
 

Board Approval Date: August 23, 2022 

Course Title: French 1 CP 

Course Description: This class is an introductory course that will allow students to gain knowledge of French language structures and 
vocabulary to communicate effectively. During the duration of this course, students will develop basic language patterns and vocabulary 
through repetition and comprehensible input. Students taking this course will establish and develop reading, writing, speaking, and 
listening skills in French and will increase proficiency according to the level. This course will engage students in discovering the learning 
of a foreign language, allowing them to gain a global perspective through the study of culture. By the end of the course, learners will be 
able to apply their language skills to engage in meaningful conversations in French. 

 

Course Sequence & Pacing 

Estimated 
Number  

of Blocks 

Marking Period 1 Estimated 
Number  

of Blocks 

Marking Period 3 

1-2 Unit 1: Communicating in the French Speaking World 
Acquiring vocabulary for communicating and developing 

a means of describing the self. 

7-9 Unit 5: Day In, Day Out 
Expressing Likes and Dislikes. 

Acquiring vocabulary for clothing and shopping. 
Synthesizing the new vocabulary with reflexive 

verbs and applying this language knowledge. 
Utilizing the target language in all three modes of 

communication. 

4-6 Unit 1: Communicating in the French Speaking World 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular conjugations. 
Utilizing these verbs in context. 

1-3 Unit 6: Leisure Activities 
Acquiring vocabulary for leisure activities and 

developing a means of describing them. 

7-9 Unit 1: Communicating in the French Speaking World 
Expressing Likes and Dislikes. 

Acquiring vocabulary for the self. 

4-6 Unit 6: Leisure Activities 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular 



Synthesizing the new vocabulary with verbs and applying 
this language knowledge. 

conjugations. 
Utilizing these verbs in expression of preference. 

1-3 Unit 2: Family & Friends 
Acquiring vocabulary for family and friends. 

7-9 Unit 6: Leisure Activities 
Expressing Likes and Dislikes. 

Synthesizing the new vocabulary verbs and applying 
this language knowledge. 

Utilizing the target language in all three modes of 
communication. 

4-6 Unit 2: Family & Friends 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular conjugations. 
Utilizing these verbs in context. 

1-3 Unit 7: Invitations 
Acquiring vocabulary for invitations and 

entertainment. 

7-9 Unit 2: Family & Friends 
Expressing the definite and indefinite articles. 

Utilizing avoir and etre appropriately. 
Synthesizing the new vocabulary with verbs and applying 

this language knowledge. 

4-6 Unit 7: Invitations 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular 
conjugations. 

Utilizing prepositional phrases, irregulars, negative 
construction, and contractions. 

1-3 Unit 3: Food & Feasts 
Acquiring vocabulary for food and feasts and developing 

a means of describing them. 

7-9 Unit 7: Invitations 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular 
conjugations. 

Utilizing these verbs in context. 
Utilizing the target language in all three modes of 

communication. 

4-6 Unit 3: Food & Feasts 
Developing an understanding of the verb forms for 

volition, -er verbs, and contractions. 
Utilizing these verbs in context. 

1-3 Unit 8: Gathering Information 
Acquiring vocabulary for inquiry and asking 

questions. 

Estimated Marking Period 2 Estimated Marking Period 4 



Number  
of Blocks 

Number  
of Blocks 

7-9 Unit 3: Food & Feasts 
Synthesizing the new vocabulary with verbs and applying 

this language knowledge. 
Utilizing the target language in all three modes of 

communication. 

4-6 Unit 8: Gathering Information 
Developing an understanding of the verb forms for 

inquiry and contractions. 
Utilizing these verbs in context. 

 

1-3 Unit 4: Shopping for Food & Feasts 
Acquiring vocabulary for shopping and developing a 

means of describing them. 

7-9 Unit 8: Gathering Information 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular 
conjugations. 

Utilizing these verbs in context. 
Utilizing the target language in all three modes of 

communication. 

4-6 Unit 4: Shopping for Food & Feasts 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular conjugations. 
Utilizing these verbs in context. 

1-3 Unit 9: Passport to France 
Acquiring vocabulary for France 

7-9 Unit 4: Shopping for Food & Feasts 
Expressing Likes and Dislikes. 

Acquiring vocabulary for clothing and shopping. 
Synthesizing the new vocabulary with verbs and applying 

this language knowledge. 
Utilizing the target language in all three modes of 

communication. 

4-6 Unit 9: Passport to France 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular 
conjugations. 

Utilizing these verbs in context. 

1-3 Unit 5: Day In, Day Out 
Acquiring vocabulary for daily routine and developing a 

means of describing them. 

7-9 Unit 9: Passport to France 
Comparing and Contrasting France and USA. 

Synthesizing the new vocabulary with verbs and 
applying this language knowledge. 

Utilizing the target language in all three modes of 
communication. 



4-6 Unit 5: Day In, Day Out 
Developing an understanding of the verb forms in the 

present tense in both regular and irregular conjugations. 
Utilizing these verbs in context. 

  

 
 

 



 
 
 

Stage 1 Desired Results 

Unit Title 1: Communication in the French Speaking World 

Unit Summary: In this unit, students will be introduced to several of the basic foundational pieces for communication in French. Focus 
will be on how to communicate with a French speaking person and the ideas and vocabulary that ground that communication. 

Unit Learning Targets 
NJSLS Standards:  

7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  



7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 

Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 
Describing Yourself and Others - Means of describing yourself and others rests on several syntactical themes that are essential to target 
language acquisition. This includes the appropriate use of être in language use. Integral to language study is the adaptation of a target 
language identity that incorporates a cultural lens on the student’s perspective. This lens is key to second language acquisition through its 
development of an identity that is second language centered. Fostering the development of this identity will occur through student 
manipulation of the target language regarding this topic. 
 

Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.CT.2: Explain the potential benefits of collaborating to enhance critical thinking and problem solving 
Computer Science & Design Thinking (CS & DT):  



8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

A.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

B.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
C.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 



SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  

1.​ How will learning another language broaden my horizons 
and be useful in other aspects of life? 

2.​ How can I appropriately address people I meet? 

3.​ What can I already communicate in my new language? 

4.​ How are languages other than English used to 
communicate? 

Unit Enduring Understandings:  

1.​ Learning a different language/culture leads to greater 
understanding of one’s own and other languages/cultures and 
why people think and act in different ways. 

2.​ Successful communication is knowing how, when and why to 
convey a message to different audiences. 

3.​ Language learning involves acquiring strategies to fill 
communication gaps. 

4.​ Learning a different language/culture leads to greater 
understanding of one’s own and other languages/cultures and 
why people think and act in different ways. 

 
Students will know: 

Vocabulary: 

Greetings and leave-takings, days of the week, numbers, titles of 
respect, weather, seasons, after-school activities, snack foods and 
beverages, adjectives 

  

Grammar: 

The French alphabet, subject pronouns, the verb être, interrogative 
words, subject pronouns, aimer with an infinitive, interrogative 

Students will be able to:  
1.​ Identify and utilize letters of the alphabet in order to 

pronounce words according to the French sound system. 
2.​ Demonstrate appropriate use of greetings, leave-takings and 

titles of respect in order to effectively initiate and continue a 
conversation in the target language. 

3.​ Identify and locate French-speaking countries on a map in 
order to tell where various people are from. 

4.​ Use the verb être in order to tell where you and others are 
from. 

5.​ Memorize and verbalize numbers 1-100 in addition to the 
days of the week, months of the year and seasons in order to 
state the date and to exchange telephone numbers. 

