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NAVIGATING THIS DOCUMENT

This IEP guidance document is intended for practitioners to use as a reference. For AU specific questions ol
IEPprocesses please refer to the Director of Special Education faklthe

*** UPDATES as 2017

The followingupdatesand additions have beemade with input and guidance from various stakeholders.

*** Updates

1 EarlyChildhoodLeastRestrictiveEnvironmentguidancehas been updated to reflect current
OSERuidelines

1 Accommodations and Modifications
*** Additions

G{LISOALFE 9@lIftdz GA2Yaé RSTAYAGAZY
Extracurricular and neacademic activities

Early Dispute Resolution

Appendix E Early Childhood IEPonsiderations

= =4 -4 =2
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NAVIGATING THIS DOCUMENT

Specialsymbolshave been selectedto aid in learningand usingthe information in this document. They
areplaced in the sidebars and direct attention to information of unique importanamtaply with all rules
and regulations. The five symbaile:

This symbol identifies new or revised policies regarding determinatieligddility,
development and implementation tEPs.

This symbol identifies questions and answers to clasfes.

This symbol is used to point out a particularly critical piece of information to vgpietial
attention should begiven.

NG

This symbol highlights effective practices for implementing these new procedures but
is not required biaw.

This symbol identifies Early ChildhdB& Guidance

&)

Ths symbol refersto a YeL (You On Demand eLearning Likrary) providing
information specific to the indicated subject in an interactive video format.

¥

The term parent or parents has been ugktbughout the document for ease of reading. The reasleould
understand, however, that the terris usedto refer to a persongenerallyauthorizedto actas theOK A f RQ &
parentor authorizedto makeeducationaldecisiongor the child, e.g.guardian(sand educational surrogate
parent(s).34 C.F.R§ 300.302.33ECEA Rule33.

REVISED 07/2017 9



INTRODUCTION

The Individuals with Disabilities Education Act (IDEX)R

(ECEA) have established the Individualiggtlication Program (IEP) as the structure for planramgl

implementing goals and objectives for children with disabilities. This guidance document outlines the

specific contentsequiredin the IEPasprovidedthroughthe IDEAaswell asColotr R 2SfatéRecommended

|[EPForms.

IDEA(2004)and ECEA included significant changes related to the content of IEPs including content related
to secondary transition, state and district assessments, IEPs for children with disabilities who transfer from

onepublicagencyto another publicagencywithin the sameschoolyear, [IEPmeetingsand participantsin
thosemeetings,and changeso IEPSollowing the annual IEPmeeting. The 2004 reauthorizedIDEAalso
included significanthangeselatedto parentalconsentfor initial evaluationsandreevaluations.

The evaluation process presented another substantive change in IEP development. Prevéously,

GO2YLINBKSYAaAQPS SOl fdzr GA2yeé o1 a NBIjdZANBRT (Kwka

evaluation must contain sufficient information to appropriately identifyzalf
and related sePA 0Sa Q vy S S Rltatiot Kr&écess/ Bag intended to provide students with
individualized evaluations that are instructionadigd behaviorally relevant. Under these new procedures,

0 KS OK Hucdiana

school personnel employa more focusedassessmenprocessrelated to a & (i dzR &rgabfsiispected
disability. Thisflexibility was designednot only to ensurethat the educationalneedsof the child were
recognizedput instructional implications were readily identified aimdplemented.

Highlights of the changes inthe evaluation process as per IDEA 2004 were as follows:

T

The Multidiscplinary Team is charged with the regponsihlity of reviewing
existng educationaly relevant data, and determining the specific assessmerts,
if any, that are neededto evaluate the individual needs of the child.

The composition of the Multidisciplinary Team will vary depending upon the
nature of the childQ gresent problemsand other relevant factors.

The evaluation proces begins with a reviewof existng data related to the childQ a
performance and results of any screening that is conducted as a part of the
general education program.

The evaluation must be sufficient to appropriately identify all of the childQ a
special education and related service needs.

The evaluation shodd include those areas not commonly linked to the disability
category but identified as @ncermns.

As a reault of the new proces, teams will be required to plan the evaluation
needs deliberately and collaboratively.

REVISED 07/2017
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IMPORTANT TIMELINES

Referral, Evaluation, |IElmplementation

Special Education Referral is
initiated after: Evaluation/eligibility

determination is to be

The Signed parental consent completed within 60 days

for evaluation is received by
the Administrative Unit

Notice of
IEP Developed within

90 calendar days of
receipt of signed

Meetina

parental consent for
evaluation

A referral is initiatedvhen:
A The parent is informed of the special education referral or the parent requestsalnation;

AND
A The parent provides written consent to conduct the initial evaluation. [EXOEX3)(c)]

Bydefinition, aninitial evaluationmustincludea determinationof eligibility; therefore both mustbe
completed within 60 days from the point of the initiation of the referral. [ECEA 4.02(3)(c)] [IDEA
300.301(c)2]

A notice of meeting should be sent to the parent ireasonable amount of time to ensure that s/he will
havean opportunity to attend [IDEA Reg. 300.322(a)(1)]. 10 day notice is usually acceasoasble.

The IEP must be developed within 30 days of the date that the child is determined to be ae elgbl
with a disability.

You On Demand eLearning Library (YODeL) nteractive learning module for the IEP Process

and Timeline

REVISED 07/2017 11


http://www2.cde.state.co.us/media/essu/iepeligibility/story.html
http://www2.cde.state.co.us/media/essu/navigatingieptimeline/story.html

IEP ProgresReporting

The IEP must contain a description of when periodic reports will be provided regarding the progress the chil
is makingtoward meeting the annual goals (such as through the use of quarterly or other periodic
reports,concurrent with the issuance of report catrqfDEA Re§00.320(3)(ii)].

EXAMPLE:

L
Progress Report 4 Progress Report 1

(o]

Progress Report 2

Progress Report 3

c~——

I ————
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IEP Annual Reviews, 3 yelReevaluations

( IEP Annual
. . Maximum time
Initial 1B Reviewson or
before IEP period for a
developed .
Anniversary Date Reevaluation and
\_ /

\ Review y
|

AnIEPmustbe reviewedperiodically but not lessthan annuallyto determinewhetherthe annualgoals
for the child are being achieved; and revised as appropriaseltivess:

)l

= =4 -4 -

Any lack of expected progress toward the anrgals;

The results of angeevaluation;

Informationabout the child provided by thparents;

¢tKS OKAftRQa lyiAOALI GSR ySSRAT
Other

matters.

[IDEA Re®00.324(b)]

Anoticeof meetingshouldbe sentto the parentin areasonableamountof time to ensurethat they will
have an opportunity to attend the IEReeting. [IDEA Reg00.322(a)(1)]

A reevaluation of each child with a disability must occur at least once every 3 years, unlgssdhe
and the public agency agree that a reevaluation is not necessary. [IDE30O&863(b)(2)]

If a reevaluation is nessary, written parental consent for evaluation must be obtained pidor
conductingthe reevaluationor the publicagencymusthavedocumentationof multiple attemptsto gain
parental consent using multiple means of contact. [IDEA3REg300(c)(1)(i)

Three Year Timeline

Three Year
Reevaludion

and IBP
Review

IEPCycle
IEP Review

IEP Review

4
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BEGINNING THE IEP PROCESS:

5 Determination N
nital €=
= I
| %/ of Eligibility IEP @

Child @\ Evaluation V Notice of Meeting Development

_ V Referral V Eligibility meeting V Notice of Meeting @~
Find . . IEP

V Review V Consent for Prasion of V IEP meeting -
V Record review including v/ Prior written notice and Special Education and Implementation ~
universal screening consent for evaluation Related Services V Disseminate |EP
V' Focused screening V Evaluation V' Pravision of services

V Document interventions

V Suspected educational
disability
REVIEWS FOR ONGOING IEP IMPLEMENTATION:

Progress IIII Annual @ Reevaluation V%

[ |
Reporting Review V Determine continued
- . need for special
V Periodically send V Review and update . P
- education at least once
student progress IEP within 365 days
. every 3years from
updates to parent(s) of previous IEP date

previous eligibility
determination

OTHER IEP ACTIONS

Transfer Changing an
Students Existing IEP
V In-state V IEP amendment

V Outof-state

REVISED 07/2017 14



THE SPECIAL EDUCATION
PROCESS
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INITIAL EVALUATION

You On Demand eLerning Library (YODeL) nteractive learning module for the |HP? Process

Referral to Specidtducation

The special educatioreferral is the initial step of the special education process. Any studentrveeas or
is believedto need specialeducationor related servicesin order to receivea free and appropriate public
educationmaybereferredfor anevaluationasaresultof abuildinglevelscreeningand/or referralprocess.

A specialeducationreferral wherethe team suspectsan educationaldisabilitymustbe clearlydistinguished
from a building level referral for instructional support where an educational disability igetcduspected
or abuildinglevelreferral for screeningpoth of which are generaleducationprocessesTheadministrative
unit or state-operated program should establishand follow proceduresfor referring a child for an initial

evaluation to determinavhether or not the child has a disability and needs special educationreated

services.

A referral may be made when a parent or representative of the administrative unitébe-operated
program)believesthat the studenthasor mayhavea disabilitythat would causethe studentto be eligible
for specialeducationservicesAnyother interestedparty who believesthat a studentisin needof aninitial
evaluation must collaborate with the parent or the appropriate administrative unit or state-operated
program.

For preschool screenings and referrals, guidance may be found
http://www.cde.state.co.us/early/parentconsentscreeningpk

Review Existindpata

Once a referrhis received, the administrative unit must review the referral and exigtifogmation
regarding the student. Based on the review, the administrative unit must determingp@priatenesof
the referral.

If the administrativeunit determinesthe referralis appropriate,then a MultidisciplinaryTeammustreview
the existingdata to determine whether additional evaluation data are needed.This step is conducted
through a meeting with members of the Multidisciplindrgam:

1. The team reviews formand informal information from a variety sources sash

1 Information provided by parents arstudents
Schooilbased problem solvindata
Results of interventions and supports, accommodationsrandifications
Results of current classroebased and curriculm based measures
For students from a home where a language other than Englgioken,
aGdzRSy i Qa f S@Sfrofgigncy9d y 3t AakK € y3Idz 3S
Anecdotal records
Classroom observations
Cumulative records (attendance, discipline records, repands,
achievementcores, transcript)
1 Private or independent evaluation information, if available.

T
T
T
1

E R
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http://www.cde.state.co.us/early/parentconsentscreeningpk
http://www2.cde.state.co.us/media/essu/iepeligibility/story.html

1. Theteamreviewsthe eligibility documentsdefiningthe suspectedisabilities,considersvhetherthe
evidencerequiredfor a suspecteddisabilityis available ,and determineswhat additionalinformation
may be needed. Because the evaluation is targeted, it is essential that teams prepare to résjadind
guestionson the individual Determination of Eligibility form for a suspecteddisability category(For
information use these links or ségpendixA).

2. The data should help the team to answer the followgugstions:

T 2KFd A& GKS aducipmlpérdrimanteSnd@lidgi2dR Sy G Qa
strengths/skills anaheeds (for children 3 to 5 in appropriate activities and
daily routines)?

1 Does the measurable information demonstrate that the disahsity
I ROSNR St & | FF S0uationd GKS aGdzRSydQa

1 Whatare the specific special education instruction and relaedices,
including supplementary aids and services the student may neadién
to participate, as appropriate, in the general curriculum anavrtprove
educationalperformance (for children 3 t6 in appropriate activities and
daily routines)?

If the administrative unit determines the referral is not appropriate, it must proWder\Written
Notice of Special Education ActioiiiglishVersion SpanishVersior) stating the refusal tonitiate
the evaluation process (For informatioise these links or se&ppendixB).

Prior Written Notice and Consent tBvaluation

Parents must be given a copy of tReocedural Safeguard€hglish VersionSpanish Versiopnoticewhen
GKSe NBIdzSad |y S@ltda GA2y 2N 6KSYy | OKA fcéhsenta A
must beobtained before an evaluation can benducted.

Usethe Prior Written Notice & Consentfor Evaluation (EnglishVersion SpanishVersion form to notify
the parent of the date of the referral, the reasonsfor the referral, and decisionof the Multidisciplinary
Team. The Multidisciplinary Team documents its decision for seeking further evaluation, the areas to
evaluated,andthe reasonsfor the evaluation.If the MultidisciplinaryTeamdecidesthat further evaluation
dataare not warranted,the Teamdocumentson the form why sucha determinationwasmadeandinforms

the parentsof their right to requestan evaluationor to seekanimpartialdue processhearingon the issue.

Additionally, the Multidisciplinary Teamdocumentsthe evaluationprocedures,tests, records,or reports
whichwere usedin developingts proposalfor evaluationincludingthe other optionsthat were considered,
and rationale for rejecting the options as well as other factors considered by the Team. éivéthe@ation
includesreleaseof recordsrequiringparentalconsent,attachthe Releaseof Secureor ConfidentialRecords
Form(s)(EnglishVersion SpanishVersion) that identifiesthe recordsto be releasedandto whomthey will

be released (For information use these links or AeeendixC)
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PRIOR WRITTEN NOTICE REQUIREMENTS

Providinga timely and correct Prior Written Noticeto the parent(s)is essentialto protectingthe rights of
studentsreceivingspecialeducationand their parents;this step is a vital componentof the procedural
safeguards that schools makeailable.

The Prior Written Notice providesa clearrecord for the student, parent, and schoolof the decisionsthat
have been made;the basisfor those decisions;and the actionsthat have been proposedor refused.The
Prior Written Notice may be referencedin any number of circumstancessuchas subsequentmeetingsor
dispute resolution situations, or as a clarification and reminder to all parties of commitmeals.

The notice must be written in language understandablehe general public and provided in theative
languageof the parentsor other mode of communicatiorusedby the parent,unlessit is clearlynot feasibleto
do so.[IDEA 300.503 (c)(1)(i)

If the native language/mode of communication of the paremas a written language, steps must lhaken
to translate the notice orally or by other means to the parent in his/her native language/naide
communication, ensuring that the parent understands the notice. Written evidence documertiese
requirementsmust be maintained by the public educatiagency.

[IDEA 300.503 (c) (2) (i) (ii))]

The Prior Written Notice must provide information for each of the followeilegnents:

1 A description othe sci?2 2sfadion(s),proposedor refused

1 An explanation ofhy actions are proposed oefused

1 Adescriptionof evalwation, procedure, assessmentecordor report usedasabasisfor the
proposedor refusedaction

1 Adescriptionof anyother optionsthe IEPteam considered andthe reasonsfor rejectingthose
options

1 Adescriptionof anyother factorsrelevantto the proposd or refusalof action

9 Sourcedor the parentto contactwith anyquestionsregardingprovisionsof the prior written
noticerequirements

1 Acknowledgement of provision of Procedusafeguards

Conditions under which a Public Agency Must Provide Prior Writhagtice:

1 When the public agengyroposes to initiate or change..
1. the identification of astudent;
2. the evaluation of atudent;
3. the educational placement of a studemtnd/or
4. the provision of free, appropriate public education (FAPE)student.
1 When the public agenagfuses to initiate or change. .
5. the identification of astudent;
6. the evaluation of atudent;
7. the educational placement of a studerand/or
8. the provision of FAPE tostudent
Dependingon the situation, different Prior Written Noticeforms are required,in additionto the embedded
shortprior written noticein a standardlIEP(Foradditionalinformationusetheselinksor seeAppendixB).
9 Prior Written Notice for Amendments(English VersionSpanish Version
91 Prior Written Notice for Notice of Graduation/Maximum Ag€Emlish Verson Spansh Verson)
1 Prior Written Notice for Special ActionEmlish Verson Spansh Versior)
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What Circumstances Require a Prior Writt&lotice:
EventsRequiring Prior WritterNotice YeqNQ

Identification

Screening X

X

Problem Solvingeam

InterventionStrategies X

Referral for Initial Evaluation (U8gior Notice & Consent fEBwaluatior) X

Evaluation

Collectionof new datafor initial evaluationandreevaluation(UsePriorNotice& Consent foEvaluation| X

Evaluation of progress on the anngglals X

X

Administration of state or districissessments

Independent educatioevaluation X

Determination of eligibility upon completion of an initial evaluation or reevaluation Ryge Notice
Consent for Initial Provision $érvices

Questions regardingligibility X

Refusal to conduct agvaluation X

EducationaPlacement

Initial provisionof specialkeducationserviceyUsePriorNotice& Consenfor Initial Provisiorof Servicep| X

Relocation of the special educatiprogram X

Any change in educationplacement X

Termination of special education and relatestvices X

Transfer of student to another school district X

Graduation with a regulatiploma X

Disciplinary removal for more than 10 consecutive sclagb X

Disciplinary removal for not more than 10 schdays X

A series of disciplinary removadlgat constitute a pattern ofemovals X

P

Disciplinary removal to an Interim Alternate Educational Setting for not more than 45 siaysol
Provision ofFAPE
Deletion or addition of relatedervice

Change in annual goals on an existiEg

Increase or decrease in special education services or redatwites

Change in how a student will participate in state and disagsiessments

Review and revision of tHEP

Increase or decrease of supplementary aids and services or suppoines schoopersonnel

Refusal to increase or decrease relasedvice

XX | X[ X| X[ X]|X|X

Consideration of ESY if done at a sepanageting
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When Should the Prior Written Notice Berovided?

Written notice that meetsthe requirementsunder section 300.503 (b) must be givento the
parents of a student with a disability a reasonable time before the public agencyt

(i) Proposes to initiate or change identification, evaluation, or
educational placement of the child or the provisionof FAPEo the
student; or

(i) Retises to initiate or change identification, evaluation, or
educational placement of the student or the provision of FAPEto
the student. 34 R
8300.503

A copy of the Procedural Safeguards must be given to the parents: upon initial referral

or parent request for evaluation; upon receipt of the first Sate complaint and upon receipt
of the first due proces complaint in a schod year; in acoordance with the discipline
procedures,and upon request by a parent. It shoud be noted that a copy of the procedural
safeguards must be givento the parent(s) annually.

Receipt of Consent fdEvaluation

Your On Demand eLearning Library (YODel) interactive learning modulel EfTinecline

The date the Administrative Unit receivesthe signed written consent for evaluation triggers
the 60 calendar-day timeline for the completion of the evaluation.

If the team is evaluating a child to determine whether he or she has a specific
learning disability (SLD), the parents and the rikciplinary team may agree
writing to extend the 6@lay timeline to complete thevaluation.
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Conduct theEvaluation

Oncethe parent(s)haveprovidedconsentfor evaluation the team mustproceedwith the evaluation
process. The evaluation should include a review of existing data, including evaluatioim$oantition
provided by the parentglassroombased or state/local assessments, and observations by teaahdrs
related service providers. If the team determines that the assessment is not sufficientiyrehensive
and further assessments are required in other areas, a Prior Written NatideConsent t&valuation
must beprovided.

and strategiesto gather relevant functiona, developmental, and academic nformation
about the student, including information provided by the parent; and not use any single
measure or assessmeinas the sde criterion for determining whether a cild isa child with
adisability and for determining an appropriate educationa program for the student.

In conducting an evaluation, the administrative unit must use a variety of asessnent tools

Asseasnents and other evaluation materials include those tailored to assess specific
areas of educational need and not merelythose that are desgned to provide a singe
genenrl intelligencequatient.

Assasirents shoud be selected and administered so as to enaure that realts of
asessnents administered to a child with impaired sensay, manual, or speaking skils,
acaurately reflect the childQ aptitude or achievement level or other factors the test
purports to measue, rather than reflecting the childQ @mpaired sensory, manual, or
speaking skills (unlessthose skills are the factors that the test purports to measue).
Findly, the evaluation shoud address all areas related to the suspected disability,
including, if appropriate, health, vision, hearing, soccial and emotional status, general
intelligence, academicperformance, communicative status, and motor abilities.
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Documentation of arEvaluation
Through the full and individual evaluation procetdg Multidisciplinary Tearwill:
T LRSYdAFe (KS alsklSyiQa adaNBy3adka I yR
T LRSYdAFe (KS aildzR&igt@)Qa RAAlIO0OATAGEKkKASA AT |y
T /2fttSO0 adzZFFAOASY U AYyF2NXIGAZ2Y (2 YSIF adaNB
disability/ies on his/her educational perfoance;
1 For children 3 to 5 participation in appropriate activities and daily routiaed,;

1 Identify specific instructional and support services that are needed by the sttment
improve his/her educational performance, regardless of whether the evaluation
teamdetermines that the student hasdisability.

