: CA School
Dashboard
2.4 | Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium | Dashboard Dashboard Dashboard ALL: -30
achievement in English English Learner: - |English/Language
Language Arts (ELA) ELA ELA English/Language |50 Arts
and Math; grades 3-8, ALL: -45.2 ALL: -46.4 Arts Homeless Youth: - ALL: +3.5

11, Franklin:

English Learner: -72.4
Homeless Youth: -77.4

English Learner: -
70.1

ALL: -41.7

50

English Learner: -
3.4
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome .
Outcome from Baseline
Average Distance from | Students with Homeless Youth: - English Learner: - Students with Homeless Youth:
‘Standard Met’ on Disabilities: -112.4 57.6 75.8 Disabilities: -75 not available
summative assessment Students with Homeless Youth: Students with
Math Disabilities: -123.7 fewer than 11 Math Disabilities: +9.5
Source: CA School ALL:-51.5 students - data not |ALL: -48
Dashboard Students with Math available Students with Math
Disabilities: -106.7 ALL: -52.4 Students with Disabilities: -75 ALL: -9.1
Students with Disabilities: -102.9 Students with
Disabilities: -107.2 Disabilities: -13.2
Math
ALL: -60.6
Students with
Disabilities: -119.9
2.5 | Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium ' Dashboard Dashboard Dashboard ALL: O points from
achievement in English standard English/Language
Language Arts (ELA) ELA ELA English/Language |Students with Arts
and Math; grades 3-8, ALL: -6.9 ALL: +17.5 Arts Disabilities: -70 ALL: +12.9
11, Judson & Brown: Students with Students with ALL: +6.0 Students with
Average Distance from | Disabilities: -96.6 Disabilities: -77.8 |Students with Math Disabilities: +44.7
‘Standard Met’ on Disabilities: -51.9 |ALL: -25.1
summative assessment Math Math Students with Math
ALL: -25.1 ALL: -9.0 Math Disabilities: -80 ALL: +11.9
Source: CA School Students with Students with ALL: -13.2 Students with
Dashboard Disabilities: -111.8 Disabilities: -84.2 | Students with Disabilities: +50.6
Disabilities: -61.2
2.6 | Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium | Dashboard Dashboard Dashboard ALL: -60
achievement in English Hispanic: -65 English/Language
Language Arts (ELA) ELA ELA English/Language |English Learner: - Arts
and Math; grades 3-8, ALL: -70.4 ALL: -60.7 Arts 65 ALL: +27.4
11, Lugonia: Hispanic: -75.5 Hispanic: -63.7 ALL: -43.0 Homeless Youth: -|Hispanic: +26.9
Average Distance from  English Learner: -74 English Learner: - |Hispanic: -48.6 65 English Learner:

‘Standard Met’ on
summative assessment

Homeless Youth: -74.5
Low Income: -77
Students with
Disabilities: -131.1

115.5

Homeless Youth: -
68.4

Low Income: -68.1

English Learner: -
71.0
Homeless Youth: -
51.1

Low Income: -65
Students with
Disabilities: -85

+3.0
Homeless Youth:
+23.4
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome .
Outcome from Baseline
Source: CA School Students with Low Income: -50.6 Math Low Income:
Dashboard Math Disabilities: -128.6 | Students with ALL: -70 +26.4
ALL: -83.3 Disabilities: -99.9 | Students with Students with
Students with Math Disabilities: -90 Disabilities: +31.2
Disabilities: -140.1 ALL: -84.9 Math
Students with ALL: -66.3 Math
Disabilities: -140.8 | Students with ALL: +17.0
Disabilities: -128.0 Students with
Disabilities: +12.1
2.7 | Smarter Balanced Spring 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium |Dashboard Dashboard Dashboard ALL: +65.8
achievement in English English Learner: - |English/Language
Language Arts (ELA) ELA ELA English/Language |55 Arts
and Math; grades 3-8, ALL: +65.8 ALL: +78.9 Arts ALL: +1.2
11, Redlands High: English Learner: -74.9 English Learner: - ALL: +67.0 Math English Learner:
Average Distance from 36.8 English Learner: - |ALL: -7 +37.7
‘Standard Met’ on Math 37.2 English Learner: -
summative assessment |ALL: -14.1 Math 90 Math
English Learner: -151.7 ALL: +0.8 Math ALL: -2.1
Source: CA School English Learner: - |ALL: -16.2 English Learner:
Dashboard 124.3 English Learner: - +44.7
107.0
2.8 |Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium |Dashboard Dashboard Dashboard ALL: -9
achievement in English English Learner: - ELA
Language Arts (ELA); ELA ELA ELA 70 ALL: +3.9
grades 3-8, 11, Clement: ALL: -18.8 ALL: -5.5 ALL: -14.9 Students with English Learner:
Average Distance from | English Learner: -84.9 English Learner: -|English Learner: - |Disabilities: -88 +10.4
‘Standard Met’ on Students with 51.1 74.5 Students with
summative assessment | Disabilities: -118.2 Students with Students with Disabilities: +18.0
Disabilities: -93.4 | Disabilities: -100.2
Source: CA School
Dashboard
2.9 |Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2
Assessment Consortium |Dashboard Dashboard Dashboard ALL: +1
achievement in English Students with English/Language
Language Arts (ELA) ELA ELA Disabilities: -90 Arts
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
and Math; grades 3-8, ALL: -9.5 ALL: -10.5 English/Language ALL: +3.8
11, Beattie: Students with Students with Arts Math Students with

Average Distance from
‘Standard Met’ on
summative assessment

Source: CA School
Dashboard

Disabilities: -120.1

Math
English Learner: -120.1

Disabilities: -115.9

Math
English Learner: -
118.5

ALL: -5.7
Students with
Disabilities: -93.6

Math

ALL: -52.2
English Learner: -
95.0

English Learner: -
90

Disabilities: +26.5

Math
English Learner:
+25.1

2.10 |Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2

Assessment Consortium | Dashboard Dashboard Dashboard ALL: +6
achievement in English Students with English/Language
Language Arts (ELA) ELA ELA English/Language |Disabilities: -85 | Arts
and Math; grades 3-8, ALL: -3 ALL: -5.0 Arts ALL:-54
11, Cope: Students with Students with ALL: -84 Math Students with
Average Distance from  Disabilities: -111.5 Disabilities: - Students with ALL: -40 Disabilities: +5.2
‘Standard Met’ on 108.4 Disabilities: -106.3 |[English Learner: -
summative assessment | Math 85 Math

ALL: -45.5 Math Math Students with ALL: -8.6
Source: CA School English Learner: -101.2 |ALL: -49.2 ALL: -541 Disabilities: -95 English Learner: -
Dashboard Students with English Learner: - |English Learner: - 8.8

Disabilities: -158.1 118.9 110.0 Students with

Students with Students with Disabilities: +7.3
Disabilities: -154.9 | Disabilities: -150.8
2.11 | Smarter Balanced 2023 CA School 2024 CA School 2025 CA ELA Year 2

Assessment Consortium | Dashboard Dashboard Dashboard ALL: +2
achievement in English Black/African English/Language
Language Arts (ELA) ELA ELA English/Language |American: -70 Arts
and Math; grades 3-8, ALL: -7.8 ALL: -17.6 Arts English Learner: - |ALL: +8.9
11, Moore: Black/African Black/African ALL: +1.1 70 Black/African
Average Distance from |American: -85.8 American: -68.1 |Black/African Students with American: +38.1
‘Standard Met’ on English Learner: -86.9 English Learner: -|American: -47.7 | Disabilities: -75 |English Learner:
summative assessment | Students with 99.7 English Learner: - +18.7

Disabilities: -99.3 Students with 68.2 Math Students with
Source: CA School Disabilities: - Students with ALL: -45 Disabilities: +6.7
Dashboard Math 102.0 Disabilities: -92.6
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome 0 .
utcome from Baseline
ALL: -53.6 Black/African Math
Black/African Math Math American: -95 ALL: +18.3
American: -129.9 ALL: -48.7 ALL: -35.3 Homeless Youth: - Black/African
Homeless Youth: - Black/African Black/African 85 American: +13.6
104.7 American: -99.4 American: -116.3 | Students with Homeless Youth:
Students with Homeless Youth: - Homeless Youth: -|Disabilities: -95 +4.2
Disabilities: -142 110.1 100.5 Students with
Students with Students with Disabilities: -1.8
Disabilities: -128.4 Disabilities: -143.8
2.12 | California Science Test |Spring 2023 Spring 2024 Spring 2025 Standard Metor  Year 2
(CAST), District Wide: Exceeded
Percentage of students |Standard Met or Standard Metor | Standard Metor  |ALL: 35% ALL: +2.24%

Meeting or Exceeding
Standards on CAST

Exceeded
ALL: 31.46%

Exceeded
ALL: 32.92%

Exceeded
ALL: 33.70%

English Learner:
10%

English Learner: -
0.43%

(Grades 5, 8, 12) student | English Learner: 3.11% |English Learner: |English Learner: | Foster Youth: 14% Foster Youth: -
group Foster Youth: 6.6% 2.82% 2.68% Low Income: 28% 6.60%
Low Income: 23.5% Foster Youth: Foster Youth: Low Income:
Source: CDE Dataquest 4.76% 0.00% +0.85%
Reporting Low Income: Low Income:
25.23% 24.35%
2.13 |English Learner 2023 Dashboard 2024 Dashboard |2025 CA Year 2
Progress Indicator Dashboard All EL: 55%
(ELPI), District Wide: AllEL: 47.6% AllEL: 48.8% L-TEL only: 45% Al EL: +2.1
Percentage of English L-TEL only: 41.7%* L-TEL only: AllEL: 49.7% L-TEL only: +8.6
Learners making 51.9% L-TEL only:
progress towards *Adjusted January 2025 50.3%
proficiency on the to reflect Dashboard
English Language
Proficiency Assessments
for California (ELPAC)
Source: CA School
Dashboard
2.14 | English Learner 2023 Dashboard 2024 Dashboard 2025 CA All EL -- 35% Year 2
Progress Indicator Dashboard
(ELPI), Bryn Mawr: All EL -- 14.6% AllEL -- 51.1% All EL: +15.4
All EL -- 30.0%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Percentage of English
Learners making
progress towards
proficiency on the
English Language
Proficiency Assessments
for California (ELPAC)

Source: CA School
Dashboard

No L-TEL data due to
school level

No L-TEL data due
to school level

No L-TEL data due
to school level

No L-TEL data due
to school level

2.15

English Learner
Progress Indicator
(ELPI), Franklin:
Percentage of English
Learners making
progress towards
proficiency on the
English Language
Proficiency Assessments
for California (ELPAC)

Source: CA School
Dashboard

2023 Dashboard

All EL --41.7%
No L-TEL data due to
school level

2024 Dashboard

All EL --52.7%
No L-TEL data due
to school level

2025 CA
Dashboard

All EL -- 38.5%
No L-TEL data due
to school level

All EL -- 50%

Year 2

All EL: -3.2%
No L-TEL data due
to school level

2.16

English Learner
Progress Indicator
(ELPI), Highland Grove:
Percentage of English
Learners making
progress towards
proficiency on the
English Language
Proficiency Assessments
for California (ELPAC)

Source: CA School
Dashboard

2023 Dashboard

All EL -- 32.6%
No L-TEL data due to
school level

2024 Dashboard

All EL -- 57.5%
No L-TEL data due
to school level

2025 CA
Dashboard

All EL -- 60.6%
No L-TEL data due
to school level

All EL -- 45%

Year 1

All EL: +28.0%
No L-TEL data due
to school level
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
217 |English Learner 2023 Dashboard 2024 Dashboard 2025 CA All EL -- 50% Year 2
Progress Indicator Dashboard
(ELPI), Kingsbury: All EL -- 40.5% All EL -- 51.5% All EL: +2.8%
Percentage of English No L-TEL data dueto  |No L-TEL data due All EL -- 43.3% No L-TEL data due
Learners making school level to school level No L-TEL data due to school level
progress towards to school level
proficiency on the
English Language
Proficiency Assessments
for California (ELPAC)
Source: CA School
Dashboard
2.18 |Reclassification Rate, 2022-2023 2023-2024 2024-2025 Annual rate: 18% Year 2
District Wide: (Local Data)
Percentage of English Annual rate: 12% (Local Annual rate: 14% | Annual rate: Total RFEP: 50% |Annual rate: +2.71
Learners reclassified to |Data 2023-24%) (Local Data 2024- |14.71% (Local (DataQuest) % (Local Data)
Fluent English Proficient ' Total RFEP: 45.7% 2025) Data 2025-2026) |L-TEL: 30% Total RFEP:
(RFEP) (DataQuest) Total RFEP: 44.8 |Total RFEP: (DataQuest) +4.0%
L-TEL: 23.6% % (DataQuest) 49.7% (DataQuest)
Source: CDE Dataquest |(DataQuest) L-TEL: 21.7 % (DataQuest) L-TEL: -3.9%
Reporting (DataQuest) L-TEL: 19.7 % (DataQuest)
*added clarification (DataQuest)
2.19 |Long Term English 2022-2023 2023-2024 2024-2025 L-TEL -- 8% Year 2
Learners (L-TELs),
District Wide: L-TEL -- 13.2%" L-TEL -- 12.7% L-TEL: 11.4% *Adjusted based | Improved by 1.8%
Percentage of English on corrected
Learners that have been |Updated 3/19/25 to baseline
classified as ELs for 7+ | correct clerical error
years
Source: CDE Dataquest
Reporting
2.20 |Advanced Placement 2022-2023 School Year |2023-2024 School |2024-2025 School ALL =70% Year 2
(AP) Pass Rate, District Year Year English Learner =
Wide: ALL =68.4% 20% All: +13.4%

English Learner = 0.3%

ALL: 80.0%

ALL: 82.8%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Number of students in Foster Youth = 0.0% English Learner: | English Learner: |Foster Youth = English Learner: -
grades 10-12 enrolled in |Low Income = 23.8% 0.5% 0.2% 20% 0.2%
1 or more AP classes Foster Youth: Foster Youth: Low Income = Foster Youth: -
who passed at least 1 Baseline revised to 0.0% 0.0% 55% 0.1%
AP Exam with a score of reflect accurate data Low Income: Low Income: Low-Income: -
3 or more by student 27.8% 33.7% 7.6%
group.
Source: CALPADS
Reporting
2.21 |Graduation Rate, District | 2023 Dashboard 2024 Dashboard 2025 CA ALL: 95% Year 2
Wide: Dashboard English
Percentage of students |ALL: 86.2% ALL: 90.9% Learner: 80% ALL: +6.0%
who received a High English Learner: 68% | English ALL: 92.2% Long Term EL: English Learner:
School Diploma within 4 |Foster Youth: 55% Learner: 75% English Learner:  |80% +15.1%
or 5 years of entering 9th |Long Term EL: 74.8% |Long Term EL: 83.1% Foster Foster Youth:
grade by student group |(2024) 74.8% Foster Youth: Youth: 75% +3.3%
Low Income: 84.4% Foster 58.3% Low Income: 93% | Low Income:
Source: CA School Youth: 71.4% Low Income: +7.0%
Dashboard Low Income: 90% 91.4%
2.22 | Graduation Rate, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 80% Year 2
Orangewood: Dashboard Hispanic: 80%
Percentage of students |ALL: 57.1% ALL: 82.2% Homeless ALL: +28.6%
who received a High Hispanic: 57.5% Hispanic: 83.8% |ALL: 85.7% Youth: 75% Hispanic: +28.2%
School Diploma within 4 |Homeless Youth: 41% |Homeless Hispanic: 85.7% |Low Income: 80% Homeless Youth:
or 5 years of entering 9th Low Income: 55.8% Youth: 81.1% Homeless Youth: +30.4%
grade by student group Low 71.4% Low Income:
Income: 81.6% Low Income: +29.4%
Source: CA School 85.2%
Dashboard
2.23 |Graduation Rate, Citrus 2023 Dashboard 2024 Dashboard 2025 CA ALL: 94% Year 2
Valley: Dashboard Students with
Percentage of students |ALL: 91.2% ALL: 94.8% Disabilities: 85% |ALL: +3.2%
who received a High Students with Students with ALL: 94.4% Students with
School Diploma within 4 |Disabilities: 61.7% Disabilities: 81.5% | Students with Disabilities:
or 5 years of entering 9th Disabilities: 80.8% +19.1%

grade by student group
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Youth: 3.1%
Low Income: 3.1%

Homeless Youth:
0.0%

Outcome from Baseline
Source: CA School
Dashboard
2.24 | College/Career Indicator 2023 Dashboard 2024 Dashboard 2025 CA All: 85% Year 2
- A-G completion rate, Dashboard English Learner:
District Wide: All: 83.7% All: 82.0% 70% All: -10.8%
Percentage of graduates |English Learner: 64.3% |English Learner: |All: 72.9% Low-Income: 65% |English Learner: -
who are placed in the Low-Income: 80.8% 85.7% English Learner: | Foster Youth: 83% |19.3%
‘Prepared’ Level on the |Foster Youth: 50.0% Low-Income: 45.0% Low-Income: -
Dashboard based on A- 81.1% Low-Income: 11.5%
G Completion by student |updated to correct Foster Youth: 69.3% Foster Youth:
group clerical error 3.25 50.0% Foster Youth: +50.0%
100.0%
Source: CA School
Dashboard
2.25 |College/Career Indicator, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 50% Year 2
District Wide: Dashboard English
Percentage of graduates |ALL: 46.9% ALL: 52.1% Learner: 20% ALL: +15.9%
who are placed in the English Learner: 9.7% | English ALL: 62.8% Long Term EL: English Learner:
‘Prepared’ Level on the |Long Term EL: 15.2% | Learner: 16.9% English Learner: | 20% +19.9%
Dashboard by student (2024) Long Term EL: 29.6% Foster Foster Youth:
group Foster Youth: 10.5% 15.2% Foster Youth: Youth: 20% +14.5%
Low Income: 41.1% Foster 25.0% Low Income: 45% | Low Income:
Source: CA School Students with Youth: 15.4% Low Income: Students with +15.9%
Dashboard Disabilities: 5.9% Low 57.0% Disabilities: 15% | Students with
Income: 48.1% Students with Disabilities:
Students with Disabilities: 28.2% +22.3%
Disabilities: 10.9%
2.26 |College/Career Indicator, | 2023 Dashboard 2024 Dashboard 2025 CA ALL - 10% Year 2
Orangewood: Dashboard Hispanic - 8%
Percentage of graduates ALL: 1.3% ALL: 3% English Learner - |ALL: +0.2%
who are placed in the Hispanic: 0.9% Hispanic: 2.2% ALL: 1.5% 7% Hispanic: +1.0%
‘Prepared’ Level on the |English Learner: 0% English Hispanic: 1.9% Homeless Youth - |English Learner:
Dashboard by student Homeless Youth: 0% | Learner: 0% English Learner: | 7% +0.0%
group Low Income: 0% Homeless 0.0% Low Income - 7% Homeless Youth:

+0.0%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline

Source: CA School Low Income: 1.5% Low Income:
Dashboard +1.5%

2.27 |College/Career Indicator, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 55% Year 2
Redlands East Valley: Dashboard Students with
Percentage of graduates ALL: 50% ALL: 50.2% Disabilities: 15%  ALL: +14.3%
who are placed in the Students with Students with ALL: 64.3% Students with
‘Prepared’ Level on the |Disabilities: 4.5% Disabilities: 10% | Students with Disabilities:
Dashboard by student Disabilities: 22.4% +17.9%
group
Source: CA School
Dashboard

2.28 |College/Career Indicator, | 2023 Dashboard 2024 Dashboard 2025 CA ALL: 55% Year 2
Citrus Valley: Dashboard Students with
Percentage of graduates ALL: 51.1% ALL: 53.9% Disabilities: 15% | ALL: +18.4%
who are placed in the Students with Students with ALL: 69.5% Students with
‘Prepared’ Level on the |Disabilities: 2.1% Disabilities: 9.6% | Students with Disabilities:
Dashboard by student Disabilities: 35.5% +33.4%
group
Source: CA School
Dashboard

2.29 Early Assessment 2023 2024 2025 ELA Year 2
Program (EAP), District |[ELA ELA ELA
Wide: ALL (1,559 students ALL (1,527 ALL (1480 ALL: Maintain ELA
Percentage of 11th with scores) 63.31% students with students with 63.7% ALL -1.65%
grade students Exceeding/Met scores) 66.21% scores) 62.02% English Learner: | Exceeding/Met
Exceeding Standard on |Standard Exceeding/Met Exceeding/Met 25% Standard

the English Language
Arts (ELA) State
Assessment Program
(EAP) student group

Source: CDE Dataquest
Reporting

English Learner --

10.59% Exceeding/Met

Standard

Foster Youth -- *
Exceeding/Met
Standard

Low Income -- 55.26%

Exceeding/Met
Standard

Standard
English Learner:
14.60%
Exceeding/Met
Standard

Foster Youth: *
Exceeding/Met
Standard

Standard
English Learner:
12.68%
Exceeding/Met
Standard

Foster Youth: *
Exceeding/Met
Standard

Exceeding/Met
Standard

Foster Youth: *
Exceeding/Met
Standard

Low Income: 60%
Exceeding/Met
Standard

English Learner:
+1.70%
Exceeding/Met
Standard

Foster Youth: *
Exceeding/Met
Standard (No test
score data for
2023 and 2025 to
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Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome TR T2l VR o) | (CUTE: lefer_ence
Outcome from Baseline

Low Income: Low Income: Math compare baseline

Math 58.44% 54.08% with current data)

ALL (1,552 students Exceeding/Met Exceeding/Met ALL 40% Low Income: -

with scores) 36.53% Standard Standard Exceeding/Met 1.62%

Exceeding/Met Standard Exceeding/Met

Standard Math Math English Learner: | Standard

English Learner -- ALL (1,508 ALL (1465 10%

3.57% Exceeding/Met | students with students with Exceeding/Met Math

Standard

Foster Youth -- *
Exceeding/Met
Standard

Low Income -- 26.21%

Exceeding/Met
Standard

Per CAASPP Website

To protect student

privacy, an asterisk (*)

will be displayed for
enrolled and tested

counts for fewer than 4

students and for

assessment results for
fewer than 11 students.

Updated with verified

2023 data 3/25

scores) 41.31%
Exceeding/Met
Standard
English Learner:
6.82%
Exceeding/Met
Standard
Foster Youth: *
Exceeding/Met
Standard

Low Income:
31.51%
Exceeding/Met
Standard

Per CAASPP
Website - To
protect student
privacy, an
asterisk (*) will be
displayed for
enrolled and tested
counts for fewer
than 4 students
and for
assessment
results for fewer
than 11 students.

scores) 41.71%
Exceeding/Met
Standard
English Learner:
10.82%
Exceeding/Met
Standard
Foster Youth: *
Exceeding/Met
Standard

Low Income:
32.98%
Exceeding/Met
Standard

Per CAASPP
Website - To
protect student
privacy, an
asterisk (*) will be
displayed for
enrolled and tested
counts for fewer
than 4 students
and for
assessment
results for fewer
than 11 students.

Standard

Foster Youth: *
Exceeding/Met
Standard

Low Income: 35%
Exceeding/Met
Standard

Per CAASPP
Website - To
protect student
privacy, an
asterisk (*) will be
displayed for
enrolled and tested
counts for fewer
than 4 students
and for
assessment
results for fewer
than 11 students.

ALL +4.98%
Exceeding/Met
Standard

English Learner:
+7.16%
Exceeding/Met
Standard

Foster Youth: *
Exceeding/Met
Standard (No test
score data for
2023 and 2025 to
compare baseline
with current data)
Low Income:
+6.62%
Exceeding/Met
Standard

Per CAASPP
Website - To
protect student
privacy, an
asterisk (*) will be
displayed for
enrolled and tested
counts for fewer
than 4 students
and for
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
assessment
results for fewer
than 11 students.

2.30 |Star Assessments Spring 2024 Spring 2025 Spring 2026 Reading Year 2
(Reading & Math), All: 45%
District Wide: Reading Reading Reading English Learners: |Reading
District Reading and All: 42.0% All: 49.26% All: 49.9% 15% All: +7.9%

Math Assessment
Renaissance Learning
Spring administration (3)
Elementary and Middle
Schools

Percent of testers
scoring proficient or
higher

Source: District Data

English Learners: 9.1%
Low Income: 34.7%
Foster Youth: 15.8%

Math

All: 31.3%

Foster Youth: 6.3%
English Learner: 10.6%
Low Income: 24.7%

English Learners:
12.60%

Low Income:
39.85%

Foster Youth:
21.82%

Math

All: 37.11%
Foster Youth:
19.64%

English Learner:
13.20%

English Learners:
8.3%

Low Income:
27.9%

Foster Youth:
8.3%

Math

All: 39.0%
Foster Youth:
13.0%

English Learner:
9.6%

Low Income: 40%
Foster Youth: 25%

Math

All: 40%

Foster Youth:
15%

English Learner:
20%

Low Income: 35%

English Learner: -
0.8%
Low-Income: -
6.8%

Foster Youth: -
7.5%

Math

All: +7.7%
Foster Youth:
+6.7%

English Learner: -
1.0%

Low Income: Low Income: Low-Income: -
28.43% 21.0% 3.7%"
2.31 | Implementation of 2022-2023 School Year |2023-2024 School 2024-2025 School |100% Year 2
Common Core State Year Year implementation of
Standards (CCSS) for all | 100% implementation of CCSS for all Maintained - no
students, including CCSS for all students, |100% 100% students, including |difference
English Learner including English implementation of |implementation of |English Learner
students, District Wide: | Learner students CCSS for all CCSS for all students
students, including | students, including
Source: CA School English Learner English Learner
Dashboard: Local students students
Indicator
2.32 | English Learner 2023 Dashboard 2024 Dashboard 2025 CA All EL -- 30% Year 2
Progress Indicator Dashboard L-TEL only -- 30%
(ELPI), Citrus Valley AllEL -- 11.6% All EL -- 63.1% All EL: +24.8
High: L-TEL only -- 15.2% L-TEL only -- All EL -- 36.4% L-TEL Only: +25.2
65.2% L-TEL only -- 37%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Percentage of English
Learners making
progress towards
proficiency on the
English Language
Proficiency Assessments
for California (ELPAC)

Source: CA School
Dashboard

2.33

English Learner
Progress Indicator
(ELPI), Redlands East
Valley High:
Percentage of English
Learners making
progress towards
proficiency on the
English Language
Proficiency Assessments
for California (ELPAC)

Source: CA School
Dashboard

2023 Dashboard

All EL -- 44.2%
L-TEL only -- 54.8%

2024 Dashboard

All EL -- 35.2%
L-TEL only --
40.7%

2025 CA
Dashboard

All EL -- 63.8%
L-TEL only --
56.1%

All EL -- 50%
L-TEL only -- 56%

Year 2

All EL: +19.6
L-TEL Only: +12.3

2.34

College/Career Indicator
- Combined rate - CTE
Pathway completion and
UC/CSU requirements
met, District Wide:
Percentage of graduates
who are placed in the
‘Prepared’ Level on the
Dashboard based on
completion of at least 1
CTE Pathway AND
meeting UC/CSU

2023 Dashboard

All: 9.0%

English Learner: 0.1%
Low-Income: 6.3%
Foster Youth: 0.0%

2024 Dashboard

All: 19.0%
English Learner:
23.8%
Low-Income:
19.3%

Foster Youth:
0.0%

2025 CA
Dashboard

All: 13.2%
English Learner:
29.6%
Low-Income:
12.3%

Foster Youth:
25.0%

All: 12%

English Learner:
5%

Low-Income: 9%
Foster Youth: 5%

Year 2

All: +4.2%
English Learner:
+29.5%
Low-Income:
+6.0%

Foster Youth:
+25.0%

2026-27 Local Control and Accountability Plan for Redlands Unified School District

Page 63 of 221




Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
requirements by student
group
Source: CA School
Dashboard
2.35 |Course Access: 2023-2024 School Year 2024-2025 School |2025-2026 School Maintain Year 1
Programs and Services Year Year Workability and
developed and provided |Workability Adult Transition Workability
to students with participation: Workability Workability Programs for participation
exceptional needs, Students participating: | participation participation students with Students
District Wide: 26 Students Students exceptional needs | participating: +33
Participation in Total hours worked: participating: 79 participating: 59 Total hours
Workability and/or Adult 1 1989.5 Total hours Total hours worked: -239.25
Transition Programs worked: 5234.25  worked: 1750.25
(See also Action 2.11) | Adult Transition Adult Transition
Program: Adult Transition Adult Transition Program
Source: District Data - Students enrolled: 67 Program Program Students enrolled:
records maintained by Students enrolled: | Students enrolled: +10
Special Services 56 66
2.36 |Course Access: 2023-2024 School Year 2024-2025 School |2025-2026 School |AVID enrollment: |Year 2

Programs and Services
developed and provided
to unduplicated pupils,
District Wide:
Participation in
Secondary AVID
Programs - Action 2.7
(See also Actions 1.5,
24,25, and 2.12 for
descriptions of programs
and services for
unduplicated pupils)

Source: District Data

AVID enrollment:
English Learners: 2.7%
Foster Youth: 0.2%
Low Income: 68.9%

Year

AVID enrollment:
English Learners:
2.1%

Foster Youth:
0.1%

Low Income:
66.2%

Year

AVID enrollment:
English Learners:
1.4%

Foster Youth:
0.5%

Low Income:
63.7%

English Learners:
4%

Foster Youth: 1%
Low Income: 75%

AVID enrollment:
English Learner: -
1.3%

Foster Youth:
+0.3%
Low-Income: -
5.2%
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Goal Analysis [2025-26]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

The implementation of the actions within Goal 2 closely aligned with the planned objectives, successfully supporting academic achievement
and college and career readiness across various initiatives. The district continued to invest in professional learning to strengthen Tier 1
instruction, expanded tiered academic and literacy supports, sustained and deepened multilingual programming, and maintained robust
college and career preparation pathways across all comprehensive high schools.

Notable successes included the completion of the CORE Reading Academy for every teacher by April 2026 and districtwide Math
Frameworks training for secondary math staff and the elementary math adoption committee, supported by Reading and Math Teachers on
Assignment who provided ongoing content-area coaching (Action 2.1). Tier 2 supports in Reading and Math were delivered at all elementary
schools through small-group instruction and cycles of data-driven intervention, and a Middle School Math Intervention Pilot was launched to
support students struggling with math (Action 2.2). Tiered Literacy Supports were fully implemented, with librarians, paraprofessionals, and
hourly staff in place alongside intervention and instructional materials at every school (Action 2.3). Supplemental instructional supports
expanded, with Benchmark Phonics Intervention implemented at 8 of 16 elementary sites, and online Reading and Math platforms continuing
to support targeted learning and progress monitoring (Action 2.6).

Multilingual programming expanded meaningfully, with 218 students earning the California State Seal of Biliteracy across 20 different
languages, 82% of English Learners having begun the ELPAC and Alternate ELPAC, and 139 students meeting district criteria for
reclassification. Monthly English Learner representative meetings continued, and secondary EL support teachers integrated Summit K-12 to
focus on Long-Term English Learners (Actions 2.4 and 2.5).

College and career readiness actions operated at full scale. All AVID schools maintained positive certifications, with monthly walk-throughs,
site AVID Coordinator collaboration, and weekly secondary AVID tutoring (Action 2.7). PSAT and SAT exams were offered to 8th, 10th, 11th,
and 12th grade students at no cost to families; AP exams were available at all comprehensive high schools with pass rates improving
between 2024 and 2025; and Summer School and Credit Recovery for summer 2026 were staffed and advertised through a mix of Edgenuity
online and in-person instruction (Actions 2.8 and 2.9). The Instructional Technology and Innovation department delivered a full calendar of
STEAM programming, including the District Science Fair, GIS Day, National Geography Bee, Filmfest, Innovation Labs, and emerging
Artificial Intelligence instruction, alongside ongoing application vetting, Digital Storytelling, online safety, and daily teacher technology support
(Action 2.10).

Targeted Special Education Supports continued across the district, with Extended School Year in July 2025 serving more than 150 students,
related services delivered at all school sites, and the Adult Transition Program earning the California School Boards Association's Golden
Bell award during the school year (Action 2.11). The Expanded Learning Opportunities Program engaged more than 1,500 TK-6 students
daily in academic practice, social-emotional connectedness, and enrichment, including off-site experiences such as the Disney Imagination
Campus and STEAM programming like coding with Ozobots (Action 2.12).

Implementation challenges included sustaining academic gains for Long-Term English Learners, who continued to perform in the "yellow"
range on the English Learner Progress Indicator in both English Language Arts and Math (Actions 2.4 and 2.5). Continued districtwide
concerns about A-G completion are addressed in the Effectiveness analysis (Actions 2.7, 2.8, and 2.9).

Overall, all planned actions were implemented as described in the adopted LCAP, with meaningful progress toward strengthening high-
quality instruction, targeted interventions, and expanded opportunities for all students, particularly English Learners, Foster Youth, and Low-
Income students.
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

There are no material differences between Budgeted Expenditures and Estimated Actual Expenditures or between Planned and Estimated
Actual Percentages of Improved Services for Goal 2, with the exception of Action 2.2. For Action 2.2, expenditures exceeded the budgeted
amount because the district used Action 2.2 funds to cover teacher salaries that fell within the scope of Tiered Academic Support but had
been anticipated to draw on general district funds. These costs were absorbed within Action 2.2 using savings from other Goal 1 and Goal 2
actions that were overbudgeted relative to actual spending, together with an adjustment to the actual Supplemental and Concentration Grant
allocation for 2025-26. This reallocation did not change the scope or effectiveness of the actions or services provided.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Redlands Unified School District's Goal 2 focuses on providing high-quality instruction, targeted interventions, and expanded opportunities to
ensure academic success and long-term readiness for all students, with a special emphasis on English Learners, Foster Youth, and Low-
Income students. This goal aims to address barriers to learning, elevate teaching practices, and prepare students for future opportunities,
particularly those who have historically faced challenges. As this is the second year of the current three-year Local Control and Accountability
Plan cycle, the 12 actions under Goal 2 are assessed for sustained progress using the metrics identified in each action's description.

Note on Metrics Referenced: Each action includes specific metrics, all of which are referenced in the analysis below. The table at the end of
this section lists the complete set of metrics tied to each action. Additional performance details can be found in the "Measuring and Reporting
Results" section of the Local Control and Accountability Plan.

