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1. Aims 
 

This policy is applicable to staff, students and parents / carers of St Dunstan’s College Senior 
School (‘the school) and aims to ensure all parties are clear on the school curriculum and the 
mechanism by which each aspect is delivered.  

 

2. Legislation 
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This policy is based on expectations set out by the Independent Schools Inspectorate (ISI), and 
informed by the following legislation: 

• Education Act 1996 

• SEND Code of Practice 2015 

• Equality Act 2010 

• Duty to Prevent (2015). 

 

3. Roles and responsibilities 
 

3.1 St Dunstan’s Education Group 

The governing body has ultimate responsibility for the curriculum but will delegate day-to-day 
responsibility to the Chief Executive Officer (CEO), who in turn delegates the responsibility to the 
Head of the Senior School.  

The governing body has a duty to:  

• Review this policy annually 

• Ensure the school follows the framework set out in this policy. 

 

 

3.2 The Head of Senior School  

 

The Head of the Senior School and Deputy Head Academic for the Senior School are responsible 
for this policy is implemented. This includes: 

• Ensuring all staff in the school follow what is articulated within this framework  

• Staff receive sufficient training on how to implement the principles outlined in the policy 

 

 

3.3 Staff 

 

Staff are responsible for understanding this policy and their role in delivering the curriculum.  

 

3.4 Students and parents/carers 
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Students and parents /carers are responsible for engaging with the school curriculum.  

 

4. Introduction to St Dunstan’s College’s curriculum 
 

St Dunstan’s College is academically ambitious and forward-thinking in its approach to education. 
Our values of confidence, curiosity, courage, compassion, and creativity support healthy aspiration 
and provide a platform for success in its broadest context, including academic success. We are a 
community of learners who enjoy and benefit from academic rigour, intellectual challenge, and a 
breadth of subjects through a heuristic approach to teaching.  St Dunstan’s College seeks to inspire 
and nurture academic ambition through a vibrant and through-school culture of learning and teaching, 
underpinned and informed by meaningful assessment. Via the development and delivery of our 
curriculum, we help students to gain the knowledge, skills, and interests to make realistic and exciting 
choices about their futures as individuals. 

 

St Dunstan’s College provides a full-time supervised education for students of compulsory school age 
(construed in accordance with section 8 of the Education Act 1996), which gives students experience 
in linguistic, mathematical, scientific, technological, human, and social, physical and aesthetic and 
creative education. 

 

The curriculum provision enables students to acquire skills in Speaking, Listening, Literacy and 
Numeracy. 

  

The curriculum enables all students to have the opportunity to learn and make progress, including 
those with special educational needs or disabilities (SEND, and including any with an EHC Plan), 
those for whom English is an additional language (EAL) and the most able. For students whose home 
language is not English, the school takes reasonable steps to provide opportunities for children to 
develop. Please see our Policies on Individual Student Need, Special Educational Needs and 
Disabilities Learning Support, EAL Learning Support, Scholarship, and Enrichment, for further 
details. 

 

The curriculum’s provision includes the preparation of students for the opportunities, responsibilities, 
and experiences of adult life in a manner that is age appropriate. The curriculum ensures that students 
cover the key elements of the National Curriculum and are also provided with enhanced choice and 
opportunity beyond it.  All curriculum subject matter is appropriate for the age and aptitudes of the 
students in each school year, including any students with a statement of SEND whose needs are 
reviewed annually. Our curriculum provision enables all students to have the opportunity to learn and 
make progress including, as relevant, those with protected characteristics as set out in the Equality Act 
2010, namely age, disability, gender reassignment, marriage and civil partnership, pregnancy and 
maternity, race, religion and belief, sex, and sexual orientation. 
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Curriculum provision precludes the promotion of partisan political views in the teaching of any subject 
in the school. Where political issues are brought to the attention of students, they are offered a 
balanced presentation of opposing views. We embrace our wider role in preparing students for their 
adult life beyond formal education including the opportunities, responsibilities, and experiences of life 
in British society. Part of our role in that preparation is ensuring that we actively promote the 
Fundamental British Values of democracy, the rule of law, individual liberty, mutual respect, and 
tolerance of those with different faiths and beliefs. We take our Prevent duties seriously, and challenge 
extremist opinions or behaviours if these occur.  

 

We aim to develop, in every young person, the values, skills and behaviours they need to achieve in 
life. All students should receive a rich provision of classroom and extra-curricular activities that 
develop a range of character attributes, such as resilience and grit, which underpin success in education 
and employment.  

 

5. The Senior School Curriculum 

 

5.1 Structure of the curriculum 

St Dunstan’s College structures its education around four curricula, named after our four founding 
Headmasters. There are: 

• The Hecker Curriculum. This is our core academic curriculum with timetabled subject lessons, 
with subjects available outlined later in this policy and prospectus.  
 

• The Stuart Additional Curriculum. This curriculum strand features PSHEE (including 
Relationships and Sex Education) and is organised into three courses: Relationships (including 
Sex Education; Skills for the Future (including careers); and Critical Thinking and Rhetoric. 
Please see our policies on the Stuart Additional Curriculum and PSHEE, and Relationships and 
Sex Education for further details. 
 

• The Forder Co-Curricular Programme. Based around the development of character, further 
details can be found in our Policy P7 – Co-Curricular. 
 

• The Usherwood Pastoral Programme, focusing on developing positive mental health, 
compassion, and an understanding of neurodiversity. Further information can be found in our 
policy P2 Pastoral Care and Personal Development. 

 

5.2 PSHEE and the Stuart additional curriculum 

The curriculum ensures that students receive Personal, Social, Health and Economic Education 
which reflects the school’s aim and ethos and encourages respect for other people, paying regard to 
the protected characteristics set out in the 2010 Act(a).  
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Personal, Social, Health, and Economic Education takes place within the senior school curriculum 
in a variety of contexts, both formal and informal. The formal curriculum offers specific PSHEE 
delivered mainly through the Stuart Additional Curriculum and Tutor/Form time. This is enhanced 
by a wide range of opportunities and activities that include assemblies, Co-Curricular and academic 
societies, charity and community engagement, lectures and seminars, school visits and the Combined 
Cadet Force (CCF). Further detail may be found in our PSHEE and Stuart, and Relationships and 
Sex Education policies. 

 

5.3 Higher education and careers  

The notion of ‘a career for life’ is becoming less normal.  Many people will change jobs ten to fifteen 
times during their working life, spending less time in each role and devoting more time and energy 
transitioning from one job to another. In addition, the nature and types of careers available are 
changing; many careers did not exist ten years ago. A significant range of careers or roles that will be 
important in 2030 are unlikely yet to exist. A curriculum that ensures the acquisition of skills and 
values as much as knowledge and information is therefore essential.   

