BSD — Options Educational Specifications and Design Advisory Committee Meeting
No. 2
Wednesday, March 11, 2015

Call to Order:
Ron Cowan, Assistant Superintendent of Finance and Operations opened the meeting at 2:50. He welcomed the group
and distributed a revised committee member list.

Review and Approve Minutes:
Ron Cowan presented the meeting minutes from February 24 and asked the committee to review and approve the
meeting minutes. One edit was made and the minutes were approved by consensus.

Review Project Schedule:

Terry Brown, Zervas Architect, handed out a project schedule (see attached) and explained the schedule timeline.
Terry pointed out the need to get to schematic design by June 30. Ron Cowan mentioned that, while the schedule does
not list meetings after June 30, there will likely be a need for more meetings in the fall.

Revisit Pre-visioning Document:

Byron Gerard, Options Principal, talked about a possible site visit on Friday, March 13. The group planned to visit
Meridian High School to see another Zervas Group design that also includes Career and Technical Education spaces.
Byron then distributed a site visit survey and asked committee members to indicate what they were interested in when
they do a site visit.

Byron discussed the pre-visioning document and described how it was created.

Comment: Options is going to get so much awesome stuff, but we want it to still be small. How do we offer all of these
programs and still keep the school small?

Answer: Byron acknowledged that this could be a very long conversation and said that this will be one of the
challenges as they design a new facility.

Comment: This is something that is a top priority for Options. One idea is to have separate entrances for the high
school and the other programs that will be utilizing the space. The committee member described it as a cocoon for
Options students. She said this thought process is at the forefront of her mind as she goes through this process —
keeping Options intact.

Powerful Learning:
Victoria Bergsagel, Educational Design Strategist, then began the discussion on powerful learning.

Victoria asked the group to think about their life’s most powerful learning experience and to think about these
guestions: What popped in your head? Who were you with? Where were you? She told the group that she is interested
in what made the experiences so powerful and then asked the group to share their learning experiences with each
other and then with the group. Victoria took notes on the input and recorded them on large post it notes.

Victoria then asked the group to identify themes. (See Addendum 1.)

Bellingham Promise Foundation to Our Guiding Principles:

Victoria described the next task in terms of using the Bellingham Promise as the foundation with guiding principles.
Byron divided committee members into pre-determined groups. Members were given three handouts: High Tech High
Design Principles, Marysville Guiding Principles in Action, Nueva Design Principles, and Design Principles for 21
Century Learning Environments. (See attached.)

Five table groups worked to provide details/indicators of The Promise in relation to this project.

Each table worked with one strategy of The Promise plus parking lot thoughts, ideas, questions to be posted in a 6"
location. Those ideas/thoughts can then be aligned to a Promise principle or be categorized as an outlier.
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The five groups divided up into different locations on Options High School campus to come up with descriptions aligned
with their assigned “promise strategy”. Once the groups finished their work, they posted their lists and the committee
walked around looking at each other’s work. Each group selected one member to share their brainstorming on how
their portion of The Promise would apply to the design/building of the new Options High School. This was an
opportunity to ask questions and look for trends in thinking.

Comment: Interesting much of the themes are the same/similar

Comment: Much was said about teachers and students — not about the administration even though the support has
increased over the last few years and it is appreciated.

Comment: Interesting that no mention was made of a gymnasium type space.

(See Addendum 2.)

Wrap up:
Victoria encouraged the group to write anything they didn’t have a chance to share on the parking log sticky note
(those notes were incorporated into Addendum 2).

The committee was encouraged to provide feedback even if they were unable to make the optional Friday morning
meeting.

Agenda for optional Friday meeting:

8:00 —11:30 (Victoria)
= Friday: SWOT (Strengths, Weaknesses, Opportunities, Threats)
= Design Principles & Patterns
= Blue Sky Thinking

11:30 — 12:30 Lunch Break

12:30 — 2:30 Site Visit to Meridian HS (committee members meet at MHS) (Terry)
a. Facility use of space
b. CTE
c. Size /budget

2:30 - 3:00 Debrief at MHS

Next Meeting:
Wednesday, March 25, 2015

Meeting adjourned at 4:48 p.m.
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Addendum 1
NOTES FROM OPTIONS HIGH SCHOOL PROGRAMMING MEETING NO. 2
MARCH 11, 2015

Powerful Learning

e Sink or swim — figure it out!
Relationship — somebody had confidence in you
Risky

Unfamiliar environment

Big project — done in small bit

e Saw something | didn’t see in myself
e Panic

e Affirmation

e Someone said “you got this!”

e Element of surprise

e Knock out something so hard

e Move into adult world

e Failure — persistence

e Mentoring

e Motivation

e Own the experience

e  Meaningful

e Challenging

e Social — part of a team

e Safety — safe environment to explore & experiment
e Product — performance based- pride
e Relationship & trust

Themes

e Real

e Personal
e |mpact

e Action-oriented

e Heightened Sense

e Support & challenge
e High school peers

e Relational!



