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Meeting Agenda 

 May 20, 2026
 5:00-6:00 PM  

In Person /Virtual Option 
U-32 Middle & High School Rm 128/131 

930 Gallison Hill Rd 
Montpelier, VT  

 

 
1.​  Call to Order 

 
2.​  Approve Minutes of 4.15.26  

 
3.​  Discussion/Action 

3.1.​Review SLO Report to the Full Board 
3.2.​Student Monitoring Report Fall and Winter Data Part 2 

 
4.​ Future Agenda Items 

4.1.​Next Meeting  - Fall/Winter Data Report, Reflection, Committee Goals, Jun 17, 2026
26/27 Workplan 

4.2.​Continuous Improvement Plans 
 

5.​  Adjourn 
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​                    WCUUSD Education Quality Committee 
Meeting 

April 15, 2026 
 5:00-6:00 PM  

In Person /Virtual Option 
U-32 Middle & High School Rm 128/131 

930 Gallison Hill Rd 
Montpelier, VT  

 

Present:  Ursula Stanley, Jen Miller Arsenault, Zach Sullivan, Diane Nichols-Fleming, Marty 
McMahon, Flor Diaz Smith 

 
1.​Call to Order:  Jen Miller Arsenault called the meeting to order at 5:00 p.m. 

 
2.​Affirm Committee Chair: Zach Sullivan nominated Ursula Stanley for Chair of the 

committee.  Seconded by Marty McMahon.  No further nominations were heard.  This 
motion carried unanimously. 

 
3.​Approve Minutes of 2.18.26:Zach Sullivan moved to approve the minutes of February 18, 

2026.  Seconded by Marty McMahon, this motion carried unanimously. 
 

4.​Discussion/Action 
4.1.​Education Quality Committee Purpose, Work Plan, and Monitoring Cycle: Ursula 

Stanley had provided the committee’s charge in the meeting packet.  She read aloud and 
reviewed this document.  She had included the work calendar.  She invited questions and 
comments.  Marty McMahon stated that it would be helpful to have the acronyms 
spelled out in the documents. 

4.2.​Student Monitoring Report Fall and Winter Data Part 1:Jen Miller Arsenault 
presented a slide deck:  Monitoring Student Achievement, Winter 2026 Data. Questions 
to consider:  How are our students doing? What questions do you have? Is this the 
information we need in order to do our committee work?  I-Ready:  Computer generated 
- is there any sense that students who are more accomplished with computer skills do 
better?  Acadience:  Is it possible to get national K-6 data?  Flor Diaz Smith asked if the 
assessment is going to be shorter next year, will the results still be comparable?  Jen 
Miller-Arsenault said yes.  Marty McMahon stated that he does have questions but that 
they relate to an email he had sent.  He asked whether we are tracking factors such as 
technology usage or nutrition/ health or other variables that might have an impact on 
student performance.  Jen Miller-Arsenault shared some of the ways that we are able to 

 



 
drill down into data to target intervention or specialized instruction.  Zach Sullivan noted 
that it looks like there is a bigger split between students in the red and in the green, in 
reading, and less of a split in math, though overall students are doing better in reading in 
math.   Jen Miller Arsenault noted that some of our students did not benefit from the new 
knowledge and ways of instructing based on the science of reading.  Flor Diaz Smith 
asked whether the data helps with coaching for teachers.  Jen Miller Arsenault stated, 
yes, and that all educators in grades K-3 are required to attend professional development 
as per Act 139.  She shared some of the professional development and training that 
teachers have participated in.  She stated that professional development is a facet of our 
Strategic Planning.  She stated that when students require intervention, we are better able 
to hone in on the explicit skills that need support.  Zach Sullivan asked whether we are 
able to look at information about the percentage of students who have met goals.  This is 
provided in the spring.  These are questions to consider next time, as we have reached 
the end of tonight’s meeting:  What are the implications for our committee work? What 
are the implications for the full board’s budgeting work? What are the key points we 
want to share with the full board? 
 