6.​ Practice expressions of weather in order to describe the 
various seasons. 



words, the verb être to describe what someone is like, definite and 
indefinite articles, noun/adjective agreement. 

7.​ Use subject pronouns in order to identify yourself and those 
around you. 

8.​ Use subject pronouns and nouns such as boy, girl, friend, man 
etc. in order to identify the people around us. 

9.​ Describe ourselves and others using the verb être and 
adjectives related to personalities and appearances. 

10.​Use the verb aimer in order to describe what one likes/dislikes 
doing in their free time. 

11.​Create conversations that allow for the learners to ask who 
one is, how one is, where one is from and what one likes to do 
while exchanging information with their peers. 

12.​Demonstrate the appropriate use of definite and indefinite 
articles when using the target language in order to 
communicate effectively. 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 1 Common Assessment 
Formative Assessments:  
Dates, weather, and alphabet quiz 
Subject pronoun & adjectives quiz 
Speaking assessment  
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 1 Common Assessment 



Speaking Assessment 
Alternative Assessments:  
Listening assessment with alphabet & numbers 
All about me and my friends Project 

Stage 3 Learning Plan 

Skill Learning Activities & Differentiation 
(Asian American & Pacific Islanders,  
LGBTQ and People with Disabilites,  
Diversity, Equity & Inclusion [DEI],) 

Timeframe 
(Days or Weeks) 

Identify and utilize letters of the alphabet 
in order to pronounce words according 
to the French sound system. 
Demonstrate appropriate use of 
greetings, leave-takings and titles of 
respect in order to effectively initiate and 
continue a conversation in the target 
language. 
Identify and locate French-speaking 
countries on a map in order to tell where 
various people are from. 

●​ songs to memorize the alphabet in French 

●​ Fill-in-the-blank conversation sheets 

●​ visuals with acronyms to memorize French-speaking 

countries 

 

 

2  blocks 

Memorize and verbalize numbers 1-100 
in addition to the days of the week, 
months of the year and seasons in order 
to state the date and to exchange 
telephone numbers. 
Practice expressions of weather in order 
to describe the various seasons. 

●​ listening activities to practice numbers   
●​ songs to memorize days of the weeks in French 
●​ Fill-in-the-blank with dates 
●​ vocabulary sheets with pictures paired with French 

weather vocabulary 
●​ Quizlet flashcards to practice new vocabulary 

 
2 blocks 

  

Use the verb être in order to tell where 
you and others are from. 
Use subject pronouns in order to identify 
yourself and those around you. 

●​ Graphic organizers with the verb être & subject 
pronouns 

●​ Visuals to encourage understanding of subject 
pronouns and Tu vs Vous 

2 blocks 



●​ White Board activities with subject pronouns & être 
Use subject pronouns and nouns such as 
boy, girl, friend, man etc. in order to 
identify the people around us. 
Describe ourselves and others using the 
verb ser and adjectives related to 
personalities and appearances. 

●​ Students in groups of four will play “Devine Qui” 
(“Guess Who”) using the adjective vocabulary to 
describe different people. 

●​ For students who have difficulty organizing 
information, provide a word bank of vocabulary to be 
used. 

 
 

1 block 

Use the verb aimer in order to describe 
what one likes/dislikes doing in their 
free time. 
Demonstrate the appropriate use of 
definite and indefinite articles when 
using the target language in order to 
communicate effectively. 

●​ Graphic organizers with pictures and French activity 
vocabulary 

●​ Other ways to remembers vocabulary​ 
○​ Creating quizlet flashcards 
○​ Playing BINGO with random vocabulary 

words 
○​ Completing a word search worksheet 
○​ True/false statements with vocabulary 

 
 

2 blocks 

Create conversations that allow for the 
learners to ask who one is, how one is, 
where one is from and what one likes to 
do while exchanging information with 
their peers. 

●​ Students will use targeted vocabulary to identify 
themselves and others through a skit with a partner. 

 
 

1 block 

 
 
 

Core Instructional & Supplemental Materials  
(including various levels of texts) 

Texts Notes 
Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  
Google Suite  
 

 



 
Accommodations and Modifications: 

Students with Disabilities, English Language Learners, 
Students at Risk of Failure, Students with 504s, Gifted & Talented Students 

 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  
●​ Testing accommodations  
●​ Authentic assessments  

 
Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Adjusting the pace of lessons  
●​ Curriculum compacting  
●​ Inquiry-based instruction  
●​ Independent study  
●​ Higher-order thinking skills  
●​ Interest-based content  
●​ Student-driven instruction  
●​ Real-world problems and scenarios  

 
Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced   English language skills  
●​ Scaffolding  



●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 

 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 



 
 
 
 
 
 

Stage 1 Desired Results 
Unit 2: Family & Friends 
Unit Summary: This unit will explore the vocabulary and dynamic of the French family and friend groups. Exploration into the school day 
of a French-speaking student will also be explored. Grammatically, the verbs avoir and être will be center points and expansion on 
descriptions, definite and indefinite articles etc. will continue. 

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 



7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 
Describing Events in Time - Student ability to describe themselves in relation to time and the activities and events that take place at certain 
times in their life creates a sense of placement within the realm of the second language. The acquisition therein comes about naturally as 
students' relationship to their word around them becomes clear to them in the target language in addition to the native language. 

Interdisciplinary Connections 



Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.CT.2: Explain the potential benefits of collaborating to enhance critical thinking and problem solving 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

D.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

E.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
F.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 



SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  

1.​ How is my school day different from the school day of a 
student who speaks the language I am studying? 

2.​ How do I use the present tense correctly? 

3.​ How will learning another language broaden my horizons 
and be useful in other aspects of life? 

Unit Enduring Understandings:  

1.​ Geography influences our society and institutions. 

2.​ Regular verbs in French follow a pattern. 

3.​ Language connects people. 

 

Students will know:  

Vocabulary: 

Words related to time, school subjects, classroom activities, 
classroom objects, locations in the school, adjectives to describe 
emotions 

Grammar: 

Present tense of –ER verbs, être with prepositions and feelings, use 
conjugated verbs to ask questions, aller to tell where you are going. 

 

Students will be able to: 

1.​ Identify words related to school subjects and activities. 
2.​ Use the verb être with numbers and phrases in order to ask 

and tell the time. 
3.​ Use the verb avoir in order to discuss the classes that you 

have in your daily schedule. 
4.​ Describe what you do and what you have to do in each class 

through using regular and irregular verbs in the present tense. 
5.​ Identify classes, classroom objects and locations in school 

building. 
6.​ Discuss classroom objects needed for each school-subject. 
7.​ Use the verb être and interrogatives to ask and answer 

questions such as where you are and how you are. 
8.​ Use prepositions in order to locate objects in the classroom. 



9.​ Prepare conversations related to school schedules, subjects 
and teachers. Explain why specific subjects/teachers are the 
favorites. 

10.​Compare and contrast schools, schedules, courses and 
activities in French-speaking countries with school systems in 
the U.S. 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 2 Common Assessment 
Formative Assessments:  
Classroom objects, classes, and time quiz 
-ER verbs quiz 
Speaking assessment  
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 2 Common Assessment 
Speaking Assessment 
Alternative Assessments:  
Listening assessment with time 
Reading Common Summative Assessment about classes and school 
Compare & contrast school systems in the U.S. & French-speaking countries 

Stage 3 Learning Plan 



Skill Learning Activities & Differentiation Timeframe 

Identify words related to school subjects 
and activities. 

Use the verb être with numbers and 
phrases in order to ask and tell the time. 

Use the verb avoir in order to discuss the 
classes that you have in your daily 
schedule. 