High Tech High Design Principles

The design principles permeate every aspect of life at High Tech High: the small size of the school, the openness of the
facilities, the personalization through advisory, the emphasis on integrated, project-based learning and student exhibitions,
the requirement that all students complete internships in the community, and the provision of ample planning time for
teacher teams during the work day. We discuss each design principle in turn below.

Personalization

High Tech High teachers know their students well, and are committed to a learner-centered approach that supports and
challenges each student. Through projects, students pursue their passions and continually reflect on their learning and
growth. Students with special needs are supported through a full inclusion model. Each High Tech High student has a
faculty advisor who meets regularly with a small group of students to build community, support their academic progress, and
plan for their future. The advisor also visits each of their advisee’s homes and serves as a point of contact for the family.

Adult World Connection

HTH students connect their studies to the world beyond school through field studies, community service, internships, and
consultation with outside experts. Students routinely create work for authentic audiences and exhibit that work in
professional venues. All high school students complete substantial internships in the world of work and service, where they
develop projects that contribute to the workplace. The HTH facilities themselves have a distinctive "workplace" feel, with
windowed seminar rooms, small-group learning and project areas, laboratories equipped with the latest technology,
ubiquitous wireless laptop access, and common areas where artwork and prototypes are displayed.

Common Intellectual Mission

High Tech High schools are diverse and integrated. Enrollment is non-selective via a zip code-based lottery, and there is no
tracking of students by perceived academic ability. All HTH students pursue a rigorous curriculum that provides the
foundation for entry and success at the University of California and elsewhere, as well as success in the world of work.
Schools articulate common expectations for learning that value 21st century skills, the integration of hands and minds, and
the merging of academic disciplines. Assessment is performance-based: all students develop projects, solve problems, and
present findings to community panels. All students are required to complete an academic internship, a substantial senior
project, and a personal digital portfolio. Teachers employ a variety of approaches to accommodate diverse learners, and
recognize the value of having students from different backgrounds working together.

Teacher as Designer

High Tech High teachers are program and curriculum designers. They work in interdisciplinary teams to design the courses
they teach. They take the lead in staff meetings and action groups addressing school issues. They participate in critical
decisions regarding curriculum, assessment, professional development, hiring and other significant areas of the school. The
schedule supports team teaching and teachers have ample planning time to devise integrated projects, common rubrics for
assessment, and common rituals by which all students demonstrate their learning and progress toward graduation.



A School at the Heart of Change

The new Marysville-Getchell High School, part of a recent successful bond issue, embodies a reinvigorated focus on student
learning in small learning communities (SLC). When design of the school began, the District was only just beginning to develop
the new school’s educational program. The project team used the absence of a specific curriculum as an opportunity to critically
reexamine the core functionality of educational spaces, and create a “non-specific” architectural program and design focused
entirely on student learning.

The Five Guiding Principles in Action

The team’s “non-specific” design approach resulted in a facility with unparalleled flexibility, capable of adapting to changing
specifics in the educational program and curriculum needs, but with intrinsic connection to the most important aspects of student-
focused learning as expressed in the District's five Guiding Principles. As this “non-specific” building program took shape, the
design team developed an architectural concept and design language expressing, supporting, and driving the Guiding Principles.
Specific concepts, categorized by principle, include:

Relationships at the Center

Students feel known, valued and inspired to perform at their highest potential. Collaboration (student-to-staff, student-
to-student, and parent-to-school) personalizes learning. Every student has an adult advocate who encourages high
achievement. Positive relationships are promoted.

e Blurred boundaries between teacher and student, student and student, teacher and teacher, SLC and school, and
school and community
o Transparency
0 Shared space
e  Flexible, interactive spaces of various types and scales
o Social: small and large, formal and casual, interior and exterior
o Learning: individual and group, teaming and collaborative, project-based, independent, interior and exterior
e  Promote teaming and collaboration
0 Spaces designed to promote team-based approach to teaching and learning
0 Teachers are centrally located and adjacent to students (not behind office walls)
o Distributed resources bring resources close to the students
o Library resources are available on every floor of every SLC
0 Each SLC hosts an administrative office as well as a variety of professional work spaces to locate adults
closer to students

Focused Learning
Student learning, starting with literacy, drives all decisions, including those related to instruction and construction.

