Board Approval Date: August 23,2022

Course Title: Spanish 2 CP & Honors

Course Description: This course aims to continue building on the foundations of Spanish language explored at the Spanish I or
Spanish C levels. The continued experience through the lens of culture and the three modes of communication will be the guiding
supports of language instruction and development.

Course Sequence & Pacing

Estimated Marking Period 1 Estimated Marking Period 3
Number Number
of Blocks of Blocks
2 Unit 1: Clothing and Daily Routine 4 Unit 5: Family and the Movies
Acquiring vocabulary for daily routine and developing a Organizing a family tree using the exemplar models
means of describing them. for guidance.
2 Unit 1: Clothing and Daily Routine 2 Unit 5: Family and the Movies
Developing an understanding of the verb forms in the Understanding the degrees of adjectives and utilizing
present tense in both regular and irregular conjugations. them in context.
Utilizing these verbs in context.
3 Unit 1: Clothing and Daily Routine 2 Unit 5: Family and the Movies
Expressing Likes and Dislikes. Developing an understanding of por vs para and the
Acquiring vocabulary for clothing and shopping. proper use of each in context.
Synthesizing the new vocabulary with reflexive verbs and
applying this language knowledge.
3 Unit 1: Clothing and Daily Routine 4 Unit 5: Family and the Movies
Actively practicing and utilizing the target language to Developing understanding for the command forms in
express oneself and engage in speaking/listening, the tu person. Expressing preferences.
reading/writing activities.




Unit 2: In the Airport & Hotel
Acquiring vocabulary on travel and accommodations.
Engaging with information concerning the defining
characteristics of several Spanish speaking countries.

Unit 6: The Environment, Careers and the Future
Engaging with the Future tense and expressing
actions in a future time period.

Unit 2: In the Airport & Hotel
Developing an understanding of the verb forms in the
preterite tense in both regular and irregular conjugations.
Utilizing these verbs in context.

Unit 6: The Environment, Careers and the Future
Climate Change, carbon footprint, environmental
degradation, protection, and mitigation.

Unit 2: In the Airport & Hotel
Actively practicing and utilizing the target language to
express oneself and engage in speaking/listening,
reading/writing activities.

Unit 6: The Environment, Careers and the Future
Planning for the future. Jobs and careers in the
United States and abroad.

Estimated
Number
of Blocks

Marking Period 2

Estimated
Number
of Blocks

Marking Period 4

Unit 3: Healthy Living & Market-Shopping
Acquiring vocabulary on healthy diet, exercise, and food.
Reading/listening to information regarding these topics
and comparing and contrasting the cultural characteristics
of each.

3

Unit 7: Eating at a Restaurant
Learning restaurant centric vocabulary and
developing an understanding of the decorum and
cuisines of restaurants in Spanish speaking countries.

Unit 3: Healthy Living & Market-Shopping
Developing an understanding of the verb forms in the
preterite tense in both regular and irregular conjugations.
Utilizing these verbs in context.

Unit 7: Eating at a Restaurant
Understanding the command form in the usted form.
Using commands to instruct others in a recipe.

Unit 3: Healthy Living & Market-Shopping
Conversations surrounding diet, healthy living, food, and
emotions.

Building student confidence in language production
within this context and grammatical parameters.

Unit 7: Eating at a Restaurant
Creating a skit/conversation in a restaurant utilizing
all the grammar, vocabulary, and syntax from the
unit.




3 Unit 3: Healthy Living & Market-Shopping 4 Unit 8: Invitations and Information through

Guided dialogues and continued interpersonal instruction Media and Technology
emphasizing language use with regards to the topics on Engaging with facsimile/authentic media artifacts
the unit and aligned with the syntax of the unit. from Spanish speaking countries to show how media

is produced/consumed in Spanish speaking countries.

3 Unit 4: Exploring Old Culture and the Modern City 4 Unit 8: Invitations and Information through
Identifying and investigating ancient cultures and their Media and Technology
comparison to the modern day cultures which have Introduction of the subjunctive and development of
supplanted them. invitations or event planning.
2 Unit 4: Exploring Old Culture and the Modern City 4 Unit 8: Invitations and Information through
Using maps and developing a means of explaining and Media and Technology
understanding navigation and directions. Guided dialogues and continued interpersonal

instruction emphasizing language use with regards to
the topics on the unit and aligned with the syntax of

the unit.
2 Unit 4: Exploring Old Culture and the Modern City
Developing a greater understanding of the grammatical
concepts of the preterite and imperfect tenses, their uses,
and their morphology.
3 Unit 4: Exploring Old Culture and the Modern City

Guided dialogues and continued interpersonal instruction
emphasizing language use with regards to the topics on
the unit and aligned with the syntax of the unit.

Stage 1 Desired Results

Unit Title 1: Clothing and Daily Routine

Unit Summary: This unit seeks to establish the vocabulary of the daily routine and for clothing and the exploration therein of how
these items differ from the culture of the United States as opposed to Spanish speaking countries. Emphasis on the cultural lens will
pave the way for meaningful discussion in the target language.




Unit Learning Targets

NJSLS Standards:

 7.1.IL.IPRET.1: Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV
programs, radio, video clips, podcasts) from other subject areas and products from the target culture(s).

 7.1.IL.IPRET.2: React to a series of oral and written instructions connected to daily life.

 7.1.IL.IPRET.3: Compare and contrast the use of verbal and non-verbal etiquette (i.e., the use of gestures, intonation, and cultural
practices) in the target culture(s) and in one’s own culture.

* 7.1.IL.IPRET.4: Infer the meaning of some unfamiliar words and ideas in some new contexts.
* 7.1.IL.JPRET.5: Compare and contrast some unique linguistic elements in English and the target language.

+ 7.1.IL.JIPRET.6: Using contextual authentic cultural resources, identify reasons for climate change in the target culture and in students’
own community

+ 7.1.IL.IPERS.1: Request and provide information in conversations and in writing by creating simple sentences by combining and
recombining learned language in order to express original ideas.

» 7.1.IL.IPERS.2: Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to
daily life.

 7.1.IL.IPERS.3: Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural,
and pastime activities.

« 7.1.IL.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar
situations.

 7.1.IL.IPERS.5: Engage in short conversations about personal experiences or events and/or topics studied in other content areas.

« 7.1.IL.IPERS.6: Exchange information with classmates and with native speakers of the target language about the effects of climate change
on the target language region(s) of the world and suggest a few possible solutions.

 7.1.IL.PRSNT.1: Combine and recombine learned language to express personal ideas about areas of interest when creating oral and
written presentations that are shared with a target language audience.

 7.1.IL.PRSNT.2: Present preferences on everyday topics of interest and explain reasons for the preferences, using simple sentences.
+ 7.1.IL.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts.
 7.1.IL.PRSNT.4: Compare and contrast age- and level-appropriate culturally authentic resources orally and in writing.

* 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world and those facing the students’ own
regions.




World Language Practices:

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will
use these activities as fulcra for target language acquisition that enables comprehension in the target language.

Describing Yourself and Others - Means of describing yourself and others rests on several syntactical themes that are essential to target
language acquisition. This includes the appropriate use of ser and estar in language use. Integral to language study is the adaptation of a
target language identity that incorporates a cultural lens on the student’s perspective. This lens is key to second language acquisition
through its development of an identity that is second language centered. Fostering the development of this identity will occur through
student manipulation of the target language regarding this topic.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

9.1.12.CFR.4: Demonstrate an understanding of the interrelationships among attitudes, assumptions, and patterns of behavior regarding
money, saving, investing, and work across cultures.

Computer Science & Design Thinking (CS & DT):

8.2.12.EC.3: Synthesize data, analyze trends, and draw conclusions regarding the effect of a technology on the individual, culture, society,
and environment and share this information with the appropriate audience.

Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).




L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Unit Essential Questions: Unit Enduring Understandings:

How does the clothing people wear reflect the society in which the | Clothing and other cultural artifacts are both reflective and influential
people live? upon the cultural zeitgeist of a group of people.

How is my typical day similar/dissimilar to other adolescents? Daily routines across the world have particular nuances that reflect

How does culture influence the daily lives of the people? the local culture.




Culture and language intersect to influence the way in which a
society behaves.