Tier 1 Instructional Quality and Multilingual Access (Actions 2.1, 2.4, 2.5, 2.10)

These actions strengthen classroom instruction and support English Learners through professional development, targeted language
programs, and technology integration. Year 2 results show sustained progress in Tier 1 instruction and notable gains in English Learner
outcomes. English Language Arts performance improved from 2.7 points below standard to 0.2 points below standard districtwide, with
English Learners improving from 58.4 to 51.5 points below standard, Foster Youth from 87.6 to 66.6 points below standard, Low-Income
students from 26.3 to 24.2 points below standard, and Students with Disabilities from 92.7 to 85.2 points below standard (M2.1). Long-Term
English Learner ELA performance declined slightly from 99.5 to 100.4 points below standard, indicating a continuing area of focus.
Mathematics performance remained largely unchanged at approximately 38 points below standard overall, with English Learners improving
from 85.1 to 79.4 points below standard, Low-Income students improving slightly (-64.4 to -63.2), and Foster Youth improving from 154.2 to
104.9 points below standard (M2.1). California Science Test performance improved from 31.46% to 33.70% of students meeting or
exceeding standards districtwide, though Foster Youth declined from 6.6% to 0% and English Learners declined slightly from 3.11% to 2.68%
(M2.12).

English Learner progress measured by the ELPI improved districtwide from 47.6% to 49.7%, approaching the Year 3 target of 55%, with
Long-Term English Learner ELPI performance improving substantially from 41.7% to 50.3% (M2.13). School-level ELPI gains were
particularly strong at Bryn Mawr Elementary (14.6% to 30%), Highland Grove Elementary (32.6% to 60.6%), Citrus Valley High School
(11.6% to 36.4%, with L-TEL only rising from 11.8% to 37%), and Redlands East Valley High School (44.2% to 63.8%) (M2.14—M2.17,
M2.32—-M2.33). Reclassification improved from 12% to 14.71% on the annual rate, and Total RFEP rose from 45.7% to 49.7%, though L-TEL
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reclassification declined from 23.6% to 19.7% (M2.18). The Long-Term English Learner rate districtwide declined from 13.2% to 11.4%
(M2.19). Common Core State Standards implementation was maintained at 100% for all students, including English Learners (M2.31).
Effectiveness Determination: Building Toward Effective — These actions are producing sustained gains in ELA, ELPI, and reclassification,
with particularly strong results for English Learners at multiple school sites. Full effectiveness by Year 3 will require targeted attention to Math
performance for English Learners and Students with Disabilities, the persistent gap for Long-Term English Learners on the most intensive
ELA measures, and the decline in L-TEL reclassification.

Tiered Academic Supports and Intervention (Actions 2.2, 2.3, 2.6)

These actions provided academic interventions, literacy supports, and supplemental materials to address learning gaps. STAR Assessment
results in Year 2 show strong overall growth, with districtwide Reading proficiency rising from 42.0% to 49.9% (+7.9 points) and Math
proficiency rising from 31.3% to 39.0% (+7.7 points) (M2.30). Program lead data indicates 61.3% of students showing growth in STAR
Reading, 60.5% in STAR Math, and 59.9% in STAR Early Literacy. However, performance for unduplicated student groups on STAR
Reading declined for English Learners (9.1% to 8.3%), Foster Youth (15.8% to 8.3%), and Low-Income students (34.7% to 27.9%), even as
overall scores rose, indicating that the literacy gap for these students requires renewed attention. STAR Math results were more mixed, with
Foster Youth improving from 6.3% to 13.0%.

Site-level Smarter Balanced results reflect the broader pattern of overall gains alongside subgroup variability. Strong ELA growth was
observed at Moore Middle School (+19.2 points overall, with Black/African American students +20.4 and English Learners +31.5), Lugonia
Elementary (+17.7 points overall, with English Learners +44.5 and Low-Income students +17.5), and multiple other sites; however, several
sites saw ELA declines among particular student groups (M2.2—-M2.11). The Early Assessment Program overall ELA performance declined
slightly, with the percentage of 11th graders meeting or exceeding standard moving from 63.67% to 62.02% districtwide and Low-Income
students declining slightly to 54.08%, though English Learners improved from 10.98% to 12.68%. In Math, the percentage meeting or
exceeding standard held roughly steady districtwide at 41.71%, with English Learners improving to 10.82% and Low-Income students at
32.98% (M2.29). Full implementation of tiered literacy supports, including school librarians, paraprofessionals, intervention materials, and
ongoing data analysis, continued districtwide, and Benchmark Phonics Intervention expanded to 8 of 16 elementary sites.

Effectiveness Determination: Building Toward Effective — These actions show meaningful overall gains in STAR Reading and Math and site-
level ELA growth. Full effectiveness by Year 3 requires addressing the decline in STAR Reading proficiency for English Learners, Foster
Youth, and Low-Income students, and continuing the momentum of the Benchmark Phonics rollout and Middle School Math Intervention
Pilot.

College and Career Readiness Supports (Actions 2.7, 2.8, 2.9)

These actions supported college and career preparation through AVID, college readiness programs, and summer school/credit recovery.
Year 2 results demonstrate substantial impact on graduation and college/career readiness. Graduation rates rose from 86.2% to 92.2%
districtwide, with English Learners increasing from 68% to 83.1% (exceeding the Year 3 target of 80%), Foster Youth from 55% to 58.3%,
and Low-Income students from 84.4% to 91.4% (M2.21). Orangewood High School's graduation rate improved dramatically from 57.1% to
85.7%, with all reported subgroups (Hispanic, Homeless Youth, and Low-Income students) gaining between 28 and 30 percentage points
(M2.22). Citrus Valley High School's graduation rate rose from 91.2% to 94.4%, with Students with Disabilities rising from 61.7% to 80.8%
(M2.23).

The College/Career Indicator improved from 46.9% to 62.8% districtwide, with English Learners rising from 9.7% to 29.6%, Foster Youth
from 10.5% to 25.0%, Low-Income students from 41.1% to 57.0%, and Students with Disabilities from 5.9% to 28.2% (M2.25). Site-level CCI
gains were notable at Redlands East Valley (50% to 64.3%, with Students with Disabilities rising from 4.5% to 22.4%) and Citrus Valley
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(51.1% to 69.5%, with Students with Disabilities rising from 2.1% to 35.5%) (M2.27-M2.28). Orangewood's overall CCl moved marginally
from 1.3% to 1.5% (M2.26), indicating continued focus is needed. The combined rate of CTE pathway completion and UC/CSU requirement
completion rose from 9.0% to 13.2% overall, with English Learners at 29.6%, Foster Youth at 25.0%, and Low-Income students at 12.3%
(M2.34). Advanced Placement pass rates increased from 69.4% to 82.8% overall; however, pass rates declined for English Learners (0.4%
to 0.2%), Foster Youth (0.1% to 0.0%), and Low-Income students (41.3% to 33.7%) (M2.20).

A-G completion declined from 83.7% to 72.9% districtwide, with English Learners declining from 64.3% to 45.0% and Low-Income students
from 80.8% to 69.3% (M2.24), a continuing area of concern identified in the prior year's analysis that requires focused, system-level
attention. Foster Youth A-G completion rose from 50% to 100%, reflecting the small cohort size and high year-over-year variability for this
student group. AVID enrollment among unduplicated groups showed slight declines for English Learners (2.7% to 1.4%) and Low-Income
students (68.9% to 63.7%), with a small gain for Foster Youth (0.2% to 0.5%) (M2.36). AVID's site-based supports also contributed to the
broader attendance, suspension, and academic-performance improvements reported at AVID schools, reflected across multiple site-level
chronic absenteeism and suspension measures and in early academic indicators for participating student groups (M1.3, M1.9, M1.11, M1.12,
M1.15-M1.19, M1.26-M1.32, M2.3, M2.7-M2.11, M2.30).

Effectiveness Determination: Effective — These actions are producing substantial, broad-based gains in graduation, College/Career Indicator
performance, and the combined CTE/UC—-CSU rate. Full effectiveness by Year 3 requires reversing the decline in A-G completion, closing
the AP pass rate gap for unduplicated student groups, and sustaining targeted outreach to increase AVID enrollment for English Learners
and Low-Income students.

Specialized Supports and Expanded Learning (Actions 2.11, 2.12)

These actions provided targeted support for Students with Disabilities and expanded learning opportunities for elementary and sixth-grade
students. Special education supports and services were delivered districtwide, with Extended School Year serving more than 150 students in
July 2025 and the Adult Transition Program earning the California School Boards Association's Golden Bell award during the year. Related
services — including language and speech, occupational therapy, adaptive physical education, and transportation — were provided at all
school sites in accordance with IEP team determinations. The College/Career Indicator for Students with Disabilities improved substantially
from 5.9% to 28.2% districtwide (M2.25), with particularly strong gains at Citrus Valley (+33.4 points) and Redlands East Valley (+17.9
points).

The Expanded Learning Opportunities Program engaged more than 1,500 TK-6 students daily with academic practice, social-emotional
connection, and enrichment opportunities, including field trips to Disney Imagination Campus and STEAM experiences such as coding with
Ozobots.

Effectiveness Determination: Building Toward Effective — Early indicators of program strength are clear, including the Golden Bell
recognition for the Adult Transition Program and substantial CCI gains for Students with Disabilities at secondary sites.

Goal 2 Metric Reference Table

Action Metrics

2.1 Professional Development to Support Implementation of State Standards M2.1-2.12, M2.31

2.2 Tiered Academic Support Staff M2.1-2.12, M2.29, M2.30
2.3 Tiered Literacy Supports M2.1-2.12, M2.29, M2.30
2.4 Tiered Academic Supports for Multilingual Students M2.13-2.18, M2.32-2.33
2.5 English Learner Programs M2.13-2.19, M2.32-2.33

2.6 Supplemental Instructional Supports M2.1-2.12, M2.31
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2.7 Advancement Via Individual Determination (AVID) M1.3, M1.9, M1.11, M1.12, M1.15-1.19, M1.26-1.32, M2.3,
M2.7-2.11, M2.21, M2.25, M2.30, M2.36

2.8 College Readiness Programs M2.20-2.28, M2.34

2.9 Summer School/Credit Recovery M2.20-2.28, M2.34

2.10 Instructional Technology and Innovation M2.1-2.12, M2.30

2.11 Targeted Special Education Supports M2.35, M2.25 (SWD), M2.23, M2.27, M2.28
2.12 Expanded Learning Opportunities Program M2.1-2.12

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Based on reflection on implementation, analysis of local data, and operational adjustments, a revision was made to Action 2.1 for the 2026—
27 LCAP.

Action 2.1 was updated to reflect staffing decisions, including the removal of Teachers on Assignment positions. In addition, the action was
revised to incorporate Learning Recovery Block Grant (LREBG) funding received in July 2025 to support continued implementation.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
Action # Title Description Total Funds Contributing
21 Professional The Educational Services Division will provide professional development - $2,272,210.00 Yes
Development to training, coaching, and collaboration - for teachers and instructional staff to
Support implement effective instruction in state standards (TK-12) which includes
Implementation of evidence-based strategies for intervention, differentiation, scaffolding to
State Standards standards, and Universal Design for Learning (UDL); focusing on meeting

increasing academic achievement in ELA and Math of English Learner,
Foster Youth, and Low Income students.

o Provide compensation to staff to lead professional development
(e.g., Teachers, Administration, Support Staff)
Provide hourly pay and daily compensation to attend professional
development
Provide staff with training to be able to:
differentiate instruction based on students’ needs
implement standards-aligned curriculum
implement instructional best practices
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Action # Title Description Total Funds Contributing

The efficacy of this action will be reflected in these metrics: M2.1-2.12,
M2.31

This is an LREBG Action with $1,437,121 of funds from the Learning
Recovery Emergency Block Grant.

2.2 Tiered Academic The District will provide additional core academic staff dedicated to $3,503,595.00 Yes
Support providing specialized Tier 2 support to address the academic needs of
students, particularly those not meeting grade-level expectations. This
measure aims to ensure that every student receives the attention and
instruction they need to thrive academically. This initiative is especially
aimed at English Learners, Foster Youth, and Low-Income students,
ensuring they receive the targeted assistance necessary to elevate their
academic performance.
« Provide additional teachers to school sites (all levels)

The efficacy of this action will be reflected in these metrics: M2.1-2.12,

M2.29, M2.30
2.3 Tiered Literacy The Educational Services Division will promote literacy and increase $613,870.00 Yes
Supports reading proficiency by providing sites with supports for school libraries

principally directed to English Learners, Foster youth, and Low-Income
students. Well-resourced libraries and knowledgeable staff foster reading
skills, which are expected to improve performance on assessments like the
CAASPP SBAC and Star reading tests, as well as support overall
academic achievement, including in mathematics.

« Provide staffing (e.g., librarians, paraprofessionals, and hourly

compensation)
o Provide intervention and instructional materials and supplies

The efficacy of this action will be reflected in these metrics: M2.1-2.12,
M2.29, M2.30
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Action # Title Description Total Funds Contributing

2.4 Tiered Academic The Education Services Division will increase English language proficiency $881,314.00 Yes
Supports for and reclassification rates for English Learners. District staff will provide
Multilingual Students staff development to increase implementation of the ELD standards across

all grade-levels and content areas and develop tiered systems of support
to ensure success for students not making adequate progress. Staff will
review ELD content-area classes and Long-Term EL intervention classes
to build pathways to multi-literacy.
« Provide staffing to support English Learner Student Achievement
(e.g., Director, Program Specialists, support staff)
» Provide staff with training to be able to address the needs for
reclassification of English Learners (i.e., conferences, workshops,
etc.)

The efficacy of this action will be reflected in these metrics: M2.13-2.18,

M2.32-2.33
2.5 Long-Term English | The district will provide dedicated EL staff specifically aimed at addressing $1,196,109.00 Yes
Learner Program the academic needs of Long-Term English Learners (L-TELs), focusing on

tiered support for these students who are not meeting academic standards.
District staff will provide staff development to increase implementation of
the ELD standards across all grade-levels and content areas and develop
tiered systems of support to ensure success for L-TEL students not making
adequate progress. Staff will review ELD content-area classes and Long-
Term EL intervention classes to build pathways to multi-literacy. The
purpose of this action is to increase English language proficiency to reduce
the number of L-TELs in the district.

e Provide secondary EL teachers

e Provide instructional materials

The efficacy of this action will be reflected in these metrics: M2.13-2.19,

M2.32-2.33
2.6 | Supplemental The Education Services Division will provide supplemental, evidence- $550,000.00 Yes
Instructional based instructional materials to support the implementation of academic
Supports programs and target learning recovery efforts for underperforming student

groups. The purpose is to close academic achievement gaps and ensure
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Action # Title Description Total Funds Contributing

all students have access to high-quality instructional resources tailored to
their needs. Although all students will benefit from supplemental materials,
the action is principally directed at English Learners, Low-Income, and
Foster Youth students.
« Provide instructional materials (i.e., access to digital materials,
consumable materials, books, intervention programs,
subscriptions/licenses, etc.)

The efficacy of this action will be reflected in these metrics: M2.1-2.12,

M2.31
2.7 Advancement Via The Educational Services Division will increase college and career $1,427,388.00 Yes
Individual preparedness by implementing Advancement Via Individual Determination

Determination (AVID) (AVID) programs at school sites districtwide (elementary, middle, and high
school). Although all students will benefit from the implementation of the
AVID program at sites, this action is principally directed toward Low-
Income and Foster Youth students.

« Provide hourly support for the implementation of AVID (e.g.,
college tutors)

o Provide staff for the implementation of AVID (e.g., site lead
teachers)

o Provide staff with training to be able to address the needs of Low-
Income students (i.e., conferences, workshops, etc.)

« Provide instructional materials to support instruction (i.e., digital
access to AVID materials, AVID program fees, instructional
supplies, etc.)

The efficacy of this action will be reflected in these metrics: M1.3, M1.9,
M1.11, M1.12, M1.15-1.19, M1.26-1.32, M2.3, M2.7-2.11, M2.21, M2.25,
M2.30, M2.36

2.8 College and Career |Educational Services will provide professional development and support $1,500,042.00 Yes
Readiness Programs various programs to ensure no financial barriers prevent full participation of
unduplicated student groups in college readiness activities. While all
student will benefit from this support, this action is principally directed
toward Low-Income and Foster Youth students.
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Action # Title Description Total Funds Contributing

e Provide access to Advanced Placement (AP), PSAT, and SAT
exams (i.e., fees, boot-camps, materials)

« Provide staff with training to be able to address the needs of Low-
Income students (i.e., conferences, workshops, etc.)

o Offer Dual Enroliment (DE) programs through partnerships with
the Community College District

« Provide access to additional courses through telepresence
(staffing - teacher and paraprofessionals)

« Provide field trips to local colleges and universities to cultivate a
college-going culture

The efficacy of this action will be reflected in these metrics: M2.20-2.28,

M2.34
29 Summer High School sites will offer programs for students off-track for graduation, $807,412.00 Yes
School/Credit focusing on accelerating progress for Foster Youth, English Learners, and
Recovery Low-Income students. This is measured by an increase in graduation rates

and college/career preparedness for these students.
« Provide staff for summer school opportunities (i.e. teachers,
support staff)
« Provide staff compensation for providing credit recovery courses
« Provide instructional materials for summer school and credit
recovery

The efficacy of this action will be reflected in these metrics: M2.21-2.28,

M2.34
2.10 | Instructional The Instructional Technology and Accountability Department will support $1,538,012.00 Yes
Technology and schools with innovative technology programs, professional development,
Innovation and technology tools designed to provide students equitable access to

meet or exceed grade level content standards. While all students will
benefit from this action, it is principally directed to support English
Learners, Foster Youth, and Low Income students.
« Provide district staff to provide professional development, data
analysis, and support for implementation of innovation initiatives
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Action # Title

2.11 |Targeted Special
Education Supports

212 Expanded Learning
Opportunities
Program

Description Total Funds

(i.e., Directors, Coordinators, Teachers on Assignment, support
staff)

o Provide instructional materials, equipment, and supplies for
instructional technology and innovation programs (i.e., specialized
technology, maker space consumables, etc.)

« Provide ongoing data analysis and progress monitoring to inform
instruction

The efficacy of this action will be reflected in these metrics: M2.1-2.12,
M2.30

District and site-based staff will provide targeted Special Education $64,167,930.00
supports for students in general education and separate class settings for
students age 3-22. Additional supports and services include: extended
school year (ESY), adult transition program (metric M2.35 shows
participation outcomes), language and speech services, occupational
therapy, adaptive physical education, and transportation provided based
on |IEP team determination to address disability needs and close the
achievement gap.
« Provide specialized district and site staff (including Redlands USD
employees and contracted services)
« Provide instructional materials, equipment, and supplies
« Provide coaching, professional development, and administrative
support

The Expanded Learning Opportunities (ELO) Program provides funding for | $15,651,978.00
after school and summer school enrichment programs for kindergarten
(including transitional kindergarten) through sixth grade. ELO-P will allow
schools to increase service offerings that focus on developing the
academic, social, emotional, and physical needs and interests of pupils
and give unduplicated pupils and families the flexibility to participate based
on their needs and interests.
« Provide designated district and site staff
« Provide instructional materials, equipment, and supplies
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Action # Title

Description N

Total Funds Contributing
. Pro;ide expa]de?i Iearnﬁg oppT)rtu;ities t;rough assemglies and

field trips, including opportunities during school breaks and on
weekends

Provide coaching, professional development, and administrative
support
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Goals and Actions

Goal 8 J 8 N\ 42 A B ||
Goal # Description Type of Goal
3 Redlands Unified School District will implement the actions described below, which relate to Maintenance of Progress

teachers, materials, and facilities, in order to ensure that progress made within Goal 1, Engagement  Goal
and School Climate, and Goal 2, Tiered Academic Supports and Services, will be maintained over

the next three years. These metrics will be evaluated using multiple measures on an annual basis to
ensure maintenance of progress.

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)

Priority 2: State Standards (Conditions of Learning)
Priority 3: Parental Involvement (Engagement)
Priority 7: Course Access (Conditions of Learning)

An explanation of why the LEA has developed this goal.

In the Redlands Unified School District, our commitment to providing an exemplary educational experience is unwavering, with a focus on
academic excellence, safe and supportive learning environments, innovative approaches to education, strong community and parent
partnerships, and a steadfast dedication to equity.

A cornerstone of our strategy is the recognition that all students, including those facing the greatest challenges such as English learners,
foster youth, students experiencing homelessness, and low-income students, benefit significantly from instruction by highly qualified
educators. To this end, RUSD is dedicated to not only attracting but also retaining top-tier professionals who are equipped to cater to the
diverse needs of our student body. We are also committed to offering robust support for educators new to our district or to the teaching
profession, ensuring they have the resources and guidance necessary to thrive.

Equitable access to education is a fundamental right, and as such, we ensure that every student has the tools needed for academic success.
This includes full access to both core and supplemental instructional materials that adhere to the highest standards. Our efforts extend
beyond the classroom to ensure that our school facilities are not only well-maintained but also conducive to learning, reflecting our belief that
the physical environment plays a critical role in student achievement.

Our analysis of school data reveals that while our facilities generally provide welcoming and effective learning spaces, continuous attention is

needed to address specific needs and undertake special projects. This is essential to guarantee that all students, regardless of their
circumstances, have equal opportunities to succeed.
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The role of individual school sites is pivotal in bringing our district-wide objectives to fruition. By developing and rigorously monitoring school
plans that align with our overarching goals, we ensure a cohesive and equitable educational experience across our district. These plans are
crafted and executed in a manner that fosters engagement and inclusivity among all members of our educational community.

In pursuit of these objectives, RUSD remains steadfast in its mission to elevate every aspect of our students' educational journey, ensuring
that our strategies and actions are inclusive, innovative, and impactful.

Measuring and Reporting Results

Reports, District Wide:

Year

Year

met "Exemplary"
or "Good" standard

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Targoet ey eer ) | CmeE. lefer_ence
utcome from Baseline
3.1 | Teacher 2022-2023 School Year 2023-2024 School |2024-2025 School |100% of teachers |Year 2
Assignment/Rate of Year Year fully credentialed
teacher misassignment, 88.1% of teachers are and appropriately [-1.2%
District Wide: fully credentialed and  |87.3% of teachers 86.9% of teachers |assigned
Percentage of Redlands |appropriately assigned |are fully are fully
Unified teachers who are credentialed and | credentialed and
fully credentialed and appropriately appropriately
appropriately assigned assigned assigned
Source: CA Dashboard -
Local Indicator
3.2 |Instructional Materials 2022-2023 School Year |2023-2024 School |2024-2025 School 100% of students Year 2
Aligned to State Year Year have the current
Standards/Student 100% of students have board adopted Maintained - no
access to standards- the current board 100% of students | 100% of students |materials difference
aligned instructional adopted materials have the current | have the current
materials, District Wide: board adopted board adopted
Percentage of students materials materials
with access to the
current board adopted
materials
Source: CA Dashboard -
Local Indicator
3.3 | SARC Reporting FIT 2023-2024 School Year 2024-2025 School |2025-2026 School |100% of schools | Year 2
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Percentage of schools

100% of schools met

100% of schools

100% of schools

Maintained - no

meeting "Exemplary" or |""Exemplary"" or met "Exemplary” |met "Exemplary" difference
"Good" standard ""Good"" standard or "Good" standard | or "Good" standard
Source: District Data
3.4 | Students access to 2022-2023 School Year 2023-2024 School |2024-2025 School |All students have |Year 2
enroliment in all required Year Year access and
areas of study, District All students have enrollment in a Maintained - no
Wide: access and enrollment |All students have |All students have |broad course of difference
All students will have in a broad course of access and access and study
access and enrollment in | study enrollment in a enrollment in a
a broad course of study broad course of broad course of
study study
Source: CA Dashboard -
Local Indicator
3.5 |Parent Input in Decision |2022-2023 School Year 2023-2024 School |2024-2025 School |Maintain Full Year 2

Making, District Wide:
District progress in
building the capacity of
and supporting family
members to effectively
engage in advisory
groups and decision
making

Source: CA Dashboard -
Local Indicator

District progress in
building the capacity of
and supporting family
members to effectively
engage in advisory
groups and decision-
making (including
families of unduplicated
student groups and
students with
exceptional needs):
FULL
IMPLEMENTATION

Parents/Families
provided with
opportunities to provide
input on policies and
programs, and
implementing strategies

Year

District progress in
building the
capacity of and
supporting family
members to
effectively engage
in advisory groups
and decision-
making (including
families of
unduplicated
student groups
and students with
exceptional
needs): FULL
IMPLEMENTATIO
N

Year

District progress in
building the
capacity of and
supporting family
members to
effectively engage
in advisory groups
and decision-
making (including
families of
unduplicated
student groups
and students with
exceptional
needs): FULL
IMPLEMENTATIO
N

Implementation

Maintained - no
difference
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

to reach and seek input
from any
underrepresented
groups (including
unduplicated student
groups and students
with exceptional needs)
in the school
community: FULL
IMPLEMENTATION

Parents/Families
provided with
opportunities to
provide input on
policies and
programs, and
implementing
strategies to reach
and seek input
from any
underrepresented
groups (including
unduplicated
student groups
and students with
exceptional needs)
in the school
community: FULL
IMPLEMENTATIO
N

Parents/Families
provided with
opportunities to
provide input on
policies and
programs, and
implementing
strategies to reach
and seek input
from any
underrepresented
groups (including
unduplicated
student groups
and students with
exceptional needs)
in the school
community: FULL
IMPLEMENTATIO
N

Goal Analysis [2025-26]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

During the 2025—-26 school year, all 7 actions within Goal 3 were implemented as planned, with the district sustaining the foundational
operational systems (staffing, facilities, technology, transportation, and program coordination) that enable progress in Goals 1 and 2. The
district continued recruitment and retention strategies, new teacher induction, access to technology and supplemental materials, facilities
improvements, transportation services, and LCAP coordination.
Notable successes included the full implementation of the New Teacher Support Program (Action 3.2) under the Human Resources Division,
which included weekly coaching for approximately 90 induction candidates, two professional development sessions for induction coaches,
and emerging integration of Al-supported coaching conversations. Six induction candidates completed the program mid-year, with remaining
candidates on track to complete Year 1 or Year 2 phases in May 2026. The district retained all but one participating teacher through the
induction year, an early indicator of program strength. Candidates and coaches were matched by grade level, subject area, and site to
maximize the relevance of coaching support.
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Action 3.5 (Enhanced Facilities Projects) advanced with the completion of the Mariposa Elementary outdoor learning space, which converted
an underutilized and difficult-to-maintain area into a multi-functional space accessible to all students throughout the day, including space for
students with specialized needs to de-escalate and reset. The space is supervisable from multiple angles, supports after-school
programming and events, and will continue to benefit students across the school day.

Action 3.6 (Transportation) addressed a long-standing staffing challenge through the introduction of increased guaranteed driver hours,
resulting in more successful driver hires. The expanded staffing now supports zero-period, seventh-period, and ELOP transportation along
with bus maintenance; while some routes remain waitlisted, overall service capacity increased over the prior year.

There were no substantive challenges in the implementation of the Goal 3 actions; all actions were implemented as planned.

Overall, all planned actions were implemented as described in the adopted LCAP, with core conditions of learning maintained and
operational systems continuing to support student access and district equity goals.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

There are no material differences between Budgeted Expenditures and Estimated Actual Expenditures or between Planned and Estimated
Actual Percentages of Improved Services for Goal 3, with the exception of Action 3.6.

For Action 3.6, expenditures were higher than budgeted due to increased transportation staffing levels.

These differences did not result in changes to the scope or effectiveness of the actions or services provided.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Redlands Unified School District remains deeply committed to providing the foundational conditions that allow all students to thrive, with an
emphasis on ensuring equitable access to high-quality learning environments and services for English Learners, Foster Youth, and Low-
Income students. Goal 3 centers on operational excellence, including the recruitment and retention of qualified staff, equitable access to
technology and facilities, transportation services, and the coordination of programs across the system. These structural supports have proven
essential in sustaining student achievement and supporting long-term readiness. As this is the second year of the current three-year Local
Control and Accountability Plan cycle and Goal 3 is a Maintenance of Progress goal, the 7 actions under Goal 3 are assessed for sustained
performance and continuing reliability of the district's foundational systems. To assess impact, actions are grouped into three strategic
categories: recruitment, support, and retention; equitable access to resources; and coordinated services and supports.

Note on Metrics Referenced: Each action includes specific metrics, all of which are referenced in the analysis below. The table at the end of
this section lists the complete set of metrics tied to each action. Additional performance details can be found in the "Measuring and Reporting
Results" section of the Local Control and Accountability Plan.

Recruitment, Support, and Retention of Qualified Staff (Actions 3.1, 3.2)

Actions 3.1 and 3.2 continued to support the district's capacity to recruit, develop, and retain a highly qualified teaching staff. The rate of fully
credentialed and appropriately assigned teachers moved from 88.1% to 86.9% in Year 2 (M3.1), a slight decline that underscores the
ongoing competitive pressures of the regional and statewide labor market and the importance of continued investment in recruitment
strategies.

Action 3.2 continued to deliver robust support for new teachers through the Induction program. The program provided weekly coaching to
approximately 90 induction candidates, two professional development sessions for induction coaches, and strategic candidate—coach

2026-27 Local Control and Accountability Plan for Redlands Unified School District Page 80 of 221



matching by grade level, subject, and site. Six candidates completed the program mid-year; remaining candidates are on track to complete
Year 1 or Year 2 phases by May 2026. The district retained all but one participating teacher through the induction year, indicating that the
coaching and mentoring structures are meeting the needs of early-career educators. Coaches integrated emerging tools, including Al-
supported coaching conversations, to provide more targeted instructional guidance. Administrator observation data for induction candidates
continued to inform program improvements, and candidates will complete an end-of-year survey to inform 2026—27 program design. By
strengthening the quality and stability of instruction, the New Teacher Support Program supports student academic achievement in English
Language Arts and Mathematics. In English Language Arts, districtwide performance improved to 0.2 points below standard, with English
Learners improving from 58.4 to 51.5 points below standard, Foster Youth from 87.6 to 66.6, and Low-Income students from 26.3 to 24.2
points below standard. In Mathematics, performance held largely steady at approximately 38 points below standard districtwide, with English
Learners improving from 85.1 to 79.4 points below standard, Low-Income students improving slightly (-64.4 to -63.2), and Foster Youth
improving from 154.2 to 104.9 points below standard (M2.1). Site-level Smarter Balanced results reflected the same overall pattern of gains
alongside subgroup variability across schools (M2.2-M2.11).

Effectiveness Determination: Building Toward Effective — New teacher induction is producing strong retention outcomes and sustained
instructional support, while the slight decline in credentialed and appropriate assignment rates indicates that recruitment and retention efforts
require renewed focus. Full effectiveness by Year 3 will depend on reversing the M3.1 trend and adapting induction support structures to the
reduced staffing planned for 2026-27.

Equitable Access to Resources and Learning Environments (Actions 3.3, 3.4, 3.5, 3.6)

Equity in access remained a cornerstone of Goal 3 implementation in Year 2. Through Action 3.3, all secondary students and a majority of
elementary and middle school students continued to have access to laptops and digital learning platforms, with technology infrastructure and
helpdesk support maintained districtwide. Action 3.4 continued to distribute supplemental funding to every school through School Plans for
Student Achievement (SPSAs), allowing site leaders to implement locally driven supports responsive to each site's data and community
context.

Action 3.5 advanced facilities improvements targeted at Equity Support Program sites with high concentrations of unduplicated students,
including the completion of the Mariposa Elementary outdoor learning space described above. These learning spaces support student
engagement, provide flexible instructional environments, and offer spaces for students with specialized needs to reset and de-escalate.
Action 3.6 increased transportation capacity through expanded guaranteed driver hours, resulting in more successful driver hires and greater
service coverage, though some routes remain waitlisted.

Districtwide, access metrics were sustained. All students continued to have access to board-adopted instructional materials aligned to state
standards (M3.2), 100% of schools continued to meet "Exemplary" or "Good" standards on SARC Facility Inspection Tool reports (M3.3), and
all students continued to have access to and enroliment in a broad course of study (M3.4). These foundational supports, including equitable
technology, facilities, transportation, and a broad course of study, underpinned districtwide gains in attendance and reductions in chronic
absenteeism across student groups, including English Learners, Foster Youth, and Low-Income students (M1.1, M1.2). They likewise
supported academic achievement in English Language Arts and Mathematics. In ELA, districtwide performance improved to 0.2 points below
standard, with English Learners improving to 51.5, Foster Youth to 66.6, and Low-Income students to 24.2 points below standard; in
Mathematics, performance held steady at approximately 38 points below standard, with English Learners improving to 79.4, Foster Youth to
104.9, and Low-Income students improving slightly to 63.2 points below standard (M2.1). Site-level Smarter Balanced results reflected the
same overall pattern of gains alongside subgroup variability (M2.2—-M2.11). Reclassification continued to improve and the College/Career
Indicator rose substantially for unduplicated student groups, each analyzed in detail under Goal 2 (M2.12, M2.13, M2.18, M2.25).
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Effectiveness Determination: Effective — Actions 3.3 through 3.6 continued to deliver the materials, facilities, technology, and transportation
access that make equitable participation in school possible. Full effectiveness by Year 3 will depend on continued facility investment,
sustained transportation staffing, and reduction of waitlisted transportation routes.

Coordinated Services and Supports (Action 3.7)

Action 3.7 continued to coordinate the district's LCAP development, implementation, and monitoring across departments and educational
partner groups. The LCAP Advisory process maintained full representation of educational partner groups, and the Student LCAP Advisory
Committee continued to provide student voice from the three comprehensive high schools and Orangewood Continuation. District progress in
building the capacity of and supporting family members to effectively engage in advisory groups and decision-making, including families of
unduplicated student groups and students with exceptional needs, was maintained at full implementation (M3.5).

Effectiveness Determination: Effective — Coordination across departments, sites, and educational partner bodies continues to produce
transparent, responsive LCAP development and implementation.

