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Beyond Expectations.

here are moments in a school year

that stay with you, not because they
are planned, but because they reveal
something essential about who we are as
a community.

Recently, | found myself reflecting on
one such moment during the Pudong
Lower School musical performance of
"The Little Witch." What stood out was
not only the talent of our students on
the stage, but the incredible work and
collaboration that happened before

the spotlights turned on. The musical
was written by one of our own upper
school students, who went on to direct
the performance as well. Watching our
younger students take cues from an older

peer in that way made the experience
feel especially meaningful. | was struck
by how our students approached the
experience, with confidence, curiosity,
and a willingness to move beyond what
was familiar. It was a quiet but powerful
reminder that learning at SCIS is not
confined to classrooms, nor is it defined
by traditional expectations.

The theme of this issue of Communitas,
“Beyond Boundaries. Beyond
Expectations,” captures something we
see every day across our campuses. It
reflects a shared belief that meaningful
learming happens when students are
trusted to take ownership, when they
are challenged and supported in equal

measure, and when they are given
opportunities to apply their thinking in
authentic, real-world contexts.

At SCIS, going beyond boundaries often
begins with student agency. Whether
through their experiences in the PYP,
MYP, or DP classrooms, where students
engage in sustained, real-world inquiry,
or through student-led initiatives, where
ideas are shaped and driven by students
themselves, we see young people
learning that their voices matter. They
are not waiting to be told what to think
or do. Instead, they are asking questions,
testing ideas, and navigating complexity
with increasing confidence, which is what
agency looks like in practice.



This kind of leaming does not happen
by accident. It is the result of intentional
design, where disciplines intersect,
where innovation and design thinking
are embedded within the curriculum,
and where Shanghai itself becomes an
extension of the classroom. Through
experiences such as a recent MYP
research project on urban sustainability,
our students combined science,
mathematics, and humanities to study
Shanghai's environmental challenges,
and then proposed evidence-based
solutions to real-world issues. In doing
so, they begin to see connections, not
just between subjects, but between their
learning and the world around them.

At the same time, going beyond
expectations requires us to reconsider
what success looks like. While academic
achievement remains important, it is
not the sole measure of growth. We
are increasingly focused on helping
students develop the capacity to adapt,

to collaborate, and to lead with empathy.
These are the qualities that will enable
them to thrive, not only in university, but
in a world that continues to evolve in
unpredictable ways.

Our recent WASC accreditation process
has also prompted us to reflect on and
refine our strategic direction for the next
phase of our journey. This work has been
another expression of our commitment,
as a community, to continually ask

how we can better align our programs,
our practices, and our culture so

that learning truly matters, students
experience a strong sense of belonging,
and each individual is both challenged
and supported.

What gives me the greatest confidence
in this work is our community itself. Our
students are willing to take risks. Our
faculty are thoughtful and innovative

in their practice. And our parents are
deeply engaged partners in the learning
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journey. Together, we are creating an
environment where boundaries are not
barriers, but invitations to explore, and
where expectations are not limits, but
starting points.

As you read through this issue, | hope
you will see these ideas brought to

life through the experiences and
achievements of our students. More
importantly, | hope you will recognize
the collective effort behind them, a
community committed to learming that
matters, and to ensuring that every
student has the opportunity to go
beyond what they thought possible.

Thank you for being part of this joumney.
By Daniel Eschtruth,

Director of Schools
at SCIS
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Investigate, Innovate, Impact:

The MYP In Action

n the last issue of Communitas, we

talked about rigor. In mathematics,
especially, that word can quickly become
shorthand for harder problems or more
work. In the MYP, rigor isn’t about
volume — it’s about thinking.

The updated IB guide From Principles
into Practice (2022) describes the
programme as ‘‘concept-driven and
inquiry-based.” In practice, that means
students are expected to do more than
complete tasks. They are expected to
notice, question, test, and justify.

Recently, while preparing students for
Criterion B: Investigating Patterns, they
began to notice trends in the data and
almost immediately asked, “Is this the
right answer?"

It's a familiar question.

Instead of confirming an answer, the
response was to ask what evidence
they had. What did they notice in the
pattern? What was repeated? Would it
always work? How could they show it?

The shift was subtle but important. The
focus moved away from the teacher

and back to the mathematics. Students
revised their thinking. They tested their
ideas to see if the pattem still held in
different cases. They questioned whether
something was always true or only
sometimes true. The language changed
too — from “I think” to “I can show.”

That's where understanding starts
to develop.




Ron Ritchhart writes that learning is a
consequence of thinking. If that's true,
then inquiry isn't something extra —

it's the core. The MYP makes that
expectation visible. In mathematics,
especially, students aren't rewarded
simply for arriving at an answer; they are
expected to justify their reasoning.

Over time, those moments accumulate.

Students begin to understand that
speed isn’t the goal. Being able to
clearly explain their thinking matters
more. Revision becomes normal, and
uncertainty is part of the process.

By the time students reach the Personal
Project in Grade 10, that expectation
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has developed. The structure is lighter,
but the responsibility is heavier. Students
choose a focus, set goals, manage

their time, adjust when things don't

go as planned, and communicate their
decisions. By that point, the inquiry
belongs to them.

The impact isn't loud. It doesn't always
look impressive from the outside. It's
the student who stops asking, “Is this
right?”” and starts asking, “Does this make
sense?” It's the student who trusts their
reasoning enough to stand behind it.

The MYP provides a structure. What
it asks is that we push beyond surface
performance toward real understanding.

ng panel composition.
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When students investigate carefully,

test their reasoning, and justify their
conclusions, they're not just finishing
work. They are thinking critically and
creatively. These are the learners we aim
to develop at SCIS.

By Alia Awad,
IB MYP Coordinator
at SCIS Honggiao
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Foundations

Without Borders
Global Citizenship
in the Primary Years

Often, when global issues are discussed in educational spaces,
there is hesitation around involving younger learners. Phrases
such as “They're too young to understand” or “That can't

be discussed with small learners” frequently surface. Yet this
assumption underestimates both the lived experiences and

the perspectives of children. When given the opportunity,
primary students demonstrate an impressive capacity to engage
thoughtfully with complex ideas.

This is evident in our Lower School Model United Nations
(MUN) programme, now in its third year. What began as an
exploration of the United Nations Sustainable Development
Goals and the planning of an International Day of Play has
evolved into a deeper inquiry around the Rights of the

Child and how those rights are experienced within our own
school community.

From the outset, students engaged in examining the 2030
Global Goals, discussing root causes, considering possible
solutions, and wrestling with ethical decision-making. In doing
so, they developed key Approaches to Learning: research skills,
communication skills, collaboration, negotiation, and purposeful
speaking. They learned to advocate with intention and to take
risks in sharing their perspectives.

Crucially, this learning has never happened in isolation. Lower
School students work alongside Upper School MUN students,
who mentor and guide them in building these skills. This
cross-divisional collaboration models leadership as service

and positions older students as principled communicators and
caring mentors. Leadership becomes something practiced
across ages, not reserved for the oldest learers.
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This year, our focus shifted to the Convention on the Rights Through these experiences, students are not simply learning
of the Child. Students examined the difference between rights about global citizenship; they are practicing it. They are

and privileges, considered how rights may be interpreted across exploring fairess and democratic principles in lived contexts.
cultures, and explored global responses to the Convention. They are engaging with global issues through human stories
Their discussions were thoughtful and, at times, passionate— rather than abstract facts. They are learming that empathy,
particularly when examining countries that have not ratified the collaboration, and principled action form the foundation

CRC. These conversations required open-mindedness, reflection,  of international-mindedness.
and respect for differing perspectives—core attributes of the IB
Learner Profile. Borders—whether between age groups, perspectives, or
nations—are learned constructs. Through Lower School MUN,
Learning has extended beyond discussion. Students are currently  students begin to challenge those boundaries. They practice
designing an information campaign to educate peers about leadership early. They advocate ethically for issues that matter
children’s rights. They are developing videos and presentations to them. They negotiate ideas, collaborate across divisions, and
tailored to younger audiences, creating surveys to gather student  develop hope grounded in responsibility.
perspectives, and preparing to analyse the data they collect.
Through this process, they are strengthening transferable thinking  In doing so, they embody the vision of the IB: young people
and communication skills while exercising authentic agency. who are knowledgeable, caring, and empowered to contribute
meaningfully to their communities and to the wider world.
Cross-divisional collaboration continues as Upper School MUN
students plan to host an in-school conference for Grades 6-8.
Lower School MUN students are involved in elements of the
planning process, gaining insight into how MUN evolves across
the leamer continuum. They are also serving on committees
for the International Day of Play—advocating for Article 31, the
right to rest and leisure—and contributing to the planning of
UNIDOP. These opportunities reinforce that action is a natural
extension of learning.

By Veronica Clough, Lower School EAL
(English as an Additional Language)
Coordinator at SCIS Pudong
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LANGUAGE ACQUISITION

From Deficit to Asset

M any of our youngest students are
already on their way to becoming
trilingual, while languaging in English,
Mandarin, and their home languages. After
living in many countries and interacting
with many students of diverse language
backgrounds, | know a little of a lot of
languages, but | don't speak any other
languages besides English fluently. | always
tell my students how | envy them for
being multilingual, some at just seven years

old, and how | wish that one day | could
be fluent in another language too. It is

a gift to be cherished and to feel proud
of. However, for many of our emergent
English speakers, this is not always how
they feel.

| have started using students” home
languages and prior knowledge as an
anchor in our Unit of Inquiry vocabulary
lessons. | started this practice last year with

the Grade | team and have continued
this year with Grades 2 and 3. When
learning a new word, we translate it into
Mandarin—which all students at SCIS

are leaming—as well as other languages
spoken in the classroom. The students
get so excited when they get to share the
word in their home languages and become
the language experts in our classroom.

It is one of the only times that nearly all
students feel confident enough to raise
their hands to share.

As language researcher Eowyn Crisfield
explains, “The home language is not a
barrier to leaming; it is the foundation

for all future learning.” When students
are given the opportunity to connect
new vocabulary to the languages they
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already know, they are not only building understanding but also
confidence and pride in who they are.