5.​ Future Agenda Items 
5.1.​Next Meeting: May 20 – Student Monitoring Report Fall and Winter Data Part 2 
5.2.​Potential executive session: Disaggregated student data too small to publicly present 

 
6.​ Adjourn:Zach Sullivan moved to adjourn at 5:59.  Seconded by Flor Diaz Smith, this 

motion carried unanimously. 
 
Respectfully submitted, 
Lisa Grace, Committee Recording Secretary 
 

 



 

To: Education Quality Committee 

From: Ursula 

May 20, 2026 

For this May meeting, we will be reviewing the Student Learning Outcomes (SLO) 
monitoring report to the full board. This report will then be shared with the full board that 
same night, noting any changes the committee has suggested.  This is a different schedule 
than we have used in the past.  But we are adjusting to some schedule changes while 
trying to stay on track for our reporting. 

It is a substantial report, and it will be extremely helpful if members can read and review 
it ahead of time and come prepared with any comments or suggested changes. Because 
our meeting time has been shortened from 90 to 60 minutes, arriving prepared will help 
us make the most of our time together.  The slides that were included were reviewed by 
many of us during the two meetings that we discussed these SLO’s,  It might help you to 
focus on just the written section of the report.  I would love feedback on the readability of 
the report with the slides included, and how we might wish to move forward with future 
reports.  I intend to ask the full board for their opinion on this format as well. 

Additionally, during this session, we will hear a presentation from Jen on the Winter 
student assessment data for Math and Literacy. This work is broken up into two parts. 
This will be part two, where we take a look at our disaggregated data for our students. 

Thank you, as always, for your thoughtful engagement and the care you bring to this 
work. I look forward to seeing you on the 20th. 

 



May 2026 
 
To: WCUUSD School Board 
From: Education Quality Committee 
 
Purpose/Charge: 
According to our Student Achievement Monitoring plan, adopted by the full board in the spring 
of 2023, the board is to receive four reports each year: two on math and reading achievement, 
one on a rotation of other Student Learning Outcomes (two to three each year), and one on 
post-secondary outcomes. 
 
This report focuses on the two Student Learning Outcomes (SLOs) scheduled for review this 
year. In December, we examined Transferable Skills, SEL Functional Skills, and our Multi-Level 
System of Supports (MLSS). In February, we reviewed our Scientific Inquiry and Content 
Learning Outcomes 
 
How are we doing? What are we doing? 
Across the district, students are steadily gaining skills in Transferable Skills, Social and 
Emotional Learning (SEL), and Functional Skills, as shown through report card indicators and 
early results from the Devereux Student Strengths Assessment (DESSA). Instructional systems 
are becoming more aligned, though science data from the Vermont Comprehensive 
Assessment Program (VTCAP) shows persistent performance differences for historically 
marginalized students. In addition, 11th‑grade VTCAP results were affected by conflicts with 
Advanced Placement (AP) coursework, the timing of the assessment, and student concerns 
about testing conditions. Multi‑age configurations, inconsistent access to Educating Children 
Outdoors (ECO) programming, and limited long‑term science data also present ongoing 
challenges. 

In response, the district is strengthening supports across multiple layers: expanding SEL and 
executive functioning instruction, refining assessment timing to include all students (including 
Early College and Career and Technical Education students), developing K–6 science units, and 
improving data systems through eduCLIMBER. Professional development in Responsive 
Classroom, Functional Skills, and job‑embedded coaching is building shared practice, while 
adjustments to VTCAP administration and AP science scheduling aim to improve student 
experience and outcomes. Looking ahead, the district is poised to evaluate and strengthen our 
high school Transferable Skills system, address equity gaps, and prepare for proposed 
statewide graduation requirements that will shape future science pathways and staffing needs. 

Current Report : 
 
Transferable Skills, SEL Functional Skills, and Multi Layer System of Supports (MLSS) 
In December, the Education Quality Committee received data on Transferable Skills, Social and 
Emotional Learning (SEL), Functional Skills, and our Multi‑Layered System of Supports (MLSS). 
The committee discussed the trends and implications to better understand how these areas are 
supporting student learning and well‑being across the district. 
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Transferable Skills 
Transferable skills are a broad set of knowledge, skills, work habits, and character traits 
identified in Vermont’s Education Quality Standards as essential for success in college, careers, 
and civic life. These skills transcend individual content areas; they make academic standards 
relevant and meaningful for students. 