After the evaluation has been completed, the Multidisciplinary Team must documentetfaduation
information. TheEvaluationReport(EnglishvVersion Spanishversion (Foradditionalinformationusethese

links or seeAppendix Fshould:

1 Documentsourcef informationandassessmenmethodsused resultsobtainedand
date(s) the assessment(s) wadministered.

1 Analyze raw evaluation data or completed questionnaires and interpret the results,
includingthe student's strengths, needs, and implications for instruction. Data prove to be
more valuable with appropriate analysis asgnthesis.

Use language that iseduationaly relevant, succnct, devoid of as muchjargon as possible
f and written in language readily understood by educational staff and parents. Reports that
are written in this manner are more helpful for collaborative educational planning. For
example,ingeadof usirg termslike audtory memory or transtioning, it isbestto describe
their meanings ina sertence.

Evaluatiorreport(s)mustbe completedandprovidedto the parent(s).

N

Theevaluationreport shouldnot includerecommendationsabout eligibility for special
education,a specificdisability classificationor placementoptions. TheMultidisciplinary
Teamwill makeits decisionat the conclusiorof the eligibility meetingwhere evaluation
results are shared, interpreted adscussed.

N
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DETERMINATION OF ELIGIBILITY

Notice ofMeeting

The CaseManagermust sendthe Notice of Meeting (EnglishVersionSpanishVersior) to the parent(s)
early enough to ensure that they will have an opportunity to attend. The meeting should be schéatuled
amutuallyagreedupontime andplace.TheNoticeof Meetingprovidesfor the combinationof the Eligibility
MeetingandIEPdevelopmentf appropriate(Foradditionalinformationusetheselinksor seeAppendix0).

NOTEThe attendees at the meeting must match those that were identified on the Notice of Measing
being expected tattend.
It is a common practice for parents to be notified in writing at leag 10 days prior to
the meetng so that the purpose, time, location, attendees, and need for an interpreter
can be determinedearly enough to ensaure that parentswill havean oppartunity to attend.
Should the time and placenot be acceptable, parents must be affordedthe opportunity to
arrange anather time.
The purposeof the EligibilityMeetingis to determinea a U dzR 8ligihilify o receivespecialeducation
servicedy:
f 5S@St2LAY3 YR R20dzyYSyGAy3a | beinmAt S 2F GKS
functioning, including current levels pérformance;
1 Discussing characteristics exhibited by #tiedent that support or refutehe
identification of a disabilityand
f Determining whether there is or continues to be an adverse impact orditiiedzZR Sy i Q &
educationalperformance.
In making eligibility determinations, the Multidisciplinary Teannmst:
1 Reviewand consider all assessment data, including results fromiragpendent
evaluations;
91 Consider the strengths and needs of gtadent;
1 Use the results of more than one source of datag
T 9yada2NE GKS RSUSNN¥YAYLFGAZ2Y Aigstugtignin réadirg8rR 2y (K.
math or becauseof limited Englistproficiency.

§5 For students 3 to 5, guidance in answering these questions for Developmental Del:
may be found:http://www.cde.state.cous/cdesped/ta_dd

The Multidisciplinary Team includes parents and other individuals who are knowledgeable thbout
evaluation findings and can interpret their instructional implications. The meeting skanicharizdindings

in the relevant areasidentified on the appropriate Determination of Eligibility form. Parentsmust be
provided with a copy of thévaluation Report English VersiorSpanish Versionand Determinationof
Eligibilitydocuments(Foradditionalinformationusetheselinksor seeAppendiceA and Q).

The Multidisciplinary Team should discusswhether or not the characteristicsexhibited by the student
supportthe conclusiorthat the studenthasa disabilityandneedsspeciakeducationandrelatedserviceslf the
student is determined eligible for specialeducation,the team can developthe IEPat that time or schedule
another meetingfor that purpose.If it is determinedthat the studentis not eligiblefor special educationthe
Multidisciplinary Teamshould discusswhat other resourcesare availableto supportthe student and provide
the family withPrior Written Notice (PWN).
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Consent for Initial Placement in Specktdlucation

If the Multidisciplinary Team has determined that a student is eligible for special education servares at
initial eligibilitymeeting the Teammustobtainconsentfrom the parent(s)or the initial provisionof special
education and relategervices.

ThePriorWritten Notice& Consenffor Initial Provisionof SpeciaEducationand RelatedServicegEnglish
Version Spanish Versionform must be completedeforean IEP is developed arforethe student
receivesanyspeciakducationservicegForadditionalinformation usetheselinksor seeAppendixB).

Written consent for the Initial Provisionof Special Ecucation and Rebted Sewicesis only required

at the initial eligibility determination. However, when a student transfers from anather state or
district and theinitial consent ismissng, thereceiving district must obtain written parental consent
to provide services

The consent & gens the dooré for special education senices. It provides the Administrative
Unit permisson to provide any special education servicesonce they are agreed upon by the IEP

Team. It is not an agreementregarding what specific special education servicesor placement will
be provided.

If the parent fails to respond to a request to provide consent for the Initial Provision of Soecial
Education and Related Sewices,a public agencymust document attemptsto gain consent within

areasonable time frame. Quch documentation includes:

1 detailed records including date and time of telephone calls made and the
results of those calls;

1 copiesof corregpondencesent to the parents and any regponses receved;

1 detailed records including date and time of vists made to the parenii Q a
home or place of employment and the reaults of those vistts.
34 CF.R 88300.300(d)(5) and 300.322(d).
Many Administrative Units recommend documenting 3 unsiceessful attempts, using
multiple methods of contact and varying timesof the day for the contact.
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@ What if parents deny consent?

If a parent refuses to consent or fails to respond to a request for consent for the initial
provision of special education and related services, the public agencywill not be consicered
in violation of the requirement to make available a FAFEto the student, and is not required to
convenea meeting to develop an IEP A public agency canna use dispute resolution methods
suchas mediation or due processto obtain agreementor a ruling that servicesmay be provided
to the child. 34 CF.R § 300.300(b)(4).

@ Can parents withdraw consent?

The IDEAregulations allow a parent who had previously ansented to the initial provision of
special education and related services to sulsequently remove his/her child from special
education services 34 CF.R 8§ 300.300(b)(4). The regulations provide that consent is
voluntary and may be revoked at any time. 34 C.FR 8 300.9(c). When consert is revoked, the
revocation is not retroactive and any actions that had ocaurred prior to the revocation are not
negated.

The revocation of consent must be in writing from the parent. The public agency must then
provide prior written noticeto the parents before the public agencydiscontinuesseices. The
notice shoud inform parents of the educationa servicesand supports that are beingdeclined
and shoud be acaompaniedby the procedural safeguardsnotice. The publicagency may not use
dispute resolution methods to obtain agreement or a ruling to continue providing the
studentwith special education services,and will not be constderedin violation of providing FAPE
to the student.
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IEP DEVELOPMENT

If the child hasbeen evaluatedand determinedto be a child with a disability,an IEPshallbe developed
within 90 calendar days of the date that parentahsent to evaluate waxbtained.

Any determinationof eligibility triggers the requirementthat an IEPmust be developed

within 90 days of receipt of consent to evaluate and implemented as soon as posaibl
team determines that a child @igible under one disability category, but in the courée
conductingevaluationssuspectsthat the child may be eligible under another disability
category,suchthat additional evaluationsmay be warranted, the AU may not delaythe
development of théEP until all evaluations are completed. In that scenario, theh&uld
timely developthe IEPbaseduponthe information and eligibility determinationthat has
been done, and request consent to conduct additiemaluations.

Provide Notice oMeeting to Parent
A commonpracticeisto schedulethe Eligibilityand IEPdevelopmentmeetingat the sametime; however,
the meetings may be held separately. In this case, a separate Notice of Meeting must bethemaents.

The IEP document mustS Y I Ay Gl Ay SR & LI NI 2 Frecordl S
AlllERdiscussionare confidentialand mustnot bediscusseavith personotherthanthose
school district employees who have responsibilities for the education gbatttieular
studentand persons authorized by tparent.

THE IEP TEAM

A group of professionalsand the & (i dzR Pafeiit€camprisethe IEPTeamto make decisionsabout the
a (i dzR 8dbdat@@alprogram. The IEPTeammay be comprisedof the sameindividualsor vary slightly
from the individualson the MultidisciplinaryTeam Basedonthe & (i dzR 8ligihilify determination,specific
professionals may be required to assist in the development ofERe

ParentParticipation

t F NByda | NB AyidS3INI f Texnd Yhe BDESreqrires thatc@aoNdistOoks steeR © &
ensure that one or both parents have the opportunity to have meaningful participation in meetings
related to the identification, evaluationand educationalplacementof their child. If neither parent can
attend an IEPmeeting, the public agencymust use other methodsto ensure parent participationin IEP
development,includingindividual or conferencecalls. The case manageris responsiblefor facilitating
communication with the parent to guide the process of evaluation and the subsequent IEP mee84g.
C.F.R. 800.322(c)

It is recommended that the case manager contact the parent(s) to determine his/her preferencesefor
date and time of the IEPmeeting,and to ascertainif the parent hasany specialneedswhich require an
accommodation(e.g., interpreter, wheelchairaccessiblesite, etc.). The case managermay use several
methodsfor contactingparentsincludingtelephone callsmailingthe information, ahomevisit, or contact
through another adult familynember.
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The school may conduct an IEP meeting without a parent in attendance if there is no respthese to
notice, or if the schoolis unableto convincethe parentsto attend. Schal personnelmust attempt to
secure parentgbarticipation.

The case manager must also ensure that parents understand the proceedings of the mietinigrpreter
or translator for a parent who is deaf or whose native language is other than Englisthenprsivided.

Allindividualswho needto be presentmustbe listed by title on the Noticeof Meeting Theparenthasthe
right to request the meeting be rescheduled if individuals present are not listed on the meeting notice
invited individuals ar@ot present. If a team member, who is not a required member, is absent forgrt
of ameeting,the excusaprocesanustbe followed. ExcusaForms(EnglishVersion SpanishVersion)may
be downloaded using these links or founddippendixC

If a public agencydevelops adraft IEP prior to the IEPTeam meeting, the agencyshoud

make it clearto the parentsat the outset of the meeting that any services proposed by the
agencyin the draft are preliminary recommendations for reviewand disaussion with the
parents. The public agencyshoud provide the parents a copy of the draft IEPprior to the
IEP Team meeting to givethe parents an opportunity to reviewthe draft IEP Thswill allow
the parents an opportunity to engage in a meaningful disaussian of the proposds. If
the public agency were to come to the IEP meeting with a completed IEP, without allowing
parentsQ input, the public agency would be demonstrating pre- determination and
violating the parentsQright to participate in the IEP process. 34 CFR 88 300116(a)(1),
300.327,300.501, 300.513@)(2).

Divorced Paents: Under the IDEA a biological or adoptive parent may be consicered a
parent for the purposes of the IDEA However, if a judicial decree or order identifies a
specific person to make educational decisions on behalf of a child, then that person is
consicered to be the parent. In the case of divorced parents, it may be necesay to
determine which parent has educational decisionmaking authority. 34 CF.R.8 300.30.
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TeamParticipants Initial/ Annual Re Transition
P Eligibility Review evaluatio

Parent E E E E
General Education Teacher (if studentiis
may bg receiving servicesgeneral R R R R
educationclassroom)
Special Education Teacher (or Speech
Patholodist if child | -

athologist if child is receiving ordgeech R R R R
andlanguage)
Ind|V|dan who can interpret resultdf R R R R
evaluation(s)
Special Education Director designee R R R R
Student age 15 aolder (optional if youngethan

E E E E

15)
Bilingual specialist for students who d&és R R R R
Community Service Agency Representatiive
student is age 15 or older and the agemal} o | o |
provide or pay foservices)
Related servicegroviders, when servicese
considered for initiation, continuatioar R R | I
discontinuation

E =Essential; | = Must be invited tparticipate R = Requiredttendance O =Optional

If the purpose of the meeting is to determine eligibility for special education, then a
Multidiscplinary Team must meet ECE Rule 4.02(6)b). If the purpose of the meeting isto

develop or revisethe IEP at an Annua Resiew, Amerdment or Transiion meeting, the IEP
Team is required to meet. See 34 CF.R 8300.321 and ECEARUle 4.03(5). A meeing in
which eligibility is determined and IEP is developed shodd include all required team
members and individuals who can interpret evaluation results and their implications f
instruction.

The general education teacherle must be filled by someone whodsrrently assignetb
teachin ageneraleducationclassroonfor studentshe sameageor gradelevelasthe student
whoselEPFisbeingreviewedIf the studentiscurrentlyin ageneral educatiosetting,ateacher
of the studentmustbein attendance If the studentis not currentlyin ageneraleducation
setting,it isrecommendedhat the generaleducation teachebe able to representthe
a (i dzR Begdsi@acrcessinghe generaleducation curriculum. During thaevelopment of
the IEP, the patrticipation of thgeneral educator is critical to discuss evaluation findings tr
may lead toappropriateinterventionsncludingthe identificationof supplementanaidsand
servicesprogrammodifications and supports f@choobpersonnel.
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If a student needs a particular related service in order to benefit fpecial

education, the related service professional must be involved in developing the
IEP.

For preschool children ages 3 to 5, in cases whefeGBE may serve as both
the general education teacher and a special educator, they may sign in both
places. An EC Administrator may represent the general education teacher in
some instances.

IEP TEAM MEMBERS AND RESPONSIBILITIES

CASE MANAGER

Preparation for the IEReeting

1 Monitor to ensure that all preconference activities are successfully completed within requiredlines

1 Determine the date/time/location of the IEP meeting with active participation of parents and other necessary
teammembers

Prepare written notice to the IEP team (including parents) prior tantleeting

Encourage parents to complete an IEP family report to be included with other annual esdegsessment
reports from teachers andpecialists

Inquire about the Medical status of the child with thparent

Ensure time allocated for IEP meeting is sufficient by collaborating with entited EP

Prepare an agenda for thmeeting

Arrange accommodations for parents as necessary (e.g., interpreteansiator)

= =

= =4 -4 A

During thelEPConference

Start the meeting with introductions of all IEP teammbers

Ensure that all required participants gpeesent

9y adzaNB (KIFG GKS addzRSydaQa AyiSNBaida | yeEmLI Fya T2 N
Conduct the meeting by followinan agenda and process based on the purpose ahteting

Facilitate the completion of the IE®cument

Distributecopiesof the completedIERo parents teachersandrelatedserviceprovidersat the end of the IEP

meeting

= =4 =4 -8 8 9

Implementation of thelEP

1 Inform all staff involved in the implementation of the IEP of their responsibilities to implement the IEP as

written
1 Monitor to ensure that all services documented in the IEP are delivered. If services cannot be implemented
withinareasonable time (refefi 2 G KS | | Qprocddizds)d OA Sa I y R

9 Distributecopiesof the IEP(or IEPsummarysheet,asappropriate)to allteachersand supportspecialistsvho
havea responsibility for the education of the student
9 Coordinate all meetings related to IEP reviews amé@dments, whemecessary
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SPECIAL EDUCATION TEACHER / RELATED SERVICE PROVIDER

Preparation for the IEReeting

1 Review the current IEP to determine extent of mastery of annual goals or, if this is a conference to
determineeligibility, compileanecdotalrecords,samplesf student work,and other informationrelevantto
determinethed 1 dzZRSy 1 Q& LR GSYGAlt F2NJ € SEFNYyAy3ax NI GS 2F €
accommodations

Assess current achievement levels and progress toward achi€oilogado Academic Standards anddg&ls
LRSYUGATE A0GdzRSY(QainteledtsSy ias K200ASa FyR 20KSNJ

/ 2YyaARSN) 40dzRSy 1 Qa SRdzOF GA2Yy | f ycBrBcREM Ay NBf I A2y al
/ 2YaARSN) ALISOALFE FIFOG2NR GKIFG YFe AYLISRS addzRSydQ:
Compiled G+ 2y &GdzRSY G Qaparticipaiidhy RIF yOS yR Of | a4

Compile data on levels of English language proficiency for students fromEnghish languageackground
Compiledataon nativelanguageproficiencyon studentswho are EnglistLearner§ELswho arereceiving
bilingualservices

Confer with general educators, other special education providers and pareneedsd

Develop brief written summary reports ootes

=4 =4 -4 -4 _-4_-9_-9

= =4

During the IEmMeeting

T {KINBE AYyTF2NXYIGA2Y NB Il NReédycaional KebforainazRibrglaiiddship taINB & Sy i
the general education curriculum, including progress towardgaats

f Describaghe & (i dzR Bafningstyle,behaviorandattendanceaswell asother relevantinformationregarding
thed 0 dzZRSY (1 Q&  Lible hdiherabetluchtidiohr@cyiumA y

1 Assist in identifying supplementary aids and services the student may need to be successful in

the general education classroom environment agldewhere

Make recommendations regarding anngalals

Make recommendations faiccommodations and modifications that will allow the student

tobe educated in the least restrictivenvironment

1 Suggest individual modifications and accommodations to be considered for the administration of any
assessmenté&lassroom, distrietvide andstate)

= =4

Implementation of thelEP

Review the IEP and understand responsibilitiesrfigriementation

l3aSaazx NBGASS YR R20dzySgpals 6 KS aGdzZRSy i Qa LINERINBA
Prepare progress reports with supportidgta

Communicate with other service providenscluding general education teachers, on a reghksis

Implement the IEP provide instruction, services and consultation in accordance withEfre

Document service delivery appropriate

Establish and maintain effective and positive tway communicdbn with parents

Inform case manager if the need for an IEP amendment or reviiglerisified

Collect evidence of progress toward benchmarks goals

=4 =4 =4 8 8 _8_4a_48._4°
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GENERAL EDUCATION TEACER

Preparation for the IEReeting

T

= =4 -4 -4

Review the current IEP or, if the purposdlsd meeting is to determine eligibility, compile anecdotal
records,samplesof studentwork, andother informationrelevantto determiningthe &  dzR Sogeitifl @r
learning,rate of learning and need for specialized instruction anddiocommodations

Identify instructional and classroom management strategies that have been successful vathdbet

hoaSNIWS G(KS aitdzRSyilc@assrodnS| Ny Ay 3 Ay (GKS ISy SNI ¢

[Add 2NJ ARSYGATe &LISOAIf I@anddgi2NBE GKFG Y@ AYLISRS
Share with the special edator comments on student progress toward achieving IEP goals, including

& (i dzR payftidip@tion in classroom activities

{dzZ33Sa0G LRAAGAGDGS AYISNBSyGAz2y aildNFGSIASa F2NI AYLIN
servicesprogram accommodationsr modifications and supports for school personnel that may be

necessary fathe student to benefit from specializedstruction

t NBLI NB I ONAST NBLRNI 2F (GKS addzRSyidQa OdaNNByid LI
andincludeinformation regarding behavior and attendanpatterns

During the IEmMeeting

T

= =4

= =4

Shareinformationregardingthe & i dzR frgsénfedelof educationalperformancein the general

educationcurriculum and the general education classroenvironment

Described 1 dZRSYy 1 Q& o0SKF@A2NJ I yR NBf I (A 20assidmLla oA G K LISSH
Makerecommendationgor annualgoalsthat relate to the progressof the studentin the general

educationcurriculum

Assist in the determination of appropriate positiehavior interventions and strategies for teudent
Shareinformation regardingthe effect of accommodationgrovidedfor the studentin the general

educationclassroom during the previous schgelar

Make recommendations for continuation of thoaecommodations

Implementation of thelEP

1

Review IEP for implications on classroom instructiprovide accommodations and modifications in
accordancewith the IEP

