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Zanesville City School District OTES Overview

Zanesville City Schools Board of Education adopted the Ohio Teacher Evaluation System model as approved
by the State Board of Education. The purpose of this manual is to inform all stakeholders of information
regarding the two parts of evaluation: Teacher Performance on Standards and Student Growth Measures. This
manual is based on Zanesville City School’s board policy, current ODE guidelines and on Ohio law. As district

needs, or Ohio laws change, items will be updated.

Ohio TEACHER EVALUATION SYSTEM (OTES)
Original Framework

Teacher Performance on Standards

Average or Higher Growth =
Professional Growth Plan

Teacher Student
Performance Growth
on Standards Measures

Less than Average Growth =
Improvement Plan

~ 50% 50%

Formal observation and classroom
walkthroughs/informal observations

Pre-conference
Observation
Post-conference
Complete performance rubric

Mid-Year Review and Conference

g Final Summative Rating

Formal observation and classroom
walkthroughs/informal observations

Pre-conference
Observation (both completed by May 1)
Post-conference
Complete performance rubric
Written report (by May 10)

ACCOMPLISHED

Final Review and Conference

1
w
1

Student Growth Measures

A1 - Teacher instructs Value-Added subjects exclusively
@ Teacher level Value-Added: 50%

50%

A2 - Teacher instructs Value-Added courses, but not
exclusively

@ Teacher level Value-Added proportionate to teacher’s
schedule: 10 - 50%

@ District measures proportionate: 0-40%

10 - 50% 0 - 40%

(or) B - Approved vendor assessment teacher-level
data available

@ Approved vendor assessment: 10-50%
@ District measures: 0-40%

10 - 50% 0 - 40%

(or) C - No teacher-level Value-Added or approved vendor
assessment data available

@ District measures: 50%
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Standards Based Teacher Evaluation Framework

Teacher evaluations will utilize multiple factors, with the intent of providing meaningful feedback to each
teacher and assigning an effectiveness rating based in equal part upon teacher performance and student
growth.

Each teacher evaluation will result in an effectiveness rating of:

Accomplished;
Skilled;
Developing; or
Ineffective

oow>

The specific standards and criteria for distinguishing between these ratings/levels of performance shall be the
same as those developed by the State Board of Education, which are incorporated herein by reference.

The Superintendent shall annually cause to be filed a report to the Ohio Department of Education (ODE) the
number of teachers for whom an evaluation was conducted as well as the number of teachers assigned each
rating as set forth above, aggregated by teacher preparation programs from which and the years in which the
teachers graduated. The Board will utilize the ODE’s guidelines for reporting this information. The name of,
or any other personally identifiable information about, any teacher to whom this policy applies will not be
reported to the Department.

Fifty percent (50%) of each evaluation will be based upon teacher performance and fifty percent (50%) on
multiple measures of student growth as set forth herein.

The Board has elected not to evaluate a teacher who was on leave from the School District for fifty percent

(50%) or more of the school year and/or submitted notice of retirement that was accepted by the Board no
later than December 1st of the year the teacher was scheduled to be evaluated.
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Teacher Performance and Student Growth Measures ratings shall be combined to reach the summative
teacher effectiveness rating. The Evaluation Matrix is as follows:

_@ il 600 _ s
.Above Average
-ﬁkilfedﬂ)

*Average (3) 300
G - -Developing (2) | 740]0 Developing 100-299
Average (2)

The evaluator shall provide that the final summative evaluation is submitted to the teacher for his/her
acknowledgement by written receipt. Once signed by the teacher, the receipt is to be sent to the
Superintendent as soon as received.

300-499

Assessment Of Teacher Performance On Standards

Teacher performance will be evaluated during formal observations and periodic informal observations also
known as “classroom walkthroughs.” Such performance, which will comprise fifty-percent (50%) of a
teacher’s effectiveness rating, will be assessed through a holistic process by trained and credentialed
evaluators based upon the following Ohio Standards for the Teaching Profession:

A. understanding student learning and development and respecting the diversity of the students they teach;
B. understanding the content area for which they have instructional responsibility;
C. understanding and using varied assessment to inform instruction, evaluate and ensure student learning;
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D. planning and delivering effective instruction that advances individual student learning;
E. creating learning environments that promote high levels of learning and student achievement;

F. collaborating and communicating with students, parents, other educators, District administrators and the
community to support student learning; and

G. assuming responsibility for professional growth, performance and involvement.

The specific sequence of activities for evaluation will be covered in depth in the Zanesville City School District
Teacher Evaluation Process Manual section of this document.

Formal Observation and Classroom Walkthrough Sequence
A. All instructors who meet the definition of “teacher” under R.C. 3319.111 and this policy shall be evaluated
based on at least two (2) formal observations of at least thirty (30) minutes each and periodic classroom
walkthroughs each school year.

B. Teachers on a limited contract who are under consideration for renewal/nonrenewal shall receive at
least three (3) formal observations in addition to periodic classroom walkthroughs unless the
Superintendent waives the third observation.

A teacher who is outside of the probationary period (Year 4 in the District) and who receives a rating of
“Accomplished” on his/her most recent evaluation shall be evaluated every three (3) years, as long as the
teacher’s academic growth measure for the most recent year for which data is available, is average or higher,
as calculated in eTPES.

If the determination is made to evaluate every three (3) years, the teacher will nevertheless be provided with at
least one (1) observation (extended walkthrough) and post conference in any year that such teacher is not
formally evaluated. The accomplished rating will be carried forward to the Final Summative Rating to
complete the rating for the current academic year if the requirements above are met.

A teacher who is outside of the probationary period (Year 4 in the District) and who receives a rating of
“Skilled” on his/her most recent evaluation shall be evaluated every two (2) years, as long as the teacher’s
academic growth measure for the most recent year for which data is available, is average or higher, as
calculated in eTPES. If the determination is made to evaluate every two (2) years, the teacher will
nevertheless be provided with at least one (1) observation (extended walkthrough) and post conference in any
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year that such teacher is not formally evaluated. The Skilled rating will be carried forward to the Final
Summative Rating to complete the rating for the current academic year if the requirements above are met.

Final evaluations will be completed by May 1st and each teacher will be provided a written report of the results
of his/her evaluation by May 10th. Written notice of nonrenewal will be provided by June 1st.

In evaluating teacher performance in these areas, the Board shall utilize the measures set forth by the Ohio
Department of Education’s OTES “Teacher Performance Evaluation Rubric” for instructional planning,
instruction and assessment, and professionalism, set forth herein in the Appendix, page 22 -27.

Each teacher evaluated under this policy may annually complete a “Self Assessment” utilizing the Self
Assessment Summary Tool set forth herein as “Teacher Evaluation Form”.

Formal Observation Procedure

All formal observations shall be preceded by a conference between the evaluator and the employee prior to the
observation in order for the employee to explain plans and objectives for the classroom situation to be
observed. The second observation will be announced. A post-observation conference shall be held after each
formal observation. The timeline for evaluation is outlined in the Zanesville City School District Teacher
Evaluation Process Manual section of this document, and is summarized in the table located in the Appendix.
The document evaluators will be using to record information from is OTES “Teacher Performance Evaluation
Rubric” included in the Appendix.

Informal Observation/Classroom Walkthrough Procedure

A walkthrough is a formative assessment process that focuses on one (1) or more of the following components
and results in brief written notes or a summary:

Evidence of planning

Lesson delivery

Differentiation

. Resources

Classroom environment

Student engagement

. Assessment, or

. Any other component of the standards and rubrics approved for teacher evaluation.

LQQIE0OwW>
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A walkthrough shall consist of at least 10 consecutive minutes, but not more than 29 consecutive
minutes in duration. The walkthrough should be of sufficient duration to allow the evaluator to assess
the focus of the walkthrough. Classroom walkthroughs shall not unreasonably disrupt and/or
interrupt the learning environment.

Data gathered from the walkthrough must be placed on the appropriate OTES form (paper or digital).
Feedback from walkthroughs shall be provided within five (5) working days of the walkthrough. The
teacher and/or administrator may request a face to face meeting to discuss observations relative to the
identified focus of the walkthrough.

The form evaluators will be using for informal observations or “classroom walkthroughs” is digital in nature
and is similar to the Ohio Department of education form.