To support consistent instruction and assessment, the district has developed clear performance 
indicators and delineated learning progressions for each of the six transferable skills. Students 
receive both direct and embedded instruction in these skills throughout their learning 
experiences. 

Our district’s six transferable skills are: 
●​ Creative and Practical Problem Solving 
●​ Effective and Expressive Communication 
●​ Engaged Citizenship 
●​ Working Independently and Collaboratively 
●​ Informed, Integrated, and Critical Thinking 
●​ Self‑Awareness and Self‑Direction 

Social and Emotional Learning (SEL) 
Social and Emotional Learning (SEL) refers to the skills students need to understand and 
manage their emotions, build healthy relationships, make responsible decisions, and engage 
positively in their school community. SEL supports students’ well‑being and readiness to learn, 
and it strengthens their ability to navigate challenges both in and outside of school. These 
competencies align closely with our district’s Transferable Skills and with the Functional Skills 
that help students participate successfully in daily school routines. 

To support this work, our district uses the Devereux Student Strengths Assessment (DESSA), a 
research‑based tool that helps us understand students’ social and emotional strengths and 
needs. The DESSA provides structured assessments as well as individualized education plans 
that guide targeted instruction and support. This allows educators to reinforce SEL skills 
intentionally and consistently across classrooms and grade levels. 

Functional Skills 
Functional skills are the everyday social, emotional, behavioral, and executive functioning 
abilities students need to participate successfully in school and in life. They include managing 
emotions, following routines, communicating needs, building relationships, navigating classroom 
expectations, and executive functioning skills such as working memory, organization, time 
management, planning, flexible thinking, and task initiation. 

These skills are closely connected to our district’s Transferable Skills and to SEL; together, they 
form the foundation for students’ readiness to learn across all content areas. Under Act 173, 
functional skills also became an area of eligibility for special education. 

 

2/32 



During Curriculum Camp in July 2024, staff developed a crosswalk connecting Functional Skills, 
Executive Functioning, and SEL. This work confirmed that our Transferable Skills already 
address many SEL and executive functioning competencies. 

Multi‑Layered System of Support (MLSS) 
A Multi‑Layered System of Support (MLSS), commonly referred to as MTSS in other districts, is 
a coordinated framework that ensures all students receive the academic, social‑emotional, and 
behavioral support they need to succeed. MLSS organizes instruction and interventions into 
layers, ranging from high‑quality universal practices for all students (Layers 1 & 2) to more 
targeted and intensive supports for students who need additional help (Layers 3+). This system 
allows educators to respond proactively to student needs, use data to guide decisions, and 
provide consistent, equitable support across classrooms and schools. 

Student Growth and How We Collect Data 
Across our assessment systems, we are seeing that students are gaining skills over time. Our 
current data comes from two primary sources: report card indicators and the DESSA. Because 
DESSA is new to our district, we do not yet have multi‑year trend data; however, it is already 
providing valuable insight into students’ social and emotional strengths and needs. 

Data collection looks different across grade levels. In the elementary schools, a student’s 
primary teacher records information on transferable skills and completes the DESSA for each 
student. At the middle school, core teaching teams track transferable skills data, while students 
complete the DESSA themselves. At the high school, transferable skills are recorded by multiple 
teachers across a student’s schedule, which adds complexity to the data picture; high school 
students also complete the DESSA independently. DESSA was implemented for the first time in 
the elementary schools last year and expanded to the middle and high school this fall. 

As we continue this work, we recognize the need to evaluate the timing of our assessments and 
how we involve all students, particularly 11th  and 12th‑grade students who participate in Early 
College or CTE programs and may spend significant time off campus. This year’s results serve 
as our baseline data, and refining our assessment processes will help ensure that future data 
more fully represent the experiences and needs of all learners. 