CoIIaborgtewiAth the§peciglgducgtionteache(,rglqted servicegroviders,andqther}eachersabout o
meetingl KS a4 U0dzRSY 0 Q& YSSREP | YR AYLX SYSYuUAYy3I UKS
Establish and maintain effective and positive tway communication with thg@arents

l3aSaa (GKS addzRSy basia LINRPIANBaa 2y |+ NBIdzZ F NJ
Inform the case manager if the need for an #aRendment or review iglentified
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PARAEDUCATOR

Preparation for the IEReeting
1 Keep anecdotal records as instructed by thacher

1 Under the direction of the teacher implements modifications and accommodations and other
educationabr behavioral strategis used in the classroom

1 Share data results with the teacher about modifications/accommodations and other educational or
behavioralstrategies used in thelassroom

1 Observestudentsasper plannedobservationgnadewith the specialeducatorandshareinformationabout
studentbehaviors in and outside of tr@dassroom

91 Assisthe teacherin gatheringdocumentationsuchasassessmendlata, work samplespbservationsand
reportsfrom general educatioteachers

During the IEmMeeting
9 Participate in the IEReeting as appropriate

Implementation of thelEP

1 Support the student with disabilities in the general education curriculum with activities as assigned by the
teacher

1 Support the student in the use of technology in the classroom as assigned teather
1 Collaborate and communicate with appropriate school personnel about the needs of studentisaltiiities

1 Employ interventions, modifications and accommodations to meet the individual needs of students with
disabilitiesunder the direction of certifiedchoolpersonnel

1  Work with a variety of students who may have diverse learniegds

f tNPOARS RIGF G2 GKS GSFOKSNJI NBIFNRAYy3I GKS aiddzRSy i
instructionor behaviormanagement

f alAydGlFAy | yR LIN® doSfiddntialdyi dzRSy 4 Qa NAIKI
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PARENT

Preparation for the IEReeting

1
1

Participate with the case manager to determine the date and time for thenég®ing

Reviewthe currentlEPor, if the purposeof the conferenceisto determineeligibility, reviewany
evaluationor assessment data submitted in advance of theeting

Review the most recent progress reports freeachers

{KINS O2YYSyidia NBIINRAYyI GKS addzRSyidiQa a&adatdBlSy3IiKaz
Thinkaboutthe skillsthey would like their childto masterby the end of the yearandformulate a visionof

the future

Notify the casemanagerif they needadditionalinformation (e.g.,evaluationreports, previous
IEPr other reports, procedural safeguards, etc.), an advocate, or any speciainmodations

Decide whether other family members or individuals knowledgeable of the child/student should be
invitedto attend the conference, and notify the case managesidnance

During the IEmMeeting

Parentsareimportant memberof the IEPTeamandshouldactivelyparticipatein makingdecisionsduringthe IEP
meeting. During the IEP meeting, paresit®uld:

il
il
il

= =4 -4 =2

Ask the case manager to review or explain parent rights and due process procedugessgary

Share information about their vision forK S & (1 dzZRSy (1 Q& FdziidzN@ar YR SELISOG L
LRSYGAFe (KS addzRSyidiQa adNBy3dKa FyR AyidSNBadasz A
inthe community

{KFENB AYyFT2NXIFGA2Yy | 02dzi GKS & defhBogffieds NBf | GA 2y & KA
Discuss the types of rewards and discipline strategies that are effective at home andamtmeinity

{ KFEFNB NBfSOIyld AYyF2NNIGA2Y Fo2dzi GKS adGddzZRSyidQa YS|
Askquestionsto clarifyanyreportsor informationregardingthe & (i dzR frgGéntesel of

performancein class work, behavior and community activitiesappropriate

Ask IEP Team members to clarify, explain or give examples for any information presented thatumelgdre

Make recommendations regardiragnnualgoals

Share interests and goals for post higthool

Implementation of thelEP

l

il
il
il

Review the IEP document to ensure that all decisions made at the conferendecaraented
Establish and maintain positive communication with teachers, paraeducaotrselated servicproviders
az2yAlG2N) 6KS aiGdzRSy (i maalsLINEINBaa (26 NR YSSGAy3

Assist the student with homework assignments or ask the teacher what can be done to help the student
with schoolwork

Participate in parent training programs to enhance kienlge of relevant educationasues
Contact identified community agencies and resources for additional supporecassary
Request training that may be needed to assist the student in meetingd&P®
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STUDENT

Preparation for the IEReeting

Think aboutschool activities they enjoy and activities they would likpuosue
Think about educational goals (e.g., college, career, tramegls)

Think about career/employmergoals

Think about independent livingpals

Share any concerns or questions with thgdrents orteachers

Identify accommodations which have been helpful and those which werasestl

= =4 =4 4 -4 -4 -

Decide if they would like to share anything specific at theniE&ting

During the IEmMeeting

If transition goals and services are being considesadjents must be invited to attend IEP meetings. If the student
dzyt of S (42 FTGGSYRY STFF2NIla Ydz&ad 0SS YIRS IyR R20O0deySy G SF
school are considered by the [E€am.

1 Share information about their sion for the future and expectations for tlyear

1 Identify their strengths and interests, including the types of activities they enjoy at home and in the
community

Ask IEP Team members to clarify, explain or give examples for any information presentedyHaunclear
Make recommendations regarding anngalals
Share interests and goals for post higthool

= =4 =4 A

Identify the accommodations provided in class that are the most helpful and thehielastl

Implementation of thelEP

1 Workwith teachers paraeducators,related serviceproviders,and parentsin order to improveachievement
andmeetgoals

9 Understand the criteria for promotion and grading
9 Tell parents and teachers about problems encountered and request assistamesessary
1 Indicate to parentand teachers which accommodations or modifications are helpfineffective
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PRINCIPAL

Preparation for the IEReeting

1
1
il

Ensure the necessary arrangements for designated staff have been made to attend rtieelizig
Share with case manager commentssindent performance, behavior aradttendance
Ensure that all préEP meeting activities are completed in accordance with reqtiineelines

During the IEmMeeting

il
il

Help the team make decisions about resouatlecation
Contribute information to the IEP m&erg discussion

Implementation of thelEP

T

Monitor service delivery commitments, the implementation of IEPs and the progress of students with
disabilitiesin the general educationurriculum

Periodically review the schedule of support services siséfgned to theschool

Utilize local school resources to provide appropriate services; contact special education director or
designeef additional resources are needed

Provide professional development opportunities for general and special educators and
paraprofessionalgsnecessary

Ensure that all students with disabilities have current IEPs and all special education teachers and related
serviceproviders haveopies

Ensure that copies of the IEP or IEP summary sheets are distributed to generaledtezathers for
studentswith disabilities in their classes

Ensure that IEP progress reports are completed for saafent
9y adz2NB GKIFG LI NByiGta KIFI@S 00Saa G2 a0Kz22f LISNER2YY.
andprogress towardneetinggoals
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THE IEP MEETING

ProvideNotice of Meetingto Parent

A commonpracticeisto schedulethe Eligibilityand IEPdevelopmentmeetingat the sametime; however,
the meetings may be held separately. In this case, a separatiee of Meeting English VersiorSpanish
Version must be sent to the parents (forms may be foundiimpendixQO).

The IEPdocument must be maintained as part of the studS y (sf2@al educationa
record. All IEP disaussias are confidential and mugt not be disaussed with persons other
than those schod district employees who have responsiklities for the education of the
particular student and persons authorized by the parent.

The IEP meeting is the mechanism used by the IEP Team to discusal@ndecisions regardirggpecially
designednstructionandrelated servicedor students.Theproductof the IEPmeetingisthe IEPdocument

which is a written record that reflects the discussiomand decisionsof the IEPTeam.The IEPdocument

AyOf dzRSa 3F2Ffa GKIFG INB oFaSR 2y ih&sfudeA il @zR SyamA NI
the general education curriculum (for preschool children, participation in appropriate activities and daily
routines). The IEP document also commits resourcesthat the AdministrativeUnit/District considers
necessaryto meet the stdzR S yinligidualizededucation needs. An IEPmeetingmust be convened at
leastannually tNBE @A S¢ | YR NBGA &S (KS &l dzRafefoivads atfigntentdh 0 | &
the goals.

The IEP is developed in accordance with the procedures described below and must spesipedia
educationand related services,ncludingany required extendedschoolyear servicesneededto ensure

that the student receives a free apgrdate public education (FAPE). All services recorded anii dzZRSy (i Q
IEPare providedat no costto the parent. Thespeciallydesignednstructionandrelated servicesare based

2y (KS a0dzRSyGQa dzyAljdzS ySSckégory.y R y20G 2y (GKS add
Case managers should make every effort to begin the IEP meeting on time. The conferenchonddrbe
arrangedto facilitate parent participation and effective communicationamonglEPTeammembers.It is a

good ideato prepare and distribute an IEPmeeting agendain advanceto organizethe proceedingsjo
encourage participation, and to ensure that all required topicdaseussed.

The agenda should identify the topicsfor disaussian and the order in which they will be
disaus=ed. Anagenda will helpmaximize the use of available timeand enable the IEPTeam

to keep the disaussion focused. The Case Manager shoud enaure that a copy of the most
recenteligibility report or IEPis available for review at the IEPmeeting.

Purpose
A statementexpressing the purpose of the IEP meeting and the agenda should be sharectatith
participant. (Forexample,& 2 &re here to discussthe progressof w & (i dzR&meJastdo plan his/her
education program for the nex@ S I NXp ¢ 0
TheCaseManagemaywantto askif anyonewould liketo addto the proposedagendaanddeterminethe feasibility of
any additionsin relationshipto the purposeof the IEPconference.The amount of time participantshaveavailable
for the conferenceshouldbe confirmedandan additionalmeetingscheduledf needed to complete all agend@ms.

I ————
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Sample IEPMeeting Agenda:
Time scheduled fortodaé (n&eting:

Introduce IEP Teamparticipants
Sate the purpose of the IEPmeeting
Askif parents havequestions regarding Procedural Safeguards, Rghts and
Regponsillities
Present Leels of Academic Achievement and Functional Performance
Determination of $ecialFadors
Determine Post-Stool Goals and Transition needs
Develbp Annual Goals
Determine Accommodations and Modifications needed
Determine Service Delivery
10. Determine Placement in the Least Restictive Environment

Distiibute copiesof IEP documents

ProceduralSafeguards

TheCaseManagershouldcheckwith the parentsto ensurethat they havereceivedtheir annualcopy of the
ProceduraSafeguardsaand understandtheir educationalrights. In addition,the casemanagershouldaskthe
family if they have anguestions.

The Procedural Safeguards mug be given to parents at least once per schod year.
Paents shoud be given another copy if requested at the meeting. The Case Manager
shoud assure parents that the proceedings and the reaults are confidential and will be
used for educational purposes only, and ask if they have any questions regarding their
educationd rights. The Case Manager shoud also inform parents and the student, if
appropriate, of their rights and invite them to ask questions at any time during the
meeting. Interpreters should be present for parents with limited Erglish proficiencyor
those who are deaf or hard of hearing.

Standardsaligned IEPs as a Framework for the Mé&eting

A standardsaligned IEP is a process and a document that is informed by and based upon thadubated
standards (preschodl2) containing measurablannual goals developed to meet individual studergeds

and designed to facilitate achievement of enrolled grade level academic standards. (CDE ESS&e2014)
specific guidance dtttps://www.cde.state.co.us/cdesped/guidance_ieps
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Present Levels of Academic Achievement and FunctiGt&aformance

The IEP includes a statement of thelzZ®® Sy 1 Qa LINBa Sy (i chi&énferit andfandional Ol R
performanceandanygapsfrom gradelevelexpectationsTheteam mustincludeinformation abouthow the

& 0 dzR Sisabil®yaffects his/her involvementand progressin the generaleducationcurriculum,i.e., the
educational impact of the disability (for preschool, their participatiom appropriate activities and daily
routines). Resultsof the most recent formal and informal evaluation must beA y Of dZRSR® ¢ K S
strengths and personal interests, as well as aons rgarding the &  dzR 8dudatidaal performance,
physical develoment, social and emotional developmenindependentfunctioning (including vocational
considerations, if appropriate) and participation in the horwed community should be discussed. The Team
should also describe the studégdts  y SiiStRictidnalattommodationaswell ashisor her progresgoward
anygoalsin the pastschoolyear. ThelEPTeamshould have an opportuty to share their expectations and
GAraArA2y 27T UK SnclddinglsRoBtgrin &nd lorftemin d=3&s SThe parents and the student for
whom the IEPis being developedare encouragedto contribute their perspectiveson interests, strengths

and needs, a future vision and goals, and any other pertinent considerations. This information must be
summarized in writing on the 1E&m.

1 If the IEP meeting is an annual review, team members should refer to the previqsalEP
IYRK2N) 202S00A@0Sa RIFEGlFIS FYR AYRAOF(GS WKS &l
current performance should not merely indicate reading or mstbres. A synthesis afirrent
levels academic, behavioral, and/or functional performance, teacher observasiniignt
insights, parent input and instructional implications should be included. Languagekuncl
considerations that impact the performae of English language learners should be notduisn
section aswell.

1 The postsecondary goal is clearly stated and updated in the Present Level of Acattemic
Functional Performance (PLAAFP) of the IEP document. The PLAAFP statemertsahould
someO2yySOilAz2y (G2 (GKS aidzRdgsl(§Qa ARSYGAFTASR LR

The IEP Workgroup guidance documents aroutivésent Levels of EducationaPerformance
Summary Goals and ObjectivesService Delivery StatementLeast Restrictive Environment
Student Strengths, Preferences and InterestStudent Needs and Impact of Disabilitand
Parent/Student Inputmay be found irAppendiD.

Needs shoud be consicered by broad areas such as reading, writing or behavior, etc.,

and include documentation of the studS y (prOggesstoward mastery of the Colorado
AcdemicStandards. The Present Levelssection should deseibe in more detail where
specific areas of need occur. Fa example, a student may have a need in the area of
writing. The Present Levelssection shoud alsodescribe the need with regard to grade-
level standards and include information whether the need may also be impacted by
procesing or motor concems, or both. Laer in the IEP, the accommodations,
modifications and or goals shoud addressthe ingructiona implications of eacharea
of need.
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Consideration of Speciddactors

TheCasavianagershouldconferwith eachlEPTeammemberto determinewhetherthere are specialfactors
that mustbe considered.ThelEPTeammustdeterminewhetherthe following specialfactorsor instructional
AYLIX AOFGA2ya O2dzZldRmingy LISRS GKS addzRRSydQa
1 Inthe caseof achildwhosebehaviorimpedeshis/herlearningor that of others,consider
the use ofpositive behavioral interventions and supports and other strategpesddress
that behavior.

1 Inthe caseof achildwith limited Englishproficiency,considerthe languageneedsof the
d0dzRSy (0 a GK2&aS ySKERa NBfIFGS G2 GKS addzRSy
1 In the case of &hild who is blind or visually impaired, consider providing instruction
Braille and the use of Braille unless the IEP Team determines, after an evaludtien of
OKAf RQA NBFIRAY3 FtYR gNAGAYy3T &1Af tndedia YSSRaAZ
OAYOf dzZRAY3 |y S@lIfdza A2y 2F GKS OK#ebRQa Fdzi
Braille) that instructionin Brailleor the useof Brailleis not appropriatefor the child.
1 Consider the communication needs of the student and, in the casestfident whois
RSFT 2NJ KFENR 2F KSFENAyYy3Is O2yaAiARSNkedskS &G dzR
opportunities for direct communications with peers and professional personntgidan
daGdzZRSy G Qa fFy3dz3S FyR 0O02YYdzyA Ok df hedds, Y2 RS X
AYyOf dzZRAY 3 2LIIRNIdzyAdASa F2NJ RANBGind Ay adNd
communicationrmode.

M In the caseof a child who is deaftblind, considerboth the communicationneedsand
Braille instruction considerations discussed above.

1 Considewhether the student needs assistive technology devicessandces.
1 Consider whether the student has physical or heattpairments.

1 Consider whether the student has documented special transportation nebds
demonstrate that the student is not able tmeaningfully benefit from his/hgorogram
without this provision.

If any of the abovefactorsare relevantto the & i dzR Edyidatidialplan, they should be addressedat the IEP meeting.

If it is known that resources currently not available at the scina@y be considered durirtge IEPmeeting, the Case
Manager should contact the SpecialEducationDirector or Designeewho will be addressing the information at the IEP
meeting, regarding options available to provide necessary seraicd® |IERMeeting.
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SECONDARY TRANSITION REQUIREMENTS

Age Appropriate TransitioMssessment

Transitionassessmenisthe foundationof a meaningfull EP ThelEPmustbe basedon newlyadministered

or reviewed age appropriate transition assessments.-&geropriate means a 0 dzZRSy (1 Q& aQek NB y 2
rather than developmental age. Transition assessment should be comprehensive and tedtadect

story that leads to the development of measureable postsecondary goals, courses otrstsiyion

services, annual goalspé agency linkage$ndicator 13 Compliance & Quality Tifer guidanceand

examples).

Measurable Postsecondar@oals

Postsecondary Goals (PSGs) are required in the aremhkioftion/trainingand career/employment.
The decision as to whether to include a PSG in the area of indepelinegskillsis determinedby
the IEPTeamandshouldbe basedon transitionassessmenfThePSGnustfocuson what the
studentwill do after exitingthe publicschoolsystem.Thepostsecondargoalis clearlystatedand
updatedin the PresentLevelof Academiand FunctionaPerformancg PLAAFR)f the IEP document
(Indicator 13 Compliance & Quality Tiferguidance).

The Postsecondary Goals reflect an outcome N@o@ess
1 Must be measurable (observable adefined)
1 Should reflect aealintent or plan (not simply stating the hopes and desires of a studentahut
intentional plan to achieve the goal)
T adzad NBTFf SO0 GKS peférdzBeSy 1 Qa Ay GSNBada | yR
1 Must utilize assessment falevelopment

TransitionServices

Transition services are the activities/strategies/steps/actions that dbemmunity of adults including
special/generakducationteachers,related serviceproviders,counselorspther schoolpersonneloutside
agencies, family members, community members, etc., provides to help the student achiaderthied
postsecondary goals (PSGs). Transisenvices must be specific and individualized for ts®dent
(document(Indicator 13 Compliance & Quality Tifer guidance).

Courses oftudy
A course of study must includenaulti-year description of coursework from the studeuirentto anticipated exit year,
be specific and individualized to the student taking into accounsthdS y (préférencesinterests,andneedsandlink to
the postsecondargoals(PSGsjindicator 13 Compliance Quality Tipsfor guidance)
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Annual Secondary TransitioBoals

Annual goalstate what the student will do or learn within the next year that will movedtuglent

toward achieving the identified postsecondary goals (PSGs) linked to th& gtuil&hsitionservices. The
linkagebetweenthe annualgoalsandthe PSGS/transitioservicesmustbe direct, specificand genuine. If
someone were to pick up the IEP and go directly to the annual goals, he/she should te able
predictthe PSG/transitiorserviceneedswith ahighdegreeof accuracyAt leastone annualgoalmustshow

direct, specific, and genuine linkagegachPSQIndicator 13 Compliance & Quality Tifer guidance)

Studentinvitation

Thereisdocumentedevidencein the IEFfile that the studentwasinvited to participatein his/her IEP
meeting, theStudent Invitation(English Versioispanish Versiojform is optionalIndicator13
Compliance & Quality Tipfor guidance)

Agency Which May Provide Secondary Transition Services in the Coming Y&wol
Anadultagencyrepresentativeis only requiredto beinvitedto the IEPmeetingwhenthat agencyis
likely to provide and/or pay for transition services within the next year. Tbesent tdnvite
Agencies Related to Transitioiiznglish Versiospanish Versioypmust be obtained fromparents
before inviting an agency representative to attend any IEP meeting. This written consenbenust
obtainedeachandeverytime anoutsideagencyisinvited. If an adultserviceagencyisinvited, it
shouldbeA y Of dzZRSR 2y (i & HeetinhiaNdBgtunefed n 2hé IERSicator13
Compliance & Quality Tipfor guidance)

Beginning not later than the first IEPto be in effect whenthe child turns 16, or younger,
if determined appropriate by the IEPteam, and updaed annually, thereafter, the IEP
must include (1) appropriate measurable pogsecondary goals based on appropriate
transtion assessmrents rehted to training, education, employment, and, were
appropriate, independent living skills; and (2) The transtion services(including courses
of study) neededto assst the child in reaching those goals. 8300.320 (7) (b) (1) (2) Age
Appropriate Transtion Asessirent Process Usedto Developthe PostSclool Goals.
Thee is an exception to this age requirement in Golorado. ECEA rules4.03 (6) (d) (i)
statesthat a transition plan is requirS R Beginiing with the first IEPdeveloped when
the child isage 15, but no later than the end of the 9t" grade, or earlier if deemed
appropriate by the IEPteam, and updated annuallé @ ¢

SUMMARY OPERFORMANCE

This form is completed upon student graduating based on age appropriate abdgssssmerand
a0dzRSY 01 Qa LI 3 Bum$@of RetfoNdEanodT tolvidoad this form use this linksee
AppendixQ
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Exiting theSystem

A studentcanexit the schoolsystemfor a variety of reasonsA studentexitsspecialeducationupon
graduatingfrom highschoolwith aregularhigh schootliplomaor uponreachingthe ageof 21. A studentmay
alsoexit specialeducationif uponre-evaluationit isfoundthat the studentis no longer eligible for special
education. When students exit school of their own volition, prior to a formal exit, they are considdradeo
& R NB RIdiBfEhe system however eligibilitydoesnot endfor studentswho drop out of highschoolor
leaveunderunknowncircumstances.