Goal 3 Metric Reference Table

Action Metrics

3.1 Recruitment and Retention of Qualified Staff M3.1

3.2 New Teacher Support Program M3.1, M2.1-2.11

3.3 Access to Internet and/or Devices M3.2, M3.4, M2.1-2.11

3.4 Access and Opportunities M1.1, M1.2, M2.1, M2.12, M2.13, M2.18, M2.25, M3.2, M3.4
3.5 Enhanced Facilities Projects M1.1, M1.2, M3.3

3.6 Transportation M1.1, M1.2

3.7 LCAP Program Coordination M3.5

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Based on reflection on implementation, analysis of local data, and operational adjustments, a revision was made to Action 3.2 for the 2026—

27 LCAP.

Planned staffing reductions anticipated for 2026—27 include the elimination of the Induction Lead Teacher on Assignment position supporting
Action 3.2, and will require the Human Resources Division to redesign how induction support is delivered while maintaining program quality.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
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Action # Title Description Total Funds Contributing

3.1 Recruitment and The Hum;n ResouricesiDepartaent wﬂl rezruit, rﬁre, and retair?highly $1,353,126.00 Yes
Retention of Qualified qualified, experienced staff for schools with the highest Unduplicated Pupil
Staff Percentage (UPP) to improve achievement in ELA, Math, and ELD.

Although all students will benefit from an experienced staff, this action is
principally directed at English Learners, Low-Income, and Foster Youth
students.
« Provide staff to support hiring and retention of highly qualified
staff: (e.g., personnel support staff)
e Develop coaching and mentoring structures
» Host recruitment fairs and actively seek experienced staffing
candidates

The efficacy of this action will be reflected in these metrics: M2.1-2.11,
M3.1

3.2 New Teacher The Human Resources Division will support new teachers, especially those $308,039.00 Yes
Support Program in schools with a higher Unduplicated Pupil Percentage (UPP), by
bolstering the new teacher induction program, which includes professional
development and evidence-based strategy modeling to improve student
outcomes on state assessments. Although all students will benefit from
well trained teachers, this action is principally directed at English Learners,
Low-Income, and Foster Youth students.
« Provide staff to support new teachers: (e.g., support staff; hourly
compensation for induction coaches)
o Develop coaching and mentoring structures (training, professional
development, induction support)

The efficacy of this action will be reflected in these metrics: M2.1-2.11,

M3.1
3.3 | Access to Internet The Technology Services and Innovation, Technology, and Innovation $3,930,254.00 Yes
and/or Devices Departments will supplement online programs and services to improve

student achievement in ELA and Math by providing additional technology
and support, above and beyond the Williams requirement. Although all
students will benefit from additional support, this action is principally
directed toward Low-Income students and Foster Youth.
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Action # Title Description Total Funds Contributing

« Provide staffing to support technology (e.g., Director, systems and
network specialists, helpdesk staff)

e Provide access to online programs and services (i.e., Google,
Gaggle, etc.)

« Provide access to educational technology to support classroom
instruction (i.e. laptops, tablets, desktops, Newline boards, etc.)

The efficacy of this action will be reflected in these metrics: M2.1-2.11,

M3.2, M3.4
3.4 Access and The Educational Services Division will provide site-based personnel, $3,469,495.00 Yes
Opportunities supplemental instructional programs and materials, technology,

professional development, and parent-family engagement opportunities,
based on the needs of individual schools as outlined in each school’s
School Plan for Student Achievement (SPSA), to support and improve the
English Language Arts and Mathematics instructional programs. To
promote positive school climates, improve attendance, and reduce
suspensions, plans will include strategies and activities to address social-
emotional, behavioral, and mental health needs as identified through a
comprehensive needs assessment. SPSAs are aligned to this LCAP.
Although all students will benefit from access and opportunities, this action
is principally directed at English Learners, Low-Income students, and
Foster Youth.

« Provide staffing (i.e. administration, support staff, family
engagement staff, teachers, aides, substitute teachers, extra
hourly compensation)

« Provide staff with training (i.e. conferences, consultants, books,
coaching)

e Provide instructional materials (i.e. instructional supplies,
intervention consumable materials, technology)

« Provide entrance fees and transportation costs for educational
field trip opportunities

School Plans can be found here: https://www.redlandsusd.net/fs/resource-
manager/view/f102e1f7-66d0-4c9d-b0a1-c3a5bc56edec
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Action # Title Description Total Funds Contributing

The efficacy of this action will be reflected in these metrics: M1.1, M1.2,
M2.1, M2.12, M2.13, M2.18, M2.25, M3.2, M3.4

3.5 | Enhanced Facilities | The Business Services Division will implement enhanced facilities projects $795,000.00 Yes
Projects to develop innovative learning spaces, such as Garner Holt labs, Z-Space

labs, Outdoor Learning Spaces, and enhanced innovation library spaces,
principally directed toward Equity Support Program (ESP) sites with high
numbers of unduplicated student populations. These innovative learning
spaces aim to create enthusiasm for learning, support student
connectedness to school sites, and provide equitable access and
opportunities for foster youth, English learners, and low-income students.
Sites will be identified for these projects through the use of data on
unduplicated student groups and achievement gaps. While all students will
benefit from these innovative learning spaces, the action is principally
directed to support the needs of foster youth, English learners, and low-
income students by targeting schools with high concentrations of these
student groups and addressing contributing factors to achievement gaps.

« Provide staffing (i.e., managers and support staff)

« Provide materials and supplies (i.e., construction materials,

technology, furniture)
« Provide contracted services for facility improvement

The efficacy of this action will be reflected in these metrics: M1.1, M1.2,
M3.3

3.6  Transportation The Transportation Services Department will ensure access to in-person $3,354,848.00 Yes
instruction by providing transportation services. Although all students will
benefit from transportation services, this action is principally directed to
Low-Income and Foster Youth students.
« Provide staff to support transportation (e.g., Director, drivers, bus
aides, support staff)
« Provide transportation (i.e., district transportation, city bus passes)

The efficacy of this action will be reflected in these metrics: M1.1, M1.2
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Action # Title

3.7

LCAP Program
Coordination

Description Total Funds

The District will provide staffing and resources to all Redlands USD $312,893.00
educational partner groups to ensure equity in the development,
implementation, and monitoring of the Local Control Accountability Plan to
support the unique needs of and improve academic, SEL, and behavioral
outcomes of low-income students, foster youth, and English learners.
« Provide staffing (i.e. Coordinator and support staff )
o Provide materials and supplies

The efficacy of this action will be reflected in these metrics: M3.5
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Goals and Actions

Goal

Goal # Description Type of Goal

4 By the end of the 2026—-27 school year, Redlands Unified School District will reduce academic and | Equity Multiplier Focus Goal
college/career readiness gaps for underserved student groups at Orangewood High School,
including Hispanic, Low-Income, and English Learner students, through targeted supports funded by
the LCFF Equity Multiplier. Specifically, the school will:

-- Improve ELA average Distance from Standard by at least 15 points (Priority 4)
-- Improve Math average Distance from Standard by at least 20 points (Priority 4)
-- Increase the College/Career Indicator rate from 3% to at least 10% (Priority 8)

-- Improve school attendance and school connectedness through behavioral, counseling, and social-
emotional supports (Priorities 5 & 6)

This goal is designed to eliminate disparities in outcomes and ensure students most impacted by
systemic barriers receive focused academic, social-emotional, and postsecondary readiness
support.

State Priorities addressed by this goal.

Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)

Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

The District identified this goal for continued focused attention based on analysis of available data from the California School Dashboard and
ongoing input from educational partners at Orangewood High School. Site administration collaborated with Site Leadership, the School Site
Council, and the Student Advisory Committee to review Dashboard data and educational partner feedback in order to identify areas of
greatest need and to ensure Equity Multiplier resources remain aligned to students experiencing the greatest barriers to success. This goal
continues to support the creation of a more equitable educational environment that recognizes and addresses the specific needs of
Orangewood High School’s underserved student population, consistent with the intent and purpose of the LCFF Equity Multiplier.

Orangewood High School exited Comprehensive Support and Improvement (CSl) status during the 2025-26 school year and is currently in
year 2 of Targeted Support and Improvement (TSI) based on the California School Dashboard. While improvements have occurred in
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suspension and graduation outcomes, the 2025 California School Dashboard demonstrates that significant performance gaps remain in
academic achievement and college and career readiness indicators, supporting the continued need for a focused Equity Multiplier goal.

Based on the 2025 California School Dashboard, Orangewood High School student groups continue to perform in the lowest performance
range in the following indicators:

English Language Arts (ELA) — Distance from Standard

All Students: —86.1 points below standard

Hispanic Students: —82.7 points below standard

Low-Income Students: —83.6 points below standard

EL and L-TEL: Fewer than 11 students - data not displayed on the California School Dashboard for privacy

Mathematics — Distance from Standard

All Students: —190.2 points below standard

Hispanic Students: —181.8 points below standard

Low-Income Students: —184.6 points below standard

EL and L-TEL: Fewer than 11 students - data not displayed on the California School Dashboard for privacy

College/Career Indicator (CCl)

All Students: 1.5% prepared

Hispanic Students: 1.9% prepared

Low-Income Students: 1.5% prepared

EL and L-TEL: 0% prepared - student groups too small to have a performance color indicator on the California School Dashboard

Although progress has occurred in other indicators, academic performance and college and career readiness outcomes remain significantly
below state standards for all students and for identified student groups. These results demonstrate the continued need for targeted academic
intervention, structured monitoring of student progress, and increased engagement supports to improve achievement outcomes and
readiness for postsecondary opportunities.

Educational partner input gathered through parent surveys, site leadership meetings, and the Student Advisory Committee consistently
identified the need for increased academic support, stronger student connections to school, and expanded social-emotional and mental
health supports to promote engagement and persistence toward graduation. Educational partners emphasized the importance of
individualized academic planning, consistent monitoring of credit completion, and targeted instructional support to address learning gaps.

In response to these identified needs, Orangewood High School continues to implement a cohesive Multi-Tiered System of Supports (MTSS)
framework supported through Equity Multiplier funding. The actions associated with this goal focus on academic case conferencing, credit
recovery opportunities, targeted instructional support in English Language Arts and Mathematics, and culturally responsive engagement
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strategies designed to improve student engagement and academic outcomes. These actions directly address the Dashboard indicators
demonstrating the greatest need by increasing access to academic intervention and strengthening systems that support graduation and
college and career readiness.

Equity Multiplier funds will continue to be used to increase and improve services beyond those provided districtwide by strengthening
coordinated academic and social-emotional supports, improving monitoring of student progress toward graduation, and expanding
opportunities for students to successfully complete coursework aligned with postsecondary pathways. The continuation of this focused goal
ensures that resources remain targeted toward the student groups and performance indicators demonstrating the greatest need as identified
through Dashboard data and educational partner input.

Measuring and Reporting Results

‘Prepared’ Level on the

English Learner: 0%

Hispanic: 1.9%

Metric # Metric Baseline Year 1 Outcome = Year 2 Outcome Targgt e R < | (CITTER lefer_ence
utcome from Baseline

4.1 | Suspension Rate, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 5.5% Year 2
Orangewood: Dashboard Hispanic: 5.5%
Percentage of students |ALL: 12.3% ALL: 5.9% Low Income: 5.5% |ALL: -9.6%
suspended 1 or more Hispanic: 12.6% Hispanic: 5.1% ALL: 2.7% Hispanic: -10.1%
times during the school Low Income: 11.9% Low Income: 5.8% |Hispanic: 2.5% Low Income: -
year by student group Low Income: 3.1% 8.8%
Source: CA School
Dashboard

4.2 | Graduation Rate, 2023 Dashboard 2024 Dashboard 2025 CA ALL: 80% Year 2
Orangewood: Dashboard Hispanic: 80%
Percentage of students |ALL: 57.1% ALL: 82.2% Homeless Youth: |ALL: +28.6%
who received a High Hispanic: 57.5% Hispanic: 83.8% |ALL: 85.7% 75% Hispanic: +28.2%
School Diploma within 4 |Homeless Youth: 41% Homeless Hispanic: 85.7% |Low Income: 80% Homeless Youth:
or 5 years of entering 9th Low Income: 55.8% Youth: 81.1% Homeless Youth: +30.4%
grade by student group Low 71.4% Low Income:

Income: 81.6% | Low Income: +29.4%

Source: CA School 85.2%
Dashboard

4.3 | College/Career Indicator, | 2023 Dashboard 2024 Dashboard 2025 CA ALL: 10% Year 2
Orangewood: Dashboard Hispanic: 8%
Percentage of graduates ALL: 1.3% ALL: 3.0% English Learner:  |ALL: +0.2%
who are placed in the Hispanic: 0.9% Hispanic: 2.2% ALL: 1.5% 7% Hispanic: +1.0%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Dashboard by student
group

Homeless Youth: 0%
Low Income: 0%

English Learner:
0.0%
Homeless Youth:

English Learner:
0.0%
Homeless Youth:

Homeless Youth:
7%
Low Income: 7%

English Learner:
+0.0%
Homeless Youth:

Source: CA School 3.1% 0.0% +0.0%
Dashboard Low Income: 3.1% |Low Income: 1.5% Low Income:
+1.5%
4.4  School Climate Survey: |March 2024 March 2025 March 2026 Overall Percent Year 2
Orangewood Favorable: 95%
Overall Percent Overall Percent Overall Percent Overall Percent
Percentage of positive Favorable: Favorable: Favorable Favorable:
responses in the areas | 84% 82% 88% +4%
of: Relationships, Sense
of Belonging, School
Adult Support, Growth
Mindset. Emotional and
Physical Safety, Climate
of Support for Academic
Learning, and Self
Management
Source: Local Climate
Survey
4.5 | Attendance Rate, Spring 2024 (March 31, | Spring 2025 Spring 2026 All: 95% Year 2
Orangewood: 2024) (March 31, 2025) |(March 31, 2026) | African American:
94% All: -1.9%
Percentage of students | All: 86.1% All: 84.9% All: 84.2% Low Income: 95% | African American:
who were present by African American: African American: |African American: |English Learner: | +4.2%
student group 84.2% 86.5% 88.4% 93% Low Income: -
Low Income: 85.5% Low Income: Low Income: Long-Term English | 1.8%
Source: District Data - English Learner: 83.1% 84.5% 83.7% Learner: 93% English Learner:

Analysis of Data Report
from Aeries

Long-Term English
Learner: 83.0%

Foster Youth: 91.6%
Homeless Youth: 82.6%
Students with
Disabilities: 88.0%

English Learner:
82.2%

Long-Term English
Learner: 82.0%
Foster Youth:
94.3%

English Learner:
86.0%

Long-Term English
Learner: 86.1 %
Foster Youth:
89.6%

Foster Youth: 95%
Homeless Youth:
93%

Students with
Disabilities: 95%

+2.9%

Long-Term English
Learner: +2.9%
Foster Youth: -
2.0%

Homeless Youth:
+4.8%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Homeless Youth: |Homeless Youth: Students with
85.8% 87.4% Disabilities: -5.8%
Students with Students with
Disabilities: 84.3% | Disabilities: 82.2%
4.6 |Smarter Balanced baseline established in |2024 Dashboard 2025 Dashboard |ALL: -75 Year 2
Assessment Consortium |2024-2025 Hispanic: -75
achievement in English |2024 Dashboard ALL: -128.2 ALL: -86.1 Low Income: -75 |ALL: +421
Language Arts (ELA), Hispanic: -139.1 | Hispanic: -82.7 Hispanic: +56.4
Orangewood: ALL: -128.2 Low Income: - Low Income: -80 Low Income:
Hispanic: -139.1 125.7 +45.7
Average Distance from | Low Income: -125.7
‘Standard Met’ on
summative assessment
Source: CA School
Dashboard
4.7 |Smarter Balanced baseline established in 12024 Dashboard |2025 Dashboard Year 2
Assessment Consortium |2024-2025 ALL: -150
achievement in Math, 2024 Dashboard ALL: -212.4 ALL: -190.2 Hispanic: -150 ALL: +22.2
Orangewood: Hispanic: -222.4 | Hispanic: -181.8 Low Income: -150 |Hispanic: +40.6
ALL: -212.4 Low Income: - Low Income: - Low Income:
Average Distance from |Hispanic: -222.4 217.7 192.6 +25.1

‘Standard Met’ on
summative assessment

Source: CA School
Dashboard

Low Income: -217.7

Goal Analysis [2025-26]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

The implementation of Goal 4 actions at Orangewood High School during the 2025-2026 school year aligned closely with planned objectives,
successfully leveraging LCFF Equity Multiplier funds to address educational disparities. School climate continues to increase significantly,
driven largely by the intensified focus on Tier | supports.
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Tier |: Behavioral and Attendance Supports (Action 4.1) This action was fully implemented and yielded substantial improvements in the
school environment. The comprehensive tiered support system, combined with effective alternative suspension practices, directly contributed
to stabilizing our reduced suspension rates and steadily decreasing our chronic absenteeism. Additionally, our continued community
engagement strategies helped to stabilize our parent and caregiver involvement for Back to School Night and Open House. Our community
service requirement of all seniors added more than 1,000 hours of community service within the local community.

Tier Il & Ill: Counseling and Mental Health (Actions 4.2 & 4.3) Tiered interventions remained a cornerstone of the site’s success.

Tier Il Counseling Supports (Action 4.2) were executed as planned. The MTSS team met regularly to provide focused interventions for credit
recovery, mental health, and academic needs, utilizing small-group sessions and individual counseling to boost student well-being.

Tier 1l Social-Emotional Supports (Action 4.3) were successfully implemented, with personalized SEL support fostering stronger staff-student
relationships and connecting high-needs students to critical external resources.

Professional Development (Action 4.4) Adjustments were made to the delivery of professional learning to better suit site needs. Action 4.4
was implemented with a focus on internal capacity building; professional development took place on campus with direct support from teacher
leads. This site-based approach ensured that training was immediately applicable and responsive to the specific dynamics of the
Orangewood classroom, rather than relying solely on external funding sources or off-site conferences.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

For Goal 4, there was one material difference between budgeted and actual expenditures. Supplemental Professional Development (Action
4.4) was implemented using a site-based model, where training was delivered on campus by teacher leads rather than through external
providers or off-site conferences. Because this internal approach did not require the originally projected Equity Multiplier allocation, the funds
will be carried into the 2026-2027 school year to support the new action related to College & Career Readiness. All other actions under Goal
4 were implemented as planned and closely aligned with budget projections.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Based on a review of 2025 outcome data and implementation evidence, the actions included in Goal 4 were effective in improving several
key student outcomes at Orangewood High School, particularly in the areas of suspension, graduation, school climate, and academic
achievement. Some actions demonstrated partial effectiveness, indicating areas for continued refinement.

Action 4.1 (Tier | Behavioral and Attendance Supports) — Effective
Action 4.1 was effective in reducing suspension rates and improving school climate through the implementation of schoolwide behavioral
supports and alternative discipline practices.

Suspension Rate (Metric 4.1): Decreased from 12.3% to 2.7% (9.6 percentage points) overall, with reductions for Hispanic students (—10.1
points) and Low-Income students (—8.8 points).
School Climate (Metric 4.4): Increased from 84% to 88% favorable (+4 percentage points).

While overall attendance (Metric 4.5) declined from 86.1% to 84.2% (—1.9 points), increases for African American students (+4.2 points) and
English Learners (+2.9 points) suggest that Tier | engagement strategies were effective for some student groups. Continued attention to
universal attendance strategies is needed.
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Action 4.2 (Tier Il Targeted Supports) — Effective
Action 4.2 was effective in improving outcomes for identified student groups through targeted interventions and progress monitoring.

Graduation Rate (Metric 4.2): Increased from 57.1% to 85.7% (+28.6 percentage points) overall, with gains for Hispanic students (+28.2
points), Homeless Youth (+30.4 points), and Low-Income students (+29.4 points).

Attendance (Metric 4.5): Targeted gains for African American students (+4.2 points) and English Learners (+2.9 points) indicate that Tier Il
supports contributed to improved engagement for specific student groups.

These data indicate that targeted supports were effective in improving student persistence and completion outcomes.

Action 4.3 (Tier Il Intensive Supports) — Effective
Action 4.3 was effective in supporting students with the highest needs through individualized interventions and intensive case management.

Graduation Rate (Metric 4.2): Significant increases for Homeless Youth (+30.4 points) and Low-Income students (+29.4 points) indicate that
intensive supports contributed to improved outcomes for highly vulnerable student groups.

College/Career Indicator (Metric 4.3): Increased from 1.3% to 1.5% overall,. Growth from the Baseline to Year 2 was limited (+0.2 percentage
points), indicating that while initial gains were strong, continued focus is needed.

These results suggest that intensive supports were effective in improving graduation outcomes, with partial effectiveness in sustaining growth
in college and career readiness.

Action 4.4 (Professional Development and MTSS Implementation) — Effective
Action 4.4 was effective in building staff capacity to implement instructional and intervention strategies aligned to MTSS, contributing to
improved academic outcomes.

ELA Achievement (Metric 4.6): Improved from —128.2 to —86.1 (+42.1 points) overall, with gains for Hispanic students (+56.4 points) and
Low-Income students (+45.7 points).

Math Achievement (Metric 4.7): Improved from —212.4 to —190.2 (+22.2 points) overall, with gains for Hispanic students (+40.6 points) and
Low-Income students (+25.1 points).

These data indicate that professional development and instructional supports contributed to measurable academic improvement.

Overall Determination of Effectiveness

Overall, the actions included in this Equity Multiplier goal were effective in improving student outcomes at Orangewood High School.

Significant progress was observed in reducing suspension rates, increasing graduation rates, improving school climate, and strengthening
academic performance.
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At the same time, attendance and college/career readiness outcomes indicate areas of partial effectiveness, requiring continued focus to
ensure consistent improvement across all student groups. Continued implementation and refinement of these actions will support sustained
progress toward long-term goals. || | X || o

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Drawing upon findings from the 2025 California School Dashboard, which revealed critical gaps in the College and Career Indicator (CCl),
Orangewood High School (OHS) will evolve its support structure. While the site will maintain the successful behavioral and attendance
components of the Multi-Tiered System of Support (MTSS) that have improved school climate, the 2026—-27 plan includes a strategic
expansion into academic acceleration.

Action 4.4 as written in the 2025-26 plan will be discontinued. The District is supporting the professional development needs of Orangewood
High School using alternative funding.

Therefore, Action 4.4 will be changed to secure staffing dedicated to the implementation and management of Dual Enroliment courses on
campus. By embedding college-level coursework directly into the OHS schedule, the school aims to remove transportation and administrative
barriers for students. This action is explicitly designed to increase the percentage of students graduating as "Prepared" on the Dashboard by
ensuring they earn college credit prior to graduation, thereby directly addressing the disparities identified in the CCIl data. This action is in
direct response to student request to expand offerings at Orangewood High School. While dual enrollment has been offered at the
comprehensive high school sites, OHS has been focused on credit recovery and preparing students to return to their school of residence.
However, input from the educational partners, including students, supports adding this supplemental opportunity to increase student success.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
Action # Title Description Total Funds Contributing
4.1 Tier |: Behavioral and ' Orangewood High School will develop and implement Tier | behavior and $270,000.00 No

Attendance Supports |attendance supports for all students designed to reduce the rate of
suspension and increase attendance.
« Provide additional staff to coordinate implementation (e.g.
Assistant Principal, counselor)
e Develop and implement Tier 1 supports
« Implement alternatives to suspension, restorative justice, and
attendance recovery procedures

The efficacy of this action will be reflected in these metrics: M4.1, M4.5
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Action # Title

4.2 Tier ll: Counseling
Supports

4.3 | Tier lll: Social-
Emotional and
Mental Health
Supports

4.4 College and Career
Readiness

Description

Orangewood High School will develop and implement Tier |l counseling
supports for all students designed to increase attendance and promote
student well-being leading to increased engagement. OHS will hire an
additional 60% counselor to serve all students at the site level like the
service of the Academic Case Carriers (Action 1.5) at the district level. This
focused and readily available support will be able to address the immediate
and unique needs of students attending continuation high school.

« Provide supplemental staffing (e.g. 60% FTE counselor, additional
hourly compensation for support staff)

« Provide tiered interventions including enhanced communication,
counseling, access to SEL and mental health supports, and
meeting with administration

o Support positive attendance (i.e. Attendance committee,
incentives)

o Provide materials and supplies for adequate program facilitation

The efficacy of this action will be reflected in these metrics: M4.1-M4.5

Orangewood High School will provide Tier Il social-emotional and mental
health support on campus for all students designed to promote student
well-being leading to increased engagement. These on-campus Tier I
supports are in addition to existing district-level supports.

o Provide support materials and supplies

The efficacy of this action will be reflected in these metrics: M4.4

Orangewood High School will develop and implement Dual Enroliment
opportunities designed to increase access to college-level coursework and
improve college and career readiness outcomes for students attending a
continuation high school. Supplemental Dual Enroliment opportunities will
support students in earning college credit while completing high school
requirements and increase the number of students graduating “Prepared”
as measured by the California College and Career Indicator.
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$10,480.00

$8,000.00

$120,000.00

Contributing

No

No

No
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Action # Title Description Total Funds Contributing

e Provide supplemental Dual Enrollment courses in partnership with
Crafton Hills College

« Provide coordination and support for student enrollment, academic
advising, and progress monitoring

e Provide supplemental staffing necessary to implement Dual
Enrollment opportunities

The efficacy of this action will be reflected in these metrics: M4.2, M4.3,
M4.6 & M4.7
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Goals and Actions

Goal

Goal # Description

5

Redlands Unified School District will leverage the LCFF Equity Multiplier funds to systematically
address the educational disparities and barriers faced by underserved students, including low-
income students, English learners, students with disabilities, African-American students, and foster
youth, thereby promoting academic achievement and well-being for all students in District programs
including Redlands Independent Study Education (RISE) and Home/Hospital Education (HHE) by
the end of the 2026-2027 school year.

Since "District Programs" is not a school site identified on the California Schools Dashboard, local
data was compiled and reviewed. The need to support positive attendance was identified. Progress
will be monitored through Metrics 5.1 and 5.2.

Attendance Rates:

Home/Hospital Education - All students, Low-Income students, English Learners, Foster Youth,
African American students, and Students with Disabilities (metric 5.1)

Redlands Independent Study (RISE) - African American students (metric 5.1)

Chronic Absenteeism (elementary only for RISE): All, Low-Income students, and African American
students (metric 5.2)

State Priorities addressed by this goal.

Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

Type of Goal
Equity Multiplier Focus Goal

The district implemented an electronic exchange via ThoughtExchange in January 2025 to gather input from educational partners in District
Programs identified to receive Equity Multiplier funds. This platform facilitated ongoing feedback and collaborative processing of community
thoughts and ideas regarding the status, growth, and needs of the students and the educational programs offered. Educational partners,
including parents, community members, staff (classified, certificated, management), and students, actively participated in this exchange.
Program administrators reviewed the results, which highlighted needs and areas for improvement that educational partners rated highly.
Social-emotional and mental health supports were identified as highly important by all groups.

Given that a significant portion of the District Programs population comprises students in Home/Hospital Education, collaboration between
site administration, Health Services, and Special Services, including the Special Education Parent Advisory Committee, provided crucial
insights. Input from East Valley SELPA, Redlands Special Services, and local medical facilities highlighted the need to enhance timely
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communication with residential medical facilities within the district boundaries to ensure that eligible students receive the appropriate
supports and services promptly.

The district identified this goal for focused attention based on the analysis of available data and comprehensive input from educational
partners. Since "District Programs" is not a school site identified on the California Schools Dashboard, local data was compiled and reviewed.
Need can be identified in the following areas for the student groups listed.

Attendance Rates:

Home/Hospital Education - All students, Low-Income students, English Learners, Foster Youth, African American students, and Students
with Disabilities (metric 5.1)

Redlands Independent Study (RISE) - African American students (metric 5.1)

Chronic Absenteeism (elementary only for RISE): All, Low-Income students, and African American students (metric 5.2)

Suspension Rates:

Home/Hospital Education - While it seems that low-income students have a disproportionately high suspension rate, it must be noted that the
population is too small for the data to be significant (metric 5.5)

RISE - All students, While it seems that English learners and Students with Disabilities have a disproportionately high suspension rate, it
must be noted that the population is too small for the data to be significant (metric 5.5)

The analysis revealed the need for increased and improved support in positive attendance rates, which can be considered when reviewing
the Chronic Absenteeism Indicator of the California School Dashboard.

The actions of this goal aim to address this need through the addition of staff dedicated to outreach, communication, counseling, and tiered
supports. Furthermore, tiered interventions, including the availability of tutoring, will promote academic progress and facilitate smooth
transitions back to comprehensive school sites. By the nature of the Independent Study and Home/Hospital Education programs, academic
progress and attendance are highly correlated. As such, positive progress noted in attendance will also indicate academic progress.

By incorporating the valuable feedback from educational partners, the district aims to create a more equitable educational environment that
recognizes and addresses the specific challenges faced by the underserved student population in district programs, aligning with the
principles of the LCFF Equity Multiplier. No new consultation required because District Programs are no longer eligible for Equity Multiplier
funding and the original allocation has been fully expended.

The Equity Multiplier Funds for this goal have been fully expended. While the actions of this goal will not continue in the 2026-2027 LCAP,
some of the supports will be integrated into the other goals of the plan (see Action 1.13).

Measuring and Reporting Results
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
5.1 |Attendance Rates, Spring 2024 (March 31, | Spring 2025 Spring 2026 Redlands Year 2
District Programs: 2024) (March 31, 2025) |(March 31, 2026) | Independent Study
Percentage of students (RISE): 99.6% Redlands
who were present by Redlands Independent |Redlands Redlands Low Income 99.5%  Independent Study
program and student Study (RISE): 99.6% Independent Study | Independent Study |English Learners | (RISE): -6.9%
group, through March 31 Low Income 99.5% (RISE): 90.4% (RISE): 92.7 % 100% Low Income: -
English Learners 100% |Low Income: Low Income: Foster Youth NA  |7.0%
Source: District Data - Foster Youth NA 89.7% 92.5% African American | English Learners:

Analysis of Data Report
from Aeries

African American 80.4%
Students With
Disabilities 100%

Home/Hospital
Education (HHE):
73.6%

Low Income 69.5%
English Learners 64.5%
Foster Youth 78.7%
African American 74.2%
Students With
Disabilities 75.4%

English Learners:
100%

Foster Youth: N/A
African American:
89.7%

Students With
Disabilities: 93.5%

Home/Hospital
Education (HHE):
80%

Low Income:
79.8%

English Learners:
79.5%

Foster Youth:
82.2%

African American:
77.2%

Students With
Disabilities: 79.4%

English Learners:
100.0%

Foster Youth:
78.5%

African American:
92.9%

Students With
Disabilities: 92.2%

Home/Hospital
Education (HHE):
81.3%

Low Income:
73.8%

English Learners:
100.0%

Foster Youth:
0.0%

African American:
59.3%

Students With
Disabilities: 83.5%

95%
Students With
Disabilities 100%

Home/Hospital
Education (HHE):
90%

Low Income 85%
English Learners
85%

Foster Youth 90%
African American
85%

Students With
Disabilities 85%

0.0%

Foster Youth:
78.5%

African American:
12.5%

Students With
Disabilities: -7.8%

Home/Hospital
Education (HHE):
7.7%

Low Income: 4.3%
English Learners:
35.5%

Foster Youth: -
78.7%

African American:
-14.9%

Students With
Disabilities: 8.1%

5.2 | Chronic Absenteeism, 2023-2024 (CA School |2024-2025 (CA 2025-2026 (CA All 9% Year 2
RISE Elementary: Dashboard) School School Low Income 9%
Percentage of students |(Elementary RISE only) | Dashboard) Dashboard) African American |All: +6.6%
chronically absent, by (Elementary RISE | (Elementary RISE |10% Low Income: -
student group All 41.2% only) only) 9.0%
Low Income 48.1%
All: 21.4% All: 47.8%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Source: District analysis | African American (data |Low Income: Low Income: African American:
of data extrapolated from group is too small to be 23.1% 39.1% no baseline for
CA School Dashboard | considered significant) |African American | African American comparison
(data group istoo  14.3%
*Corrected & Updated | small to be
4/8/2025 considered
significant)
5.3 |Tiered Intervention Spring 2024 (third Spring 2025 (third | Spring 2026(third |FULL Year 2
Implementation, District |quarter survey) quarter survey) quarter survey) IMPLEMENTATIO
Programs: N Maintained
Implementation of tiered |FULL FULL FULL
intervention supports IMPLEMENTATION IMPLEMENTATIO | IMPLEMENTATIO
based on student need N N
Source: Local Survey
5.4 | Exit Rate, RISE: 2023-2024 School Year 2024-2025 School 12025-2026 School |50% Year 2
Percentage of students Year Year
exited during the school 90.9% Improved by
year who were returned 76.7% 61.2% 29.7%
to their home school
Source: District Data -
Analysis of Data Report
from Aeries
5.5 |Suspension Rates, Spring 2024 (March 31, |Spring 2025 Spring 2026 Redlands Year 2
District Programs: 2024) (March 31, 2025) |(March 31, 2026) | Independent Study
Percentage of students (RISE): 1% Redlands
who were suspended at Redlands Independent |Redlands Redlands Low Income 1% Independent Study
least one day, by Study (RISE): 5.2% Independent Study | Independent Study | English Learners | (RISE): -1.9%
program and student Low Income 3.1% (RISE): 1.7% (RISE): 3.7% 2% Low Income: -
group, through March 31 | English Learners 0.0% |Low Income: 1.7% |Low Income: 3.3% Foster Youth 0% |3.0%

Source: District Data -
Analysis of Data Report
from Aeries

Foster Youth 0.0%
African American 0.5%
Students With
Disabilities 1.6%

English Learners:
0.0%

Foster Youth:
0.0%

African American:
0.4%

English Learners:
0.0%

Foster Youth:
0.4%

African American:
0.4%

African American
1%

Students With
Disabilities 2%

English Learners: -
10.0%

Foster Youth:
0.4%

African American:
-5.5%
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome = Year 2 Outcome :
Outcome from Baseline
Home/Hospital Students With Students With Home/Hospital Students With
Education (HHE): 3.4% | Disabilities: 0.0% |Disabilities: 0.8% | Education (HHE): |Disabilities: -
Low Income 2.3% 1% 19.2%
English Learners 0.0% Home/Hospital Home/Hospital Low Income 1%
Foster Youth 0.0% Education (HHE): |Education (HHE): |English Learners |Home/Hospital
African American 0.0% |[1.5% 4.3% 0.0% Education (HHE):
Students With Low Income: 1.5% | Low Income: 4.3% Foster Youth 0.0% |0.7%
Disabilities 2.3% English Learners: |English Learners: | African American | Low Income: -
0.0% 0.0% 0.0% 3.4%
*Corrected & Updated |Foster Youth: Foster Youth: Students With English Learners:
4/8/2025 0.0% 0.0% Disabilities 1% 0.0%
African American: |African American: Foster Youth:
0.0% 0.0% 0.0%
Students With Students With African American:
Disabilities: 1.5% |Disabilities: 4.3% 0.0 %
Students With
Disabilities: 1.3%
5.6 |Parent Communication |Spring 2025 Spring 2025 Spring 2026 85% of parents Year 2

Survey, District
Programs:

Parent survey about
school to home
communication and
overall satisfaction with
district programs

Source: Local Survey

77.8% of parents report
effective communication
between the program
team and their family.