Current Needs and Ongoing Work 
Staff, through evaluation and assessment, continue to observe that, post‑pandemic, students 
require increased support in executive functioning and SEL. Our district builds these skills 
through Teacher Advisory (TA) groups at the middle and high school, Responsive Classroom 
practices, restorative approaches, elementary lunch groups, and universal professional 
development. In Summer 2025, all staff participated in districtwide professional development 
focused on effective practices and functional skills.  Our transferable skills work at the high 
school level is still a body of work that needs to be addressed. It was identified during the 
pre-pandemic time as work that we needed to do, and we are now poised to take up this work. 
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Scientific Inquiry and Content 
In February, the Education Quality Committee received information on Scientific Inquiry and 
Content Learning Outcomes and discussed the current status of curriculum, instruction, and 
assessment across the district. 

Science Standards and Instructional Framework 
Our district revised its science standards in August 2020 to create more flexibility and 
responsiveness for students. The previous articulation of six standards was more 
concept‑focused than practice‑focused, which created rigidity in student pathways. The revised 
standards are aligned with the Next Generation Science Standards (NGSS), emphasizing 
scientific inquiry, engineering practices, and deeper conceptual understanding. 

Although our Student Learning Outcome (SLO) posters still reflect the former six‑standard 
structure, our instructional practices and curriculum development work are aligned to the 
updated NGSS‑based framework. 

Curriculum Development Across Grade Spans 

Elementary (K–6)   
Curriculum maps exist for grades K–6, and work continues to build out all units of study. The 
curriculum template was revised in June 2025 to better align with Vermont’s Education Quality 
Standards (EQS). Principals have provided summaries of current units of study, which show 
steady progress but also highlight areas where additional development time is needed. 

Some elementary schools offer Educating Children Outdoors (ECO) programming. However, 
access is inconsistent across the district. Concerns include accessibility for students with 
disabilities, challenges with large class sizes, and variation in who delivers the 
instruction—some schools rely on North Branch Nature Center educators, while others use 
ECO‑trained district teachers. Funding structures also differ across schools. 

Middle School (Grades 7–8)   
The 7th and 8th grade team has benefited from the foundational work completed by a former 
teacher prior to her departure. Despite staffing changes in recent years, the middle school 
science curriculum has remained focused and consistent across teaching teams. 

High School   
High school science teachers have developed pathways and syllabi that guide instruction and 
course sequencing. The department is considering how to adapt its practices, graduation 
requirements, and pathways in response to the proposed statewide graduation requirements. 
This year, the high school implemented an alternating‑year schedule for AP Biology and AP 
Chemistry to expand access while managing staffing and enrollment. 
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Science Assessment: VTCAP 
The Vermont Comprehensive Assessment Program (VTCAP) is fully aligned with the NGSS and 
replaced the former Vermont Science Assessment (VTSA). It has been administered since 
Spring 2023 to students in grades 5, 8, and 11. The assessment is computer‑based, adaptive, 
untimed, and takes approximately 2.5 hours. 

We currently have fewer sources of science performance data compared to other content areas. 
VTCAP results show differences in performance among student subgroups, and we are 
reevaluating how we administer and proctor the assessment, particularly for 11th graders, who 
often have complex schedules, Early College commitments, or CTE participation. 

Student Performance Data and Reporting Systems 
In addition to VTCAP, the committee reviewed report card data for elementary and middle 
school students, as well as the proficiency‑based graduation requirements that guide 
assessment at the high school level. These systems give us important information about 
students’ progress in scientific inquiry and content knowledge, though the type and consistency 
of data vary across grade spans. 

Multi‑age configurations in our elementary schools add another layer of complexity. Fluctuating 
student populations and class sizes require us to adjust multi‑age groupings from year to year. 
Each shift necessitates summer work to realign curriculum and instructional plans to the new 
configurations, requiring both time and financial resources from the district. These annual 
adjustments ensure that all students continue to receive coherent, developmentally appropriate 
science instruction, but they also highlight the need for stable enrollment patterns and 
sustainable staffing structures. 