Exiting Students and Summary of Performance

The following flowchart illustrates what needs to be completed when students with IEPs leave the public school system:

Eligibility Review is
required prior to the end BEST PRACTICE:
The school must of the student’s right to
provide the student FAPE Maintain relevant
with a Summary of documentation in
Performance including J student file - Student is

academic achievement If review determines eligible to return for
and functional student will exit, complete completion prior to
performance Summary of Performance maximum age of 21

[34 CFR 300.305(e}2)(3)] [34 CFER 300.305 (e}1)] [34 CFE 300.102(a}3 M iv)]

CDE - ESSU
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SECONDARY TRANSITION IEP DEVELOPMENT

Goals

Basedon the presentlevelsof performance,the next step of the IEPmeetingis to develop(or review and
revise, as appropriate) a written statementabout the & ( dzR $dadatiddalneedsand determine annual
goals. MG dzZRSy 1 Qa 321 f a LINE OtheRER § IK$eQsioemakifigd & G KIF G 3 dzA |

When writing goals for students, there should be a direct correspondence between present dévels
performancethe ColoradcAcademicStandardsidentified need(s) andannualgoalsthat allow the student to

be involved in and pragss in the general curriculum. Goals should notigten verbatimfrom the academic
standardsput shouldreflect considerationof;-and relationshipto; the Colorado Academic Standards, which
include the Extended Evidence Outcomes (EEOs) for stueetiitsa significant cognitive disability. The
standard(s) is referenced after the annual goal has vadten.

Special Note: For students with hearing impairment, including deafness; visual impairment, including
blindness; and/or deablindness, the anrmal goal may be tied to the Expanded Core Curriculum for Students
who are Deaf or Hard or Hearing or the Expanded Core Curriculum for Blind or Visually Impaired Students.

Annual goals representthe IEPS | Y Qa S a (i th¥dtudeBt can Feasoriablyimxpectedo accomplish

with specially designed instruction or support during the subsequent 365 days. Agoak reflect the IEP
¢SFYQa 2dzZRAYSY (= o Iperdantey potendzNiNdedriing fasdddef develdpment

regardingwhat the student should accomplish.The team answersthe question: & 2 A spdciallydesigned

instruction, what do we expect the student to know, understand, and be able to do at thefetheé next 12

Y2Y(GKaKE

Annual goals should be recognized by both parent(s) and teaches as high priority items
that are educationaly meaningful. Some goals may be establishedfor their functiond

value in increasing the studS y (n@ependénce.

Goalstatements:
91 Describe an improvement from the measurable current levelasformance

Reflect an area of need that is related to progress in the general educatiaoulum
Include a measurable level aftainment
Describe conditions under which the student \p#irform

= =4 A A

Are prioritized and selected in order of importance egehr

An acronym to help write effective goalSMART
Srategic andSpecific

1
 Measurable

i Attainable

1 Relevant andRealistic
f TimeBound
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Objectives

For students with a significant cognitive disability who receive their instruction on the alteachtevementstandards

called the Extended Evidence Outcomes (EE@d)who take an alternate assessment, tli#Pmust include a

descriptionof benchmarksor shortterm objectives.Studentsg K 2 IBRsrequire objectives, shouldtill have goals

and objectivesthat are alignedo the state standards at his or her enrolled grade levEEOsllowIEPteamsto
individualizebenchmarksand/or assessments to focus on the key components of the standards, related access skills, or
any combination necessafgr a particular student to progress in his or her educational goltee Extended Evidence
Outcomes are directly aligned tioe gradelevelexpectationdor allstudents. See/ 5 9gQidanceon ExtendedEvidence
Outcomeg EEOY;, StateStandardson the CDEwebsite. The IEPWorkgroupguidancedocumentfor Goalsand
Objectivesmay be found inAppendixD

[‘Z] Must the measurable annual goal addressall areas of the general curriculum, or only those

areasin which the studey” (i éddcaional progressis affected by the disability?

Annual goas should addressonly those areasthat areidentifiedasneeds. The IEPTeamis not
requiredto include goalsthat relate to areas of the general curriculum for whichthe student
doesnot havereported needs.

Accommodations

TheAccommodationsectionis usedto identify areasof the curriculumandthe & (i dzR Seyelbghienthat
requireinstructionalaccommodations. Instructionaccommodations may also serve as approved
assessment accommodation8.ccommodationgllowa studentto accesshe curriculum,but do not change
the standardsor expectationsin any way. Accommodationsallow different instructional designsto
supportstudents and to enable them to receive instruction based on the general education curriculum and
other content focus areas needed by the students, such as sociatietetimination, and independent living
skills. Accommodations may be used across akatilonal settings and provided by educators, related
service providers, and paraeducators in these settings. Accommodations may involve the provision of a
related service (e.g., educational interpreter), tgsignmenbf paraeducatorgor specificourposes,and/or

the provisionof adaptivematerialsor instructionalstrategiesargetedfor the student.

Accommodationsinvolve adapting instructional strategies (materials, manner of presentation, grouping,
format), and/or the classroom environment (seatiagangements, lighting, sound, etc.). Accommodations
include, but are not limitetb adaptations specific to presentation, response, setting/ environment, and timing
/ scheduling. Examples include:
1 Assistive technologgevices
1 Instructional practices, suds tutoring, heterogeneous grouping and/or pgartnerships
1 Behavior intervention/support plans to address behavior that impddaming
1 Adaptationsthat changehow a studentaccessesmformation and demonstratedearning,suchas
digitized text,enlarged print, braille, sign language, calculators or word processafitts adapted
keyboard entry or word predictiosoftware.
1 Individualizedsupports,suchasrephrasingf questionsandinstructions allowancefor additional
time on assignments destingaccommodations
Curricular aids, such as highlighted reading materials, main idea summaries, organizatisy@ewritten
notes or studyguides

REVISED 07/2017 44


https://www.cde.state.co.us/coextendedeo
https://www.cde.state.co.us/coextendedeo

1 Services of related service personnel (e.g., school nurse or educational interpreter services)
1 Services of a paraprofessional, such as a classroom or individual aide to provide assistédmee to
student in specific areas oked.

Considerations for Instructional Accommodations

To ensure that all students are engaged in standdrased instruction, the mmbers of every educational
team shall be guided by applicable state and federal policies. Furthermore, the team should consider the
following:

w?2KFEG FINBE GKS addzRSyiQa OKINFrOGSNradGAOa a | €8S
w How can access to gradievel standards be ensuredgardless of a disability and/or communication /
language barrier?

w What types of instructional tasks are expected of the student in order to demonstrate proficiency in
gradelevel content or other needed schebhsed tasks?

w Isthereaconsistert 32t RSy GKNBIFRE 2NJ adzlJL2NIAYy3 o02Reée 27F
characteristics and needs with accommodations?

1 Are accommodations documented in a formal plan or standat@med IEP, which serves as a foundation
for classroom instruction and assessment?
w Does the student really NEED the accommodation?

w Does the student demonstrate willingness to consisigntse the accommodation?

1 Are there training and support mechanisms in place to ensure that the student has access to an
accommodation in a timely and needed fashion across educational settings?

It is important to note that certain accommodations whickBar dza SR F2 NJ 1 KS a i dzRSy (1 Q¢
be used on assessments. The educational team will need to determine which accommodations, based on the
quidelines from the specific assessment, are allowable
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of the day, consistent use of a human scribe, should be considered alonggidaltbe
achieving independence, and include plans for a gradual fading\atual
elimination of the accommodation withoutkiing a negative effect on thé G dzZR Sy
progress. Please note that this consideration does not apply to an intervener who
work closely with a student who is ddafnd to support continual access to instructio
and communication with others

Intrusive accommodations, such as #ssignment of an individual aide for allpart

Modifications

ThelEPteamdetermineswhat modificationsto the generaleducationcurriculumare neededto enable

the child to meet the measurable annual goals set out in the IEP of the child. Modifications reflect a
change of content, complexity and oig They change what the student is expected to learn. They should
enable the childo be involved in and make progress in the general education curriculum, to participate in
extracurriculaand other nonacademic activities, and to be educated andlile to participate with other
children withand withoutdisabilities.

Modifications:
1 Changewnhat studentlearns.
1 Reflect a change of content, complexity, and rigor.
1 Are required to participate in all general education activities & extracurriadtvities.
1 Must be documented that parents understand implications of alterretsessment

A Accommodations Manual Participation Guidelin&gorksheet

It is important that a discussionregarding the & U dzR $o0$edfistudy, grade

level or alternate instructional standards, accommodations/modifications and gradi
criteria occur at eachannual review IEPconference Parentsand studentsmust be
involvedin determining whether the student meets participation requirements
receiveinstruction basedupon alternate academicachievementstandardsand the
potential effects of thesedecisionson the & (i dzR Postic @choolgoals. For more
detail seethe Transitionsectionof thisdocument.

ServiceDelivery

The service delivery table describes the location (infout of the general education classroom), daradifnequency of
special education and related services to be provided to the blyilal special educatand involved related service
providers. Services include supplemental instruction to address specific skill eefatiteayincludeprogram

modificationsor supportsfor schoolpersonnelo enablethe childto advanceappropriatelytoward attaining annual

goals, to be involved and make progress in the general education curriculbogatticipate in extracurricular and

other nonacademic activities with other children with aithout disabilities. To the extent possible, instructiand
interventions should be researdhased, systemati@and explicit,and can occurin the generaleducationor special
educationsetting(s).Relatedservicesmay also includgarentcounselingandtrainingwhichassistghe parentsin
understandinghe needsof the childand providethe parentwith informationaboutchilddevelopmentandhelpthe

parentsto acquirethenecessarit { Af £t & (G2 ff2¢ GKSY (2 adzJBPNI GKS AYL
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The service delivery statement includes a statemertheftypes of specialized instruction arterventions
andhowtheywill addressdentified areasof need,aswell asthe settingin whichserviceswill occur. Besure
the service delivery statement includes thasgrvices that ar@ot adequately addresseid the table.ThelEP
Workgroup guidance document for Delivery can be foundppendi®.

How do we document when general education services meet special
education needs(i.e., readinginterventionist spedalist providingspedalized
readinginstruction, but not a spedal educator)?

It isnot necessary to document genetal education or Titlel serviceson an
IEP.However, The hterventionistQ i@le can be descibed inthe Service
DelverySatement on the IEP. hterventionists @uld providespecialized
instructionaccordingo the & (i dzRIEPYi éo@sdtation with the special and
general education teaches.

If the readingm ath Interventionisis providingserviceselatedto the O K AEPRe &
interventionist could be a provider identified on the Sewice Delverygrid in
the IER

I ————
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Determining the Least Restrictiiénvironment

The IDEA requires that every student who has been identified with a disability and is agehtbregh twenty-one
must receive dree appropriate public education (FAPE) in the least restrietiveonment(LRE)LRES the setting
wherea studentwith disabilitiesreceiveshis/hereducation

The LRE mandate requires that, to the maximum extent appropriate, students withitiesabil

including students in public or private institutions or other care facilities are educated with
students without disabilities. Special classes, separate schools or other removal of studen
disabilities from the general education classroomuti@ccur only when the nature or severity
2F (KS aiddzRSyiQa RAaloAfAGE A& &dzOK GKI
supplementary aids and services cannot be achieved satisfactorily.

Making the LRBPecision

The LREdecisionis made only after all the goals,modificationsand/or accommodationsand specially
designed instruction have been developged/ R A RSYGATASR Ay (GKS &TdRS i@
uniqueneeds.(GuidanceDocumentLREPlacement)TheLREnaybe verydifferent for eachstudent,but the
RSGUSNNYAYAY3I Tl OG2NIvNRIMdedsy a (GKS aidzZRSyiQa AYyRA

he/she would attend if the student did not have a disability andge@eral education
classroomat least part of the day, with appropriate modificationsand accommodations.
Parents must be involved in adgcision on theeducational placement of their child. IEP
teams must determine if a change of locatiom isignificant change of placement. In the
event the team decides a changdacation isalsoa significantchangeof placementa
consideratiorof reevaluationisrequired

It is expectedin mostinstancesa studentwith disabilitiescan be educatedin the school

Each year when the IEP is developed, the IEP team discusses the LRE for the student. The LREodiscussior
every student with a disability, including preschool students, must consider placemitgeneral
educationclassroom with necessary supplementary aids and services as the first placptient

ThelEPTeamshouldidentifythe & (i dzR Srgngtisiandbuild uponthosestrengthswhen determining

how the student will benefit educationalfyom receiving special education services ingkaeral
educationclassroomNon-academiaonsiderationsuchasthe social/emotionabenefitsof interaction with

peers without disabilities, social development and -sgfe goals are equally importawhendiscussing

general education classroom placement. The IEP must ensure that the studegjusd®pportunity to

participate in nonacademic and extracurricular services and activities as all stufibats.i dzZRSy G Qa | |
need thathave been identiéd in the IEP and addressed with gaald/or accommodations and

modifications should also be reviewed individually to determirterdugh consultation, céeaching or

other supplementary aids, those services can be delivered igeheral educatiorlasroom.
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Whendeterminingthe LRHor a studentwith disabilitiesandbeforethe IEPTeamrecommendghat a student
with disabilitiesreceiveseducationalservicesoutside of the generaleducation classroom,the IEP Team
should consider these questionséosure that the student will be educated with peers withaligabilities to
the maximum extenappropriate:
1. Isit possiblefor the studentto receivehis/her individuallydetermined servicesin a
general education class? If not, whgt?
2. Canthe studentachievehisor herIEPgoalsin the generaleducationclassroonwith the
use of supplementary aids asérvices?
3. Does the IEP provide all necessary supplementary aidsaanites?
4. What nonacademidienefits are availableto the student from interactingwith peers
without disabilities?
5. Isit possiblefor the studentto accesshe generaleducationcurriculumandmeetannual
goals in the general education class for all or some of the school day? If natpthy
6. Would the student require so much of the generaleducationi S I O Bnf& Kbt dhe
teachercannotgiveadequateattentionto the needsof other studentsin the classroom?
7. Isthe studentsodisruptivein the generaleducationclassroonthat the educationof the
student or other students isignificantlyimpaired?
8. Doeghe studentrequirethe curriculumto be modifiedsosignificantlythat it bearslittle
relation to the instruction in thelassroom?
9. What are the potential effects, both positive and negative,of the placementoptions
beingconsidered?

As no one factor outweighsany other, the IEPTeamshould look at the individual needsof the

studentanddeterminein whichsettingthe studentwould benefit educationallyRemembereven if
the IEP Team determines that a student wdiisabilities should be removed to a separatass for
any particular curricular area(s), the student must still be integrated with pegisout disabilities
for other activitiesasappropriateandhaveaccesgo the generaleducationcurriculum.

If the IEPTeamdeterminesthat a studentwith disabilitiesmust be removedfrom the generaleducationclassroom
becausehe studentwill not benefiteducationallyevenwith the provisionof supplementaryaids andservicesthe IEP
must documentan educationaljustification for this removal.A decisionto removea studentwith disabilitiesfrom
the generaleducationsetting must be basedon the individualneedsof the studentandmaynot be basedonthe

& 0 dzR @isahilify.IThelEPWorkgroupguidancedocumentsfor LeastRestrictive Environment may also be found in

AppendixD.

Whendetermininga LINB & O KLREhE f8siffiztor to consideris whetheror not the student

isl 0GSYRAY3 | NBIdzZE I NJ SI NEENDODKAORKR2 RR2 2IRE HINE
by the Office dbpeciaEducatiorProgramq OSERp bea classroonthat includesat least50
percentof nondisabledthildren.
Thisincludesput is not limited to, HeadStart, kindergartensor preschool@andgroupchild
developmententer or childcare. If the child is not currently in a regular early childhood
program and thé_ead EducatioAgencydeterminegplacementin a private preschooprogram
isnecessaryor a childto receiveFAPEthe publicagencymustmakethat programavailableat
no costto the parent.
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Concludng theMeeting

Gopy and distribute the IEPdocumentsas appropriate ensuringthat the special
education teacher and parents receivea full copy at the conclusion of the conferenceor
within a reasonable time frame.

EVERr'teacher and support specialist who provides ingruction for students with
disahilities must have aceessto information regarding the needs of thesestudents. After

a review of the entire IEP document, local schools may prepare and distribute an
summary report to every general education staff who works with the child, includin
physical education, art music, computers, library and shop teachers.

The IEP sumary report should be explained to general education staff by the case
manager or other individuals identified at the IEP meeting. In a functional behavioral
assessment is conducted and a behavioral intervention plan is developed, this plan s
be provided to all staff that has interactions with the student, including staff responsibl
for discipline and security. Parents who speak a language other than English should
an interpreter available at the IEP meeting, when feasible to do so, and nwmgeaeive
a complete copy of the IEP in their native language. If a translation of the IEP is not
available, they may receive a reporting of the IEP meeting where the interpreter provi
information in their native language.
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IMPLEMENTATION AND REVIEWS OF THE IEP

Progresdkeporting

The purpose of progress reporting is to provide information to parents and school personnel regtreling

& 0 dzR $rggiieSstoward meeting his or her goals. How progresswill be reported and the frequencyof
thesereportsis to be determined by the IEPteam and documentedin the AnnualGoaland/or Objectives
section of the IEP. All progresSS LI2 NJ1a 6S02YS LI NI 27F récsrd a il dzRSy i Q

Annual Review

IEPdor studentseligiblefor specialeducationmustbe reviewedwithin 365daysof the lastIEPdate. Annual
Reviews should follow the process for IEP Development and reqdiotiee oMeeting

Reevaluation and Determination d&ligibility
A reevaluation isequired:
1 At leastevery threeyears
1 Prior to a change ialigibility
T LT GKS OKAfRQA LI NBy Ul reeddluatilr OKSNJ NBIljdzSadas .
f LF GKS 1! RSGSNXYAYSAa G(GKIFIG GKS addzZRSy¥yiQad SRdz
reevaluation;

1 Theparent(s)and AdministrativeUnit may agreethat no further evaluationdata are
needed in order to determine continuealigibility

Onceconducted,the reevaluationd NG 38 @ & 2 (¢}, thesnext required reevaluationwould be in 3
years from the newdate.

from the date of the prior eligibility meeting where the student's eligibilitsts
establishedor reaffirmed, or the O K A lasRr@avaluation. The evaluationprocess
describedearlierin this chapterappliesto all reevaluations,jncludingthoseto re-

determineeligibility or if a reevaluationis warranted for a significantchangein

placement.

Documentation of the determination of eligibility must be shared pétrents.