Purposeful teaching is responsive and challenges each student to meet or exceed district/state standards. Hands-on,
interest-based, collaborative experiences allow all students to experience success on a daily basis.

e Learning is immediately apparent — it doesn't reside within four walls, but rather flows throughout the school
o0 No Corridors or hallways! Rooms are instead connected by learning/social spaces
0 The process of learning is evident and visible
0 Work is celebrated and displayed throughout the school
o Varied types and scales of learning spaces
o Focused, project, formal, informal, technical

Identity — Purpose
Each small learning community has a distinct, well-articulated vision, mission and focus embraced by all and imbedded

in the school’s culture. This vision/purpose acts as the foundation for building design, curriculum, instructional
approaches, and ongoing professional development. Students choose small learning communities reflective of their
unique learning needs and interests.

¢ Unique identities — each SLC is encouraged to express its own unique identity

© 2007 Architects of Achievement and DLR Group
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0 Separate buildings clearly define each SLC
0 Each SLC to have unique interior colors and materials
0 Student and Teachers define and contribute to school's visual/spatial/architectural identity
o  Flexibility — change is expected, and the building is intended to change over time to meet the changing
requirements/needs of each SLC
o0 “Shell and core” concept allows interior layout to adapt to changes in the specific needs of each SLC’s
unique mission

Community
School/community partnerships promote real-life learning experiences. Each student’s cultural background and

experiences are respected, valued and connected to the curriculum. Resources are equitably distributed to ensure
success for every student. Students are connected to the community through internships, job shadowing and
community projects.

e Include the community in the creation of this school
0 The project team has led an interactive and inclusive design process that engages the community
e  Community at varying scales
0 Each SLCis it's own unique community — defined by curriculum, and an interiors architecture/design
response to that community
0 All SLC's form a whole school campus community — defined by campus connections, expressed through
common architectural design, and anchored by the central Community Commons
0 The school is part of the greater Marysville community — linked through community-use spaces and
expressed through inviting architecture
0 The school is linked through the global community through sustainable design features

Accountability
Outcomes are specified and measured. Members of the school community work together, share expertise, employ data,

and exercise leadership to ensure that student achievement is the intended result of all decisions. They retain primary
responsibility, are provided with appropriate flexibility, and accept accountability for decisions. Parents/guardians
partner in the responsibility for student engagement and success.

e  Students and faculty share the school spaces
o0 Shared ownership through spatial connections and transparency
e  Connect educators to students, and maintain vigilant focus on student achievement
0 Spatial transparencies apply to admin areas, with direct/visual connection between staff spaces and
learning/commons spaces
¢ Involve parents/guardians
0 Welcoming support for parental visits and collaboration
e  Autonomy
0 Each SLC s its own self-supporting building
0 Each SLC is designed to have the education process as well as all its participants be visible

Essential Program Spaces
Using the Guiding Principles as a foundation, the team distilled academic learning spaces down to eight essential learning
spaces:
1. Core Learning: instructional space
Specialized Learning: curriculum-specific space
Applied Learning: “real world” application of learning
Project Learning: interdisciplinary, interactive projects
Science: labs and grounds as powerful learning tools that promote inquiry-based learning
Learning Commons: resource/research area, and interactive/interdisciplinary support spaces to Core Learning
Social Commons: informal gathering space
Admin/Student Services: administration

© N O WD
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Nueva Design Principles

Learner-Centered

Spaces support differentiated teaching and learning at many scales
Project-Based

Spaces support design thinking and project-based learning
Flexibility

Flexible spaces promote cross-disciplinary action
In-between Spaces

Circulation spaces are reconceived as learning spaces
Replication

The design is conceived as a replicable model for all schools
Transparency

A layered matrix of spaces reveals the hum of social and educational activity
Student/Faculty Engagement

Open faculty work areas encourage student-faculty interactions
Mind/Body Wellness

Healthy nutrition, social engagement and fitness is at the core of campus life
Food Lab

Student explore the intersections of food, chemistry and social engagement
Social and Emotional Learning