Students have access to accurate, up-to-date careers guidance that is presented in an impartial 
manner; enables them to make informed choices about a broad range of career options; and helps 
them to understand and focus their potential. This education is provided across the curriculum.   

Preparing students for the world of work and higher education is a responsibility the school takes 
very seriously. Skills relevant to, and knowledge and awareness of, the world of work are woven into 
the Usherwood and Stuart Additional curriculum. Sixth Formers have access to impartial and 
independent information, advice and guidance about careers and HE choices through their 
attendance at HE Fairs, Open Days and Conferences. There is a Director of Futures who acts as the 
school’s dedicated HE/UCAS advisor. Most sixth formers will choose to complete a UCAS 
application in Year 13. Further details of the UCAS support available, including that provided for 
former students wishing to apply post-A Level, can be obtained from the Director of Futures and 
Deputy Head Academic, who have oversight of the UCAS process. 
 
Alternative Higher Education or career pathways, although less common, are valued and supported 
equally too. Applicants for overseas universities will be supported by the school. Costs incurred 
during the application (for testing, application, travel etc.) will be borne by the applicant. Bursary, 
scholarship, or hardship funds may be available. As with UCAS, the Director of Futures has 
oversight of international applications. Tutors have responsibility for collating references where 
required.  

   

5.4 Physical education & games  

 

Students participate in both the PE & Games programmes. PE is referred to as ‘Sport and Exercise 
Science’ (SES). These programmes present an opportunity to encourage students to enjoy and 
achieve their potential not just in sport and outdoor activity, but when they go back into the 
classroom and on into their chosen careers. Breadth, balance, a phased approach to physical 
development and careful management of competition are features of the PE curriculum, with 
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students accessing up to 30 activities to support them to find sports that they enjoy, and to promote 
lifelong involvement in physical activity.   

The PE (SES) curriculum is supported by an extensive Co-Curricular programme. The weekly 
Games programme focuses on development of, and competition in, the core sports in rotation, and 
other sports as appropriate, championing a gender-neutral approach. In the Sixth Form, students 
may also choose from a wide range of activities that run alongside the core sports. Extensive use is 
also made of a daily (Senior School) timetabled Forder period after lunch to use coaches and staff 
from outside the department to run clubs in sports and physical activities not offered in lessons.   

 

5.5 Curriculum structure by section 

5.5.1 Lower school – Key stage 3 (Years 7, 8 And 9) 

In the Lower School, students take a broad range of compulsory subjects (in alphabetical order): Art 
(including Photography), Biology, Chemistry, Computer Science (from Year 9 onwards), Design 
Engineering (from Year 9 onwards), Drama (including Dance in Year 7), English, Geography, 
History, Latin & Classics (in Year 7 this is a mixture of Latin and Classical Civilisation, and students 
choose whether to continue with either Latin or a second MFL option into Year 8, with Classical 
Civilisation picked up by students not studying Latin in Year 9), Mathematics, Music, Physics, 
Games, Religion Philosophy and Ethics (RPE), the Stuart Additional Curriculum (which includes 
Thriving in the Future, Connected Lives, Thinking without Limits, and covers British Values and 
aspects of PSHEE), Sport and Exercise Science (SES), as well as the Usherwood Pastoral Care 
Curriculum. 

In Year 7, students study one Modern Foreign Languages (MFL) from a choice of French, German 
or Spanish. In Year 8 and 9students may choose any two from French, German, Latin or Spanish or 
remain with one language from French, German or Spanish. In Year 9, all students with either 
continue with Latin (if chosen at the end of Year 7) or study Classical Civilisation.  

Students who wish to continue with three MFL subjects to GCSE should choose two as part of 
their Year 9 Hecker timetable and continue their third MFL through a fast-track Modern Foreign 
Linguist course as part of our Forder Co-Curricular programme.  

Students who wish to study both Latin and Classical Civilisation at GCSE should study Latin in 
Years 8 and 9, with sufficient elements of the Classical Civilisation course covered through Year 8 
and 9 in preparation for the start of the GCSE courses in Year 10. 

The number of periods allocated to each subject varies by subject and sometimes from year to year. 

 

5.5.2 Middle school – Key stage 4 (Years 10 and 11) 

Departments choose between GCSE or IGCSE, and between different exam boards, depending on 
what is in the best interests of students. Students follow a core of (in alphabetical order): English 
Language, English Literature, Mathematics, and three Sciences (either as Double or Triple Science), 
as well as PSHEE as part of our Stuart Additional Curriculum, Games, and our Usherwood Pastoral 
Care Curriculum. Students in addition choose three options from Art, Business, Classical 
Civilisation, Computer Science, Design Engineering, Drama, Geography, History, Latin, a second 
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Modern Language, Music, and Religion Philosophy and Ethics (RPE). The expectation is that 
students begin Year 10 studying nine or ten subjects, to include either Double or Triple Award 
Science. The most able Mathematicians will have the opportunity to study Further Mathematics in 
Year 11 as an additional qualification to GCSE Mathematics.  Native linguists in French, German or 
Spanish can complete (I)GCSEs in addition to the aforementioned subjects providing they are 
deemed to be at a suitable standard by the MFL department, including engaging with formal 
assessments.  

 

5.5.3 Sixth form – (Years 12 and 13) 

Students in our Sixth Form study A-Levels as the core academic component of the St Dunstan’s 
Diploma.  Students begin Year 12 studying four A-Level subjects and are given the opportunity to 
choose whether to drop one of them following internal assessments and consultation at the start of 
the second half term of Year 12. This option is exercised as part of our flexible and choice driven St 
Dunstan’s Diploma framework that ensures ongoing student engagement in the co-curriculum and 
with broader educational courses and learning outside of their chosen A-Level subjects. All students 
will take part in the Diploma Research Programme, which includes the option to study the Extended 
Project Qualification (EPQ), throughout Year 12.  

The Diploma is an exciting, empowering, challenging, flexible, and inclusive framework for all Sixth 
Formers. The vast majority of Sixth Formers achieve successful transition to post-school 
opportunities of their first choice having completed at least three A-Levels alongside a bespoke 
programme of often certificated elective courses, having maintained strong and positive engagement 
with their wider Co-Curricular and educational development.  

Sixth Form students also engage with timetabled Stuart and Usherwood curriculum lessons. Further 
details on the St Dunstan’s Diploma may be obtained from the Head of Sixth Form.  

All A-Level subjects are taught as Linear A-Levels. The school does not enter students for AS Level 
qualifications in Year 12. The only Year 12 qualification a student may take, if they choose to, is the 
EPQ as part of their Diploma Research Programme.  The A-Level subjects offered are (in 
alphabetical order): Art & Design, Biology, Business, Chemistry, Classical Civilisation, Computer 
Science, Design Technology, Drama, Economics, English Literature, French, Further Mathematics, 
Geography, German, History, Latin, Mathematics, Music, Physical Education, Physics, Politics, 
Psychology, Religion Philosophy & Ethics, and Spanish. Native linguists can complete (I)GCSEs in 
addition to the aforementioned subjects providing they are deemed to be at a suitable standard by 
the MFL department, including engaging with formal assessments. Native linguists are not permitted 
to complete A Level languages in addition to their aforementioned subjects unless they have chosen 
to take them as part of their A Level selection.  