Assessment of Student Growth

In determining student growth measures, the Board adopts the Ohio Department of Education’s Ohio Teacher
Evaluation System (OTES), which calculates student growth by assessing achievement for an individual
student occurring between two (2) points in time. It is important to note that a student who has forty-five (45)
or more absences for the school year will not be included in the determination of student academic growth.
For a semester course, if a student who has twenty-two and one-half (22.5) or more absences for the school
year will not be included in the determination of student academic growth. In general, the Board will utilize

the following categories to determine this aspect of a teacher’s evaluation, depending upon the instructor
involved:

Al. Teachers instructing in value-added subjects exclusively?;
A2. Teachers instructing in value-added courses, but not exclusively?;

B. Teachers instructing in areas with Ohio Department of Education approved vendor assessments
with teacher-level data available; or

C. Teachers instructing in areas where no teacher-level value-added or approved vendor assessment
available.3
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Where value-added methodologies exist for A1 and A2 teachers, the Board will utilize current Ohio law in the
evaluation process.

An SLO must be based upon the following criteria: Baseline and Trend Data, Student Population, Interval of
Instruction, standards and Content, Assessment(s), Growth Targets, and Rationale for growth Targets. When
new SLO’s are developed or revised, the process will include consultation with teachers employed by the
Board. The Board’s process for creating and revising SLO’s is set forth in the Appendix of the “District OTES
Student Growth Measure Manual.”

Student Growth Measures (SGM)/ Student Learning Objectives (SLO)

When utilizing vendor assessments to construct SGMs, all related materials shall be purchased by the Board and all
affected staff shall be trained on utilization and other considerations by last Friday in September, or earlier.

When utilizing SLOs to construct SGMs, the teacher shall submit the completed SLO template for approval of the SLO
no later than the last day of September for full-year courses.

A. The SLO Approval Committee shall review all submitted SLOs within 21 calendar days.

B. Any SLO that is rejected by the SLO Approval Committee or the Superintendent shall be returned to the
teacher/group with specific designation of deficiencies within 7 work days for the resubmittal of the
corrected SLO.

C. All SLOs must be approved by the end of October.

Teachers shall administer the final assessment to determine student growth as defined in the approved SGMs.
Co-teaching arrangements: Teachers who have an approved co-teaching arrangement shall have a percentage of the
SGM score for the individual teachers in the co-teaching arrangement based on the time each has spent with the
student(s).

Definitions from Board Policy on Teacher Evaluation

“OTES” - Stands for the Ohio Teacher Evaluation System as adopted by the Ohio State Board of Education in 2011, or
as otherwise modified by the State Board of Education.

“Teacher” — For purposes of this policy, "teacher" means licensed instructors who spend at least fifty percent (50%) of
his/her time providing content-related student instruction and who is working under one (1) of the following:
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A. A license issued under R.C. 3319.22, 3319.26, 3319.222 or
3319.226; or

B. A permanent certificate issued under R.C. 3319.222 as it
existed prior to September, 2003; or

C. A permanent certificate issued under R.C. 3319.222 as it
existed prior to September, 2006; or

D. A permit issued under R.C. 3319.301.

Substitute teachers and teachers not meeting this definition are not subject to evaluation under this policy. Full time
bargaining unit members who do not meet the definition will be evaluated utilizing the evaluation procedures of the
collective bargaining agreement in effect between the Board and the ZEA.

The Superintendent, Treasurer and any "other administrator” as defined by R.C. 3319.02 are not subject to evaluation
under this policy.

“Credentialed Evaluator” - For purposes of this policy, each teacher subject to evaluation will be evaluated by a person
who:

A. meets the eligibility requirements under R.C. 3319.111(D);
and

B. holds a credential established by the Ohio Department of
Education (ODE) for teacher evaluation; and

C. has completed State-sponsored evaluation training and has
passed an online credentialing assessment.

The Board shall authorize the Superintendent/designee to approve and maintain a list of credentialed evaluators as
necessary to effectively implement this policy.
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“Assessment of Teacher Performance” - Teacher performance will be evaluated during formal observations and
periodic informal observations also known as "classroom walkthroughs." Such performance, which will comprise fifty-
percent (50%) of a teacher’s effectiveness rating, will be assessed through a holistic process by trained and credentialed
evaluators based upon the following Ohio Standards for the Teaching Profession:

A. understanding student learning and development and
respecting the diversity of the students they teach;

B. understanding the content area for which they have
instructional responsibility;

C. understanding and using varied assessment to inform
instruction, evaluate and ensure student learning;

D. planning and delivering effective instruction that advances
individual student learning;

E. creating learning environments that promote high levels of
learning and student achievement;

F. collaborating and communicating with students, parents,
other educators, District administrators and the
community to support student learning; and

G. assuming  responsibility for  professional  growth,
performance and involvement.

“Core Subject Area” — means reading and English language arts, mathematics, science, foreign language, government,
economics, fine arts, history and geography.
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“Evaluation Cycle” — is the period of time for the completion of the evaluation procedure. The evaluation cycle is
completed when student growth measures resulting from assessments that were administered in the previous school
year are combined with the teacher performance ratings resulting from performance assessments that are conducted for
the current school year to assign a summative evaluation rating.

“Evaluation Factors” — refers to the multiple measures that are required by law to be used in the teacher evaluation
procedure. The two (2) factors, which are weighted equally, are student growth measures at fifty percent (50%) and
teacher performance at fifty percent (50%). {Note: these percentages may be changed to reflect the alternative framework
under R.C. 3319.114 (i.e., forty-two and one-half percent (42.5%) for each) as discussed below.]

“Evaluation Framework” — means the document created and approved by the Ohio Department of Education (ODE) in
accordance with R.C. 3319.111(A) that establishes the standards-based framework for the evaluation of teachers
developed under R.C. 3319.112.

“Evaluation Instruments” - refers to the forms used by the teacher’s evaluator. Those forms, developed by the ODE,
are located in the Appendix to this policy.

Evaluation Procedure” — the procedural requirements set forth in this policy are intended to provide specificity to the
statutory obligations established under R.C. 3319.111 and R.C. 3319.112 and to conform to the framework for the
evaluation of teachers developed under R.C. 3319.112.

“Evaluation Rating”- means the final summative evaluation level that is assigned to a teacher pursuant to terms of
this policy. The evaluation rating is assigned at the conclusion of the evaluation cycle when the teacher performance
rating is combined with the results of student growth measures where fifty percent (50%) of the evaluation rating is
based on student growth measures as provided for in this policy and fifty percent (50%) the evaluation rating is based
on a teacher performance rating as provided for in this policy. Each completed evaluation will result in the assignment
of one (1) of the following evaluation ratings to Accomplished, Skilled, Developing, or Ineffective. {Note: these
percentages may be changed to reflect the alternative framework under R.C. 3319.114 (i.e., forty-two and one-half
percent (42.5%) for each) as discussed below.|

Formal observation: see Board Policy

Observation: see Board Policy

“Student Growth” — for the purpose of the District’s evaluation policy, student growth is defined as the change in
student achievement for an individual student between two (2) or more points in time.

“Student Learning Objectives” (“SLOs”) - include goals identified by a teacher or group of teachers that identify
expected learning outcomes or growth targets for a group of students over a period of time.

“Shared Attribution Measures” — student growth measures that can be attributed to a group.
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“Standards-Based Teacher Evaluation” - Teacher evaluations will utilize multiple factors, with the intent of providing
meaningful feedback to each teacher and assigning an effectiveness rating based in equal part upon teacher
performance and student growth.

Each teacher evaluation will result in an effectiveness rating of:

A. accomplished;
B. skilled;

C. developing; or
D. Ineffective.

The specific standards and criteria for distinguishing between these ratings/levels of performance shall be the same as
those developed by the State Board of Education, which are incorporated herein by reference.

The Superintendent shall annually cause to be filed a report to the Ohio Department of Education (ODE) the number of
teachers for whom an evaluation was conducted as well as the number of teachers assigned each rating as set forth
above, aggregated by teacher preparation programs from which and the years in which the teachers graduated. The
Board will utilize the ODE’s guidelines for reporting this information. The name of, or any other personally identifiable
information about, any teacher to whom this policy applies will not be reported to the Department.

Fifty percent (50%) of each evaluation will be based upon teacher performance and fifty percent (50%) on multiple
measures of student growth as set forth herein.

“Teacher Performance”- is the assessment of a teacher’s performance, resulting in a performance rating. As an
evaluation factor, the teacher performance dimension is based on direct observations of a teacher’s practice (including
materials and other instructional artifacts) and walkthroughs that are performed by a credentialed evaluator. Teacher
performance results are reported as a teacher performance rating that may be coded as "1" indicating lowest
performance to "4" indicating highest performance.