Students will know:
The present tense
Irregular verbs
Conjugations of verbs
Noun/adjective agreement
gustar
Vocabulary for clothing
joyeria
pantelones
camisa

blusa
efc.
Vocabulary for shopping
zapateria
dinero
tienda
etc.

cepillarse
vestirse
hombro
cabeza
pie
etc.

Ser vs Estar

Vocabulary for daily routines

Students will be able to:
Identify the parts of the body

Utilize vocabulary in an appropriate context to both ask and respond
to questions

Synthesize the grammatical construction of reflexive verbs
Understand the use of the personal pronoun with reflexive verbs
Express the daily routine

Identify articles of clothing

Demonstrate understanding of daily routine through writing,
charades, etc.

Utilize the verbs ser and estar in the appropriate contexts.
Express likes and dislikes.

Conjugate verbs in the present tense.

Conjugate irregular verbs

Stage 2 Assessment Evidence




Summative Assessments:
Unit Test

Daily Routine Comparison Project: Students will compare their daily routine with that of a speaker of the target language and identify
similarities and differences.

Formative Assessments:

Vocabulary quizzes

Grammar quizzes

Daily observation by teacher

Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test

Alternative Assessments:

Student created journaling of daily routine in the target language
Student powerpoint outlining shopping opportunities in a mall or plaza
Guided question dialogues between students.

Stage 3 Learning Plan

Skill Learning Activities & Differentiation

(Asian American & Pacific Islanders, .
LGBTQ and People with Disabilites, Tng;zg‘;z;ne
Diversity, Equity & Inclusion [DEI],)
Honors
Identify vocabulary dealing with daily 2 Blocks

routine activities Through text, listening, and visual aids, identify the vocabulary

for dailv activities




Describe daily routine and activities
from morning to night

Conjugate and describe daily activities participated in by the self
and others.

Read and hear about the daily activities of people from Spanish
speaking countries.

Narrate a video of someone’s daily activities in the target

language

Identify the forms and uses of reflexive
verbs in the present tense

Identify irregular verbs in the present
tense (yo-go verbs, stem-changers, etc)

Utilize these verbs in context.

Regularly review and identify the conjugations of both regular
and irregular verbs in the present tense.

Identify key characteristics of the reflexive verbs and how to
manipulate them in the production of language.

Utilize verbs to describe actions that are presented.

Acquire knowledge of the irregular verbs and their
characteristics.

Create a powerpoint with pictures and sentences featuring
different persons/numbers/actions.

2 Blocks

Identify vocabulary dealing with
clothing in order to tell what you and
others like to wear

Identify vocabulary dealing with
describing clothing in order to discuss
clothing in detail

Express likes and dislikes of clothing,
shoes and jewelry

Through text, listening, and visual aids, identify the vocabulary
for clothing.

Acquire knowledge of the verb gustar and how it is translated,
its impersonal nature, and its conjugation.

Utilize adjective and noun/adjective agreement to accurately
describe visual prompts and understand texts.

Write and present a short explanation regarding likes and

dislikes

3 Blocks




Recall the forms of the present in order | Participate in guided conversation concerning the 3 Blocks
to describe what they and others are aforementioned topics and more.

doing Actively ask and respond to questions posed by others

Participate in dialogues with others regarding these topics.

concerning likes/dislikes/daily Develop a sense of comfort in engaging with comprehensible

routines/clothing input through active speaking/listening practices in class.

Synthesize language forms to produce Create a guided question sheet aligned with these unit topics.

language through writing/speaking

Core Instructional & Supplemental Materials

(including various levels of texts)
Texts Notes

Google Suite

Material and supplies
Create a digital reading folder for staff only.

Avancemos 2 and digital components

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit

e Use of visual and multisensory formats

e Use of assisted technology

e Use of prompts

e Modification of content and student products

e Testing accommodations




o Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

e Pre-teaching of vocabulary and concepts
Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames
Think-pair-share

e (Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit

e Use of visual and multisensory formats

e Use of assisted technology

e Use of prompts

e Modification of content and student products

o 1:1 student presentations as needed
o Examples as needed




e Testing accommodations

o Extra time

o Chunking of activities
e Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Stage 1 Desired Results

Unit Title 2: In the Airport & Hotel

Unit Summary: This unit seeks to develop student’s knowledge of travel with specific aim toward understanding travel to a Spanish
speaking country. The unit will also develop student understanding of cultures outside the United States and will introduce the
preterite tense, and expand on pronouns.

Unit Learning Targets

NJSLS Standards:

 7.1.IL.IPRET.1: Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV
programs, radio, video clips, podcasts) from other subject areas and products from the target culture(s).

 7.1.IL.IPRET.2: React to a series of oral and written instructions connected to daily life.




 7.1.IL.IPRET.3: Compare and contrast the use of verbal and non-verbal etiquette (i.e., the use of gestures, intonation, and cultural
practices) in the target culture(s) and in one’s own culture.

* 7.1.IL.IPRET.4: Infer the meaning of some unfamiliar words and ideas in some new contexts.

* 7.1.IL.JIPRET.5: Compare and contrast some unique linguistic elements in English and the target language.

+ 7.1.IL.JIPRET.6: Using contextual authentic cultural resources, identify reasons for climate change in the target culture and in students’
own community

* 7.1.IL.IPERS.1: Request and provide information in conversations and in writing by creating simple sentences by combining and
recombining learned language in order to express original ideas.

» 7.1.IL.IPERS.2: Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to
daily life.

+ 7.1.IL.IPERS.3: Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural,
and pastime activities.

« 7.1.IL.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar
situations.

 7.1.IL.IPERS.5: Engage in short conversations about personal experiences or events and/or topics studied in other content areas.

« 7.1.IL.IPERS.6: Exchange information with classmates and with native speakers of the target language about the effects of climate change
on the target language region(s) of the world and suggest a few possible solutions.

 7.1.IL.PRSNT.1: Combine and recombine learned language to express personal ideas about areas of interest when creating oral and
written presentations that are shared with a target language audience.

« 7.1.IL.PRSNT.2: Present preferences on everyday topics of interest and explain reasons for the preferences, using simple sentences.
+ 7.1.IL.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts.
 7.1.IL.PRSNT.4: Compare and contrast age- and level-appropriate culturally authentic resources orally and in writing.

 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world and those facing the students’ own
regions.

World Language Practices:

Utilizing the Target L.anguage - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,




translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

Comparing and Contrasting Present vs Past - Using the target language appropriately insinuates the need for the ability to express actions
and events outside of the present time. Using student experience to develop and emphasize the syntax and morphology of the preterite forms
of the language will easily translate into the contextual use of those forms to express items in the target language not directly associated
with student experience.

Tourism - Experience in Spanish speaking countries for many begins from the tourist perspective. Navigating another country through
landmarks, hotels, and transportation are guiding content areas which underscore the use of the target language. Students' interaction with
this unit’s content will be immediately useful in a Spanish speaking country.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, the mindset of social
comparison, and achieving societal responsibilities.

9.1.12.PB.4: Explain how you would revise your budget to accommodate changing circumstances.

Computer Science & Design Thinking (CS & DT):

8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open source technologies has had on innovation and on a
society’s economy, politics, and culture.

Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.




B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.
C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Climate Change:

7.1. NH.PRSNT.6: Name and label tangible cultural products associated with climate change in the target language regions of the world.
Unit Essential Questions: Unit Enduring Understandings:

How does experiencing another culture contribute to the overall Learning another language is directly related to experiencing that
understanding of that culture’s language? language’s culture.

How does travel impact people? Travel has significant impacts on travelers, host countries, and native
How do language and culture intersect? peoples.

Language and culture have both a reflective and influential role to
play in their interaction with each other.

Students will know: Students will be able to:




The preterite tense for -ar verbs and irregular verbs Identify vocabulary words associated with travel/hotel

Travel itinerary Manipulate verbs to form the preterite tense
Direct and indirect object pronouns Express and understand the target language when describing past
Vocabulary associated with past tense triggers events
ayer Synthesize the rules for the preterite and the group of ar verbs of
la semana pasada focus in this unit
anteayer

Utilize direct and indirect object pronouns effectively

Vocab.ulary associated with travel/hotel Inquire others about their plans in the target language
avion . . .
tren Develop questions and responses concerning topics related to travel
hotel and accommodations
boleto Develop distinct understanding concerning the present vs the preterite
elc. tenses
Vocabulary associated with time Discuss how travel contributes to climate change
tarde
temprano
en tiempo
etc.