Student Performance Observations 
Our VTCAP science results show that performance differences persist for several historically 
marginalized student groups, including students with disabilities, students of the global majority, 
English language learners, and students eligible for free and reduced lunch. These disparities 
mirror statewide and national trends and highlight the need for continued attention to equitable 
access, instructional support, and learning conditions. 

For 11th grade in particular, our 2023 VTCAP results were influenced by several contextual 
factors. Students reported conflicts with AP coursework, concerns about the timing of the 
assessment, and dissatisfaction with testing conditions. These factors contributed to lower 
participation and engagement, which in turn affected overall performance. These student 
experiences directly informed the adjustments we are making to our administration and 
proctoring practices for future testing cycles. 
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Structural and Programmatic Considerations 
Multi‑age configurations influence how science instruction is delivered and how standards are 
addressed across grade spans. At the high school, there is no dedicated lab block or science 
support period comparable to math or literacy labs. This presents challenges for meeting the 
state’s required science and engineering practices, especially as we consider the proposed 
statewide graduation requirements. Additionally, Early College participation and AP course 
enrollment patterns intersect with science testing and instructional time. 

Proposed Statewide Graduation Requirements 
The proposed statewide requirements include three science credits: 

●​ one physical science 
●​ one life science 
●​ one earth and space science 

Each must include required science and engineering practices (labs). These expectations will 
influence future course pathways and instructional planning. 
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Below is a summary of our analysis. 
 
System Successes:  

●​ Students are gaining skills in Transferable Skills, SEL, and Functional Skills, as shown 
through report card indicators and early DESSA results. 

●​ Instructional systems are beginning to work together more coherently across SEL, 
executive functioning, functional skills, and academic supports. 

●​ Middle school science instruction has remained focused and consistent despite staffing 
changes. 

●​ High school science pathways and syllabi provide structure and clarity for students. 
●​ ECO programming, where available, provides meaningful outdoor learning experiences. 
●​ Districtwide professional development (Responsive Classroom, job‑embedded PD, 

functional skills PD) is strengthening shared practices. 
●​ The district is building capacity with tools like eduCLIMBER to integrate academic, SEL, 

and EF data. 
 
System Challenges: 

●​ We do not yet have growth data for Transferable Skills because DESSA and some 
reporting systems are new. 

●​ Transferable Skills scoring and reporting at the high school level remain inconsistent and 
need system‑level attention. 

●​ Multi‑age configurations in elementary schools shift year‑to‑year due to fluctuating 
enrollment, requiring significant summer work to realign curriculum. 

●​ Access to ECO programming is inconsistent across schools, with differences in staffing 
and funding. There are concerns with accessibility due to class size, and for students 
with disabilities. 

●​ Science instruction at the high school lacks a dedicated lab block or support period, 
making it harder to meet required science and engineering practices. 

●​ VTCAP science results show a persistent performance difference between historically 
marginalized groups (students with disabilities, students of the global majority, English 
language learners, and students eligible for free/reduced lunch) and those not 
historically marginalized. 

●​ 11th‑grade VTCAP results were affected by AP course conflicts, timing of the test, and 
student dissatisfaction with testing conditions. 

●​ Limited science data sources make it harder to identify long‑term trends. 
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System Needs: 
●​ A comprehensive review of Transferable Skills implementation at the high school level to 

ensure scoring, reporting, and instruction align with district expectations and truly 
transcend content areas. 

●​ Evaluation of assessment timing — especially DESSA — to ensure all students are 
included, including Early College and CTE students who spend significant time off 
campus. 

●​ Continued development of K–6 science units and alignment of curriculum to NGSS and 
EQS. 

●​ Stable structures and staffing to reduce the annual disruption caused by fluctuating 
multi‑age configurations. 

●​ Improved systems for collecting and analyzing science data across grade spans. 
●​ Structures that support required science and engineering practices at the high school 

level (e.g., lab time, scheduling adjustments). 
●​ Ongoing attention to equity gaps in science performance and access to advanced 

coursework. 
 
Changes to instructional and evaluation practices: 

●​ Implementation of eduCLIMBER to integrate academic, SEL, and executive functioning 
data for more informed decision‑making. 