TheMultidisciplinaryTeammustcompletethe reevaluatiomnomorethanthreeyears
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OTHER IEP ACTIONS

PART C to B TRANSITIONS

. Children transitioning from Part C Early Intervention services require collaboration
Qﬂg between the local Early Intervention Colorado program and the local AU.

http://www.cde.state.co.us/early/cfpreresources

TRANSFERS

A transfer means a change in district enrollment/attendance that occurs within the same schod\gbange
in district enrollment/attendancethat occursover the summermonths, i.e., not within the sameschool
8SINE Aa y2i O2yaARSNBR | 88@ADIS23yehaf@ NE dzy RSNJ (G KS

Forall studentswith disabilities AUsmusthavelEPsn effect at the beginningof eachschoolyear,regardless
of changes in districgnrolliment/attendance. 34 C.F.R3@0.323(a).

When a student with an IEP from another district enrolls in a district in Colorado within the cuscbobl
year, whether the transfer is from a Coloradoschooldistrict or a schooldistrict in another state, the new
district must immediatelyinitiate education servicesand provide a free appropriate public education by
providing specialeducationand related servicescomparableto those in the childQ EPfrom the previous
school district. 34 C.F.R380.323(e) and).

If the studenttransfersbetween Coloradoschooldistrictswithin the sameschoolyear,the new district may
adopt the IEPfrom the previousdistrict, in which casean IEPmeetingmay not necessarilyoe required; or
the new district may decide not to adopt the previousR A & (i IRRadditie2a proceedto develop and
implement a new IEP through the IEP process. 34 C.F.R. § 300.323(&(2)) and

If the student hastransferredto a Coloradodistrict from another state, the new district may conductan
evaluation if the Colorado district determines that an evaluation is necessary to determine elitpbaipecial
educationservicesunder the eligibility criteria establishedby the ECEAThe Coloradodistrict maydevelop,
adopt, and implement a new IEPIf appropriate. The new district must take reasonablestepsto promptly
obtain the chilR Qaglucation records including the IEP,other supporting documents, and other records
relatedto the provisionof specialeducationor related servicedrom the previousdistrict. When determining
whether or not a new IEPis necessarya district may considerwhethera copyof the current IEPis available
and/or whether the parent s satisfiedwith the IEP.The TransferFormsmay be found listed below andor

in AppendixC

I Transfer Form for l¥State English Versiorspanishversion
I Transfer Form for Out of Stat&Efhglish Versiorspanishversion

IEPAMENDMENTS

Underthe IDEAa O K A I[ERR & Alwaysbe modified or amendedat anytime if conditionswarrant. Different
types of amendments implicate different procedures and consideratiggs® Amendment &rior Written
Notice form¢ English VersionSpanishversion)

I ————
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http://www.cde.state.co.us/early/cfpreresources
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_transferinstate.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_transferinstate_span.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_transferoutofstate.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_transferoutofstate_span.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_amendmentpriorwrittennotice.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_amendmentpriorwrittennotice_span.doc

Revising /AmendindEPs

1 An IEP may always be amended through the IEP meeting processprobedural
requirements related to notice, IEP meeting participants, and IEP content wappty
as with any other IEP meeting.

1 Amendments to an IEP may be made at any time without holding an IEP meeting, ifdahd AU
the parents agree. When making amendment, the changes are completed throwgh
abbreviated, written document rather than rewriting the entire IEP. Amendmeni&Rs
without a meetingmustbe agreeduponin writing by the parentsandthe AU.

1 If the amendmentto the IEPmeetingis held after the annuallEPmeetingfor a schoolyear
and doesnot constitute a completelEP review (e.ga changein the time of a service)the
anniversandate for the annuallEPreviewwill remainthe samej.e., this processvould not
G NBthe®t 2 O ¢ @

DistinguishingSignificantvs. NonsignificantChangesn PlacemeniECEA.038(a)(b)(i)(ii)(iii)(iv)]

T IfaOK AIERRISaiered, such as a change in the amount of a given serviadahgeis

O2yaARSNBR | a4y 2 \pédramparicasOl yié¢ OKIFy3aS Ay
o Parental consent is not required, but Prior Written Notice must be providethéo
parents.

0 A nonsignificant change in program/services must be made by the IEP ueérss
the parent and AU agree to change the IEP after the annual meetindessribed
above.

o0 Reevaluation is not required.
Recommendedrorm: |IEP or IER&mendment
1 Asignificantchange of placemerihcludes:
o Placement or referral to a private school or approved facility sclowol,
o Theaddition or termination of an instructionalor related servicesor any change
which would result in:
A the child having different opportunities to participate in nonacadeard
extracurricular services;
A achange in educational environment categories for LRE purposes;
A atransfer from brickand-mortar school to an online program, or vizersa.

1 A significantchangeof placementshall be made upon considerationof reevaluation,
and shall be made by an IEP team with the addition of those persons condustteig
reevaluation unlessthe parents and AU agree to changethe IEP after the annual
meeting, as describeabove.

Recommended Form: Reevaluation aifdP

1 Otherc¢ Othersituationswhichrequirethe IEPTeamto meetat the requestof the parentor

the school.

Recommendedrorm: IEP or IEP Amendment or Apperlix
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[‘Z] When isit appropriate to amend an IEP?

The IEPmay be amendedto addressissuessuch as:

1 Lack of progresstoward annual goals
1 Newinformation about the child providedto or by the parents

1 Reonsiceration of decisions previously made regarding grading, promotion and
asessnent

Rewsionor consiceration of transpatation services

The need to eliminate or add curriculum madifications or accommodations such as
classroam or individual aids

Rewsionof the needfor a behavior interventon plan

The need to identify altemative strategiesto meet the transtion objectivesif those set
forth inthe IEPare not beingprovided

Examples of Other Pumposesfor Canducting IEPMeetings:

The IEPTeam may meet to identify alternative strategiesto meet the transtion goals if
those strategiesset forth in the IEPare not being provided by outside agencies.

IEPTeam members may need to meet to determine the needsof students who transfer
into the district from another district.

The IEPTeam may review the studS y (e@cationa status and determine if additional
data are needed to mmplete an evaluation to determine eligibility (or continued
eligibility).

If the student fails to meet IEPgoas or benchnarks, a meeting may be convenedto
review the services recommended and to determine whether or not changes are
necessary.

An IEPmeeting may be convened anytime a student with a disability receivesa failing
gradein ageneal education class The purpose of the meeiting isto document the causeof
the failing grade and to enaure that it was not attributed to a failure to implement any
portion of the IEPor lack of supdementary aids or services

I ————
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MANIFESTATIODETERMINATION

When a decision is made to effect a disciplinary change in placement for a student with a dishbility
violateda codeof studentconduct,the publicagencymustconducta manifestationdeterminationwithin
10 schooldaysof that decision Adisciplinarychangein placementoccurswhenastudentis removedfor
more than 10 consecutive school days or is subjected to a series of removals that congtétitsra
because;
1 the series ofemovals total more than 10 school days in a sclyeat;
1 the O K A lielRadiatis substantiallysimilarto the behaviorin previousincidentsthat resultedin
the series of removalsind
1 suchadditionalfactorsasthe lengthof eachremoval,the total amountof time the childhas
been removed, and the proximity of the removals to @mther!!

The purpose of thé/anifestation DeterminationA & 2 RSGSNX¥YAYS AFaliKS &iddzRe
YEYATFSadraAz2y 2F GKS OKASRGZ RAALI BNSH (iEisés@fiksa | NBRY
below or the forms may be found ppendix0).

I Manifestation Determination Form Sections-3 (English Versiorspanishversion),

I Manifestation Determination Form Sections-& (English Versiospanishversion,

EXTENDED SCHOOL YEAR

Extended School YedESY) is for students on IEPs who need additional school days to reszee a
Appropriate Public Education (FAPE) and prolonged periods of time off will have a negativeomftest.
ESY services are determined by the IEP team on an individual basis and servicedtasaayor the
provision of FAPE to the student. ESY trhesconsidered for all children, including preschaged children,
whether or not they have previously been enrolled in school. ESY requires documel(disrData
Document¢ EnglishVersionSpanish Versioyof regression, recoupment and/gredictive factors(Forms

may also ke foundin AppendixC).

I ————
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http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_manifestationcover.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_manifestationcover_span.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_manifestationform.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_manifestationform_span.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_esy_datadocumentation.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_esy_datadocumentation.doc
http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/iep_forms/iep_esy_datadocumentation.doc
http://www.cde.state.co.us/cdesped/esy_predictivefactorworksheet

STUDENTS WITH DISABILITIES IN CHARTER SCHOOLS

Childrenwith disabilitieswho attend public charter schoolsand their parentsretain all of the rights and
protectionsof the IDEAAnadministrativeunit mustservechildrenwith disabilitiesattendingcharterschools in

the same manner as the administrative unit serves children with disabilities in its other schools, including
providing supplementary and related services on site at the charter stbdbke same extent to whiclthe
administrativeunit providessuchservicen the siteto its other publicschools.

In Colorado, how an administrative unit provides special education services is based @erthee
delivery/funding model that is negotiatl between the charter school and its authorizer. There segeral
service deliverynodels:

f Insurance model: Under the insurance model, the charter school paftsiay” & dzNJ y OS¢ LIN.
to the administrative unit to provide all special education and relatedvicesfor children
with disabilities attending the charteschool.

1 Contracted model: Under the contracted model, the administrative unit passes thriutjte
charter school its share of special education funding and the charter school hires or
contractswith third party specialeducationserviceprovidersto provide specialeducation
and related services for children with disabilities attendinggbleool.

1 Combination/Modifiedinsurancemodel: Underthe combination/modifiedinsurancemodel,
the charter school and its authorizer negotiate responsibility and fundinggecial education
and related services. The charter school may hire some of its stafhagdtiate with its
authorizer for the administrative unit to provide sorservices.

Responmbility for the referral, evaluationand IEPprocessesare determined by the servicedelivery model
negotiated by the charter school and its authorizer. However, the same referral, evaluation |Ehd
requirements apply to children with disabilities atteang charter schools. Additionally, an IEP focharter
schoolstudentmust containa statementthat specifiesvhetherthe child shallachievethe content standards
adoptedby the schooldistrict in which the child is enrolled or the charter schoolinstitute; or whether the
child shall achieve individualized standards which would indicate that the child has met the requirefents
his/her IEP.

STUDENTS WITH DISABILITIES PARENTALLY-PLACED IN PRIVATE
SCHOOLS

The IDEA requires an administrativst to locate, to identify, and to evaluate all children wittsabilities who
are enrolled by their parentsin private, nonprofit (includingreligious)elementaryand secondaryschools
located in their schooldistrict. Thischild find activity is designe to ensurethe equitable participation of

parentallyplacedprivate schoolchildrenand to get an accuratecount of those children. Thetimelinesfor

initial evaluations apply. An administrative unit must spend a proportionate share of Part B fegeeihl
education funding on providing education and related servicesincluding direct servicesto children with

disabilities who are parentally placed in private schools. How the funds are used for equotabi@pation is
determinedby meaningfulconsultationwith private schoolrepresentativesand representativesof children
with disabilities who are parentalglaced in privatechool.

Whena childwho is parentallyplacedin private schoolisidentified with adisability,it isimportant to note

that there isnot anindividualright to receivesomeor all of the specialeducationandrelatedserviceghe

child would receive if he/she were enrolled in a public school. If a child with a disability péremtally
placed in private school rec/es services, it is based on a services plan. Although similar, a serviass plan
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not anIEP A serviceplanneedonly describethe specificspecialeducationandrelated serviceghat the
administrativeunit will provideto the child in light of the determination of how the administrativedzy” A G Q &
proportionate funds are spent. However, a services plan should be developed, reviewedeased

consistent with the IEEmelines.
Aserviceplanfor parentallyplacedstudentsdoesnot applyto preschoolandkindergartners.

STUDENTS WITH DISABILITIES PUBLICLY PLACED IN ELIGIBLE
FACILITIES

In Colorado, an approved facility school means a group care facility (e.g. a psychiatric resickattradnt
facility and a therapeutictreatment facility), group home, community centeredboard, hospital, or state-
licensed day treatment facility that offers a school program providing special education servidadten
with disabilities that has been approved by the Colorado State Board of Educationistrative Unitand
Eligible Facilities should be familiar with and refer to ECEA rule 8.0 Responsibilities of Adminidinasye
StateOperatedProgramsandEligibleFacilitiesand ECEAule 9.0 Out of DistrictPlacements.

The IEP team completiram IEP for a student with a disability placed in an approved facility school gfeyuld
particular attention to the Educational Environment categories onliie
1 For students in a residential facility, check the residential fatibiy

1 For students ira day treatment program, check the separate schm.

1 Forstudentsin a residentialfacility who attend a public schoolpart-time, checkthe
two appropriateboxes(e.g.generaleducationclasst0%79%of the time andresidential
facility).
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REVISED 07/2017 57



REQUIRED FORMS - BY TYPE OF IEP MEETING

Forms required for InitiaEligibility:
Prior Notice & Consent fdtvaluation
Procedural Safeguards
Notice ofMeeting
Cover page
EvaluatiorReport
Appropriate Determination of Eligibilifyorm(s)
Prior Notice & InitiaProvision of Special Education and Related Serviaktdrimined
eligible)
IEP (if determineeligible)
Permission to Invite Agencies Related to Transition (if student is d/8len)

Forms required foReevaluation
Prior Notice & Consent fdtvaluation
Notice ofMeeting
Permission to Invite Agencies Related to Transition (if student is d/flen)
Cover page
EvaluatiorReport
Appropriate Determination of Eligibilifyorm(s)
IEP (if determineeligible)
Prior WrittenNotice

Forms required for AnnualEPReview
Notice ofmeeting
Permission to Invite Agencies Related to Transition (if student is d/8len)
IEP
Prior WrittenNotice

Forms required for IERmendment
Notice of Meeting (ibppropriate)
IEPAmendment
Prior WrittenNotice
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@ COMPLETING THE IEP FORM
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THE INDIVIDUALIZED EDUCATION PROGRAM
HEADER

Legal Name of Student State Student ID (SASID) Date of Birth Date
‘ Local Student ID (LASID) Administrative Unit Name AU Address AU Phone Number
Headeris used:
V¢2 ARSYGATe GKS aiddzRShfth Qa yIFYSsE {!{L5%Z

V To identify the Administrative Unit, address, and phowenber
V To identify the date of theneeting

TYPE OF MEETING & DATES OF MEETINGS

[J Amendment to IEP Dated:
Oother:

TYPE OF MEETING DATES OF MEETINGS

Eligibility Individualized Education Program FAGE SRR e,
[ Initial Eligibility Meeting [ nitial IEP Date of next IEP review meeting (a7 or before) —
[ Reevaluation ] IEP Review Date of initial consent for evaluation

Date
Date initial evaluation completed

Dale

Date of initial eligibility determination
[C] N/A (Student Did not qualify) Dale

Date Initial Consent for Services:

Type of Meetings usedto:
V ldentify the reason why the IEP meeting is baingvened.
Comments:
1 Check the appropriate box for the type of meeting beedy.
9 IndicateDate Initial Consentfor ServicesGiven Thisis the date documentedafter initial

eligibility was determined, and the parent provided written consentfor specialeducation
services This date will remain the same on all futliPs.

Dates of Meetingss usedo:
V ldentify importantdates.

Comments:

91 Date of Next Eligibility Meetingrhis is the date of the requiredy&ar reevaluatiorfor

StAIAOGAfAGED LT GKS LizN1J2asS 27T  &idbility 9t
for speciakeducation,enter N/Ain this space Forall other purposesthe date of the next
IEPmeeting report in which the findings from an initial evaluation,reevaluation,or
speciakevaluationwere presentedto establishor maintainthe & (i dzR 8ligikilify status
should bewritten.

1 Date of Next IEP Review Meetifthisis the date of the next meeting that will hesed to

reviewthe & (i dzR GuyfentfE® . Thismustoccurat leastannually within 365daysof the
meeting.

1 Date of Initial Eligibility DeterminationThis is the date in which the studentas

F Y R

YSS
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determinedeligible for Special Education services: this date will remain the sanad on
future IEPSs.

1 PostsecondaryzoalsDueThisisadatethat will alsoremainthe same. It shouldindicate
to parents and the case manager when transition goals and services musitiaged.
Thedate is due duringthe yearthe studentis 15, but no later than the end ofhis/her 9"
gradeyear.

Remenber, revisionsto the IEPthat are made via an IEP amendment and that
did not involve a comprehensive review of the IEPwill not cause the date of the
annud review b change.

STUDENT AND FAMILY INFORMATION

STUDENT AND FAMILY INFORMATION

Prior to Meeting After Meeting
Distrigk f Besidengs Grade: Age: Gender: [JMale [ Female
Home School
School of Attendance Ethnicity: O Hispanic / Latino
Unit/Facility of Attendance (if out of district) Race: [] American Indian or Alaska Native ~ [] Asian
Primary Disability, if any [ Black or African American O white
Secondary Disabilities, if any (optional) [ Native Hawaiian or Other Pacific Islander
Primary Educational Environment L] Two or more races
Primary Language Spoken in the Home
Student's Primary Language
Does the student have Limited English Proficiency [JYes [JNo
ACCESS Scores: Alternate ACCESS Scores:
Is there an Educational Surrogate Parent (ESP)? Yes [ No [
Student's Parent/ Guardian(s)/ESP
Address
City/State/Zip
Telephone Number {Home) (Cell) (Work) (Home) (Cell) (Work)
Email

Student and Family Informatiois usedto:
V Provide basic demographic information about the student &adily.

Comments:
Indicate the appropriate answers in ttirior toMeetingcolumn.

1 District of Residencethe district the student liveg.

1 Home Schoal the schoolthat the student would typically attend basedon his or her
residency.

1 School of Attendancethe school the student currently attends. It may be the saa®e
the home school, depending on where services are provided tsttrsent.

1 Unit/Facility of Attendance only to be usedif the studentis (or will be) placedat a
location outside of the school district for serviceslf this sectionis not to be used,
indicate withN/A.

z

f Primary Disability, if anyA Y RA Ol ¢S (KS addzRSy i Qa QuzNNBYy i
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meeting, and update after the meeting. This is the disability identified by the teatn
most significantlyinterfereswith the & G dzR Sbyfity t© Benefit from generaleducation
alone, and the disability that is reported to the State for federal reporting. If then@ne,
mark withN/A.

1 Secondary Disabilities, if any (Optionalj students have multiple areas for whittiey
are eligible to receive specialeducation services,other secondarydisabilitiesmay be
noted.

1 Primary Special Education Environmenindicate where the student receivethe

majority of the special education services; this can be referenced fronEithecational
Environment area.

Theterm parent, as definedin the Individuals with Disabilities Edwcation Act (IDEA),

includes a person or persons who are acting in the place of a parent, such as
agrandparent, step-parent or foster parent with whom the student lives, or
an individual who is legally regpongble for the student. Fa students who are
without parents, the educational surrogate parent (E®)is consiceredthe parent.
The E®is a person who has training and is assigred by the Administrative Unit to
representthe student in all educational decisiorrmaking processes wheneverthe
parent of a child with a disability is unknown, canna be located, is unavailable or
the child is a ward of the state.

What is the role of parents, including educational surrogate parents, in
dedsionsregadingthe educational program of their child?

Paents are expected to be equal participants along with schod
personnel, in developing, reviewing, and revising the IEPfor their child.

When must an educational surrogate parent (E3P) be assgned by the District or
AU?

AnE® is assigied whenever the parent of a child with a disability is unknown,
cannot be located, is unavailable or isa ward of the state.
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PROCEDURAL SAFEGUARDS AND IEP PARTICIPANTS

PROCEDURAL SAFEGUARDS
| have been provided the special education procedural safeguards in my native language or other mode of communication. [ ]Yes [ JNo

Parent/Guardian/ESP Signature IDEA 300.504(a) Date

IEP PARTICIPANTS
THE FOLLOWING PARTICIPANTS ATTENDED THE |EP MEETING:

Student Student’s Parent/Guardian/ESP Student's Parent/Guardian/ESP
IDEA 300.321(a)(7) and 300.321(b)(1) IDEA 300.321(a)(1) IDEA 300.321(a)(1)

Special Education Director or Designee General Education Teacher Special Education Teacher/Provider
IDEA 300.321(a)(4)(i)-(iii); ECEA 4.03(5)(a) IDEA 300.321(a)(2) IDEA 300.321(a)(3)

THE FOLLOWING PERSONS WERE ALSO IN ATTENDANCE AT THE MEETING
NAME TITLE AREA/AGENCY REPRESENTED

Procedural Safeguards usedo:
V Document that the parent has received a copy of Brecedurabafeguards

Comments:

A copy of the proceduralsafeguardsnust be givento the parent of a studentwith a disability one time
per schoolyear. Duringthe IEPconference the parent shouldcheckthe & & Soaxéon the IEPform and
sign the provided line to indicate that the parent was given a copy oPtleeedural Safeguaras enter
the date within thecurrent school year when the parent was provided a copy oftftezedural Safeguards
Anothercopyof the ProceduraBafeguardshouldbe givento the parentsat the IEPmeetingif requested.