“Teacher-Student Data Linkage” (TSDL) - refers to the process of connecting the teacher(s) of record (based upon

above definition) to a student and/or defined group of students’ achievement scores for the purpose of attributing
student growth to that teacher.
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“Value-Added” — refers to the EVAAS Value-Added methodology provided by SAS, Inc., which provides a measure of
student progress at the District and school level based on each student’s scores on State-issued standardized
assessments.

“Vendor Assessment” — student assessments approved by the Ohio Department of Education (ODE) that measure
mastery of the course content for the appropriate grade level, which may include nationally normed standardized
assessments, industry certification exams, or end-of-course examinations for grade level and subjects for which the
Value-Added measure does not apply.

Zanesville City School District
Teacher Evaluation Process Manual

To assist each teacher in preparing for the evaluation process the following steps are suggested:

The Teacher Evaluation Rubric is based on the Standards from the Teacher Performance Evaluation Rubric
which includes: Focus for Learning; Assessment Data; Prior Content Knowledge/Sequence/Connections;
Knowledge of Students; Lesson Delivery; Differentiation; Resources; Classroom Environment; Assessment of
Student Learning; and Professional Responsibilities. The specific step below should help teachers focus on
addressing each of the standards in your professional practice.

STEP 1: (optional) Complete the Self Assessment form from Ohio Department of Education.
This evaluation form is based on the Standards from the Teacher Performance Evaluation, which
includes: Students; Content; Assessment; Instruction; Learning Environment; Collaboration &
Communication; and Professional Responsibility and Growth. Through the use of this form,
teachers are to identify two priorities for the upcoming school year.

STEP 2: It will be determined whether you are on either a Professional Growth Plan OR Improvement
Plan. This is based upon student growth measures and/or performance ratings as outlined in
the contract.

Teachers with above expected levels of student growth will develop a professional growth plan and
may choose their credentialed evaluators within the building, or chose a credentialed evaluator
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STEP 3:

STEP 4:

approved by the Superintendent, for the evaluation cycle. Teachers with expected levels of student
growth will develop a professional growth plan collaboratively with the credentialed evaluators and
will have input on their credentialed evaluators for the evaluation cycle. Teachers with below
expected levels of student growth will develop an improvement plan with their credentialed
evaluators. The Administration will assign the credentialed evaluator for the evaluation cycle and
approve improvement plans as set forth in the Master Agreement with ZEA and the Board of
Education.

Walkthroughs
Walkthroughs will be an ongoing process. Notification of “walkthroughs” will be indicated when the
evaluator enters the class with a digital device. The form evaluators will be using for informal
observations or “Classroom walkthroughs” is digitally supported and is similar to the Ohio
Department of Education form. Classroom visits from administrators are part of the educational
culture and are expected throughout the year, but do not constitute a “walkthrough.”

Complete OTES Pre Conference Form #1

Complete and submit to evaluator at least 24 hours prior to conference. It is important to note,
these are not the state academic content standards, or Common Core Standards, but the teacher
evaluation standards listed in Paragraph 1 of this section, which are the basis of this evaluation
process. This form is based on the Pre-Conference Questions teachers must answer and will help
you ensure you are preparing properly for the evaluation process. Your building administration
may have other forms available.

STEP 5: Pre-Conference for Observation #1

STEP 6:

STEP 7:

Formal Observation #1

Evaluators will be looking at all the rubric areas listed in Paragraph 1 of this section, in the
introduction to this section. They will be making notes on any evidence related to those areas that
they witness while visiting the teacher’s classroom.

Post-Conference #1

This is your opportunity to see what the evaluator noted during Formal Observation #1. Teachers
may bring in evidence that could support all areas of the rubric to clarify how they are meeting
each of the requirements.
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STEP 8: Complete OTES Pre Conference Form #2
STEP 9: Pre-Conference for Observation #2
STEP 10: Formal Observation #2

STEP 11: Post-Conference for Observation #2

(Steps 12 — 14 may be waived by the superintendent)

STEP 12: New Teachers and Teachers on final year of multi-year contract: Pre-Conference for
Observation #3
If the Board has entered into a limited contract, or extended limited contract, with a teacher, a
third formal observation of at least 30 minutes shall be conducted if the teacher is under
consideration for non-renewal.

STEP 13: New Teachers and Teachers on final year of multi-year contract: Observation #3

STEP 14: New Teachers and Teachers on final year of multi-year contract: Post-Conference for
Observation #3

Following these steps the evaluator (and teacher dependent upon rating) will write an improvement plan as
needed. Written improvement plans can be developed in the circumstances when an educator makes below
expected academic growth with his/her students and/or receives an overall ineffective rating or an ineffective
rating on any part of the OTES rubric. Written Evaluation Report with rating (accomplished, skilled,
developing, or ineffective) will be delivered to the teacher by May 10. An Evaluation Report with Observations
will also be placed in the teacher’s file at this time and shared with the superintendent.
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Zanesville City School District OTES Student Growth
Measures Manual

The categories below may be used to determine a teacher’s SGM evaluation:
Al. Teachers instructing in value-added subjects exclusively!;
A2. Teachers instructing in value-added courses, but not exclusively?;

B. Teachers instructing in areas with Ohio Department of Education approved vendor assessments
with teacher-level data available; or

C. Teachers instructing in areas where no teacher-level value-added or approved vendor
assessment available.

Teachers will use these classifications to determine the types of student growth measures required for their
personal teaching situation. Value added data will be imported directly into the eTPES system by the state.
Vendor approved assessment data will be entered into the eTPES system by the principal. Teachers in
categories A2, B, and C will also be creating Student Learning Objectives (SLOs) as all or a part of their
Student Growth Measure. The SLO process is described in detail below. For the 2015-2016 school year,
Category Al teachers are required to write SLOs.

SLO Creation, Submission, Approval, Implementation and Completion

If you are using student learning objectives as a growth measure, the Ohio Department of Education
recommends a minimum of two and recommends no more than four which are representative of your
schedule and student population, but only one is required.

STEP 1: Gather and review available student assessment, demographic, accommodation, etc. . . data -
August/September

STEP 2: Develop SLO - August/September
* Administer SLO or SGM pre assessment to students.
* Determine the interval of instruction and identified content
* Determine specific content/standards addressed by the assessment and SLO.
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* Identify the student population of focus for the SLO. Identify if you need to create targeted SLO’s
with a focus group or focus goals, or general SLO’s to be administered to all students in a subject.

* Score the pre-assessment - the score for the purpose of the SLO is based on the number of students
that falls into one of five categories: Most Effective (5), Above Average (4), Average (3), Approaching
Average (2), & Least Effective(1).

* To assist individuals in scoring their own SLO a Student Learning Objective (SLO) Scoring Template

located on the ZCS website.

* To assist individuals in writing and assessing their SLO a Student Learning Objective (SLO)
Template on the ZCS website. SLOs should be written using the
Student Learning Objective (SLO) Template Checklist located on the ZCS website.

e Complete SLO

STEP 3: Submit SLO for approval and review - September
» SLOs will be submitted by teachers to building principals on or before the last Friday of September.
Submit one copy of all SLO documents to the building principal. Keep your original copy.
* Building principals will submit SLOs to the building SLO Readers.

STEP 4: Approval of SLO - October
* SLO readers at each building will review and approve SLOs using the Student Learning Objectives
Checklist.
* Initial feedback will be provided within the first 21 calendar days of October. If the SLO is not
approved, the submitting teacher will have 7 days to re-write the SLO. Each approved/corrected SLO
will be returned to the teacher who created it with feedback and copies of the checklist used for
assessment. The corrected SLO will be checked and returned to the teacher by the last day of October.

STEP 5: Implementation of the approved SLO - throughout the defined interval of instruction
» Teach the course content for the defined interval of instruction with progress being monitored
throughout the year by the teacher and OTES evaluator.
* Conclude instruction at the end of the defined interval of instruction and administer the post
assessment. Post assessments must be completed by April 15. Note the yearly school calendar to
ensure that your work is completed without interruption from state testing or school holiday breaks.

STEP 6: Final Scoring of the SLO
* The SLO score is based on the percentage of students that met their growth target. The percentage
falls into one of five categories: Most Effective (5), Above Average (4), Average (3), Approaching Average
(2), and Least Effective (1).
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In order to present the evidence for review, teachers will have ready:

* A copy of the original approved SLO template and checklist for reference.

* The completed Individual SLO Scoring Template.