Spaces support our Social and Emotional Learning program
Community Engagement

The design fosters strong community engagement internally and externally
Model Low-Carbon Living

The model uses 60% less energy than a typical high school; 80% of the school community uses mass
transit and carpools; visible sustainable strategies teach environmental stewardship; Potable water use is
reduces 50% below baseline; and the design anchors students in a strong sense of place



DESIGN PRINCIPLES FOR 215T CENTURY LEARNING ENVIRONMENTS

Overview

There is a growing body of evidence linking smart school design with positive educational outcomes. While facilities cannot
“be the change” in and of themselves, they play a key role in supporting educational excellence. Denver Public Schools
(DPS) will become a national leader in the construction and modernization of school facilities that support 21t century
learning environments. With the foundation of the Denver 2010 Plan and the Board of Education’s Core Beliefs, the
following design principles are intended to help direct the planning of new and renovated school facilities.

LEARNER-CENTERED Environments Engage Every Student

DPS will offer inspirational learning environments that allow for varied types and sizes of learner-centered engagements. All
cultural backgrounds and experiences are respected, valued, and connected to the curriculum. Resources are equitably
distributed to ensure success for every student. Purposeful teaching is responsive and challenges each student to meet or
exceed district and state standards and be prepared for post-secondary success.

Indicators

= Schools’ instructional spaces offer a variety of sizes and shapes for individual, small group, and large group
learning and instruction.

= Areas are provided for student collaboration and learner self-reflection to empower students, to give them a voice
and to engender a culture of trust.

= Inside and outside spaces all reflect and stimulate imagination and learning.

= Areas are provided for display and performance of student work.

= Ample technology resources are available for students to use in their learning and to display their projects.

= Access points are available to facilitate after-hours community use.

= Spaces are adaptable and contextual to the cultures and needs of the community, and aligned with what students
and their families need in particular neighborhoods.

= Spaces reflect a balanced blend of adult and student involvement.

= School environment engenders and reflects a place where everyone learns.

PARTNERSHIPS Leverage Positive Student Outcomes

Designing and developing inclusive and welcoming settings involves all community stakeholders. Collectively, we will
provide opportunities, experiences, and relationships for all learners to feel known and valued. Students become successful
and contributing members of society through real-life learning experiences. Experiences with collaborative partnerships
(public, private and non-profit organizations) will expand the learning day and include shared use of community assets to
support the whole child.

Indicators
= Personalized learning communities are provided to assure every student has an adult advocate.
= Resource sharing is ensured by having spaces available for partnerships.
= Multi-use spaces are provided to encourage and leverage collective assets.
= Partnerships are two-way therefore external/non-school community facilities are also accessible to students.
= Community is involved in mentoring students via small collaborative settings.
= Year-round space is provided for services to support the whole child.

CREATIVE AND COLLABORATIVE EXPERIENCES Foster 21st Century Learning

Hands-on, interest-based, creative and collaborative experiences allow all students and staff to use their imaginations and
to experience success on a daily basis. Interdependent thought and interdisciplinary work are supported by spaces that
nurture students’ bodies, minds and spirits. Children deserve beautiful schools. Aesthetics matter.

Indicators
= Spaces incorporate natural settings.



= Both indoor and outdoor environments are used as spaces for learning.

= Students have easy access to tools and resources for learning in any space.

= Spaces adjust to the size and context of the learning.

= Design provides a variety of spaces for breakout and project areas.

= Areas provide opportunities for students and staff to personalize and contextualize their space.
= Spaces allow for collaboration between and among groups.

FLEXIBILITY AND ADAPTABILITY are Keys to our Success

Our world is rapidly changing, as are the ways we educate our children. DPS will develop transformative learning
environments and facilities to support changing learning cultures, programs, student populations, and instructional delivery
methods. The design of learning spaces will encourage instructors to achieve their maximum potential and provide learners
the greatest opportunities for success.

Indicators
= Spaces consider current standards and reflect planning for future needs.
= Building materials are used in non-traditional manners.
= Community and school spaces are able to flex in form and functionality.
= Whenever possible classrooms reflect a generalized—not a “specified” use—in order to be more adaptable to
changing times and needs.
= School is able to generate and support significant community use.
= Stakeholders, especially those expected to use the spaces, are involved in the final design.
= Spaces are constructed to consider current and future demands.