92.6% of parents feel
the program team is
responsive when they
have questions or
concerns.

92.6% of parents are
satisfied with the level
of academic support
provided to their
student.

66.7% of parents
believe the program

77.8% of parents
report effective
communication
between the
program team and
their family.

92.6% of parents
feel the program
team is responsive
when they have
questions or
concerns.

92.6% of parents
are satisfied with
the level of
academic support

88.6% of parents
report effective
communication
between the
program team and
their family.

91.4% of parents
feel the program
team is responsive
when they have
questions or
concerns.

91.4% of parents
are satisfied with
the level of
academic support

report effective
communication
between the
program team and
their family.

97% of parents
feel the program
team is responsive
when they have
questions or
concerns.

97% of parents are
satisfied with the
level of academic
support provided
to their student.

+10.8% of parents
report effective
communication
between the
program team and
their family.

-1.2% of parents
feel the program
team is responsive
when they have
questions or
concerns.

-1.2% of parents
are satisfied with
the level of
academic support
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

meets their child’s

academic and social-

emotional needs.

88.9% of parents are
likely to recommend the

program to other
families.

*Baseline established

Spring 2025

provided to their
student.

66.7% of parents
believe the
program meets
their child’s
academic and
social-emotional
needs.

88.9% of parents
are likely to
recommend the
program to other
families.

*Year 1 serves as
the establishing
administration =
baseline

provided to their
student.

100% of parents
believe the
program meets
their child’s
academic and
social-emotional
needs.

100% of parents
are likely to
recommend the
program to other
families.

80% of parents
believe the
program meets
their child’s
academic and
social-emotional
needs.

95% of parents are
likely to
recommend the
program to other
families.

provided to their
student.

+33.3% of parents
believe the
program meets
their child’s
academic and
social-emotional
needs.

+11.1% of parents
are likely to
recommend the
program to other
families.

Goal Analysis [2025-26]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

During the 2025-2026 school year, all four actions in Goal 5 were fully implemented in support of students enrolled in Redlands Independent
Study Education (RISE) and Home/Hospital Education (HHE). This was the final year of LCFF Equity Multiplier funding for District Programs,
and the staffing, intervention, instructional, and material-support structures established in 2024—-2025 were sustained through 2025-2026.
Action 5.1 staff continued to coordinate enrollment and services with local medical facilities and community agencies for HHE-eligible
students. Action 5.2 program facilitators, counselors, and support staff maintained tiered interventions, family communication, and access to
social-emotional and mental health supports across both programs. Action 5.3 delivered scheduled and on-demand tutoring for students in
RISE and HHE, with priority for students performing below grade level. Action 5.4 supplied the supplemental instructional materials,
intervention resources, and technology used in both programs. Tiered intervention implementation (M5.3) remained at full implementation as
confirmed by the third-quarter local survey.
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There were no instances during 2025-2026 in which a planned Goal 5 action was not implemented or was implemented in a manner that
differed substantively from how it was described in the adopted LCAP.

The principal implementation challenge in 2025-2026 stemmed from the inherent population dynamics of Independent Study and
Home/Hospital Instruction. Both programs serve small, highly mobile student populations whose enrollment shifts continuously throughout
the year as students enter for medical, family, or programmatic reasons and exit back to comprehensive school sites, transfer out, or
graduate. This fluctuation affects the consistency of services delivered to any given cohort and produces significant variability in metric
values from one reporting period to the next, particularly for student groups whose n-size in District Programs is small.

Notable implementation successes for Year 2 included sustained operation of the community-agency communication structures established
in Year 1, continuous tiered-intervention coverage across both programs, and uninterrupted delivery of tutoring and enrichment services
through the close of the Equity Multiplier funding period.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

For Goal 5 in 2025-2026, there were no material differences between Budgeted Expenditures and Estimated Actual Expenditures for any of
the four actions; each was implemented at the planned expenditure level. The Equity Multiplier funds carried forward from 2024—-2025 were
fully expended by the close of the year, completing the multi-year allocation as adopted in the LCAP. The component of this prompt
addressing Planned Percentages of Improved Services does not apply to Goal 5, as none of the four actions are designated as contributing.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

This goal is in Year 2 of a three-year cycle. The four Goal 5 actions are assessed below in two clusters that group related strategies, with
effectiveness determined against the metrics each action's description identifies. The full action-to-metric crosswalk appears in the Goal 5
Metric Reference Table at the close of this analysis.

Community Connections and Program Support (Actions 5.1 and 5.2)

These actions provided the staffing and tiered-intervention infrastructure for District Programs: Action 5.1 maintained communication and
coordination with medical facilities and community agencies for HHE enrollment; Action 5.2 funded the program facilitator, counselor, and
support staff who delivered family communication, social-emotional and mental health supports, and tiered interventions in both RISE and
HHE.

For HHE, the Year 2 attendance data (M5.1) shows continued progress overall, with the all-students rate moving from 73.6% (baseline) to
80.0% (Year 1) to 81.3% (Year 2), and English Learner attendance rising from 64.5% to 100% across the same period. Students with
Disabilities attendance reached 83.5%, approaching the Year 3 target of 85%. Two HHE student groups moved away from target in Year 2:
African American attendance fell from 77.2% to 59.3%, and the Foster Youth value reported as 0.0% reflects an n-size too small to be
meaningful. For RISE, African American attendance gained substantial ground, moving from a baseline of 80.4% to 92.9% in Year 2. RISE
chronic absenteeism (M5.2) is the primary area of concern: the elementary all-students rate moved from 41.2% to 21.4% in Year 1 and
reversed to 47.8% in Year 2 — above baseline and well off the Year 3 target of 9%. RISE suspension rate (M5.5) remains substantially
below baseline at 3.7% (down from 5.2%), and HHE suspension rose to 4.3% from a 2024-25 low of 1.5%. Tiered-intervention
implementation (M5.3) was confirmed at full implementation.
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Effectiveness determination for Actions 5.1 and 5.2: Partially Effective. The infrastructure these actions established is producing sustained
gains in HHE attendance overall and meaningful gains for two RISE and HHE student groups previously identified as needing focused
support (HHE English Learners and RISE African American students). However, the actions have not produced consistent progress toward
the Year 3 chronic-absenteeism target for RISE elementary, and HHE attendance for African American students moved away from target in
Year 2. The volatility of metric values reflects in part the small, mobile populations these programs serve, but the M5.2 reversal is significant
enough that the District is integrating the staffing and outreach functions of these actions into Action 1.13 (Targeted Attendance Support) for
2026-27, as discussed in Prompt 4.

Academic Intervention and Enrichment (Actions 5.3 and 5.4)

Action 5.3 provided scheduled and on-demand tutoring and the staffing and instructional space to deliver it; Action 5.4 supplied the
technology, instructional materials, and supplemental intervention resources used across both programs.

The RISE exit rate (M5.4) — the percentage of students returned to their home school during the year, moved from 90.9% at baseline to
76.7% in Year 1 to 61.2% in Year 2, well past the Year 3 target of 50%. This indicates strengthening program stability and a closer match
between students' programmatic needs and the services RISE delivers. Tiered-intervention implementation (M5.3) remained at full
implementation. Suspension rates referenced under these actions (M5.5) remained substantially below baseline for RISE; HHE suspension
rose to 4.3% as noted above. Attendance and chronic absenteeism outcomes (M5.1, M5.2) are addressed in the cluster above.
Effectiveness determination for Actions 5.3 and 5.4: Effective. The exit rate result demonstrates that the academic-intervention and
enrichment infrastructure is producing the program-stability outcome the action was designed to support, and tiered-intervention
implementation has held at full implementation across both years. The parent satisfaction with academic support metric is approaching its
Year 3 target, and the academic and social-emotional needs item is the principal area where additional progress is needed in the closing
year of the cycle.

Goal 5 Metric Reference Table

ActionTitle Metrics

5.1 Community Connections M5.6

5.2 Program Facilitation and Tiered Interventions M5.1-M5.6

5.3 Additional Instructional Opportunities M5.3, M5.4, M5.6
5.4 Academic Intervention and Enrichment M5.1-M5.6

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Goal 5 will not continue beyond the 2026-2027 LCAP. The LCFF Equity Multiplier funds that supported this goal — designated for District
Programs (RISE and Home/Hospital Education) based on 2024—-2025 eligibility — have been fully expended over the two-year
implementation period. With the funding source closed, the goal as constituted will sunset at the conclusion of the current three-year LCAP
cycle. No changes have been made to the Goal statement, the four actions, the metrics, or the Year 3 target outcomes for the closing year,
so that the goal can be reported against on its original terms.

Identification of an action that has not proven effective and the new or strengthened approach. The Year 2 reversal in RISE elementary
chronic absenteeism (M5.2) — from 21.4% in Year 1 to 47.8% in Year 2, against a Year 3 target of 9% — places the attendance-focused
components of Actions 5.1 and 5.2 in the category of actions that have not, over the three-year period, produced the targeted result on this
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metric. The reasons for the limited effectiveness on M5.2 reflect the structural realities of small, mobile alternative-education populations and
the constraint that Equity Multiplier funding for District Programs was time-limited and is now expended; sustained, district-wide attendance
infrastructure was not within the scope of these actions to provide.

The new and strengthened approach for 2026—-2027 and forward is the integration of the attendance-related staffing and outreach functions
developed under Goal 5 into Action 1.13 (Targeted Attendance Support) in the broader LCAP. Action 1.13 is funded through LCFF
Supplemental and Concentration Grants as a contributing action principally directed to English Learners, Low-Income students, and Foster
Youth, and it places attendance staff at all school sites, including support that reaches students enrolled in District Programs. This integration
moves attendance support for RISE and HHE students from a time-limited, program-specific funding stream onto a sustained, LEA-wide
funding base, and it places the function within an action whose effectiveness is monitored against the full M1.1-M1.19 attendance metric set.
The integration is consistent with the supplement-not-supplant requirement: it is occurring as Equity Multiplier funding for District Programs
concludes, not in place of EM funding, and Action 1.13 was already established in the LCAP as an LCFF-funded contributing action.

Notes on the metric table for the closing year. No new metrics or student groups have been added to Goal 5 for 2026—2027, and no Year 3
target outcomes have been revised. Two reporting notes apply to the Year 2 outcomes: the M5.1 HHE Foster Youth value of 0.0% and the
M5.1 RISE Foster Youth value of 78.5% reflect n-sizes too small to be considered statistically meaningful, consistent with the cohort
fluctuations described in Prompt 1; these values are reported as required but should be interpreted with that caveat. No asterisk-based target
adjustments were applied, as the Year 3 targets remain those adopted in the 2024-2025 LCAP.

The Action table for Goal 5 is left blank intentionally for the 2026-2027 school year.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
Action # Title Description Total Funds Contributing
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Increased or Improved Services for Foster Youth, English Learners, and Low-

Income Students [2026-27]

Total Projected LCFF Supplemental and/or Concentration Grants

Projected Additional 15 percent LCFF Concentration Grant

$44,724,863

$16,055,217

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase
or Improve Services for the
Coming School Year

LCFF Carryover — Percentage LCFF Carryover — Dollar

Total Percentage to Increase or
Improve Services for the Coming
School Year

20.733%

$0.00

20.733%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions
LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the

unduplicated student group(s).

Tiered Social-Emotional and Mental Health

Goal and o
Action # Identified Need(s)
11 Action:
Supports
Need:

Educational partners highlighted the need for
robust mental health resources. In response,
this action is dedicated to social-emotional and
mental health support to provide more
comprehensive services, including the hiring of  SEL programs have been proven to boost

How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor

Provided on an LEA-wide or Schoolwide Basis

To effectively support socio-economically

Effectiveness

as listed in action

disadvantaged students, foster youth, and English ' description

learners, recent studies underscore the

importance of social-emotional education and
mental health support. Research consistently
demonstrates that Social-Emotional Learning

(SEL) programs significantly enhance academic
achievement, social behavior, and emotional well-
being, fostering a conducive learning environment.

specialized staff and the provision of targeted |academic performance, engagement, and social
2026-27 Local Control and Accountability Plan for Redlands Unified School District
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Goal and

Action # Identified Need(s)

professional development. An analysis of
current data supports the need for improved
services as mental health and social-emotional
needs often create a barrier to positive school
attendance. Analysis of district data shows
that all students had a 93.4% attendance rate,
whereas English Learners had a lower rate at
92.3%, Low-Income students at 92.6%, and
Foster Youth at 91.0%. Based on data from
the 2023 CA School Dashboard, the chronic
absenteeism rate was 24% for all students,
higher rates were observed among English
Learners at 26.4%, Low-Income students at
29.1%, and Foster Youth at 26.1%.

Scope:
LEA-wide

2026-27 Local Control and Accountability Plan for Redlands Unified School District

‘How the Aca)n(s) Address Need(s) and Why it is

Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

competencies, which contribute to reduced
behavioral issues and improved classroom
dynamics (Durlak et al., 2011; Jones et al., 2017).
Tiered mental health supports, facilitated through
interventions like the School-Wide Positive
Behavioral Interventions and Supports, show
positive outcomes in student behavior and
teacher-student interactions (Bradshaw et al.,
2010; Atkins et al., 2010).

Professional development for teachers enhances
their social and emotional competence, crucial for
fostering a positive classroom environment
(Jennings & Greenberg, 2009).

The effectiveness of SEL instructional materials
and programs for early education settings is well-
documented, particularly in benefiting targeted
student groups (CASEL, 2013).

A 2024 report by the Learning Policy Institute
synthesizes data from multiple meta-analyses,
affirming the broad impact of SEL across all
educational levels on academic and social
outcomes.

Yale School of Medicine's 2023 study further
supports the critical role of SEL in addressing the
mental health crisis among youth, emphasizing its
substantial benefits in academic performance and
student well-being.

The Education Development Center (2021)
discusses the long-term benefits of SEL, including
career and family success, highlighting the
importance of integrating community and family in
SEL efforts.

CASEL's 2024 guidance on advancing SEL
stresses the need for systemic integration into
school culture, continuous professional

Page 107 of 221



Goal and
Action #

2026-27 Local Control and Accountability Plan for Redlands Unified School District

Identified Need(s)

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

development, and community involvement for
sustainable implementation.

SEL and mental health supports play a critical role
in improving educational outcomes and addressing
broader social and emotional challenges among
vulnerable student populations. This action is a
part of the district’'s overall effort to improve the
culture and climate of the district at the classroom,
school, and community levels. Together with
actions 1.2 and 1.4, this action is focused on
providing both students and staff the training,
skills, and tools they need to establish and
maintain a positive school climate and culture. It
also intended to develop each individual’s social
and emotional capacity to be successful in college,
career, and life. While a positive school culture
and climate are important, they are particularly
important for unduplicated pupils who have
historically experienced and continue to
experience disproportionate discipline and other
unhealthy impacts of a negative school climate
and culture. Research shows that adverse
childhood experiences (ACEs) disparately affect
student groups, including foster youth, students
from low-income families, including students
experiencing homelessness. Furthermore,
students and their families who reside in low-
income neighborhoods are more vulnerable to the
effects of ACEs on students' social-emotional
learning and mental and physical health
(Goldstein, 2020). Through these actions and
services, data will demonstrate an increase in
school connectedness and attendance for
unduplicated student groups. This action includes
Tier IIl staff operating from the District office to
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Goal and

Action # Identified Need(s)

provide targeted and specialized support to school
sites, professional development, social-emotional
curriculum, and mental health support materials.
Additionally, this action includes mental health
associate clinicians who are able to provide
intensive counseling and therapy to students in
need.

Fostering positive school climates and attending to
students' social-emotional needs is crucial across
all campuses. However, this action principally
provides tiered supports tailored to the trauma,
stressors, and inclusion challenges
disproportionately faced by foster youth, English
learners, and low-income groups. An LEA-wide
structure ensures consistent implementation of
evidence-based SEL curricula and intervention
protocols districtwide. It enables equitable
distribution of specialized mental health staffing
based on student need data. Centralized
resources facilitate procurement and staff training
specific to unduplicated pupils' experiences.
Though benefiting all students, an LEA-wide
approach systematically cultivates positive school
environments validating high-need populations.
This cohesive model proactively increases
attendance, connectedness, and achievement
among vulnerable groups.

1.2 Action: To enhance school climate and decrease as listed in action
Positive Behavior Supports suspension rates among socio-economically description
disadvantaged students, foster youth, and English
Need: learners, Positive Behavioral Interventions and
Analysis of disciplinary data reveals that Supports (PBIS) have proven effective. The
unduplicated student groups, particularly foster research supports the implementation of PBIS,
youth and low-income students, are indicating significant improvements in student
disproportionately subject to school discipline. 'behavior and school safety.
This pattern indicates a need for behavioral
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interventions that address underlying causes | Studies indicate that PBIS implementation in

rather than punitive measures. A review of elementary and middle schools significantly

available data from the 2023 CA School reduces disciplinary referrals and promotes a

Dashboard shows a disparity between positive school environment (Bradshaw et al.,

unduplicated student groups and the overall 2008; Simonsen et al., 2008).

district average in suspension rates. The adoption of PBIS has been linked to an

Additionally, while the suspension rate for increase in prosocial behaviors and academic

English Learners is equal to all students, it is a | achievement through professional development
higher rate than the state average of 3.5%. and training (Mclntosh et al., 2009).
The suspension rate for all students and for Technological tools and materials supporting

English Learners was 4.5%, Foster Youth PBIS, such as apps and educational materials,
faced a much higher rate at 9%, and Low- facilitate effective implementation and help
Income students were also higher at 5.6%. maintain low rates of office discipline referrals
Educational Partner input continues to support | (Sugai & Horner, 2009; Mclintosh et al., 2013).
the addition of the Positive Behavior and The Center on PBIS in 2024 emphasized PBIS's
Supports (PBIS) initiative at all levels to role in creating equitable and positive school
improve school climate and increase student | environments, demonstrating its effectiveness
engagement. across various U.S. schools.

In 2024, a significant federal investment of $21
Scope: million was allocated to enhance PBIS
pe: : :

LEA-wide programming, reflecting strong governmental
support for its role in improving educational
outcomes (UConn Today, 2024).
Recent randomized controlled trials (RCTs) and
comprehensive studies have shown that PBIS not
only improves overall school climate and
classroom management but also enhances
academic performance, particularly for students
with behavioral challenges (Center on PBIS,
2023).

These findings highlight PBIS as an essential
framework for fostering better behavioral and
academic outcomes, making it a critical
component of strategies aimed at supporting
vulnerable student populations. This action is a
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Identified Need(s)

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

part of the district’s overall effort to improve the
culture and climate of the district at the classroom,
school, and community levels. Together with
actions 1.1 and 1.4, this action is focused on
providing both students and staff the training,
skills, and tools they need to establish and
maintain a positive school climate and culture.
This strategy, particularly focused on supporting
Foster Youth, English Learners, and Low-Income
students, includes the provision of specialized Tier
3 staffing such as a BCBA coordinator and
paraprofessionals. Additionally, the district will
invest in professional development and training for
staff, subscriptions to key resources like PBIS
Apps and 5Star, and the necessary materials and
supplies to ensure the effective implementation
and sustainability of these positive behavior
supports and services.

Promoting positive student behaviors and school
connectedness is essential across all campuses.
However, this action principally provides multi-
tiered systems of support tailored to the
challenges disproportionately faced by foster
youth, English learners, and low-income students
in feeling engaged. An LEA-wide approach
enables consistent implementation of evidence-
based PBIS frameworks and data tracking
districtwide. It facilitates equitable access to
engagement resources like clubs/activities and
specialized behavior intervention staffing.
Centralized oversight allows for strategic
deployments based on disciplinary and
participation data around high-need groups.
Though benefiting all students, an LEA-wide
structure systematically fosters inclusive,
supportive school climates for underserved
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Identified Need(s)

Action:
Restorative Practices

Need:

Disproportionate rates of suspensions among
unduplicated student groups highlight a critical
need for equitable disciplinary practices.
Restorative practices are identified as a need
based on the disciplinary data and feedback
from community focus groups emphasizing the
importance of non-punitive discipline methods.
A review of available data from the 2023 CA
School Dashboard shows a disparity between
unduplicated student groups and the overall
district average in suspension rates. The
suspension rate for all students and for
English Learners was 4.5%, Foster Youth
faced a much higher rate at 9%, and Low-
Income students were also higher at 5.6%.
Additionally, while the suspension rate for
English Learners is equal to all students, itis a
higher rate than the state average of 3.5%.
Educational Partner input continues to support
the implementation of Restorative Practices at
all levels to improve school climate and
increase student engagement with the
feedback from high school students
expressing the need for increased use of
strategies.

Scope:

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

populations. This cohesive model increases
attendance, decreases suspensions, and improves
overall outcomes for these vulnerable student

groups.
To address conflicts and reduce suspension rates, as listed in action
particularly among socio-economically description

disadvantaged students, foster youth, and English
learners, the implementation of restorative
practices has proven effective. The following
research highlights the positive outcomes
associated with restorative practices in educational
settings:

Case studies and quasi-experimental studies
illustrate that restorative practices significantly
reduce school suspensions and enhance the
school climate by promoting positive student
behavior (Hopkins et al., 2016; Morrison et al.,
2018).

Professional development and training resources
such as restorative circles facilitate the successful
adoption of these practices, aiding in community
building and conflict management within schools
(Wachtel & McCold, 2014; Thorsborne & Blood,
2013).

Materials and guides for implementing restorative
practices are crucial, providing educators with the
necessary tools to conduct restorative circles and
conflict resolution activities effectively (Hopkins et
al., 2016).

A 2023 study by the University of Chicago
Education Lab confirmed that restorative practices
in Chicago Public Schools effectively reduce
suspensions and arrests, positively influence
school climate, and notably reduce racial
disparities in discipline.
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Goal and

Action # Identified Need(s)

LEA-wide The Learning Policy Institute in 2023 highlighted
the broader benefits of restorative practices,
including improved academic engagement and
performance, particularly among racially
marginalized student groups, thereby addressing
systemic inequities.

Restorative practices are effective in creating
safer, more inclusive school environments. The
evidence strongly supports the inclusion of
restorative practices in strategies aimed at
improving disciplinary outcomes and relationships
in schools serving vulnerable student populations.
Learning in Safe and Secure Environments is one
of the five initiatives outlined in the Redlands 2025
vision. This goal provides additional staff and
programmatic support at schools with high
numbers of unduplicated student groups.
Additional staffing provides more access to
resources and support to vulnerable populations,
such as foster youth, English learners, and
students in low-income families, who are
disproportionately affected by adverse conditions.
Restorative Practices strategies used by these
staff members address the limited sense of
belonging and school connectedness that
unduplicated pupils experience, which stems at
least partly from the dissonance between their
learning opportunities and their lived experiences.
Developing restorative discipline approaches
benefits school climates across the district.
However, this action principally provides training
and systems to support foster youth, English
learners, and low-income students
disproportionately impacted by adverse childhood
experiences (ACEs). An LEA-wide model ensures
consistent implementation of evidence-based
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1.4
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Identified Need(s)

Action:
Comprehensive School Counseling Program

Need:

Data from academic performance and student
surveys indicate that unduplicated students,
including English learners and low-income
students, face unique challenges in academic
planning and emotional support which affect
their school performance and post-secondary
readiness. Analysis of district data shows that
all students had a 93.4% attendance rate,
whereas English Learners had a lower rate at
92.3%, Low-Income students at 92.6%, and
Foster Youth at 91.0%. The data on the 2023
California School Dashboard indicates lower
academic achievement for English Learners,
Low-Income students, and Foster Youth
compared to the district average. This
discrepancy underlines the necessity for
enhanced academic supports and resources
tailored to uplift these groups' performance.
On the CAASPP ELA all students averaged
2.7 points below standard while unduplicated

‘How the Aca)n(s) Address Need(s) and Why it is

Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

restorative justice protocols districtwide. It allows
for equitable deployment of specialized staff based
on data around high-need populations. Centralized
resources facilitate procurement and staff
development tailored to unduplicated pupils'
trauma-informed needs. Though benefiting all
students, an LEA-wide structure systematically
builds positive relationships and alternatives to
punitive discipline for vulnerable groups. This
cohesive approach proactively improves school
connectedness, reduces suspensions, and
increases achievement for high-risk populations.

This action is a part of the district’s overall effort to | as listed in action
improve the culture and climate of the district at description
the classroom, school, and community levels.
Together with actions 1.1 and 1.2, this action is
focused on providing both students and staff the
training, skills, and tools they need to establish
and maintain a positive school climate and culture.
A comprehensive approach focused on American
School Counselor Association (ASCA)-aligned
school counseling programs enhances the support
structures in schools This approach is designed to
provide data-driven, tiered support systems that
encompass Academics, Social Emotional
Learning, and College/Career Readiness, ensuring
a holistic development approach for students.
Included in this action is the provision of
professional development and support for all
counselors, enabling them to effectively implement
and manage these ASCA-aligned programs. To
specifically address the needs of unduplicated
student groups, including English Learners, Low-
Income students, and Foster Youth, the plan
includes site-based counseling support. These
supports are geared towards offering Tier 2
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Goal and

Action # Identified Need(s)

student groups averaged significantly lower - | services such as at-risk conferencing, college and
Low Income students, 26.3 points below career awareness activities, and focused social-
standard; English Learners, 58.4 points below ' emotional learning groups, all aimed at enhancing
standard; and Foster Youth, 87.6 points below |student connectedness and improving attendance
standard. In Math, all students averaged 39.9 rates.

points below standard with unduplicated The implementation of a Comprehensive School
student groups lagging significantly behind -- | Counseling Program is aimed at improving

Low Income students, 64.4 points below; attendance and academic performance,

English Learners, 85.1 points below; and particularly focusing on low-income students,
Foster Youth, 154.2 points below. foster youth, and English learners. Here's a
Educational partners strongly support the summary of key research findings supporting this

continued implementation of a Comprehensive |initiative:
Counseling Program as input emphasizes the |Lapan et al. (2012) provide an overview of
importance of addressing both the academic | comprehensive school counseling programs,

and mental/wellness health needs of our noting their significant impact on academic
students to ensure they remain in school and | achievement and attendance.
actively engaged in learning. Sink and Stroh (2003) discuss the effectiveness of

the Recognized ASCA Model Program (RAMP) in
Scope: enhancing school counseling services, leading to
pe: .
LEA-wide improved student outcomes.
Carey and Dimmitt (2012) demonstrate that
increased counseling staffing correlates with
improved student outcomes, such as academic
achievement and regular attendance.
Whiston et al. (2017) confirm the efficacy of school
counseling interventions in boosting school
success metrics, including academic and
attendance rates.
The ASCA National Model outlines essential
materials and resources needed to implement
effective school counseling programs, which
include tools for academic conferencing, college
and career readiness, and social-emotional
learning.
Dollarhide and Lemberger (2015) emphasize the
necessity of ongoing professional development for
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Goal and

Action # Identified Need(s)

school counselors to effectively meet the diverse
needs of students.

Carey et al. (2017) discuss how professional
development aids school counselors in reducing
dropout rates by equipping them with the
necessary skills to support at-risk students.

A 2023 systematic review in the Professional
School Counseling Journal advocates for the
integration of counseling services into the core
educational framework, highlighting their positive
impact on students' academic and social-
emotional skills.

The American School Counselor Association
(2023) notes the continued benefits of school
counseling programs in improving student
outcomes, underscoring the counselors' role in
linking academic support with social-emotional
learning.

The District will enhance support for Low-Income
students, Foster Youth, and English Learners by
implementing counseling services at both
elementary and secondary school sites. This
initiative targets at-promise academic
conferencing, college and career readiness
activities, and specialized social-emotional
learning groups to foster student connectedness
and improve attendance. To achieve these goals,
the district will employ counselors and support
staff, provide necessary materials and supplies,
and offer professional development and training
opportunities to ensure effective implementation
and sustainability of the support programs.
Student access to comprehensive counseling
services is essential across all schools. However,
this action principally expands academic,
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Goal and

Action # Identified Need(s)

college/career, and social-emotional counseling
support tailored to low-income, foster, and English
learner students facing systemic barriers. An LEA-
wide approach ensures consistent counseling
standards, curricula, and intervention protocols
districtwide. It allows the strategic deployment of
additional counselors to sites with the highest
concentrations of unduplicated pupils based on
data analysis. Centralized resources facilitate
specialized training for staff on trauma-informed
practices benefiting these student groups. Though
benefiting all students, an LEA-wide model
provides focused counseling interventions to
improve connectedness, attendance, and
achievement for vulnerable populations. This
cohesive system efficiently increases critical
counseling services for high-need groups.

1.5 Action: This action builds upon the district’s as listed in action
Comprehensive School Counseling: Targeted | comprehensive school counseling program by description
Supports providing Tier 3, intensive interventions for

students who require support beyond Tier 2
Need: services. These supports are designed to address
Educational partner input continues to support 'the complex and overlapping academic,
the Academic Case Carrier Program. Input attendance, and social-emotional needs of foster
from survey data from school counselors and | youth and low-income students in grades 6-12.
feedback from foster youth indicate a specific | Tier 3 services are delivered by site-based staff,
need for personalized academic support and |including counselors and other trained personnel,

guidance. Foster youth and low-income allowing for immediate, relationship-centered
students often face unique educational support within the student’s school environment.
challenges, including frequent school changes | This site-based approach is coordinated through
and gaps in academic progress, which can the Student Services department to ensure
hinder their ability to succeed academically. consistency in implementation, alignment of
Overall, 46.9% of graduates were placed in practices, and effective use of data across the
the ‘Prepared’ level, with Foster Youth at district.

10.5%, and Low Income students at 41.1% Services may include individualized case

(2023 CA School Dashboard). As seen on the ' management, ongoing academic progress
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Identified Need(s)

2023 CA School Dashboard, all students had
an A-G completion rate of 83.7%, while Foster
Youth completed at a lower rate of 80.8%, and
Low-Income students at 50.0%. On the 2023
CA School Dashboard for Redlands Unified
School District, the graduation rate for all
students was 86.2%, with Foster Youth at
55%, and Low Income students at 84.4%.
Based on data from the 2023 CA School
Dashboard, the overall high school dropout
rate in Redlands Unified was 10.1%, but it
rose sharply for Low-Income students at
11.7% and was extremely high for Foster
Youth at 36.8%.

Scope:
Schoolwide

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

monitoring, targeted family outreach, coordination
with community-based agencies, and access to
mental health or social-emotional supports. These
interventions are designed to reduce barriers to
attendance and engagement by addressing both
in-school and out-of-school factors impacting
student success.

Research supports the effectiveness of intensive,
individualized interventions and coordinated
systems of support in improving attendance,
engagement, and academic outcomes for students
with the greatest needs (Mcintosh & Goodman,
2016; Balfanz & Byrnes, 2012). Additionally,
strong student—adult relationships are a key factor
in re-engaging students experiencing chronic
absenteeism and instability (Bryk & Schneider,
2002).

By embedding Tier 3 supports within school sites
while maintaining district-level coordination, the
district ensures that services are both responsive
to individual student needs and consistent across
schools.

Providing intensive case management support for
at-promise youth is a critical need across the
district. However, this program principally offers
Tier 3 services tailored to the unique challenges
faced by foster youth and low-income secondary
students (grades 6-12). A "schoolwide" approach
ensures consistent case carrier protocols, training,
and data tracking across secondary schools
districtwide. It enables strategic staffing
placements based on foster/low-income student
locations and needs analysis. Centralized
resources facilitate access to community
partnerships and wraparound services benefiting
these vulnerable groups. Though focused on high-
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1.6

Identified Need(s)

Action:
Student Study Teams

Need:

Performance data indicate significant gaps in
literacy and math skills among English
learners and low-income students. Regular
assessments and feedback from teachers
highlight these students' struggles with
foundational skills necessary for academic
progress. Based on data from the 2023 CA
School Dashboard, the overall high school
dropout rate in Redlands Unified was 10.1%,
but it rose sharply for English Learners at
26.0%, Low-Income students at 11.7%, and

was extremely high for Foster Youth at 36.8%.

Furthermore, the data on the 2023 California
School Dashboard indicates lower academic
achievement for English Learners, Low-
Income students, and Foster Youth compared
to the district average. This discrepancy
underlines the necessity for enhanced
academic supports and resources tailored to
uplift these groups' performance. On the

CAASPP ELA all students averaged 2.7 points

below standard while unduplicated student
groups averaged significantly lower - Low
Income students, 26.3 points below standard;
English Learners, 58.4 points below standard;
and Foster Youth, 87.6 points below standard.
In Math, all students averaged 39.9 points

‘How the Aca)n(s) Address Need(s) and Why it is

‘Provided on an LEA-wide or Schoolwide Basis

need populations, this structure strengthens the

entire system of care. This comprehensive model
increases attendance, connectedness, academic
persistence, and resilience among foster and low-
income youth through personalized interventions.

Student StudyTeams are established at each
school throughout the district to provide targeted
support in literacy and math. These teams focus
on identifying and assisting students who are
behind academically, with a special emphasis on
low-income students, English learners, and foster
youth, ensuring they receive the necessary
resources and interventions to close achievement
gaps. Adverse childhood experiences (ACEs) can
have a significant impact on cognitive skills and
academic achievement (Jimenez, 2016). By
building positive and nurturing relationships and
developing an engaging learning environment,
teachers can help to minimize the negative effects
of ACEs (Burns, 2020). Because ACEs can
disproportionately affect student groups, such as
students from low-income families, providing
strategic interventions will help students build the
confidence, resiliency, and necessary cognitive
skills to reach their academic potential (Burns,
2020). School sites will utilize the Student Study
Team (SST) process to analyze data, identify
students in need of support, and conduct
collaborative educational partner planning
sessions in order to develop individual success
plans. Focusing on individual academic and social-
emotional needs and providing necessary
resources will increase student achievement, as
measured by state and local data, and improve
graduation and attendance rates. The intent of this
action is to identify and mitigate barriers to student
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Metric(s) to Monitor

Effectiveness

as listed in action

description
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Identified Need(s)

below standard with unduplicated student
groups lagging significantly behind -- Low
Income students, 64.4 points below; English
Learners, 85.1 points below; and Foster
Youth, 154.2 points below.