Stage 2 Assessment Evidence

Summative Assessments:
Unit Test
Travel Project: Students will develop an itinerary to go and visit a Spanish speaking country

Formative Assessments:
Vocabulary quizzes

Grammar quizzes




Daily observation by teacher
Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test
Travel Project: Students will develop an itinerary to go and visit a Spanish speaking country

Alternative Assessments:

Journaling the trip through a Spanish speaking country

Guided dialogues between students

Student presentations on Spanish speaking countries and their comparison to the United States

0000000000000 oyl

Skill Learning Activities & Differentiation
(Asian American & Pacific Islanders,

LGBTQ and People with Disabilites, Tl('gg sze
Diversity, Equity & Inclusion [DEI],)
Honors
Identify vocabulary associated with 4 Blocks

travel and accommodations. Through reading/listening and visual prompts, identify pertinent vocabulary

Engage with comprehensible input regarding travel and accommodations.

through the lens of culture. ) ) )
. . . Read/listen about preparing for a trip.
Describe actions using the target

language. Enhance knowledge about other Spanish speaking countries by
Understand the impact travel has on the
world through the lens of climate

change. Discuss how travel has a large carbon footprint and how it affects large groups

reading/listening to information concerning their characteristics.

of people across the world.




Debate the pros and cons of travel to other countries.

Acquire knowledge of the morphemes
for the preterite tense of -ar verbs.

Develop and respond to questions regarding travel of the self and others.
Utilize direct and indirect object pronouns correctly in context.

4 Blocks
Identify the changes necessary for Describe a trip taken in the past.
irregular verbs in the preterite tense.
Develop understanding of the direct and
indirect object pronouns.
Recall the forms of the preterite in order | Participate in guided conversation concerning the aforementioned topics
to describe what they and others are and more.
doing Actively ask and respond to questions posed by others regarding these
Participate in dialogues with others topics.
4 Blocks

concerning travel/accommodations

Synthesize language forms to produce
language through writing/speaking

Develop a sense of comfort in engaging with comprehensible input through
active speaking/listening practices in class.

Think Pair Share conversations concerning these topics, share out and
prepare follow up questions from the class as a whole.

Texts

Core Instructional & Supplemental Materials

(including various levels of texts)

Notes

Access to level libraries diverse titles and representation

Material and supplies

Maps

Avancemos 2 and digital components

Google Suite

Accommodations and Modifications:

Students with Disabilities, English Language Learners,




Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
Testing accommodations
Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit
e Pre-teaching of vocabulary and concepts
Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames
Think-pair-share




e Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit
e Use of visual and multisensory formats
o Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Stage 1 Desired Results

Unit Title 3: Healthy Living & Market-Shopping




Unit Summary: This unit will explore the options for food, sport, and food purchasing in Spanish speaking countries and how those
choices influence healthy living and nutrition. Students will have the opportunity to explore the diets/activities of other cultures and
understand how those diets/activities and those cultures interact with each other. Students will also gain knowledge in er/ir verbs in
the preterite, demonstrative pronouns, and idiomatic expression utilizing hacer.

Unit Learning Targets

NJSLS Standards:

 7.1.IL.IPRET.1: Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV
programs, radio, video clips, podcasts) from other subject areas and products from the target culture(s).

« 7.1.IL.IPRET.2: React to a series of oral and written instructions connected to daily life.

« 7.1.IL.IPRET.3: Compare and contrast the use of verbal and non-verbal etiquette (i.c., the use of gestures, intonation, and cultural
practices) in the target culture(s) and in one’s own culture.

* 7.1.IL.IPRET.4: Infer the meaning of some unfamiliar words and ideas in some new contexts.
 7.1.IL.IPRET.5: Compare and contrast some unique linguistic elements in English and the target language.

* 7.1.IL.IPRET.6: Using contextual authentic cultural resources, identify reasons for climate change in the target culture and in students’
own community

 7.1.IL.IPERS.1: Request and provide information in conversations and in writing by creating simple sentences by combining and
recombining learned language in order to express original ideas.

+ 7.1.IL.IPERS.2: Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to
daily life.

* 7.1.IL.IPERS.3: Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural,
and pastime activities.

« 7.1.IL.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar
situations.

 7.1.IL.IPERS.5: Engage in short conversations about personal experiences or events and/or topics studied in other content areas.

« 7.1.IL.IPERS.6: Exchange information with classmates and with native speakers of the target language about the effects of climate change
on the target language region(s) of the world and suggest a few possible solutions.

* 7.1.IL.PRSNT.1: Combine and recombine learned language to express personal ideas about areas of interest when creating oral and
written presentations that are shared with a target language audience.

» 7.1.IL.PRSNT.2: Present preferences on everyday topics of interest and explain reasons for the preferences, using simple sentences.
 7.1.IL.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts.




* 7.1.IL.PRSNT.4: Compare and contrast age- and level-appropriate culturally authentic resources orally and in writing.

 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world and those facing the students’ own
regions.

World Language Practices:

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

Developing Healthy Living and Diet - Food production, consumption, and exercise contribute to a healthy lifestyle that all people regardless
of culture or country of origin must participate in fully. Identifying those similarities across cultures is essential to the development of a
proper understanding of the needs of all people regardless of circumstance, language, culture, or country.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice

Computer Science & Design Thinking (CS & DT):
8.2.12.ITH.1: Analyze a product to determine the impact that economic, political, social, and/or cultural factors have had on its design,
including its design constraints.

Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.




A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Unit Essential Questions: Unit Enduring Understandings:

How does culture influence food/diet and exercise? Food and exercise ideals are determined by the people who

How do daily activities interact with a country’s culture? collectively share a cultural identity.

Why is “being healthy” an important part of a society’s social The daily practices of a people contribute to their overall culture.

fabric? Healthiness is a driving factor in characteristics that underpin cuisine
and daily practices.

Students will know: Students will be able to:

Er/ir verbs in the preterite tense Express their emotions and describe the emotions of others




Idiomatic expressions utilizing the verb hacer Identify healthy and unhealthy behaviors and products

Idiomatic expressions of courtesy Describe activities and practices using the target language
Demonstrative pronouns Conjugate verbs with er/ir stems in the preterite
Vocabulary associated with sports Synthesize grammatical knowledge to utilize the target language in
beisbol context
fi b{tbo_l ' Use idiomatic expression appropriately
gercicto Demonstrate understanding of new grammatical syntax in the context
futbol americano . e . . .
etc of reading/writing/listening/speaking
Vocabulary associated with food Engage with and produce comprehensive input/output in order to
fruta show mastery of certain concepts in the target language
verduras Compare and contrast the habits of people in Spanish speaking
carne countries with those in the United States
dieta
efc.
Vocabulary associated with expressing emotions and health
feliz
saludable
triste
etc.

Stage 2 Assessment Evidence

Summative Assessments:
Unit Test

Sport reporting journal: Students create an account in the target language of a sporting event that occurred in the past.

Formative Assessments:
Vocabulary quizzes
Grammar quizzes




Daily observation by teacher
Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test

Alternative Assessments:
Guided dialogues utilizing the target vocabulary and syntax.
Presentation on athletes’ regimens including sport and nutritional plans.

Stage 3 Learning Plan

Skill Learning Activities & Differentiation

(Asian American & Pacific Islanders,

LGBTQ and People with Disabilites,

Diversity, Equity & Inclusion [DEI],)
Honors

Timeframe
(Blocks)

Identify vocabulary associated with

e . . . . . . . 3 Blocks
food, diet, and sport Utilizing visual prompts, reading, and listening exercises, identify the vocabulary for

Identify the demonstrative pronouns sport, food, and diet.

Create a report indicating what are healthy and unhealthy food examples and
activity examples.

Incorporate the demonstrative pronouns into these activities when appropriate.

Outline what foods you ate last week with an accounting of what was and was not

healthy and why.
Manipulate er/ir verb forms in the Engage with text and feature question and answer activities that center around 3 Blocks
preterite tense the preterite tense for verbs with er/ir stems.

Conjugate irregular verbs in the preterite




Express idiomatics regarding time using
the verb hacer

Utilize idiomatic expressions to express time in discussing activities that took
place in the past.

Create a healthy diet plan comparing what was done in the past to what is done
in the present and the amelioration of health.