●​ Students will utilize flash cards on unit vocabulary to 

build on pronunciation and spelling of new vocabulary. 

●​ For students who have difficulty organizing information, 

provide a vocabulary list/word bank of vocabulary to be 

used. 

●​ Advanced students can create definitions in French for 

vocabulary words. The definitions can be used for 

homework, classwork, and assessments. 

 

 

3 days 

Identify classes, classroom objects and 
locations in school building. 

Use the verb être and interrogatives to 
ask and answer questions such as where 
you are and how you are. 

Use prepositions in order to locate 
objects in the classroom. 

 

Students can additionally review vocabulary by 
1. Creating flash cards 
2. Playing BINGO with random vocabulary words 
3. Completing a word search worksheet 
4. Solving sentence strip puzzles 
5. Identifying vocabulary words using French definitions  

 
2-3 days 

  

Discuss classroom objects needed for 
each school-subject. 

Describe what you do and what you 
have to do in each class through using 

●​ Students will practice their understanding of sentence 
structure and parts of speech (subject, verbs, noun and 
adjective agreement) by working with a partner to 
draw and describe an ideal school focusing on 

 2-3 Days 



regular and irregular verbs in the present 
tense. 

teachers, classes and students in French. Students will 
write in complete sentences. 

●​ For students who have difficulty writing complete 
sentences, provide a subject and verb chart. 

●​ Students who are advanced should write a cohesive 
paragraph rather than independent sentences. 

Prepare conversations related to school 
schedules, subjects and teachers. Explain 
why specific subjects/teachers are the 
favorites. 

Compare and contrast schools, 
schedules, courses and activities in 
French-speaking countries with school 
systems in the U.S. 

●​ Students will increase their exposure to the target 
language by completing listening and speaking 
activities with partners, textbook audio, and you-tube 
clips. 

 

 
 
2 Days  

 
 

Core Instructional & Supplemental Materials  
(including various levels of texts) 

Texts Notes 
Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  
Google Suite  
 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 



 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  
●​ Testing accommodations  
●​ Authentic assessments  

 
Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Adjusting the pace of lessons  
●​ Curriculum compacting  
●​ Inquiry-based instruction  
●​ Independent study  
●​ Higher-order thinking skills  
●​ Interest-based content  
●​ Student-driven instruction  
●​ Real-world problems and scenarios  

 
Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced   English language skills  
●​ Scaffolding  
●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 



Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 

Stage 1 Desired Results 
Unit 3: Food and Feasts 
Unit Summary: Food and meals with family, -ER present tense verb conjugations, contractions and verbs of volition. Students will gain 
insight into one of the major cultural components of the French language; food. 



Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  



7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 
Describing Yourself and Others - Means of describing yourself and others rests on several syntactical themes that are essential to target 
language acquisition. This includes the appropriate use of etre in language use. Integral to language study is the adaptation of a target 
language identity that incorporates a cultural lens on the student’s perspective. This lens is key to second language acquisition through its 
development of an identity that is second language centered. Fostering the development of this identity will occur through student 
manipulation of the target language regarding this topic. 
 
Developing a Sense of Culture - By utilizing one of the clearest forms of target language and cultural differences, food, students will gain a 
sense of the target language’s culture in a distinct and immediate manner. Driving factors toward acquisition include authenticity and 
relativity to the learner. Through the lens of food, these characteristics of best practice are fulfilled and students of the target language gain 
insight into the target language in an intimate and authentic way. 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 



9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or 
other resources 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

G.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

H.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
I.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 



SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  
1.​ What can I already communicate in my new language? 
2.​ How is culture expressed in everyday traditions and 

practices? 
3.​ How do French families differ from my concept of a 

family? 
 

Unit Enduring Understandings:  
1.​ Language learning involves acquiring strategies to fill 

communication gaps. 
2.​ Learning a different language/culture leads to greater 

understanding of one’s own and other languages/cultures and 
why people think and act in different ways. 

3.​ The concept of immediate family differs from culture to 
culture. 

 
Students will know:  

Vocabulary: 

Words related to meals & food, additional interrogative words, 
family  

Grammar: 

Avoir with nouns, present tense of –ER verbs, introduction to avoir 
with states of being, possessive adjectives 

 

Students will be able to: 

1.​ Identify some foods and beverages. 
2.​ Use the verb aimer in order to discuss opinions regarding 

meals. 
3.​ Use the present tense of –ER verbs in order to discuss what 

you eat, when you eat, who you eat with etc. 
4.​ Use the verb avoir in order to state feelings of hunger/thirst 

etc. 
5.​ Ask others what they eat and drink in a typical day and 

compare it to yourself. 
6.​ Compare and contrast eating habits in French-speaking 

countries with your own. 
7.​ Identify members of the family and use adjectives to describe 

them. 
8.​ Tell how old you are and ask others how old they are. 



9.​ Use possessive adjectives in order to identify to whom 
something belongs. 

10.​Compare and contrast friends, family members etc. 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 3 Common Assessment 
Formative Assessments:  
Food vocabulary quiz 
Avoir -ER verbs quiz 
Speaking assessment  
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 3 Common Assessment 
Speaking Assessment 
Alternative Assessments:  
Listening assessment with time and what people eat throughout the day 
Writing Assessment about what you eat in a day and with who 
Compare & contrast celebrations and what is served during parties in the U.S. & French-speaking countries 

Stage 3 Learning Plan 
Skill Learning Activities & Differentiation Timeframe 



Identify some foods and beverages. 

Use the verb avoir in order to state 
feelings of hunger/thirst etc. 

●​ Students will utilize flash cards on unit vocabulary to 

build on pronunciation and spelling of new vocabulary. 

●​ For students who have difficulty organizing information, 

provide a vocabulary list/word bank of vocabulary to be 

used. 

●​ Advanced students can create definitions in French for 

vocabulary words. The definitions can be used for 

homework, classwork, and assessments. 

  

2 Days 

Ask others what they eat and drink in a 
typical day and compare it to yourself. 

Compare and contrast eating habits in 
French-speaking countries with your 
own. 

●​ Fill-in-the-blank with questions and answers 
●​ Vocabulary sheets with pictures paired with French 

weather vocabulary 
●​ Quizlet flashcards to practice new vocabulary 

 
2 Days 

Use the verb aimer in order to discuss 
opinions regarding meals. 

Use the present tense of –ER verbs in 
order to discuss what you eat, when you 
eat, who you eat with etc. 

●​ Graphic organizers with -ER verbs & subject 
pronouns 

●​ Visuals to encourage understanding of verb meanings 
●​ White Board activities with subject pronouns & etre 

 
 

2 Days 

Identify members of the family and use 
adjectives to describe them. 

●​ Students will create a family tree identifying each 
member of the family, including relatives, and show 
relationships between members.  

●​ Students will practice their understanding of sentence 
structure and parts of speech (subject, verbs, noun and 

 2 Days 



Tell how old you are and ask others how 
old they are. 

adjective agreement, possessive adjectives) by 
describing their family members and comparing the 
ages of various family members (young, old, etc.) 
using unit vocabulary and grammar. Students will 
write in complete sentences. 

○​ For students who have difficulty writing 
complete sentences, provide a subject/verb 
chart and a word bank. 

○​ Advanced students should write a paragraph 
rather than separate sentences. 

Use possessive adjectives in order to 
identify to whom something belongs. 

Compare and contrast friends, family 
members etc. 

●​ Students will write a letter to a student in a target 
language country describing their family and asking 
questions. 

○​ For students who have difficulty writing 
sentences, provide a subject/verb chart and a 
word bank. 

○​ Advanced students should include family 
activities in the letter. 