 

5. Monitoring 

This policy will be reviewed by the Deputy Head Academic annually. At every review, the policy will 
be approved by the Education Committee. 

 

6. Links with other policies 
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This Curriculum policy links to the following policies:  

• Pastoral Care and Personal Development  

• Individual Student Need 
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Appendix 1 - STARS (Student Tracking and Review System)  

 

The assessment and tracking of students’ attainment, progress, and approach to learning is important 
in order to help students understand, develop, and fulfil their academic ambitions. Successful teaching 
and learning are underpinned using educational data to inform reflection, dialogue, planning, and 
intervention.   
  
The regular measurement of student learning and attainment in Years 7 to 13 involves Academic and 
Pastoral staff via STARS (Student Tracking and Review System).   
 

For Years 7 to 13, STARS is overseen and coordinated by the Senior School Deputy Head Academic, 
in partnership with the Assistant Head (Director of Studies), Heads of Year, Senior School Learning 
Support Coordinator and College SENDCo,  and Heads of Department. The achievement and 
progress of students of all abilities and learning needs is monitored and reviewed to support the 
fulfilment of potential.   
  
As part of subject Schemes of Learning and Assessment (SoLAs) Heads of Department organise 
twice termly common assessments for the tracking and support of student progress in their own 
subject area. Once termly this data is reviewed centrally by relevant Senior Leaders. Pastoral leaders 
coordinate and support academic and pastoral interventions when cross-subject complexities 
require, and especially when transition thresholds are at risk of not being met. The Assistant Head 
(Director of Studies) facilitates this analysis and intervention through the provision of data and 
guidance on its interpretation as needed. The SENDCo (including for EAL) and Head of Scholars 
support and inform interpretation and response to academic data, as does the Individual Student 
Needs Committee.   
 

  
St Dunstan’s College’s Senior School Reporting Cycle Summary  
  
  

Term  
Year Group  

7  8  9  10  11  12  13  

Michaelmas 1  Meet your pastoral tutor evening  

Michaelmas 2  Academic report  

Academic 

report & 

Subject 

Comments 

Academic 

report 

Academic 

report & 

pastoral 

comments 

Academic 

report & 

Subject 

Comments 

Academic 

report & 

pastoral 

comments 

Lent 1  
Parents’ 

evening 
 

Parents’ 

evening 
    

Lent 2  

Academic 

report & 

pastoral 

comments 

Academic report 

Academic 

report & 

pastoral 

comments 

 

Academic 

report & 

Subject 

Comments 

Academic 

report 

Parents’ 

evening 

Academic 

report & 

Subject 

Comments 
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Parents’ 

evening 

Trinity 1         

Trinity 2  
Academic 

report 

Academic 

report & 

pastoral 

comments 

Academic 

report & 

pastoral 

comments 

Academic 

report & 

Subject 

Comments 

 

Academic 

report & 

pastoral 

comments 

 

  
 
Reporting Definitions  
 

• Academic report: A report sent home to parents that contains the following information 

regarding a students academic attainment: attainment descriptors, Learning scores, Forder, 

Usherwood and Stuart content descriptors 

• Subject comments:  Written summative comments from teachers about a student’s 
academic progress in each subject they take.  

• Pastoral comments: A wholistic written comment from a student’s pastoral tutor which 
includes targets and strategies for progress. 

• Parents’ evening: An opportunity for parents to meet with their child’s teacher in a 1-1 
meeting to discuss their academic progress and targets moving forwards.  

• Meet the tutors evening: An opportunity for parents in all year groups to meet their child’s 
tutor at the start of the academic year  

 
  
 St Dunstan’s College’s Senior School Formal Assessment Cycle Summary  
  
 

Term  
Year Group  

7  8  9  10  11  12  13  

Michaelmas 1 
 English and Maths 
cause for concern 

flags 

English, 

Maths 

and 

Sciences 

cause for 

concern 

flags 

Cause for 

concern 

flags for all 

subjects 

 

Cause for 

concern 

flags for all 

subjects 

 

Michaelmas 
2  

Lower school attainment 

scores 
 

Trial 

Examinations 

Learning scores, 

Benchmark examinations 

Lent 1     
Benchmark 

examinations 

MFL 

speaking 

Benchmark 

examinations 

 
Trial 

Examinations 
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Lent 2      Benchmark examinations  

Trinity 1      
Public 

examinations 

End of Year 

examinations 

Public 

examinations 
Trinity 2  End of Year Examinations 

 
 

Assessment Definitions (see also our Senior School Academic Language Guide)  
 

• Attainment Update: Attainment updates are included in the end of term reports in Michaelmas, 
Lent and Trinity terms. Depending on the term this attainment update will either report on 
‘Benchmark Examinations’, ‘Trial Examinations’ or ‘End of Year Examinations’, these grades are 
summarised below.   
 

• Learning Score: A number reflecting a student’s overall approach to learning since the previous 
Learning Score (see our guidance document on Learning).  

 

• Working at grades: This attainment data is benchmarked, to the best of our ability, against a 
potential trajectory to GCSE outcomes based on the information we currently have, which will 
include tests, homework, and classwork. You will appreciate that this judgement becomes easier 
to refine and more reliable as your child progresses through the school.   

 

• Benchmark examinations: This attainment data is based on an in lesson, formal, assessment that 
uses public exam questions and public exam mark schemes. This data shows a potential trajectory 
to IGCSE/GCSE outcomes and considers all non-examined assessment, commonly known as 
coursework, where relevant.  

 

• Trial examinations: A formal assessment in an examination hall or room (as opposed to in a 
timetabled lesson) in the year of a Public Examination. The paper sat is normally a past Public 
Exam paper and will include all non-examined assessment where relevant.  

 

• End of year examination grades: A formal assessment taken at the end of an academic year; the 
grade awarded will include progress towards any non-examined assessment where relevant.   