●​ District served as a Responsive Classroom PD site, strengthening shared SEL and 
classroom practice. 

●​ Expansion of job‑embedded professional development to support consistent instructional 
practices. 

●​ Implementation of alternating‑year AP Biology and AP Chemistry. 
●​ Adjustments to VTCAP administration and proctoring practices based on student 

feedback, especially for 11th graders. 
●​ Ongoing development of K–6 science units and refinement of curriculum templates to 

align with EQS. 
●​ Continued work on Community Schools initiatives to support whole‑child needs. 

 
Implications for the School Board: 

●​ Strengthen understanding of how academic, SEL, functional skills, and MLSS systems 
are beginning to work together — and where alignment is still needed. 

●​ Consider budget implications for professional development, curriculum development 
time, ECO programming, and staffing structures that support stable multi‑age 
configurations. 

●​ Support system changes needed to improve Transferable Skills implementation at the 
high school level. 

●​ Monitor equity gaps in science performance and ensure resources are directed toward 
addressing them. 

●​ Understand the impact of proposed statewide graduation requirements on science 
pathways, staffing, and scheduling. 
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We would like to discuss this report during our full board meeting on May 20. We have included 
the following questions for your review. 

○​ Are students learning and thriving? 
■​ What do you see that supports that? 

○​ Are we using our resources effectively and equitably? 
■​ What do you see that supports that? 

○​ Are we making progress toward our strategic goals? 
■​ What do you see that supports that? 

○​ What did you notice in this report that connects to other information 
presented by other committees, in COLT reports, and Principal Reports? 

 
The two SLO presentations are linked here for your review. You can also find them on the 
committee meeting resource page: 
Transferable Skills, SEL Functional Skills, MLSS - pages 4-39 
https://resources.finalsite.net/images/v1765296744/wcsu32org/mwlg8tyjq9jxhrzss8ts/121125Ed
QualityPacket_1.pdf 
Scientific Inquiry and Content - pages 4-34 
https://resources.finalsite.net/images/v1771359609/wcsu32org/cft3wfxkk8yte7ecidvp/21826EdQ
ualityPacket_1.pdf 
 
Support References 
Transferable Skills Curriculum: Standards and Performance Indicators:  
https://sites.google.com/u32.org/wcuusdciawebsite/by-slo-area/transferable-skills 
Transferable Skill Performance Indicator Progression Table: 
https://docs.google.com/spreadsheets/d/19QiaCv9kxHtljCJrKy1bhmoRzBMO1HJqKFk9qpd18zk
/edit?usp=sharing 
Building a Shared Understanding of Learning Scales, Curriculum Camp 2019: 
https://docs.google.com/document/d/1Hwrb2f9Kp20oMXTkHNKpmr3DMLfJL1Cp3T1qXxCpJew/
edit?usp=sharing 
Transferable Skills Learning Scales PreK-Kindergarten: 
https://docs.google.com/spreadsheets/d/1dqdYNaeyXjVLKP7ssYkm_kFZ12dAxDYu8FbrgfITLls/
edit?usp=sharing 
Transferable Skills Learning Scales Grades 1 and 2: 
https://docs.google.com/spreadsheets/d/1LtI6yTtyI-weyWANk4Xzh0SNk2ABy8zeHVutqXyFjus/
edit?usp=sharing 
Transferable Skills Learning Scales Grades 3 and 4: 
https://docs.google.com/spreadsheets/d/1pFnxVzrj56gK86ZMCXEXa4ij65Ooc3JoW9pa1yU0Q
P0/edit?usp=sharing 
Transferable Skills Learning Scales Grades 5 and 6: 
https://docs.google.com/spreadsheets/d/1tujeVY-BI8Ou2IBGkoIdYR8WWfz0WUyxPu0AqzqH9Y
o/edit?usp=sharing 
Transferable Skills Learning Scales Grades 7 and 8: 
https://docs.google.com/spreadsheets/d/1UqgxrnNU973Ojh2WFLeaIf6_0TO2KF4Wsf01LlTnxiw
/edit?usp=sharing 
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https://docs.google.com/spreadsheets/d/1tujeVY-BI8Ou2IBGkoIdYR8WWfz0WUyxPu0AqzqH9Yo/edit?usp=sharing
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Transferable Skills Learning Scales, Grades 9-Graduation: 
https://docs.google.com/spreadsheets/d/1wuqauXy8zv0DxnY_URhuMNiYIqjTGIg5wqiaj7cNQn
A/edit?usp=sharing 
Next Generation Science Standards: https://www.nextgenscience.org/  
Scientific Inquiry and Content Standards and Performance Indicators: 
https://docs.google.com/document/d/13UkqNFSdVVCyTVg2rn4KhBOdZ5lkGxjj-fDxF76uLcA/
edit?usp=sharing  
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https://docs.google.com/spreadsheets/d/1wuqauXy8zv0DxnY_URhuMNiYIqjTGIg5wqiaj7cNQnA/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1wuqauXy8zv0DxnY_URhuMNiYIqjTGIg5wqiaj7cNQnA/edit?usp=sharing
https://www.nextgenscience.org/
https://docs.google.com/document/d/13UkqNFSdVVCyTVg2rn4KhBOdZ5lkGxjj-fDxF76uLcA/edit?usp=sharing
https://docs.google.com/document/d/13UkqNFSdVVCyTVg2rn4KhBOdZ5lkGxjj-fDxF76uLcA/edit?usp=sharing
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EQC Reflection 
● How are our students doing?
● What questions do you have?
● Is this the information we need 