Develop and respond to questions
regarding emotions of the self and others
Compare and contrast the nutrition and
diet of others and the self

Utilize direct and indirect object
pronouns appropriately

Synthesize grammatical and vocabulary
concepts to express oneself in the target
language

Engage students in dialogues surrounding their emotion and their lifestyle. Have
students formulate and respond to questions from the peers.

Ask students to write how they can better their health. What foods and what
activities can be incorporated into their lifestyle in order to be healthier.

3 Blocks

Recall the forms of the preterite in order
to describe what they and others are
doing

Participate in dialogues with others
concerning healthy eating/sport.

Synthesize language forms to produce
language through writing/speaking

Participate in guided conversation concerning the aforementioned topics and
more

Actively ask and respond to questions posed by others regarding these topics
Develop a sense of comfort in engaging with comprehensible input through
active speaking/listening practices in class.

3 Blocks

Core Instructional & Supplemental Materials

Texts

(including various levels of texts)

Notes

Access to level libraries diverse titles and representation

Material and supplies

Create a digital reading folder for staff only.

Avancemos 2 and digital components




[ Google Suite |

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
Testing accommodations
Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

e Pre-teaching of vocabulary and concepts

e Visual learning, including graphic organizers

e Use of cognates to increase comprehension




Teacher modeling

Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding

Word walls

Sentence frames

Think-pair-share

Cooperative learning groups

Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit

Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
Testing accommodations
o Extra time
o Chunking of activities
Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit

Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
Testing accommodations
o Extra time
o Chunking of activities
Authentic assessments




Stage 1 Desired Results

Unit Title 4: Exploring Old Culture and the Modern City

Unit Summary: Students will engage with the target language through the navigation of the ancient cultures of Spanish speaking
countries and also acquire techniques to navigate a city in the target language. Grammar points interwoven in this unit will include
more practice in the preterite and the introduction of the imperfect tense.

Unit Learning Targets

NJSLS Standards:

 7.1.IL.IPRET.1: Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV
programs, radio, video clips, podcasts) from other subject areas and products from the target culture(s).

 7.1.IL.IPRET.2: React to a series of oral and written instructions connected to daily life.

 7.1.IL.IPRET.3: Compare and contrast the use of verbal and non-verbal etiquette (i.e., the use of gestures, intonation, and cultural
practices) in the target culture(s) and in one’s own culture.

* 7.1.IL.IPRET.4: Infer the meaning of some unfamiliar words and ideas in some new contexts.

 7.1.IL.IPRET.5: Compare and contrast some unique linguistic elements in English and the target language.

+ 7.1.IL.IPRET.6: Using contextual authentic cultural resources, identify reasons for climate change in the target culture and in students’
own community

« 7.1.IL.IPERS.1: Request and provide information in conversations and in writing by creating simple sentences by combining and
recombining learned language in order to express original ideas.

 7.1.IL.IPERS.2: Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to
daily life.

+ 7.1.IL.IPERS.3: Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural,
and pastime activities.

* 7.1.IL.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar
situations.

 7.1.IL.IPERS.5: Engage in short conversations about personal experiences or events and/or topics studied in other content areas.

« 7.1.IL.IPERS.6: Exchange information with classmates and with native speakers of the target language about the effects of climate change
on the target language region(s) of the world and suggest a few possible solutions.




* 7.1.IL.PRSNT.1: Combine and recombine learned language to express personal ideas about areas of interest when creating oral and
written presentations that are shared with a target language audience.

« 7.1.IL.PRSNT.2: Present preferences on everyday topics of interest and explain reasons for the preferences, using simple sentences.

+ 7.1.IL.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts.

* 7.1.IL.PRSNT.4: Compare and contrast age- and level-appropriate culturally authentic resources orally and in writing.
 7.1.IL.PRSNT.5: Compare and contrast global issues facing the target language regions of the world and those facing the students’ own
regions.

World Language Practices:

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

Understanding Cultural Origins- Each civilization, culture, and country have a history and a shared story that form the foundation for their
ethics, mores, language and culture. Students' understanding of how their own national story influences their identity and place in their own
country can help to facilitate understanding of other countries’ national culture and story.

Navigating the World - In a foreign country, the ability to navigate and move from one place to another is an essential skill. The means of
engaging in the target language in order to do so is an invaluable skill that can aid in this navigation. Students’ understanding of this will
pave the way for their ability to travel to a Spanish speaking country and get around effectively.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas

Computer Science & Design Thinking (CS & DT):
8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open source technologies has had on innovation and on a
society’s economy, politics, and culture.




Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.




Unit Essential Questions:

How does the culture of a people change longitudinally over time?
What do we learn about a modern society by studying its ancient
civilization?

How do we deem what information is essential to convey and what
information is extraneous?

Unit Enduring Understandings:

Defining characteristics of a culture both change and develop over
time.

The underlying cultural zeitgeist of a people is rooted in the
civilization’s origins.

The economization of language emphasizes the need to exert the least
energy when transferring information.

Students will know:
Ancient civilization of the Americas
City layouts
Legends of different cultures
Imperfect tense
Preterite tense
Conjugations of irregular verbs
Vocabulary associates with directions
iziquierda
derecha
adelante

a lade de
etc.
Vocabulary associated with cities
meson
restaurante
iglesia
casa
etc.

Vocabulary associated with ancient civilizations
anciano

leyenda
Aztec

Students will be able to:

Identify vocabulary associated with given topics

Conjugate verbs in the preterite and imperfect tenses

Compare and contrast ancient civilizations

Identify and understand the contributions made by ancient
civilizations

Reflect on the influence of the Spanish colonization of the Americas
Give and receive directions to navigate an area

Reflect on legends/myths/stories from other cultures

Compare and contrast ancient and modern day cultures

Actively engage with the language through the three modes of
communication




Olmec
Inca
etc.

Stage 2 Assessment Evidence

Summative Assessments:
Unit Test

Ancient Civilization Project: Students will prepare a presentation concerning one of the several ancient civilizations during the
pre-Columbian period.

Formative Assessments:

Vocabulary quizzes

Grammar quizzes

Daily observation by teacher

Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test

Alternative Assessments:
Ancient Myth Assignment: Read and listen to legends from ancient civilizations and create a new one.

City Trip Itinerary planner: Students will create an itinerary for visiting a Spanish speaking country capital. They will list a number of
directions on how to see the major tourist sites.

Stage 3 Learning Plan

Skill Learning Activities & Differentiation Timeframe




(Asian American & Pacific Islanders,
LGBTQ and People with Disabilites,
Diversity, Equity & Inclusion [DEI],)

(Blocks)

Honors
Identify vocabulary on ancient . . L .
JOIEY ary .. Identify and discuss the Americas in the pre-Columbian stage of |3 Blocks
civilizations, cities, and directions.
Conjugating verbs in the preterite and development. Outline their characteristics and their cultures.
imperfect tenses. . .
. . . Introduce the grammatical phonemes representative of the
Comparing and contrasting ancient
civilization and modern civilization. imperfect tense.
Reflecting on culture, history, and myth Discuss myth/legends/ancient practices utilizing the imperfect
across cultures.
tense.
Compare and contrast ancient cultural practices that were abated
by or modified by Spanish colonization.
Identifying vocabulary for directions. Identify and acquire vocabulary with regards to directions and 2 Blocks
Utilizing map skills. navigation. .
Evaluating information and what is Epgage with the map of a city and have students produce
directions to get from one place to another.
necessary to convey to others. : § K .
Create a city map of an imaginary city and develop an
itinerary to get from one landmark to another.
Manipulate verb forms in the preterite Discuss the.uses of thf: preterite vs the imperfect tenses and
and imperfect tenses When. each 1s'appr0pr1at'e.‘ o »
. . . . Practice reading and writing about situations that utilize both
Conjugate irregular verbs in the preterite 2 Block
. tenses. OCKS
and imperfect tenses o . . .
Have listening and speaking exercises featuring the perfect
and imperfect tenses in order to practice those tenses.
Recall the forms of the preterite and Have students interact with guided dialogues, readings, 3 Blocks

imperfect in order to describe what they
and others are doing

writings, and other exercises to put the imperfect and preterite




Participate in dialogues with others tenses to use in context. Topics such as ancient practices and
concerning directions/modern vs ancient | moving around a city are possibilities.

cultures Develop student familiarity with the use of the tenses in all
Synthesize language forms to produce three modes of communication.
language through writing/speaking Create an imaginary myth or legend using the preterite and

imperfect tenses.