It is important to ensure the parents understand tiRrocedural
Safeguardsparticularly any areas relevant to the meeting; and to inquire

whether there areany questions.

IEP Participantpage is usedo:
V Document the participants in the IEReeting.
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Comments:

i Each participant may sign next to tappropriate title. The signature verifiegtendance
at the meeting.

1 Parent signature on the meeting participation page indicates participation only. Psiggratureon
GKS YSSGAY3I LINIGAOALI GAZ2Y LI IS R2SAa foyspdrial NB T 1
education or for the consent for special educatsmrvices.

Any single member of the IEP Team may meet no more than two of the

requiredroles at the IEP meeting. For example, the special education teac
may also serve athe specialeducation Director designee if he/she has the
authority to designateand approve Allevelresources or an ECSE who also
holds a role of a general education preschool teacher may serve in the gel
education and special education role

PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE MEE) INCLUDING INPUT FROM PARENT & STUDENT
Student Strengths, Preferences, Interests

What are the student’'s educational/developmental strengths, interest areas, significant personal attributes and personal accomplishments as indicated by formal or informal assessment? Be sure to include specific
feedback from the student.

IDEA 300.324{a){i) strengths of the child

IDEA 300.321(b)(2) preferences and interests

IDEA 300.43(a){2) secondary transition

Present Levels of Educational Performance Summary

Include results of initial or most recent evaluation, including, if appropriate, the results of any interventions, progress monitoring and gap analyses.
IDEA 300.320(a)(1) present levels of ic achi and functional perf

IDEA 300.324(a){iii} Results of initial or most recent evaluation

Describe the age appropriate transition assessment process used to develop the post-school goals ECEA 4.03(6)(d)(ii)
This section is to be completed for each |EP, starfing when the student is 15 {or earlier if appropriate), but not later than the end of 9* grade, and updated annually.

Student Needs and Impact of Disability

How does the student’s disability affect histher involvement and progress in the general curriculum and parficipation in appropriate activities?

For students of transition age, how does the student’s disability affect histher attainment of the postsecondary goals?

IDEA 300.324{a)(ii) concerns of parent

IDEA 300.320(a)(1)(i) How the child’s disability affects the child’s involvement and progress—in the general curriculum and participation in appropriate activities

Parent / Student Input
IDEA 300.324{a)(1)(ii) concerns of parent

Measurable Post-School Goals

This section to be completed for each IEP, starting when the student is 15 (or earier if appropriate), but not later than the end of 3 grade, and updated annually. ECEA 4.03(6)(d)
Measurable post-school goals must be based on current age-appropriate transition assessments.

Education/Training Goal:

Employment Goal:

Independent Living Skills Goal (when appropriate):

Annual goals will be developed and accommodationsand/ or
modificationg(if necessarypre describedfor each area identified by

the IEPTeamthat A & F ROSNER St & | FHSMiySR o6& (K

LyydzZh £ GNFXyaAdGAz2y L9t 32| fpastsécdiBaryR A N.

32FfakidNryardrzy aAaSNBAOSaAQ ySSIRaod |

Compliance and Quality Tips

https://www.cde.state.co.us/cdesped/transition_trainingt&
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CONSIDERATION OF SPECIAL FACTORS

CONSIDERATION OF SPECIAL FACTORS
A. Does this student exhibit behavior that requires a Behavior Intervention Plan? B. Is the student blind or visually impaired?
O Yes O No O Yes O No
If yes, complete a Behavior Intervention Plan. If yes, complete the Learning Media Plan. ECEA 4.03(6)(b)
IDEA 300.324(a)(2)()) IDEA 300.324(a)(2)(iii)
C. Is the student deaf or hard of hearing? D. Is the student deaf-blind?
O Yes O No O Yes 0O No
If yes, complete the Communication Plan. ECEA 4.03(6)(a) If yes, complete the Learning Media & Communication Plan. ECEA 4.03
IDEA 300.324(a)(2)(iv) IDEA 300.324(a)(2)(iii) and 300.324(a)(2)(iv)
E. Does the student have unique communication needs? F. Does the student have Limited English Proficiency?
O Yes O No O Yes 0O No
Ifyes, specify: Ifyes, specify how this will be addressed:
IDEA300.324(a)(2)(iv) IDEA 300.324(a)(2)(ii)
G. Does the student need Assistive Technology devices or services? H. Does the student require Special Transportation?
O Yes O No O Yes 0O No
If yes, specify: If yes, specily:
IDEA 300.324(a)(2)(v) IDEA 300.34(a)(16)
I. Does the student require a Health Care Plan?
0O Yes 0O No
If yes, indicate location of Plan.

Consideration of Special Factassusedo:

V/I2YaAARSNI Fye ALISOALFE FIF OG2NBaning!l G YIF & AydSN

V AlLlLareas must be considerday the IEReam.

VV Allareas requiring special consideration must be addressed throughout theslgP,
the PLAAFP and any other areas deemed appropriate by thedEP

Comments:

1 Behavior Intervention Plan (BIFjor a student who exhibits behavior thapedesthe
& (0 dzR $gring ér the learning of others, the IEP Teamwill need to determine a
present level of educational performance in the affected area(s), consider whétier
student requires accommodations to the learning environment, devalopual goal(s)
andbenchmarksasappropriate,and developa Behaviorintervention Plan(BIP). ThelEP
Team should conduct a functional behavior assessr({feBA).

1 Learning Media Plaifror any student who is blind or visually impaired, the IEP Tisam
required to develop a Learning Medvdan.

f CommunicationPlat 2 Y A RSNJ 6 KS &aGdzZRSyidQa O2Yi¥dzyA Ol GA:
deaf or hardof-hearing, develop a Communication Plan to address tis=sees.

1 For a student who is deddflind, both al earning Media Plamand CommunicationPlan
must bedeveloped.

1 Unique Communication NeedSonsider whether the student has unigeemmunication
needs and, if so, specify those uniqueeds.

1 Healthcare PlarFor a student who has any healthcare needs, indithis andidentify
the location of the HealthcarBlan.

I ————
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1 Limited EnglishProficiencyln determiningif languageis an issuefor a student with
Limited English Proficiency, the IEP Team may ask the follqueasgions:
o Doesthe & (i dzR Bwelibf&aglisnanguageproficiencyimpactthe specialeducation
and related services needed by the student? If so, how and to exttant?

o Willthe specialkeducationandrelatedservicesnieededby the studentbe providedin a
language other thamEnglish?

A If languageproficiencyis an issuefor the student, the IEPTeamwill need to
determine how this will baddressed.

1 Assistive Technologyhe IEP Team must determine if the student requagsistive
G§SOKy2ft23@& a AU NBfloamdty. 62 GKS addRSydQa ¥F
0 Anassistive technology device is any item that can be used to increase, maontain,

improvethe & (i dzR fuytilofeicapabilities An assistivetechnologyservicedirectly

assists a student with a disability in the selection, acquisition, or use afSsistive
technologydevice.Thisserviceincludesa functionalassessmenof the studentin his

or her customaryenvironment (e.g., classroom,home, and community settings).
LYF2NNIGA2Y FNRY (GKS TFdzy Ol A 2 yadsistivaleticeS &4 a YSy (i
should be described in this section. A specific recommendatioragsistivedevices

should not be made without first conducting a neegsessment.

o0 Exampleof assistivedevicesusedfor programmodificationsincludetape recorders,
magnifiers, enlarged key labels for computers, adapted keyboardmd
communication displays. Both low and high technology solutions shdusd
considered.In many instances,a low technology device can facilitate the same
outcome as a high technologydevice. It is important to re-examinethe need for
continued use of any previously recommendislices.

A In determining if the student requires assistive technology devare/or
services, the IEP Team may ask the followjinggstions:

A What tasks are difficult for thigisdent that might be made easier withssistive
technology?

A Howwill technologybe usedacrosshe curriculumto ensurethat the studenthas
access to the general curriculum?

A To answer these questions appropriately, the IEP Team may regnest
evaluationby an assistive technology specialist.

A Transportationis providedasa related servicefor studentswith disabilitiesif a studentcannot
get to school in the same manner as peers without disabilities or is placed at a schodhather
his/her neighborhood school. Transportation services include travel to and from sahdol
between schools. Services may also include the provision of specialized equipmeiats such
special or adapted buses, lifts and/or specialized child restraint systems.itibadtilsupporon
the bus is required due to the medical, behavioral, or other needs of the studensuppbrt
should bedescribed.

o Decisiongegardingtransportationserviceareto be madeon anindividualbasis.The
IEPTeamshouldindicatethe decisionby checkingthe appropriateboxon the Special
Considerations page. If the student requires transportation, justification thos
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related service must be included.

o0 The IEP Team should use a variety of criteria to determine whether a studera with
disabilityrequirestransportationasarelatedservice Somespeciakransportationservice
options and examples of justification are identifiedlow.

0 Special transportation services may be appropriate for students who cannotowalk
get to schoolindependentlybecauseof the disability, or becausethe student is
assignedo a schoolother thanthe neighborhoodschoolto receivespecialkeducation
or related services. Special transportation may be an option for a young child (age
or under) who could not participate in the recommended programvithout
transportation.

A Some students may require an aide on the bus. Aides may be approgdate
students:

whose unpredictable behavior may cause a substantial disturbancethdd be

dangerous to the stdent orothers;

who are unable to function independently due to the nature or severitythad

disability;or

who are medicallyragile.

Another specialtransportation need would be for a student who requires a

vehicle with specialized equipment. Thigtion may be appropriatéor students

who require a lift, wheelchairtie down and/or occupant restraint system,
securementdevicesfor life support systems,or specializedseatingsystems
for infants and toddlers.

> >

> >

Arrival and departure times shdl ensure a full ingructiona day
which is @mparable tothat of students without disabilities.
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REVISED 07/2017 67



POSTSECONDARY TRANSITION PLAN

POSTSECONDARY TRANSITION PLAN

This section to be completed for each IE", starting when the student s 15 (or earlier if appropriate) but not later than the end of 9" grade, and uedated annualhr. ECEA 4.03(6)(d)

Projected date of graduation/program completion: IDEA 300.102(a)(3)(i)-(iii) limitation to FAPE
Projected type of completion document

Measurable Post-School Goals (from Section 6: Measurable Post-School Goals): ECEA 4.03 (6)(d)(ii)

This section to be completed for each IEP, starting when the student is 15 (or earlier if appropriate), but not later than the end of 9" grade, and updated annually. ECEA 4.03(6)(d)

Measurable post-school goals must be based on current age-appropriate transition assessments.

Education/Training Goal:
Employment Goal:

Independent Living Skills Goal (when appropriate):

Planned Course of Study: ECEA 4.03(6)(d)(iii)
The class schedule must be multi-year (through exit), specific and individualized, and directly linked to the postsecondary goals. The planned course of study must address all post-schod areas
that are identified for the student.

Transition Services and Activities ECEA 4.03(6)(d)(iii)

Describe the activities provided by the adults in the schod and in the community that will enable and promote the student's progress toward meeting annual and postsecondary goals.

Include special education, general education, related services, services from other agencies, and services provided by families, as appropriate for student's needs. Transition services must be
specific and individualized and must state what the adults will provide.

Education/Instruction and Related Services: ECEA 4.03 (6)(d)(ii); ECEA 2.51(1)(b)

Career/Employment and other Post-Schod Adult Living Objectives ECEA 4.03(6)(d)(ii); ECEA 2.51(1)(b)
Community Experiences ECEA 4.03 (6)(d)(ii); ECEA 2.51(1)(b)

If appropriate, Daily Living Skills and/or Functional Vocational Evaluation ECEA 4.03 (6)(d)(ii); ECEA 2.51(1)(b)
Agency Linkages

What agency linkages, if any, have been made? Written parental consent must be obtained prior to inviting any agency or organization that is likely to be responsible for providing or paying for
transition services.

If the student will turn 20 during the course of this IEP period, student and parent(s) have been informed of the transfer of rights at the age of majority (21).
O Yes 0O No [OIN/A IDEA 300.320(c) Transfer of rights at age of majority.

NOTE: Graduation with a regular diploma will permanently end entitlement to a free and appropriate public education (FAPE) under the federal Individuals with Disabilities Education
Actand the Colorado's Rules for the Administration of the Exceptional Children’s Educational Act. Therefore, after graduation this student will no longer be entitled to receive special
education and related services from a school district or other local education agency. At the end of the regular school-year semester in which the student turns 21, she would no
longer be eligible for special education services.

Postsecondary Transition Plas usedo:
V ldentifythe coordinatedset of transition activitiesfor studentswho areagel5, but not later
than the end of 9 grade. It may be used earlier if deemed appropriate by the IEP Team.

Comments:

Projecteddate of graduation/programcompletion: Thisdate shouldreflect the month and year that the
IEP Team anticipates ttstudent will reach graduation or high school completion. It can be adjlxtsed
on objective criteria (total credits earned) at each annual review and adjastatdingly.

Projected type of completion document: Identify the anticipated typearhpletion documenti.e. diploma,
certificate of completion, etc.). This will be based on district graduation requiremetisient needsand
the courseof study the IEPTeamdetermineswill meet the educationalneedsof the studentwhile also
ensuring apropriate support for the preparation needed to attain the pesthoohoals.
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ANNUAL GOALS (OBJECTIVES, IF REQUIRED)

ANNUAL GOALS (OBJECTIVES, IF REQUIRED) IDEA 300.320(a)(2)(i)

For transition |EPs, annual goals MUST link directly to postsecondary goals.

O Extended School Year Goal

Area of Need:
Measurable Goal: IDEA 300.320(a)(2)(i) Unit of Measurement:
IDEA 300.320(a)(3)())
Objective (if needed): IDEA 300.320(a)(2)(B)(ii)
Related Colorado Academic Standard/Extended Evidence Outcomes: Baseline Data Point:
Evaluation Method: CIMonitor and Chart Progress [ Focused Assessments [ Portfolio Collection [ Other: IDEA 300.320(a)(3)(i)
ngress Repon (Describe how parents will be informed of the student's progress toward goals and how frequently this will occur) IDEA 300.320(a)(3)(iii)
Reporting Date: __/__/ Reporting Date: __/__/ Reporting Date: __/__/ Reporting Date: __/__/
Progress: ____ Progress: ____ Progress: ____ Progress: ____
Supporting Data Point: Supporting Data Point: Supporting Data Point: Supporting Data Point:

For transition IEPs, annual goals MUST link directly to postsecondary goals.

O Extended School Year Goal

Area of Need:
Measurable Goal: IDEA 300.320(a)(2)(i) Unit of Measurement:

IDEA 300.320(a)(3) (i)
Objective (if needed): IDEA 300.320(a)(2)(B)(ii)
Related Colorado Academic Standard/Extended Evidence Outcomes: Baseline Data Point:
Evaluation Method: CIMonitor and Chart Progress [ Focused Assessments [ Portfolio Collection [ Other: IDEA 300.320(a)(3)(i)
ReportingDate: __ / /| ReportingDate: __ / _/ ReportingDate: __ / /| ReportingDate: __/ /|
Progress: ____ Progress: ____ Progress: Progress: ____
Supporting Data Point: Supporting Data Point: Supporting Data Point: Supporting Data Point:

Annual Goals and/or Objectivels usedo:

V Describe the demonstrated improvement from the measurable present lefvel

performance.

V Reflect an area of need that is related to progress in the general educatiaoulum (for
preschool children, participate in appropriate activities and daily routines).

V Include a measurable level aftainment.

<

Describe conditions under which the studemill perform.

V Relate to Colorado Academic Standards.

Comments:

When writing goas for students, there shoudd be a direct
correpondencebetween identified need, presentlevel of performance

and annual goals that allow the student to be involved and progress

in the geneal curriculum (for preschool children, participate in
appropriate activities and daily routineshdditionaly, if the student is

of transition age, the annud goals should directly support and promote

the attainment of their pog-schod goals. For preschoathildren, the
goals should address the gap in development or missing foundationa
skill, not what all students are working on.
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1 Document that annual goals are designed to directly support and proriate
accomplishment of the posichool goals éppropriate.

1 For students taking alternate assessments based on alternate achievestamards,
write a measurable short terrobjective.

1 Unit of measurement: This is how achievement of the goal wilneasured.Examples
include words correct per minute (WCPM) or outbursts per hour. While the goal will
likelyincludea unit of measuremenin targetingthe improvement,the criteria shouldbe
explicit and clear for parents and schparsonnel.

1 Progressoward eachannualgoal will be measuredthrough the identified criteria and
evaluation measures established for eayal.

1 When reporting, use the provided progressreporting key and attach any supporting
graphs or available data. The reporting keyasy general, and it is helpful to parerits
receive a more informative update. Sources of data may include progresgoringdata,
Results Matter data (for ages33, or behavior charts, among othiggms.

Whether or not the student met the goals (and objectives if applicable)
mustbe documented. Thisinformation must be sharedwith the parent by

isauing an IEPprogressreport as frequently as was indicated on the most
recent IER The case manager is regonside for maintaining
documertation that the IEPprogressreports were providedto parents
of studentswith disabilities.

ACCOMMODATIONS AND MODIFICATIONS

ACCOMMODATIONS & MODIFICATIONS

Accommodations

What type(s) of accommodation(s) # anyis (are) necessary for the student to access the general curriculum and/or appropriate activities to make effective progress?
IDEA 300.320(a)(4)(i)-(iii)

IDEA 300.320(a)(6)(i)

Modifications
What modifications to the general education curriculum, if any, need to be made to enable the child to be involved in and make progress in the general education curriculum?
IDEA 300.320(a)(4)(ii)

Accommodations and Modificationare usedo:
V Identify areas where the student requires accommodations to accesgéeheral
educationcurriculum.
v Identify areaswherethe studentrequiresmodificationsto participateandmakeprogressn the
general educatiorcurriculum.
V For more information o\ccommodation and Modificationsise thidink.
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http://www.cde.state.co.us/cdesped/accommodations

EXTENDED SCHOOL YEAR DETERMINATION

EXTENDED SCHOOL YEAR DETERMINATION IDEA 300.106

NOTE: Complete the ESY Data Documentation, using the information and guidelines in the Extended School Year Guidance Manual, and maintain in the student’s
special education record.

Criteriaf/lnquiry:
Did the student experience severe regression on his/her |EP goals and objectives?

O Yes 0O No O No Information

Did the student require an unreasonably long period of time to relearn previously learned skills?
O Yes O NoDO No Information

Do predictive factors indicate the need for ESY services?
O Yes O No

Decision: Is the student eligible for Extended School Year Services?
O Yes 0O No O To be determined by:
If yes, attach documentation for each question and record services on service summary in Section 13,
Identity which goals will be worked on during the Extended School Year Below:

Extended School Year Determinatias usedo:
V Considemwhetherthe studentneedsextendedschoolyearservicesn orderto receivea
FAPE.

Comments:
i1 Follow the ESyuidance document for making the requirednsiderations.

1 Review student records and data for evidence of regression/recoupment iSMmeEs
major schoobreaks.

1 Indicatewhetherthe student experiencedsignificantregressionon any of his/her IEP
goals andbjectives. If yes, attach documentation of tregression.

1 Indicate whether the student required an unreasonably long period of timeetearn
previously learned skills. If yes, attadbcumentation.