 

 
 
2  Days 

 

 
Core Instructional & Supplemental Materials  

(including various levels of texts) 
Texts Notes 

Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu text and digital components.  
Google Suite  
 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 



Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  
●​ Testing accommodations  
●​ Authentic assessments  

 
Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Adjusting the pace of lessons  
●​ Curriculum compacting  
●​ Inquiry-based instruction  
●​ Independent study  
●​ Higher-order thinking skills  
●​ Interest-based content  
●​ Student-driven instruction  
●​ Real-world problems and scenarios  

 
Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced   English language skills  
●​ Scaffolding  
●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  



●​ Cooperative learning groups 
 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 
 
 

Stage 1 Desired Results 



Unit 4: Shopping for Food & Feasts  
Unit Summary: Food & Drinks, table settings, wants and wishes, and events around town, transportation, direct object pronouns.  

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  



7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 
Describing Yourself and Others - Means of describing yourself and others rests on several syntactical themes that are essential to target 
language acquisition. This includes the appropriate use of etre in language use. Integral to language study is the adaptation of a target 
language identity that incorporates a cultural lens on the student’s perspective. This lens is key to second language acquisition through its 
development of an identity that is second language centered. Fostering the development of this identity will occur through student 
manipulation of the target language regarding this topic. 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CT.4: Participate in online strategy and planning sessions for course-based, school-based, or other projects and determine the strategies that 
contribute to effective outcomes. 
9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or 
other resources 
Computer Science & Design Thinking (CS & DT):  



8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

J.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

K.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
L.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 



SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  
1.​ How does culture and geography affect the characteristics of 

a community? 
2.​ How do we get from one place to another? 

3.​ How do I use the present tense correctly? 

 

Unit Enduring Understandings:  
1.​ Communities vary by culture and geography. 
2.​ Language connects people. 

3.​ Irregular stem-change verbs in French follow a pattern. 

 

Students will know: 
Vocabulary:  
Words related to shopping, clothing, colors, Transportation, places and 
events in a town, restaurant–related words including foods. 
 
Grammar: 

More avoir expressions, direct object pronouns, the verb voir, aller + a + 
infinitive 

 

Students will be able to:  

1.​ Incorporate stem-changing verbs while discussing articles of 
clothing by using colors in order to state what you want to 
buy and where you want to buy it. 

2.​ Use the tener expressions in addition to the clothing 
vocabulary in order to describe what you wear in the various 
seasons and explain why. 

3.​ Demonstrate the use of direct object pronouns through asking 
and answering questions about what one buys at the mall. 

4.​ Identify locations in the city, types of transportation and 
restaurant vocabulary. 

5.​ Recall and verbalize the conjugations of voir in order to 
describe what one can see in a city or town. 

6.​ Use the present tense in order to explain what one does at the 
various locations around town. 

7.​ Create a conversation related to what one is going to do in 
town and explain why. 

8.​ Describe what type of transportation one can use to get from 
place to place and at what time one arrives at their destination. 

9.​ Use stem-changing verbs to place an order from a menu. 



10.​Compare and contrast leisure activities in French speaking 
countries with what you enjoy doing in your free time. 

 
 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 4 Common Assessment 
Formative Assessments:  
Clothing vocabulary quiz 
Speaking assessment  
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 4 Common Assessment 
Speaking Assessment 
Alternative Assessments:  
Listening assessment with clothing and how much something costs 
Writing or Presentational Assessment about a day out in the town describing what you might do and with whom 
Compare & contrast what people do in their free time in the U.S. & French-speaking countries 

Stage 3 Learning Plan 
Skill Learning Activities & Differentiation Timeframe 



Use the avoir expressions in addition to 
the food vocabulary in order to describe 
what you eat in the various settings and 
explain why. 

Describe what type of transportation one 
can use to get from place to place and at 
what time one arrives at their 
destination. 

●​ Students will utilize flash cards on unit vocabulary to 

build on pronunciation and spelling of new vocabulary. 

●​ For students who have difficulty organizing information, 

provide a vocabulary list/word bank of vocabulary to be 

used. 

●​ Advanced students can create definitions in Spanish for 

vocabulary words. The definitions can be used for 

homework, classwork, and assessments. 

 

2 Days 

Demonstrate the use of direct object 
pronouns through asking and answering 
questions about what gets at a restaurant. 

●​ Graphic organizers with --ER verbs & direct object 
pronouns 

●​ Visuals to encourage understanding of sentence 
meanings 

●​ White Board activities with direct object pronouns & 
stem change verbs 

●​ Individual practice on worksheets/homework practice  

 
2 Day 

Incorporate verbs while discussing 
articles of clothing by using colors in 
order to state what you want to buy and 
where you want to buy it. 

Use verbs to place an order from a 
menu. 

 

●​ Students can practice present tense verbs by using 
PowerPoint (fill in blanks) and wipe-boards. Students 
write responses on white boards and teacher monitors. 

  

 
 

3 Days  

Identify locations in the city, types of 
transportation and restaurant vocabulary. 

●​ Students can practice their comprehension of 
vocabulary by using flashcards that have picture 
prompts and vocabulary. 

 2 Days 



Recall and verbalize the conjugations of 
voir in order to describe what one can 
see in a city or town. 

Use the present tense in order to explain 
what one does at the various locations 
around town. 

●​ Students can create definitions with the new 
vocabulary words. 

○​ Use online quiz websites (such as Quizlet) to 
provide students with tools for studying at 
home. Students can create their own or use 
teacher-made quizlets 

Create a conversation related to what 
one is going to do in town and explain 
why. 

Compare and contrast leisure activities 
in Frenchspeaking countries with what 
you enjoy doing in your free time. 

●​ Compose a story about a day out on the town in the 
present tense. 

●​ Compare and contrast what you could do with your 
free time in the United States and in French-speaking 
countries using a Venn diagram and complete 
sentences. 

○​ Provide a Venn diagram or graphic organizer 
with samples for students who have difficulty  
writing and organizing sentences. 

 
3 Days 

 
 

Core Instructional & Supplemental Materials  
(including various levels of texts) 

Texts Notes 
Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu text and digital components.  
Google Suite  
 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 



 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  
●​ Testing accommodations  
●​ Authentic assessments  

 
Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Adjusting the pace of lessons  
●​ Curriculum compacting  
●​ Inquiry-based instruction  
●​ Independent study  
●​ Higher-order thinking skills  
●​ Interest-based content  
●​ Student-driven instruction  
●​ Real-world problems and scenarios  

 
Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced   English language skills  
●​ Scaffolding  
●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 



 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 
 

Stage 1 Desired Results 
Unit 5: Day In, Day Out  



Unit Summary: Discuss moths of the year/ days of the week, etc.,  

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 



 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 
Describing the World Around You - Student access to the target language can be limited beyond the classroom. With a repertoire of 
vocabulary that can be utilized with immediacy and in proximity to the learner, acquisition and access to the target language can increase. 
There is no better way to develop this vocabulary than through the choice of vocabulary which emphasizes the world around the student 
currently rather than on vocabulary reserved for foreign or special events/places. 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.CT.2: Explain the potential benefits of collaborating to enhance critical thinking and problem solving 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc : 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 



RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

M.​Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

N.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
O.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Climate Change: 
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and compare 
those impacts with climate change in the student's community and/or different regions in the United States. 
Unit Essential Questions:  Unit Enduring Understandings:  



1.​ How do French families differ from my concept of a 
family? 

2.​ Why are family celebrations important? 

3.​ How do I use the present tense correctly? 

 

1.​ The concept of immediate family and roles in the house differ 
from culture to culture. 