Core Instructional & Supplemental Materials

(including various levels of texts)
Texts Notes

Access to level libraries diverse titles and representation

Material and supplies
Create a digital reading folder for staff only.

Avancemos 2 and digital components
Maps
Google Suite

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit

e Use of visual and multisensory formats

e Use of assisted technology

e Use of prompts

e Modification of content and student products

e Testing accommodations




o Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

e Pre-teaching of vocabulary and concepts
Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames
Think-pair-share

e (Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit

e Use of visual and multisensory formats

e Use of assisted technology

e Use of prompts

e Modification of content and student products

o 1:1 student presentations as needed
o Examples as needed




e Testing accommodations

o Extra time

o Chunking of activities
e Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Stage 1 Desired Results

Unit Title 5: Family and the Movies

Unit Summary: Students will be introduced to the family relationships, appearance, personalities, and preferences in entertainment
in the target language. Students will be encouraged to describe, in detail, their observations of others, the relationships they have
with family members, and their tastes in entertainment. Students will also engage with commands, degrees of adjectives, and the
use of por vs para.

Unit Learning Targets

NJSLS Standards:

* 7.1.IM.IPRET.1: Explain the main idea and some supporting details on familiar topics from sentences and series of connected sentences
within texts that are spoken, written, or signed.




* 7.1.IM.IPRET.2: With the help of graphic organizers, compare information (i.e., main ideas, main characters, settings) in culturally
authentic materials related to targeted themes.

 7.1.IM.IPRET.3: React to oral and written instructions connected to daily activities and to some unfamiliar situations through oral and/or
physical responses.

* 7.1.IM.IPRET.4: Recognize the use of verbal and non-verbal etiquette (i.e., gestures, intonation, and cultural practices) in the target
culture(s) to determine the meaning of a message.

* 7.1.IM.IPRET.5: Use target language to paraphrase what is heard, viewed, or read in oral or written descriptions of people, places, objects,
daily activities.

* 7.1.IM.IPRET.6: Restate oral conversations and written information on a variety of familiar and some unfamiliar topics.

* 7.1.IM.IPRET.7: Infer the meaning of some unfamiliar words in some new contexts.

* 7.1.IM.IPRET.8: Use knowledge of structures of the target language to deduce meaning of new and unfamiliar structures.

 7.1.IM.IPRET.9: Use information gathered from culturally authentic resources to identify possible solutions to the effects of climate
change.

» 7.1.IM.IPERS.1: Engage in conversations about personal experiences or events, topics studied in other content areas, and some unfamiliar
topics and situations.

* 7.1.IM.IPERS.2: Interact with others to meet personal needs in a variety of familiar situations, creating sentences and series of sentences,
and asking follow-up questions.

 7.1.IM.IPERS.3: Exchange preferences, feelings, or opinions and give advice on a variety of familiar topics, creating sentences and strings
of sentences, and asking some follow-up questions.

* 7.1.IM.IPERS.4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar and
some unfamiliar situations.

* 7.1.IM.IPERS.5: Initiate, maintain, and end a conversation using appropriate target language expressions and sentences.

* 7.1.IM.IPERS 6: Exchange information from a variety of resources with classmates about global issues, including climate change.

* 7.1.IM.PRSNT.1: From culturally authentic resources, present information about personal events and social experiences to speakers of the
target language, using sentences and a series of connected sentences.

* 7.1.IM.PRSNT.2: Tell stories about everyday topics and events that occur in the community, school, and personal situations, using
sentences and strings of connected sentences.

* 7.1.IM.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts about familiar and some unfamiliar
situations.




* 7.1.IM.PRSNT.4: Report information found in age- and level-appropriate culturally authentic resources using sentences and strings of
sentences.

* 7.1.IM.PRSNT.5: When expressing viewpoints, give reasons to support the claims.

» 7.1.IM.PRSNT.6: Relate stories about oneself and about events and other situations using sentences and strings of interrelated sentences.

* 7.1.IM.PRSNT.7: Compare cultural perspectives regarding the degradation of the environment of the target culture(s), including the effects
of climate change, with those of students’ own culture.

World Language Practices:

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

The Family - The family unit can vary from country to country and culture to culture. Student understanding of the familial norms and
expectations in another culture can help them understand a country’s culture from a greater perspective.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).

Computer Science & Design Thinking (CS & DT):
8.2.12.EC.2: Assess the positive and negative impacts of emerging technologies on developing countries and evaluate how individuals,
non-profit organizations, and governments have responded

Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).




L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Unit Essential Questions: Unit Enduring Understandings:

How do family structures and expectations differ across cultures? The family unit and expectations are informed by the culture in
How do I express my preferences in another language? which it is placed.

How do other cultures experience leisure or entertainment in Use of the target language can be informational, personal, and
comparison to my culture? emotional.




Entertainment and leisure are experienced differently depending on
the culture.

Students will know: Students will be able to:

Por vs para Distinguish between the use of por vs para

Comparative, superlative, positive adjectives Utilize all degrees of adjectives in context

Commands Conjugate verbs in the positive and negative fu form.

Vocabulary associated with family Describe familial relationships
papa Compare and contrast the family between Spanish speaking countries
mama and the United States
Z’e’;’ZOa /’ZIO/G Develop the means for expressing preference in the target language
tiola Synthesize syntax and vocabulary to produce the target language in
etc. the three modes of communication.

Vocabulary associated with movie making
camera digital
pelicula
cine
actor
etc.

Stage 2 Assessment Evidence

Summative Assessments:
Unit Test
Family Tree Project: Students will create a family tree of their family and include descriptors for them utilizing degrees of adjectives.

Formative Assessments:

Vocabulary quizzes




Grammar quizzes

Daily observation by teacher

Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test
Family Tree Project: Students will create a family tree of their family and include descriptors for them utilizing degrees of adjectives.

Alternative Assessments:

Movie Skit: Students will create a skit about a family. The process of making the movie will also be included in order to utilize the movie
making vocabulary as well.

Adjective degree formative assessment: Students will create sentences along with pictures which emphasize the use of the degrees of
adjectives.

Stage 3 Learning Plan

Skill Learning Activities & Differentiation

(Asian American & Pacific Islanders,

LGBTQ and People with Disabilites,

Diversity, Equity & Inclusion [DEI],)
Honors

Timeframe
(Blocks)

Identifying target vocabulary concerning
the family.

Compare and contrast others using Emphasis will be placed on the relationships between family
adjectives.

Students will be introduced to the vocabulary for the chapter. 4 Blocks

) . members. Using a powerpoint presentation, introduce family
Compare and contrast the family unit

across cultures. trees utilizing famous or well known characters from popular
Reflect on differences and similarities

media.
across cultures.




Students will create their own family tree utilizing the models as

a guiding rubric.

Synthesizing grammatical and Por vs para: Students will be introduced to the difference in
Syntactical knowledge to express oneself | use between these two pI'CPOSitiOHS. Students will be 2 Blocks
in the target language. presented with varying sentences which share certain

Compare and contrast the uses of the characteristics; students will place the correct preposition.

two prepositions por and para.

Synthesizing grammatical and Degrees of adjectives will be introduced to students. After the
syntactical knowledge to express oneself | discussion of the morpheme changes to represent the degrees, 2 Blocks
in the target language. a picture prompt activity will ask students to compare and

contrast two photos utilizing the appropriate adjective degree.
Synthesizing grammatical and “Mandame” Students will be introduced to the command 4 Blocks
syntactical knowledge to express oneself | forms, and charades will be utilized to incorporate their in
in the target language. context use for students to acquire.

Students will command others to do things in the room in
order to emphasize the conjugation of command forms in the
target language.

Movie vocabulary, including the expression of preferences
will be introduced and interacted with through the three
modes of communication.

Develop understanding on morphology
of the verbs in the command

Core Instructional & Supplemental Materials

(including various levels of texts)
Texts Notes

Access to level libraries diverse titles and representation

Material and supplies
Create a digital reading folder for staff only.




Must have leveled texts for students
Google Suite
Avancemos and digital components

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
Testing accommodations
Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit
e Pre-teaching of vocabulary and concepts




Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames
Think-pair-share
e (Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities




o Authentic assessments

Stage 1 Desired Results

Unit Title 6: The Environment, Careers and the Future

Unit Summary: Students will engage with information regarding the environment and their future careers in the target language.
These topics will be coupled with the grammatical concepts of the future tense of regular and irregular verbs.