» Copies of the student assessments on which attainment of the growth targets was measured.

* An explanation of how the assessment was scored. For example, if multiple assessments were
used, detail how the scores of the assessments were combined to arrive at the final score. If any
rubrics were used, provide copies. If team scoring was used, describe that process.”

* The final student growth measure score will be calculated by the eTPES system. The final SGM

score will be converted into a rating of Most Effective (5), Above Average (4), Average (3),

Approaching Average (2), or Below Average (1).

* All materials must be turned in to principals by May 1 of each year, in accordance with state
law, so that principals can complete entry and submission by May 10.

Zanesville City School District OTES Final Summative
Rating Manual

Each teacher’s performance rating will be combined with the assessment of student growth measures to
produce the summative evaluation rating, based upon the Evaluation Matrix provided on the bottom of page 5
of this manual.

The evaluator shall provide that each evaluation is submitted to the teacher for his/her acknowledgement by
written receipt. If signed, by the teacher, the receipt is to be sent to the Superintendent as soon as received.

Professional Growth Plans and Professional Improvement Plans

Based upon the results of the annual teacher evaluation as converted to the “Evaluation Matrix” above, each
teacher must develop either a professional growth plan or professional improvement plan as follows:

For evaluations beginning with the 2015-2016 school year, the new framework requires that teachers use the
final summative rating to determine the type of plan (professional growth or improvement) they will follow for
the next school year and the level of autonomy for his or her plan development. Teachers with final
summative ratings of accomplished, skilled or developing will develop professional growth plans. Those with
ineffective final summative ratings must have improvement plans. Evaluators must approve plans for teachers
with developing and ineffective ratings. Districts have discretion to place a teacher on an improvement plan at
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any time based on deficiencies in any individual component of the evaluation system, subject to collective
bargaining.

Core Subject Teachers - Testing for Content Knowledge

Beginning with the 2015-2016 school year, core subject area teachers must register for and complete all
written examinations of content knowledge selected by the Ohio Department of Education if the teacher has
received an effectiveness rating of “Ineffective” on his/her annual evaluation for two (2) of the three (3) most
recent school years.

If a teacher passes the examination set forth above and provides proof of that passage to the Board, the
teacher will be required, at the teacher's expense, to complete professional development that is targeted to the
deficiencies identified in the teacher's evaluations conducted under this policy.

The following may be grounds for termination of a teacher pursuant to R.C. 3319.16 and in accordance with
the collective bargaining agreement between the Zanesville Education Association and Zanesville Board of
Education:

A. failing to complete all required written examinations under this section;
B. a failing score on a written examination(s) taken pursuant to this section;
C. a rating of “ineffective” on the teacher’s next evaluation after passing all written examinations

pursuant to this section and after completion of the required professional development; or
D. failure of a teacher to complete the required professional development.
Any teacher passing the examination set forth above will not be required to take the examination again for
three (3) years, regardless of the teacher's evaluation ratings or the performance index score ranking of the

building in which the teacher teaches.
No teacher shall be responsible for the cost of taking an examination set forth above.

Board Professional Development Plan
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In accordance with the Ohio State Board of Education’s statewide evaluation framework, the Board has
adopted a specific plan for the allocation of financial resources to support the professional development of
teachers covered by this policy. The plan will be reviewed annually.

Retention and Promotion Decisions/Removal of Poorly Performing Teachers

It is the purpose of this Standards-Based Teacher Evaluation Policy to improve the quality of instruction,
enhance student learning and strengthen professional competence through meaningful feedback and targeted
professional development. In addition, the evaluations produced will serve to inform the Board on employment
decisions, i.e., retention, promotion of teachers, renewal of teaching contracts, and the removal/nonrenewal
of poorly performing teachers.

Definitions

“Retention” for purposes of this policy refers to employment decisions on the question of whether or not to
suspend a contract pursuant to a reduction in force, non-renew a limited or extended limited contract, or
terminate employment for good and just cause. In the case of a reduction in force, seniority will not be
considered when making decisions on contract suspensions, except in the instance of comparable
evaluations. The decision to non-renew or terminate the contract of a poorly performing teacher may be
informed by the evaluation(s) conducted under this policy. However, decisions to non-renew or terminate a
teaching contract are not limited by the existence of this policy.

“Promotion” as used in this context is of limited utility given the fact that teachers covered by this policy are
not currently employed in any discernible hierarchy. Nevertheless, when making decisions relative to such
matters as determining department or grade level chairpersons, selections to curricular or strategic planning
bodies, or teaching assignments, the Board will consider teacher performance as indicated by evaluations.

“Poorly Performing Teachers” refers to teachers identified through the evaluation process set forth in this
policy who demonstrate an inability and/or unwillingness to meet the reasonable expectations of this
standards-based evaluation system.

“Comparable Evaluations”- Since seniority may not be the basis for teacher retention or other employment
decisions, except when deciding between teachers who have comparable evaluations, this refers to teachers
within the categories of “Ineffective,” “Developing,” “Skilled,” and “Accomplished.”
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Removal of Poorly Performing Teachers

Removal of poorly performing teachers will be in accordance with the nonrenewal and termination statutes of
the Ohio revised code and/or the relevant provisions of the collective bargaining agreement in effect between
the Board and the Zanesville Education Association (ZEA). Nothing in this policy will be deemed to prevent the
Board from exercising its rights to non-renew, terminate, or suspend a teaching contract as provided by law
and the terms of the collective bargaining agreement in effect between it and the Zanesville Education
Association (ZEA). The evaluation system and procedures set forth in this policy shall not create an
expectation of continued employment for teachers on a limited contract that are evaluated under this policy.
The Board reserves the right to non-renew a teacher evaluated under this policy in accordance with R.C.
3319.11 notwithstanding the teacher’s summative rating.

R.C. 3319.02, 3319.11, 3319.111, 3319.112, 3319.22, 3319.222, 3319.226, R.C. 3319.26, 3319.58,
3333.0411, A.C. 3301-35-03(A)

Appendix

OTES Educator Evaluation Timeline

| Timeline | Superintendent/Designee | Principal | Teacher
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August - eTPES - eTPES — eTPES -
September | * District options, complete set- | ¢ Verify teacher roster * Log into account
up screens ¢ Send access to teachers SGM/eTPES —
* Set SGM % for district SGM/eTPES — * Teacher VA will be downloaded
teachers & principals * Review individual teacher categories (A,B,C) Begin evaluation process —
* Complete OTES Alignment and modify if needed * Optional and private complete Self-
Tool Begin evaluation process — Assessment
* Verify principal roster * Growth plan or Improvement Plan * Select evaluator if above expected growth
* Send access to principal * Observation Cycle 1 begins * Growth Plan or Improvement Plan
* Observation Cycle 1 begins
October ¢ Observation/Walkthroughs Cyclel * Observation/Walkthroughs Cyclel
* Approve SLOs or e Submit SLOs for approval by last
Committee Approval of SLOs Friday of September
November ¢ Observation/Walkthroughs Cyclel * Observation/Walkthroughs Cyclel
- April * Completion of Performance Rubric for Cycle 1 | » Upload artifacts as applicable
* Observation/Walkthroughs Cycle2 * Observation/Walkthroughs Cycle2
* Completion of Performance Rubric for Cycle 2 | » Upload artifacts as applicable
e Teacher administers SLO assessment
by April 15th
May *Completion of Observation Rubrics by May1 * Complete local SGM scoring and report
eTPES - to committee/principal
* Determine holistic rating for each teacher’s
performance and enter
* Enter and verify each teacher’s local SGM
*Complete/document Final Summative Rating
for each teacher
* Final evaluations will be completed by
May 1st. A written report of the results of
his/her evaluation by May 10th, Written notice
of non-renewal will be provided by June 1st.
June *Contract Renewal by June 1

* eTPES — Report aggregated
teacher ratings to ODE

Teacher Performance Evaluation Rubric

The Teacher Performance Evaluation Rubric is intended to be scored holistically. This means that evaluators will assess which level provides the best
overall description of the teacher. The scoring process is expected to occur upon completion of each thirty (30) minute observation and post-conference.
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The evaluator is to consider evidence gathered during the pre-observation conference, the observation, the post-observation conference, and classroom
walkthroughs (if applicable). When completing the performance rubric, please note that evaluators are not expected to gather evidence on all indicators

for each observation cycle.

Likewise, teachers should not be required to submit additional pieces of evidence to address all indicators.

The

professionalism section of the rubric may use evidence collected during the pre-observation and post-observation conferences as well as information from
the Professional Growth and/or Improvement Plan (if applicable).