Culture and language are inseparable. When you speak the
language of where you come from, the language of where you
live, and languages that connect you to people around the world,
think about the impact this has on your identity and sense of
belonging. Think of all the doors that open when you feel seen,
heard, and understood. Think about being able to help others feel
seen, heard, and understood, too. Languages are keys that unlock
doors to new connections, cultures, and global understanding.

Multilingualism is a strength for the future, and our future is
right here in our SCIS classrooms. | challenge you: the next time
someone seems to struggle in one language, think about all the
skills, knowledge, and experiences they already have in one or
more other languages. If multilingualism is the future, there is no
doubt that SCIS and its students have a bright future ahead.

LANGUAGE ACQUISITION

Megan Freiburger, Lower School
English as an Additional Language
(EAL) Team Lead at SCIS Honggiao

11
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One Meaningful
Conversa

Living in China, many of us understand first-hand the stress and isolation of not being able
to communicate with those around us — and the avoidant behaviour it can lead to. It can
tum simple tasks into things we dread, and now that there’s an app for everything, it's easy to
opt out of scary situations where we might fail. Even once we master a few basics to get our
needs met, there is a constant barrier to connecting on a deeper level when you're not fluent
in a language.

Now imagine that barrier never disappeared, not even when you got home, or returned to
the people who speak the same language as you.

For students with communication disorders, this can be the reality. Language learmning is
disrupted in these students, meaning that even acquiring their home language can be difficult.
This can make interacting with others confusing or stressful for them. Adding to this challenge,
it can be hard for parents and peers to know how to communicate with someone who
struggles to communicate back, or whose responses are unexpected or harder to understand.
This leads to a vicious cycle — these students need more exposure to language to learn, but
sometimes they end up getting less.

Conversation is vital for our mental health, because conversation is a connection. Everyone
needs to have positive interactions to feel connected and happy.



A conversation is also the best way to learn how conversations
work! Language and conversation are different than other

things we learn in school. They aren't taught skills, they are
natural behaviours. While some of my students do need direct
instruction in how conversations work, it can quickly become
very unnatural if 'm prompting them all the time, or if it's turning
into an interview where | just ask question after question. It's
better if we can learn by doing.

For this reason, a lot of my speech and language therapy

sessions kick off with a conversation — whatever that means to
the student. The only rule is that it must bring them genuine
enjoyment. For some students, that involves me taking an interest
in their news, or their special interests. Sometimes it's as simple
as going slower and giving space for them to be the ones in
charge for a change. For students who are minimally verbal, it
might look more like playing — play is a lot like a conversation,

as both involve two people going back and forth, interacting and
having fun.

These are simple actions that you don't need specialist training
for. Just enough patience to slow down, enough empathy to think
about what makes someone else happy, and enough grace to
forgive things that are awkward or confusing. Nothing brings me
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greater joy that seeing my students have positive interactions in
the community — whether with teachers, parents, or especially
peers. You're doing more than you realise every time you make
space for someone to have a successful interaction with you.

Paula Willis, Speech Language
Pathologist at SCIS Pudong
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Beyond the Transcript
The Modern Toolkit

Every Student Needs

Day to day, we help students navigate
everything from friendship and peer conflicts
to academic stress and personal well-being.
These conversations, however, consistently point
to a deeper need. Beyond managing immediate
concerns, the most vital preparation we can offer
centers on the practical, human skills required

to thrive. In essence, while academic knowledge
grants you entry to post-secondary studies, it is
these core competencies that secure your success
as a student and in the workforce.

The Irreplaceable Human in an Al World
Senior executives at major companies like
Microsoft and Google consistently highlight a suite
of "“uniquely human” skills as non-negotiable. In

a world being reshaped by artificial intelligence,
capabilities like emotional intelligence, cognitive
flexibility, complex problem-solving, and persuasive
communication are the new currency. A World
Economic Forum report echoes this, listing

“analytical thinking, resilience, curiosity, and
leadership among the top skills needed by 2025.”

This matches what | believe every student needs in
their personal toolkit. Think of it as a combination
of inner strength and outer skills.

The Foundational Five: Building Your
Professional Persona

So, what are these essential skills? Based on
research and feedback from employers and
alumni, career readiness is built on these five
interconnected abilities:

I. Adaptive Resilience: This is the super-skill of our
time. It combines the ability to handle stress with
adaptability and resilience. Can you recover from a
setback, pivot when a project changes, and manage
pressure without burning out? This skill tumns
challenges into growth opportunities.



2. Relational Intelligence: This goes
beyond simple teamwork. It's active
listening, emotional intelligence, and

the ability to relate to others. It means
reading a room, navigating diverse
personalities with empathy, and

building trust through honesty and
accountability. As one executive noted,
“it's the key to collaboration and avoiding
unnecessary conflict.”

3. Proactive Communication: This

isn't just about speaking clearly. It's the
confident, proactive articulation of ideas
and questions. It's communicating needs
before they become crises, advocating for
yourself, and using positive language to
foster solutions. It's the bridge between
your good work and others' recognition
of it.

4. Ownership & Drive: Employers crave
individuals who demonstrate a strong
work ethic and proactiveness. This means
taking accountability for your tasks and
mistakes, showing self-confidence in

your abilities, and seeking out the next
challenge without waiting to be told. It's
the difference between an employee who
does a job and one who owns their role.

5. Critical Problem-Solving: This is the
practical application of classroom learning.
It's analytical thinking applied to real-world
glitches. It requires curiosity to dig into the
"why," creativity to brainstorm solutions,
and the reasoning skills to choose the best
path forward.

Build Your Toolkit Now

The perfect time to build these skills isn't
when students graduate from High School
—it's before.

 Students: Let group projects be your
safe space for mastering collaboration
and teamwork. Use community service,
an internship, and/or a part-time job to
practice accountability and work ethic.
View a stressful exam week as a training
ground for resilience. Ask questions—
this shows confidence, not weakness.

* Parents: Encourage this growth by
shifting from problem-solving for your
child to coaching them through it.
Discuss your personal experiences
when you were in school and
workplace scenarios. Let them manage
their own schedule and face the

natural consequences of poor time
management. Your role is to be the
guide, not the executor.

Mastering this toolkit doesn't happen
overnight. It's a practice. But by focusing
on these human skills alongside academic
goals, students won't just be ready for
university or their first job interview—
they'll be equipped to build a fulfilling,
dynamic career, no matter how the
world changes.

References:

American Institute of Extended Studies.
“Top Skills Every Student Needs to
Succeed in the Modermn World.” October
27,2025, https://www.aiesus.org/top-skills-
every-student-needs-to-succeed-in-the-
modern-world/

ESEI International Business School
Barcelona. “Unleashing Career Success:
Mastering the Power of 7 Essential

Soft Skills.” May 30, 2023. https://www.
eseibusinessschool.com/the-power-of-7-
essential-soft-skills/

Lieberman, Mark. “The SEL Skills Google,
Microsoft, and Other Top Companies

COUNSELOR CONNECTION 15

Want Schools to Teach.” Education
Week, January 13, 2025.

The Youth Partnership, “10 Common
Workplace Skills Students Must Have For
Success.” https://theyouthpartnership.com.
au/ | 0-common-workplace-skills-student-
must-have-for-success/

Prothero, Arianna. “The Skill Students
Need Most to Succeed In Future Jobs.”
Education Week, April 21, 2025.

World Economic Forum. “The Future of
Jobs Report 2023." 2023.

By Sophia Kim, Student
Support Counselor at
SCIS Honggiao




1 16 I COUNSELOR CONNECTION 1|

Building
Resilient
Learners

ina Complex World

Today’s students are growing up in a
world that is more connected, more
fast-paced, and often more demanding
than ever before. They navigate academic
pressures, social dynamics shaped by
technology, cultural transitions, and an
ever-changing global landscape. In such

a complex world, success is no longer
defined only by what students know, but
by how they adapt, recover, and continue
learning when things feel difficult.

This is where resilience becomes essential
— and where student support plays a
powerful role.

Resilience is Built, Not Born
Resilience is sometimes mistaken for
toughness or independence. In reality,
resilience grows when students feel
supported, understood, and equipped
with the tools to face challenges

with confidence. It develops when
young people experience manageable
struggles, learn strategies to overcome

them, and begin to see themselves as
capable problem-solvers.

At school, resilience is not left to chance.
It is intentionally nurtured through a
coordinated network of support that
addresses academic, linguistic, social,

and emotional growth. Student support
services are designed not only to help
students when they are in difficulty, but
to proactively build the skills and mindsets
that allow them to thrive long term.

Learning Support: Turning Struggle
into Strategy

In Learning Support, resilience often begins
with a shift in perspective. Students learn
that needing support is not a weakness
but part of how everyone grows. By
helping students understand how they
learn best, educators empower them to
move from "I can't do this” to “I can’'t do
this yet — but | have strategies to try."

Through targeted interventions, scaffolded

instruction, and close collaboration with
classroom teachers, students experience
success after effort. They learmn to break
tasks into manageable steps, use tools
and accommaodations effectively, and
reflect on their progress. These moments
build more than academic skills; they
build perseverance, self-awareness, and
confidence in the face of challenge.

Multilingual Learners: Everyday Acts
of Courage

For students learning an additional
language, resilience is practiced daily.
Participating in class discussions, reading
complex texts, or expressing ideas in a
new language requires risk-taking and
determination. English as an Additional
Language (EAL) support ensures

these students are not navigating this
journey alone.

By valuing students' home languages and
cultures while developing their English
proficiency, we reinforce a powerful
message: multilingualism is an asset, not a
barrier. With the right language scaffolds
and a supportive classroom environment,
students learn that mistakes are part of



growth. Each time a multilingual learner
shares an idea, asks a question, or tries
again after not being understood, they are
strengthening both their language skills and
their resilience.

Counseling: Building Emotional Tools
for Life

Academic resilience cannot be separated
from emotional wellbeing. School
counselors play a vital role in helping
students develop the self-regulation,
coping strategies, and emotional literacy
they need to navigate both school

and life.

Through individual sessions, small groups,
classroom guidance, and collaboration
with families and teachers, counselors
help students name their feelings, manage
stress, resolve conflicts, and build healthy
relationships. Students learn that setbacks,
friendship difficulties, performance anxiety,
and big life changes are part of being
human — and that there are tools and
supportive adults to help them through.