 

• Lower school attainment scores: Lower school attainment will fall into one of the following 
categories based on a selection of evidence across the term called ‘baskets of evidence’:  

o Excelling: Attainment suggests you will achieve well above a Grade 7 at GCSE. 
Exceptional knowledge and skills.  

o Meeting Expectations: Attainment suggests you will achieve a Grade 7 at GCSE. 
Strong knowledge and skills.  

o Working Towards Expectations: Attainment suggests you will achieve above a Grade 
5 but not yet a Grade 7 at GCSE. Further development needed.  

o Cause for Concern: Attainment suggests you are unlikely to achieve a Grade 5 at 
GCSE. Significant development needed. 
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Appendix 2 - Careers 

 
Up to date, accurate and impartially presented Careers information and guidance is provided at St 
Dunstan’s College. It supports informed choices about a broad range of career options to encourage 
students to fulfil their potential and ambitions. It is presented in an impartial way, showing no bias 
or favouritism towards a particular education or work option. Most guidance is directed by Pastoral 
Leaders through the Stuart Programme. Senior School students also benefit from the experience and 
knowledge of the Director of Futures, and the Futures Administrator. The intention of our guidance 
is to assist students to ‘know themselves’ and understand their current and developing strengths, 
weaknesses and interests in relation to the world of work. Staff work to prevent any stereotyping in 
the advice and guidance they provide to ensure that students from all backgrounds and diversity 
groups consider the widest possible range of careers. We seek to engage with the Gatsby 
Benchmarks.  
  
 
 Aims  
 
A planned programme of information and guidance is delivered across the full age range of the 
school. This supports and enables students to understand the world of work, careers, and to make 
realistic and informed decisions about their futures. Our aims are to ensure that students:   
  

• Have access to quality careers information at all stages of their schooling.  

• Are able to learn about and experience the world of work in an age-appropriate manner.  

• Have meaningful interactions with employers throughout their senior school experience.  

• Are informed of opportunities which suit their developing skills, qualifications and aspirations as 
and when they arise.  

• Are encouraged to explore a variety of options when considering further education, work 
learning or career pathways.  
 

  
Engagement with the Gatsby Benchmarks   
  
St Dunstan’s College is guided by the Gatsby Benchmarks.  In particular:  
  

• We have a stables careers programme, enacted through the Stuart Curriculum in Key Stages 
3, 4 and 5 (see further information below)  

• We provide robust and ongoing information to students and their parents about future study 
options, including Higher Education and Degree Apprenticeships  

• We address the needs of each student, by regularly seeking and reviewing aspirations 
information from Years 7 to 13, supporting the development of understanding of different 
careers and post-school opportunities through our sequence of Opening Minds lectures and 
Careers Insights events, as well as access to personalised mentoring and careers counselling.  

• Students have encounters with employers though the annual Higher Education & Careers 
convention, the sequence of Opening Minds lectures and Careers Insights events.   
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• We ensure students receive regular and ongoing personalised guidance on Higher Education 
and Careers, and on their GCSE, A Level and post school options.  This is led by pastoral 
teams and the Futures Team.  See in particular, the Schedule of UCAS and HE guidance 
below.   

  
  
Programme Specifics  
  
Senior school students have lessons as part of the Thriving in the Future strand of the Stuart 
Curriculum that looks at futures, covering topics such as: entrepreneurship and enterprise, 
recognising personal goals, interests and ambitions, recognising their own transferable skills, 
developing skills for life (such as creativity, adaptability and resilience), leadership and working as 
part of a team.   
 
 
Lower School  
 
Year 7 students take part in The Real Game, whereby they engage in extensive role-playing as they 
navigate the world of work, personal finance and planning for the future.  
Year 8 students look at building skills such as adaptability and creativity.   
Year 9 students learn to write cover letters, CVs and practise interview skills, as well as taking part in 
an enterprise challenge.   
   
Students in Year 9 receive guidance and support as they approach their GCSE choices, including via 
a prospectus and a dedicated consultation event for them and their parents.  
 
Each year, space is given within form time for tutors to discuss with each student their aspirations, 
what they have done to achieve this and next steps. The tutor logs this in the Aspirations Data 
spreadsheet, enabling the Director of Futures to give targeted opportunities to students, such as 
visiting speakers.  
 
Through Lent 1, we host our Career Insight events, which are online evening events, with panels of 
professionals answering questions from students. Open to all year groups but compulsory 
attendance to students in the Lower School, the themes of the evenings cover different sectors of 
the working world, but often include Medicine, Working in the City, Creative Industries, and 
Entrepreneurship.  
 
 
Middle School  
 
In Year 10, students attend a Future’s Day, which involves workshops run by professionals from 
different universities and careers, as well a vision for the future activity led by the Head of Year, and 
an introduction to higher education by the Director of Futures.  
 
Year 10 to 13 students are invited to the annual Careers and Higher Education Convention in 
November where they have access to typically around 50 delegates representing a wide range of 
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higher education providers and career or vocational professionals. This event allows students to 
make informed choices as they move through their education. The convention contains a huge 
breadth of professionals, which has previously ranged from military lawyers to music producers.  
 
Students are given the opportunity to meet Career Mentors; professionals in a variety of fields 
whom they can meet with once a half term to discuss the best ways of attaining their chosen careers. 
These one-to-one meetings, enable them to hear from the horse’s mouth, what actions they need to 
be doing now, then meeting the same mentor a term later, they can update and feedback for learn 
the next actions. Mentors come from a broad range of careers, and have previously included a GP, 
Lawyer, Engineer, Theatre Producer, Graphic Designer and Psychologist.  
 
In their Stuart Additional Curriculum lessons, Year 10 students take part in lessons on recognising 
skills for the workplace, leadership, and teamwork and communication. Year 11 students take part in 
lessons on competencies and resilience and problem solving. Students also utilise Unifrog at this stage 
to explore in more depth the different career pathways and subjects suited to them. They can use the 
platform to access detailed information about hundreds of career options, including skills required, 
typical day, career path and progression and related career profiles.  
 
Students in Year 11 receive guidance and support, including via a prospectus and a dedicated 
consultation event, for them and their parents, in relation to post-16 and A Level choices.  
 
 
Sixth Form  
 
In the Sixth Form, students explore post-school, university, and apprenticeship options. This 
guidance is provided in phases beginning in Year 12 and continuing into Year 13. The programme is 
organised by the Director of Futures in partnership with the Sixth Form pastoral team, and the 
schedule of this guidance is outlined below.  
 
A Careers and UCAS bulletin containing work and study related opportunities is regularly e-mailed 
to students and includes information about insight days, taster days, university events, seminars, 
networking events and more. Students are encouraged to explore these opportunities and to 
routinely record their engagements to boost their UCAS statements and build their employability 
profile.  
 
Where necessary, Year 12 students are supported in finding and securing in work experience over 
the summer break. (see Appendix 16). The Director of Futures offers support for obtaining 
placements via student contacts, school contacts or speculative applications.  
 
The careers input into the Sixth Form Stuart programme includes preparing for interviews, building 
sound CVs, and communicating to find and build networks. The school also hosts visiting speakers 
on managing finances and pensions, apprenticeships, students loans, and overseas universities.  
 
 
Schedule of UCAS and HE guidance for Sixth Formers  
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Y12 
Michaelmas   

The Academic Union to develop higher level thinking and interview skills with 
candidates.   
 