INSTRUCTIONAL PLANNING

Ineffective Developing Skilled Accomplished
The teacher does not demonstrate a clear | The teacher communicates a focus for | The teacher demonstrates a focus for | The teacher establishes challenging and
FOCUS FOR LEARNING focus for student learning. Learning | student learning, develops learning | student learning, with appropriate learning | measurable goal(s) for student learning
(Standard 4: Instruction) objectives are too general to guide lesson | objectives that are appropriate for objectives that include measurable goal(s) that aligns with the Ohio standards and
planning and are inappropriate for the | students and reference the Ohio standards for student learning aliened with the Ohio reflect a range of student learner needs.
X students, and/or do not reference the Ohio | but do not include measureable goals. ors g ale The teacher demonstrates how the goal(s)
Sources of Evidence: standards. standards. The teacher demonstrates the fit into the broader unit, course, and
O] Pre-Conference importance  of the goal and its | school goals for content learning and skills.
g appropriateness for students.
2
é The teacher does not plan for the | The teacher explains the characteristics, | The teacher demonstrates an | The teacher purposefully plans
- assessment of student learning or does not | uses, and limitations of various diagnostic, | understanding that assessment is a means | assessments and differentiates assessment
<zr" analyze student learning data to inform | formative, and summative assessments | of evaluating and supporting student | choices to match the full range of student
() lesson plans. but does not consistently incorporate this | learning through effectively incorporating | needs, abilities, and learning styles,
t'g ASSESSMENT DATA knowledge into lesson planning. diagnostic, formative, and/or summative | incorporating a range of appropriate
|n_: (Standard 3: Assessment) assessments into lesson planning. diagnostic, formatlve, and summative
2 assessments into lesson plans.
Sources of Evidence: The teacher does not use or only uses one | The teacher uses more than one measure | The teacher employs a variety of formal | Student learning needs are accurately
Pre-Conference measure of student performance. of student performance but does not | and informal assessment techniques to | identified through an analysis of student
appropriately vary assessment approaches, | collect evidence of students’ knowledge | data; the teacher uses assessment data to
or the teacher may have difficulty | and skills and analyzes data to effectively | identify student strengths and areas for
analyzing data to effectively inform | inform instructional planning and delivery. | student growth.
instructional planning and delivery.
INSTRUCTIONAL PLANNING
Ineffective Developing Skilled Accomplished
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INSTRUCTIONAL PLANNING

Ineffective

Developing

Skilled

Accomplished

PRIOR CONTENT
KNOWLEDGE / SEQUENCE /
CONNECTIONS
(Standard 1: Students;
Standard 2: Content;
Standard 4: Instruction)

Sources of Evidence:
Pre-Conference

The teacher’s lesson does not build on or
connect to students’ prior knowledge, or
the teacher may give an explanation that is
illogical or inaccurate as to how the
content connects to previous and future
learning.

The teacher makes an attempt to connect
the lesson to students’ prior knowledge, to
previous lessons or future learning but is
not completely successful.

The teacher makes clear and coherent
connections with students’ prior
knowledge and future learning—both
explicitly to students and within the lesson.

The teacher plans and sequences
instruction to include the important
content, concepts, and processes in school
and district curriculum priorities and in
state standards.

The teacher uses the input and
contributions of families, colleagues, and
other professionals in understanding each
learner’s prior knowledge and supporting
their development. The teacher makes
meaningful and relevant connections
between lesson content and other
disciplines and real-world experiences and
careers as well as prepares opportunities
for students to apply learning from
different content areas to solve problems.

The teacher plans and sequences
instruction that reflects an understanding
of the prerequisite relationships among
the important content, concepts, and
processes in school and district curriculum
priorities and in state standards as well as
multiple pathways for learning depending
on student needs. The teacher accurately
explains how the lesson fits within the
structure of the discipline.

INSTRUCTIONAL PLANNING

KNOWLEDGE OF STUDENTS
(Standard 1: Students)

Sources of Evidence:
Analysis of Student Data
Pre-Conference

The teacher demonstrates a lack of
familiarity with students’ backgrounds and
has made no attempts to find this
information.

The teacher’s plan for instruction does not
demonstrate an  understanding  of
students’ development, preferred learning
styles, and/or student backgrounds/prior
experiences.

The teacher demonstrates some
familiarity with students’” background
knowledge and experiences and describes
one procedure used to obtain this
information.

The teacher’s instructional
upon a partial analysis of students’
development, readiness for learning,
preferred learning styles, or backgrounds
and prior experiences and/or the plan is
inappropriately tailored to the specific
population of students in the classroom.

plan draws

The teacher demonstrates familiarity with
students’ background knowledge and
experiences and describes multiple
procedures used to obtain  this
information.

The teacher’s instructional plan draws
upon an accurate analysis of the students’
development, readiness for learning,
preferred learning styles, and backgrounds
and prior experiences.

The teacher demonstrates an
understanding of the purpose and value of
learning about students’ background

experiences, demonstrates familiarity with
each student’s background knowledge and

experiences, and describes multiple
procedures used to obtain  this
information.

The teacher’s analysis of student data
(student development, student learning
and preferred learning styles, and student
backgrounds/prior experiences) accurately
connects the data to specific instructional
strategies and plans.

The teacher plans for and can articulate
specific strategies, content, and delivery
that will meet the needs of individual
students and groups of students.

Instruction and Assessment

Ineffective

Developing

Skilled

Accomplished
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Instruction and Assessment

Sources of Evidence:
Formal Observation
Classroom Walkthroughs/
Informal Observations

confusion or frustration and does not use
effective questioning techniques during
the lesson. The lesson is almost entirely
teacher-directed.

students show confusion, but is not always
able to provide an effective alternative
explanation. The teacher attempts to
employ purposeful questioning
techniques, but may confuse students with
the phrasing or timing of questions. The
lesson is primarily teacher-directed.

confusion by re-explaining topics when
asked and ensuring understanding. The
teacher employs effective, purposeful
questioning techniques during instruction.
The lesson is a balance of teacher-directed
instruction and student-led learning.

Ineffective Developing Skilled Accomplished

A teacher’s explanations are unclear, | Teacher explanations are accurate and | Teacher explanations are clear and | Teacher explanations are clear, coherent,
incoherent, or inaccurate, and are | generally clear but the teacher may not | accurate. The teacher uses | and precise. The teacher uses well-timed,
generally ineffective in building student | fully clarify information based on students’ | developmentally appropriate strategies | individualized, developmentally
LESSON DELIVERY understanding. The teacher uses language | questions about content or instructions for | and language designed to actively | appropriate strategies and language
(Standard 2: Content; that fails to engage students, is | learning activities or the teacher may use | encourage independent, creative, and | designed to actively encourage
Standard 4: Instruction; | inappropriate to the content, and/or | some language that is developmentally | critical thinking. independent,  creative, and critical
Standard 6: Collaboration | discourages independent or creative | inappropriate, leading to confusion or thinking, including the appropriate use of

and Communication) thinking. limiting discussion. questions and discussion techniques.
The teacher fails to address student | The teacher re-explains topics when | The teacher effectively addresses | The teacher accurately anticipates

confusion by presenting information in
multiple formats and clarifying content
before students ask questions. The
teacher develops high-level understanding
through effective uses of varied levels of
questions. The lesson is student-led, with
the teacher in the role of facilitator.

DIFFERENTIATION
(Standard 1: Students;
Standard 4: Instruction)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations

INSTRUCTION AND ASSESSMENT

The teacher does not attempt to make the
lesson accessible and challenging for most
students, or attempts are developmentally
inappropriate.

The teacher relies on a single strategy or
alternate set of materials to make the
lesson accessible to most students though
some students may not be able to access
certain parts of the lesson and/or some
may not be challenged.

The teacher supports the learning needs of
students through a variety of strategies,
materials, and/or pacing that make
learning accessible and challenging for the
group.

The teacher matches strategies, materials,
and/or pacing to students’ individual
needs, to make learning accessible and
challenging for all students in the
classroom . The teacher effectively uses
independent, collaborative and whole-
class instruction to support individual
learning goals and provides varied options
for how students will demonstrate
mastery.

RESOURCES
(Standard 2: Content;
Standard 4: Instruction)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations

Instructional materials and resources used
for instruction are not relevant to the
lesson or are inappropriate for students.

The teacher uses appropriate instructional
materials to support learning goals, but
may not meet individual students’ learning
styles/needs or actively engage them in
learning.