When students understand their emotions
and know how to seek help, they are
better able to retum to leaming after
challenges. This ability to recover and re-
engage is a cornerstone of resilience.

High Expectations, Flexible Pathways
Supporting resilience does not mean
lowering expectations. In fact, resilience
grows best in environments where
students are encouraged to aim high while
being given multiple pathways to get there.

By working together — classroom
teachers, specialists, counselors, and
families — we ensure that students are
both challenged and supported. Whether
through differentiated instruction, language
support, social-emotional guidance, or
targeted interventions, we help students
meet high standards in ways that recognize
their individual strengths and needs.

This balance of high expectations and
responsive support reflects a belief at the
heart of student services: every student
can grow, and every student deserves the
tools to do so.

Preparing Learners for an
Unpredictable Future
The world our students will enter after

graduation will continue to evolve in
ways we cannot fully predict. Careers will
change, technologies will advance, and
global connections will deepen. In this
context, the most important outcome
we can offer students is not just content

COUNSELOR CONNECTION

knowledge, but the capacity to adapt,
reflect, and keep leaming.

By building strong academic foundations,
supporting multilingual development, and
prioritizing emotional wellbeing, student
support services help shape learners who
are not only successful today but prepared
for tomorrow. These are students who
understand themselves, seek help when
needed, persevere through difficulty, and
approach new situations with confidence.

That is what it means to go beyond
boundaries and beyond expectations

— not by removing challenges, but by
ensuring every student has the support to
rise to them.

By Kristi Dahlstrom,
Director of Student
Support Services at SCIS
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Rooted Locally, Reaching Globally

Blending Chinese
Traditions with

an International
Mindset
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n the weeks surrounding the Spring

Festival, our MYP Chinese Language and
Literature classrooms became a place
where students rooted themselves in local
traditions while reaching outward with
global perspectives. Across different year
levels, learners from diverse backgrounds
immersed themselves in Chinese
customs—not as outsiders looking in, but
as young creators who would filter these
traditions through their own experiences
and turn them into something new.

In MYP Year I, students explored Chinese
New Year traditions by writing original
plays. Each story centered on a first
Chinese New Year's Eve dinnerin a local
family, with characters from different parts
of the world coming together around the
table. The plots grew from small moments
of cultural misunderstanding and the
connections that follow. On the page, we
met a student confused by the reversed



“FJ" character, another surprised by the
different fillings of Chinese dumplings, a
classmate puzzled by the “unfinished fish”
left on the plate, and another in awe of
firecrackers. These moments were not just
for drama - they grew from the students'
own curiosity about customs they had
witnessed or wondered about.

What touched me most was how

the young writers turned these small
misunderstandings into bridges. They
wrote about Chinese families, gently
explaining the meaning of red envelopes,
the wish for “nidn nidn you yd (may there
be surplus year after year),” and the joy of
coming together. In return, their characters
shared New Year foods and traditions
from their own cultures. The dinner table,
once a place of confusion, became a
meeting point - rooted in Chinese custom,
yet open to the world.

In MYP Year 3, students created short
videos using their phones, with the
Chinese New Year as their theme.
Through their lenses, they explored family
bonds from a global perspective. One
video followed a student's long journey
home for reunion, weaving together
departures and homecomings across
different time zones. Another showed the
quiet healing of a family conflict, reminding
us that celebration can bring people back
together. Most moving was a student's
reflection on the idea that “family is where
you are” - a thought that speaks to many
in our community of globally mobile
families. Through their eyes, the tradition
of reunion, rooted in Chinese culture,
became a story of belonging that reaches
across any distance.

In MYP Year 5, students turned to the

beauty of Song-dynasty Ci poetry to
express their own feelings about youth
and life. Working within classical forms,
they wrote verses about friendship

across distances, staying strong through
hard times, and not letting unkind words
shake them. One student wrote of saying
goodbye to a close friend moving far
away, finding new meaning in an ancient
tradition. Another used images of wind
and rain to stand for hardship, reminding
us that storms pass and we remain. In their
hands, a thousand-year-old poetic form
became a way to speak about the lives of
young people today, navigating friendship,
identity, and belonging across cultures.

Together, these plays, videos, and poems

CHINA HOST CULTURE

Eve dinner, a family reunion, a classical
poem - they find within it something
that reaches everyone. For these young
global citizens, learning about Chinese
traditions is not about memorizing facts. It
is about learning to listen, to respect, and
to embrace difference. In this classroom,
Chinese traditions become a shared
language, one that crosses borders and
brings people together. Here, local roots
grow into global understanding, and
cultural exchange blooms in the most
beautiful ways.

By Xiating Fang, CAS
Coordinator, MYP & DP
Mandarin Teacher at

are more than just school projects. SCIS Pudong
They show that when students root
themselves in a tradition - a New Year's
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CAMPUS SPOTLIGHTS

*

Beyona Boundarieé,

Small Groups, Big Growth

At the SCIS Early Childhood Education
campus, learning often looks like
play. Walk into a classroom and you will
see children building, exploring materials,
engaging in imaginative scenarios,

and collaborating with peers. These
experiences are part of our inquiry-based
approach to learning, where children

ask questions, test ideas, and develop
their understanding of the world through
exploration and interaction.

Because this learning environment

is active and play-based, there can
sometimes be a misconception that
inquiry learning does not involve direct
instruction or detailed assessment. In
reality, strong inquiry classrooms rely
on both. Teachers carefully observe,
document, and assess children'’s
learning so that they can provide the
right support at the right time. This
commitment reflects our theme of
going beyond boundaries and beyond
expectations in how we support each
child's development.

Across SCIS, an important step in
strengthening our literacy instruction

has been the adoption of a new reading
benchmark assessment. In Fall 2024, SCIS
implemented the Dynamic Indicators

of Basic Early Literacy Skills (DIBELS)

for all students in Kindergarten through
Grade 5. This change aligns our practices
with the most current evidence-based
research on reading instruction.

DIBELS is a brief, one-on-one reading
screener that helps teachers understand
how students are developing key early
literacy skills. The assessment looks at
foundational skills such as recognizing letter
sounds and reading words accurately and
smoothly. These early skills are essential
building blocks that help children become
confident and fluent readers. Because
the assessment is short and focused, it
provides teachers with clear information
about whether students are meeting
grade-level expectations, performing
above grade level expectations, or may

benefit from additional support. This
information plays an important role in
guiding instruction. The data is used

by teachers to inform daily classroom
teaching for individual students and also
helps us organize targeted small groups
across each grade level.

These intervention blocks are known as
What | Need (WIN) time. WIN time is
carefully planned by the entire grade-level
team, including classroom teachers, the
Learming Support teacher, the principal,
and the English as an Additional Language
(EAL) teacher for Grade I. Together,

the team reviews student data and
determines how to organize small groups
so that each child receives the support
that will have the greatest impact on their
reading development.
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While DIBELS provides important
benchmark data, teachers also
incorporate their ongoing observations
and anecdotal records when forming
these groups. This ensures that
instruction reflects both formal
assessment data and what teachers see
students demonstrating in their everyday
learning. The intervention groups focus
on specific foundational reading skills
that will have the greatest impact on
each child's progress. For students who
are already meeting or exceeding the
reading benchmark for that assessment
period, teachers identify other areas
where additional instruction may be
beneficial. These enrichment groups may
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focus on writing, mathematics, or social
skills, ensuring that every child continues
to grow.

Reading benchmarks are administered
three times each year across the SCIS
system—at the beginning, middle, and
end of the school year. While all students
are expected to make progress between
assessment periods, our recent data
shows particularly strong growth among
our Kindergarten and Grade | students.

In Kindergarten, the percentage of
students meeting overall literacy
benchmarks increased from 46% at
the beginning of the year to 76% by

CAMPUS SPOTLIGHTS

the middle of the year. In Grade |,

the percentage of students meeting
benchmark increased from 75% to 85%
during the same period. When examining
specific literacy skills, the progress is even
more striking. In Kindergarten, students
demonstrating strong early word reading
skills increased from 219 to 82%,

and those meeting the letter sound
recognition benchmark increased from
36% to 83%. These gains highlight the
impact of targeted instruction and the
focused support students receive during
WIN time.

Data-informed instruction groups such

as WIN time allow teachers to respond
quickly and intentionally to student needs.
By working in small groups, educators can
provide more individualized feedback,
increased opportunities for practice,

and instruction that is closely matched

to each student’s current stage of
development. This targeted support helps
students build confidence in their reading
abilities while ensuring that learning
challenges are addressed early.

WIN time represents just one of many
ways that SCIS uses data to inform
teaching and learning. Across our
campuses, teachers regularly review
assessment information, classroom
observations, and student work to guide
instructional decisions. These practices
ensure that learning experiences remain
responsive, intentional, and focused on
helping every child grow.

By combining inquiry-based learning,
thoughtful assessment, and targeted
intervention, SCIS continues to move
beyond boundaries and beyond
expectations—ensuring that every child
develops the strong foundations they
need for lifelong learming.

\ j By Heather Knight,
ECE Principal at SCIS
Honggiao
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Learning
How to Learn

How the Approaches to Learning (ATLs) skills
help students take ownership of their learning

magine your child has just graduated

from university. As they step into the
workplace and the wider world, what do
you hope for them?

Certainly, knowledge matters. But beyond
knowledge, most parents hope their
children will be able to think critically,
communicate clearly, collaborate with
others, manage challenges, and continue
learning throughout their lives. In other
words, we hope they will become caring,
capable, and increasingly independent
global citizens.

These are not skills that suddenly

appear in adulthood. They are built over
years of leaming. In the Primary Years
Programme (PYP), we focus not only

on what students learn, but on how

they learn. Understanding the process of
learning allows students to take increasing
ownership of it.

Framework for Learning

The International Baccalaureate® (IB)
Approaches to Learning (ATL) provides
the framework through which this
happens. These skills are not the icing on
the cake. They are core ingredients baked
into learning itself, shaping how students
engage with complexity and challenge.

The framework is organized into five
skill areas that guide how students
approach leaming:

* Thinking

e Communication
* Research
 Self-management
* Social

Approaches

to learning

Together, these skills help students
develop the habits that allow them to
learn with increasing independence.