1 Indicate whether there are other factors relevantfS i S N A y A y Jeligibkits a
for ESY services. Predictive factors include, but are not linated

0KS RSINBS 2nparinéds a G dzRSy i Qa
GKS FT1oAfAGe 2F GKS ailddzRSydQa LJhowds,y G a
0KS alddRSyogreds, NI S 27F

0KS &a0dzRSYy (1 Qa o Diotlems 2 NI f | yR LIK&aAOl f
the availability of alternativeesources,

the ability of the student to interact with children withodisabilities,

O OO O0OO0OOoOOoOOo

the individualneedsof the student and whether the requestedESYservice(slare
relevant to support thoseeeds.

GddzRSYy

a2 LI
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1 Indicate the decision of whether the student is eligible for &3Yices.
o If the studentiseligiblefor ESYidentify and documentwhich goalswill be addressed

duringthe ESYandrecord ESYervicesn the Servicesreaandin the ServiceDelivery
Statement.

o |If the IEP team does not have enough data to make an ESY determinationtheheck
G ¢ 2 detergnined.

0 ESY must be considered faeschoolers who have not yet been in school; have
beenidentifiedin the schoolyearor aretransitioningfrom PartCto PartB services.

Must the IEP Team recommend extended school year sewices for all students
with disabilities?

No. Gonsiceration mugt be given annudly for each student regarding the need

for exterded schod year services Fadorsto consicer include likelihood of regressia,
slow recoupment, and predictive data based on the opinion of professionals. For
preschool children who not yet been in school, ESY must still be considered.

IDEA does not require that each schod establish summer programs for

students without disabilities for the soke purpose of providing integrated
activities for students with disabilities in EY programs, nor does it require
that EY servicesaddress all of a gudS y iE®gbas. Because the purpose of
EY servicesis to preventregressionand recoupment problems, a studS y (i €
placement for EY services may differ from his/her placement during the
regular school year. Therdore a full continuum of placement options isnot
requiredfor EY.
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STATE/DISTRICT ASSESSMENTS

STATE/DISTRICT ASSESSMENTS:

District Assessments:
Check whether the student will partici in the District A dmini d at the child/student’s grade level
Regular Not Assessed at This Grade Level

English Language Arts =]
Math o
Science u]
Social Studies o
Other u]
Other_ o

oooooo

List district assessment accommodations: IDEA 300.320(a)(6)(i)

O Check if the student meets participation requirements to receive instruction based on alternate academic achievement standards (Extended Evidence Outcomes) and will
participate in the district alternate assessment(s).

If the student is eligible for the district alternate assessment(s), provide justification: IDEA 300.320(a)(6)(ii)(A) and (B)

State Assessments
Check whether the student will participate in the Colorado state assessment or the Colorado altemate assessment for each content area(s) administered at the child/student’s grade level.

Regular Not Assessed at This Grade Level
English Language Arts m] =]
Math =] m]
Science u] o
Social Studies u} m]
ACT o o

List all accessibility features and/or accommodations to be used in the Colorado state assessment administration: IDEA 300.320(a)(6)(i)
Refer to assessment guidance documents for allowable accommodations per content area. NOTE: Allowable accommodations may change within the IEP period.

O Check if the IEP team concurs that the student meets participation requirements to receive instruction based on alternate academic achievement standards (EEOs) and will
participate in the state alternate assessment(s), including the 11" Grade Alternate Assessment for the Colorado ACT.

If the student will be participating in Colorado alternate assessment(s) provide justification: IDEA 300.320(a)(6)(ii)(A) and (B)

List any Accommodations for the Colorado alternate assessment(s):

Describe any Unique Accommodations, pending approval by the CDE Assessment Office:

State/District Assessmentare usedo:
V/2YaAARSN) GKS addzRSYy G Qa LI dsBeds@dntsloficadenyc Ay f 2
performance.

Comments:

1 Note whether the IEPteam determinedif the studentwill be takingthe regularor alternate
district level assessments, based on the standardssafuction.

1 If the student will be taking the state ardistrict alternate assessments, provigstification.

1 If the student will be taking the alternate assessments, inform parent(s) regatbeng
differences between the regular and alternate assessments and any potential effects
taking the alternate assements. Indicate that the parent(s) has been so infornisd
checking the box on the nepige.

1 If the studentwill be takingthe state assessmenénd requiresunique accommodations,
the team must apply for those (such as math manipulativeson the non-calculator
portion of the mathematics assessment); however, this must be documented ifEihe
and the application for Unique Assessment must be submitted tdistrictAssessment
Coordinator by the district deadline. The state deadline fequest submissionss
December15™; however, districts may have an earlier deadline for review prior to
submission taCDE.
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All studentswith disabilitiesare requiredby state and federallaw to participatein
local/stateassessmentsr in alternateassessments studentswithout disabilitiesof
the sameage or grade are tested. It is anticipatedthat almost all studentswith
disabilitieswill beableto participatein all local/stateassessmentsAccommodations
neededor generalassessmerdndalternateassessmendre documentedn the IEP.
Accommodations used during instruction should be provided and routinelyrused
order to mirror those usedfor assessmentlt is vital that studentshave routine
experiencavith the useof an accessibilityeatureor accommodatiorsimilarto those
usedon computerbasedassessmentn orderfor the studentto becomedamiliar with
the tool and be able to independently accessféature.

Obvious exceptions are those situations which are unique to standatelsted

1 A student who uses a calculator during
classroom instruction to work on
mathematical problem solving tasks might
not be allowed to use a calculator on a
standardized locabr statewide achievement
test that measures mathalculation skills.

1 Astudentwhousesawordprocessowith spell
checkerin the classroom to complete a
writing assignmentmight not beable to use
it when performing on a standardized
achievement test that measures ability to
spellcorrectly.

Students must have experieneéh the accommodation. For example, a studehb
has directions read to her/ him in the classroom might have diffitalltywing
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REVISED 07/2017 74



SERVICE DELIVERY STATEMENT

SERVICE DELIVERY STATEMENT

Statement of types and anticipated location of all special education services to be provided to and on behalf of the student. Ifthe student was found eligible for ESY services, be sure to include a description of those
services here. For transition aged students, special education and related services must link to the postsecondary goals in the transition services section.
IDEA 300.320(a)(4) and (7)

Service Delivery Statemens$ usedo:
VLRSYGATE IINBlLra 2F GKS OdzNNR Odzf dzYspekiglized G KS &
instruction or intervention from a special educatideacher and/or relatedservice
provider.

[N

V Explain the services table so that parents can clearly understand how servicespralvioed.

Comments:
1 Describe in detail the services that will be provided and how they wgrteded.
1 Provideenoughdetail that an IEPTeamreceivingthe IEPwould be able to implement
the services exactly as they were intended by the sendinde&am.
Ensurehisisclearfor parent(s)to understandwhat atypicalday,weekor month mightlook like for the
student. If, forSE YLJX S | &G dzRSy (i NS litdgimbyBct becddranyedtadin shei tabde dzLJS |
under & { LIS O A ly'ta Xi IN$E: Ho@ddp& described in the Service Deliv8tatement.

SPECIAL EDUCATION AND RELATED SERVICES IN THE LEAST RESTRICTIVE
ENVIRONMENT

SPECIAL EDUCATION AND RELATED SERVICES IN THE LEAST RESTRICTIVE ENVIRONMENT
Frequency of Special Education/Related Services-- Frequency of Special Education/Related Services—
Specialized Instruction Area andfor Service Provider Start Date End Date Direct Indirect Including Case Management
Related Services Fully qualified staff IDEA IDEA Use ONE column only per identified service Use ONE column only per identified service
IDEA 300.320(a)(4 IDEA 300.18 & ECEA 3.04 300.320(a)(7) § 300.320(a)(7
(@) () (a)) Per Day Per Week Per Month Per Day Per Week Per Month
IDEA IDEA IDEA IDEA IDEA IDEA
300.320(a)(7) 300.320(a)(7) 300.320(a)(7) 300.320(a)(7) 300.320(a)(7) 300.320(a)(7)
Total Amount of Time: HPD HPW HPM HPD HPW HPM

Special Education and Related Services in the Least Restrictive Environsngsgdo:
V Document any special education services includingsefites.
Comments:

1 Indicate the service provider that will be responsible for the identifisgecialized
instruction area or relatedervice.

1 Only the role of the person should be identified, not specific individuals by nares.
allows for continuation of services when there are changes in staff or whesttitent
changesschools.

1 Indicate theStart Date. Services indicated should begin as soon as poafigieompleting the
IEP with the exception of ES¥rvices.
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1 Inthe case of students transitioning from Part C services to Part B services, the start date should be
on or before the third birthday. In the case of a preschooler who is not yet enrolled in a general
education program, the start date is the estimated date of enroliment.

Sewicesmay be provided directly to the student or indirectly on behalf of the
student. Cansultation servcesare considered anklirS O (iAdidtionally, if the
student is Medicaid eligble, and the case manager will be conducting case
management activities that are billable to Medicad, this would be
documented inthe & &igécli éolumnaswell.

RECOMMENDED PLACEMENT IN THE LEAST RESTRICTIVE ENVIRONMENT

RECOMMENDED PLACEMENT IN THE LEAST RESTRICTIVE ENVIRONMENT (SPECIAL EDUCATION SETTING) IDEA 300.320(a)(5)

To the maximum extent appropriate, children with disabilities, including children in public or private institutions or other care facilities, are educated with children without disabilities; and
special classes, separate schooling or other removal of children with disabilities from the regular education environment occurs only if the nature or severity of the disability is such that
education in regular classes, with the use of supplementary aids and services, cannot be achieved satisfactorily.

Discussion must address each of the following for all
placement options:

1 1. OYes ONo OPossible advantages for the student

DOPossible disadvantages or potential harmful effects on
= 2 OYes ONo the student or on the quality of services needed
3 3. OYes ONo DOModifications/supplementary aids & services considered
to reduce possible disadvantage to the student

Placement Options Considered Selected: Below, summarize discussions regarding placement option(s)

GENERAL EDUCATION PRESCHOOL SERVICES
Description Hours Per Week

O Integrated Education Program
O Other:

Recommended Placement in the Least Restrictive Environmenisedo:
V Document each setting considered, which setting was selected, and to sumnihgze
discussion
VvV Documentpossibleadvantagesand disadvantageshat the settingand servicesoutlined

in the IEPmay have on the effectivenessof the studentto reach his/her stated Post
SchoolGoals.

Comments:

1 Discussand document possibleadvantagesand disadvantagesor potentially harmful
effects (e.g., embarrassment, potential loss of continuity with classroom discussions)
each setting beingonsidered.

Discusand documentany modifications, supplementary aids or services, which nealyicepossible
disadvantages to thetudent.
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EDUCATIONAL ENVIRONMENT

EDUCATIONAL ENVIRONMENT

Selected __Ages 3 through 5 (age as of the Dec. 1 that follows the date of the IEP)
o Attending a regular early childhood program atleast 10 hours per week AND receiving the majority of hours of special education and related services in the regular eary childhood
program.
Attending a regular early childhood program atleast 10 hours per week AND receiving the majority of hours of special education and related services in some other location.
Attending a regular early childhood program less than 10 hours per week AND receiving the majority of hours of special education and related services in the regular early childhood
program.
Attending a regular early childhood programless than 10 hours per week AND receiving the majority of hours of special education and related services in some other location.
Separate class
Separate school
Residential facility
Home
Service Provider Location —
elected  Ages 6 to 21 (age as of the Dec. 1 that follows the date of the IEP)
General education class at least 80% of the time
General education class 40% to 79% of the time
General education class less than 40% of the time
Separate school
Residential facility
Homebound/hospital
Correctional facilities {including short-term detention)

oooo0ooO0j,|0000oo0 o g

General Education Services for Preschool, &j6£ducational
Environmentis usedo:

V The purpose of Educational Environment is for Indicator 6 reporting to OSEP, which requires states to
report the percentage of three to five y ear olds with disabilities who attend a regular early childhood
program with their peers for at least 10 hours per week and receive the majority of special education
and related services in the regular early childhood program and the percentage who attend a
separate special education class, separate school, or residential facility.

Comments:

? Ages3-5
Whenreportingeducationalenvironmentdor children ageshreethroughfive,usethe

followingrulesto determine which environment to use when reportgagh child. Please
note that the order afhe categories for children with disabilities ageg 3 does not reflect a
continuum from least tanostrestrictive.

Thefirst factor to consideris whetherthe childis attending a regularearly childhood
program,asdefined below.

1 Early Childhood Program A regular program includes as least 50 percent
childrenwho are nondisabled.Early childhood programsinclude, but are
not limited to, Head Start, kindergartens preschoolclassesfferedto an
eligible pre-kindergarten population by the public school system, private
kindergartens* or preschools, and group clii&lelopmentcenter or child
care.

* Include children with disabilities enrolled by their parents in a private
elementaryschool and receivingpecial education and related services.

If the child does not attend a regular early childhood program or kindergarten, the next factor to camsitiether the
child attends a special education program, as defined below. If the child is attendpagial education program, report
the child according to the location of the special educagicgram.

REVISED 07/2017 77



1 Special Education ProgramA program that includes less than 50 percent
children who are nondisabled (i.e., children not on IEPS). Special education
programs include, budre not limitedto:

0 Special education classrooms in regular school buildings, trailers
or portablesoutside regular school buildings, child care facilities,
hospital facilities oran outpatient basis, and other community
based setting;

0 Separate schools; and

0 Residentiafacilities.

If the child attends neither a RegularEarly Childhood Programnor SpeciaEducationProgramasdefined
above report the child dependentupon whether the child receivesspecialeducationandrelatedservices
at:

1 Home- If the child attendsneither a regularearly childhoodprogramnor a special
education program, the next factor to consider is whether the child receives some or
all of his/her special educatioand relatedservicesn the principalresidenceof the
child'sfamily or caregiversreportthe child in thaicategory.

1 Serviceprovider location or some other location that is not in any other
category- If the child is not attending a regular early childhood program nor
a special educatioprogram,and does not receive any special education
servicesin the home, report the child as receiving services at a service
provider location, such as private cliniciao8lces,clinicians' offices located
in school buildings and hospital facilities on an outpdtieasis, or at some
other location that is not in any otheategory.

Ages Three through Five Educational Environment Codesafuhitions

204 Separate Class Report children who attend a special education program in a class legh
than 50 percentnondisabledchildren. Donot includechildrenwho alsoattend aregularearly
childhood program. They should be reported in one of the categoriesbelow (209 through
212).

205 Separate Schoat Report children who receive their education programs in publiprvate
day schools designed specifically for children with disabilities. Do not include chiticealso
attend a regular early childhood program. They should be reported in ornleeatategories
below (209 througt212).

206 Residential Facility ¢ Report children who receive their education programsin publicly or
privatelyoperatedresidentialschoolsor residentialmedicalfacilitieson aninpatient basis.Do
not include children who also attend a regular early childhood program. They sheuld
reportedin one of the categories below (209 through?2).

207 Homec¢ Reportchildrenwho receivespecialeducationand related servicesn the principal resident
of the child'sfamily or caregiversandwho do not attend anearlychildhoodprogramor a special
educationprogramprovidedin a separateclass separateschool,or residential facility.Include
childrenwho receivespeciakducationboth at homeandin aserviceproviderlocation. The term
caregiver includebabysitters.
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208

209

210

211

212

ServiceProvider Location ¢ Report children who receive all of the specialeducation and
related services from a service provider, and who do not attend an early childh@agpiamor
a specialeducation program provided in a separate class,separate school, or residential

facility. For example: speech instruction provided in a private clinician's offideA Y A OA | y Q&

located in school buildings, hospital facilities on an outpatient basis, and libraridsother
public locations. Do not include children who also receive spedizcation athome. Children
who receive special education in a service provider location and at home dhetdgorted in
the homecategory.

At least10 hoursperweekand majority in regularearly childhood program¢ Reportchildren
who receive themajority of hours of special education and related servicah@RegulaEarly
ChildhoodProgram(and the children attend a RegularEarlyChildhoodProgramat least 10
hours perweek).

At least10hoursperweekand majority in someother location ¢ Reportchildrenwho receive
the majority of hours of specialeducationand related servicesin a location other than the
RegularEarlyChildhoodProgram(andthe child attendsa RegularEarlyChildhoodProgramat
least 10 hours peweek).

Less than 10 hours per week and majority in regular early childhood progmaReport
children who receivethe majority of hours of specialeducationand related servicesin the
RegularEarly ChildhoodProgram(and the child attends a RegularEarly ChildhoodProgram
less than 10 hours peveek).

Less than 10 hours per week and majority in some other locatpReport childrenwho
receivethe majority of hoursof specialeducationandrelated servicesn someother location
(and the child attends Regular Early Childhood Program less than 10 hounsqxsk).

Agesb6-21

Educational time spent in aggppropriate communitybased settingshat includeindividuals with and

1 Childrenshouldbe reported accordingo the settingin whichthey havebeenplacedfor
educationalservices.

1 To calculate the percentage of time inside the general educatlassroom, dividehe
number of hours the child spends in the general education classroom biptakenumber
of hoursin the schoolday (includinglunch, recessand study periods). The result is
multiplied by 100. Time spent outside the general education classroomreceiving
servicesunrelatedto the O K A disB@ity(e.g.,time receivinglimited Englishproficiency
services), should be considered time in the general educatassroom.

without disabilities (e.g. college campuses, vocational sgkeyld be counted as time spent in the general
educationclassroom.
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1 Following are the categories and definitions for educational environmentstiofents
ages 621:

0 Generaleducationclass80 percentor more of the time Reportchildrenwho receive
specialeducation and related servicesin the general education classroomfor 80
percent or more of the time. (These are children who receive special educatidn
related services out of the general education classroom for less than 21 pericemat
time.) This may include children with disabilities placed in the geerdtadation class
with: (a) special education and related services provided wiggneral educabn
classes,(b) special education and related servicesprovided outside the general
educationclassesor (c) specialeducation servicesprovided in resourcerooms.

o General education class no more than 79 percent of the time and no less #h@an
percent of the time Report children who receive special education aredated
servicesan the generaleducationclassroonfor no more than 79 percentof the time
and no lessthan 40 percent of the time. (Theseare children who receive special
education andelated services out of the general education classrdomat least21
percentbut no morethan 60 percentof the time.) Donot includechildren who are reported
as receiving education programs in public or privagparateschoolsor residentialfacilities.
Thismay include childrenplacedin: (a)resourcerooms, with specialeducationand related
services provided within the resourcerooms, or (b) resourcerooms, with part-time
instructionin ageneraleducationclass.

o Generaleducationclasdessthan 40 percentof the time Reportchildrenwho receive
special education and related services in the general education classroothdes$0
percentof the time. (Theseare childrenwho receivespecialeducationand related
services out of thgeneral education classroom for more than 60 percertheftime.)
It does not include children who are receiving educational progranmuldic or
private separate schools or residential facilities. This category imelyde children
placed in: (a) seifontained special education classrooms wiplrt-time instruction
in a generaleducationclass;or (b) selfcontainedspecialclassroomswith full-time
special education instruction on a general education schanipus.

0 Separate school- Report childrenwho receive their educational programspablic
or private separate day school facilities. This includes children eigabilities
receiving special education and related services, at public expense, for gteater
50 percentof the time in publicor private separateschools Thismayincludechildren
placed in: (a) public and private day schools for children with disabilitiegu(i)c
and private day schools for children with disabilities for a portion of the schiagl
(greaterthan 50 percent)and in generaleducationschoolbuildingsfor the remainder
of the schoolday;or (c) publicand private residentialfacilitiesif the studentdoesnot
live at thefacility.

0 Residentiaffacility -- Reportchildrenwhoreceivetheir educationaprogramsn, and live in,
public or private residential facilities during the school week. Trhkideschildren with
disabilities receiving special education and related servicepuhbtic expenséor greaterthan
50 percentof the schooldayin publicor privateresidential facilities. This may include children
placed in: (a) public and privatesidential schools
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for students with disabilities; or (b) public and private residential scHoolshildren
with disabilitiedor aportion of the schoolday(greaterthan50percent)and in separate
day schools or general education school buildings for the remaiatiére school day.
Do not include students who receive education prograntbafacility, but do not live
there.

o Homebound/hospital -- Report children whoreceive education programs ima
homebound/hospital environment. This includes children with disabilities plased
and receiving special education and related services in: (a) hospital progra¢ha}, or
homebound programs. Do not include children with ditaes whose parenthave
opted to provide home-schoolingand who receive specialeducationat the public
expense.

o Correctionalfacilities -- Reportchildrenwho receivespecialeducationin correctional
facilities. These data provide a census othildren receiving special educatiom (a)
short-term detention facilities (community based or residential);(b) correctionalfacilities.
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PRIOR WRITTEN NOTICE (IEP EMBEDDED)

PRIOR WRITTEN NOTICE IDEA 300.503

ThelEP includes services to be provided to assistyour child to make progress. The Present Level of Academic Achievement and Functional Performance in Section 6includes
information aboutthe data used as abasis for the decizsions recordedin the IEP.