in order to do our committee 
work?



i-Ready Math Performance and Growth
Winter 2026

 



i-Ready Math Performance and Growth
Winter 2026

 



i-Ready Math District Comparison to Benchmarks
Winter 2026

 



i-Ready Math Changes in Placement from Fall to Winter
Winter 2026

 



i-Ready Math Performance and Growth
Winter 2022 and 2023

 
Winter 2022

Winter 2023



i-Ready Math Performance and Growth
Winter 2024 and 2025

 
Winter 2024

Winter 2025



i-Ready Math Performance and Growth
Winter 2026

 



i-Ready 4-Year Comparison in Math
  Winter 2023, 2024, 2025, and 2026



i-Ready Math by Gender
Winter 2023 and Winter 2024



i-Ready Math by Gender
Winter 2025 and Winter 2026



i-Ready Math by Race/Ethnicity
Winter 2023 and Winter 2024



i-Ready Math by Race/Ethnicity
Winter 2025 and Winter 2026



i-Ready Math by Economic Classification
Winter 2023 and Winter 2024



i-Ready Math by Economic Classification
Winter 2025 and Winter 2026



i-Ready Math by IEP Eligibility
Winter 2023 and Winter 2024



i-Ready Math by IEP Eligibility
Winter 2025 and Winter 2026



i-Ready Reading Performance and Growth
Winter 2026

 



i-Ready Reading Performance and Growth
Winter 2026

 



i-Ready Reading District Comparison to Benchmarks
Winter 2026

 



i-Ready Math Changes in Placement from Fall to Winter
Winter 2026

 



i-Ready Reading Performance and Growth
Winter 2023 and 2024

 Winter 2023

Winter 2024



i-Ready Reading Performance and Growth
Winter 2025 and 2026

 Winter 2025

Winter 2026



i-Ready 4-Year Comparison in Reading
Winter 2023, 2024, 2025, and 2026



i-Ready Reading by Gender
Winter 2023, and Winter 2024



i-Ready Reading by Gender
Winter 2025, and Winter 2026



i-Ready Reading by Race/Ethnicity
Winter 2023, and Winter 2024



i-Ready Reading by Race/Ethnicity
Winter 2025, and Winter 2026



i-Ready Reading by Economic Classification
Winter 2023, and Winter 2024



i-Ready Reading by Economic Classification
Winter 2025, and Winter 2026



i-Ready Reading by IEP Eligibility
Winter 2023, and Winter 2024











Acadience Reading K-6 

https://acadiencelearning.org/wp-content/uploads/2020/07/Acadience_Reading_Info.pdf