How ATLs Shape Learning

Each ATL category includes a continuum
of skills that students develop over time.
The examples below illustrate the kinds of
abilities students build as learners rather
than a complete list.

When students strengthen thinking

skills, they move beyond recall toward
conceptual understanding by analyzing
ideas, generating possibilities, and
considering different perspectives.
Research skills help students ask
purposeful questions, gather information,
and evaluate sources with discernment.
Communication skills allow them to
express ideas clearly and adapt their
message for different audiences. Social
skills support productive collaboration,
encouraging students to listen to others
and navigate differing viewpoints. Self-
management skills build the discipline to
plan, prioritize, persevere, and regulate
emotion when work becomes demanding.

Students also reflect on the strategies that
helped them leam most effectively. This
metacognitive practice reflects the level
of intellectual engagement expected at
SCIS. When these skills are intentionally
embedded within subjects and standards,
rigor is defined by depth of understanding
rather than workload or completion
speed. In tum, students build the habits
that support lifelong learming.

Building Independence

Over time, students begin to understand
themselves as learners. They develop
the ability to make informed decisions
about how they approach their work,
from setting goals to selecting strategies
that help them make progress. Teachers
continue to guide and support this
process, but students increasingly take
responsibility for planning their work,
monitoring their progress, and adjusting
when challenges arise.

As students follow their curiosity and
pursue questions that matter to them, they
build confidence and develop a growth
mindset. Independence grows not through
working alone, but through developing the
judgment and self-awareness to manage
one's own learning and well-being.

ATLs in Action

This development occurs across the IB
continuum. One example can be seen
during the Grade 5 PYP Exhibition, where
students apply the Approaches to Learning
skills they have been developing over time.

Often described as a culminating project,
the Exhibition is a demonstration of years
of skill development in action. Students
determine which inquiry can sustain deep
investigation, organize long-term timelines,
collaborate with new peers, navigate
disagreement, and communicate their
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learning with clarity. The quality of their
work reflects not only what they know,
but how effectively they apply the learming
skills they have built.

Learning Beyond the Classroom
These capacities extend well beyond

any single unit or grade level. They equip
students to approach unfamiliar challenges
with strategy and confidence, articulate
their understanding clearly, and make
informed choices based on an awareness
of how they learn best.

Our responsibility is not limited to
delivering curriculum. It is also to cultivate
learners who understand how they learn
and can apply those habits independently
across contexts and over time.

When students internalize how they learn,
they gain the capacity to direct their own
future. And when that day comes—when
your child graduates and steps into the
next stage of life—they carry with them
not only knowledge, but the skills and
self-awareness to respond thoughtfully to
whatever lies ahead.

Susan Cole, Lower School
Vice Principal at SCIS
Honggiao
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Wellness, Movement, and
the Power of Structured Recess

t our school, we believe that

learning extends far beyond the
classroom walls. This year, one of our
most impactful initiatives has been the
integration of wellness, social-emotional
learning (SEL), and structured recess
as a meaningful way to honor students’
needs to connect, move, and have the
skills to solve all problems. Through
the collaborative efforts of our Lower
School PE teacher, Mr. S, and the
Positive School Culture Committee, we
have strengthened our commitment to
supporting the whole child in alignment
with the IB Primary Years Programme
(PYP) and Personal, Social, and Physical
Education (PSPE) standards.

A cornerstone of this work has been
the development of the Dragon’s Wheel
of Choice for students in Kindergarten

s emailed to o)

this morning

through Grade 5. This student-
generated, teacher-supported solutions
system empowers children to focus on
constructive problem-solving strategies.
Rooted in the principles of Positive
Discipline, the Wheel of Choice invites
students to identify practical solutions
they can use when conflicts arise. By
involving students directly in creating
and practicing these strategies, we are
nurturing independence, accountability,
and resilience. The Wheel has become
a visible and celebrated part of our
culture—even appearing as stickers

on water bottles—serving as a daily
reminder that students have the tools
to manage challenges thoughtfully

and respectfully.

This initiative beautifully reflects the
PSPE strands of ldentity, Interactions,

Wellness, and Movement. Students are
developing a deeper understanding of
who they are—their values, emotions,
strengths, and areas for growth. They
are learning how their self-image impacts
their interactions and how to manage
both in-person and digital relationships
with integrity. By practicing conflict
resolution skills in authentic playground
situations, they are strengthening their
ability to collaborate, communicate,
and appreciate diversity within

our community.

Structured recess has been a powerful
vehicle for bringing these concepts to life.
As one of our students, Izzy, shared in
the Lower School Publications, structured
recess begins each week with a "“word

of the week” and a “game of the week.”
Students gather together, learn new
games, and are encouraged to include
others. The purpose is not to replace
free play, but to enrich it—providing
options, building skills, and ensuring that
every child feels a sense of belonging.

Students’ voices affirm the impact.
Maddie in Grade 4 shared, “It's like
regular recess, except there are options
you didn't even know you had.” Lea,

in Grade 3, enjoys learning new games
that connect her to friends’ interests,
while Yolie, in Grade 5, appreciates how
games like tag help build control and
speed. Through structured play, students
develop fundamental movement skills,
cardiovascular fitness, coordination,

and body awareness—xkey elements

of the Movement strand of PSPE. At
the same time, they build friendships,
practice empathy, and strengthen
communication skills.

We are proud to report that since
implementing structured recess and



explicitly teaching problem-solving strategies,
playground incidents have decreased
significantly. Students are better equipped

to navigate disagreements, seek solutions,
and restore relationships when needed. The
Dragon Keeper recognition further reinforces
positive behavior, celebrating students who
embody our shared values of being safe,
respectful, and responsible.

Personal, social, and physical education

is not an “extra”—it is interwoven into
every aspect of school life. By intentionally
integrating wellness, movement, and
structured opportunities for collaboration,
we are fostering balanced, healthy learners
who understand their responsibilities to
themselves, to others, and to the world
around them.

As we continue refining these initiatives, we
remain committed to honoring the whole
child. Through structured recess and the
Dragon's Wheel of Choice, our students

are not only moving their bodies—they are
strengthening their identities, deepening their
relationships, and growing into thoughtful,
capable problem-solvers.

CAMPUS SPOTLIGHTS

5 Dragon’s Wheel of

Do you have a small problem?
Try 2 Dragon Choices!

By Molly Myers, Lower School
Principal at SCIS Pudong
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Bugs and a Wish

Do you have a big problem? Tell an adult you trust.
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THE ARTS

One Beat,
One Global

he xylophone begins softly, performed by a student from Brazil.

A steady beat fills the room. A Korean student adds a rhythm
on the djembe. Another responds. Soon, the entire circle joins in,
singing in chorus and playing together — listening, adjusting, smiling.

There are students from all continents of the world, but no
translation is needed.

In that moment, music becomes a shared language.

In our PYP classrooms, students bring diverse cultures, home
languages, and experiences. For some, English is still developing.
For others, confidence takes time. Music offers an immediate way
to belong. A rhythm does not require vocabulary. A melody can
be understood before it is explained. Through shared sound and
movement, students connect long before they feel fully confident
expressing themselves in words.

These moments reflect our mission in action: to develop inquiring,
knowledgeable, and caring learners who contribute positively to
their communities.

Through music, students are inquiring — exploring sounds
from different cultures, asking questions about traditions,



and experimenting with rhythm and composition. They become
knowledgeable as they learn how music expresses history, identity,
and emotion across the world. Most importantly, they grow as caring
learners — listening carefully to one another, encouraging peers, and
respecting diverse perspectives.

When students hear music from a classmate’s culture, they begin to
understand community in a deeper way. Students are encouraged to
share songs from their own cultures with the class. When students
experience music connected to their own backgrounds, identity is
affirmed. When they explore unfamiliar musical traditions, curiosity
grows into respect. Music builds empathy and belonging. It gives
quieter students leadership opportunities and allows every child to
participate fully, regardless of language proficiency.

These are not just musical skills — they are life skills that empower
children to contribute positively to the communities they are part of
now and in the future.

When the final beat fades, something remains — a shared sense
of understanding.

And in that shared pulse, our school community's mission lives
and breathes.

)
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THE ARTS

By Dave Matthews, Lower
School Music Teacher at SCIS
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TECHTIPS

How SCIS is Using Al
to Enhance Teaching
and Learning

At SCIS, we approach emerging
technologies with both curiosity and

care. Artificial Intelligence is no exception.
Rather than asking whether Al belongs

in our school, we believe the more
important question is how it can be used
responsibly to support learning, strengthen
teaching practice, and empower students
to think more deeply and independently.

Our approach to Al is grounded in
purpose and in line with the IB. Al is not
a replacement for teachers, noris it a
shortcut for learing. Instead, it is a tool
that, if used well, can make things better
for students, give them more chances
to get feedback and think about their
learning, and free up more time for real
human connection in the classroom.

A significant part of this work sits within
our learming management system, Toddle.
Toddle already supports curriculum
planning, school-home communication,
assessment, feedback, and reporting across
our IB programs. With the introduction

of Toddle Al this year, teachers now

have access to tools that help streamline
planning, generate draft feedback aligned
to learning criteria, assist with feedback,
and support reflective practice. These
tools do not replace professional
judgement, they enhance it. Toddle Al
allows teachers to focus more fully on
knowing their students, refining instruction,
and responding to individualized

learning needs.

For students, we are equally intentional.
Toddle Al Tutors provide structured,
teacher-guided support that helps students
engage with learning more independently.
Rather than simply giving answers, the Al
Tutors prompt thinking, ask questions,

and adapt feedback to each student's



pace and level of understanding. This
allows students to revisit concepts, clarify
misunderstandings, and build confidence
through personalized I:1 support. At the
same time, teacher oversight, configurable
Al Tutor settings, and built-in safety
measures help ensure that this support
remains purposeful, visible, and aligned
with leaming goals.

Student engagement data shows strong
and growing adoption. Analysis indicates
that over 50 percent of students in
Grades 2—10 have been assigned

at least one Toddle Al Tutor task,
reflecting widespread teacher adoption
and purposeful classroom integration.
When examining active participation,
approximately 38 percent of students

in Grades 2—10 have submitted at least
one Al Tutor task, providing a more
conservative and meaningful measure
of student engagement. Together, these
figures help us distinguish between
access, instructional intent, and student
follow through.