Other options considered and the reason(z) each option was rejected:

Otherfactors:

Caze Manager:

Name Title Phone Date

Parents of a child with a disability have protection underthe procedural safeguards. Fora copy of the procedural safequards or assistance in understanding thisinformation, please contact the
person named above. IDEA 300.503(b)(4)

1 A copy of the IEP has been provided to the parent(s). IDEA 300.322(f)

Prior Written Notice(embedded within the IEP) is used:

V Document theother considerations that were made throughout the IEP meeting thete
rejected by the IEP team and the bases for making those decisions, as well afaotbes
that were considered.Theconsiderationghat were madebythe IEPteamin the IEPmeeting
that were accepted are documented in the IEP itself, along with the bases for nia&sey
decisions.

NOTE!f the parent requiresthat noticesare translatedin a languageother than English,
completingthe Prior Written Notice as describedhere will require the translation of the
entire IEP. Otherwise the IEPTeamshouldusethe Prior Written Noticeof SpeciaEducation
Action and summarythose considerationsconsideredand acceptedas well as those that
were considered and rejected, along with othagtions and factorsonsidered.

V Meet the requirementto provide prior written notice to parentsbefore the AU takesany

FOGA2Yy 6A0K NBIFINR G2 | & U dzR Sy (indiidualiz&dS y G A T A C

education plan, or provision of a freappropriate publieducation.
Provide documentation of specific changes to be made and the timing for tdhasees.
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APPENDIX A
DISABILITY ELIGIBILITY
CRITERIA FORMS
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AUTISM SPECTRUM DISORDER

Legal Name of Child DoB State Child ID (SASID) Date

DETERMINATION OF ELIGIBILITY: AUTISM SPECTRUM DISORDER

Definition: A child with an Autism Spectrum Disorder (ASD) has a developmental disability significantly affecting verbal and nonverbal
social communication, social interaction, engagement in repetitive activities and stereotyped movements, and resistance to
environmental changes or changes in daily routines which prevents the child from receiving reasonable educational benefit from general
education. ECEA 2.08(1)

The team has addressed each of the following statements and has determined: IDEA 34 C.F.R. §§ 300.304{(c)(6) and 300.306(b),

ECEA 2.08(1)

[(JYes [INo 1. The evaluation is sufficiently comprehensive to appropriately identify all of the child's special education and
related services needs, whether or not commonly linked to the disability category. (Answer must be “yes” in
order for the child to be eligible for services.)

Clyes [No 2. The child can receive reasonable educational benefit from general education alone. (Answer must be "no’
in order for the child to be eligible for services.)

3. The child's performance: (All answers below must be “is not" in order for the child to be eligible for
services.)
[(Clis [Clis not due to a lack of appropriate instruction in reading, including the essential
components of reading instruction
[lis [lis not due to a lack of appropriate instruction in math; and
[lis [Tlis not due to limited English proficiency.
To be eligible as a child with an Autism Spectrum Disorder, there must be evidence of the following criterion: ECEA 2.08(1)

[Yes [ No A developmental disability significantly affecting verbal and nonverbal social communication and social
interaction, generally evidenced by the age of three. Other characteristics often associated with Autism
Spectrum Disorder are engagement in repetitive activities and stereotyped movements, resistance to
environmental changes or changes in daily routines, and unusual responses to sensory experiences.

An Autism Spectrum Disorder, as described above, prevents the child from receiving reasonable educational benefit from
general education as evidenced by all of the following criteria: ECEA 2.08(1)(a)

[JYes [CINo  The child displays significant difficulties or differences or both in interacting with or understanding people and
events. (Examples of qualifying characteristics include, but are not limited to: significant difficulty establishing
and maintaining social-emotional reciprocal relationships, including a lack of typical back and forth social
conversation; and/or significant deficits in understanding and using nonverbal communication including eye
contact, facial expression and gestures); and

[JYes [CINo  The child displays significant difficulties or differences which extend beyond speech and language to other
aspects of social communication, both receptively and expressively.( Examples of qualifying characteristics
include, but are not limited to: an absence of verbal language or, if verbal language is present, typical integrated
use of eye contact and body language is lacking; and/or significant difficulty sharing, engaging in imaginative
play and developing and maintaining friendships); and

[JYes [CJNo  The child seeks consistency in environmental events to the point of exhibiting significant rigidity in routines and
displays marked distress over changes in the routine, and/or has a significantly persistent preoccupation with or
attachment to objects or topics.

The child must meet each of the three eligibility criteria above to be eligible as a child with an Autism Spectrum Disorder. If

the above criteria have been met, the following characteristics should be reviewed by the IEP team for further information
about the ASD. These characteristics alone will not qualify a child as having an ASD: Check all that apply. ECEA 2.08(1)(b)
The child exhibits delays or regressions in motor, sensory, social or learning skills; and/or

The child exhibits precocious or advanced skill development, while other skills may develop at or below typical
developmental rates; and/or

The child exhibits atypicality in thinking processes and in generalization. The child exhibits strengths in concrete thinking
while difficulties are demonstrated in abstract thinking, awareness and judgment. Perseverative thinking and impaired
ability to process symbolic information is present; and/or

The child exhibits unusual, inconsistent, repetitive or unconventional responses to sounds, sights, smells, tastes, touch or
movement; and/or

The child’s capacity to use objects in an age appropriate or functional manner is absent or delayed. The child has difficulty
displaying a range of interests or imaginative activities or both; andlor

el I O

Rev. 12/18/12; 03/05/13

Forinstructionsand guidelinesseethe ESSWebpagefor resourcesaandguidance
http://www.cde.state.co.us/cdesped/séutism_resources
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DEAF - BLINDNESS

Legal Name of Child DOB State Child ID (SASID) Date

DETERMINATION OF ELIGIBILITY: DEAF-BLINDNESS

Definition: A child with Deaf-blindness has concomitant hearing and visual impairments, the combination of which causes such severe

communication and other developmental and educational needs that the child cannot be accommodated in special education programs

solely for children with deafness or children with blindness. ECEA 2.08(12)

The team has addressed each of the following statements and has determined: IDEA34 C.F.R. §§ IDEA 300.304(c)(6) and

300.306(b); ECEA 2.08(12)

[OYes [INo 1. The evaluation is sufficiently comprehensive to appropriately identify all of the child's special education
and related services needs, whether or not commonly linked to the disability category. (Answer must be
“yes" in order for the child to be eligible for services.)

[Oyes [INo 2. The child canreceive reasonable educational benefit from general education alone. (Answer must be
“no” in order for the child to be eligible for services.)

3. The child's performance: (All answers below must be “is not” in order for the child to be eligible for
services.)

[(CJis [Jisnot due to a lack of appropriate instruction in reading, including the essential components
of reading instruction

[(Jis [Jisnot due to a lack of appropriate instruction in math; and

[(Jis [Jisnot due to limited English proficiency.

To be eligible as a child with Deaf-Blindness, there must be evidence of one of the following criteria: ECEA 2.08(12)(a.)

[JYes [INo The child shall have a deficiency in hearing sensitivity as demonstrated by an elevated threshold of auditory
sensitivity to pure tones or speech, as specified in section 2.08(2)(a) and (b); and a deficiency in visual acuity
and/or visual field and/or visual functioning, as specified in section 2.08(11)(a) and (b), or

[OYes [INo The child has documented hearing and/or visual impairment that, if considered individually per section
2.08(2)(a) and (b) and section 2.08 (11)(a) and (b), may not meet the requirements for Hearing Impairment,
Including Deafness or Visual Impairment, Including Blindness, but the combination of such losses adversely
affect the child's educational performance; or

[JYes [INo The child has a documented medical diagnosis of a progressive medical condition that will result in
concomitant hearing and visual losses.

The Deaf-Blindness, as described above, prevents the child from receiving reasonable educational benefit from general

education, as evidenced by the following criterion: ECEA 2.08(12)(a)

[JYes [INo Even with the help of amplification and/or use of lenses or corrective devices, the child is prevented from
receiving reasonable educational benefit from general education.

Please note that the Eligibility Checklists for Hearing Impairment, Including Deafness and Visual Impairment, Including Blindness must

be completed in addition to the Deaf-Blindness Eligibility Checklist for a child with Deaf-Blindness.

[JYes [No The child has a disability as defined in the State Rules for the Administration of the Exceptional
Children’s Educational Act and is eligible for special education.

Multidisciplinary Team Members IDEA 34 C.F.R. § 300.306(a)(1); ECEA 4.02(6)(b) Title

] A copy of the evaluation report(s) and the eligibility statement has been provided to the parent(s). IDEA 34 C.F R. § 300.306(a)(2)

Forinstructionsand guidelines seethe ESSWVebpagefor resourcesandguidance
http://www.cde.state.co.us/cdesped/sdlb
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DEVELOPMENTAL DELAY

Legal Name of Student DOB State Student ID (SASID) Date

DETERMINATION OF ELIGIBILITY: DEVELOPMENTAL DELAY

Definition: A child with a developmental delay shall be three through eight years of age and who is experiencing developmental delays
in one or more of the following areas: physical, cognitive, communication, social or emotional, or adaptive, which prevents the child from
receiving reasonable educational benefit from general education. ECEA 2.08(13)

The team has addressed each of the following statements and has determined : IDEA 34 C.F.R. §§ 300.304(c)(6) and 300.306(b); ECEA

2.08(13)

[dYes [INo 1. The evaluation is sufficiently comprehensive to appropriately identify all of the child's special education and
related services needs, whether or not commonly linked to the disability category. (Answer must be “yes” in
order for the student to be eligible for services.)

[JYes [INo 2 Thestudent canreceive reasonable educational benefit from general education alone. (Answer must be “no”
in order for the student to be eligible for services.)

3. The student’s performance: (All answers below must be “is not” in order for the student to be eligible for
services.)
[(is [Jisnot due to alack of appropriate instruction in reading, including the essential components of
reading instruction
[(Clis [Clisnot due to a lack of appropriate instruction in math; and
[lis [1isnot due tolimited English proficiency.

This eligibility definition is reserved for a child between the ages three through eight and in which a clear determination

cannot be made under any other eligibility category, as measured by developmentally appropriate diagnostic instruments and

procedures. To be eligible as a child with a Developmental Delay, there must be evidence through multiple sources of
information that the child meets one or more of the following criteria: ECEA 2.08(13)(a)

[(JYes [INo Ascore inthe seventh percentile or below on a valid standardized diagnostic instrument, or the technical
equivalent in standard scores (77 if the mean is 100 and the standard deviation is 15) or standard deviations (1.5
standard deviations below the mean) in one or more of the following areas of development: physical, cognitive,
communication, social or emotional, or adaptive. OR

[(JYes [[INo Empirical data showing a condition known to be associated with significant delays in development. OR

[JYes [JNo Abody of evidence indicating that patterns of learning are significantly different from age expectations across
settings and there is written documentation by the evaluation team which includes the parent(s).

The Developmental Delay, as described above, prevents the child from receiving reasonable educational benefit from general
education. 2.08(13)
[ Yes [INo Requirement of specialized instruction and, as needed, related services.

[ Yes [INo The child has a disability as defined in the State Rules for the Administration of the Exceptional
Children’s Educational Act and is eligible for special education.

Multidisciplinary Team Members IDEA 34 C.F.R. § 300.306(a)(1); ECEA 4.02(6)(b) Title

[C] Acopy of the evaluation report(s) and the eligibility statement has been provided to the parent(s). IDEA 34 C.F.R. § 300.306(a)(2)

Comments:

o Children ages three through eight in which a clear determination cannot be made under any other eligibility category,
asmeasured by developmentally appropriate diagnostic instruments and procedures, may be considered with an
eligibility determination of developmental delay. To be eligible as a child with a Developmental Delay, there must be
evidencethrough multiple sourcesof informationthat the child meetsone or more of the three criteria.

o Criteriafor a preschoolchildbeingunableto receivereasonableeducationabenefitfrom generaleducationshallbe a
substantialdiscrepancy between the child's performance batavior as compared to children of a comparable age.

For instructionandguidelines, see the ESSU Webpage for resources and guidance
http://www.cde.state.co.us/cdesped/sgreschool
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HEARING IMPAIRMENT, INCLUDING DEAFNESS

Legal Name of Child DOB State Child ID (SASID) Date

DETERMINATION OF ELIGIBILITY: HEARING IMPAIRMENT, INCLUDING DEAFNESS

Definition: A child with Hearing Impairment, Including Deafness shall have a deficiency in hearing sensitivity as demonstrated by an
elevated threshold of auditory sensitivity to pure tones or speech where, even with the help of amplification, the child is prevented from
receiving reasonable educational benefit from general education. ECEA 2.08(2)

The team has addressed each of the following statements and has determined: IDEA 34 C.F.R. §§ 300.304(c)(6) and 300.306(b),

ECEA 2.08(2)

O ] 1. The evaluation is sufficiently comprehensive to appropriately identify all of the child's special education and related

Yes No services needs, whether or not commonly linked to the disability category. (Answer must be “yes” in order for the
child to be eligible for services.)

O O 2. The child canreceive reasonable educational benefit from general education alone. (Answer must be “no” in order

Yes  No for the child to be eligible for services.)

3. The child’s performance: (All answers below must be “is not" in order for the child to be eligible for services.)
[Jis [lis not due to a lack of appropriate instruction in reading, including the essential components of reading
instruction
[(is [lis not due to a lack of appropriate instruction in math; and
[[Jis [Clis not due to limited English proficiency.

To be eligible as a child with a Hearing Impairment, Including Deafness, there must be evidence of a "deficiency in hearing
sensitivity” of one of the following criteria, as measured by behavioral or electrophysiological audiological assessments:
ECEA 2.08(2)(a)
O (] Three frequency, pure tone average hearing loss in the speech range (500 — 4000 Hertz {Hz}) of at least 20 decibels
Yes No Hearing Level (dBHL) in the better ear which is not reversible; or
(| [ A high frequency, pure tone average hearing loss of at least 35 dBHL in the better ear for two or more of the following
Yes No frequencies: 2000, 3000, 4000 or 6000 Hz; or
[ [l A three frequency, pure tone average unilateral hearing loss in the speech range (500 — 4000Hz) of at least 35 dBHL
Yes No which is not reversible; or

A transient hearing loss, meeting one of the criteria above, that is exhibited for three (3) months cumulatively during a
O ] calendar year (i.e., any three months during the calendar year) and that typically is caused by non-permanent medical
Yes  No  conditions such as otitis media or other ear problems.

The Hearing Impairment, Including Deafness, as described above, prevents the child from receiving reasonable educational
benefit from general education as evidenced by one or more of the following criteria: (check all that apply) ECEA 2.08(2)(b)

O [ Delay in auditory skills and/or functional auditory performance including speech perception scores (in quiet or noise),

Yes No which demonstrates the need for specialized instruction in auditory skill development or assistive technology use;
and/or

O 0 Receptive and/or expressive language (spoken or signed) delay including a delay in syntax, pragmatics, semantics, or if

Yas No there is a significant discrepancy between the receptive and expressive language scores and/or function which
adversely impacts communication and learning; and/or

O (] An impairment of speech articulation, voice and/or fluency; and/or
Yes No

| | Lack of adequate academic achievement and/or sufficient progress to meet age or state-approved grade-level
Yes No standards in reading, writing, and/or math; and/or

O O Inconsistent performance in social and learning environments compared to typically developing peers; and/or
Yes No

O O Inability to demonstrate self advocacy skills or utilize specialized technology/resources to access instruction.
Yes No

This box should be checked, in the event that a child who is Deaf-Blind does not meet the above requirements for
0 Hearing Impairment, Including Deafness, but the combination of an existing hearing loss and the documented visual
loss adversely affects the child's educational performance.

w O The child has a disability as defined in the State Rules for the Administration of the Exceptional Children’s
Yes No  Educational Actand is eligible for special education.

Forinstructionsand guidelinesseethe ESSWVebpagefor resourcesandguidance
http://www.cde.state.co.us/cdesped/sdhearing
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INTELLECTUAL DISABILITY

Legal Name of Child DOB State Child ID (SASID) Date

DETERMINATION OF ELIGIBILITY: INTELLECTUAL DISABILITY

Definition: A child with an Intellectual Disability shall have reduced general intellectual functioning, existing concurrently with deficits
in adaptive behavior and manifested during the developmental period, which prevents the child from receiving reasonable
educational benefit from general education. ECEA 2.08(4)
The team has addressed each of the following statements and has determined: IDEA 34 C.F.R. §§ 300.304(c)(6) and 300.306(b); ECEA 2.08(4)
[(JYes [INo 1. The evaluation is sufficiently comprehensive to appropriately identify all of the child's special education
and related services needs, whether or not commonly linked to the disability category. (Answer must be
“yes" in order for the child to be eligible for services.)
[Jyes [INo 2. The child can receive reasonable educational benefit from general education alone. (Answer must be
“no” in order for the child to be eligible for services.)
3. The child's performance: (All answers below must be “is not" in order for the child to be eligible for services.)
[(Jis []isnot due toa lack of appropriate instruction in reading, including the essential components of
reading instruction
[(Jis [Jisnot due toa lack of appropriate instruction in math; and
[Jis [isnot due tolimited English proficiency.

To be eligible as a child with an Intellectual Disability, there must be evidence of each of the following criteria: ECEA 2.08(4)(a)
[Jyes [INo Afull scale score of 2.0 or more standard deviations below the mean on individually administered measures of
cognition; and
[(Jyes [INo A comprehensive adaptive skills assessment based on a body of evidence that reflects the child's social,
linguistic and cultural background. The level of independent adaptive behavior is significantly below the culturally
imposed expectations of personal and social responsibility.
The body of evidence shall include results from each the following:
[ Afull scale score of 2.0 or more standard deviations below the mean on a standard or nationally normed assessment of
adaptive behavior; and

[ Interview of parents; and

[[] Observations of the child's adaptive behavior that must occur in more than one educational setting. A discrepancy must
occur in two or more domains related to adaptive behavior in more than one educational setting.
An Intellectual Disability, as described above, prevents the child from receiving reasonable educational benefit from general
education, as evidenced by the following criterion: 2.08(4)(b)
[JYes [INo A deficiency in academic achievement, either as indicated by scores 2.0 or more standard deviations below the
mean in formal measures of language, reading, and math, or a body of evidence on informal measures when it is
determined that reliable and valid assessment results are not possible due to the child's functioning level.

None of the above 2.08 (4) (a) and (b) indicators by themselves shall be sufficient criterion for determination of an Intellectual Disability.

All three indicators shall be evident for the determination of this disability.

[]Yes [ JNo  The child has a disability as defined in the State Rules for the Administration of the Exceptional
Children’s Educational Act and is eligible for special education.

Multidisciplinary Team Members IDEA 34 C.F.R. § 300.306(a)(1) and 300.308; ECEA 4.02(6)(b) Title

_Ij A copy of the evaluation report(s) and the eligibility statement has been provided to the parent(s). IDEA 34 C.F.R. § 300.306(a)(2)

Comments:

Noneof theseindicatorsby itself shallbe sufficientcriterion for determinationof a significantimited
intellectualcapacity Allthree indicatorsshallbe evidentfor the determinationof this disability.
Professional judgment shall be required fioterpretation of scores and/or othéindings
http://www.cde.state.co.us/cdesped/sdhtellectual
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MULTIPLE DISABILITIES

Comments:

For each identified disability, an eligibility fofor that area must be included in the Evaluati®eport
along with the Multiple Disabilities Eligibility form. All eligibility requirements for each disataiteégory
continue to applyhttp://www.cde.state.co.us/cdesped/sanultiple
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