Consultation Week: Students receive guidance on the many pathways the 
school offers which begin after the Christmas break, including MDV, 
Engineering, Economics and Law programmes.  Available Pathways are 
evaluated regularly and informed by students’ Aspirations Data.  
 
Futures Pathways Launch: Online event for students and parents, advertising 
the range of Futures Pathways we offer for competitive courses. Encouraging 
students to consider over the Christmas Break which they would like to take part 
in, and then begin in January.  
  

Y12  
Lent  

Student return from Christmas and begin on their chosen pathway.   
UCAS Launch: Introduction Evening for students and parents, including guest 
speakers from universities, who outline and discuss how to maximise their 
UCAS application and personal statement. We also review and consider 
apprenticeships and the range of options, and provide tailored sessions.  

Y12  
Trinity  

UCAS Apply Drop Down Day: Register with UCAS Apply for entry. 
Completing the application form and beginning the Personal Statement in 
earnest.  
Work Experience advice and assembly.  
Opportunity to conduct research and university visits individually and in groups.  
Students given reading lists, academic competition and projects to take part in 
over the Summer to provide content and experience for their personal 
statements.   
  

Y13 
Michaelmas  

UCAS Grades provided to students.   
Finalising Choices: Consultation Evening with students and parents to review 
progress and check that students are confident in their decision-making.   
Early Applicants: Support ahead of October Deadline. Registration for Pre-
Interview Assessments. Pre-Interview Assessments (External Deadline). 
Interview Support. Interviews.  
Internal UCAS Deadline for all applicants.   

Y13  
Lent  

Offers, and offer support – helping to decide and make the most of decision 
pathways, including potential Post-Offer Open Days.  
Decision by late March, ideally – formal deadline is normally early May.    

Y13  
Trinity  

A Level Exams.  
Results Day and Post-Results Support as required.    

  

Appendix 3 - Computing and ICT   

 
New technologies have become integral to the lives of children and young people in today’s society, 
both within schools and in their lives outside school. The internet and other digital information and 
communications technologies are powerful tools, which open up new opportunities for everyone. 
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These technologies can stimulate discussion, promote creativity and stimulate awareness of context 
to promote effective learning. St Dunstan’s College recognises the ever-increasing centrality of 
digital literacy to success in the modern educational, commercial, and social world.  

 
Computing and ICT are taught both as specific knowledge and skill sets in dedicated lessons, and 
also within subject specific areas of the curriculum. It is the College’s strong belief that whilst the 
development of digital literacy might be possible via dedicated Computing lessons, digital fluency is 
best achieved when students use and develop their ICT knowledge and skills within the wider 
curriculum and broader aspects of their learning.  
The development of digital fluency amongst students at the school is evident in the following ways.  
 
At Key Stage 3 students are taught to:  

 

• Design, use and evaluate computational abstractions that model the state and behaviour of real-
world problems and physical systems and understand several key algorithms that reflect 
computational thinking  
 

• Use two or more programming languages, at least one of which is textual (Python), to solve a 
variety of computational problems; make appropriate use of data structures, design and develop 
modular programs that use procedures or functions 

  

• Understand simple Boolean logic and some of its uses in circuits and programming; and how 
numbers can be represented in binary, and be able to carry out simple operations on binary 
numbers  

 

• Understand the hardware and software components that make up computer systems, and how 
they communicate with one another and with other systems.   

 

• Undertake creative projects that involve selecting, using, and combining multiple applications, 
preferably across a range of devices, to achieve challenging goals, including collecting and 
analysing data and meeting the needs of known users.   

 

• Create, re-use, revise and re-purpose digital artefacts for a given audience, with attention to 
trustworthiness, design and usability. Students are given opportunities throughout Key Stage 3 to 
develop multiple products for a specific purpose and audience including digital artwork and 
animation projects.  

 

• Understand a range of ways to use technology safely, respectfully, responsibly and securely, 
including protecting their online identity and privacy; recognise inappropriate content, contact 
and conduct, and know how to report concerns.  

 
Computer Science was introduced at Key Stage 4 in September 2018 using the Cambridge National 
IGCSE qualification. This course allows students to develop:  
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• Computational thinking i.e. thinking about what can be computed and how.   
 

• Understanding of the main principles of solving problems by using computers  
 

• Understanding that every computer system is made up of sub-systems, which in turn consist of 
further sub-systems  

 

• Understanding of the component parts of computer systems and how they interrelate, including 
software, data, hardware, communications and people  

 

• Skills necessary to apply understanding to solve computer-based problems using a high-level 
programming language (Python)  

 
Computer Science will be introduced at Key Stage 5 in September 2020, using the Cambridge 
National A Level specification. The course will be designed to develop students’ knowledge and 
understanding of computer science through entry to higher education and provide the necessary 
skills and knowledge to seek employment in areas that use computer science.  

 

 
Promoting good and constructive use of ICT 

 
St Dunstan’s College is committed to students’ entitlement to safe internet access at all times. The 
school’s safeguarding and behaviour policies and procedures will endeavour to ensure that students 
will be responsible users and stay safe while using the internet and other communications 
technologies for educational, personal and recreational use.   

 
The school ICT systems and users are protected from accidental or deliberate misuse that could put 
the security of the systems and users at risk. Students agree to be responsible users, to ensure that 
there is no risk to their safety or to the safety and security of the systems and other users. 
Specifically, they must:  

 

• Only use ICT for school purposes.  

• Only use their personal login and password and never share these with others.  

• Ask permission before using a memory stick or other storage device (including phones and 
tablets) on a school computer due to recent GDPR and security regulations.  

• Only open and delete their own files.  

• Ensure that the messages they send, including emails and instant messages will be polite and 
sensible and encourage the safe and sensible use of social media platforms, such as Snapchat, 
Instagram, etc., outside of school.  

• Never give out their own or other people’s name, address (including email) or phone number 
online.  

• Never upload any images of school activities to any social networking site.  

• Not deliberately look for, save or send anything that could be construed as obscene, hateful, 
threatening or offensive.  
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• Understand that sending a message with the deliberate intention of making another person feel 
offended, embarrassed, threatened or hurt will be dealt with according to the College Anti-
bullying policy.  

• Tell a member of staff, their parents or other appropriate adult straight away, if they see anything 
they are unhappy with on the computers or other devices.  

• Understand that the school can check their computer or other devices and that their 
parents/carers can be contacted if school staff are concerned about their e-safety.  

• Understand that they must check their St Dunstan’s College email account regularly (at least 
once per day) and that they must attempt to respond to or acknowledge email messages in a 
timely manner.  

• Understand that the sanctions for misuse of ICT will be in line with the Expected Behaviour 
Policy, and may include a call-back, detention, suspension of ICT privileges or more serious 
sanctions for actions such as bullying or possessing or sending offensive material.   
 