TECHTIPS

L iwhatis AL |
111" How has A.I fransformed
" RESPONSIBILITY

A

Beyond Toddle, all SCIS teachers and
upper school students can also use
Microsoft 365 Copilot. This gives everyone
access to Al in a way that is secure,
school-managed, and PRC-compliant,
while working inside familiar Microsoft
tools. For teachers, Copilot can help with
things like drafting materials, summarizing
information, and organizing ideas. For
students, it can support brainstorming,
planning, and reflecting on their learing.
Like all school Al tools, it is meant to be
used responsibly, with clear expectations
about when and how it is appropriate to
use it.

At the center of all this work is our
commitment to using Al in an ethical and
responsible way. SCIS has just completed
the development of a strong new Al
Responsible Use Agreement for students,
teachers, staff, and community members. It
is based on IB guidance and good practice
in international schools, and it will work
alongside our existing data privacy and
academic integrity policies. The agreement
clearly explains expectations for honesty

about Al use, who is responsible for the
work created, protecting personal data,
and using Al appropriately. It also stresses
the importance of critical thinking and
human judgment.

At SCIS, we see Al as something we keep
learning about and improving over time.
By keeping teachers and students at the
center, we use Al to support thinking,
learning, and relationships, not replace
them. When used carefully, safely, and
ethically, Al can help spark curiosity, give
more useful feedback, and create more
time for real human connection. In this
way, Al supports SCIS in helping students
grow into thoughtful, capable, and
principled learners in a changing world.

By Gregory Read,
Director of Technology
and Innovation at SCIS
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STUDENT SPOTLIGHT

Thinking Past

the Lesson

Learning that Continues
Beyond the' Classroom

t SCIS Pudong, conversations with

Hector (Class of 2026) rarely stay
within the boundaries of a single subject
for long. A discussion that begins with
a mathematics problem may soon drift
toward philosophy; a debate about
global politics might lead to questions
about economics or financial systems.
For him, ideas are rarely isolated—they
connect, challenge one another, and
often lead somewhere unexpected.

Since joining SCIS in Grade 9, Hector
has developed a way of learning shaped
by exploration and dialogue. Rather than
treating subjects as separate academic
tracks, he approaches them as part of

a larger intellectual landscape, where
questions in one field often open the
door to another.

Arrival.

When Hector first joined SCIS in 2022,
what struck him most was not only the
diversity of cultures at school, but the
sense of community that held those
differences together.

“| distinctly remember that even on
my first day there, | did not have

trouble finding others to sit with during
lunchtime,” he recalls.

Extracurricular activities quickly became
one of the ways he connected with

the community. In Grade 9, he joined
the Art Factory, despite having little
experience with painting or sketching. An
older student took the time to teach him
basic techniques, from mixing paint to
choosing the right brush.

“It was a singular instance of kindness,”
Hector says, “but it's also emblematic of
the broader, supportive school culture.”

Learning.

At SCIS, Hector's academic experience
developed gradually through both the
IB framework and the mentorship of
his teachers.

Toward the end of his Grade 10 MYP
year, conversations with teachers

helped him recognize a natural strength
in mathematics and the sciences. His
performance in class, participation in

the Math Club, and involvement in
competitions such as the Canadian
Waterloo and Suzhou High School Team

Maths (HSTM) mathematics contests all
pointed in a similar direction.

At the same time, the structure of

the IB programme shaped the way he
approached leaming. Ideas introduced
early in a course often reappeared later
in more complex forms, encouraging
students to build knowledge cumulatively.
Hector found himself focusing less on
memorizing procedures and more on
understanding the reasoning behind them.

SCIS also supported this process in
practical ways. With study halls built into
the school day, students are often able
to complete much of their coursework
at school. For Hector, this created space
to explore other interests independently
while maintaining a demanding

academic schedule—an environment
that gradually reinforced the habits of a
self-directed leamer.

Reflection.

Some of Hector's most meaningful
learning moments happen in quieter
moments between classes. He often finds
himself pausing to think through ideas that
surfaced earlier in the day. A mathematical
proof might still be unfolding in his mind,
or a concept from a recent reading might
spark a new question.

“I'have a habit of daydreaming or
dazing off into the distance,” he

says. “Sometimes I'm thinking about
ideas from Thinking, Fast and Slow,
reconstructing mathematical proofs, or
just recalling melodies.”

These reflections often continue in
conversation. Discussions with friends
move easily between academic subjects
and broader questions about society,




ethics, and decision-making. Over time,
those exchanges became an informal
extension of the classroom, where
ideas are tested through dialogue rather
than assignments.

Focus.

Hector's academic interests did not
develop within a single discipline.
Instead, they gradually took shape at the
intersection of several different fields.

Alongside his strengths in mathematics
and science, he found himself increasingly
drawn to questions about how people
think, make decisions, and understand
complex systems. Philosophy became
one avenue for exploring those ideas.
Borrowing books from the school library,
he read works such as The Myth of
Sisyphus, The Republic, and Fear and
Trembling, encountering perspectives on
ethics, meaning, and human behavior that
extended far beyond the classroom.

Music offered another form of
exploration. Hector began teaching
himself guitar and occasionally composing
piano melodies, drawn to the patterns
and structures that connect music and
mathematics in unexpected ways.

As he moved further into the IB Diploma
Programme, these different interests
began to align more clearly. Conversations
with his college counselor helped him
reflect on how his analytical strengths

in mathematics might connect with
broader questions about human behavior
and decision-making.

In his senior year, that curiosity led him
to establish a student investment club,
where he and other students explored
market trends and experimented

with simplified portfolio models using
quantitative analysis.

Diplomacy.

If the classroom sparked ideas, the Model
United Nations (MUN) gave Hector the
opportunity to bring them into debate.

He joined the club shortly after arriving at
SCIS, at a time when only two students
regularly attended meetings. Despite the
small group, their supervising teacher
continued preparing them for regional
conferences. Over time, what began

as a modest club became one of the
most formative parts of Hector's high
school experience.

MUN demanded careful research, quick
thinking, and the ability to understand
global issues from multiple perspectives.
As Hector became more involved, he
began writing extensive background
papers—sometimes exceeding 3,000
words—on topics ranging from the
economic impact of artificial intelligence to
debates surrounding human rights.

Standing at the podium in front of
hundreds of students was intimidating
at first. But over time, he grew

more confident navigating debate
and negotiation.

STUDENT SPOTLIGHT

By his senior year, Hector had taken
on a leadership role within the MUN
community. Delivering the closing
speech for the Human Rights Council
at CISSMUN, a conference attended
by more than 600 students, felt like a
full-circle moment.

“| started my Model UN journey at
that same conference as a nervous
delegate who barely spoke,” he says.
“Ending it as a President Chair felt like a
meaningful conclusion.”

Throughout his time at SCIS, Hector's
interests have rarely stayed within

clear boundaries. The IB programme at
SCIS encouraged him to think across
disciplines, while the school's emphasis on
independent learning gave him the space
to explore ideas beyond the curriculum.

“They taught me that concepts rarely
stand alone,” he says. “They build on
each other.”

For Hector, the most valuable outcome

of these years may not be any single
achievement, but the habit of asking better
questions—examining ideas from multiple
perspectives before arriving at an answer.
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FAMILY SPOTLIGHT

A Childhood Between Cultures

How Family and SCIS Shape a Global Learner

SCIS is a community shaped by families
from diverse cultural backgrounds, each
bringing their own traditions, languages,
and perspectives into the life of

the school.

We invited a Chinese—French family from
SCIS Pudong to share how their son
Lucas, a Kindergarten student, is growing
up between cultures, how they found
their place within the SCIS community,
and how his leaming journey continues
to connect his experiences at school with
everyday life at home.

Between Cultures at Home

Your family brings together
different cultural backgrounds.
Could you share a little about your
international journey?

We are a Chinese—French family. We
met in Shanghai | | years ago, shortly
after my husband arrived, and we have
now been together for almost 10 years.

Both of us have international
backgrounds. | have lived in China, the
UK, and the USA, while my husband has
lived in France, the USA, and the Czech
Republic. These experiences helped

us develop a strong appreciation for
different cultures and environments.

Lucas was born during COVID, which
made it difficult at first to share many

of these experiences with him, but we
tried to make the most of that time.
Today, Lucas couldn’t be happier to go
to school—he is probably the only one in
the family who looks forward to Monday
mornings. He is always excited about
school and especially enjoys participating
in his after-school activities.

How would you describe Lucas as a
learner and as a child at home?

Like many children his age, Lucas loves
dinosaurs, monsters, Lego, and Pokémon.
At the same time, he also enjoys

singing, reading, and anything related

to storytelling.

He has a very vivid imagination, which
makes playtime very interesting.

One thing that surprises us often is
his incredible memory. He is able to
remember very small details that we
sometimes forget ourselves.

What does growing up in a
multilingual home look like in
everyday life?

At home, we use three languages, and it
has been fascinating to see Lucas not only
leaming the languages but also naturally
absorbing the cultures behind them.

We now see him adapting depending on
the situation and the people he interacts
with. As parents, we place a lot of
importance on adaptability, empathy, and
developing a global mindset, so it is very
rewarding to see him already showing
these qualities.

Our daily life reflects this cultural mix

in simple ways, from bedtime stories
that range from Petit Loup to Journey

to the West or The Polar Express, to
celebrations throughout the year. Lucas
especially enjoys receiving hongbao
during Chinese New Year and, of course,
Christmas presents later in the year.

Finding a Place at SCIS

When you were exploring schools,
what mattered most to your family?
When we were looking for schools,

we wanted a diverse and international
community as well as an educational
approach that matched our beliefs
about learning.

SCIS stood out to us because it met

both of these expectations. It is also
conveniently located near our home, but
more importantly, we appreciated the
strong sense of community. We also liked
that the school is not extremely large,
which we felt would help Lucas integrate
more easily and build relationships.

What was most meaningful about
Lucas’s transition into SCIS?

Lucas had already attended another
nursery school, so he was somewhat
familiar with a school environment. Even
so, changing schools is never easy.