Scope:
LEA-wide

Action:
Parent & Community Involvement

Need:

Feedback from educational partners stresses
the importance of family involvement in
education, which is instrumental in improving
student engagement and, ultimately reducing
absenteeism to promote greater student
success. Based on data from the 2023 CA
School Dashboard, the chronic absenteeism
rate for Redlands Unified School District was
24% for all students, higher rates were
observed among English Learners at 26.4%,
Low-Income students at 29.1%, and Foster
Youth at 26.1%.

Scope:
LEA-wide

‘How the Aca)n(s) Address Need(s) and Why it is

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

success for low-income students, foster youth, and
English learners.

A consistent, data-driven process for identifying
and supporting struggling students is needed
across all schools. An LEA-wide approach ensures
fidelity to SST protocols and infrastructures
districtwide. It facilitates the sharing of best
practices and collaborative planning time across
sites. Centralized resources enable the
procurement of progress monitoring tools and
specialized staff training. Though benefiting all
students, an LEA-wide model allows for systematic
identification and intensive intervention for high-
need groups. This cohesive process pinpoints and
mitigates factors hindering achievement for
vulnerable student populations.

Increasing parent engagement is crucial for as listed in action
enhancing student engagement, especially among | description
English learners, foster youth, and low-income

families.

Henderson and Mapp (2002) provide evidence

that parent engagement significantly boosts

student achievement and academic outcomes.

Fan and Chen (2001) highlight through a meta-

analysis that parental involvement has a

substantial effect on students' academic

achievement.

Sheldon (2007) discusses how family liaisons and

community partnerships can improve student

attendance and engagement.

Epstein et al. (2002) offer a handbook on

developing effective partnerships among schools,

families, and communities, emphasizing the need

for dedicated staff to facilitate these interactions.

Sanders (2008) finds that school-family-community
partnerships enhance student achievement in rural

Metric(s) to Monitor
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‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

elementary schools, underlining the importance of
parent training and engagement.
Hoover-Dempsey and Sandler (1997) explore why
parents become involved in their children's
education and how to effectively encourage their
involvement.

The California Department of Education (2018)
provides a guidebook for establishing and
maintaining parent advisory committees, such as
DELAC and SEPAC.

The National Parent Teacher Association offers
resources to support the functioning of parent
advisory committees, facilitating increased parent
engagement.

Linda Darling-Hammond (2013) underscores the
necessity of providing equitable access to
educational resources for low-income students.
She recommends comprehensive support
structures, including health, nutrition, and after-
school programs, to close the achievement gap
and ensure equity and excellence in education.
The Harvard Graduate School of Education (2023)
emphasizes that effective parent engagement
strategies are vital for improving academic
outcomes and reducing absenteeism, advocating
for strong home-school partnerships.

The National Association for Family, School, and
Community Engagement (2023) presents case
studies showing that enhanced parent involvement
in school governance leads to noticeable
improvements in school climate and student
engagement.

These references collectively underscore the
importance of parent engagement in fostering
student success. They highlight the necessity of
staffing, training, and providing materials for parent
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Goal and

Action # Identified Need(s)

involvement initiatives to create a supportive
educational environment for vulnerable student
populations, with an added focus on equitable
access to educational resources. The District is
dedicated to enhancing the educational
experience by fostering strong connections
between schools, families, and the community,
aligning with the District's vision of Equality
through Equity and Strong Parent & Community
Partnerships. This effort is supported by key roles
such as the Coordinator of Diversity and Equity
and the District Communincations team all of
whom play a crucial role in facilitating these vital
connections.

A core aspect of this initiative involves continuous
family outreach aimed at bolstering student
engagement and addressing the issue of chronic
absenteeism, especially among unduplicated
student groups. The significance of this
partnership cannot be overstated, as parental
involvement is a critical component in advancing
students' social-emotional development and
academic achievements, as highlighted in
research by Young, Austin, & Growe (2013).
Furthermore, fostering resilience within families
and students serves as a powerful means to
mitigate the adverse effects of Adverse Childhood
Experiences (ACEs), subsequently enhancing
student engagement, as evidenced by Bethell et
al. (2014).

To ensure that these efforts are equitable and
inclusive, resources are designated to provide
support across all Redlands USD educational
partner groups. This strategic approach is
designed to guarantee that the development,
implementation, and monitoring of district
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Goal and

Action # Identified Need(s)

programs are equitable, addressing the unique
needs of all student groups and aiming to improve
student outcomes. This action will provide
specialized staff, including an equity coordinator
and a communications team, to implement
capacity-building opportunities and family outreach
aimed at increasing student engagement and
reducing chronic absenteeism, particularly among
English Learners, Foster Youth, and Low-Income
student families. Additionally, the District will offer
training and engagement opportunities for parents
and families, as well as provide necessary
materials and supplies for parent and community
advisory groups such as DELAC, DAAPAC, and
SEPAC.

Increasing family partnership and student
engagement is a priority across all district schools.
This action principally expands capacity-building,
communication, and outreach tailored to English
learner, foster youth, and low-income families
facing participation barriers. An LEA-wide
approach ensures consistent, culturally responsive
engagement standards and parent training
opportunities districtwide. It allows for strategic
deployment of equity and community engagement
staff to sites with high concentrations of target
groups. Centralized resources facilitate language
access, advisory group support, and tailored
content for underrepresented populations. Though
benefiting all families, an LEA-wide structure
systematically empowers and validates high-need
communities. This cohesive model proactively
increases engagement, reduces chronic
absenteeism, and improves outcomes for
vulnerable student groups.
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Action:
Language Assessment Center & Translation
Services

Need:

Data from English learner performance and
feedback from families who speak languages
other than English indicate a continued need
for support to access educational materials
and communications, which can hamper
student support at home and limit parental
engagement when not in place. Analysis of
district data shows that all students had a
93.4% attendance rate, whereas English
Learners had a lower rate at 92.3%, Low-
Income students at 92.6%, and Foster Youth
at 91.0%. The annual reclassification rate for
English learners in 2023 was 12% according

to district data analysis. DataQuest shows that

45.7% of EL students are classified as RFEP
and 23.6% as L-TELs. Feedback from
educational partners reveals that some
families of foster youth and low-income
students both require and benefit from the
Language Assessment Center and translation

services as not all students from homes where

other languages are spoken are classified as
English Learners. The Language Assessment
Center staff conducts the initial screening and
assessment of students identified through the
enrollment process as possible English
Learners. The screening and assessment

determines if a student is classified as English-
Only or at a level of English learner when they

enter school. As such, this action is principally
directed to support low-income and foster

‘How the Aca)n(s) Address Need(s) and Why it is

Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

Increasing parent engagement, particularly for as listed in action
families speaking languages other than English, is ' description
crucial for enhancing student engagement.

Fan and Chen (2001) indicate that parental
involvement has a significant impact on academic
achievement. This relationship emphasizes the
need for translation services to ensure non-
English-speaking parents can effectively engage in
their children's education.

Hoover-Dempsey and Sandler (1997) discuss the
factors influencing parent engagement, suggesting
that language services could mitigate barriers and
enhance involvement for families who speak
languages other than English.

Epstein et al. (2002) provide guidelines on
establishing effective partnerships that include the
need for bilingual family liaisons. These staff
members play a critical role in facilitating
communication and understanding between
schools and non-English-speaking families.

The California Department of Education (2018)
underlines the importance of having multilingual
materials and resources for parent advisory
committees like DELAC, which specifically
supports families of English learners.

Linda Darling-Hammond (2013) advocates for
comprehensive support structures that include
language services to help close the achievement
gap for non-English-speaking students. This
approach ensures that all families, regardless of
home language, have equitable access to
educational resources.

The Harvard Graduate School of Education (2023)
highlights the effectiveness of parent engagement
strategies that include language support services.
These strategies are crucial for improving
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Action # Identified Need(s)

youth students from families who speak academic outcomes and reducing absenteeism
languages other than English, in addition to among students from non-English-speaking
English Learners. The additional language households.
support provided to parents, guardians, and The National Association for Family, School, and
families is critical in maintaining consistent and | Community Engagement (2023) shows that
meaningful school-to-home communication, increased involvement of non-English-speaking
which results in greater student engagement. | parents in school governance, facilitated by
language support, leads to improvements in
Scope: school climate anq student engggement.
LEA-wide Incorporating dedicated translation and language
assessment services in schools is essential.
These services ensure that non-English-speaking
families are not only informed but are also active
participants in their children's education, which is
vital for fostering a supportive and inclusive
educational environment. The Redlands Unified
School District Language Assessment Center is
committed to enhancing communication with
families and supporting the academic progress of
English learners by providing comprehensive
translation and interpretation services. This
initiative includes hiring qualified staff such as
translators and language assessment personnel,
as well as offering bilingual stipends. Additionally,
the district will contract with external agencies for
specialized translation services and allocate
resources for essential materials and supplies,
ensuring that all students and families receive the
support they need for successful engagement and
reclassification.
Ensuring language access and appropriate
English learner identification/assessment is
essential across the entire district. However, this
action principally supports low-income, foster
youth, and English learner students/families who
speak languages other than English. An LEA-wide
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approach enables consistent
translation/interpretation standards and
assessment protocols districtwide. It facilitates
efficient procurement of contracted translation
services based on district language needs
analysis. Centralized staffing and resources
streamline the intake screening process for
potential ELs upon enrollment. Though focused on
multilingual communities, these services improve
communication and instructional programming for
all students/families. This systematic model
increases engagement, attendance, and equitable
reclassification for underserved linguistic
populations in a cohesive manner.

1.9 Action: Career Technical Education (CTE) pathways are | as listed in action

Career Technical Education (CTE) an important part of the district’s plan to provide all  description
students access to relevant and rigorous work-

Need: based learning experiences that increase post-

Consistent with educational partner priorities, |secondary success. The district will continue its

the LCAP maintains a strong emphasis on contract with CRY-ROP to provide CTE pathways

college and career readiness programs, and support at Redlands USD schools. To

including Career Technical Education (CTE)  enhance A-G and Career Technical Education

Pathways, providing necessary resources to | (CTE) completion rates, this action provides career

help students prepare for post-secondary center teachers to provide support and guidance

opportunities. Feedback from students and to high school students, with a particular focus on

families indicates a need to promote and supporting low-income students, English learners,

support CTE pathways and career awareness and foster youth. This action also includes an

opportunities. Pathway completion can be investment in instructional materials and

measured by an improved CCI rating on the equipment, along with funding for admissions and

California School Dashboard. Based on data | transportation for field trips, which will further

from the 2023 CA School Dashboard, the promote college and career preparedness among

overall high school dropout rate in Redlands | students. This is considered a schoolwide action

Unified was 10.1%, but it rose sharply for rather than district-wide since it is targeted to

English Learners at 26.0%, Low-Income address the needs of a particular grade span - 9th-

students at 11.7%, and was extremely high for | 12th graders. All three comprehensive high
Foster Youth at 36.8%. As seen on the 2023
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CA School Dashboard, all students had an A-
G completion rate of 83.7%, while English
Learners completed at a lower rate of 64.3%,
Foster Youth at 80.8%, and Low-Income
students at 50.0%. Overall, 46.9% of
graduates were placed in the ‘Prepared’ level,
with English Learners at 9.7%, Foster Youth at
10.5%, and Low Income students at 41.1%
(2023 CA School Dashboard).

Scope:
Schoolwide

Action:
Visual & Performing Arts

Need:

Support for the Visual and Performing Arts
remains a priority for the Board of Education
and the whole of the Redlands Unified School
District. As seen in the following statements,
student engagement metrics and feedback
highlight a lack of exposure to arts education
among unduplicated students, which is
important for holistic development and
academic motivation. Involvement in school-
based programs, such as VAPA, promotes

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

schools, along with the continuation high school,
are supported by this action.

Promoting college and career readiness through
CTE pathway completion benefits all high school
students districtwide. However, this action
principally provides academic services, progress
monitoring, and experiential learning opportunities
tailored to the needs of low-income, English
learner, and foster youth populations
underrepresented in higher education and high-
skill careers. A "schoolwide" approach for grades
9-12 ensures consistent CTE program quality
standards across high school sites. It facilitates
strategic staffing placements, centralized materials
procurement, and efficient partnerships like CRY-
ROP based on student interest and outcome data.
Though serving all high school students, this
model systematically increases achievement and
post-secondary preparedness for these historically
marginalized groups. This cohesive structure
expands equity and bridges opportunity gaps in
college and career attainment.

The impact of Visual and Performing Arts as listed in action
programs on school attendance, particularly for description
low-income students, English learners, and foster
youth, is supported by significant research. Brian
Kisida and Daniel H. Bowen (2019) conducted a
large-scale study as part of Houston's Arts Access
Initiative, focusing on the early implementation
years. This research found that arts education
notably impacts students' academic and social
development. The engagement in arts was linked
to increased school attendance, based on data
from thousands of students. This demonstrates the
substantial benefits of integrating arts programs in
schools, especially those serving disadvantaged
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regular school attendance. English Learners
and Foster Youth are underrepresented in
Visual and Performing Arts programs based
on enrollment of 4th and 5th grade students in
elementary band and orchestra. (30% overall
participation; 5.4% of participants are English
Learners and 0.3% are Foster Youth) Analysis
of district data shows that all students had a
93.4% attendance rate, whereas English
Learners had a lower rate at 92.3%, Low-
Income students at 92.6%, and Foster Youth
at 91.0%. Based on data from the 2023 CA
School Dashboard, the chronic absenteeism
rate was 24% for all students, higher rates
were observed among English Learners at
26.4%, Low-Income students at 29.1%, and
Foster Youth at 26.1%.

Educational Partner feedback supports
providing VAPA programs to ensure students
are engaged with enriching programs. This
continues to be a priority of focus for the
School Board.

Scope:
LEA-wide

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

communities. Further, Adam Winsler (2019) at
George Mason University, Winsler explored the
effects of participation in arts elective courses—
music, dance, visual arts, drama—on middle
school students. His findings indicated that these
students exhibited better academic performance
and increased school participation, which often
leads to improved attendance rates. The study
tracked a diverse cohort of students, providing
insights into the specific benefits for low-income
students and English Language Learners. This
underscores the value of arts education in
promoting student engagement and improving
attendance. The inclusion of robust arts programs
in schools especially support those students who
are most at risk of disengagement and
absenteeism. To foster school engagement and a
sense of belonging, especially among Low-Income
students, Foster Youth, and English Learners, this
action maintains support to the Visual and
Performing Arts (VAPA) programs in the district.
This initiative includes employing full-time music
teachers and additional support staff dedicated to
VAPA. Furthermore, the district will provide hourly
support for these programs and supply essential
instructional materials such as sheet music,
instruments, and consumables. Transportation for
educational field trips and showcases will also be
provided, ensuring students have the opportunity
to participate fully and benefit from the enhanced
VAPA offerings.

Increasing access to VAPA programs fosters
creativity, belonging, and engagement for all
students districtwide. However, this action
principally expands arts participation and
resources for low-income, foster youth, and
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Action:
Middle School Engagement

Need:

Educational partner input and site-level
feedback indicate a need to strengthen school
climate and increase student connectedness
at the middle school level. Students who feel
disconnected from their school community are
more likely to experience challenges with
engagement, behavior, and attendance,
particularly among Low-Income students and
Foster Youth.

Participation data from middle school
engagement opportunities indicate disparities
among student groups. Of the students
participating in middle school athletics
programs (13.26% of all 6th—8th grade
students), only 2.09% are English Learners
and 0.35% are Foster Youth, while Low-
Income students comprise 48.34% of
participants. These data indicate that some

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

English learner populations often
underrepresented in VAPA. An LEA-wide
approach ensures equitable staffing, instructional
materials, and transportation for arts programming
across all school sites. It enables centralized
procurement of instruments, curriculum, and
experiential learning opportunities tailored to
diverse student interests. Though benefiting all
students, an LEA-wide model systematically
removes barriers and increases arts engagement
for historically marginalized groups. This cohesive
structure elevates school connectedness,
attendance, and expression outlets for these target

populations.
This action is designed to strengthen positive as listed in action
school climate and increase student description

connectedness at the middle school level by
expanding access to intramural programs, student
engagement activities, and schoolwide leadership
and culture-building initiatives, such as Associated
Student Body (ASB) and Where Everybody
Belongs (WEB) programs. These efforts are
intended to promote students’ sense of belonging
and build social-emotional competencies that
support engagement and overall student success.
Educational partner input and site-level feedback
have identified a need to improve school climate
and increase opportunities for meaningful student
engagement, particularly for Low-Income students
and Foster Youth who may face barriers to
participation in school activities. A lack of
connection to school has been linked to increased
absenteeism, disengagement, and negative
behavioral outcomes, underscoring the importance
of creating inclusive and engaging school
environments.
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student groups, particularly English Learners
and Foster Youth, are underrepresented in
structured activities that promote belonging
and connection to school.

Additionally, based on the 2023 California
School Dashboard, the district’s chronic
absenteeism rate was 24% for all students,
with higher rates among English Learners
(26.4%), Low-Income students (29.1%), and
Foster Youth (26.1%). These data reinforce
the need to strengthen student engagement
and connectedness as part of a broader
strategy to improve attendance and student
outcomes.

These factors demonstrate the need for
expanded, inclusive, and accessible
opportunities that promote student
engagement, foster positive peer relationships,
and strengthen school connectedness through
intramural programs, student activities, and
school climate initiatives.

Scope:
Schoolwide

2026-27 Local Control and Accountability Plan for Redlands Unified School District

‘How the Aca)n(s) Address Need(s) and Why it is

Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

To address this need, the district will support site-
based implementation of intramurals, student
activities, and leadership programs such as ASB
and WEB that provide structured opportunities for
students to connect with peers and staff. These
programs foster positive peer relationships,
leadership development, and a sense of
belonging, while also promoting schoolwide culture
and student voice. Staffing, materials,
transportation, and financial support will be
provided to reduce participation barriers and
ensure equitable access to these opportunities.
Research supports the role of school
connectedness and positive school climate in
improving student outcomes. Studies have found
that students who feel a strong sense of belonging
at school demonstrate higher levels of
engagement, improved attendance, and better
academic outcomes (Blum, 2005; Centers for
Disease Control and Prevention, 2009).
Participation in extracurricular and leadership
activities, such as student government and peer
mentoring programs, has also been linked to
increased motivation, improved social-emotional
skills, and stronger school attachment (Fredricks &
Eccles, 2006; Mahoney et al., 2005). Programs
like WEB, which focus on peer connection and
transition support, have been shown to improve
school climate and reduce feelings of isolation
among middle school students.

By expanding beyond a single program to a
comprehensive set of engagement and climate-
building strategies, the district ensures that
schools can respond to the diverse needs and
interests of their students while creating inclusive
environments that promote belonging and
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Action:
Health & Wellness Services

Need:

In response to educational partners stressing
the importance of physical health in academic
and personal development,this action is aimed
at enhancing health and wellness programs. In
particular, low income and foster youth
students frequently face greater challenges to
sustained health and wellness, which can
affect their attendance and learning readiness.
Analysis of district data shows that all
students had a 93.4% attendance rate,

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

connection. This approach is designed to improve
student engagement, reduce absenteeism, and
strengthen school climate, particularly for
unduplicated pupils.

Providing opportunities for student engagement
and school climate development benefits all
middle school students. However, this action
principally expands access to structured
engagement opportunities for Low-Income
students and Foster Youth, who may face barriers
to participation.

A schoolwide approach ensures that all students
have access to inclusive opportunities while
allowing schools to implement programs that
reflect the needs of their student populations. By
reducing participation barriers through staffing,
transportation, and cost support, the district
increases access for unduplicated pupils.
Though these efforts benefit all students, this
action is principally directed toward unduplicated
pupils and is effective in increasing participation
and strengthening school connectedness.

Providing comprehensive health services in as listed in action
schools, particularly through the presence of description
school nurses, is critical for supporting attendance

and enhancing student well-being, especially

among low-income populations and foster youth.

Research by Basch (2011) highlights the crucial

link between addressing health barriers such as

chronic conditions and limited healthcare access,

and improving both student attendance and

academic performance. Further emphasizing the

importance of nurse staffing, Maughan et al.

(2019) demonstrate that having registered nurses

in schools significantly boosts students' comfort

and perceived empathy when discussing health
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whereas English Learners had a lower rate at
92.3%, Low-Income students at 92.6%, and
Foster Youth at 91.0%. Based on data from
the 2023 CA School Dashboard, the chronic
absenteeism rate was 24% for all students,
higher rates were observed among English
Learners at 26.4%, Low-Income students at
29.1%, and Foster Youth at 26.1%.

Scope:
LEA-wide

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

concerns, which can positively affect their
engagement and attendance. Supporting these
findings, a systematic review by Maughan et al.
(2020) shows that school nurse availability during
school hours leads to better health-related
outcomes and improved student attendance.
These studies collectively underline the necessity
of integrating effective health services within
schools to ensure that students, particularly those
from disadvantaged backgrounds, can achieve
better health and educational outcomes. To
enhance health support at school sites, this action
includes the provision of registered nurses and
health aides to ensure accessible and effective
health care for all students. By strengthening these
services, the district aims to support positive
attendance rates and foster a sense of school
connectedness among Low-Income students.
Additionally, this action supports supplying the
necessary materials and equipment to fully equip
these health professionals to provide the best
possible care.

Access to school-based health services promotes
wellness and attendance for all students
districtwide. However, this action principally
provides nursing staff and resources tailored to the
health needs of low-income and foster youth
facing disproportionate barriers to medical care.
An LEA-wide approach ensures consistent staffing
ratios, clinical protocols, and supply procurement
across school sites. It enables data-driven
allocation of nurses and health aides to campuses
with high concentrations of target student groups.
Though benefiting all students, an LEA-wide
model proactively identifies and supports the
physical health needs of underserved populations.
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This cohesive structure increases access to care,
reduces health-related absences, and fosters
connectedness for low-income and foster youth.
113 Action: To improve attendance and reduce chronic as listed in action
Targeted Attendance Support absenteeism, the district will implement a description
comprehensive system of support that includes
Need: site-based attendance staffing and coordinated
Feedback from educational partners pointed to  program services designed to address barriers to
absenteeism as a significant barrier to consistent school participation.
academic success. This attendance action Attendance staff at all school sites will monitor

was created to specifically address and reduce attendance, conduct outreach, and implement
chronic absenteeism and improve attendance | early intervention strategies to address patterns of
rates, ensuring that interventions are in place | absenteeism. These staff will collaborate with

to support at-risk students. Analysis of district | school teams and families to identify the

data shows that all students had a 93.4% underlying causes of absences and provide
attendance rate, whereas English Learners targeted supports to re-engage students in

had a lower rate at 92.3%, Low-Income consistent school attendance.

students at 92.6%, and Foster Youth at 91.0%. For students who are unable to attend school
Based on data from the 2023 CA School regularly due to medical, social-emotional, or other
Dashboard, the chronic absenteeism rate was | significant challenges, the district will provide

24% for all students, higher rates were structured alternative education pathways through

observed among English Learners at 26.4%, | Independent Study (RISE) and Home/Hospital

Low-Income students at 29.1%, and Foster Education (HHE). These programs ensure

Youth at 26.1%. continuity of instruction while maintaining a focus
on student engagement, attendance, and

Scope: gcademic progress. C.)oord.inationqu these services

LEA-wide includes communication with families,

collaboration with community agencies and
medical providers, and coordination across district
departments to ensure that students receive
appropriate and timely supports.
This action also includes tiered interventions such
as personalized outreach, counseling, and access
to social-emotional and mental health supports.
These interventions are designed to address the
root causes of absenteeism and disengagement

2026-27 Local Control and Accountability Plan for Redlands Unified School District Page 133 of 221



Goal and
Action #

2026-27 Local Control and Accountability Plan for Redlands Unified School District

Identified Need(s)

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor
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by providing individualized and responsive support
based on student need.

Research supports the effectiveness of
comprehensive attendance systems that integrate
early intervention, family engagement, and
coordinated supports. Studies demonstrate that
consistent communication, individualized
interventions, and collaborative approaches
between schools and families are essential for
improving attendance outcomes and re-engaging
students experiencing chronic absenteeism
(Kearney, 2008; Kearney & Graczyk, 2014).
Additionally, providing alternative instructional
pathways for students with significant barriers to
in-person attendance supports continued
academic engagement and reduces the risk of
long-term disengagement.

This action is principally directed toward English
Learners, Low-Income students, and Foster Youth,
who experience disproportionately higher rates of
chronic absenteeism and face greater barriers to
consistent school attendance. This action is
effective in meeting the needs of these student
groups by providing targeted outreach,
individualized interventions, coordinated services,
and alternative pathways that increase access to
instruction, improve engagement, and reduce
barriers to regular attendance.

Providing attendance support is essential for all
students; however, this action principally
addresses the needs of English Learners, Low-
Income students, and Foster Youth, who
experience disproportionately higher rates of
chronic absenteeism and face greater barriers to
consistent school attendance.
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An LEA-wide approach ensures consistent
attendance systems, staffing, and intervention
strategies across all school sites, while also
enabling coordination of specialized programs that
support students with significant attendance
barriers. Centralized coordination supports
alignment of practices, communication systems,
and partnerships with community agencies and
service providers.

While services are available to all students based
on need, this action is principally directed toward
unduplicated pupils and is effective in addressing
the specific barriers they face.

1.14 Action: This action provides targeted enrollment support | as listed in action

Targeted Enrollment Support specifically designed to meet the unique needs of | description
Foster Youth, aiming to promote positive

Need: attendance and ensure timely enrollment. This

Educational Partner feedback reveals that focused initiative will facilitate smoother transitions

unduplicated students, particularly foster for Foster Youth. This action includes allocating

youth, often encounter obstacles during the additional clerical time at peak enrollment periods

enrollment process, affecting their access to  |to ensure enroliment procedures for foster youth

educational opportunities. Due to the nature of are completed, and providing personalized

foster placement, records from the previous assistance in obtaining all necessary enrollment

school may not be readily available which can |documents from previous school sites. While this

add unnecessary delay to enroliment. Analysis | support will benefit all students, the principal focus

of district data shows that all students had a remains on removing barriers for Foster Youth.

93.4% attendance rate, whereas Foster Youth |Supported enrollment procedures are crucial to

had a lower rate at 91.0%. Based on data from | enhance school attendance and reduce chronic

the 2023 CA School Dashboard, the chronic | absenteeism among foster youth. These

absenteeism rate was 24% for all students, procedures are designed to address the specific
higher rates were observed among Foster barriers that foster youth often face during the
Youth at 26.1%. school enroliment process, which can significantly
impact their academic success and attendance.
S‘L‘ng\;vi de The Children's Defense Fund (2015) highlights

these challenges in a policy brief that examines
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the complexities of the enroliment process for
foster youth. The brief emphasizes the need for
supported enrollment procedures that streamline
the process and ensure that foster youth can start
school without delays, thus promoting better
attendance and engagement from the outset.
Additionally, a study by Osher et al. (2018)
discusses the broader context of chronic
absenteeism, particularly its detrimental effects on
academic achievement. The study underscores
the importance of addressing enroliment barriers
that contribute to absenteeism, particularly for
vulnerable student populations like foster youth.
By facilitating easier access to school enroliment,
these students are more likely to attend school
regularly and achieve better academic outcomes.
These references collectively advocate for the
implementation of supported enrollment strategies
tailored to the needs of foster youth, helping to
mitigate the educational disruptions they face and
improving their overall school attendance and
success. The general consensus from research on
the benefits of addressing enrollment barriers is
clear, highlighting the need for focused efforts in
this area.

Ensuring timely, smooth enrollment processes
benefits all students transitioning into or between
district schools. However, this action principally
provides specialized enrollment assistance tailored
to the unique needs and educational rights of
foster youth, who face disproportionate instability
and delays in school placements. An LEA-wide
approach ensures consistent protocols, training,
and inter-agency collaboration to expedite foster
youth enrollment districtwide. It allows for strategic
deployment of enroliment staff time and resources
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based on data identifying sites with higher
concentrations of foster students. Though
supporting all enrollees, an LEA-wide model
enables proactive, individualized support to
minimize educational disruptions for this highly
mobile, vulnerable population. This cohesive
structure increases school connectedness,
attendance, and academic progress for foster
youth through responsive enroliment practices.

21 Action: The Educational Services Division is committed to |as listed in action
Professional Development to Support elevating academic achievement among English | description
Implementation of State Standards Learners, Foster Youth, and Low-Income students

in ELA and Math through a comprehensive
Need: professional development program for teachers
Teacher assessments and performance data | and instructional staff. This program will offer
highlight a gap in effectively implementing training, coaching, and collaborative opportunities
state standards, particularly to unduplicated focused on effective instruction that adheres to
student groups performing below grade level. | state standards, employing evidence-based
The CAASPP/SBAC results displayed on the  strategies such as intervention, differentiation,
CA School Dashboard reveal a considerable | scaffolding, and Universal Design for Learning
disparity between the district average and the | (UDL).
scores of English learners, foster youth, and | To facilitate this initiative, the division will allocate
low-income students in both English-Language staff including administrators and support
Arts and Math. The data on the 2023 personnel to lead these professional development
California School Dashboard indicates lower | efforts. Additionally, participating staff will receive
academic achievement for English Learners, | hourly pay and daily compensation for their

Low-Income students, and Foster Youth involvement in professional development sessions.
compared to the district average. This The training provided will equip staff with the skills
discrepancy underlines the necessity for to differentiate instruction based on student needs,
enhanced academic supports and resources | implement standards-aligned curriculum

tailored to uplift these groups' performance. effectively, and adopt instructional best practices

On the CAASPP ELA all students averaged to enhance teaching outcomes and student

2.7 points below standard while unduplicated | learning experiences.

student groups averaged significantly lower - | Professional development for educators is pivotal
Low Income students, 26.3 points below in improving academic outcomes for English
standard; English Learners, 58.4 points below |learners, foster youth, and low-income students.
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standard; and Foster Youth, 87.6 points below
standard. In Math, all students averaged 39.9
points below standard with unduplicated
student groups lagging significantly behind --
Low Income students, 64.4 points below;
English Learners, 85.1 points below; and
Foster Youth, 154.2 points below. District
assessment data (Star) show the following
differences in average academic performance
between “all” students and students in
unduplicated student groups. Reading: The
proficiency rate for all students was 42.0%,
with English Learners at 9.1%, Low-Income
students at 34.7%, and Foster Youth at 15.8%.
Math: The proficiency rate for all students was
31.3%, with English Learners at 10.6% and
Foster Youth at 6.3%.

Educational Partner input from site staff
indicates a continued need for professional
development to address a wide range of
learners.

Scope:
LEA-wide

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

Research consistently highlights the direct impact
of teacher training on student achievement,
providing a robust foundation for supporting
diverse learning needs through specialized
instructional strategies. Yoon et al. (2007) provide
a systematic review of the effectiveness of teacher
professional development in elevating student
achievement, underscoring the positive correlation
between well-trained teachers and improved
educational outcomes. Desimone (2009) calls for
improved methodologies in studying the impact of
professional development, emphasizing that
precise measures and conceptualizations are
crucial for understanding and enhancing the
efficacy of teacher training programs. Tomlinson et
al. (2003) discuss the importance of differentiating
instruction based on student readiness, interests,
and learning profiles, which is particularly
beneficial in academically diverse classrooms.
Polloway et al. (2003) offer practical strategies for
adapting teaching methods to meet the varied
needs of students, including those from
marginalized groups such as English learners,
foster youth, and low-income families. Darling-
Hammond et al. (2017) highlight the significance of
implementing a standards-aligned curriculum that
supports high-quality teaching and learning,
providing essential guidance for educators and
policymakers. Hiebert & Morris (2012) emphasize
focusing on teaching practices and curriculum
implementation rather than solely on teacher
qualities to improve classroom instruction and
student learning outcomes. Marzano (2003)
synthesizes research on effective instructional
techniques, offering actionable strategies for
educators to enhance classroom practices.
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These studies collectively affirm the importance of
comprehensive professional development
programs that equip teachers with the skills to
implement differentiated instruction, adhere to a
standards-aligned curriculum, and apply best
instructional practices. Such training is crucial for
effectively addressing the unique educational
needs of English learners, foster youth, and low-
income students, thereby improving their
academic outcomes and overall school
experience.

This action focuses on providing professional
development for teachers on state standards with
an emphasis on differentiation and inclusivity in
instruction. By training educators LEA-wide, the
district ensures that all students, especially
unduplicated students, benefit from high-quality,
standards-aligned teaching. Developing teacher
capacity to provide high-quality, standards-aligned
instruction benefits all students across the district.
However, this action is principally directed at
improving outcomes for English learners, foster
youth, and low-income populations facing
achievement gaps. An LEA-wide approach
ensures consistent access to training on evidence-
based practices like UDL, differentiation, and
scaffolding skills tailored to unduplicated pupils'
needs. It allows for coordinated, job-embedded
coaching and collaboration time dedicated to
addressing instructional gaps. Centralized
implementation promotes systematic
implementation of curriculum and strategies
districtwide while strategically targeting high-need
schools and subjects. This systematic PD model
increases the quality of Tier 1 instruction for
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underperforming groups in a cohesive, equitable
manner.
2.2 Action: The District is enhancing its commitment to as listed in action
Tiered Academic Support educational equity by deploying additional core description
academic staff focused on providing specialized
Need: Tier 1 and 2 support across all school levels. This
Academic performance data indicate that initiative is designed to address the specific
unduplicated students lag behind in core academic needs of students who are not meeting
subjects. These gaps are particularly grade-level expectations, with a particular

pronounced in math and English, as identified 'emphasis on supporting English Learners, Foster
through regular academic assessments. For | Youth, and Low-Income students. By allocating
English learners, foster youth, and low-income |additional teachers to school sites, the district aims

students, the CAASPP/SBAC scores in to provide the targeted assistance necessary to
English-Language Arts and Math, as reported | elevate the academic performance of these

on the CA School Dashboard, are notably students, ensuring that every student receives the
lower than the district average. The data on personalized attention and instruction needed to
the 2023 California School Dashboard succeed academically.

indicates lower academic achievement for Providing additional core academic staff, such as

English Learners, Low-Income students, and | teachers, to address the academic needs of
Foster Youth compared to the district average. students, particularly English learners, foster
This discrepancy underlines the necessity for | youth, and low-income students, is crucial for
enhanced academic supports and resources | enhancing academic outcomes. Research
tailored to uplift these groups' performance. highlights the significant impact of staff-to-student
On the CAASPP ELA all students averaged ratios on student achievement and the benefits of
2.7 points below standard while unduplicated | smaller class sizes and adequate staffing levels.
student groups averaged significantly lower - | Finn et al. (2003) provide a comprehensive

Low Income students, 26.3 points below overview of the relationship between school class
standard; English Learners, 58.4 points below |size and academic outcomes, demonstrating that
standard; and Foster Youth, 87.6 points below smaller class sizes are associated with improved
standard. In Math, all students averaged 39.9 | student achievement. Achilles et al. (2003) further

points below standard with unduplicated support this finding by examining the specific
student groups lagging significantly behind -- |impacts of class size on student achievement,

Low Income students, 64.4 points below; noting that smaller class sizes can significantly
English Learners, 85.1 points below; and enhance academic outcomes by allowing more
Foster Youth, 154.2 points below. District personalized attention and support. The National
assessment data (Star) show the following Research Council (2011) discusses the critical role
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differences in average academic performance
between “all” students and students in
unduplicated student groups. Reading: The
proficiency rate for all students was 42.0%,
with English Learners at 9.1%, Low-Income

students at 34.7%, and Foster Youth at 15.8%.