Instructional materials and resources are
aligned to the instructional purposes and

are appropriate for students’ learning
styles and needs, actively engaging
students.

Instructional materials and resources are
aligned to instructional purposes, are
varied and appropriate to ability levels of
students, and actively engage them in
ownership of their learning.
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Instruction and Assessment

Ineffective

Developing

Skilled

Accomplished

CLASSROOM
ENVIRONMENT
(Standard 1: Students;
Standard 5: Learning
Environment; Standard 6:
Collaboration and
Communication)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations

INSTRUCTION AND ASSESSMENT

There is little or no evidence of a positive
rapport between the teacher and
students. For example, the teacher may
respond disrespectfully to students or
ignore their questions or comments.

There are no evident routines or
procedures; students seem unclear about
what they should be doing or are idle.

Transitions are inefficient with
considerable instructional time lost.
Lessons progress too slowly or quickly so
students are frequently disengaged.

The teacher creates a learning
environment that allows for little or no

communication or engagement with
families.
Expectations for behavior are not

established or are inappropriate and/or no
monitoring of behaviors occurs.  The
teacher responds to  misbehavior
inappropriately.

The teacher is fair in the treatment of
students and establishes a basic rapport
with them. For example, the teacher
addresses students questions or
comments but does not inquire about
their overall well-being.

Routines and procedures are in place, but
the teacher may inappropriately prompt or
direct students when they are unclear or
idle.

The teacher transitions between learning
activities, but occasionally loses some
instructional time in the process.

The teacher welcomes communication
from families and replies in a timely
manner.

Appropriate expectations for behavior are
established, but some expectations are
unclear or do not address the needs of
individual  students. The teacher
inconsistently monitors behavior.

The teacher has positive rapport with
students and demonstrates respect for
and interest in all students. For example,
the teacher makes eye contact and
connects with individual students.

Routines and procedures run smoothly
throughout the lesson, and students
assume  age-appropriate  levels  of
responsibility for the efficient operation of
the classroom.

Transitions are efficient and occur
smoothly. There is evidence of varied
learning situations (whole class,
cooperative learning, small group and
independent work).

The teacher engages in two-way
communication and offers a variety of
volunteer opportunities and activities for
families to support student learning.

A classroom management system has been
implemented that is appropriate and
responsive to classroom and individual
needs of students. Clear expectations for
student behavior are evident . Monitoring
of student behavior is consistent,
appropriate, and effective.

The teacher has positive rapport with
students and demonstrates respect for
and interest in individual students’
experiences, thoughts and opinions. For
example, the teacher responds quietly,
individually, and sensitively to student
confusion or distress.

Routines are well-established and orderly
and students initiate responsibility for the
efficient operation of the classroom.

Transitions are seamless as the teacher
effectively maximizes instructional time
and combines independent, collaborative,
and whole-class learning situations.

The teacher engages in two-way, ongoing
communication with families that results
in active volunteer, community, and family
partnerships which contribute to student
learning and development.

A classroom management system has
been designed, implemented, and
adjusted with student input and is
appropriate for the classroom and
individual student needs. Students are
actively encouraged to take responsibility
for their behavior. The teacher uses
research-based strategies to lessen
disruptive behaviors and reinforce positive
behaviors.
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Instruction and Assessment

Ineffective

Developing

Skilled

Accomplished

ASSESSMENT OF
STUDENT LEARNING
(Standard 3: Assessment)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations
Post-Conference

INSTRUCTION AND ASSESSMENT

The teacher does not routinely use
assessments to measure student mastery.

The teacher rarely or never checks the
students’ understanding of content. The
teacher fails to make adjustments in
response to student confusion.

The teacher persists in using a particular
strategy for responding to
misunderstandings, even when data
suggest the approach is not succeeding.

The teacher does not provide students
with feedback about their learning.

The teacher uses assessments to measure
student mastery, but may not differentiate
instruction based on this information.

The teacher checks for student
understanding and makes attempts to
adjust instruction accordingly, but these
adjustments may cause some additional
confusion.

The teacher gathers and uses student data
from a few sources to choose appropriate
instructional strategies for groups of
students.

Students receive occasional or limited
feedback about their performance from
the teacher.

The teacher uses assessment data to
identify students’ strengths and needs,
and modifies and differentiates instruction
accordingly, although the teacher may not
be able to anticipate learning obstacles.

The teacher checks for understanding at
key moments and makes adjustments to
instruction  (whole-class or individual
students).The teacher responds to student
misunderstandings by providing additional
clarification.

The teacher gathers and uses student data
from a variety of sources to choose and
implement  appropriate  instructional
strategies for groups of students.

The teacher provides substantive, specific,
and timely feedback of student progress to
students, families, and other school
personnel while maintaining
confidentiality.

The teacher uses assessment data to
identify students’ strengths and needs,
and modifies and differentiates instruction
accordingly, as well as examines classroom
assessment results to reveal trends and
patterns in individual and group progress
and to anticipate learning obstacles.

The teacher continually checks for
understanding and makes adjustments
accordingly (whole-class or individual
students). When an explanation is not
effectively leading students to understand
the content, the teacher adjusts quickly
and seamlessly within the lesson and uses
an alternative way to explain the concept.

By using student data from a variety of
sources, the teacher appropriately adapts
instructional methods and materials and
paces learning activities to meet the needs
of individual students as well as the whole
class.

The teacher provides substantive, specific,
and timely feedback to students, families,
and other school personnel while
maintaining confidentiality. The teacher
provides the opportunity for students to
engage in self-assessment and show
awareness of their own strengths and
weaknesses. The teacher uses student
assessment results to reflect on his or her
own teaching and to monitor teaching
strategies and behaviors in relation to
student success.
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Professionalism

Ineffective

Developing

Skilled

Accomplished

PROFESSIONALISM

PROFESSIONAL
RESPONSIBILITIES
(Standard 6: Collaboration
and Communication;
Standard 7: Professional
Responsibility and
Growth)

Sources of Evidence:
Professional Development
Plan or Improvement Plan;

Pre-conference;
Post-conference;
daily interaction with
others

The teacher fails to communicate clearly
with students and families or collaborate
effectively with professional colleagues.

The teacher fails to understand and follow
regulations, policies, and agreements.

The teacher fails to demonstrate evidence
of an ability to accurately self-assess
performance and to appropriately identify
areas for professional development.

The teacher uses a variety of strategies to
communicate with students and families
and collaborate with colleagues, but these
approaches may not always be
appropriate for a particular situation or
achieve the intended outcome.

The teacher understands and follows
district policies and state and federal
regulations at a minimal level.

The teacher identifies strengths and areas
for growth to develop and implement
targeted goals for professional growth.

The teacher uses effective communication
strategies with students and families and
works effectively with colleagues to
examine problems of practice, analyze

student work, and identify targeted
strategies.
The teacher meets ethical and

professional responsibilities with integrity
and honesty. The teacher models and
upholds district policies and state and
federal regulations.

The teacher sets data-based short- and
long-term professional goals and takes
action to meet these goals.

The teacher communicates -effectively
with students, families, and colleagues.
The teacher collaborates with colleagues
to improve personal and team practices by
facilitating professional dialogue, peer
observation and feedback, peer coaching
and other collegial learning activities.

The teacher meets ethical and
professional responsibilities and helps
colleagues access and interpret laws and
policies and understand their implications
in the classroom.

The teacher sets and regularly modifies
short-and long-term professional goals
based on self-assessment and analysis of
student learning evidence.
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Self-Assessment Summary Tool Name

Directions: Teachers should recard evidence to indicate strengths and areas for growth for each standard. Then, look across

all of the standards holistically and identily two priorities for the vpeoming year. Note these two priorities with check marks  Date
i.l the far-right column.