However, he adapted very quickly. By his
second week, he was already very proud
to take the school bus independently
every day. We felt this reflected the self-
management skills that SCIS encourages
through the PYP approach.




Lucas has a very hands-on personality,
so learing through doing, exploring, and
playing has been a very good fit for him.

Learning and Growth in Action
How have you seen Lucas grow
through his learning experience at
SCIS so far?

It has been very interesting to see how
Lucas brings home the concepts he learns
at school. He often talks about being a
“risk-taker,” one of the IB leamer profile
traits, and reminds us that it is important
to try new things. Sometimes he even
encourages us to try new food or new
experiences because being a risk-taker
means being open-minded. He also likes
to describe himself as an inquirer and
knowledgeable, which always makes

us smile.

Last year, during a Unit of Inquiry about
the solar system, he became very curious
and started asking many questions at
home. Around the same time, he received
a telescope for his birthday, which created
a perfect opportunity to continue that
learning together as a family. Using an app
to guide us, we spent several evenings
exploring the night sky together. Even
with all the lights in Shanghai, we were
lucky enough to observe Venus, Mars, and
even Jupiter. It was a wonderful example
of how learning at school can spark
curiosity that continues at home.

A smaller but very memorable example
happened during Yuan Xiao Jie, the

final day of the Chinese New Year
celebrations. Lucas had learned at SCIS
that it is traditional to eat tang yuan on
that day. The dish was served at lunch at
school, but he refused to eat it because
he told his teachers he would eat many
of them at home for dinner. Since we had
not discussed this with him beforehand,
we were quite surprised when he told

us about it. Fortunately, we had actually
prepared tang yuan that evening, which
made the moment even more meaningful.
It was a small moment, but it showed us
how Lucas is beginning to connect what
he learns about culture at SCIS with
traditions in his own family life.

Communication with Lucas’s teachers
has also been very easy, whether through
Toodle or during Parent-Teacher
Conferences. We always feel informed
about what he is learning and what is

happening in the classroom. This insight
into his daily school life allows us to better
support his learning at home. Seeing

Lucas so happy and engaged also gives us
a strong sense of trust and confidence in
his teachers.

How does Lucas’s learning continue
to show during family time?

Lucas is still at an age where playing is
very important. He understands that
weekends mean more free time and
more time together as a family. He
actually likes to call these days our
“Family Days."

Recently, we have enjoyed playing board
games together such as Uno, The Game
of Life, and Monopoly. His growing
reading skills have made these games
more accessible and enjoyable for him,
and we can already see how they help
him develop problem-solving skills.

Have any of his interests recently
grown from his learning experiences?
His growing interest in reading has also
inspired a new passion. His favorite book
character is Sun Wukong, the Monkey

FAMILY SPOTLIGHT 33

King, which made him determined to
learn Kung Fu.

It was not easy to find the right class,

as we found many options for jiu-jitsu

or karate, but Lucas was very clear

that he wanted to learn Kung Fu. His
determination was quite impressive and
even helped him when preparing for the
Chinese New Year performance this year.

Looking Ahead

As parents, what hopes do you

have as Lucas continues his

learning journey?

We hope Lucas will continue to keep his
enthusiasm for learming and discovering
new ideas. We want him to keep asking
questions, stay curious, and remain open
to new experiences.

We hope he will grow into someone
who feels confident pursuing his
aspirations in an ever-changing world. We
are also very grateful that SCIS provides
an environment that keeps him engaged
and emphasizes openness, curiosity, and
community—qualities that we believe will
stay with him for many years to come.
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Boys Battle Through Adversity to
Claim Thrilling Fifth-Place Victory
The SCIS Pudong boys' basketball team
closed out their season in dramatic
fashion, clawing their way to a hard-
fought victory in the SISAC tournament
finale—proving that heart can sometimes
outweigh numbers on the scoreboard.

The season began with fireworks. At the
Dragon Cup in Suzhou, the boys stormed
out of the gate, winning two of three high-
octane matchups. Eric and Graco lit up the
scoreboard, while Eino owned the paint,
snatching rebound after rebound. At the
helm, point guard Phiwa orchestrated the
offense with surgical precision, constantly
finding the open man for easy buckets.

When conference play began, the
Dragons carried that momentum forward.
They opened SISAC league play with a
blistering 2-0 record, highlighted by a nail-
biting four-point thriller. Graco caught fire
from beyond the arc, raining down triples
that left the crowd roaring. Another gritty
win followed, and hopes were high.

Then came the toughest stretch. Injuries
and illness whittled the roster down to
just five available players by the time the
SISAC tournament arrived. Short-handed
but unshaken, the Dragons took the court
and battled relentlessly, falling by 15 points
in their opener—a defeat that only steeled
their resolve.

In the fifth-place consolation match, the
"lron Five" got their shot at redemption.
The game swung like a pendulum, neither
side yielding an inch. Then, with the clock
winding down, MJ rose to the occasion.
A mid-range jumper. Nothing but net.
The Dragons seized a four-point lead and
held on through a frantic final minute,
securing a victory that felt more like

a championship.

This wasn't just a win. It was a statement.
A year after struggling to even field a
team, the boys' program has risen from
the ashes. With young talent developing
fast, the future is blindingly bright for the
green and blue.



Girls Soar to Season-Ending Victory
Behind Relentless Defense

The SCIS Pudong girls' basketball team
wrote their own thrilling final chapter,
closing the season with a statement win
and a 6-3 record.

The Dragons came out roaring at the
Dragon Cup, sweeping all three games in
dominant fashion. Allison was unstoppable,
leading the entire tournament in

scoring. Ariana hounded ball handlers

all over the court, forcing tumover after
turnover and igniting fast breaks that left
opponents scrambling.

SISAC regular season play brought
tougher battles. The Dragons finished 2-2,
but saved their best for last. In a must-
win final regular season clash, Francesca
and Nina anchored a relentless defensive
effort that propelled the Green Dragons
to victory—locking up a spot in the Cup
division of the SISAC tournament.

The tournament opener was a wake-up
call, a 20-point loss that could have broken
their spirit. Instead, it lit a fire.

In the second round, the Dragons
unleashed chaos. Coach Collett sprung

a high-pressure [-3-1 defense, and
guards Naomi and Allison executed it
to perfection. The press forced turnover
after tumover, fueling wave after wave
of fast breaks. The Dragons didn't just
compete—they soared, cruising to a

| 5-point victory that sent the seniors off
in style.

As the final buzzer sounded, the team
celebrated not just a win, but the end
of an era. Seniors Giovanna, Allison,
Francesca, and Ariana will graduate

and move on to university—Ieaving
behind a legacy of tenacity, growth, and
unforgettable moments on the court.

The SCIS Pudong basketball program

is built on toughness, heart, and a rising
standard of excellence. If this season
proved anything, it's that the Dragons
never stop fighting—and the best is yet
to come.

By Eric Rodine, Athletics,
Aquatics, & ASA
Coordinator at SCIS
Pudong
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Our Swim Team is a Big Team

ince late August, 125 Dragons Swim Team members

have been focusing their team time on setting goals,
refining skills, improving fitness, setting personal best times
(PBTs), hoping someday their names will be recognized for
all the hard work they put into competitive swimming, and
building friendship bonds that extend beyond the walls of
the pool and the school. These are the things propelling our
swimmers’ year-long dedicate our team.

We are a team committed to growing and celebrating
diversity, creating environments where differences are
embraced, and everyone feels welcome, respected,
supported, and valued to fully participate. The team is unique
in that it combines students from the Lower School and
Upper School. We have the Rainbow Team Grades 2-3, the
Pink Team Grades 4-5, the Red Team Grades 6-7, and the
Varsity White Team Grades 8-12.

Competitions and events run from September to June,
with 5 Shanghai Swim League (SSL) meets punctuating the

structure of the season. Recently at the SSL Championships
in April our team placed 5th overall out of 23 SSL teams. Just
before CNY, at a two-day meet at HIS, 99%of our swimmers
achieved at least one personal best time (PBT), 88% had
PBTs in 3 or more events, and 62% of our Team had PBTs

in ALL their individual events, which is the highest PBT
percentage in the 2.5 years I've been here at SCIS!!!

29 Varsity White and Red Swim Team members had an
impressive performance at ACAMIS in December, placing
7th out of 32 Teams from International schools across
China. This was up three positions up from our |0th place
finish last year. And if there was an award for the overall
Girls’ Team, we would have placed 2nd.

For the third year in a roll our team ran a Swimathon

for Heart 2 Heart in conjunction with SCIS’s One Love
One Heart campaign to raise money for lifesaving heart
surgery for less fortunate local children. This year, 68
swimmers lapped it up in three days in March, swimming a
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total of 167,000 meters or 167.1 kilometers,
the distance from our school to Hangzhou
International School. Our goal this year was
to raise 66,666 RMB, enough for two heart
surgeries. WWe're proud to have surpassed that
goal, raising over 79,237 RMB.

With three fun and mildly competitive SSL
Rainbow Team events, four in-house fun and
energetic relay events, a 3-day swimathon,

two prestigious invitational meets one at the
world-class Oriental Sports Center, another

at the International School of Bangkok, and a
few Spring water polo matches, our Dragons
Swim Team is kept motivated as competetors,
student athletes, and global ambassadors of our
great school.

By Jon Biros, Aquatics
Coordinator at SCIS Honggiao
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SIS Honggiao

DI Boys Basketball team

This season was nothing short of amazing and exciting from start to finish. As a
coach, what stood out most was how this team truly learned to play together
and for each other. Every possession reflected tremendous effort, with players
giving their all on every play, whether it showed up on the stat sheet or not. Just
as importantly, the team consistently demonstrated outstanding sportsmanship
on the court, representing our program with pride and respect in every game.

Our second-place finish is a testament to the progress we are making, and it
shows that we are taking meaningful strides forward each year.

| also want to extend a special thank you to our seniors—Dylan, Sean,
Giacomo, Jun, and Zhiheng. Your leadership, commitment, and dedication have
been invaluable, and you have left a lasting impact on this team. This season will
be remembered not just for the results, but for the unity, growth, and heart this
team displayed every step of the way.