 
Appendix 3 - Computing at St Dunstan’s College  
 
High levels of digital literacy are promoted by the availability of desktop computers, tablets and 
other computing technology in the Senior School, so that learning using ICT is embedded most 
effectively in all subjects.  

 
Students across the school, understand that technology can be found everywhere and not just in the 
Computing Suite at school. They are familiar with a broad range of digital skills and technology and 
how they encounter them in everyday life including:  

 

• NFC technology when using contactless payments (travelling to and from school)  
 

• ATM’s to withdraw cash from savings accounts and how the processing of this transaction 
occurs  

 

• Sensors e.g. humidity and pressure (cars), temperature (Air Conditioning), magnetic field (traffic 
lights)  

 

• Input and output devices for disabled computer users including voice recognition, screen readers 
and other ergonomic equipment.  

 

• Processes, practices and technologies designed to protect networks, computers, programs and 
data from attack, damage or unauthorised access. Students develop an understanding of Cyber 
Security, using ‘Cyber Discovery’; HM Government’s Cyber Initiative for Schools.   

  
Network Security and Facilities  
 
The following systems are in place to enable the Foundation to monitor and filter web content and 
emails:  
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1. Web Screen is the Foundation’s web filter.  
2. Sophos is the Foundation’s PC anti-virus.  
3. MailProtect is the Foundation’s third-party email spam filter.  

 
These systems are provided to the Foundation by the London Grid for Learning, who also ensure 
the usability, uptime and availability of these systems. Any person that logs on to a Foundation 
device, should pick up these filtering and monitoring systems.  
  
The school uses a virtual learning platform as a way of communicating, sharing and providing 
content for both students and parents. The platform can be accessed from home and allows 
information, events, photographs and videos to be accessed and shared easily; a window into the 
school day and a way to share and preserve key learning experiences throughout the academic year.  
Internet safety is taught across every year group and at multiple times throughout the academic year. 
St Dunstan’s offers a safe online environment through filtered internet access, we recognise the 
importance of teaching children about online safety and their responsibilities when using 
communication technology. This forms part of the curriculum in Computing and is discussed as part 
of some PSHEE provision. External speakers are also invited to discuss the appropriate use of 
technology in and outside of school.  
  
A range of software applications are used throughout the entire curriculum and the ICT Support 
team ensures all relevant applications are up to date and that staff and students can access these 
throughout the school. Some examples include, Microsoft Office (whole-school), Adobe Photoshop 
(Art & Design), ProDesktop (Design Technology), Google Earth (Geography), Garageband 
(Music), QLab (Drama) and Python IDLE (Computing).  

 
  
Equality Act 2010 and SEND  
  
For students at St Dunstan’s College with specific educational needs, equal access to ICT as their 
peers is provided in line with our responsibilities under the Equality Act 2010. Teachers may liaise 
with the Computing teacher on the use of ICT to improve student involvement in the curriculum 
e.g. to improve writing and presentation, to practise skills or to focus on the interpretation of 
graphs.  
  
The benefits of using ICT for some students (with or without diagnosed SEND) may include:  

• Increased motivation  
• Opportunities for collaborative activities  
• Improvements in accuracy and appearance of work  
• Easier access to information  
• Opportunities for increased independent learning  
• Strengthening and consolidation of Fine Motor Skills  

• As a tool for communication for children with Speech and Language difficulties  
  

At St Dunstan’s College., those who require support with their processing or speed of handwriting 
have been given an option to use a laptop. The use of these devices is assessed by the Individual 
Student Needs (IPN) department and the College has a BYOD (Bring Your Own Device) policy.  
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Where appropriate (and with teacher’s permission), the SENDCo encourages the use of assistive 
technology should a student require organisational support (theory and/or practical).  

 
Students with a hearing impairment use a piece of equipment that holds a wireless microphone, and 
connects to their hearing aids (known as a Roger Pen or Radio). This allows the students to hear 
what is being said by the individual or group talking without a large amount of background noise. 

Currently, no students require a reader pen or any technology to help write (other than a laptop).    

   
Copyright and Protection  
  
The school ensures that we have a legal licence for all our software and does not undertake any 
illegal copying. Our software inventory is kept by the ICT Support team. We do not re-publish any 
scanned or digitised images without checking copyright and/or permission from the author.  
Parental consent is sought to include images of their children on our school website and social 
media platforms.  

 

Appendix 4 - Enrichment inside and beyond the classroom?  

 
St Dunstan’s College is an academically selective school and as such all our students are expected to 
achieve highly, in line with their potential. Lessons are planned by teachers across the school to 
include a range of more able students and homework tasks routinely include extension activities for 
those students who excel within that area of learning. The school is proud of the enrichment 
opportunities that are available for students, and we ensure and celebrate this enrichment alongside 
differentiated lessons where all students are challenged and stretched.   
 

  
Enrichment within the classroom  
  
The staff outlined above ensure enrichment of learning occurs within the classroom through a 
variety of methods, including (but not limited to):  
  

• Setting suitable personalised learning challenges 

• Effective assessment for learning 

• Learning activities in the classroom which offer additional stretch through a combination of 
acceleration, enrichment and extension 

• Opportunities for independent learning  

• Learning in settings beyond the classroom, for example in real-life contexts which support 
problem-solving and application of knowledge and skills 

• Providing support in specific areas, for example through language support or mentoring, 
alongside increased challenges in areas of strength.  

• Setting a variety of outcomes for presenting work; maps, diagrams, creative work, oral work, 
written work 
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• Allowing students to work in a range of situations; paired work, group work, fieldwork; 

• Targeted questioning 

• Leadership/reflective roles within paired or group tasks. 

• Extension activity performance is also recognised and supported, with the development of 
‘higher order thinking skills’ rather than not ‘more of the same’ such as:  

  
o Information processing skills 
o Reasoning 
o Enquiry 
o Creative thinking  
o Evaluation 
o Synthesis  
o Analysis.  

 
 
Enrichment beyond the classroom 
  
The following are typical of the sorts of programmes that the school provides to support all students 
access enrichment opportunities, in particular our more able students:  
  

• Curriculum design that is broad and flexible 

• Optional extension homework 

• Cross phase opportunities e.g. Masterclasses for Junior school students in the Senior school 

• Internal and external competitions 

• Visits 

• Productions 

• Field trips 

• Meeting visiting experts 

• Wide range of co-curricular opportunities in the Forder programme  

• Business and/or community project 

• Mini-enterprises, and enterprise days and events.   
 

 
The Library  
  
The library is the academic hub of the school and includes extension materials with which students 
can engage to enrich their learning. This includes (but is not limited to):  
  

• Daily newspapers 

• Current affairs publications, such as The Economist and The Week  

• Subject-specific journals and magazines  

• Textbooks for students wishing to ‘read ahead’ to future years’ schemes of learning 

• A selection of revision guides  

• A large selection of encyclopaedias  
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• A subscription to the JSTOR Schools Collection  

• Hosting lectures from visiting speakers 

• Providing spaces for collaborative learning, research, and societies 

• Academic mentoring. 