2.​ Family relationships, traditions and celebrations are affected 
by geography and vary throughout the regions of the world. 

3.​ Regular & irregular verbs in French follow a pattern. 

 
Students will know:  
Vocabulary: 
Words related to time. 
 
Grammar: 
The verb faire, introduction to the expressions of possession, 
ordinal numbers, the 24 hour clock 

 

Students will be able to:  

1.​ Compare and contrast the uses of the verbs faire. 
2.​ Identify months of the year. 
3.​ Discuss what you do in each season. 
4.​ Use numbers in order to describe the hour. 
5.​ Identify household chores and create a list of what needs to be 

done in preparation for a party. 
6.​ Discuss ideas of activities that can be incorporated at a 

party/celebration. 
7.​ Compare and contrast time in French-speaking countries with 

homes in the U.S. and discuss why things like climate could 
affect what people have in homes 

 
 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 5 Common Assessment 
Formative Assessments:  
Months of the Year and Days of the Week items quiz 
Speaking assessment  



Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 5 Common Assessment 
Speaking Assessment 
Alternative Assessments:  
Listening assessment with time vocabulary. 
Research climate in French-speaking countries compared to the United States.  

Stage 3 Learning Plan 
Skill Learning Activities & Differentiation Timeframe 

Identify the months of the year and the 
days of the week. 

Discuss what you do in each season. 

●​ Students will create a year plan that showcases the 
favorite events/activities that they like to do in each 
season/month.. 

○​ For students who have difficulty writing 
sentences, provide a subject/verb chart and a 
word bank. 

○​ Students who are advanced should write a 
paragraph rather than separate sentences.

3 Days 

Compare and contrast the uses of the 
verbs faire and avoir. 

Use numbers in order to describe time. 

●​ Students will increase their exposure to target 
language by completing listening activities that can 
include, but not limited to, YouTube videos, textbook 
audio etc. 

○​ For students who have difficulty 
understanding listening activities, provide a 
word bank to complete fill in the blank 
exercises. 

  

 
 

2 Days  



Identify household chores and create a 
list of what needs to be done in 
preparation for a party/celebration. 

Discuss ideas of activities that can be 
incorporated at a party/celebration. 

Students can additionally review vocabulary by 
1. Creating flash cards 
2. Playing BINGO with random vocabulary words 
3. Completing a word search worksheet 
4. Solving sentence strip puzzles 
5. Identifying vocabulary words using Spanish definitions  

 2 Days 

Compare and contrast homes in 
French-speaking countries with homes in 
the U.S. and discuss why things like 
climate could affect what people have in 
homes 

●​ Create a skit to discuss going to do things based on 
the season/time. 

●​ Create an irregular and regular verb chart with six 
columns on the board labeled: je, tu, il/elle, nous, 
vous, ils/elles. Pick a variety of verbs pertaining to 
homes, parties, and time to practice with. 

○​ For students who have difficulty organizing, 
provide a hardcopy that has the columns 
labeled. Also provide at least one model of 
conjugated irregular and regular verbs. 

○​ Students who are advanced may come up with 
other verbs relevant to the unit but which were 
not discussed in class. 

2 Days 

 
 

Core Instructional & Supplemental Materials  
(including various levels of texts) 

Texts Notes 
Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  
Google Suite  
 
 



Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  
●​ Testing accommodations  
●​ Authentic assessments  

 
Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Adjusting the pace of lessons  
●​ Curriculum compacting  
●​ Inquiry-based instruction  
●​ Independent study  
●​ Higher-order thinking skills  
●​ Interest-based content  
●​ Student-driven instruction  
●​ Real-world problems and scenarios  

 
Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced   English language skills  
●​ Scaffolding  
●​ Word walls  



●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 

 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 

Stage 1 Desired Results 
Unit 6: Leisure Activities 



Unit Summary: Daily routine and entertainment are the grounding ideas concerned in this unit. The unit will additionally address 
the concepts of likes/dislikes, expression of preferences, comparing and contrasting in the target language. 

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  



7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or 
other resources 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 



L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

P.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

Q.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
R.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  
1.​ How is my life similar to or different from teens living in 

French countries and what influences the differences and 
similarities? 

2.​ Why learn the present tense first? 

Unit Enduring Understandings:  
1.​ Comparing and contrasting one's own daily life activities with 

those of people in French-speaking countries deepens 
understanding of common values and perspectives across 
cultures. 



3.​ How is my typical day similar/different to one when 
vacationing? 

 

2.​ The present tense is a fundamental structure for building and 
expanding French language acquisition. 

3.​ There are similarities and differences in my daily schedule 
depending on where I am traveling to and when 

Students will know:  

Vocabulary: 

Daily routines and objects used to complete each, words related to 
entertainment, entertainment activities. 

 Grammar: 

-ER Verbs, Likes/Dislikes, verb conjugations, être, faire, avoir. 

Students will be able to:  

1.​ Identify vocabulary dealing with daily routine activities. 
2.​ Use verbs in the present tense to describe what one does in 

their daily routine at home and while being entertained. 
3.​ Identify the necessary items used for completing each routine. 
4.​ Recall locations and numbers to tell where you complete each 

routine and at what time. 
5.​ Continue to use the present in order to describe one’s 

activities. 
6.​ Use object pronouns when asking and answering questions 

about daily activities. 
7.​ Compare and contrast daily activities/entertainment in a 

French-speaking country with daily activities/entertainment in 
the U.S. 

 
 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 6 Common Assessment 
Formative Assessments:  
Daily Routine vocabulary and objects related to daily routine quiz 
Present tense verb quiz 
Speaking assessment  



Common Benchmark Assessments:  
Unit 6 Common Assessment 
Speaking Assessment 
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Alternative Assessments:  
Listening assessment with time and daily routine 
Reading Common Assessment about daily routine and travel 
Presentation on entertainment in a French-speaking country 

Stage 3 Learning Plan 
Skill Learning Activities & Differentiation Timeframe 

Identify vocabulary dealing with daily 
routine activities. 

Use verbs in the present tense to 
describe what one does in their daily 
routine at home and while experiencing 
entertainment. 

Identify the necessary items used for 
completing each routine. 

●​ Students can practice their comprehension of vocabulary 

by using flashcards that have picture prompts and 

vocabulary. 

●​ Use online quiz websites (such as Quizlet) to provide 

students with tools for studying at home.  

3 Days 

Recall locations and numbers to tell 
where you complete each routine and at 
what time. 

●​ Students will practice their understanding of sentence 
structure and parts of speech (subject, verbs, noun and 
adjective agreement) by describing their daily routine 
in French. Students will write in complete sentences. 

 
 

 3 Days 



Continue to use the present in order to 
describe one’s vacation. 

 

○​ For students who have difficulty writing 
complete sentences, provide a subject and verb 
chart. 

○​ Students who are advanced should write a 
cohesive paragraph rather than independent 
sentences.  

Discuss what types of entertainment one 
experiences and where they can go to 
experience them. 

Compare and contrast daily 
activities/entertainment in a 
French-speaking country with daily 
activities/entertainment in the U.S. 

●​ Students create dialogues or individual presentations 
to discuss what they do on vacation 

●​ READING ACTIVITY 
Using blogs, tickets, or articles from authentic online 
sources, students will read and answer questions in 
English to demonstrate comprehension of the 
material. Examples of questions can be: true/false, 
multiple choice, identify the section, fill in the blank. 
 

 3 Days 

Use object pronouns when asking and 
answering questions about daily 
activities/entertainment. 