Stardard strengths Areas for Growth | Priorities (Check 2]
= Kniowvledge of how students bearm and of student development
= Understarding of what students know and are able to do
High expectations for all students
= Respect for all sbudents
= Ildentificaticn, instruction and irbervention for special pooulations
= Eniovavledge of content
= Use of conbent- specific instructional strategies to teach concepts and sdlls
= Knowdedge of schood and district ourriculum priorigies and Ohio aademic content standards
= Relationship of knowledge within the disdpline to other confent arsas
= Connecton of content to lfe esperdences and caresr coportunities

Standard 1
Students

Standard 7:
Cantent

* Knoededge of assessment types

= Use of varied diagnestc, formative and summative assessmeents

Analyss of data o monitor student progress and to plan, differentiate, and modéy instruction
= Commaunication of resuls

» |nchusion of student self-assessment and goal-setting

= Algnmient ta school and district priorities and Jhle aczdemic confent standards

Standarad 3
Assessment

= e of student information to plan and delver instruction

- 5 = Commaunication of clear keaming goals
E 1-:'| = application of knowledge of Fow students learn to Instractional design and delwery
= = = Differentation of instruction to support learning needs of all shudents
@ = = Use of activities to promate independence and problem-solving
= Use of waried rescurces to support learmer needs
& 5 = Fair and equitabdes treatment of all studernts
- = Creation of 2 safe leming emvronment
1'.; E § = Use of strafegles to motivate students to work productively and assume responsibllity for lsaming
£33 = Creation of learning situations for independent and collaboratve wark
= - = Maintenance an enwironment that |s conducive to learning for 20 students
@ g * Oear and effective communication
X E B = Shared resporsibllity with parenis/caregsers to support shudent learning
B E 5 = Colaboration with other teachers, administrators, schiool and district staff
E 2 E = Colaboration with local community agencies
#3848
. * Understanding of and adherence to professional ethics, podces and legal codes
A § % g = Engagement in continuous, purposehul professional development
E 2= a = Desire to serae as an agent of change, secking posithve Impact an teaching quality and student
=2 £ g E achievement
SEER
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Ohio Teacher Evaluation System Professional Growth Plan

Professional Growth Plan

Bz a result of the evaluation process, teachers and evaluatars should focus on sccelerating 2nd contimuing teacher growth through professional developmient. Professional development shouwld be
redividualized to the needs of the teacher, and specifically relate to hisfher areas of refinemeent as iderdified in the teachers’ evalution. The evaluator should recommeend professiona] development

opporfurities, and support the teacher by providing resources [e.g., time, frmanclal).

DEH#DIM‘I::H

Collaborathes Teacher Ewalisador
anriual Foous Date Areas for Professional Growth
These are addressed by the evaluator as appropriate for this teacher. Becord supports needed, resources, professional developmient
dates
whEn Comiments during conference with teacher and evaluator are made

discuszesd | aporopriabe o the nesds of the toacher.

Goai I: Studant Achlevement Outcomes for Sudents
=nal Matemend:

bygence indicators:

ool 2 © Teacker Performance on the Oblo Standoerds for the Tegching Profession
moal Motemend:

bagence (malcotars:

Evaluator Signadure Date Teacher Signature Date

The sipnotures ohowe verlfy ot the tescher and svaleatar bove discussed and ogreed wpan this Brofessicea) Growdt Plom
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Teacher Standards-Based Pre Conference Form Teacher Name

Course Title

Unit Title

Date of Lesson

Focus for Learning: What are the Learning Targets? What content will students know/understand? What skills will they
demonstrate?

Pre-Assessment Data: What assessment data was examined to inform this lesson planning?

Prior Content Knowledge/Sequence/Connections: What prior knowledge do students need? What are the
connections to previous and future learning?
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Lesson Delivery: What instructional strategies and methods will be used to engage students?

__Setting objectives and providing feedback __Reinforcing effort and providing recognition __ Cooperative learning
___Cues, questions and advance organizers ___Nonlinguistic representation ___Summarizing and note
taking
___Assigning homework & providing practices ___ldentifying similarities & differences ___Generating & testing
hypotheses

Comment on Lesson Delivery
How will students read, write or think critically in this lesson?

Teacher Process for Lesson: What are specifics of the lesson to help the teacher prepare for instruction?

Differentiation: How will the instructional strategies address all students' learning needs? How will the lesson engage and
challenge students of all levels?
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Resources: What resources/materials/technology will be used in instruction?

Assessment of Student Learning: How will you check for understanding during the lesson?
Formative
Summative

Authentic

Comment on assessment of student learning: What specific products or demonstrations will assess student
learning/achievement of goals for instruction?

Personal Reflection of Lesson
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Teacher Name:

ZCS Evaluator’s Record for Teacher Evaluation / Observation

To whom does this apply? Action Date Time Notes
Completed

All Teachers Self Assessment form for ODE

All Teachers Professional Growth Plan

All Teachers Pre-Conference for Observation #1

All Teachers Observation #1

All Teachers Post-Conference for Observation #1

All Teachers Walkthrough

All Teachers Optional Pre-Conference for Observation #2

All Teachers Observation #2

All Teachers Post-Conference for Observation #2

All Teachers Walkthrough

New Teachers and Teachers on
final year of multi-year contract

Pre-Conference for Observation #3

New Teachers and Teachers on
final year of multi-year contract

Observation #3

New Teachers and Teachers on
final year of multi-year contract

Post-Conference for Observation #3

Principal

Improvement Plan (if applicable)

Principal

By May 10:

Written Evaluation Report with rating to Teacher
Evaluation Report with Observations put in Teacher’s file
Copy of Evaluation Report & Observations to Superintendent
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Ohio Teacher Evaluation System Planning for the Post-Observation Conference

Post Conference Planning
*  The goal for the conference leader is to cognitively coach the teacher through the use of reflective questions,
*  Record 3 reflective guestions you would ask the veacher aligned to the area of reinforcement.

1+l
2.

3.

*  Record 3 reflective guestions you would ask the teacher aligned to the area of refinement

i

3.

Four Key Elements of the Instructional Post-Conference

Conducting the Post-Conference: Ta be discussed at Day 3 Training prior vo conducting the post-canference
1 Introduction/Greeting/Establish Length

*  Review Conference Propess
«  General Impression Question

= “"How da you think the lesion went®

2. Reinforcing the Teacher
v |dentily an area of Reinloscement (OMNLY one area)
v gk Sall-Analyei CQuestion

*  Provide evidence fraom noles

1. Eefining the Tescher's Skill:
v |denlily an area of Refinemeant (OMLY ane area)
v Adlk Sall-AnalyiE Ouestion
+  Pravide evidence fram notes
*  Give a recommendation far Tuture practics

4.  Present evidence and rating connected to the rubric

-36 - 12/09/15



Improvement Plan

Tescher Name: Grade Level/ Subject:

School year: Baildirg: Date ol Improvemeant Plan Conlaramnde:

Wiritten improvement plans are ta be develsged in the circumstances when an educator makes below expected academic growth with kis/ her students AMDSOR rapaives an
averall ineffective rating or an ineffective rating an any of the compoanents of the OTES system. The purpose of the improvemeant plan i to identify specific delicienciag in
perfarmance and foster growth thraugh professional development and targeted support. IF corrective actions are not made within the time as specified in the improvermant
plan, & retammendation may be made for diseniisal or Lo continue on the plan.

Section 1: Improvement Staterment - List specific areas Tor impravement & related ta the Ohio Stendands for the Teeching Profession. Altach dacumentation.

Perfarmance Standandis] Addresced in this Plan Datels) Impravement frea ar Cancern Obdarved Spedfic Seaternant of the Concern: Aread of Improverment

Section 2: Dedired Level of Performance — List dpeci®ic measurabile Eualz. Lo improve performance. Indicate what will Be measured for each EA'.'IHL

Beginning Date Ending Date Level of Performance
Specifically Deseribe Succeishul Impravement Tanget(s)
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Ohio Teacher Evaluation System Improvement Plan

Improvement Plan: Evaluation of Plan

Teacher Mamea: Giade Levelf Su bject:

Sdhoo] year: Bailding: Date of Evaluation:

The improvement plan will be evaluated at the end of the time spedfied in the plan. Dutcomes from the improverment plan demonstrate the following action ta be taken;
O Imprasvement & demanstrated and perlormande tandards are met Lo a salislactany level ol perfarmansa®
O mhe Imgrovement Plan should cantinwe for Lime specified:

O mismizsal is recommended,

Commants: Provide justification far recommendation indicated above and attach esidence to support recommended course of stion.

I Fove reviewed this evaivation ond discussed i with my evalwator, My signoture indicales thot § hoee been odvzed of my performoence stotus; i dees nol necessonily imply that |
agree with s evalveiion

Teachar's Signature: Custe:
Evabuatars Signature: Date:
The evalugtor’s signeture on this form verifies chat e proper procedures o5 deteled in the hocal comtroct bove boen folowed,

*The acceplable level of perdarmance varies depending on the teacher's years of experience. Teathers in residency—ipecifically in Years 1 through 4—are expected Lo perform
&L the Develsping level ar abave. Exparienced teachers—with five or more years of sxperience—are axpected to meat the Praficient level ar sbowve.
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Improvement Plan (continued)

Section 3: Specific Plan of Action

Describe in detail specilic plans of action that must be taken by the teacher to improve Bisfher performance. Indicate the sources of evidence that will be used to

dacument the completion ol the improverment plan.
Betians o be Takan Sourced ol Evidence that Will Be Examined

Section 4: fssistance and Professional Development

Dedcribe in detail specilic supparts that will be pravided as weell a8 agpartunitias for professionsl developaent.