By Coach Andre Sun

DI Girls Basketball team

This season was about growth, resilience,
and learning to compete together. The

girls showed steady improvement in
communication, toughness, and trust, and
they represented our program with pride
and sportsmanship. They learned to respond
to adversity with effort, support one another
through challenges, and celebrate each
other’s successes. While the scoreboard
didn't always reflect their progress, their
commitment to improving and playing for
one another never wavered. We thank our
senior Ella for her leadership and lasting
impact, and we look forward with excitement
to building on this foundation next season.
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Basketball Recap

D2 Girls Basketball team

This year, our D2 Girls Basketball team came together with returning players,
newcomers, and several students from our Middle School top level program.
From the first practice, the team started on the right foot and kept their spirit and
energy through the entire season.

We began at the Dragon Cup with a tough loss, but responded with inspiring
wins. During the regular season, we faced a very strong squad and delivered a
dominant performance. Entering the SISAC Cup Tournament for our division as
the second seed from the west, the girls won a nail biter to reach the final. In the
championship rematch, they played their best game of the season and finished as
SISAC runners up.

Securing second place at SISAC is a fantastic accomplishment. Congratulations to
every team member for your attitude, enthusiasm, and commitment, and for an
incredible season!

Go Dragons!

By Coach Kirk Thomas

D2 Boys Basketball team

This year's Division 2 basketball season
was defined by growth, inspiration, and
commitment. Heading into the season,
the team displayed incredible grit and
fight during our opening games at the
Dragon Cup tournament. Throughout
the season, we battled through several
close contests—securing hard-fought wins
and enduring tough losses that taught us
exactly where we needed to grow. It all
culminated during the SISAC tournament,
where we battled our way to the final
game, finishing just two points shy of the
championship title. Overall, it was a highly
successful season. Go Dragons!

By Coach: Sy Prescott
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Learning to B'-uiltiimBetween Cultures:
Noah on Architecture
and Possibility

or Noah Lenz (Class of 2021, SCIS

Honggiao), architecture has never
been just about buildings. It is a way of
thinking shaped by movement across
countries, constant negotiation between
ideas, and constraints.

At the Politecnico di Torino, that way of
thinking takes concrete form in structural
calculations and long-term design
projects that require both creativity and
technical precision. Noah's academic path
reflects habits formed early: intellectual
curiosity, cultural openness, and a
willingness to engage with complexity.

Architecture As a Way of Thinking
Architecture at the Politecnico di Torino
is structured around integration.

“Architecture studies combine many
different fields. My studies range from
Mathematics and Physics, through Design
and Technologies, and to History and
Social Studies, thus making my studying
experience quite diverse.” Noah explains.

Rather than approaching subjects
separately, he finds himself moving
constantly between structural reasoning,
spatial composition, technical detail, and
contextual analysis within a single project.
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Each discipline feeds into the others,
creating a learing rhythm that is part
technical, part creative, and part social.

Most design projects extend across

an entire semester and are often
developed in groups. Ideas are presented,
questioned, revised, and recalculated.
Explaining a structural choice or defending
a spatial strategy requires clarity as much
as imagination.

Over time, Noah has come to understand
that architecture is less about producing a
singular vision and more about managing
relationships: between form and function,
concept and construction, individual ideas
and collective work.

From Preparation to Practice
Before beginning university, Noah
took a gap year that proved decisive in
shaping his academic path. “| wanted to
gain more life experience by working,
doing intemships, and travelling before
continuing my studies,” he says. During
this time, he prepared portfolios

and completed internships in the
construction sector. Living and working
across Germany, Italy, and China, he
encountered a variety of approaches,
materials, and cultural attitudes toward

design, broadening both his perspective
and his ambitions.

After his first year at university, he
completed an internship in a small German
architecture office and worked with his
first real client. “Taking into account

their needs, tastes, and financial situation
completely changed how | approached

a project,” Noah recalls. This experience
shifted his understanding of architecture
from an academic exercise to a real-world
practice. Design was no longer purely
conceptual—it had to respond to actual
people, contexts, and limitations. As Noah
puts it, “Architecture is about learning
how to respond—to place, to people, and
to the world as it is, not as imagined.”

Foundations Formed at SCIS

Looking back, Noah credits SCIS with
laying much of the groundwork for his
adaptability and readiness for international
study. Growing up in a highly international
school environment made navigating
different cultures, academic systems, and
collaborative work feel natural rather than
intimidating. "‘Being familiar with many
different cultures made it easier for me to
understand different ways of thinking—
and, in architecture, different ways of
designing,”" he reflects.

Courses such as Design & Technology
introduced him early to both technical and
creative problem-solving. The hands-on
experience with materials, CAD tools, and
iterative design processes acted almost like
a preparatory workshop for architecture,
teaching students how to test materials,
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prototype designs, and troubleshoot problems. Beyond technical skills, habits such as
essay writing, structured problem solving, and time management continue to guide how
Noah approaches complex academic projects. These skills, developed at SCIS, remain
central to how he manages collaborative work at university. Combined with exposure
to diverse perspectives, these experiences provided a strong foundation that shapes his
approach to challenges both in architecture and beyond.

Architecture, Forward

Now pursuing his master's degree at the Politecnico di Torino, Noah spends his days
immersed in design projects, technical coursework, and collaborative studio work.

Each project challenges him to balance imagination with practical constraints, while

also considering cultural and environmental context. Soon, he will take part in an
exchange program with Tsinghua University, completing a joint thesis that bridges

the two institutions and allows him to explore design approaches, materials, and
construction practices from multiple perspectives. These experiences are helping him
build a professional mindset capable of navigating architectural practice across countries
and cultures.

Noah is especially passionate about contemporary vernacular architecture, which adapts
traditional techniques to modern standards, preserves local identity, and promotes

sustainability. “This kind of architecture reduces environmental impact,” he explains, “but - —
it also allows designs to be more deeply rooted in each specific place.” He hopes to %j

continue exploring this approach in both academic research and professional projects, L7 4 -
testing how thoughtful design can harmonize with local culture and ecology. y | %ﬁﬂ.«-—-
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For Noah, architecture is a continuous dialogue between imagination and reality.
Looking ahead, he plans to gain professional experience in regional architectural offices,
complete the required certification exams, and ultimately establish his own architectural
practice that reflects his commitment to sustainability, cultural sensitivity, and innovative
design. His journey illustrates that architecture is never just about designing buildings—it
is about observing, collaborating, and responding thoughtfully to the world, while shaping
a career guided by both personal vision and real-world responsibility.

THE ALUMNI
ASSOCIATION

Alumni Mission: Alumni Requirements:

The SCIS Alumni Association has |. Graduated from a SCIS Campus
been established in order to foster the

continued cordial relations of the SCIS OR

community. Its goal was, and continues

to be, to link alumni with the School 2.Went to school here for at least
and with each other, and to one year AND be over |8
support and maintain such forged

relationships. It strives to provide Social Media

ample avenues and opportunities to Facebook site:

encourage alumni to participate actively @ https://www.facebook.com/
in the SCIS community. alumniSCIS/

Linkedin site:
Alumni Contact: https://www.linkedin.com/
alumni@scis-china.or groups/4757677



https://www.facebook.com/scis.china/
https://www.linkedin.com/school/shanghai-community-international-school

42 PAFA CORNERSE |

i -
Growing Global
Learners Together

hen SCIS speaks about “Beyond Boundaries. Beyond Expectations.”, it reflects more
than innovative classrooms or ambitious IB outcomes. It reflects partnership, the
powerful intersection between school and home. Few people experience this intersection

as vividly as members of the community who stand on both sides of it: parents who are also
staff members.

From PAFA’s perspective, education at SCIS is not something delivered to families; it is

something co-created with them. Parent—staff families see learning unfold during the school
day, and then continue in living rooms, on city walks, and around dinner tables.

A
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The Brennans: Nic, Kangjoo and Millie

The Gould Family

For the Goulds, the boundary between school and home is naturally blurred.
Jackie Gould and her husband Haakon Gould have been part of the SCIS
community for eight and a half years. Their daughters - Sophia (Grade 3) and
Freya (Kindergarten) - have grown up here, with Sophia arriving in Shanghai at
just 1.5 years old and Freya born in the city.

Reflecting on the IB philosophy, Jackie explains how it shapes family life in
simple, everyday moments. “At home, we encourage our girls to be curious
and ask questions,” she shares. “We keep a small box of conversation cards
at our dinner table called Little Talk. They spark questions and help us slow
down and listen to each other.”

The language of the IB learner profile often surfaces naturally in family life.
“You'll hear our daughters talking about being caring at school, or trying to
be principled when sharing toys,” Jackie says. “Sometimes we even talk about
being risk-takers as a family by trying a new hobby together.”

PAFA CORNER

Curiosity is nurtured through space and
imagination. Their daughters’ room regularly
transforms into Magnetile cities, cardboard
shops, or a “classroom” where they play
school. For their family, weekends often mean
wandering Shanghai together.

“Our girls are very observant,” Jackie reflects.
“They notice little details and beauty in the city
that we might otherwise miss.”

The Brennan Family

For Nic Brennan, experiencing SCIS both as a
staff member and as a parent offers a unique
perspective on the school's global character.
Originally from Oxford in the UK, Nic and his
wife Kangjoo, who is from Seoul; have watched
their daughter Millie grow into the international
spirit of the community since joining in Grade 3.

“Working as the Head of Marketing and
Communications gives me insight into what
makes SCIS special,” Nic says. “But being

a parent reminds me that | also have a
responsibility to share what the school truly
stands for, an international learning environment
that prepares students for any kind of future.”

The diversity of friendships has been especially
powerful to witness. A few weeks ago, Millie
brought three friends home to study together,”
he recalls. “All four girls could speak at least
three languages each, which really amazed me.”

Those friendships have broadened Millie's
curiosity about the world. “She’s constantly
telling me about food she tried at a friend’s
house or music she discovered from another
culture. Being a student at SCIS is like being a
global student. Cultures blend so naturally here
that students become more aware of who they
are and where they fit in the world.”

Across both families, one theme emerges
clearly: learning does not stop when the school
day ends. It continues through conversations,
friendships, exploration, and shared curiosity;
proving that when families and educators
work together, the boundaries of education
quietly disappear.