●​ Fill-in-the-blank with questions and answers 
●​ Graphic organizers with -ER verbs & indirect object 

pronouns 
●​ Visuals to encourage understanding of verb meanings 
●​ White Board activities with present tense and object 

pronouns 

 
 

3 Days 

 
 
 

 
Core Instructional & Supplemental Materials  

(including various levels of texts) 
Texts Notes 

Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  
Google Suite  



 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  

●​ Use of visual and multisensory formats 
○​ Graphic organizers 
○​ Pictures to represent vocabulary 

●​ Use of assisted technology  
○​ Avancemos Audio programs 

●​ Use of prompts  
○​ Fill-in-the-blank conversation sheets 

●​ Modification of content and student products  
○​ shortened assessments; word banks; provide examples; students can answer less open-ended questions to allow for choice;  

●​ Testing accommodations  
○​ Extra time; provide graphic organizers  

●​ Authentic assessments  
○​ Readings and directions in the target language with previously reviewed or similar readings from lessons in class 

 
Specific Strategies and Practices that Support Gifted & Talented Students:  

●​ Adjusting the pace of lessons  
○​ Teach more lessons in one class; shorten length of unit 

●​ Inquiry-based instruction  
○​ Encourage students to create their own conversation questions 

●​ Independent study  
○​ Students create their own quizlet flashcards  

●​ Higher-order thinking skills  
○​ Students create their own conversation sheets with less examples provided 

●​ Interest-based content  
○​ Students choose between several topics for writing and speaking 

●​ Student-driven instruction  
○​ Students choose between several topics for writing and speaking 



●​ Real-world problems and scenarios  
○​ Conversations and speaking assessment partners chosen at random to reflect real-world situations of meeting someone for 

the first time. 
 
Specific Strategies and Practices that Support English Language Learners:  

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced English language skills  
●​ Scaffolding  
●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 

 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  



●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 

Stage 1 Desired Results 
Unit 7: Invitations 
Unit Summary: Accepting and declining invitations and making invitations to others. Grammar includes the use of expressions of 
desire and regret, contractions, prepositional phrases, irregular verbs such as etre, pouvoir, vouloir, and devoir, and negative 
construction. 

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 



7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 



Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or 
other resources 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

S.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

T.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
U.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 



W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  
1.​ How is my life similar to or different from teens living in 

French countries and what influences the differences and 
similarities? 

2.​ How do I express regret, disappointment, and desire using 
French constructions? 

3.​ How do different cultural procedures govern the act of 
inviting people to events? 

 

Unit Enduring Understandings:  
1.​ Comparing and contrasting one's own daily life activities with 

those of people in French-speaking countries deepens 
understanding of common values and perspectives across 
cultures. 

2.​ The French language presents ideas of desire, regret, etc. in a 
specific syntax and grammar.. 

3.​ There are similarities and differences in the process of 
inviting/accepting/declining invites between French-speaking 
countries and the United States. 

Students will know:  

Vocabulary: 

Daily routines and objects used to complete each, words related to 
invitations/parties, party activities. 

 Grammar: 

-ER Verbs, Likes/Dislikes, verb conjugations, être, faire, avoir. 

Students will be able to:  

1.​ Identify vocabulary dealing with invitation/party activities. 
2.​ Use verbs in the present tense to describe how one entertains 

and while being entertained. 
3.​ Identify the necessary items used inviting. 
4.​ Continue to use the present in order to describe one’s 

activities. 
5.​ Use object pronouns when asking and answering questions 

about inviting/parties. 



6.​ Compare and contrast inviting/parties in a French-speaking 
country with daily activities/entertainment in the U.S. 

 
 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 7 Common Assessment 
Formative Assessments:  
Daily Routine vocabulary and objects related to invitations quiz 
Present tense verb quiz 
Speaking assessment  
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 7 Common Assessment 
Speaking Assessment 
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Alternative Assessments:  
Listening assessment with invitations. 



Reading Common Assessment about invitations/parties 
Presentation on entertainment in a French-speaking country 

Stage 3 Learning Plan 
Skill Learning Activities & Differentiation Timeframe 

Identify vocabulary dealing with 
invitations/parties. 

Use verbs in the present tense to 
describe what one does in 
invitations/parties. 

Identify the necessary items used for 
invitations. 

●​ Students can practice their comprehension of vocabulary 

by using flashcards that have picture prompts and 

vocabulary. 

●​ Use online quiz websites (such as Quizlet) to provide 

students with tools for studying at home.  

3 Days 

Recall locations and numbers to tell 
where/when you invite people to parties. 

Continue to use the present in order to 
describe one’s party. 

 

●​ Students will practice their understanding of sentence 
structure and parts of speech (subject, verbs, noun and 
adjective agreement) by describing their daily routine 
in French. Students will write in complete sentences. 

○​ For students who have difficulty writing 
complete sentences, provide a subject and verb 
chart. 

○​ Students who are advanced should write a 
cohesive paragraph rather than independent 
sentences.  

 
 

 3 Days 

Discuss what types ways 
invitations/events/parties can take place 
and when. 

●​ Students create dialogues or individual presentations 
to discuss what they do at a party or planning for a 
party. 

●​ READING ACTIVITY 
Using blogs, tickets, or articles from authentic online 
sources, students will read and answer questions in 
English to demonstrate comprehension of the 

 3 Days 



Compare and contrast invitations/parties 
in a French-speaking country with daily 
activities/entertainment in the U.S. 

material. Examples of questions can be: true/false, 
multiple choice, identify the section, fill in the blank. 
 

Use object pronouns when asking and 
answering questions about 
invitations/parties. 

●​ Fill-in-the-blank with questions and answers 
●​ Graphic organizers with -ER verbs & indirect object 

pronouns 
●​ Visuals to encourage understanding of verb meanings 
●​ White Board activities with present tense and object 

pronouns 

 
 

3 Days 

 
 
 

 
Core Instructional & Supplemental Materials  

(including various levels of texts) 
Texts Notes 

Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  
Google Suite  
 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  

●​ Use of visual and multisensory formats 
○​ Graphic organizers 
○​ Pictures to represent vocabulary 

●​ Use of assisted technology  
○​ Avancemos Audio programs 



●​ Use of prompts  
○​ Fill-in-the-blank conversation sheets 

●​ Modification of content and student products  
○​ shortened assessments; word banks; provide examples; students can answer less open-ended questions to allow for choice;  

●​ Testing accommodations  
○​ Extra time; provide graphic organizers  

●​ Authentic assessments  
○​ Readings and directions in the target language with previously reviewed or similar readings from lessons in class 

 
Specific Strategies and Practices that Support Gifted & Talented Students:  

●​ Adjusting the pace of lessons  
○​ Teach more lessons in one class; shorten length of unit 

●​ Inquiry-based instruction  
○​ Encourage students to create their own conversation questions 

●​ Independent study  
○​ Students create their own quizlet flashcards  

●​ Higher-order thinking skills  
○​ Students create their own conversation sheets with less examples provided 

●​ Interest-based content  
○​ Students choose between several topics for writing and speaking 

●​ Student-driven instruction  
○​ Students choose between several topics for writing and speaking 

●​ Real-world problems and scenarios  
○​ Conversations and speaking assessment partners chosen at random to reflect real-world situations of meeting someone for 

the first time. 
 
Specific Strategies and Practices that Support English Language Learners:  

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced English language skills  
●​ Scaffolding  



●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 
 



Stage 1 Desired Results 
Unit 8: Gathering Information 
Unit Summary: Navigating a world in a different language requires the need to inquire, understand, and reflect on those questions 
we pose to others. A key to language comprehension is building upon what we know, and knowing how to ask about what we don’t 
know. 