• Book clubs and reading groups.  
 
 

Appendix 5 - Examinations   

 
At the end of every academic year all students in the Senior School take either external or internal 
examinations. In Years 7, 8, 9, 10 and 12 these will be internal and in Years 11 and 13 external.   
  
Examinations are an important part of school life, they allow students to show what they have learnt 
in a more formal setting for internal examinations and provide the academic stepping stone for 
those wishing to study A Levels or move on to Higher Education, Training, or Employment.   

 
 
External Examinations  

 
St Dunstan’s College is an Examination Centre (10752) inspected under JCQ/CAIE guidelines. 
Students entered for examinations at this centre are accommodated under the provision of this 
guidance as outlined by the Joint Council for Qualifications (JCQ).   

 
  
Non-Examined Assessments   

 
• To be completed following the specification guidelines on student feedback and marking as set 

out by the relevant Exam Board  
 

• Students are to be given two working weeks to appeal their grade prior to the Exam Board 
deadline   

 
• Further details on the appeals process can be found in the NEAs policy in 

M:\College\Support\Exams\Exam Policies  
  
 
Access Arrangements  

 
• All access arrangements are put in place for a student’s normal way of working as determined 

by the SENDCo. Ensuring there is appropriate evidence for a candidate’s access 
arrangement is the responsibility of the SENDCo.   
 

https://stdunstanscollege.sharepoint.com/:f:/r/Staff%20Shared/College/Support/Exams/Exam%20Policies?csf=1&web=1&e=5Oz1RL
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• Students with access arrangements will sit all examinations in the same room as those 
without specific arrangements, except for students with anxiety or other specific medical 
conditions.   

 
• The SENDCo will inform subject teachers of candidates with special educational needs and 

any access arrangements through the SEND register on iSAMS.   
 

• Rooming of access arrangement candidates will be arranged by the Examinations Officer.   
 

• Invigilation and support for access arrangements candidates, as defined by JCQ/CAIE, will 
be organised by the Examinations Officer.   

  
 
Examination Fees  

 
• Examination fees are set according to the published examination, certification, and resit fees 

by the relevant awarding exam board.   
 
• An administrative fee of 5% will be added to the total of examination fees and a 10% 

administration fee will be added per resit examination.   
 

• Withdrawals approved by the College made before or after the exam board deadline (21 
February each year) will result in a refund (less any administration fee). Withdrawals not 
approved by the College will not be refunded.  

 
• Further details on the Exams Fees Policy can be found at: 

M:\College\Support\Exams\Exam Policies  
 

 
  
Staff Responsibilities for External Examinations   
 
Head of Centre:  

 
• Has overall responsibility for St Dunstan’s College as an examinations centre and advises on 

appeals and re-marks.   
 
• Is responsible for reporting all suspected or actual incidents of malpractice, in reference to 

the JCQ/CAIE.  
  

Examinations Officer:   

 
• Manages the administration of internal exams and external exams.   

 

https://stdunstanscollege.sharepoint.com/:f:/r/Staff%20Shared/College/Support/Exams/Exam%20Policies?csf=1&web=1&e=5Oz1RL
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• Advises the Deputy Head Academic, Assistant Head Director of Studies, Heads of 
Department, Tutors, and other relevant support staff on annual exams timetables and 
procedures as set by the various awarding bodies.   

 
• Oversees the production and distribution to all centre staff and candidates, of an annual 

calendar for all exams in which candidates will be involved and communicates regularly with 
staff concerning imminent deadlines and events.   

 
• Ensures that candidates and their parents are informed of and understand those aspects of 

the exams timetable that will affect them.   
 

• Checks with teaching staff that the necessary non-examined assessment and/or controlled 
assessments are completed on time and in accordance with JCQ/CAIE guidelines.  

  
• Provides and confirms detailed data on estimated entries to the awarding bodies.   

 
• Maintains systems and processes to support the timely entry of candidates for their exams.   

 
• Receives, checks, and stores securely all exam papers and completed scripts, along with 

ensuring that scripts are dispatched as per the awarding body guidelines.   
 
• Administers access arrangements and makes applications for special consideration following 

the regulations in the JCQ/CAIE publications.    
 

• Accounts for income and expenditures relating to all exam costs/charges.   
 

• Ensures candidates' non-examined assessment / controlled assessment marks are submitted 
correctly and on schedule, along with any other material required by the appropriate 
awarding bodies.   

 
• Tracks, dispatches, and stores returned non-examined/ controlled assessments.   

 

 
• Arranges for dissemination of exam results and certificates to candidates and forwards, in 

consultation with the SSLT, any post results service requests.   
  
 
Heads of Department:   
 

• Guidance and oversight of candidates who are unsure about exam entries or amendments to 
entries.   
 

• Accurate completion of entry and all other mark sheets and adherence to deadlines as set by 
the Examinations Officer.   
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• Accurate completion of non-examined assessment / controlled assessment mark sheets and 
declaration sheets.   

 
• Guidance on post-result service applications. 

   
• Supplying information on entries, coursework and controlled assessments as required by the 

Director of Studies and the Examinations Officer.   
 

 
College SENDCo (supported by the Senior School Learning Support Coordinator):   

 
• Identification and testing of candidates’ requirements for access arrangements and notifying 

the Examinations Officer in good time so that they can process any necessary applications in 
order to gain approval (if required).   
 

• Working with the Examinations Officer to provide the access arrangements required by 
candidates in exams rooms.   

  
Invigilators:   
 

• Assisting the Examinations Officer in the efficient running of exams according to 
JCQ/CAIE regulations.   
 

• Collection of all exam papers in the correct order at the end of the exam and ensuring that 
they are returned to the Examinations Officer. Including the printing of exams completed on 
laptops where access arrangements are in place.  

 
• Reporting any suspected cases of malpractice to the Examinations Officer.   

 
  
Candidates:   
 

• Confirmation and signing of entries and informing the Examinations Officer of any errors.   

 
• Understanding non-examined assessment / controlled assessment regulations and signing a 

declaration that authenticates the coursework as their own.   
 

• Ensuring they conduct themselves in all exams according to the JCQ/CAIE regulations.   
 

• Arrive on time for each examination and inform the College if they are unable to attend for 
any reason. The College reserves the right to withdraw students from an examination if one 
or sections of an external examination are missed.  

 
  
Post Results Services   
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Results  

• Candidates are expected to collect their examination results in person on Results Day. Any 
uncollected results will be posted first class to the candidate’s home address.  
  