Unit Learning Targets
NJSLS Standards:

* 7.1.IM.IPRET.1: Explain the main idea and some supporting details on familiar topics from sentences and series of connected sentences
within texts that are spoken, written, or signed.

* 7.1.IM.IPRET.2: With the help of graphic organizers, compare information (i.e., main ideas, main characters, settings) in culturally
authentic materials related to targeted themes.

* 7.1.IM.IPRET.3: React to oral and written instructions connected to daily activities and to some unfamiliar situations through oral and/or
physical responses.

* 7.1.IM.IPRET.4: Recognize the use of verbal and non-verbal etiquette (i.e., gestures, intonation, and cultural practices) in the target
culture(s) to determine the meaning of a message.

* 7.1.IM.IPRET.5: Use target language to paraphrase what is heard, viewed, or read in oral or written descriptions of people, places, objects,
daily activities.

* 7.1.IM.IPRET.6: Restate oral conversations and written information on a variety of familiar and some unfamiliar topics.

* 7.1.IM.IPRET.7: Infer the meaning of some unfamiliar words in some new contexts.

* 7.1.IM.IPRET.8: Use knowledge of structures of the target language to deduce meaning of new and unfamiliar structures.

* 7.1.IM.IPRET.9: Use information gathered from culturally authentic resources to identify possible solutions to the effects of climate
change.

* 7.1.IM.IPERS.1: Engage in conversations about personal experiences or events, topics studied in other content areas, and some unfamiliar
topics and situations.

* 7.1.IM.IPERS.2: Interact with others to meet personal needs in a variety of familiar situations, creating sentences and series of sentences,
and asking follow-up questions.




* 7.1.IM.IPERS.3: Exchange preferences, feelings, or opinions and give advice on a variety of familiar topics, creating sentences and strings
of sentences, and asking some follow-up questions.

* 7.1.IM.IPERS .4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar and
some unfamiliar situations.

 7.1.IM.IPERS.5: Initiate, maintain, and end a conversation using appropriate target language expressions and sentences.

* 7.1.IML.IPERS 6: Exchange information from a variety of resources with classmates about global issues, including climate change.

* 7.1.IM.PRSNT.1: From culturally authentic resources, present information about personal events and social experiences to speakers of the
target language, using sentences and a series of connected sentences.

* 7.1.IM.PRSNT.2: Tell stories about everyday topics and events that occur in the community, school, and personal situations, using
sentences and strings of connected sentences.

* 7.1.IM.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts about familiar and some unfamiliar
situations.

* 7.1.IM.PRSNT.4: Report information found in age- and level-appropriate culturally authentic resources using sentences and strings of
sentences.

* 7.1.IM.PRSNT.5: When expressing viewpoints, give reasons to support the claims.

* 7.1.IM.PRSNT.6: Relate stories about oneself and about events and other situations using sentences and strings of interrelated sentences.

* 7.1.IM.PRSNT.7: Compare cultural perspectives regarding the degradation of the environment of the target culture(s), including the effects
of climate change, with those of students’ own culture.

World Language Practices:

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

The Environment - The environment is one thing that unites all people across the world. Its protection and its maintenance is integral to all
species’ survival, including human beings. Each country possesses and maintains its own natural resources and environment. Students will
be given the opportunity to understand the intersection between life and the environment in countries outside the United States.




Jobs - Students’ understanding of job prospects and careers across the world will give them greater insights into their prospects here at
home. Humans across the world actively contribute to their societies and participate in their economies in positive ways. Careers vary
across cultures and countries and are attuned to the needs of the people of those countries.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):
9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LE.8).
9.4.12.CIL.3: Investigate new challenges and opportunities for personal growth, advancement, and transition (e.g., 2.1.12.PGD.1).

Computer Science & Design Thinking (CS & DT):

8.2.12.ETW.2: Synthesize and analyze data collected to monitor the effects of a technological product or system on the environment.
8.2.12.ETW.3: Identify a complex, global environmental or climate change issue, develop a systematic plan of investigation, and propose an
innovative sustainable solution.

Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.




W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Climate Change:

7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates and
others about global issues, including climate change.

7.1. NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and compare
those impacts with climate change in the student's community and/or different regions in the United States.

Unit Essential Questions: Unit Enduring Understandings:

What changes can be made to more positively affect the All actions contribute to a carbon footprint which affects the
environment? environment.

How can I plan for my future career? All actions contribute to a future pathway in many realms of life.
How do job opportunities in Spanish speaking countries differ or Jobs and work expectations differ from country to country and from
not from those in the United States? culture to culture.

Students will know: Students will be able to:

Climate Change Describe the effects of climate change in the target language.




Vocabulary associated with the environment Assess the impact of climate change and decisions that affect the

sequia environment.

C];Z]%groe stacion Compare and contrast the position of ecological preservation between

luvia Spanish speaking countries and the United States.

Z;gndacion Utilize the future tense to accurately describe events which will occur
Vocabulary associated with careers in the future.

dentista Analyze possible career paths.

doctor/a Synthesize the syntax and vocabulary of the target language to utilize

Zi%?g;g%a it through the three modes of communication.

etc.

Future Tense of regular and irregular verbs

Stage 2 Assessment Evidence

Summative Assessments:
Unit Test

Ecology project: Students will be assigned a biome that is currently in danger due to climate change/human activity. Students will describe the
current dangers and effects on the zone using the target language.

Formative Assessments:

Vocabulary quizzes

Grammar quizzes

Daily observation by teacher

Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:




Unit Test

Ecology project: Students will be assigned a biome that is currently in danger due to climate change/human activity. Students will describe the
current dangers and effects on the zone using the target language.

Alternative Assessments:

Skill

Learning Activities & Differentiation

My future path: Students will describe the next five to ten years and the major steps they would like to take to reach their career goals.
Utilization of the target language will be complete.

Stage 3 Learning Plan

activities to facilitate the students’ transfer of these ideas into the

(Asian American & Pacific Islanders, Timeframe
LGBTQ and People with Disabilites, ( Blof cks)
Diversity, Equity & Inclusion [DEI],)
Honors
Identify vocabulary related to topics of ) S
. y y P Introduction of the future tense morphemes and conjugations for regular 2 Blocks
discussion.
Recall older vocabulary for use in a new and common irregular verbs. Student practice with this tense can take part
context. . . . o .
) ) . ) ) with recall of daily routine using time words such as manana or proxima
Develop experience in conjugating verbs in
the future tense. semana.
Compare and contrast environmental zones. | Discussion of climate change and environmental degradation. Students 3 Blocks
Identify practices which are harmful/helpful will compare and contrast biomes through current characteristics and
to the environment. past characteristics. Students will be asked to discuss the differences
. P and determine the reasons for the changes.
Practice utilizing the target language to . .. i )
. . Solutions to mitigate environmental degradation should be
express understanding of issues. . : . . . .
. . encouraged. Dialogues concerning these issues with guided questions
Develop interpersonal communication in the .
will be useful.
target language.
Compare and contrast careers in the U.S.A. | Students will discuss their future pathways and their ultimate goals
vs. Spanish speaking countries. beyond high school. Reading/writing and/or listening/speaking 3 Blocks




Develop an understanding of career target language should be established. Time to share these ideas will
pathways and self determination. also aid in the exchange of comprehensible input/output.

Synthesize the grammar and syntax of the Discussion on jobs found outside the U.S.A. in Spanish speaking
target language to express oneself with countries can offer an interesting insight to bolster these discussion.
specificity.

Core Instructional & Supplemental Materials

(including various levels of texts)
Texts Notes

Access to level libraries diverse titles and representation

Material and supplies

Create a digital reading folder for staff only.

Must have leveled texts for students

Avancemos and digital components

Google Suite

Accommodations and Modifications:

Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
Testing accommodations
Authentic assessments




Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

e Pre-teaching of vocabulary and concepts
Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames
Think-pair-share

e Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit

e Use of visual and multisensory formats

e Use of assisted technology

e Use of prompts

e Modification of content and student products

o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations




o Extra time
o Chunking of activities
o Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Stage 1 Desired Results

Unit Title 7: Eating at a Restaurant

Unit Summary: Students will be exposed to the vocabulary and decorum for dining at a restaurant in a Spanish speaking country.
Opportunities exist for the discussion of various cultures and cuisines based on the choice of country to explore. Students will also
explore the preparation process for some foods and explore the syntactical properties of commands utilizing the usted form and the
proper placement of object pronouns in that grammatical environment.