By May Botha,
PAFA Communications
at SCIS Honggiao
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THE LIBRARIAN CORNER

Book Recommendations for All Ages

Books are a handy resource packed with information, insights into a happy life, life lessons, love, fear; and lots of advantageous
instruction. Books open doors to a world of ingenuity, creativity, and resourcefulness. And stories are an integral part of our
lives. They talk about history, mythology, our beliefs, our inspirations, and the possibilities for our future — the list is endless.
Read the book recommendations below for all ages from our very own SCIS librarians:

Ashley Simmons, Media Specialist at SCIS

The power of story lies in its ability to carry us beyond what we know—beyond familiar places, beyond
comfortable assumptions, and beyond the limits we sometimes place on ourselves. Each of these books invites
readers to cross borders of identity, imagination, time, and possibility. Together, they remind us that growth often
begins where certainty ends.

New York Times Iestselier

Early €hildhood (Ages 3-6)

Eyes That Kiss in the Corners
By Joanna Ho

In this luminous and affirming picture book, a young girl notices that her eyes don't look
like those of her classmates. Yet as she studies her reflection, she begins to recognize
the familiar shape of her mother's, grandmother's, and sister's eyes—eyes that “kiss in
the corners” and hold generations of memory and love. Joanna Ho's poetic language and
Dung Ho's radiant illustrations celebrate heritage as a living, breathing source of strength. 1OO
Rather than conforming to narrow standards, the girl discovers beauty rooted in family : in the :
and cultural identity. This gentle yet powerful story invites readers to look beyond Corners
comparison and embrace the ways their differences connect them to something larger. dow :

—d

Tomorrow Most Likely
By Dave Eggers

Tomorrow unfolds as a landscape of possibility in this contemplative and quietly
whimsical picture book. As a child settles into bed, the narrator imagines what the next
day might hold: unexpected discoveries, fleeting moments of kindness, and small acts
that ripple outward in unseen ways. Lane Smith’s textured illustrations drift between
the ordinary and the surreal, mirroring the uncertainty and promise of what lies ahead.
Rather than predicting a single future, Eggers celebrates openness itself—the idea that
each new day offers chances to grow, connect, and surprise ourselves. It's an invitation
for young readers to see their lives not as fixed paths, but as stories still being written.

Lane Smith

words by Matt de la Peda picturas by Christian Robinson L°wer n‘imary (Ases 6-8)

Mewbery Medal-sinaing authar Caldecotts Hanarouinning illastrater

Milo Imagines the World
by Matt de la Pefia

During a long subway ride, Milo sketches the strangers around him, inventing
elaborate lives for each one. In his drawings, commuters become actors, adventurers,
and heroes—until a chance encounter reveals how far his assumptions have strayed
from reality. Christian Robinson's layered, expressive illustrations mirror Milo’s
shifting perceptions, moving between imagination and truth. As Milo’s understanding
deepens, so does the reader’s awareness of how easily we construct stories

about others without knowing their full humanity. This thoughtful, compassionate
book encourages readers to move beyond surface impressions and recognize the
complexity of the lives unfolding all around them—and within themselves.
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The Barnabus Project
by The Fan Brothers

Deep beneath a pristine pet shop, Barnabus lives among a collection of “Failed
Projects’—creatures deemed too strange, too flawed, or simply not perfect
enough. But Barmabus refuses to accept a life confined to a jar. With quiet
determination and the help of his fellow misfits, he dares to imagine freedom.

The Fan Brothers' cinematic illustrations bring this hidden world to life in shadows
and light, capturing both its beauty and its constraints. Barnabus's escape becomes
more than a physical journey—it's a declaration that worth cannot be engineered
or assigned. His story celebrates the courage it takes to defy expectations and find
belonging beyond the boundaries others impose.

THE FAN BROTHERS

i Upper Primary (Ages 8-11)
BELE 6
The Skull
SKULL By Jon Klassen

JON RLASSEN o When Otilla runs away into the night, she finds shelter in a strange house inhabited
: by a talking skull. Their uneasy companionship unfolds in muted tones and

careful silences, blending eerie tension with unexpected tenderness. As danger
approaches, Otilla must decide whether to flee again or stay and protect the fragile
friendship she has found. Jon Klassen's restrained storytelling invites readers to

sit with uncertainty, exploring fear not as something to escape, but something to
understand. In choosing connection over safety, Otilla discovers that courage often
emerges in the quietest moments—when we choose to remain present, even at
the edge of the unknown.

HER SUPERPOWER WII.I. CHANGE THE WORLD

Onyeka and the Academy of the Sun ?f ONYE KA

By Tola Okogwu | , , , | ‘ AND THE ACADEMY ¢ /A
Onyeka has spent her life trying to hide her unruly hair—until she discovers it holds ; —, . OF THE SUN. :
extraordinary power. Transported to a secret academy in Nigeria for others like her, & gt

she enters a world where what once made her feel different becomes her greatest 3
strength. Yet with power comes responsibility, and Onyeka must learn to navigate
friendships, expectations, and dangers she never imagined. Okogwu's fast-paced
adventure pulses with energy while exploring deeper questions about identity and
belonging. Onyeka's journey challenges the boundaries placed on her by others—and
herself—reminding readers that the qualities we're taught to suppress may hold the
key to who we truly are.

The Eyes and the Impossible
By Dave Eggers

Johannes is a dog who runs faster than anything else in his seaside park—and

who sees everything. From his hidden vantage points, he observes the delicate
balance between humans and animals, freedom and control. But when that balance

is threatened, Johannes must decide whether to remain a watcher or become
something more. Told in a voice both playful and philosophical, this novel explores
what it means to belong to a place and to protect it. Johannes's journey carries him
beyond the limits of speed and independence toward something deeper: connection,
sacrifice, and the realization that true freedom often depends on what we're willing to
fight for.
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Middlie Grades (Ages 11-14)

A Kind of Spark

By Elle McNicoll

Addie has always felt out of step with the world around her. As an autistic girl
in a small Scottish town, she struggles against misunderstanding and dismissal.
When she learmns about women in her town's history who were persecuted
as witches, she recognizes a shared story of difference and exclusion.
Determined to honor them, Addie finds her voice as an advocate. McNicoll's
deeply empathetic novel explores neurodivergence not as something to
overcome, but as a way of seeing that brings clarity and truth. Addie's quiet
determination pushes beyond societal expectations, showing that change
often begins with those brave enough to insist on being heard.

NEV MEDAL-WINNING AUTHOR OF THE CROSSOVER

KWAME ALEXANDER

The Door of No Return

By Kwame Alexander

Kofi's world is defined by familiar rhythms: family, friendship, and
dreams for the future. But when those rhythms are shattered, he

is forced into a journey that carries him far beyond everything he
knows. Told in luminous verse, Alexander's novel captures both the
beauty of Kofi's childhood and the brutality of its disruption. As Kofi
struggles to hold onto his identity, memory becomes his anchor.
This powerful story invites readers to witness history through
deeply personal experience, revealing how resilience and hope can
survive even in the face of unimaginable loss—and how the human
spirit refuses to remain confined.

CHRISTINA SOC

The Last Mapmaker

By Christina Soontornvat

Sai has spent her life hiding her origins, reinventing herself to

escape the limits of her past. When she joins an expedition to chart
unknown waters, she sees a chance to finally belong. But as the
journey unfolds, Sai discovers that maps do more than describe

the world—they shape how it's understood and who holds power
within it. Set in a richly imagined Southeast Asian-inspired landscape,
this novel blends adventure with questions of truth, history, and
identity. Sai's journey beyond physical boundaries becomes a
journey toward self-acceptance, reminding readers that finding your
place often begins with embracing your whole story.




Young Adul¢ (Ages 15-18)

The Reappearance of Rachel Price
By Holly Jackson

Bel Price has grown up defined by absence—her mother vanished years ago, leaving
only questions behind. When Rachel Price suddenly returns, her reappearance
should bring closure. Instead, it raises new uncertainties. As Bel searches for answers,
she begins to see how stories can be shaped, manipulated, and hidden. Jackson'’s
gripping mystery explores truth as something fragile and contested, rather than fixed.
Bel's investigation becomes more than a search for facts—it's a journey toward
independence, forcing her to step beyond the narratives others have created. In
questioning the past, she begins to claim her own future.

Clap When You Land
By Elizabeth Acevedo

When a plane crash reveals that their father
lived two separate lives, Camino and Yahaira
must confront not only their grief but each

New York City and the Dominican Republic,

Snowglobe
By Soyoung Park
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SOYODUNG PARK

Adult¢

Cloud Cuckoo Land
By Anthony Doerr

Across centuries, continents, and even worlds, a single ancient story connects lives that
might otherwise never touch. From medieval Constantinople to a modem library to a
spacecraft bound for distant stars, each character carries fragments of a narrative that
refuses to disappear. Doerr's sweeping novel explores how stories survive destruction,
displacement, and time itself. Through war, loss, and uncertainty, his characters reach
beyond their circumstances through imagination and memory. Cloud Cuckoo Land
becomes a meditation on the power of storytelling—not as escape, but as connection,
carrying human hope across every boundary we face.

THE LIBRARIAN CORNER

THE MULTIMILLION COPY BESTSELLING AUTHOR OF
A GOOD GIRLS GUIDE TO MURDER

other. Told in lyrical verse that moves between

their voices reflect different worlds shaped by distance, culture, and expectation. As
they navigate anger, betrayal, and loss, the sisters begin to imagine new forms of family
and belonging. Acevedo's novel explores how identity stretches across borders, shaped
by both absence and connection. It's a story about crossing emotional and physical
boundaries—and discovering that love can exist even where trust has been broken.

In a frozen future, the Snowglobe offers warmth, luxury, and endless entertainment—
but only for a privileged few. Outside its walls, survival is harsh and uncertain. When
Chobahm enters this glittering world, she quickly discovers the illusion behind its
perfection. Beneath the spectacle lies a system built on surveillance, control, and
sacrifice. Park's dystopian novel explores the tension between performance and
authenticity, asking what happens when reality itself becomes a product. Chobahm'’s
journey beyond the boundaries of her assigned role becomes an act of resistance,
challenging a world that profits from keeping its truths hidden.

PULITZER PRIZE-WINNING auibor of
ALL THE LIGHT WE CANNOT SEE
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