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 
7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 



7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 
Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or 
other resources 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 



Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

V.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

W.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
X.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or 

expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 

W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  Unit Enduring Understandings:  



1.​ How is my life similar to or different from teens living in 
French countries and what influences the differences and 
similarities? 

2.​ How do I inquire, ask, or learn more about various subjects 
in French? 

3.​ How do different cultural procedures govern the act of 
inquiring? 

 

1.​ Comparing and contrasting one's own daily life activities with 
those of people in French-speaking countries deepens 
understanding of common values and perspectives across 
cultures. 

2.​ The French language has its own system of vocabulary, 
grammatical syntax, etc. for asking questions. 

 

Students will know:  

Vocabulary: 

Daily routines and objects used to complete each, words related to 
inquiry 

 Grammar: 

-ER Verbs, Likes/Dislikes, verb conjugations, interrogatives, être, 
faire, avoir. 

Students will be able to:  

1.​ Identify vocabulary dealing with questioning. 
2.​ Use verbs in the interrogative construction to ask questions. 
3.​ Identify the necessary syntax for inquiry. 
4.​ Continue to use the present in order to describe one’s 

activities. 
5.​ Use object pronouns when asking and answering questions. 
6.​ Compare and contrast questioning in a French-speaking 

country with the U.S. 

 
 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 8 Common Assessment 
Formative Assessments:  
Daily Routine vocabulary and objects related to questioning quiz 
Present tense verb quiz 
Speaking assessment  
Vocabulary quizzes 



Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 8 Common Assessment 
Speaking Assessment 
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Alternative Assessments:  
Listening assessment with invitations. 
Reading Common Assessment about questioning. 

Stage 3 Learning Plan 
Skill Learning Activities & Differentiation Timeframe 

Identify vocabulary dealing with 
questioning. 

Use verbs in the present tense correctly 
when in interrogative construction. 

●​ Students can practice their comprehension of vocabulary 

by using flashcards that have picture prompts and 

vocabulary. 

●​ Use online quiz websites (such as Quizlet) to provide 

students with tools for studying at home.  

3 Days 

Recall information when in 
communication with others to develop 
and respond to questions. 

●​ Students will practice their understanding of sentence 
structure and parts of speech (subject, verbs, noun and 
adjective agreement) by developing questions in 
French. Students will write in complete sentences. 

 
 

 3 Days 



Continue to use the present in order to 
describe actions/items/learn more 
information. 

 

○​ For students who have difficulty writing 
complete sentences, provide a subject and verb 
chart. 

○​ Students who are advanced should write a 
cohesive paragraph rather than independent 
sentences.  

Discuss what types of questions can take 
place and when. 

Compare and contrast questioning in a 
French-speaking country with the U.S. 

●​ Students create dialogues or individual presentations 
to find out more information from each other on 
various topics. 

●​ READING ACTIVITY 
Using blogs, tickets, or articles from authentic online 
sources, students will read and answer questions in 
English to demonstrate comprehension of the 
material. Examples of questions can be: true/false, 
multiple choice, identify the section, fill in the blank. 
 

 3 Days 

Use object pronouns when asking and 
answering questions. 

●​ Fill-in-the-blank with questions and answers 
●​ Graphic organizers with -ER verbs & indirect object 

pronouns 
●​ Visuals to encourage understanding of verb meanings 
●​ White Board activities with present tense and object 

pronouns 

 
 

3 Days 

 
 
 

 
Core Instructional & Supplemental Materials  

(including various levels of texts) 
Texts Notes 

Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  



Google Suite  
 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  

●​ Use of visual and multisensory formats 
○​ Graphic organizers 
○​ Pictures to represent vocabulary 

●​ Use of assisted technology  
○​ Avancemos Audio programs 

●​ Use of prompts  
○​ Fill-in-the-blank conversation sheets 

●​ Modification of content and student products  
○​ shortened assessments; word banks; provide examples; students can answer less open-ended questions to allow for choice;  

●​ Testing accommodations  
○​ Extra time; provide graphic organizers  

●​ Authentic assessments  
○​ Readings and directions in the target language with previously reviewed or similar readings from lessons in class 

 
Specific Strategies and Practices that Support Gifted & Talented Students:  

●​ Adjusting the pace of lessons  
○​ Teach more lessons in one class; shorten length of unit 

●​ Inquiry-based instruction  
○​ Encourage students to create their own conversation questions 

●​ Independent study  
○​ Students create their own quizlet flashcards  

●​ Higher-order thinking skills  
○​ Students create their own conversation sheets with less examples provided 

●​ Interest-based content  
○​ Students choose between several topics for writing and speaking 

●​ Student-driven instruction  



○​ Students choose between several topics for writing and speaking 
●​ Real-world problems and scenarios  

○​ Conversations and speaking assessment partners chosen at random to reflect real-world situations of meeting someone for 
the first time. 

 
Specific Strategies and Practices that Support English Language Learners:  

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced English language skills  
●​ Scaffolding  
●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 

 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 



●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 
 
 

Stage 1 Desired Results 
Unit 9: Passport to France 
Unit Summary: The home nation of the target language is an important place to explore and investigate as language acquisition 
continues through the year. This culminating unit takes the opportunity to illuminate the cultural and linguistic zeitgeist of France 
for students in a way that is accessible and meaningful. 

Unit Learning Targets 
NJSLS Standards:  
7.1.NH.IPRET.1: Identify familiar words and phrases in culturally authentic materials related to targeted themes. 
7.1.NH.IPRET.2: Understand the main idea and occasionally infer the meaning of some highly contextualized, unfamiliar spoken or 
written words, phrases, and short sentences in culturally authentic materials related to targeted themes. 
7.1.NM.IPRET.3: Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NH.IPRET.3: Respond and act on a series of oral and written instructions, directions, and commands.  
7.1.NM.IPRET.4: Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 
7.1.NH.IPRET.6: Interpret some common cultural practices associated with the target culture(s). 



7.1.NH. IPRET.8: Demonstrate comprehension of brief oral and written messages using contextualized culturally authentic 
materials on global issues, including climate change. 
7.1.NH.IPERS.1: Exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and 
targeted themes to express original ideas and information. • 
7.1.NH.IPERS.2: Ask and respond to questions on practiced topics and on information from other subjects.  
7.1.NH.IPERS.3: Make requests and express preferences in classroom settings and in various social situations.  
7.1.NH.IPERS.4: Give and follow a series of oral and written directions, commands, and requests for participating in classroom and 
cultural activities. 
7.1.NM.IPERS.5: Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, 
and in daily interactions.  
7.1.NH.IPERS.6: Using information from brief oral and written messages on global issues, exchange information with classmates 
and others about global issues, including climate change. 
7.1.NH.PRSNT.1: Recombine basic information at the phrase and sentence level related to everyday topics and themes.  
7.1.NH.PRSNT.2: Create and present brief messages using familiar vocabulary orally or in writing.  
7.1.NM.PRSNT.3: Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits. •  
7.1.NH.PRSNT.3: Describe orally and in writing people and things from the home and school environment.  
7.1.NH.PRSNT.4: Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing. 
 7.1.NH.PRSNT.5: When speaking and writing, use simple sentences and try to connect them with a few transition words.  
7.1.NH.PRSNT.6: Tell or write a few details about the impact of climate change in the target language regions of the world and 
compare those impacts with climate change in the student's community and/or different regions in the United States.  
 
World Language Practices: 
 
Utilizing the Target Language - Through the three modes of communication: interpretive, interpersonal, and presentation, students will 
actively engage in the target language. Each mode of communication offers the opportunity for students to acquire new vocabulary aligned 
with the unit, appropriate syntax for utilizing that vocabulary, and the time required for long term memory acquisition. The use of repetition, 
translanguaging, and plentiful opportunities for both comprehensible input and output in writing, reading, listening, and speaking are 
required. 
 