Math: The proficiency rate for all students was
31.3%, with English Learners at 10.6% and
Foster Youth at 6.3%

Educational Partner input has been very
supportive of continuing intervention/targeted
assistance at all levels and in all subject areas
and maintaining class sizes that are conducive
to student learning.

Scope:
LEA-wide

‘How the Aca)n(s) Address Need(s) and Why it is

‘Provided on an LEA-wide or Schoolwide Basis

of additional teachers in meeting the diverse
educational needs of students, emphasizing the
importance of tailored academic support for
fostering success in the 21st-century learning
environment. Taylor et al. (2018) explore how the
teacher-student ratio affects both student
achievement and teacher workload, suggesting
that lower ratios not only improve student
outcomes but also reduce teacher burnout,
thereby enhancing the overall educational
environment.

This initiative is especially aimed at unduplicated
student groups, ensuring they receive the targeted
assistance necessary to elevate their academic
performance. Secondary teachers will be
appointed to deliver focused Math and English
support through supplementary classes scheduled
before, during, and after school hours. These
sessions are designed to address students'
specific areas of weakness, as pinpointed by
STAR assessments in middle schools or through
progress reports and quarterly grades in high
schools. To mitigate the challenges associated
with combined classes at the elementary level and
to maintain manageable class sizes across all
grades (TK-12), a strategic allocation of teachers
to schools will be implemented. This measure
aims to ensure that every student receives the
attention and instruction they need to thrive
academically.

The research underscores the importance of
increasing the number of academic staff to provide
the necessary support for vulnerable student
groups. Such measures are essential for
promoting personalized learning and addressing
the specific challenges faced by English learners,
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Action:
Tiered Literacy Supports

Need:

Feedback from students and parents
emphasizes a strong desire for accessible
library resources and support services that are
crucial for literacy development and academic
support. School libraries are identified as vital
spaces where students can engage in learning
outside of the classroom, especially before,
during, and after school. The data on the 2023
California School Dashboard indicates lower
academic achievement for English Learners,
Low-Income students, and Foster Youth

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

foster youth, and low-income students, ultimately
leading to better academic performance and
increased educational equity.

Providing targeted Tier 2 academic interventions is
crucial for addressing achievement gaps across all
schools. However, this staffing action principally
supports English learners, foster youth, and low-
income students who disproportionately lack
access to individualized instructional support. An
LEA-wide structure allows for equitable distribution
of intervention teachers based on comprehensive
needs data analysis districtwide. It ensures
consistent training in evidence-based intervention
curricula and strategies tailored to unduplicated
pupils. Though benefiting all students, centralized
scheduling enables strategic deployment of Tier 2
staff to sites with higher concentrations of
underperforming student groups. This systematic
approach increases and improves supplemental
services for high-need populations in a cohesive

manner.
Supporting school libraries is a critical strategy for as listed in action
enhancing academic outcomes, particularly for description

English learners, foster youth, and low-income
students. The research underscores the positive
influence of well-resourced libraries and
knowledgeable staff on student literacy and
academic performance. Lance et al. (2005)
present evidence showing that school librarians
significantly boost student achievement,
particularly in reading proficiency. The presence of
librarians not only enhances access to reading
materials but also improves overall academic
outcomes. Neuman & Celano (2001) explore how
access to print resources in school libraries
correlates with reading achievement in low-income

Page 142 of 221



Goal and Identified Need(s) ‘How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor
Action # ‘Provided on an LEA-wide or Schoolwide Basis Effectiveness
compared to the district average. This communities. Their findings suggest that well-
discrepancy underlines the necessity for stocked libraries are essential for promoting
enhanced academic supports and resources literacy among disadvantaged groups. Hughes-
tailored to uplift these groups' performance. Hassell & Harada (2007) discuss the crucial role of

On the CAASPP ELA all students averaged library media specialists in promoting literacy and
2.7 points below standard while unduplicated | supporting academic achievement. They argue
student groups averaged significantly lower - | that effective library programs depend heavily on
Low Income students, 26.3 points below the presence of skilled staff. Krashen (2004)
standard; English Learners, 58.4 points below | highlights the importance of access to books and
standard; and Foster Youth, 87.6 points below |other reading materials in fostering literacy and
standard. In Math, all students averaged 39.9 |academic success. He advocates for well-

points below standard with unduplicated equipped libraries as foundational to encouraging
student groups lagging significantly behind -- | a culture of reading. Todd (2008) stresses the
Low Income students, 64.4 points below; need for advocacy to ensure school libraries
English Learners, 85.1 points below; and receive adequate funding for instructional

Foster Youth, 154.2 points below. District materials and supplies. This support is crucial for
assessment data (Star) show the following libraries to function as effective educational
differences in average academic performance resources, particularly in schools serving
between “all” students and students in disadvantaged students. These references
unduplicated student groups. Reading: The collectively affirm the value of investing in school
proficiency rate for all students was 42.0%, libraries to support the educational needs of

with English Learners at 9.1%, Low-Income English learners and low-income students. By
students at 34.7%, and Foster Youth at 15.8%. providing sufficient staffing, instructional materials,
Math: The proficiency rate for all students was 'and supplies, school libraries can serve as vital
31.3%, with English Learners at 10.6% and resources that promote literacy development and
Foster Youth at 6.3% contribute to improved academic achievement.
This action involves providing staffing, including
Scope: qualifie_d Iibrariaps qnq paraprofessionals, who are
LEA-wide essential for maintaining a stimulating and
resource-rich library environment. Staff may also
receive hourly compensation to ensure dedicated
service and support for students' reading
development.
Additionally, this action may supply instructional
materials and necessary supplies to these
libraries, enhancing their ability to foster crucial
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Action:
Supplemental Instructional Supports

Need:

Analysis of test scores and classroom
performance may indicate that unduplicated
students, especially those in low-income
brackets, lack access to additional learning
resources, which hampers their ability to

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

reading skills. This strategic enhancement of
library resources is aimed at improving students'
performance on key assessments such as the
CAASPP SBAC and Star reading tests and
supporting overall academic achievement,
including in mathematics. The investment in well-
resourced libraries and knowledgeable staff is
expected to create a robust foundation for lifelong
learning and academic success.

Promoting literacy and providing access to high-
quality library resources benefits all students
across the district. However, this action principally
supports English learners, foster youth, and low-
income students who often lack equivalent
exposure to books and reading instruction outside
of school. An LEA-wide approach allows for
consistent library staffing, collections, and
instructional program standards at every site. It
enables centralized procurement, equitable
distribution based on student needs data, and
specialized training for library staff. Though
focused on underperforming student groups,
centralized management facilitates cost-effective,
systematic literacy support districtwide. This
cohesive model increases access to critical
reading resources and instruction for high-need
populations in a way that uplifts the entire district.

Redlands Unified School District is committed to | as listed in action
closing achievement gaps and accelerating description
learning recovery for English Learners, Low-

Income, and Foster Youth by providing targeted,

evidence-based instructional materials and

technology resources. This comprehensive

approach includes the distribution of consumable

materials, books, intervention programs, and

subscriptions to educational technologies to
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compete academically with their peers. The ensure access to the latest learning tools. A key
data on the 2023 California School Dashboard component involves the use of supplemental
indicates lower academic achievement for online instructional programs, like Dreambox Math
English Learners, Low-Income students, and | and Lexia Core5, which provide adaptive learning
Foster Youth compared to the district average. experiences tailored to individual student needs.
This discrepancy underlines the necessity for | These initiatives are supported by regular reviews
enhanced academic supports and resources | of instructional effectiveness and resource
tailored to uplift these groups' performance. appropriateness, aiming for measurable

On the CAASPP ELA all students averaged improvements in academic achievement across
2.7 points below standard while unduplicated essential assessments like STAR and CAASPP.
student groups averaged significantly lower - | To enhance academic outcomes for English

Low Income students, 26.3 points below learners, low-income, and foster youth students,
standard; English Learners, 58.4 points below | providing supplemental instructional materials and
standard; and Foster Youth, 87.6 points below |online programs is essential. Research highlights
standard. In Math, all students averaged 39.9 | the effectiveness of these resources in supporting

points below standard with unduplicated underperforming student groups and closing
student groups lagging significantly behind -- | achievement gaps.

Low Income students, 64.4 points below; Gersten et al. (2008) review the impact of

English Learners, 85.1 points below; and universal screening measures and supplemental
Foster Youth, 154.2 points below. District interventions on reading outcomes, particularly for
assessment data (Star) show the following English learners, low-income, and foster youth
differences in average academic performance | students. The findings suggest that targeted
between “all” students and students in supplemental materials can significantly improve
unduplicated student groups. Reading: The reading skills in these groups.

proficiency rate for all students was 42.0%, The National Center on Intensive Intervention

with English Learners at 9.1%, Low-Income (2017) outlines the crucial components of intensive
students at 34.7%, and Foster Youth at 15.8%. intervention programs, including the use of

Math: The proficiency rate for all students was evidence-based instructional materials. These
31.3%, with English Learners at 10.6% and interventions are designed to meet the specific
Foster Youth at 6.3% needs of students who are struggling

Educational Partner input continues to support lacademically, ensuring they receive the necessary
providing supplemental learning materials and ' support to succeed.

online programs. Pape & Adams (2012) discuss the utility of online
learning resources across different content areas.
Their review indicates that online resources can

Scope: enhance learning by providing diverse and

2026-27 Local Control and Accountability Plan for Redlands Unified School District Page 145 of 221



| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor
‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

Goal and

Action # Identified Need(s)

LEA-wide engaging educational content, which is particularly
beneficial for students who may need alternative
approaches to learning.

This action stresses the importance of integrating
high-quality supplemental instructional materials
and online programs into the educational
strategies for English learners, low-income, and
foster youth students. By tailoring these resources
to the unique needs of underperforming groups,
schools can effectively support their academic
growth and contribute to their overall success.
Ensuring all students have access to high-quality,
standards-aligned instructional resources is
essential across the district. However, this action
principally provides tailored materials to accelerate
learning recovery for underperforming English
learners, low-income, and foster youth groups. An
LEA-wide approach enables consistent vetting and
adoption of evidence-based, supplemental
programs and curricula districtwide. It facilitates
centralized procurement, equitable distribution,
and aligned professional development on effective
implementation. Though targeting high-need
populations, centralized materials management
promotes cohesive, content-rich instruction
benefiting all students. This systematic model
increases the availability of customized academic
resources and intensive interventions for closing
achievement gaps among unduplicated pupils.

2.7 Action: The Advancement Via Individual Determination as listed in action
Advancement Via Individual Determination (AVID) program is a notable educational initiative | description
(AVID) designed to support populations typically
underrepresented in postsecondary education,
Need: including low-income students, foster youth, and
An analysis of data disaggregated from the English learners. The effectiveness of AVID is
College and Career indicator indicates that well-documented through various studies and data
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unduplicated students are underrepresented in | collections, highlighting its role in enhancing
college preparatory programs, impacting their academic success and college readiness for these
post-secondary opportunities. Additionally, the | groups.

data on the 2023 California School Dashboard | The Field Report on AVID (APA PsycNet) details
indicates lower academic achievement for the AVID program’s approach, which includes
English Learners, Low-Income students, and | consistent academic support and rigorous

Foster Youth compared to the district average. | coursework tailored to help students achieve

This discrepancy underlines the necessity for | educational success. It outlines the strategies
enhanced academic supports and resources | employed by AVID to engage students and their
tailored to uplift these groups' performance. families, emphasizing the program's effectiveness
On the CAASPP ELA, all students averaged | in improving educational outcomes for low-income
2.7 points below standard while unduplicated | students and English learners. The report

student groups averaged significantly lower - | illustrates how AVID equips students with the
Low-Income students, 26.3 points below necessary skills and knowledge to excel

standard; English Learners, 58.4 points below 'academically and prepares them for challenges in
standard; and Foster Youth, 87.6 points below |higher education.

standard. In Math, all students averaged 39.9 | According to data collected by AVID, 42% of first-

points below standard with unduplicated generation, low-income college students who
student groups lagging significantly behind -- | participated in the AVID program graduated with a
Low-Income students, 64.4 points below; four-year degree within six years. This statistic is
English Learners, 85.1 points below; and significant, showcasing AVID’s impact in

Foster Youth, 154.2 points below. In addition | supporting disadvantaged students to not only

to the need displayed in the district-wide pursue higher education but also succeed in
Dashboard data, a review of 1st semester completing their degrees. The data underscores
grades for AVID students (grades 6-12) the value of AVID in fostering higher educational
compared to their peers shows the efficacy of |achievements among students from marginalized
the program. 83.9% of students in AVID backgrounds.

received marks of C- or better in Math for 1st | By providing targeted support and challenging
semester. Comparatively, 75% of students not lacademic opportunities, AVID effectively bridges
in AVID received a C- or better. Similar results 'the gap between these students and their more
can be seen in 1st semester English grades advantaged peers, enhancing their prospects for
with 91% of AVID students and 79% of non- | postsecondary success. This action is designed to
AVID students receiving a C- or better. elevate opportunities for those who may face
Educational partner input continues to support greater academic and economic challenges. To
maintaining AVID programs at all grade levels. effectively implement AVID, the division will
provide hourly support for roles such as college
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Schoolwide
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tutors, who are instrumental in guiding students
through college preparation tasks. Additionally,
designated site lead teachers will be appointed at
secondary sites to oversee the program's
execution and integration into the school
curriculum. The district will also invest in targeted
professional development for staff, including
conferences and workshops specifically tailored to
equip them with the skills and knowledge
necessary to address the unique needs of Low-
Income students. Supporting instructional
materials is another critical component of this
action. This includes providing digital access to
AVID materials, covering AVID program fees, and
supplying essential instructional supplies. These
resources are fundamental to the program’s
success, ensuring that students receive a
comprehensive and supportive educational
experience that fosters their academic and career
aspirations.

Increasing college and career preparedness
benefits all students across the district. However,
this AVID program action principally targets low-
income students who often lack access to rigorous
academics and support for post-secondary
planning. An LEA-wide approach ensures
consistent AVID implementation, from elementary
through high school, with fidelity to proven
instructional methodologies. It enables centralized
procurement of materials, tutoring, and staff
training tailored to AVID's structures. Centralized
oversight allows for strategic site prioritization
based on data about low-income populations.
Though benefiting all students, an LEA-wide
model provides equitable pathways to advanced
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B V. COl;SeWBrk and;om?)rehensive pc;tsecondary
guidance for underrepresented groups.
2.8 Action: This action is dedicated to promoting college as listed in action
College and Career Readiness Programs readiness by removing financial barriers for description
unduplicated student groups, particularly Foster
Need: Youth and Low-Income students. The initiative

Consistent with educational partner priorities, | ensures these students have free access to
our LCAP maintains a strong emphasis on Advanced Placement (AP), PSAT, and SAT

college and career readiness programs, exams and includes preparatory boot camps and
providing necessary resources to help necessary materials to excel. Additional efforts
students prepare for post-secondary include expanding Dual Enroliment (DE) programs
opportunities. On the 2023 CA School through partnerships with Community Colleges
Dashboard for Redlands Unified School and arranging college field trips to foster a college-
District, the graduation rate for all students going culture.

was 86.2% with Foster Youth at 55%, and Low

Income students at 84.4%. As seen on the The research underscores the significant impact of

2023 CA School Dashboard, all students had | college readiness programs and Advanced

an A-G completion rate of 83.7%, while Foster | Placement (AP) courses on the educational

Youth completed at a lower rate of 80.8% and | prospects of low-income students and foster
Low-Income students at 50.0%. Overall, youth. The College Board advocates for AP

46.9% of graduates were placed in the courses as pivotal opportunities for high school
‘Prepared’ level, with Foster Youth at 10.5%  students to undertake college-level work, providing
and Low-Income students at 41.1% (2023 CA | both rigorous academic challenges and potential
School Dashboard). An analysis of district data | college credit and placement advantages. Studies

shows that all students had an average AP indicate that participation in these courses is linked
pass rate of 69.4%, while the rates for Foster to enhanced college success rates, with students
Youth were significantly lower at 0.1% and who engage in AP exams showing a greater
Low-Income students at 41.3%. Continued likelihood of excelling in higher education settings.

support for college readiness programs was
highly rated across all educational groups as | A study available through ERIC further explores

seen on advisory committee surveys. the relationship between AP courses and college
Performance and participation data reveal that graduation rates, revealing that students who
unduplicated students often have limited perform well in AP courses and exams typically
access to advanced learning opportunities, achieve higher college graduation rates. This
which are important for comprehensive correlation holds particular significance for minority
educational experiences. and low-income students, offering them critical
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access to challenging academic experiences that
prepare them for college. Additionally, research
highlighted in Springer's work on "Preparing
Students for Postsecondary Success" indicates
that college readiness programs, which often
include AP courses, substantially boost the
chances of postsecondary success for students
from underserved backgrounds. These programs
are crucial in enhancing college readiness and
increasing graduation rates.

Scope:
Schoolwide

These findings illustrate the vital role of AP
courses and college readiness programs in
bridging the educational gap for disadvantaged
students. They also emphasize the importance of
supportive measures such as FAFSA completion
assistance and college application help, which are
essential in facilitating the transition from high
school to college for these vulnerable student
groups.

Promoting a college-going culture and removing
financial barriers to participation benefits all
students across the district. However, this action is
principally directed at low-income students and
foster youth who often face significant obstacles to
accessing college preparatory activities and
coursework. A "schoolwide" approach ensures
equitable access to fee waivers, testing
preparation, and dual enroliment opportunities for
all high school students. It facilitates partnerships
with colleges/universities and centralized
administration of college campus visits.
Centralized oversight allows for data-driven
targeting of outreach to low-income populations.
Though benefiting all students, a schoolwide
model provides comprehensive pathways to make
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college more attainable for this historically
underrepresented group of students in grades 9-
12. This systematic approach increases post-
secondary preparedness and matriculation among
low-income pupils.
2.9 Action: The district is taking proactive steps to assist as listed in action
Summer School/Credit Recovery students who are off-track for graduation by description
offering specialized programs that focus on
Need: accelerating academic progress, particularly for
On the 2023 CA School Dashboard for Foster Youth, English learners, and Low-Income
Redlands Unified School District, the students. This targeted approach is designed to
graduation rate for all students was 86.2%, improve graduation rates and enhance college and

with English Learners at 68%, Foster Youth at | career readiness for these students. To support
55%, and Low-Income students at 84.4%. As | these initiatives, the schools will provide staffing
seen on the 2023 CA School Dashboard, all | for summer school programs, including qualified
students had an A-G completion rate of teachers and necessary support staff. Additionally,
83.7%, while English Learners completed at a |compensation will be offered to staff who provide
lower rate of 64.3%, Foster Youth at 80.8%, credit recovery courses, recognizing the extra

and Low-Income students at 50.0%. Overall, | effort required to help students catch up on missed
46.9% of graduates were placed in the credits effectively. The schools will also ensure
‘Prepared’ level, with English Learners at that all necessary instructional materials for both
9.7%, Foster Youth at 10.5%, and Low-Income | summer school and credit recovery courses are
students at 41.1% (2023 CA School readily available. This includes textbooks, digital
Dashboard). resources, and classroom supplies that facilitate
Input from educational partners strongly an effective learning environment and support
commends and endorses the continuation of | students in achieving their academic goals.
credit recovery offerings both in summer Through these measures, the district aims to
school and throughout the year, with feedback | create more equitable opportunities for success
that summer school offerings could be among its most vulnerable student populations.
expanded. The role of summer school and credit recovery

programs is crucial in promoting higher graduation
rates and enhancing college readiness, especially
for low-income students, foster youth, and English
learners. Two significant pieces of research
underscore the effectiveness of these educational
interventions.
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The first, a report by the American Institutes for
Research (2023) titled "Credit Recovery Programs:
Providing a Second Chance for High School
Completion," emphasizes the importance of credit
recovery programs in improving graduation rates
among high-risk high school students. These
programs are particularly beneficial for students
who have fallen behind, including low-income and
English learner groups. By offering these students
opportunities to regain missed credits, credit
recovery programs help keep them on track for
graduation and prepare them for college.

The second study, published in the "Journal of
Education for Students Placed at Risk" (2023),
discusses "The Effectiveness of Summer School
Programs in Bridging the Achievement Gap." This
research demonstrates that summer school
programs are significantly effective in helping
students from disadvantaged backgrounds catch
up academically. The study highlights that well-
structured summer school programs, which
combine academic instruction with enrichment
activities, can mitigate summer learning loss,
enhance academic skills, and boost readiness for
the subsequent school year.

Together, these studies provide strong empirical
support for the effectiveness of structured
academic interventions like summer school and
credit recovery programs. These programs are
essential for assisting vulnerable student
populations in achieving educational success,
ultimately leading to higher graduation rates and
improved college readiness.

Increasing graduation rates and college/career
readiness is a priority across all high schools.
However, this action principally provides
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accelerated learning opportunities for off-track
foster youth, English learners, and low-income
students facing barriers to timely graduation. A
"schoolwide approach for grades 9-12 ensures
consistent programming standards and equitable
access to credit recovery and summer offerings to
high school students districtwide. It allows for
centralized hiring, training, and procurement of
effective intervention materials. Centralized data
tracking identifies and prioritizes schools/students
most in need of targeted support. Though
benefiting all struggling students, an LEA-wide
structure provides cohesive pathways to get
underrepresented groups on track for graduation.
This systematic model increases college eligibility
and postsecondary options for high-need
populations.

210 Action: Recent research supports the positive impact of as listed in action
Instructional Technology and Innovation innovation and instructional technology on student  description
engagement and academic outcomes. One study
Need: found that technology integration in education can
By increasing engagement and broadening significantly improve student learning outcomes by
access to instructional technology, enhancing engagement and providing
STEM/STEAM curricula, and innovations in personalized learning experiences. This is
learning, schools can bridge the experiential particularly effective in environments where
learning divide seen between all learners and | technology is used to facilitate interactive and
unduplicated student groups, especially low- | student-centered learning activities
income students, English learners, and foster |(ResearchGate, 2023). Additionally, another study
youth. Academic data supports the need to highlighted that technology-based education

provide additional supports for struggling improves student engagement and learning
students. The data on the 2023 California outcomes, identifying the importance of technical
School Dashboard indicates lower academic | support and addressing potential classroom
achievement for English Learners, Low- distractions to maximize the benefits of

Income students, and Foster Youth compared educational technology (IEEE Xplore, 2023).

to the district average. This discrepancy These studies underline the crucial role of
underlines the necessity for enhanced technological integration in modern education
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academic supports and resources tailored to | strategies, particularly in enhancing student

uplift these groups' performance. On the engagement and learning achievements. This is

CAASPP ELA all students averaged 2.7 points | especially critical for students from low-income

below standard while unduplicated student families, English learners, and foster youth who

groups averaged significantly lower - Low- may not have access to innovative experiences

Income students, 26.3 points below standard; |outside of school due to socio-economical or

English Learners, 58.4 points below standard; language barriers.

and Foster Youth, 87.6 points below standard. | This action is designed to enhance equitable

In Math, all students averaged 39.9 points access to innovative technology programs,

below standard with unduplicated student professional development, and essential

groups lagging significantly behind -- Low- technology tools. This initiative is designed to

Income students, 64.4 points below; English  empower students, particularly English Learners,

Learners, 85.1 points below; and Foster Foster Youth, and Low-Income students, to meet

Youth, 154.2 points below. District assessment or exceed grade-level content standards through
data (Star) show the following differences in the integration of cutting-edge educational

average academic performance between “all” |technologies. To effectively implement and support
students and students in unduplicated student | these innovation initiatives, the department will

groups. Reading: The proficiency rate for all provide a team of dedicated district staff, including
students was 42.0%, with English Learners at | a Director, Coordinators, Teachers on Assignment,
9.1%, Low-Income students at 34.7%, and and support staff. These professionals will be

Foster Youth at 15.8%. Math: The proficiency | responsible for delivering professional
rate for all students was 31.3%, with English  development, conducting data analysis, and
Learners at 10.6% and Foster Youth at 6.3%. facilitating the smooth integration of technology in
Educational partner feedback and Board input | classroom settings. Additionally, the department
continue to endorse the implementation and will supply schools with the necessary instructional
expansion of innovative learning experiences | materials, equipment, and supplies to support
throughout the district. instructional technology and innovation programs.
This includes specialized technology tools and
Scope: consumables fqr maker spaces, which foster
LEA-wide hands-on learning and creativity. To ensure that
these technological interventions are effectively
enhancing student learning outcomes, the
department will also conduct ongoing data
analysis and progress monitoring. This continuous
evaluation will help tailor instruction to meet the
needs of students more precisely, ultimately
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supporting significant improvements in academic
achievement across targeted student groups.
Integrating innovative technology programs
equitably enhances teaching and learning across
the district. However, this action principally
expands access to cutting-edge tools and
instruction for English learners, foster youth, and
low-income students who disproportionately lack
such opportunities. An LEA-wide structure allows
for consistent implementation of hardware,
software, and pedagogical practices districtwide. It
facilitates centralized procurement, professional
development, and strategic deployments tailored
to high-need populations. Though benefiting all
students, centralized oversight enables continuous
monitoring and adaptation based on unduplicated
pupils' evolving needs. This cohesive model
increases equitable access to transformative,
technology-rich learning experiences for
underserved groups.

31 Action: Recruiting, hiring, and retaining highly qualified as listed in action
Recruitment and Retention of Qualified Staff | staff are crucial for improving academic outcomes | description
for English learners, low-income students, and

Need: foster youth, as evidenced by several research
Staffing data and turnover rates indicate studies. Clotfelter et al. (2007) highlight that
difficulties in retaining qualified educators, teacher qualifications significantly affect student

especially in schools with high populations of | achievement, demonstrating that highly qualified
unduplicated students. This challenge affects | staff can help reduce the academic achievement

the consistency and quality of educational gap. Similarly, Goldhaber and Brewer (2000) find
delivery, which, in turn, impacts student that teacher certification positively influences
outcomes particularly in academics. The data | student outcomes, underscoring the importance of
on the 2023 California School Dashboard qualified teachers. Supporting the development of
indicates lower academic achievement for these teachers, Knight (2007) and Killion (2009)

English Learners, Low-Income students, and | discuss the vital roles of instructional coaching and
Foster Youth compared to the district average. 'mentoring in enhancing professional practice and,
This discrepancy underlines the necessity for | consequently, student achievement. Additionally,
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enhanced academic supports and resources
tailored to uplift these groups' performance.
On the CAASPP ELA all students averaged
2.7 points below standard while unduplicated
student groups averaged significantly lower -
Low Income students, 26.3 points below
standard; English Learners, 58.4 points below
standard; and Foster Youth, 87.6 points below
standard. In Math, all students averaged 39.9
points below standard with unduplicated
student groups lagging significantly behind --
Low Income students, 64.4 points below;
English Learners, 85.1 points below; and
Foster Youth, 154.2 points below.

Educational partner feedback indicates the
importance of employing qualified educators
and minimizing turnover, especially at schools
with high needs.

Scope:
LEA-wide

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

competitive salaries are crucial for attracting and
retaining skilled educators, as shown by Ladd and
Sorensen (2017) who link teacher experience with
student success, and Loeb et al. (2005) who
emphasize the importance of adequate
compensation in recruiting competent early
childhood educators. Effective recruitment
strategies are also essential, with Stoddard and
Corcoran (2010) offering insights into optimizing
teacher placement for English learners, and
Guarino et al. (2006) providing recommendations
for attracting and maintaining quality teachers.
Collectively, these studies illustrate the need for
well-thought-out hiring practices, supportive
professional environments, and competitive
compensation to ensure schools have access to
educators who can significantly elevate student
learning experiences and outcomes.

The district is committed to improving academic
achievement in ELA, Math, and ELD by
strategically recruiting, hiring, and retaining highly
qualified and experienced staff at schools with the
highest Unduplicated Pupil Percentage (UPP).
This effort is particularly directed at enhancing
educational outcomes for English Learners, Low-
Income students, and Foster Youth students. To
support this crucial initiative, the district will
allocate personnel support staff to oversee the
hiring and retention processes. These staff
members will ensure that recruitment and retention
strategies are effectively implemented and aligned
with district goals. Additionally, the district will
implement coaching and mentoring structures to
support new and existing staff, fostering
professional growth and enhancing teaching
effectiveness. This approach not only supports

Page 156 of 221



| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor
‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

Goal and

Action # Identified Need(s)

teachers in their current roles but also contributes
to long-term staff retention. Recruitment efforts will
be targeted to identify individuals who are not only
skilled but also passionate about working with
high-need student populations, ensuring a
committed and impactful teaching staff.

Attracting and retaining highly qualified,
experienced educators is essential across all
district schools. However, this action principally
targets high-UPP sites facing significant staffing
challenges that impact unduplicated student
achievement. An LEA-wide approach ensures
consistent recruitment practices, competitive
compensation, and mentoring support regardless
of the school site. It allows for strategic incentives
and intensive coaching deployments at hard-to-
staff schools with high English learner, low-
income, and foster youth populations. Though
benefiting all students, centralized implementation
focuses resources on addressing instructional
quality gaps correlated with unduplicated pupil
concentrations. This systematic staffing model
increases services for high-need groups in a
cohesive, equitable manner districtwide.

3.2 Action: The district will continue to provide support for new | as listed in action

New Teacher Support Program teachers, particularly those serving in schools with | description
a higher Unduplicated Pupil Percentage (UPP), by

Need: supporting the new teacher induction program.

Informal feedback from new teachers and This initiative focuses on providing comprehensive

performance evaluations suggest that new professional development and modeling evidence-

educators, particularly in high-needs areas, based strategies to improve student outcomes on

often feel inadequately prepared to address state assessments, with a special emphasis on

the specific challenges faced by unduplicated |English Learners, Low-Income, and Foster Youth

students. Disparity can be seen in academic | students. To effectively implement this initiative,

outcomes on state testing. The data on the the district will provide dedicated staff to support

2023 California School Dashboard indicates | new teachers. The district will offer hourly
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lower academic achievement for English
Learners, Low-Income students, and Foster
Youth compared to the district average. This
discrepancy underlines the necessity for
enhanced academic support and resources
tailored to uplift these groups' performance.
On the CAASPP ELA all students averaged
2.7 points below standard while unduplicated
student groups averaged significantly lower -
Low Income students, 26.3 points below
standard; English Learners, 58.4 points below
standard; and Foster Youth, 87.6 points below
standard. In Math, all students averaged 39.9
points below standard with unduplicated
student groups lagging significantly behind --
Low Income students, 64.4 points below;
English Learners, 85.1 points below; and
Foster Youth, 154.2 points below.

Scope:
LEA-wide

2026-27 Local Control and Accountability Plan for Redlands Unified School District
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‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

compensation for induction coaches who play a
crucial role in guiding new teachers through their
initial years in the classroom. Additionally, the
district is committed to developing robust coaching
and mentoring structures. These structures will
include training and ongoing professional
development tailored to the needs of new
teachers, ensuring they receive the guidance and
support necessary to succeed. Induction support
will be designed to help new teachers integrate
into their roles effectively, fostering their
professional growth and enhancing their ability to
impact student learning positively.

Supporting new teachers in schools with high
Unduplicated Pupil Percentages (UPP) is essential
for enhancing educational outcomes. Recent
research highlights the effectiveness of structured
support systems such as induction and mentoring
programs, coaching, and professional
development in aiding new educators. Research
underscores the importance of induction and
mentoring programs for beginning teachers.
Ingersoll and Strong (2011) critically review these
programs, showing they improve teaching
effectiveness and positively impact student
outcomes. Similarly, Fletcher and Strong (2017)
investigate effective coaching practices, revealing
that these can enhance teacher practice and lead
to better outcomes for all learners. These findings
affirm the critical role of comprehensive support
systems in helping new teachers meet the needs
of diverse student populations, including English
learners, low-income, and foster youth students,
thereby enhancing their effectiveness and student
academic outcomes.
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A strong new teacher induction program is critical
for developing effective educators across all
schools. However, this action principally supports
high-UPP sites facing staffing challenges with
new, under-qualified teachers. An LEA-wide
structure ensures consistent training, coaching,
and mentorship standards regardless of school
assignment. It facilitates targeted deployment of
induction resources and intensive support to sites
with concentrations of English learners, low-
income, and foster youth. Though benefiting all
teachers, the centralized implementation allows for
data-driven professional development tailored to
address achievement gaps among unduplicated
pupils. This systematic approach increases
instructional quality and academic outcomes for
high-need groups in a cohesive, equitable manner
districtwide.

3.3 Action: To enhance academic outcomes, particularly for | as listed in action

Access to Internet and/or Devices low-income students and foster youth, providing description
additional technology and support is crucial.

Need: Several studies highlight the effectiveness of these

Response to district surveys and requests for | interventions in facilitating educational

technology show that unduplicated students improvements. Research by DiSalvo et al. (2014)

disproportionately lack reliable access to the | demonstrates the significant impact that access to

internet and digital devices, which are crucial | technology has on learning outcomes. The study

for completing assignments and accessing discusses how technology can support systemic

educational resources. This results in a changes in education, suggesting that providing

significant divide in academic performance devices and internet access can open new

which can be readily seen from state testing | avenues for learning and engagement. Further

outcomes. The data on the 2023 California emphasizing the role of technology, Ertmer et al.