SUSTAINABILITY is Vital to Environmental Stewardship
Everyone in our community is a steward of the environment and has a responsibility to provide a high level of sustainable
performance in our buildings. By conserving natural resources we will minimize our impact and reduce operating costs.

Indicators

= Sustainability is a key consideration in every aspect of construction.

= Staff, students and community know and understand the functionality of the sustainable features.

= Current and projected industry standards for green technology are integrated into all aspects of construction.
= Sustainable features are used to enhance the curriculum.

= Natural light, comfortable temperatures and inviting spaces pervade the design.

= Every part of the facility is useful for learning, thinking, and growing.



Addendum 2
NOTES FROM OPTIONS HIGH SCHOOL PROGRAMMING MEETING NO. 2
MARCH 11, 2015

GUIDING PRINCIPLES

Student, Family and Community Engagement
e Shared Service Spaces

— Mental Health, Medical, Social Services

- Confidentiality

- Flexible (hoteling concept) small to big, etc.
e Flexible, Intentional, Accessible

- Make spaces for student work & voice

- “Hallways” have purpose
e Access points for community — zones distributed
e Community Integration Involvement

— Consider mentorship space?

e Culture of Trust — Transparency
e Adaptable — Relates to Community Needs

Sticky notes from this sheet:
¢ Zone the campus for community use & more protected use when school is in session
+ Internships
¢ What does this neighborhood need

Great Teaching with Strong Support
e Student Centered
— Evidence of ownership
— Student work displayed
- Student self-directed with mentorship
- Guide on side/meddler (muddler?) in the middle/sage on stage
o  Flexibility
- Space & equipment & furniture
- Instruction
— Ability to alter quickly as needed
e Balance of focus for both extrovert and introvert
e Relationships
- Comfortable
- Safe
e Mindfulness, happiness, hope
e Always looking for the learning stretch — students & teachers

Sticky notes from this sheet:
¢ Where are administrators?
Need quiet spaces, too
Mindfulness — quiet space
Nice! Quiet reflection and collaboration
Views to the outdoors
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Addendum 2
NOTES FROM OPTIONS HIGH SCHOOL PROGRAMMING MEETING NO. 2
MARCH 11, 2015

Innovation & Flexibility

Ability to change

- Project/Problem Based Learning

- Design thinking

Adult World — Industry Connection

Storage — Flexible Spaces

- Get out of the box

- On or off-site

All instructional furniture must be on wheels — flexibility

Lab
- Structure & Infrastructure — Flexible
- Robust!
=  Meet multiple industries
e Exhaust
e Power
e @Gas

e Open “working space”
Transparent / Open

Sticky notes from this sheet:

¢ Multi-use grids on the ceiling

Storage

Electricity Service

Mobile Tech

Movable sound proof walls?

Desks — stand-up & ball chairs & exercise bikes as desks for movers
Google headquarters

Media

Flexible presentation capabilities

® 6 6 6 6 0 o o

One Schoolhouse Approach

Equitable and Flexible Instructional Spaces

- May look “way different” given needs

Adaptable programs & spaces that support differences and reflect understanding needs of students
Accessible learning communities reflective of their unique learning needs
Learning styles

Safe environment

- Emotionally

- Mentally

—  Physically

Resources differentiated

Personalized learning communities & assure every student has an adult advocate

Sticky notes from this sheet:

+ How will space be used by other Bellingham schools? Scheduling?
¢ Amen
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+ Not just about getting! Sometimes have to share
¢ PLC = clusters of learning
Early Childhood Education

e SAFE
e Rigorous
e Loving

e Grads Program — Respectful

e Preschool lab associated with WWU and WCC
- Seamless prenatal — 5 years

e Facility to serve BHS and Options

e CTE Program — Early Learning

e Community/Staff/Student

Relationship building

High Ed. opportunities

Job skills development

Social services for baby/mom

e Parent Ed —Free?

e Intervene by age 3

Sticky notes from this sheet:

¢+ Dream Big — Emilio Reggio Philosophy
Evenings
Weekends
Migrant support
SEX ED!
Pre-natal
Domestic violence support services
Dad involvement — paternity services
Places to play & explore everywhere

® 6 6 6 ¢ o o o

Parking Lot Thoughts, Ideas, Concerns, Questions
e Scheduling

e Bussing

e Automobiles

e Gymnasium/cafeteria

e Elevated track

Sticky notes from this sheet:
+ Daylighting & views to the outdoors
¢ Encourage smart trips
+ Ride bikes
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