Date Tad thiz Improvement Plan to Be Evaluated:
Teather's Sigraturs: Drate:

Evaluator’s Signature: Drate:

The avalugtor’ signohuve on this fonm verifies that He proper procedures o detoled (n the locol contract bowe boen folowed,
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Student Learning Objective (SLO) Template

This template should be completed while referring to the SLO Template Checklist.
Teacher Name: Content Area and Course(s): Grade Level(s): Academic Year:

Please use the guidance provided in addition to this template to develop components of the student learning objective and populate each
component in the space below.

Baseline and Trend Data
What information is being used to inform the creation of the SLO and establish the amount of growth that should take place?

Comments: Baseline and Trend Data

What information is being used to inform the creation of SLO and establish the amount of growth that should take place within
the time period?

] Identifies sources of information about student (e.g., test scores from prior years, results of pre-assessments)
[ Draws upon trend data, if available
[0 Summarizes the teacher’s analysis of the baseline data by identifying student strengths and weaknesses

1st
2nd
3rd

Student Population
Which students will be included in this SLO? Include course, grade level, and number of students.

Comments: Student Population

Which students will be included in this SLO? Include course, grade level, and number of students.

] Identifies the class or subgroup of students covered by the SLO
[ ] Describes the student population and considers any contextual factors that may impact student growth
[ If subgroups are excluded, explains which students, why they are excluded and if they are covered in another SLO

1st
2nd
3rd

-40 - 12/09/15



Interval of Instruction
What is the duration of the course that the SLO will cover? Include beginning and end dates.

Comments: Interval of Instruction

What is the duration of the course that the SLO will cover? Include beginning and end dates.

[ 1 Matches the length of the course (e.g., quarter, semester, year)

1st

Standards and Content
What content will the SLO target? To what related standards is the SLO aligned?

Comments: Standards and Content

What content will the SLO target? To what related standards is the SLO aligned?

[] Specifies how the SLO will address applicable standards from the highest ranking of the following: (1) Common Core State Standards, (2) Ohio
Academic Content Standards, or (3) National Standards put forth by education organizations

[] Represents the big ideas or domains of the content taught during the interval of instruction

] Identifies core knowledge and skills students are expected to attain as required by the applicable standards (if the SLO is targeted)

1st
2nd
3rd

Assessment(s)
What assessment(s) will be used to measure student growth for this SLO?

Comments: Assessment(s)

Which assessment(s) will be used to measure student growth for this SLO?

[] Identifies assessments that have been reviewed by content experts to effectively measure course content and reliable measure student learning as
intended

[] Selects measures with sufficient “stretch” so that all students may demonstrate learning, or identifies supplemental assessments to cover all ability
levels in the course

] Provides a plan for combining assessments if multiple summative assessments are used

[ Follows the guidelines for appropriate assessments

1st
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2nd
3rd
4th

Growth Target(s)

Considering all available data and content requirements, what growth target(s) can students be expected to reach?

Comments: Growth Target(s)

Considering all available data and content requirements, what growth target(s) can students be expected to reach?

[] All students in the class have a growth target in at least one SLO

[] Uses baseline or pretest data to determine appropriate growth

[] Sets developmentally appropriate targets

[] Creates tiered targets when appropriate so that all students may demonstrate growth
] Sets ambitious yet attainable targets

1St
2nd
3rd
4th
5th

Rationale for Growth Target(s)
What is your rationale for setting the above target(s) for student growth within the interval of instruction?

Comments: Rationale for Growth Target(s)

What is your rationale for setting the target(s) for student growth within the interval of instruction?

[C] Demonstrates teacher knowledge of students and content

[ 1 Explains why target is appropriate for the population

] Addresses observed students needs

[] Uses data to identify student needs and determine appropriate growth targets
[] Explains how targets align with broader school and district goals

[] Sets rigorous expectations for students and teacher(s)

1st
2nd
3rd
4th
5th
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Student Learning Objective [SLO) Template Checklist
This checklist should be used for both wiiting and approwing SL0s. It should be made available to both teachers and evaluators for these purposes. For an 500 to be

formually opproved, ALL criterio must be met, ond every box below will need o check mark completed by an 5LO evaluator.

Baseline and Trend Student Interval of Rationale for Growth
Data Population Instruction Standards and Content Assessment(s) Growth Target(s) Target(s)

What information Which students What is the What content will the Whaot assessment{s) will | Cansidering all What is yaur

is being used to will be included in | duration of the | SL0 target? To what be used to measure availoble data and | ratianale for setting

inform the creation | this 5LO°7P Include caurse that relaoted standards is the | student growth far this content the target(s) for

af the 51O ond course, grade the SLO wAill S5LO aligned ? SLa? requirements, what | student growth

establish the lewel, and number | cover? Include growth target(s) within the interval of

amount of growth of students. beginning and can students be instruction?

that should take end dates. expected to reach?

place within the

time period?

O Identifies O Identifies the O Matches O Specifies how the O ldentifies assessments | O All students in O Demonstrates
sources of class or the length S5L0 wiill address that have been the class have a teacher
information subgroup of of the applicable standards reviewed by content growth target in knowledge of
about students students course (e.g., from the highest experts to effectively at least one 51O students and
e.g., test SCOres covered by the quarter, ranking of the measure course O Uses haseline or content
from prior years, sL0O semester, following: (1) content and reliably pretest data to O Explains why
results of O Describes the year) Commaen Core State measure student determing target is
preassessments) student Standards, (2) Ohio learring as intended appropriate appropriate for

71 Draws upon population and Academic Content 0 Selects measures with growth the population
trend data, if considers any Standards, or (3] sufficient “stretch” so | O gets O Addresses
available contextual national standards that all students may developmentally observed student

1 Summarizes the factors that put forth by demenstrate learning, appropriate needs
teacher's may impact '—‘dUCEI_IIDr? or identifies targets O Uses data to
analysis of the student growth organuations supplemental O Creates tiered dentify student
baseline data by | O If subgroups O Bnprnsents. thng big assessments to cover targets when rneeds and
identifying are excluded, ideas or domains of all ability levels in the appropriate sa determine
student explains which tne comtent taugnt course that all students appropriate
strengths and students, why during the interval of | O Provides a plan for may growth targets
weaknesses they are Instruction combining demonstrate O Explains how

excluded and if O Identifies core assessments if growth targets align with
they are knowledge and skills multiple summative O Sets ambitious broader school
covered in students are assessments are used yet attainable and district goals
another 5L0 expected to attain as | O Follows the guidelines targets O Sots i
. . gorous
requ_wed ry the for appropriate expectations for
a_ppllcahle ;tandards JLSECEENLS ctudents and
(if the 5LO is teach
targeted) eacheris)
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The template may be used to organize data for SLOs.
First, the teacher adds the name or identification number for each student into the worksheet. Additional rows

1.

2.

ook

may be added as needed.

Then, the teacher enters each student’s baseline score. This may be from a combination of data points and
available information such as scores on the assessment administered at the beginning of the school year or from
the previous year /class if available, or other measures that help to set the baseline of the student performance.
Next, using their completed SLO template as a guide, the teacher enters each student’s established growth

target.

The teacher enters the final performance data for each student.
The teacher enters if each individual student exceeded/ met the growth target by answering yes or no.
Once all the relevant information has been entered in the worksheet, attainment of the students’ growth targets

and overall teacher rating of student growth measures on this SLO will need to be computed.

SLO Scoring Template

Teacher Name:

School:

SLO Title: Assessment Name (if available):
Exceeds/
Student Name Student Number Baseline Score Growth Target | Final Score | Meets Target?
(yes/ no)
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% of students
that exceeded/ . 4s . Numerical
met growth Descriptive Rating Rating
target
90 - 100 Most Effective 5
80 - 89 Above Average 4
70 - 79 Average 3
60 - 69 Approaching Avg. 2
59 or less Least Effective 1

Final SLO Percentage

% Exceeding/Meeting Target:

%
% Below Target: %

NUMERICAL RATING
OF SLO:
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