School Dashboard indicates lower academic | (2012) explore the relationship between teacher

achievement for Low-Income students, and beliefs and technology integration practices. They

Foster Youth compared to the district average. | highlight the importance of staffing solutions that

This discrepancy underlines the necessity for | support teachers in effectively incorporating

enhanced academic supports and resources | technology into their instructional practices. This is

2026-27 Local Control and Accountability Plan for Redlands Unified School District Page 159 of 221



Goal and

Action # Identified Need(s)

tailored to uplift these groups' performance.
On the CAASPP ELA all students averaged
2.7 points below standard while unduplicated
student groups averaged significantly lower -
Low Income students, 26.3 points below
standard; and Foster Youth, 87.6 points below
standard. In Math, all students averaged 39.9
points below standard with unduplicated
student groups lagging significantly behind --
Low Income students, 64.4 points below; and
Foster Youth, 154.2 points below. This action
will provide access to online programs and
services to improve student achievement in
ELA and Math by providing additional
technology and support, above and beyond
the Williams requirement.

Educational partner feedback indicates an
appreciation for and a need to continually
support providing for the technological needs
of students.

Scope:
LEA-wide

‘How the Aca)n(s) Address Need(s) and Why it is

‘Provided on an LEA-wide or Schoolwide Basis

complemented by Fullan's (2013) discussion on
the role of leadership and staffing in enhancing
technology integration efforts within schools,
indicating that effective support systems are
essential for successful technology adoption.
Additionally, a meta-analysis by Means et al.
(2013), commissioned by the U.S. Department of
Education, evaluates the effectiveness of online
learning programs. The analysis confirms that
these programs significantly improve student
outcomes, underscoring the importance of access
to online programs and services. These references
collectively provide strong empirical evidence
supporting the necessity of technology access,
skilled staffing to assist with technology
integration, and robust online programs to improve
educational outcomes. By leveraging these
resources, schools can substantially enhance
learning opportunities and support academic
success for low-income students and foster youth,
ensuring they have the necessary tools to succeed
in an increasingly digital world.

This action is designed to enhance student
achievement in ELA and Math by supplementing
online programs and services with additional
technology and support, going above and beyond
the Williams requirement. It is particularly aimed at
benefiting Low-Income students and Foster Youth,
ensuring they have the necessary resources to
succeed. To support this action, the district will
provide adequate staffing, including a Director to
oversee technology initiatives, systems and
network specialists to ensure robust and reliable
technology infrastructure, and helpdesk staff to
assist with troubleshooting and user support.
These roles are crucial for maintaining the smooth
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operation of technology services and ensuring that
students and staff can fully leverage the tools
provided. Furthermore, the district will enhance
access to a variety of online programs and
services that are essential for modern education,
such as Google Workspace for collaboration and
Gaggle for ensuring student safety online. These
tools are vital for enriching the educational
experience and facilitating effective learning.
Additionally, the departments will provide essential
educational technology to support classroom
instruction. This includes laptops, tablets, desktop
computers, and interactive Newline boards. These
technologies are designed to engage students
more effectively in their learning processes and
provide teachers with versatile tools to deliver
high-quality instruction tailored to the needs of
each student.

This action is being implemented LEA-wide
because equitable access to technology is a
foundational need for all students in today's
educational landscape. However, low-income and
foster youth often lack the same technology
resources at home as their peers. An LEA-wide
approach ensures all students receive the
technology tools, support staff, and digital services
required for modern learning. It allows for
consistent standards, infrastructure, and
centralized, cost-effective implementation.

While principally directed at supporting
unduplicated pupils by bridging the digital divide,
the LEA-wide nature provides a comprehensive
technological foundation that benefits all students.
This systematic approach increases and improves
services for high-need groups in a way that uplifts
the entire district.
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Action:
Access and Opportunities

Need:

Individual school needs, as detailed in each
school's School Plan for Student Achievement
(SPSA), highlight specific requirements for
enhanced instructional programs, materials,
and support services to improve English
Language Arts and Mathematics. These needs
are particularly pronounced in schools serving
high populations of English Learners and low-
income, and Foster Youth students, who may
face significant barriers in accessing quality
education. The data on the 2023 California
School Dashboard indicates lower academic
achievement for English Learners, Low-
Income students, and Foster Youth compared
to the district average. This discrepancy
underlines the necessity for enhanced
academic supports and resources tailored to
uplift these groups' performance. On the
CAASPP ELA all students averaged 2.7 points
below standard while unduplicated student
groups averaged significantly lower - Low-
Income students, 26.3 points below standard;
English Learners, 58.4 points below standard;
and Foster Youth, 87.6 points below standard.
In Math, all students averaged 39.9 points
below standard with unduplicated student
groups lagging significantly behind -- Low-
Income students, 64.4 points below; English
Learners, 85.1 points below; and Foster
Youth, 154.2 points below. Analysis of district
data shows that all students had a 93.4%
attendance rate, whereas English Learners

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

The district will enhance its English Language Arts | as listed in action
and Mathematics instructional programs by description
tailoring resources to individual school needs as
detailed in each School Plan for Student
Achievement (SPSA)
(https://www.redlandsusd.net/fs/resource-
manager/view/f102e1f7-66d0-4c9d-b0a1-
c3a5bc56edec). These resources include site-
based personnel, instructional materials,
technology, and professional development
opportunities, alongside strategies to promote
positive school climates and address social-
emotional, behavioral, and mental health needs.
These initiatives, aligned with the LCAP, focus
particularly on supporting English Learners, Low-
Income, and Foster Youth students. The district
will provide staffing, training, necessary classroom
supplies, and cover costs for educational field
trips. This comprehensive approach aims to
improve attendance, reduce suspensions, and
ensure all students, especially those facing greater
challenges, have access to quality educational
opportunities.

Disaggregated data from each school site reveals
that unduplicated students achieve at lower rates
compared to their peers. Consequently, each
school tailors supplemental curricula and supports
to address the unique needs of these students, as
outlined in their individual school plans. This
approach involves the identification, analysis, and
adoption of evidence-based curriculum supports
suitable to their specific student demographics and
school context. The effectiveness of these
supplemental curricula is assessed through a
continuous improvement process, which includes
setting specific student goals, monitoring progress,
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Goal and Identified Need(s) ‘How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor
Action # ‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

had a lower rate at 92.3%, Low-Income and making necessary adjustments based on

students at 92.6%, and Foster Youth at 91.0%. individual needs. Enhanced academic

Based on data from the 2023 CA School performance among these students will be

Dashboard, the chronic absenteeism rate was 'measured by closely monitored individual plans

24% for all students, higher rates were and standardized district/state assessments.

observed among English Learners at 26.4%, | Additionally, the implementation of site-based
Low-Income students at 29.1%, and Foster plans aims to strategically use data to pinpoint and

Youth at 26.1%. address the educational requirements of
Educational partner feedback enthusiastically 'unduplicated student groups, especially those
endorses ongoing support for school plans identified in "red" areas on the California School
that address the unique needs identified at Dashboard for each school.

each site. While tailored to individual school needs, an LEA-

wide approach ensures consistent standards and
Scope: equitable access to supplemental staffing,
pe: :

LEA-wide programs, and resources across all sites. It allows
for cohesive professional development, curriculum
adoption, and centralized procurement of effective
intervention materials. Data-driven SPSAs target
high-need student populations, but LEA oversight
promotes strategic service alignment with LCAP
goals benefiting all students. Though principally
directed at English learners, low-income, and
foster youth, centralized implementation increases
staff capacity to address common achievement
gaps and climate/engagement needs districtwide.
An LEA-wide structure leverages site flexibility
within unifying district systems of support,
ultimately increasing and improving services for
high-need groups in a comprehensive manner.

3.5 Action: The district will implement enhanced facilities as listed in action
Enhanced Facilities Projects projects to create innovative learning spaces, such description
as Garner Holt labs, Z-Space labs, Outdoor
Need: Learning Spaces, and enhanced innovation library
As indicated by school climate surveys and a |spaces. These projects are primarily directed
review of the data pertaining to facility toward Equity Support Program (ESP) sites that
requests, schools serving high numbers of serve high numbers of unduplicated student
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Goal and

Action # Identified Need(s)

unduplicated students often have outdated or
insufficient facilities, which can impact the
learning environment and student morale,
leading to a decline in attendance. Analysis of
district data shows that all students had a
93.4% attendance rate, whereas English
Learners had a lower rate at 92.3%, Low-
Income students at 92.6%, and Foster Youth
at 91.0%. Based on data from the 2023 CA
School Dashboard, the chronic absenteeism
rate was 24% for all students, higher rates
were observed among English Learners at
26.4%, Low-Income students at 29.1%, and
Foster Youth at 26.1%.

Scope:
LEA-wide

2026-27 Local Control and Accountability Plan for Redlands Unified School District

‘How the Aca)n(s) Address Need(s) and Why it is

Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

populations, including foster youth, English
learners, and low-income students. The aim of
these spaces is to foster enthusiasm for learning,
enhance student connectedness to school sites,
and provide equitable access to educational
opportunities. The selection of sites for these
enhancements will be data-driven, focusing on
schools with significant achievement gaps and
high concentrations of the targeted student
groups.

To implement this action, the district will provide
managers and support staff to oversee the
development and maintenance of these spaces.
Essential materials and supplies, such as
construction materials, technology, and furniture,
will be procured to ensure these spaces are well-
equipped and conducive to learning. Additionally,
the district will engage contracted services for
facility improvements, ensuring that all new and
renovated spaces meet the specific needs of
students and enhance their learning environment.
This comprehensive approach is designed to not
only benefit all students but specifically target and
support the needs of foster youth, English
learners, and low-income students by transforming
their educational spaces and experiences.

To support positive academic outcomes and
reduce chronic absenteeism among foster youth,
English learners, and low-income students,
implementing enhanced facilities projects to
develop innovative learning spaces is crucial.
Research strongly supports the link between the
quality of school facilities and student performance
and engagement. Earthman (2002) explores the
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| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor
‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

Goal and

Action # Identified Need(s)

relationship between school facility conditions and
student academic achievement. His findings
underscore the importance of well-maintained and
optimally designed facilities in supporting student
success. Haggerty et al. (2010) offer policy
recommendations through the Coalition for
Community Schools, advocating for safe and
healthy learning environments that not only
support learning but also student well-being,
emphasizing the critical role of the physical school
environment in educational outcomes. Prince
(2004) reviews the effectiveness of active learning
strategies facilitated by innovative learning spaces.
His research indicates that these spaces
significantly enhance student engagement and
learning outcomes. Scott-Webber et al. (2011)
investigate the impact of formal learning
environments, including innovative spaces, on
student learning. Their study confirms that
thoughtfully designed educational spaces can
profoundly influence academic performance. The
National Council on School Facilities (2015)
compiles research that connects the adequacy
and equity of school facilities with student
outcomes, highlighting that equitable access to
high-quality facilities is essential for all students.
DelLuca and Rosenblatt (2010) emphasize that
equity in educational environments is crucial for
the success of all students, particularly those from
marginalized communities. These studies
collectively provide empirical evidence of the
positive impact that enhanced and innovative
facilities have on student attendance,
engagement, and academic outcomes, particularly
for vulnerable student groups. They underline the
importance of investing in high-quality, equitable
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3.6
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Identified Need(s)

Action:
Transportation

Need:

Transportation barriers, as indicated by
attendance data and parent feedback,
disproportionately affect unduplicated
students, impacting their ability to consistently
attend school and participate in school-related
activities. Analysis of district data shows that
all students had a 93.4% attendance rate,
whereas Low income students had a lower
rate at 92.6%, and Foster Youth at 91.0%.
Based on data from the 2023 CA School
Dashboard, the chronic absenteeism rate was
24% for all students, higher rates were
observed among Low-Income students at
29.1%, and Foster Youth at 26.1%.

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

educational spaces as a fundamental component
of educational strategies aimed at promoting
student success and reducing absenteeism.
While principally targeting high-need ESP sites,
developing engaging innovative learning spaces
benefits all students district-wide. An LEA-wide
approach ensures consistent design standards,
procurement, and construction oversight across
sites. It allows for strategic prioritization of facilities
projects based on data around unduplicated
student concentrations and achievement gaps.
Though focused on schools with more foster,
English learner, and low-income populations
initially, an LEA-wide model provides a cohesive,
long-term vision for enhancing learning spaces
comprehensively. This increases access and
enthusiasm for learning among targeted groups in
a way that uplifts the entire district.

The importance of transportation in school districts | as listed in action
is profoundly underscored by recent research, description
which highlights its critical role in enhancing

student attendance and academic achievement.

The 2023 study published by MIT Press, titled

"Another One Rides the Bus: The Impact of School
Transportation on Student Outcomes," provides

compelling evidence that reliable and safe school
transportation significantly boosts student

attendance and achievement. Utilizing a detailed

panel of student-level enrollment and address data

from Michigan public schools, the study

demonstrates that transportation policies have a

substantial effect on educational outcomes.

Additionally, the Urban Institute's 2023 report
"Student Transportation and Educational Access"
discusses the vital role of transportation in
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Identified Need(s)

Scope:
LEA-wide

| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor

‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

ensuring educational access, especially in larger
and more geographically dispersed districts. The
findings from this report emphasize that adequate
transportation services are crucial for providing
equal access to educational opportunities,
affecting students' ability to regularly attend school
and engage in school-related activities.

Together, these studies highlight the significant
role of transportation in supporting educational
equity and access, illustrating its direct impact on
enhancing student attendance and fostering
academic success.

The district is committed to ensuring access to in-
person instruction by enhancing transportation
services, particularly for Low-Income and Foster
Youth students. While all students will benefit from
improved transportation options, this initiative
focuses on providing equitable access to those
who may face significant barriers in reaching
school facilities.

To facilitate this commitment, the district will
employ a dedicated staff including a Director of
Transportation, drivers, bus aides, and support
staff. These personnel are essential for the
operation and management of safe and efficient
transportation services. The district will provide
various transportation options, including district-
operated buses for direct routes to and from
schools, and city bus passes to accommodate
students who require more flexible travel
schedules. This comprehensive approach ensures
that all students, especially those from
underserved backgrounds, have reliable and

Page 167 of 221



| How the Aca)n(s) Address Need(s) and Why itis | Metric(s) to Monitor
‘Provided on an LEA-wide or Schoolwide Basis Effectiveness

Goal and

Action # Identified Need(s)

accessible means to attend school, fostering
greater educational equity and attendance
stability.

Reliable transportation access is essential for
students to attend school and receive in-person
instruction. However, low-income and foster youth
often lack consistent transportation means.
Providing transportation services LEA-wide
ensures equitable access for all students to get to
school. A centralized approach allows for efficient
deployment of bus routes, staff scheduling, and
vehicle maintenance districtwide. While principally
directed at unduplicated pupils, an LEA-wide
model provides this foundational service benefiting
all families. This systematic implementation
increases access to educational opportunities for
high-need groups in a way that supports the entire
district.

3.7 Action: The district is committed to promoting equitable as listed in action

LCAP Program Coordination development and effective implementation of the | description
LCAP by coordinating support across school sites

Need: and district programs, ensuring comprehensive

Feedback from educational partners indicates ' community and parental involvement. Dedicated

a continued need to maintain positive staff facilitate educational partner participation,

collaboration with families and community making sure all voices contribute to the planning

members to ensure positive outcomes for process, thereby enhancing educational policies

students. The LCAP Advisory Committee and practices that affect students. The district

expressed an appreciation for and the need to |supports this engagement by providing necessary

maintain inclusive and equitable involvement | materials and aligning district programs with

in the development, implementation, and community needs to improve academic, social-

monitoring of the Local Control Accountability 'emotional, and behavioral outcomes.

Plan (LCAP). Ensuring that all educational

partners have a voice is crucial to address and Research from the Harvard Graduate School of

support the unique needs of low-income Education (2023) and Detroit URC (2011)
students, foster youth, and English learners underscores the significant benefits of involving
effectively. families and community members in school
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Action #

Identified Need(s)

Scope:
LEA-wide

‘How the Aca)n(s) Address Need(s) and Why it is

‘Provided on an LEA-wide or Schoolwide Basis

decision-making. These benefits include improved
staff morale, greater teacher retention, increased
community support, and enhanced student
outcomes like reduced suspensions and increased
after-school participation. By incorporating a broad
range of perspectives, including a diverse 45-
member LCAP Advisory Committee and a Student
LCAP Advisory Committee, the district strengthens
its goals, actions, and services, fostering a more
inclusive environment. This approach not only
deepens school-community ties but also supports
the district’s vision to inspire, equip, and support
all members of the Redlands USD community. The
effectiveness of these initiatives is monitored
through continuous feedback and participation in
the LCAP advisory process, ensuring that the
voices of diverse educational partners are heard
and valued.

This action ensures equitable LCAP development
and monitoring across the district. However, it is
principally directed at low-income, foster, and
English learner student groups who often face
barriers to inclusion. An LEA-wide approach
enables consistent outreach, training on engaging
underrepresented voices, and targeted
interventions for these student populations. It
allows leveraging centralized resources efficiently
while benefiting all groups through increased
transparency. Streamlining as an LEA-wide action
coordinates improved services for high-need
students in a cohesive manner. The district-wide
structure uplifts the entire LCAP process through
meaningful engagement of all educational
partners.

2026-27 Local Control and Accountability Plan for Redlands Unified School District

Metric(s) to Monitor
Effectiveness
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Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

Goal and Identified Need(s) How the Action(s) are Designed to Address Metric(s) to Monitor
Action # Need(s) Effectiveness
24 Action: The Educational Services Division is committed to |as listed in action
Tiered Academic Supports for Multilingual enhancing English language proficiency and description
Students improving reclassification rates for English
Learners. This effort involves comprehensive staff
Need: development aimed at expanding and refining the
Analysis of recent data from the California implementation of ELD standards across all grade
School Dashboard and DataQuest levels and content areas. Additionally, the division
underscores persistent academic achievement ensures ongoing monitoring and will develop tiered
challenges faced by multilingual learners, systems of support to effectively assist students
particularly English Learners (ELs), in the who are not making adequate progress in their
Redlands Unified School District. These language acquisition.
challenges, primarily stemming from language
barriers, cultural differences, limited The division will provide specialized staffing to
vocabulary, high academic expectations, and | support this initiative, including a Director of
emotional stress, continue to impact their Special Projects, Program Specialists, and
academic performance and integration into necessary support staff. These roles are crucial
mainstream classrooms. for English Learner achievement, overseeing the
In 2023, the California School Dashboard program's effectiveness and providing targeted
reported that 47.6% of ELs in Redlands assistance where needed.
Unified demonstrated progress toward English
language proficiency, as measured by the Furthermore, the division will offer extensive

English Language Proficiency Assessments professional development opportunities for

for California (ELPAC). In 2024, this progress administration and staff, including participation in
was maintained at 48.8%, making progress, a conferences and workshops specifically focused
slight increase. This performance places the | on strategies for supporting English Learners
district in the “maintained” status category and |towards reclassification. These training sessions

color yellow, indicating a need for targeted are designed to equip staff with the latest
interventions to support ELs in achieving methodologies and insights to address the unique
language proficiency. needs of English Learners and to foster an

The academic challenges faced by ELs are environment conducive to multiliteracy, thereby
further evidenced by their performance in enhancing academic success and equitable
English Language Arts (ELA) and access to educational opportunities.
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| How the AT:tion(s) are Designed to Address Metric(s) to Monitor
Need(s) Effectiveness

Goal and

Action # Identified Need(s)

Mathematics (Math). According to the 2023
California School Dashboard, ELs in Redlands | Linda Darling-Hammond's advocacy for

Unified scored 58.4 points below the standard |comprehensive support structures, including

in ELA assessments compared to 61.2 points | language services, highlights the need to bridge

in 2024, placing them in the "orange" the achievement gap for non-English-speaking
performance color. In addition, ELs scored students. This approach ensures equitable access
85.1 points below the standard in Math in to educational resources for all families, regardless
2023, compared to 89.9 points in 2024, of their home language. Building on this

placing them in the “orange” performance foundation, recent studies emphasize the critical
color. importance of specialized language acquisition
These data points highlight the ongoing need programs and targeted teacher training to support
for comprehensive support systems and English Learners (ELSs).

instructional strategies tailored to the unique

needs of ELs. The District English Learner The report "Preparing All Teachers to Meet the
Advisory Committee (DELAC) annual needs | Needs of English Language Learners," available
assessment demonstrated feedback focused | through ERIC, underscores the necessity for all
on tutoring or intervention for students, literacy educators to be equipped to meet the diverse

instruction for families, professional needs of ELs. It focuses on the importance of
development for teachers, and translation training teachers in understanding language
support for all school sites. By addressing the |variation and dialectical differences and their
needs and providing targeted academic impact on learning. This training is vital for
interventions, the district can work towards enabling educators to support ELs effectively in
improving educational outcomes and ensuring the classroom by adapting instructional techniques
equitable opportunities for all EL students. to enhance language acquisition and educational
outcomes.
Scope:

Limited to Unduplicated Student Group(s) Additionally, the publication "7 Programs for
English Learners in Grades Pre-K to 12" by the
National Academies Press provides a
comprehensive review of effective programs and
practices for English learners, covering both
English-only and bilingual options. This review
assesses the outcomes of these educational
strategies, advocating for well-designed programs
that support language acquisition among ELs. It
details the benefits of various instructional models
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| How the AT:tion(s) are Designed to Address Metric(s) to Monitor
Need(s) Effectiveness

and trTe critical rolgof teacher training in improving
the educational experiences of ELs.

According to the California EL Roadmap, the
diversity of ELs—including newcomers, potential
long-term ELs, long-term ELs, those with
interrupted schooling, and ELs with disabilities—
requires pedagogy and educational support
services that are differentiated and responsive.
The roadmap outlines the importance of equitable,
rigorous, and positive environments and ensures
ELs have access to high-quality education.
Furthermore, effective and consistent processes
for identifying, placing, monitoring, and exiting
ELs, alongside enhancing staff capacity, are
fundamental for improving both linguistic and
academic outcomes for ELs. The California
Practitioners' Guide for Educating English
Learners with Disabilities provides legal
requirements, best practices, and resources to
assist ELs with disabilities.

Services for English Learners are designed
primarily for unduplicated pupils and families
facing language barriers. The work of EL program
specialists, EL paraprofessionals, and other staff
who deliver targeted interventions is crucial. These
professionals also conduct related parent
workshops and provide technical assistance to
schools. They focus on both Integrated and
Designated English Language Development based
on assessments, including interviews and surveys
with EL students and their parents/guardians.
Interventions are specifically tailored to foster
English language proficiency and mastery of
grade-level content standards, thereby enhancing
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2.5
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Identified Need(s)

Action:
Long-Term English Learner Program

Need:

Assessment data from the California School
Dashboard and DataQuest highlight ongoing
challenges faced by Long-Term English
Learners (LTELs) in Redlands Unified School
District, affecting their academic progress and
integration into mainstream classrooms.
According to the 2023 California School
Dashboard, 47.6% of English Learners in
Redlands Unified were making progress
toward English language proficiency, as
measured by the English Language
Proficiency Assessments for California
(ELPAC). The same CA Dashboard
comparison revealed that in 2024, 48.8.% of
English Learners in Redlands Unified were
making progress toward English language
proficiency which corresponds to a "Yellow"
performance level on the Dashboard. This
figure is slightly above the statewide average
of 45.7% for English Learner Progress. As a L-
TEL student group in 2024, the overall
performance color for ELPI was green,

How the AT:tion(s) are Designed to Address Metric(s) to Monitor
Need(s) Effectiveness

t;e SlI)pOI’t th;[ stadents might (;herwise receive
in other academic interventions.

Implementing these actions is expected to
significantly boost students' academic proficiency
as measured by state assessments and increase
the English Learner reclassification rate, marking
substantial progress in educational equity and
effectiveness for English Learners.

The district is implementing a focused initiative to | as listed in action
address the specific academic needs of Long- description

Term English Learners (L-TELs) by providing

dedicated EL staff and tiered support systems.

This action is designed to increase English

language proficiency and effectively reduce the

number of L-TELs within the district.

To achieve this, the district will designate
secondary EL teachers who are specially trained
to meet the specific needs of L-TELSs, including
socio-emotional, academic, literacy, and language
proficiency. These teachers will implement
targeted instructional strategies that are designed
to accelerate English language acquisition and
close academic gaps.

Additionally, the district will ensure that these
specialized teachers are equipped with the
necessary professional development and
instructional materials to support their teaching.
These materials will be specifically tailored to
enhance learning for L-TELSs, incorporating both
language development and content mastery to
facilitate better academic outcomes and progress
toward English proficiency.
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Action # Identified Need(s)

however the same group scored far below the
standard in both ELA and Math with a
performance color of Red. DataQuest reflects
23.6% L-TELs were reclassified in 2023
compared to 21.7% in 2024 which is a slight
decline. The District English Learner Advisory
Committee (DELAC) annual needs
assessment demonstrates feedback focused
on tutoring or intervention for students, literacy
instruction for families, professional
development for teachers, and translation
support for all school sites. There is a need to
focus on English Learners with a high
concentration on supporting the L-TEL student
group. Currently, L-TELs constitute 12.7% of
the English Learner population compared to
13.2 % last year, showing a slight
improvement. Addressing the specific needs of
this group is essential for promoting equitable
educational outcomes and ensuring their
successful integration into mainstream
academic settings.

Scope:
Limited to Unduplicated Student Group(s)

How the AT:tion(s) are Designed to Address
Need(s)

Metric(s) to Monitor
Effectiveness

Research shows that Long-Term English Learners
have a unique set of needs. "Long-term English
Learners: Predictors, Patterns, & Outcomes," a
study, released by the Houston Education
Research Consortium, examines the predictors
and outcomes associated with students who have
been classified as English learners for seven years
or more. It highlights the academic challenges
LTELs face and suggests strategies for more
effective language instruction and support, aiming
to accelerate their language acquisition and
academic achievement (Houston Education
Research Consortium). "Supporting Emergent
Bilingual Learners Labeled Long-Term English
Learners," published in the International
Multilingual Research Journal, this article
discusses the characteristics and educational
experiences of LTELs, emphasizing the necessity
of tailored educational approaches. It outlines the
importance of providing LTELs with specific
instructional strategies that address both their
language development and academic content
needs, which are crucial for improving their
educational outcomes (Olsen, 2010). These
studies provide insight into the unique challenges
faced by long-term English learners and
underscore the importance of specialized
instructional strategies to support their continued
language development and academic success.

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

2026-27 Local Control and Accountability Plan for Redlands Unified School District
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not applicable

Additional Concentration Grant Funding
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-

income students, as applicable.

3 Redlands USD elementary schools and 1 TK-12 virtual academy have an Unduplicated Pupil Percentage (UPP) below 55%.

21 Redlands USD schools have an Unduplicated Pupil Percentage (UPP) above 55%.

The District increased or ensured continued staffing at school sites with a UPP above 55% using a methodology determined by Business
Services which included a review of current staffing, student group program offerings, academic data, and school site needs. As a result of
this review funds were used to ensure continued staffing of general education instructional paraprofessional positions, instructional support
specialist/intervention teachers, counselors, and academic case carriers. To meet the requirement to increase the number of staff who
provide direct services to students at school with an enrollment of unduplicated students that is greater that 55%, the District is implementing
supports with additional personnel for Comprehensive School Counseling (Goal 1, Actions 1.4 & 1.5), promoting college and career
readiness (Goal 1, Action 1.9; Goal 2, Actions 2.7 & 2.8), Tiered Academic Supports (Goal 2, Action 2.2), Tiered Literacy Supports (Goal 2,
Action 2.3),Tiered Academic Supports for Multilingual Learners (Goal 2, Action 2.4), and English Learner Programs (Goal 2, Action 2.5).

Staff-to-student ratios by
type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or
less

Schools with a student concentration of greater than 55
percent

Staff-to-student ratio of
classified staff providing
direct services to students

Elementary School Ratio 1:28/No Secondary Schools
Below 55%

Elementary School Ratio 1:25/Secondary School Ratio
1:42

Staff-to-student ratio of
certificated staff providing
direct services to students

Elementary School Ratio 1:21/No Secondary Schools
Below 55%

Elementary School Ratio 1:16/Secondary School Ratio
1:21

2026-27 Local Control and Accountability Plan for Redlands Unified School District
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2026-27 Total Planned Expenditures Table

LCAP Year

1. Projected LCFF Base

Grant
(Input Dollar Amount)

2. Projected LCFF

Supplemental and/or
Concentration Grants
(Input Dollar Amount)

3. Projected Percentage
to Increase or Improve

Services for the Coming

School Year
2 divided by 1

LCFF Carryover —

Percentage
(Input Percentage from

Prior Year)

Total Percentage to
Increase or Improve

School Year
3 + Carryover %

Services for the Coming

Totals

Totals

Goal # | Action#

1 11
1 1.2
1 1.3
1 14
1 1.5
1 1.6
1 1.7
1 1.8

215,723,440

LCFF Funds Other State Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-personnel

$78,263,986.00

Action Title

Tiered Social-Emotional
and Mental Health
Supports

Positive Behavior Supports

Restorative Practices

Comprehensive School
Counseling Program

Comprehensive School
Counseling: Targeted
Supports

Student Study Teams

Parent & Community
Involvement

Language Assessment
Center & Translation
Services

Student Group(s)

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

44,724,863

$25,696,328.00

Contributing
to Increased

or Improved
Services?

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes
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Scope

LEA-
wide

LEA-
wide

LEA-
wide

LEA-
wide

Schoolw

ide

LEA-

wide

LEA-
wide

LEA-
wide

20.733%

$16,874,485.00

Unduplicated
Student
Group(s)

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

Location

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools
Grades 6-
8, all
middle
and high
schools

All
Schools

All
Schools

All
Schools

0.000%

$5,555,573.00

Time Span

three years

three years

three years

three years

three years

three years

three years

three years

Total
Personnel

$766,833.00

$422,031.00

$2,000,391.00

$6,566,631.00

$550,340.00

$98,554.00

$934,350.00

$565,998.00

20.733%

$126,390,372.00

Total Non-
personnel

$50,000.00

$430,000.00

$0.00

$41,602.00

$56,148.00

$18,000.00

$308,248.00

$56,358.00

$105,802,376.00

LCFF Funds

$816,833.00

$852,031.00

$2,000,391.00

$6,608,233.00

$606,488.00

$116,554.00

$1,242,598.00

$622,356.00

Other State
Funds

Local
Funds

$20,587,996.00

Federal Funds

Total Funds

$816,833.00

$852,031.00

$2,000,391.00

$6,608,233.00

$606,488.00

$116,554.00

$1,242,598.00

$622,356.00

Planned
Percentage
of Improved

Services
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Goal # | Action#

Action Title

Student Group(s)

Contributing
to Increased
or Improved

Scope

Unduplicated

Student
Group(s)

Location

Time Span

Total
Personnel

Total Non-
personnel

LCFF Funds

Other State
Funds

Local
Funds

Federal Funds Total Funds

Planned
Percentage
of Improved

1 1.9
1 1.10
1 1.11
1 1.12
1 1.13
1 1.14
2 2.1
2 2.2
2 23
2 2.4
2 25
2 2.6

Career Technical Education
(CTE)

Visual & Performing Arts

Middle School Engagement

Health & Wellness Services

Targeted Attendance
Support

Targeted Enroliment
Support

Professional Development
to Support Implementation
of State Standards

Tiered Academic Support

Tiered Literacy Supports

Tiered Academic Supports
for Multilingual Students

Long-Term English Learner
Program

Supplemental Instructional
Supports

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners

English Learners

English Learners
Foster Youth
Low Income

Services?
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes
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Schoolw
ide

LEA-
wide

Schoolw
ide

LEA-
wide

LEA-
wide

LEA-
wide

LEA-
wide

LEA-
wide

LEA-
wide

Limited
to
Undupli
cated
Student
Group(s

Limited
to
Undupli
cated
Student
Group(s

LEA-
wide

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

Foster Youth

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners

English
Learners

English
Learners
Foster Youth
Low Income

High
School
(9th-12th
grades)

All
Schools

Middle

Schools
(6th-8th
grades)

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

three years

three years

three years

three years

three years

three years

three years

three years

three years

three years

three years

three years

$362,019.00

$1,242,942.00

$309,073.00

$713,369.00

$438,747.00

$141,027.00

$539,033.00

$3,477,595.00

$565,000.00

$813,969.00

$1,176,109.00

$0.00

$2,035,599.00

$57,558.00

$128,367.00

$10,000.00

$34,192.00

$10,000.00

$1,733,177.00

$26,000.00

$48,870.00

$67,345.00

$20,000.00

$550,000.00

$2,397,618.00

$1,300,500.00

$437,440.00

$723,369.00

$472,939.00

$151,027.00

$835,089.00

$3,503,595.00

$613,870.00

$881,314.00

$1,196,109.00

$550,000.00

$1,437,121.00

$2,397,618.00

$1,300,500.00

$437,440.00

$723,369.00

$472,939.00

$151,027.00

$2,272,210.00

$3,503,595.00

$613,870.00

$881,314.00

$1,196,109.00

$550,000.00

Services
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LCFF Funds Other State

Funds

Planned
Percentage
of Improved

Services

Goal # | Action# Total

Personnel

Local Federal Funds Total Funds

Funds

Total Non-
personnel

Action Title Location

Student Group(s)

Contributing

to Increased

or Improved
Services?