Unit Learning Targets

NJSLS Standards:

* 7.1.IM.IPRET.1: Explain the main idea and some supporting details on familiar topics from sentences and series of connected sentences
within texts that are spoken, written, or signed.

 7.1.IM.IPRET.2: With the help of graphic organizers, compare information (i.e., main ideas, main characters, settings) in culturally
authentic materials related to targeted themes.




 7.1.IM.IPRET.3: React to oral and written instructions connected to daily activities and to some unfamiliar situations through oral and/or
physical responses.

» 7.1.IM.IPRET.4: Recognize the use of verbal and non-verbal etiquette (i.e., gestures, intonation, and cultural practices) in the target
culture(s) to determine the meaning of a message.

* 7.1.IM.IPRET.S: Use target language to paraphrase what is heard, viewed, or read in oral or written descriptions of people, places, objects,
daily activities.

* 7.1.IM.IPRET.6: Restate oral conversations and written information on a variety of familiar and some unfamiliar topics.

* 7.1.IM.IPRET.7: Infer the meaning of some unfamiliar words in some new contexts.

* 7.1.IM.IPRET.8: Use knowledge of structures of the target language to deduce meaning of new and unfamiliar structures.

* 7.1.IM.IPRET.9: Use information gathered from culturally authentic resources to identify possible solutions to the effects of climate
change.

» 7.1.IM.IPERS.1: Engage in conversations about personal experiences or events, topics studied in other content areas, and some unfamiliar
topics and situations.

 7.1.IM.IPERS.2: Interact with others to meet personal needs in a variety of familiar situations, creating sentences and series of sentences,
and asking follow-up questions.

 7.1.IM.IPERS.3: Exchange preferences, feelings, or opinions and give advice on a variety of familiar topics, creating sentences and strings
of sentences, and asking some follow-up questions.

 7.1.IM.IPERS .4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar and
some unfamiliar situations.

 7.1.IM.IPERS.S: Initiate, maintain, and end a conversation using appropriate target language expressions and sentences.

* 7.1.IM.IPERS 6: Exchange information from a variety of resources with classmates about global issues, including climate change.

* 7.1.IM.PRSNT.1: From culturally authentic resources, present information about personal events and social experiences to speakers of the
target language, using sentences and a series of connected sentences.

« 7.1.IM.PRSNT.2: Tell stories about everyday topics and events that occur in the community, school, and personal situations, using
sentences and strings of connected sentences.

* 7.1.IM.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts about familiar and some unfamiliar
situations.

* 7.1.IM.PRSNT.4: Report information found in age- and level-appropriate culturally authentic resources using sentences and strings of
sentences.




* 7.1.IM.PRSNT.5: When expressing viewpoints, give reasons to support the claims.
» 7.1.IM.PRSNT.6: Relate stories about oneself and about events and other situations using sentences and strings of interrelated sentences.

* 7.1.IM.PRSNT.7: Compare cultural perspectives regarding the degradation of the environment of the target culture(s), including the effects
of climate change, with those of students’ own culture.

World Language Practices:

Utilizing the Target L.anguage - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

Dining - Food culture is an integral pillar of culture and life. Eating out is an ancient tradition for many cultures and countries across the
world. Students' understanding of that tradition will be informed by the practices they have here at home. Cuisine and food are essential
ways through which students can experience the culture of another country.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.Clb,
2.2.12.PE.3).

Computer Science & Design Thinking (CS & DT):

8.2.12.ED.1: Use research to design and create a product or system that addresses a problem and make modifications based on input from
potential consumers.

Interdisciplinary Connections:

RI.CI1.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.




RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort to
complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as MLA
or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.

opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Unit Essential Questions: Unit Enduring Understandings:

How does food and culture reflect and inform one another? Food is an artifact of a people’s/country’s culture.




How can I express an idea or a sequence of directions in the most The economization of language demands the efficient expenditure of
efficient way possible? energy while also communicating the most relevant information.
Students will know: Students will be able to:

Commands in the usted form. Deliver step by step directions in order to communicate a process.

Use of direct and indirect object pronouns. Utilize the command morphemes in the usted form.

Processes for communicating wants and needs. Correlate object pronouns with their antecedents or words in ellipsis.

Directions in the target language. Develop the means to order food/drink in a restaurant in the target

Processes for step by step instructions. language.

Vocabulary associated with cooking/restaurants: Explore the foods and cuisines of Spanish speaking countries.
cebolla Compare and contrast the cuisines of Spanish speaking countries and
sarten that of the United States.
tomate Synthesize vocabulary and syntax to produce the language through
cena o

the modes of communication in the target language.
mesero
pedir
almuerzo
etc.

Stage 2 Assessment Evidence

Summative Assessments:
Unit Test

Restaurant Skit: Students will create a skit that shows the interactions in a restaurant through ordering food, asking for changes, and
communicating likes and dislikes.

Formative Assessments:

Vocabulary quizzes




Grammar quizzes

Daily observation by teacher

Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test
Restaurant Skit

Alternative Assessments:

Recipe Book: Students will contribute to a class recipe book that includes directions to make their favorite dishes using target vocabulary
and proper command morphology.

Stage 3 Learning Plan

Skill Learning Activities & Differentiation

(Asian American & Pacific Islanders,

LGBTQ and People with Disabilites,

Diversity, Equity & Inclusion [DEI],)
Honors

Timeframe
(Blocks)

Identifying vocabulary aligned with the
unit’s Cy ontgent. yalg Students will be introduced to the vocabulary for the unit; 3 Blocks

Synthesizing grammar, vocabulary, and | jpcluding verbs and nouns involved with cooking and
syntax to produce the target language.

Compare and contrast restaurant restaurant decorum. Students will use reading, visual
decorum and cuisine in Spanish
speaking countries with that of the
United States.

prompts, and listening skills to acquire this vocabulary.
Students will be asked to describe a scene in a restaurant in

order to develop writing and speaking practice aligned

with this content vocabulary.




Develop a sense of the verb morphology Students will CXplOI'C the morphology of the command forms |3 Blocks
in the command form. in the usted form. Students can watch a short video on
cooking a meal and describe what it is occurring with the
target language.

Students can also create a recipe utilizing the commands and
vocabulary so other students can recreate the receipt using the
target language.

Communicate commands to others
utilizing the proper forms.

Organize information in a
comprehensible way.

Evaluate information and its importance
in conveying certain desired responses.

Synthesizing grammar, vocabulary, and | Utilizing a skit format students can create a restaurant scene
syntax to produce the target language. emphasizing the decorum and cuisine of restaurants from
different Spanish speaking countries.

Dialogues with guided questions sheets can be utilized to
facilitate conversations with students in the target language
concerning food/restaurants/like and dislikes.

Utilize the target language in a variety of
contexts.

3 Blocks

Core Instructional & Supplemental Materials

(including various levels of texts)
Texts Notes

Access to level libraries diverse titles and representation

Material and supplies
Create a digital reading folder for staff only.

Must have leveled texts for students
Avancemos and digital components
Google Suite

Accommodations and Modifications:



Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
Testing accommodations
Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit
e Pre-teaching of vocabulary and concepts
Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames




e Think-pair-share
e (Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Stage 1 Desired Results

Unit Title 8: Invitations and Information through Media and Technology




Unit Summary: Students will be introduced to the present subjunctive mood, expressing desires, hopes, and expectations. This
syntax will be presented through the lens of information technology and media consumption. Students will have the opportunity to
compare and contrast the different types of media and exchange of information in Spanish speaking countries vs the United States.

Unit Learning Targets

NJSLS Standards:

* 7.1.IM.IPRET.1: Explain the main idea and some supporting details on familiar topics from sentences and series of connected sentences
within texts that are spoken, written, or signed.

* 7.1.IML.IPRET.2: With the help of graphic organizers, compare information (i.e., main ideas, main characters, settings) in culturally
authentic materials related to targeted themes.

* 7.1.IM.IPRET.3: React to oral and written instructions connected to daily activities and to some unfamiliar situations through oral and/or
physical responses.