Comparing and Contrasting Daily Activities - Daily activities are rooted in ones that are easily accessible to students. Opportunity for 
analysis of the activities of other cultures will bring to focus areas of comparison and contrast that are readily recognizable. Students will 
use these activities as fulcra for target language acquisition that enables comprehension in the target language. 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS):  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas 
9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or 
other resources 
Computer Science & Design Thinking (CS & DT):  
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the 
development of a technological product and present the competing viewpoints. 
Interdisciplinary Connections ELA,  Math, VPA, etc: 
RI.CI.9–10.2. Determine one or more central ideas of an informational text and analyze how it is developed and refined over the course of a 
text, including how it emerges and is shaped by specific details; provide an objective summary of the text. 
RI.TS.9–10.4. Analyze in detail the author’s choices concerning the structure of ideas or claims of a text, and how they are developed and 
refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
L.KL.9–10.2. Apply knowledge of language to make effective choices for meaning, or style, and to comprehend more fully when reading, 
writing, speaking or listening. 

Y.​ Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level. 

Z.​ Vary word choice and sentence structure to demonstrate an understanding of the influence of language. 
AA.​ Demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension 

or expression. 

W.WP.9–10.4. Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a new approach; sustaining effort 
to complete complex writing tasks; seeking out feedback and reflecting on personal writing progress; consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific purpose and audience. 



W.RW.9–10.7. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL.PI.9–10.4. Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to task, purpose, and audience. 

SL.UM.9–10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance findings, reasoning, and evidence and to add interest.  

opportunity to integrate climate change education. 

SL.AS.9–10.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English. 

Unit Essential Questions:  
1.​ How is my life similar to or different from teens living in 

French countries and what influences the differences and 
similarities? 

2.​ How do I inquire, ask, or learn more about various subjects 
in French? 

3.​ How do different cultural procedures influence the day to 
day in the target language’s home country? 

 

Unit Enduring Understandings:  
1.​ Comparing and contrasting one's own daily life activities with 

those of people in French-speaking countries deepens 
understanding of common values and perspectives across 
cultures. 

2.​ The French have a unique culture that permeates other 
countries and people around the world. 

 

Students will know:  

Vocabulary: 

Daily routines and objects used to complete each, words related to 
inquiry 

 Grammar: 

Students will be able to:  

1.​ Identify vocabulary dealing with France 
2.​ Use verbs to describe actions that take place in France. 
3.​ Identify the necessary syntax for inquiry. 
4.​ Continue to use the present in order to describe one’s 

activities. 
5.​ Use object pronouns when asking and answering questions. 
6.​ Compare and contrast France with the U.S. 

 



-ER Verbs, Likes/Dislikes, verb conjugations, interrogatives, 
inversions, être, faire, avoir. 

 

 
 

Stage 2 Assessment Evidence 
Summative Assessments:  
Unit 9 Common Assessment 
Formative Assessments:  
Daily Routine vocabulary and objects related to France quiz 
Present tense verb quiz 
Speaking assessment  
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Common Benchmark Assessments:  
Unit 9 Common Assessment 
Speaking Assessment 
Vocabulary quizzes 
Grammar quizzes 
Daily observation by teacher 
Listening and speaking practices in groups and alone 
Exit Tickets 
Alternative Assessments:  
Listening assessment with invitations. 
Reading Common Assessment about France. 

Stage 3 Learning Plan 



Skill Learning Activities & Differentiation Timeframe 

Identify vocabulary dealing with France. 

Use verbs in the present tense correctly 
when in interrogative construction. 

●​ Students can practice their comprehension of vocabulary 

by using flashcards that have picture prompts and 

vocabulary. 

●​ Use online quiz websites (such as Quizlet) to provide 

students with tools for studying at home.  

3 Days 

Recall information concerning France 
and its contributions to the world. 

Continue to use the present in order to 
describe actions/items/learn more 
information. 

 

●​ Students will practice their understanding of sentence 
structure and parts of speech (subject, verbs, noun and 
adjective agreement) by understanding about France. 
Students will write in complete sentences. 

○​ For students who have difficulty writing 
complete sentences, provide a subject and verb 
chart. 

○​ Students who are advanced should write a 
cohesive paragraph rather than independent 
sentences.  

 
 

 3 Days 

Discuss what occurs in France that is 
unique to the country. 

Compare and contrast France with the 
U.S. 

●​ Students create dialogues or individual presentations 
to find out more information from each other on 
various topics. 

●​ READING ACTIVITY 
Using blogs, tickets, or articles from authentic online 
sources, students will read and answer questions in 
English to demonstrate comprehension of the 
material. Examples of questions can be: true/false, 
multiple choice, identify the section, fill in the blank. 
 

 3 Days 

Use object pronouns when asking and 
answering questions. 

●​ Fill-in-the-blank with questions and answers 
●​ Graphic organizers with -ER verbs & indirect object 

pronouns 

 
 

3 Days 



●​ Visuals to encourage understanding of verb meanings 
●​ White Board activities with present tense and object 

pronouns 
 
 
 

 
Core Instructional & Supplemental Materials  

(including various levels of texts) 
Texts Notes 

Access to level libraries diverse titles and representation  
Material and supplies  
Create a digital reading folder for staff only.  
Bleu Text and digital components.  
Google Suite  
 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  

●​ Use of visual and multisensory formats 
○​ Graphic organizers 
○​ Pictures to represent vocabulary 

●​ Use of assisted technology  
○​ Avancemos Audio programs 

●​ Use of prompts  
○​ Fill-in-the-blank conversation sheets 

●​ Modification of content and student products  
○​ shortened assessments; word banks; provide examples; students can answer less open-ended questions to allow for choice;  

●​ Testing accommodations  
○​ Extra time; provide graphic organizers  

●​ Authentic assessments  



○​ Readings and directions in the target language with previously reviewed or similar readings from lessons in class 
 
Specific Strategies and Practices that Support Gifted & Talented Students:  

●​ Adjusting the pace of lessons  
○​ Teach more lessons in one class; shorten length of unit 

●​ Inquiry-based instruction  
○​ Encourage students to create their own conversation questions 

●​ Independent study  
○​ Students create their own quizlet flashcards  

●​ Higher-order thinking skills  
○​ Students create their own conversation sheets with less examples provided 

●​ Interest-based content  
○​ Students choose between several topics for writing and speaking 

●​ Student-driven instruction  
○​ Students choose between several topics for writing and speaking 

●​ Real-world problems and scenarios  
○​ Conversations and speaking assessment partners chosen at random to reflect real-world situations of meeting someone for 

the first time. 
 
Specific Strategies and Practices that Support English Language Learners:  

●​ Pre-teaching of vocabulary and concepts  
●​ Visual learning, including graphic organizers  
●​ Use of cognates to increase comprehension  
●​ Teacher modeling  
●​ Pairing students with beginning English language skills with students who have more advanced English language skills  
●​ Scaffolding  
●​ Word walls  
●​ Sentence frames  
●​ Think-pair-share  
●​ Cooperative learning groups 

 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 



●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities  

●​ Authentic assessments  
 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
●​ Use of assisted technology  
●​ Use of prompts  
●​ Modification of content and student products  

○​ 1:1 student presentations as needed 
○​ Examples as needed  

●​ Testing accommodations  
○​ Extra time 
○​ Chunking of activities 

●​ Authentic assessments  
 
 
 
 
 
 