Scope | Unduplicated
Student

Group(s)

Time Span

2 2.7 Advancement Via Individual Foster Youth Yes Schoolw Foster Youth Specific three years  $1,347,388.00 $80,000.00 $1,427,388.00 $1,427,388.00
Determination (AVID) Low Income ide Low Income Schools:
Elementar
y: Arroyo
Verde,
Crafton,
Lugonia,
McKinley,
Mentone,
and
Victoria;
All
seconday
sites
(middle
and high
schools)
2 2.8 College and Career Foster Youth Yes Schoolw Foster Youth All three years $665,492.00 $834,550.00 $1,500,042.00 $1,500,042.00
Readiness Programs Low Income ide Low Income Schools
High
School
(9th-12th
grades)
2 2.9 Summer School/Credit English Learners Yes Schoolw English All three years $781,849.00 $25,563.00 $807,412.00 $807,412.00
Recovery Foster Youth ide Learners Schools
Low Income Foster Youth High
Low Income Schools
(9th-12th
grades)
2 2.10 Instructional Technology English Learners Yes LEA- English All three years $757,405.00 $780,607.00 $1,538,012.00 $1,538,012.00
and Innovation Foster Youth wide Learners Schools
Low Income Foster Youth
Low Income
2 211 Targeted Special Education Students with No All three years  $58,489,384.00 $5,678,546.00 $33,539,123.00 $8,198,749.00 $16,874,485. $5,555,573.00 $64,167,930.00
Supports Disabilities Schools 00
2 2.12 Expanded Learning All No All three years  $12,949,631.00 $2,702,347.00 $15,651,978.00 $15,651,978.00
Opportunities Program Schools
Grades TK
through
6th
3 3.1 Recruitment and Retention  English Learners Yes LEA- English All three years  $1,299,975.00 $53,151.00 $1,353,126.00 $1,353,126.00
of Qualified Staff Foster Youth wide Learners Schools
Low Income Foster Youth
Low Income
3 3.2 New Teacher Support English Learners Yes LEA- English All three years $110,000.00 $198,039.00 $308,039.00 $308,039.00
Program Foster Youth wide Learners Schools
Low Income Foster Youth
Low Income
3 3.3 Access to Internet and/or Foster Youth Yes LEA- Foster Youth All three years  $2,524,870.00 $1,405,384.00 $3,930,254.00 $3,930,254.00
Devices Low Income wide Low Income Schools
3 34 Access and Opportunities English Learners Yes LEA- English All three years $900,000.00 $2,569,495.00 $3,469,495.00 $3,469,495.00
Foster Youth wide Learners Schools
Foster Youth
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Goal # | Action# Action Title Student Group(s) Contributing | Scope | Unduplicated | Location | Time Span Total Total Non- LCFF Funds Other State Local Federal Funds| Total Funds Planned

to Increased Student Personnel personnel Funds Funds Percentage
or Improved Group(s) of Improved
Services? Services
Low Income Low Income
3 3.5 Enhanced Facilities English Learners Yes LEA- English All three years $415,000.00 $380,000.00 $795,000.00 $795,000.00
Projects Foster Youth wide Learners Schools
Low Income Foster Youth
Low Income
3 3.6 Transportation Foster Youth Yes LEA- Foster Youth All three years  $3,200,283.00 $154,565.00 $3,354,848.00 $3,354,848.00
Low Income wide Low Income Schools
3 3.7 LCAP Program English Learners Yes LEA- English All three years ~ $287,088.00 $25,805.00 $312,893.00 $312,893.00
Coordination Foster Youth wide Learners Schools
Low Income Foster Youth
Low Income
4 4.1 Tier |: Behavioral and All No Specific three years $270,000.00 $0.00 $270,000.00 $270,000.00
Attendance Supports Schools:
Orangewo
od High
School
4 4.2 Tier II: Counseling All No Specific three years $0.00 $10,480.00 $10,480.00 $10,480.00
Supports Schools:
Orangewo
od High
School
4 4.3 Tier Ill: Social-Emotional All No Specific three years $0.00 $8,000.00 $8,000.00 $8,000.00
and Mental Health Schools:
Supports Orangewo
od High
School
4 4.4 College and Career All No Specific three years $120,000.00 $0.00 $120,000.00 $120,000.00
Readiness Schools:
Orangewo
od High
School
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2026-27 Contributing Actions Table

1. Projected 2. Projected 3. Projected LCFF Total 4. Total 5. Total Planned
LCFF Base LCFF Percentage to | Carryover — | Percentage to Planned Planned Percentage to
Grant Supplemental | Increase or Percentage Increase or Contributing | Percentage of | Increase or
and/or Improve (Percentage Improve Expenditures Improved Improve
Concentration | Services for from Prior Services for | (LCFF Funds) Services Services for To_lt_alseby Tolt:auInIa(:FF
Grants the Coming Year) the Coming (%) the Coming yp
School Year School Year School Year
(2 divided by (3 + Carryover (4 divided by
1
0, 0, o 0, 0,
215,723,440 44,724,863 20.733% 0.000% 20.733% $44,7261,863.0 0.000% 20.733 % Total: $44.724.863.00
LEA-wide
Total: $35,471,052.00
Limited Total: $2,077,423.00
Schoolwide
Total: $7,176,388.00
Contributing to Plar_med Planned
. Expenditures for
. . . Increased or Unduplicated . o Percentage of
Action # Action Title Location Contributing
Improved Student Group(s) . Improved
a Actions (LCFF - G
Services? Services (%)
1 1.1 Tiered Social-Emotional and Yes LEA-wide English Learners  All Schools $816,833.00
Mental Health Supports Foster Youth
Low Income
1 1.2 Positive Behavior Supports Yes LEA-wide English Learners  All Schools $852,031.00
Foster Youth
Low Income
1 1.3 Restorative Practices Yes LEA-wide English Learners  All Schools $2,000,391.00
Foster Youth
Low Income
1 1.4 Comprehensive School Yes LEA-wide English Learners  All Schools $6,608,233.00
Counseling Program Foster Youth
Low Income
1 1.5 Comprehensive School Yes Schoolwide Foster Youth All Schools $606,488.00
Counseling: Targeted Low Income Grades 6-8, all
Supports middle and high
schools
1 1.6 Student Study Teams Yes LEA-wide English Learners  All Schools $116,554.00
Foster Youth
Low Income
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Goal

1 1.7
1 1.8
1 1.9
1 1.10
1 1.1
1 1.12
1 1.13
1 1.14
2 21
2 2.2
2 23
2 24
2 25
2 2.6

Action #

Action Title

Parent & Community
Involvement

Language Assessment
Center & Translation
Services

Career Technical Education
(CTE)

Visual & Performing Arts

Middle School Engagement

Health & Wellness Services

Targeted Attendance
Support

Targeted Enrollment
Support

Professional Development
to Support Implementation
of State Standards

Tiered Academic Support

Tiered Literacy Supports

Tiered Academic Supports
for Multilingual Students

Long-Term English Learner
Program

Supplemental Instructional
Supports

Contributing to
Increased or
Improved
Services?

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

LEA-wide

LEA-wide

Schoolwide

LEA-wide

Schoolwide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

Limited to
Unduplicated
Student Group(s)

Limited to
Unduplicated
Student Group(s)

LEA-wide
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Unduplicated

Student Group(s)

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners

English Learners

English Learners
Foster Youth

Location

All Schools

All Schools
High School (9th-
12th grades)

All Schools
Middle Schools
(6th-8th grades)

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

Planned
Expenditures for
Contributing
Actions (LCFF
Funds)

$1,242,598.00

$622,356.00

$2,397,618.00

$1,300,500.00

$437,440.00

$723,369.00

$472,939.00

$151,027.00

$835,089.00

$3,503,595.00

$613,870.00

$881,314.00

$1,196,109.00

$550,000.00

Planned
Percentage of
Improved
Services (%)
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Planned
Expenditures for
Contributing
Actions (LCFF

Planned
Percentage of
Improved

Contributing to
Increased or
Improved
Services?

Unduplicated

Goal Student Group(s)

Action # Action Title Location

Scope

2 2.7
2 2.8
2 2.9
2 210
3 3.1
3 3.2
3 3.3
3 3.4
3 3.5
3 3.6
3 3.7
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Advancement Via Individual

Determination (AVID)

College and Career
Readiness Programs

Summer School/Credit
Recovery

Instructional Technology
and Innovation

Recruitment and Retention
of Qualified Staff

New Teacher Support
Program

Access to Internet and/or
Devices

Access and Opportunities

Enhanced Facilities Projects

Transportation

LCAP Program
Coordination

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Schoolwide

Schoolwide

Schoolwide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

Low Income

Foster Youth
Low Income

Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Specific Schools:
Elementary:
Arroyo Verde,
Crafton, Lugonia,
McKinley,
Mentone, and
Victoria; All
seconday sites
(middle and high
schools)

All Schools
High School (9th-
12th grades)

All Schools
High Schools (9th-
12th grades)

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

Funds)

$1,427,388.00

$1,500,042.00

$807,412.00

$1,538,012.00

$1,353,126.00

$308,039.00

$3,930,254.00

$3,469,495.00

$795,000.00

$3,354,848.00

$312,893.00

Services (%)
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2025-26 Annual Update Table

Last Year's .
Total Planned el Est_lmated
Totals ) Expenditures
Expenditures (Total Funds)
Total Funds
Totals $120,874,541.00 $120,003,685.00
Last Year's |Last Year s Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # or Improved Services? Expenditures Expenditures
Total Funds Input Total Funds
Tiered Social-Emotional and Mental $802,218.00 $806,345

Health Supports

1 1.2 Positive Behavior Supports Yes $950,000.00 $863,564

1 1.3 Restorative Practices Yes $2,230,000.00 $1,837,565

1 1.4 Comprehensive School Counseling Yes $6,540,000.00 $6,548,556
Program

1 1.5 Comprehensive School Counseling: Yes $1,250,000.00 $1,245,184
Academic Case Carrier Program

1 1.6 Intervention Support Teams Yes $105,000.00 $98,554

1 1.7 Parent & Community Involvement Yes $1,326,500.00 $1,329,845

1 1.8 Language Assessment Center & Yes $585,000.00 $368,435
Translation Services

1 1.9 Career Technical Education (CTE) Yes $2,360,000.00 $2,390,222

1 1.10 Visual & Performing Arts Yes $1,300,500.00 $1,263,557

1 1.11 Redlands Connection League Yes $400,000.00 $389,940
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Last Year's |Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # # or Improved Services? Expenditures Expenditures
Input Total Funds

1 1.12 Health & Wellness Services Yes $1,010,000.00 $1,003,202

1 1.13 Targeted Attendance Support Yes $210,000.00 $193,032

1 1.14 Targeted Enroliment Support Yes $160,000.00 $143,965

2 2.1 Professional Development to Yes $1,160,000.00 $1,051,505
Support Implementation of State
Standards

2 2.2 Tiered Academic Support Yes $2,400,998.00 $3,015,019

2 2.3 Tiered Literacy Supports Yes $1,225,000.00 $1,236,930

2 2.4 Tiered Academic Supports for Yes $780,000.00 $783,383
Multilingual Students

2 25 Long-Term English Learner Yes $1,165,000.00 $1,166,309
Program

2 2.6 Supplemental Instructional Supports Yes $500,000.00 $448,902

2 2.7 Advancement Via Individual Yes $1,435,000.00 $1,515,323
Determination (AVID)

2 2.8 College and Career Readiness Yes $977,419.00 $1,104,001
Programs

2 2.9 Summer School/Credit Recovery Yes $791,262.00 $782,173

2 210 Instructional Technology and Yes $1,900,000.00 $1,908,976
Innovation
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Last Year's |Last Year s Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # or Improved Services? Expenditures Expenditures
Total Funds Input Total Funds

Targeted Special Education $64,167,930.00 $60,894,290
Supports
2 212 Expanded Learning Opportunities No $12,609,369.00 $14,739,711
Program
3 3.1 Recruitment and Retention of Yes $800,000.00 $850,412
Qualified Staff
3 3.2 New Teacher Support Program Yes $400,000.00 $382,581
3 3.3 Access to Internet and/or Devices Yes $3,800,000.00 $3,767,588
3 34 Access and Opportunities Yes $3,025,000.00 $2,987,495
3 3.5 Enhanced Facilities Projects Yes $795,000.00 $740,478
3 3.6 Transportation Yes $2,710,000.00 $3,166,045
3 3.7 LCAP Program Coordination Yes $300,000.00 $302,757
4 4.1 Tier I: Behavioral and Attendance No $202,000.00 $202,000
Supports
4 4.2 Tier Il: Counseling Supports No $87,000.00 $77,000
4 4.3 Tier lll: Social-Emotional and No $57,000.00 $51,000

Mental Health Supports

4 4.4 Supplemental Professional No $16,345.00 $6,841
Development

5 5.1 Community Connections No $15,000.00 $15,000
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Last Year's |Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual

Goal # # or Improved Services? Expenditures Expenditures
Input Total Funds

5 5.2 Program Facilitation and Tiered No $251,000.00 $251,000
Interventions

5 5.3 Additional Instructional No $30,000.00 $30,000
Opportunities

5 5.4 Academic Intervention and No $45,000.00 $45,000
Enrichment
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2025-26 Contributing Actions Annual Update Table

6. Estimated 7. Total Estimated Difference 5. Total Planned Difference

LCFF Expenditures for | Between Planned Percentage of 8. Total Estimated Between Planned

Supplemental 4. Total Planned Contributing and Estimated Improved : and Estimated
i . g . o Percentage of
and/or Contributing Actions Expenditures for Services (%) i ——— Percentage of
Concentration Expenditures (LCFF Funds) Contributing Se‘:'vices Improved

Grants (LCFF Funds) Actions (%) Services

(Input Dollar (Subtract 7 from ¢ (Subtract 5 from
Amount
$43,691,843 $43,393,897.00 $43,691,843.00 ($297,946.00) 0.000% 0.000% 0.000%
Last Year's Planned | Estimated Actual Estimated Actual
Contributing to Expenditures for Expenditures for |Planned Percentage
. . . . S o Percentage of
Prior Action/Service Title Increased or Contributing Contributing of Improved Improved Services
Goal # | Action # Improved Services? Actions (LCFF Actions Services (Input Percentage)
Input LCFF Funds P 9
1 1.1 Tiered Social-Emotional and Yes $802,218.00 $806,345
Mental Health Supports
1 1.2 Positive Behavior Supports Yes $950,000.00 $863,564
1 1.3 Restorative Practices Yes $2,230,000.00 $1,837,565
1 14 Comprehensive School Yes $6,540,000.00 $6,548,556
Counseling Program

1 1.5 Comprehensive School Yes $1,250,000.00 $1,245,184

Counseling: Academic Case
Carrier Program

1 1.6 Intervention Support Teams Yes $105,000.00 $98,554

1 1.7 Parent & Community Yes $1,326,500.00 $1,329,845
Involvement

1 1.8 Language Assessment Center Yes $585,000.00 $368,435
& Translation Services

1 1.9 Career Technical Education Yes $2,360,000.00 $2,390,222
(CTE)

1 1.10  Visual & Performing Arts Yes $1,300,500.00 $1,263,557

1 1.11 Redlands Connection League Yes $400,000.00 $389,940

1 1.12 Health & Wellness Services Yes $1,010,000.00 $1,003,202

1 1.13  Targeted Attendance Support Yes $210,000.00 $193,032
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Estimated Actual
Expenditures for

Last Year's Planned

Expenditures for Estimated Actual

Percentage of

Contributing to

Planned Percentage

Prior Action/Service Title Increased or Contributing Contributing of Improved -
Goal # | Action # Improved Services? Actions (LCFF Actions Services I(rlr:lpl;lotv;:::r:\tl;cg
Input LCFF Funds P g

1 1.14  Targeted Enrollment Support Yes $160,000.00 $143,965

2 2.1 Professional Development to Yes $1,160,000.00 $1,051,505
Support Implementation of
State Standards

2 2.2 Tiered Academic Support Yes $2,400,998.00 $3,015,019

2 23 Tiered Literacy Supports Yes $1,225,000.00 $1,236,930

2 24 Tiered Academic Supports for Yes $780,000.00 $783,383
Multilingual Students

2 25 Long-Term English Learner Yes $1,165,000.00 $1,166,309
Program

2 2.6 Supplemental Instructional Yes $500,000.00 $448,902
Supports

2 2.7 Advancement Via Individual Yes $1,435,000.00 $1,515,323
Determination (AVID)

2 238 College and Career Readiness Yes $977,419.00 $1,104,001
Programs

2 29 Summer School/Credit Yes $791,262.00 $782,173
Recovery

2 210 Instructional Technology and Yes $1,900,000.00 $1,908,976
Innovation

3 3.1 Recruitment and Retention of Yes $800,000.00 $850,412
Qualified Staff

3 3.2 New Teacher Support Program Yes $400,000.00 $382,581

3 3.3 Access to Internet and/or Yes $3,800,000.00 $3,767,588
Devices

3 3.4 Access and Opportunities Yes $3,025,000.00 $2,987,495

3 3.5 Enhanced Facilities Projects Yes $795,000.00 $740,478

3 3.6 Transportation Yes $2,710,000.00 $3,166,045

3 3.7 LCAP Program Coordination Yes $300,000.00 $302,757
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2025-26 LCFF Carryover Table

Fogspial 11. Estimated
6. Estimated Pﬁ:gfenat:g i:o Ez'ti-rl;:)atf;d Ezlti-rrnoa:ta;d Actual o el
Percentage of Carryover — 13. LCFF

9. Estimated
Actual LCFF LG e ) e (el X Improve Actual Actual
Increased or Dollar Amount Carryover —

Base Grant

SRR | PELEEIALR Services for the | Expenditures Percentage of
and/or (Percentage o Improved (Subtract 11 Percentage
(Input Dollar Current School | for Contributing Improved Services from 10 and (12 divided by 9)

Concentration | from Prior Year) Year Actions Services
Grants (6 divided by 9 +| (LCFF Funds) (%) (7 divided by 9, | multiply by 9)
A plus 8)
Carryover %

$209,258,120 $43,691,843 0% 20.879% $43,691,843.00 0.000% 20.879% $0.00 0.000%

Amount)
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Local Control and Accountability Plan Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at LCFF@cde.ca.qgov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

o Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning,
particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California School Dashboard
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and
community needs to ensure opportunities and outcomes are improved for all students.

¢ Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made through
meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's programs
and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to be
included in the LCAP.

o Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template sections
require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English learners, and
low-income students in proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC sections
52064[b][1] and [2]).

= NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and each
subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning in 2023-24, EC
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Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a numerical significance at 15
students.

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on funding
and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a
tool for engaging educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2024-25, 2025-26, and 2026—-27 school years reflects statutory changes made through Senate Bill 114
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023 and Senate Bill 153, Chapter 38, Statues of 2024.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources
to respond to TK-12 student and community needs, and address any performance gaps, including by meeting its obligation to increase
or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational
partners, the LEA believes will have the biggest impact on behalf of its TK—12 students.

These instructions address the requirements for each section of the LCAP but may include information about effective practices when
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information
emphasizing the purpose that section serves.
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Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the
LCAP.

Requirements and Instructions

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Briefly describe the LEA, its schools, and its students in grades TK-12, as applicable to the LEA.

e For example, information about an LEA in terms of geography, enroliment, employment, the number and size of specific schools, recent community
challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s LCAP.

e LEAs may also provide information about their strategic plan, vision, etc.
e As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the
LEA during the development process.

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of
this response.

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle:
e Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;

e Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
and/or

e Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023
Dashboard.
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EC Section 52064 .4 requires that an LEA that has unexpended Learning Recovery Emergency Block Grant (LREBG) funds must include one or
more actions funded with LREBG funds within the 2026-27, 2026-27 and 2027-28 LCAPs, as applicable to the LEA. To implement the

requirements of EC Section 52064.4, all LEAs must do the following:

e For the 2025-26, 202627, and 2027-28 LCAP years, identify whether or not the LEA has unexpended LREBG funds for the applicable

LCAP year.
o Ifthe LEA has unexpended LREBG funds the LEA must provide the following:

= The goal and action number for each action that will be funded, either in whole or in part, with LREBG funds; and
= An explanation of the rationale for selecting each action funded with LREBG funds. This explanation must include:

e An explanation of how the action is aligned with the allowable uses of funds identified in EC Section 32526(c)(2);
and

e An explanation of how the action is expected to address the area(s) of need of students and schools identified in the
needs assessment required by EC Section 32526(d).

o For information related to the allowable uses of funds and the required needs assessment, please see the
Program Information tab on the LREBG Program Information web page.

e Actions may be grouped together for purposes of these explanations.

e The LEA may provide these explanations as part of the action description rather than as part of the Reflections:
Annual Performance.

o If the LEA does not have unexpended LREBG funds, the LEA is not required to conduct the needs assessment required by EC
Section 32627(d), to provide the information identified above or to include actions funded with LREBG funds within the 2026-27,

2026-27 and 2027-28 LCAPs.

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071,
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical

assistance from their COE.

o Ifthe LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.”
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Comprehensive Support and Improvement
An LEA with a school or schools identified for comprehensive support and improvement (CSl) under the Every Student Succeeds Act must
respond to the following prompts:

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

¢ |dentify the schools within the LEA that have been identified for CSI.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
o Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment, evidence-
based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI plan.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

o Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities
(EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Requirements

Requirements

School districts and COEs: EC Section 52060(g) and EC Section 52066(qg) specify the educational partners that must be consulted when
developing the LCAP:

e Teachers,
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Principals,

Administrators,

Other school personnel,

Local bargaining units of the LEA,
Parents, and

Students

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.

Charter schools: EC Section 47606.5(d) requires that the following educational partners be consulted with when developing the LCAP:

Teachers,

Principals,
Administrators,

Other school personnel,
Parents, and

Students

A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds
in the development of the LCAP, specifically, in the development of the required focus goal for the school.

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite
councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals.
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the CDE's LCAP webpage.

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements:

For school districts, see Education Code Section 52062;

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section
52062(a).

For COEs, see Education Code Section 52068; and

For charter schools, see Education Code Section 47606.5.
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e NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable
committees identified in the Education Code sections listed above. This includes the parent advisory committee and may include the
English learner parent advisory committee and, as of July 1, 2024, the student advisory committee, as applicable.

Instructions

Respond to the prompts as follows:

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Complete the table as follows:

Educational Partners

Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP.
Process for Engagement

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a
minimum, the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of
LEA.

¢ A sufficient response to this prompt must include general information about the timeline of the process and meetings or other
engagement strategies with educational partners. A response may also include information about an LEA’s philosophical approach to
engaging its educational partners.

e An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools
generating Equity Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each
applicable school.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the
educational partner feedback.
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¢ A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the
engagement process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of
educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.

e An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools
generating Equity Multiplier funds influenced the development of the adopted LCAP.

e For the purposes of this prompt, this may also include, but is not necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the target outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions

Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Analysis of effectiveness of the specific actions to achieve the goal

Analysis of material differences in expenditures

Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process
Analysis of challenges or successes in the implementation of actions

Goals and Actions
Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
must consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that
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is comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices
they make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students, and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs
Receiving Equity Multiplier Funding below.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

Requirement to Address the LCFF State Priorities

At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as
applicable to the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the
development of the LCAP.

Respond to the following prompts, as applicable:

Focus Goal(s)

Description
The description provided for a Focus Goal must be specific, measurable, and time bound.
e An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.

e The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to
which the LEA expects to achieve the goal.

Type of Goal
Identify the type of goal being implemented as a Focus Goal.

State Priorities addressed by this goal.
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Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.

e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding
Description

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition
to addressing the focus goal requirements described above, LEAs must adhere to the following requirements.

Focus goals for Equity Multiplier schoolsites must address the following:
(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and
(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable.
e Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable.

¢ An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing
at the lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing,
subject matter preparation, and retention of the school’s educators.

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the
performance levels on the Dashboard that the Focus Goal is addressing; or,

o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’'s
educators, if applicable.

Type of Goal
|dentify the type of goal being implemented as an Equity Multiplier Focus Goal.

State Priorities addressed by this goal.
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Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
e In addition to this information, the LEA must also identify:
o The school or schools to which the goal applies

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds.

e Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the
LCFF, the Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant
Program, and/or the California Community Schools Partnership Program (CCSPP).

e This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise
receive to implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to
implement provisions of the ELO-P, the LCRS, and/or the CCSPP.

Note: EC Section 42238.024(b)(1) requires that Equity Multiplier funds be used for the provision of evidence-based services and supports for
students. Evidence-based services and supports are based on objective evidence that has informed the design of the service or support and/or
guides the modification of those services and supports. Evidence-based supports and strategies are most commonly based on educational
research and/or metrics of LEA, school, and/or student performance.

Broad Goal

Description
Describe what the LEA plans to achieve through the actions included in the goal.

e The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.

2026-27 Local Control and Accountability Plan for Redlands Unified School District Page 201 of 221


https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=42238.024.

e The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.

e A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a
focus goal. While it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal.

Type of Goal

Identify the type of goal being implemented as a Broad Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.

Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal.

Maintenance of Progress Goal
Description

Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.

e Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.

e The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the
LCAP.

Type of Goal

Identify the type of goal being implemented as a Maintenance of Progress Goal.
State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain how the actions will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:
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For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.

LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities
in outcomes between student groups.

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the
applicable metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.

To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based
on or reported through the relevant local indicator self-reflection tools within the Dashboard.

Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve
services for foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an
LEA-wide basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section, however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify:

o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the
goal, and/or

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator
retention at each specific schoolsite.

Required metrics for actions supported by LREBG funds: To implement the requirements of EC Section 52064.4, LEAs with
unexpended LREBG funds must include at least one metric to monitor the impact of each action funded with LREBG funds included in the
goal.

o The metrics being used to monitor the impact of each action funded with LREBG funds are not required to be new metrics; they
may be metrics that are already being used to measure progress towards goals and actions included in the LCAP.

Complete the table as follows:

Metric #

[ ]
Metric

Enter the metric number.
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¢ |dentify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more
actions associated with the goal.
Baseline

e Enter the baseline when completing the LCAP for 2024-25.

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-
year plan. LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the
most recent available data (e.g., high school graduation rate).

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal
Pupil Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.

o Indicate the school year to which the baseline data applies.
o The baseline data must remain unchanged throughout the three-year LCAP.

= This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if
an LEA identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its
practice to obtain accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more
accurate data process and report its results using the accurate data.

= If an LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response
to the description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their
educational partners in the decision of whether or not to revise a baseline and to communicate the proposed change to
their educational partners.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as
applicable.

Year 1 Outcome
e When completing the LCAP for 2025-26, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the
LCAP for both 2025-26 and 2026—27 or may provide the Year 1 Outcome for 2025—-26 and provide the Year 2 Outcome for 2026—
27.
Year 2 Outcome

e When completing the LCAP for 2026-27, enter the most recent data available. Indicate the school year to which the data applies.
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o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when
completing the LCAP for 2026—27 or may provide the Year 2 Outcome for 2026-27.

Target for Year 3 Outcome

e When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of
the three-year LCAP cycle.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year
2, as applicable.

Current Difference from Baseline

e When completing the LCAP for 2025-26 and 2026-27, enter the current difference between the baseline and the yearly outcome, as
applicable.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the
baseline and the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2,

as applicable.
Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal.

Target for Year 3 Current Difference
Outcome from Baseline

Enter information in Enter information in Enter information in Enter information in Enter information in Erllter information in
this box when

this box when this box when this box when this box when this box when completing the LCAP
completing the LCAP | completing the LCAP | completing the LCAP ' completing the LCAP | completing the LCAP for 2%25—36 and
for 2024-25 or when | for 2024-25 or when | for 2025-26. Leave | for 2026-27. Leave | for 2024-25 or when

. . . . . . . . 2026-27. Leave blank
adding a new metric. | adding a new metric. | blank until then. blank until then. adding a new metric.

Metric Baseline Year 1 Outcome Year 2 Outcome

until then.

Goal Analysis:

Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the

prompts as instructed.

Note: When completing the 2024—-25 LCAP, use the 2023—-24 Local Control and Accountability Plan Annual Update template to complete the

Goal Analysis and identify the Goal Analysis prompts in the 2024-25 LCAP as “Not Applicable.”
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A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

e Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes
experienced with implementation.

o Include a discussion of relevant challenges and successes experienced with the implementation process.

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in
a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

e Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means
the degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not
produce any significant or targeted result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.

o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics
is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-
year period.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.
e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven
effective over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action
and must include a description of the following:
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= The reasons for the ineffectiveness, and

= How changes to the action will result in a new or strengthened approach.

Actions:

Complete the table as follows. Add additional rows as necessary.
Action #

e Enter the action number.
Title

e Provide a short title for the action. This title will also appear in the action tables.
Description

e Provide a brief description of the action.

o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of
how each action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in
the instructions for the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster
youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide
basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section; however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Total Funds

e Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the action tables.
Contributing

¢ Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or
Improved Services section using a “Y” for Yes or an “N” for No.

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services
section to address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved
Services section of the LCAP.
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Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students.

Required Actions

For English Learners and Long-Term English Learners

e LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to,

at a minimum:

o Language acquisition programs, as defined in EC Section 306, provided to students, and
o Professional development for teachers.

o If an LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both

English learners and long-term English learners.

For Technical Assistance

LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific

actions within the LCAP related to its implementation of the work underway as part of technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance.

For Lowest Performing Dashboard Indicators

LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group
within any school within the LEA must include one or more specific actions within the LCAP:

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified
state indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each

student group and/or school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or
more actions.

o These required actions will be effective for the three-year LCAP cycle.

For LEAs With Unexpended LREBG Funds

e To implement the requirements of EC Section 52064.4, LEAs with unexpended LREBG funds must include one or more actions

supported with LREBG funds within the 2025-26, 2026-27, and 2027-28 LCAPs, as applicable to the LEA. Actions funded with LREBG

funds must remain in the LCAP until the LEA has expended the remainder of its LREBG funds, after which time the actions may be
removed from the LCAP.

o Prior to identifying the actions included in the LCAP the LEA is required to conduct a needs assessment pursuant to EC Section
32526(d). For information related to the required needs assessment please see the Program Information tab on the LREBG
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Program Information web page. Additional information about the needs assessment and evidence-based resources for the
LREBG may be found on the California Statewide System of Support LREBG Resources web page. The required LREBG needs
assessment may be part of the LEAs regular needs assessment for the LCAP if it meets the requirements of EC Section
32627(d).

o School districts receiving technical assistance and COEs providing technical assistance are encouraged to use the technical
assistance process to support the school district in conducting the required needs assessment, the selection of actions funded by
the LREBG and/or the evaluation of implementation of the actions required as part of the LCAP annual update process.

o As areminder, LREBG funds must be used to implement one or more of the purposes articulated in EC Section 32526(c)(2).

o LEAs with unexpended LREBG funds must include one or more actions supported by LREBG funds within the LCAP. For each
action supported by LREBG funding the action description must:

= |dentify the action as an LREBG action;
*= |nclude an explanation of how research supports the selected action;
= |dentify the metric(s) being used to monitor the impact of the action; and

= |dentify the amount of LREBG funds being used to support the action.

Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in
grades TK—12 as compared to all students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose
meet regulatory requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader
understanding of educational partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions
included in the Goals and Actions section as contributing.

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with EC Section 42238.02, long-term
English learners are included in the English learner student group.

Statutory Requirements

An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners,
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[a][1], EC
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Section 52064[b][8][B]; 5 CCR Section 15496[a]). This proportionality percentage is also known as the “minimum proportionality percentage” or
“‘MPP.” The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the
identification of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations
provided in the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely
provided to one or more unduplicated student group(s) (Limited action).

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of:

e How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and
e How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness).

LEA-wide and Schoolwide Actions

In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to
all students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.

e Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further
explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

For School Districts Only

Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also
include a description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state
and any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Actions provided on a Schoolwide basis for schools with less than 40 percent enroliment of unduplicated pupils must also include a
description of how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and
any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Requirements and Instructions
Complete the tables as follows:

Total Projected LCFF Supplemental and/or Concentration Grants
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e Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on
the number and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent
LCFF Concentration Grant.
Projected Additional 15 percent LCFF Concentration Grant

e Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates
it will receive in the coming year.
Projected Percentage to Increase or Improve Services for the Coming School Year

e Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).
LCFF Carryover — Percentage

e Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF
Carryover Table, specify a percentage of zero (0.00%).
LCFF Carryover — Dollar

e Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF
Carryover Table, specify an amount of zero ($0).
Total Percentage to Increase or Improve Services for the Coming School Year

e Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required
Carryover Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all students in the LCAP year, as calculated pursuant to 5 CCR Section
15496(a)(7).

Required Descriptions:
LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the
unduplicated student group(s).

If the LEA has provided this required description in the Action Descriptions, state as such within the table.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.
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An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s),
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses
them. A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner
feedback.

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis.

e As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection
or further explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).
Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

If the LEA has provided the required descriptions in the Action Descriptions, state as such.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment.
A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.

How the Action(s) are Designed to Address Need(s)

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being
served.
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Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

e For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the
methodology that was used.

e When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the
contribution of the action towards the proportional percentage. The percentage of improved services for an action corresponds to the
amount of LCFF funding that the LEA estimates it would expend to implement the action if it were funded.

e For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers
know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff
to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, the LEA estimates
would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are
foster youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Total Planned Expenditures Table and then convert the quotient to a
percentage. This percentage is the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enroliment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:

¢ An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.
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e Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the
number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55
percent.

e An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a
single-school LEA or an LEA that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must
describe how it is using the funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who
provide direct services to students at selected schools and the criteria used to determine which schools require additional staffing
support.

¢ In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a
school with an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to
retain staff providing direct services to students at a school with an enroliment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

e Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as
counted on the first Wednesday in October of each year.

e Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first
Wednesday in October of each year.

Action Tables

Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate
the other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing
Actions Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
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Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

Table 2: Contributing Actions Table (for the coming LCAP Year)

Table 3: Annual Update Table (for the current LCAP Year)

Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2024-25 LCAP, 2024-25 will be the coming LCAP Year and 2023-24 will be the current LCAP Year.

Total Planned Expenditures Table

In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year:

LCAP Year: Identify the applicable LCAP Year.

1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the
supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8).
Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target
allowances for school districts, and County Operations Grant for COEs.

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement
calculations.

2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants estimated on the basis of the number and concentration of unduplicated students for the coming school year.

3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to
the services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services
requirement.

o If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.

e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.
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e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a
reminder, Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for
purposes of the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to
replace funding that an Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s
LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the
CCSPP.

e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

¢ Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale,
the LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating
to students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the
quotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action.
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Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:
e Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the

LCAP for the relevant LCAP year:

e 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants estimated based on the number and concentration of unduplicated students in the current school year.

e Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis
only to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality
improvement anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA
reviews the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data
and to coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living
adjustment. The LEA would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data
Entry Table and then convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved

Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program,
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the former Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section
15496(a)(8). Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic
Recovery Target allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and
42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement calculations.

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column.
e 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column.
¢ Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants
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o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on the
number and concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds).

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds).

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned
Contributing Expenditures (4).

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column.

8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column.

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8).

LCFF Carryover Table

e 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

e 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

e 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)
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If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to

o
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF

Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
November 2024
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