* 7.1.IM.IPRET.4: Recognize the use of verbal and non-verbal etiquette (i.e., gestures, intonation, and cultural practices) in the target
culture(s) to determine the meaning of a message.

* 7.1.IM.IPRET.S: Use target language to paraphrase what is heard, viewed, or read in oral or written descriptions of people, places, objects,
daily activities.

* 7.1.IM.IPRET.6: Restate oral conversations and written information on a variety of familiar and some unfamiliar topics.

* 7.1.IM.IPRET.7: Infer the meaning of some unfamiliar words in some new contexts.

* 7.1.IM.IPRET.8: Use knowledge of structures of the target language to deduce meaning of new and unfamiliar structures.

* 7.1.IM.IPRET.9: Use information gathered from culturally authentic resources to identify possible solutions to the effects of climate
change.

* 7.1.IM.IPERS.1: Engage in conversations about personal experiences or events, topics studied in other content areas, and some unfamiliar
topics and situations.

 7.1.IM.IPERS.2: Interact with others to meet personal needs in a variety of familiar situations, creating sentences and series of sentences,
and asking follow-up questions.

* 7.1.IM.IPERS.3: Exchange preferences, feelings, or opinions and give advice on a variety of familiar topics, creating sentences and strings
of sentences, and asking some follow-up questions.

* 7.1.IM.IPERS .4: Use appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar and
some unfamiliar situations.

 7.1.IM.IPERS.5: Initiate, maintain, and end a conversation using appropriate target language expressions and sentences.




* 7.1.IM.IPERS 6: Exchange information from a variety of resources with classmates about global issues, including climate change.

e 7.1.IM.PRSNT.1: From culturally authentic resources, present information about personal events and social experiences to speakers of the
target language, using sentences and a series of connected sentences.

* 7.1.IM.PRSNT.2: Tell stories about everyday topics and events that occur in the community, school, and personal situations, using
sentences and strings of connected sentences.

* 7.1.IM.PRSNT.3: Use language creatively to respond in writing to a variety of oral or visual prompts about familiar and some unfamiliar
situations.

* 7.1.IM.PRSNT.4: Report information found in age- and level-appropriate culturally authentic resources using sentences and strings of
sentences.

* 7.1.IM.PRSNT.5: When expressing viewpoints, give reasons to support the claims.

» 7.1.IM.PRSNT.6: Relate stories about oneself and about events and other situations using sentences and strings of interrelated sentences.

* 7.1.IM.PRSNT.7: Compare cultural perspectives regarding the degradation of the environment of the target culture(s), including the effects
of climate change, with those of students’ own culture.

World Language Practices:

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition,
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are
required.

Media and Entertainment - The consumption/participation/development of media and entertainment of Spanish speaking cultures is attuned
to the cultures and communities that are involved. Students’ interaction with these items can inform them of their practice in the United
States and lead to a better understanding of the culture and mores of other countries and peoples.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):

9.4.12.DC.1: Explain the beneficial and harmful effects that intellectual property laws can have on the creation and sharing of content (e.g.,
6.1.12.CivicsPR.16.a).




Computer Science & Design Thinking (CS & DT):

8.2.12.ITH.1: Analyze a product to determine the impact that economic, political, social, and/or cultural factors have had on its design,
including its design constraints.

Interdisciplinary Connections:

RI.CI.9-10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a
text, including how it emerges and is shaped by specific details; provide an objective summary of the text.

RI.TS.9-10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading,
writing, speaking or listening.

A. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level.

B. Vary word choice and sentence structure to demonstrate an understanding of the influence of language.

C. Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience.

W.RW.9-10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of tasks, purposes, and audiences.

SL.P1.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization,
development, and style are appropriate to task, purpose, and audience.

SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to
enhance findings, reasoning, and evidence and to add interest.




opportunity to integrate climate change education.

SL.AS.9-10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English.

Unit Essential Questions:

How is information shared in Spanish speaking countries vs in the
United States?

How do other cultures consume media?

How do people in Spanish speaking countries express their
hopes/desires/expectations?

Unit Enduring Understandings:

Important information is often shared between people in a variety of
different ways.

Media, media consumption, and media participation are driving
forces behind entertainment and are influenced by culture.

All people express their wants/needs/hopes in ways that are
dependent on their circumstance and culture.

Students will know:

The present subjunctive
Ojala
Idiomatic expressions utilizing haya

Vocabulary associated with leisure/entertainment
cinema
theatro
museo
arte
cultura
etc.
Vocabulary associated with media
periodico
noticias
informacion
etc.

Students will be able to:

Express their hopes/desires/expectations utilizing the subjunctive
mood in the target language.

Synthesize the grammar, vocabulary and syntax to produce the target
language in the modes of communication.

Identify and define vocabulary associated with various content of the
unit.

Develop an understanding of the use of the subjunctive and certain
idiomatic expressions.

Compare and contrast the leisure activities of Spanish speaking
countries with that of the United States.

Compare and contrast the ways in which media is consumed in
counties other than the United States.




Stage 2 Assessment Evidence

Summative Assessments:
Unit Test

Party Planning: Students will create an invitation to others for a party. They will include a means of sharing this invitation via media and
also several expressions of hopes/desires/expectations for the event.

Formative Assessments:

Vocabulary quizzes

Grammar quizzes

Daily observation by teacher

Listening and speaking practices in groups and alone
Exit Tickets

Common Benchmark Assessments:
Unit Test

Party Planning: Students will create an invitation to others for a party. They will include a means of sharing this invitation via media and
also several expressions of hopes/desires/expectations for the event.

Alternative Assessments:
Ad campaign: Students create an ad campaign for a product or service and develop several different modes for sharing across various media.

Stage 3 Learning Plan
Skill Learning Activities & Differentiation
(Asian American & Pacific Islanders, .
LGBTQ and People with Disabilites, Tt(lgleg’gzgze

Diversity, Equity & Inclusion [DEI],)
Honors




Identifying vocabulary aligned with the ) ) )
L yine y alle Students will be introduced to relevant vocabulary for the unit. 4 Blocks
unit’s content.
Synthesizing grammar, vocabulary, and | Opportunity for students to engage with periodicals/articles in
syntax to produce the target language. , ..
. ) the target language will be used to show how media is presented

Compare and contrast media in Spanish
speaking countries with that of the in Spanish speaking countries.
United States. i ) )

Students can choose a topic of importance to share via a

newspaper style article, modeling their format off of the

exemplar.
Develop a sense of the verb morphology Students will be introduced to the present subjunctive. 4 Blocks
in the subjunctive form. Explanation on its use will be guided through modeling and
Communicate examples. o o
hopes/desires/expectations to others Students will create invitations to an event utilizing the
utilizing the proper forms. subjunctive mood.
Organize information in a
comprehensible way.

4 Blocks

Synthesizing grammar, vocabulary, and
syntax to produce the target language.
Utilize the target language in a variety of
contexts.

Guided dialogues and other exercises used to help students
produce the target language will be utilized in the context of
sharing information via media.

End of year activities, such as Graduation, graduation parties,
prom, etc. can be events used to develop target language
practice.

Core Instructional & Supplemental Materials

(including various levels of texts)




Texts Notes
Access to level libraries diverse titles and representation

Material and supplies
Create a digital reading folder for staff only.

Must have leveled texts for students
Avancemos and digital components
Google Suite

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory formats
Use of assisted technology
Use of prompts
Modification of content and student products
Testing accommodations
Authentic assessments

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit
e Adjusting the pace of lessons
Curriculum compacting
Inquiry-based instruction
Independent study
Higher-order thinking skills
Interest-based content
Student-driven instruction
Real-world problems and scenarios




Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit
e Pre-teaching of vocabulary and concepts
Visual learning, including graphic organizers
Use of cognates to increase comprehension
Teacher modeling
Pairing students with beginning English language skills with students who have more advanced English language skills
Scaffolding
Word walls
Sentence frames
Think-pair-share
e (Cooperative learning groups
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit
e Use of visual and multisensory formats
o Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed
o Examples as needed
e Testing accommodations
o Extra time
o Chunking of activities
e Authentic assessments

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit
e Use of visual and multisensory formats
e Use of assisted technology
e Use of prompts
e Modification of content and student products
o 1:1 student presentations as needed




o Examples as needed
e Testing accommodations

o Extra time

o Chunking of activities
e Authentic assessments