• Candidates can nominate someone else to collect their results on their behalf. They must 
speak to the Examinations Officer in person prior to Results Day to organise this. Results 
will under no circumstances be given out to anyone other than the candidate unless prior 
permission has been received.   

 
• Candidates can request for their results to be sent to them via their school email address, 

where this is the case results are emailed from 1300 on the results day.  
 

• The results slip will be in the form of a centre produced document and awarding body 
statement of results.   

 
• Arrangements for the centre to be open on Results Days are made by the Examinations 

Officer.   
 

• The provision of the necessary staff on results days is the responsibility of the Head of 
Centre.   

  
Review of Marks and Resits   

 
• Full details of the post-results services will be made available by the Examinations Officer 

prior to results day. 
 

• Candidates will need to pay for any resit, mark reviews or script returns unless a Head of 
Department is willing to pay for this from their departmental budget. 

 
• Candidates wishing to have the marking of their papers reviewed should do so after 

consultation with the appropriate Head of Department   
 

• Candidates wishing to re-sit a paper should first discuss this with the appropriate Head of 
Department. Candidates will need to collect a Resit Request Form provided with the Post 
Results Services letter.  
  

Enquiries about Results (EAR)  
 

• EARs may be requested by centre staff or the candidate following the release of results. 
A request for a review of marking requires the written consent of the candidate.   

 

• Request for a re-moderation of internally assessed work may be submitted without the 
consent of the group of candidates.   
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• The cost of EARs will be paid by the candidate unless the Head of Department is willing 
to pay for the cost from their departmental budget.   

 

• All decisions on whether to make an application for an EAR will be made by the 
Examinations Officer.   

 

• If a candidate’s request for an EAR is not supported, the candidate may appeal and the 
centre will respond by following the process in its Internal Appeals Procedure document, 
see appendix. Processing of all EARs will be the responsibility of the Examinations 
Officer, following the JCQ/CAIE guidance.   

  
Certificates 
 

• Certificates will arrive in the centre in November (IGCSE/GCSE/A-Level).   
 

• Candidates will receive their certificates either:  
o in person at the centre;   
o by post to their home address via recorded delivery.  
 

• All current students will be expected to collect their certificates in person whilst 
certificates will be sent by recorded delivery to all former students.   
 

• Certificates can be collected on behalf of a candidate by third parties, provided they have 
written authority from the candidate to do so, and bring suitable identification with them 
that confirms who they are.   

 

• The centre retains all examination certificates that are uncollected or returned.   
 

• A new certificate will not be issued by an awarding organisation. A transcript of results 
may be issued if a candidate agrees to pay the costs incurred. The Examinations Officer 
can provide a Confirmation of Grades letter if required and if it is suitable for the 
candidate’s needs.   

 
  
 Internal Examinations  

 
These are taken by all students throughout the year, students will take a selection of the below.   

 
• Trial Examinations (Trials)  
• Benchmarks   
• Internal End of Year Examinations   

  
The above examinations must all adhere to the expectations outlined in the External Examinations. 
These include, but are not exclusive to:   
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• Access arrangements: Students are to follow the access arrangements as detailed by the 
College SENDCo. These could include:  
 

o 25% extra time – where this is awarded students should change pen colour whilst 
using their extra time.   

o Laptop (SPaG disabled) – students will use their own laptops as part of the BYOD 
policy for all internal exams except for trials in Year 11, 12 and 13.   

o Modified papers (coloured papers)  
o Overlays  
o Rest breaks  
o Prompts  
o Reading pen  
o Additional Room   
o Live Speaker   

 

• Examination conditions - students should be silent and always facing the front during an 
examination   
 

• Seating - care should be taken to seat students separately where possible. In internal 
examinations students will be sat next to students sitting a different examination to maintain 
the integrity of the examinations  

 

• Malpractice – all incidents of malpractice should be reported to the appropriate Head of 
Department and Head of Section. Parents / carers should be informed, and an appropriate 
sanction should be issued to the student.   
 

• Invigilation – Trial examinations are invigilated by external invigilators; all other 
examinations are supervised by teaching and teaching support staff. It is the responsibility of 
the supervising member of staff to ensure all exam procedures are followed and adhered to.   
 

 

• Feedback and Follow-up – staff should feedback to the Assistant Head (Director of Studies) 
and the Examinations Officer as appropriate at the end of the exam cycle. Any urgent or 
significant concerns should be raised with the Examinations Officer and Assistant Head 
(Director of Studies) as soon as possible.   
 

  
Staff Responsibilities for Internal Examinations  
 
Assistant Head Director of Studies  

 

• Plan examinations with appropriate time for Heads of Department to plan and mark 
assessments.  
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• Oversee the Head of MIS and Data in ensure reporting cycles and data entries are correct 
and organised.  

 

• Stand in for the Exams Officer in case of absence.   
 

• Work with the appropriate Head of Section to ensure the examination integrity is maintained 
by all students. This includes intervening when malpractice is reported.   

  
Examinations Officer  

• Manage the administration of internal examination timetables for Trial and End of Year 
examinations. To include:  

•  
o Sourcing and briefing external invigilators   
o Providing seating plans   
o Creating the examination timetable   
o Distribute papers to invigilators and ensure students are given the correct papers as 

per the seating plan.   
 

• Ensure students and parents / carers are informed of and understand the aspects of internal 
examination. Including providing support documentation to students on exam expectations.  
  

• Report any malpractice reported from invigilators to the appropriate Head of Section and the 
Assistant Head (Director of Studies).  

 
Heads of Department   

• Provide guidance to students on the content to be assessed in each examination.   
 

• Ensure assessments set are appropriate for the cohort and enable students to be able to 
access the highest grades.  
 

• Provide clear and accurate front sheets with instructions for invigilators. 
   

• Ensure accurate marking and moderation of papers.   
 

• Calibration of grade boundaries to ensure an appropriate range of grades are given in line 
with school expectations.   

 

• Accurately report on all internal examinations and oversee the upload of this data to 
iSAMS.   

 
Heads of Year 
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• Ensure all students are aware of the exam protocols and procedures as outlined by the 
Examinations Officer.   
 

• Ensure Heads of Year are briefed and can support staff/students with the internal 
examinations’ week.  

 

• Provide support to invigilators and staff with enforcing student behaviour during internal 
examinations.   

 

Appendix 6 - Feedback   

The College follows the evidence basis on the impact of formative feedback on student progress. 
Immediate and interactive feedback is a routine of teaching and learning. The guidance below sets 
out our common expectations across ages and subject disciplines. Further age appropriate and 
subject appropriate feedback conventions and expectations are encouraged within the framework 
below.     

We recognise feedback in the broadest terms, acknowledging that a wide range of feedback 
mechanism is beneficial, including:   

• Spoken - teacher to student, on a whole-class, small group or one-to-one basis  

• Spoken - peer-to-peer  

• Written - self-marking, peer-marking  

• Written - teacher marking (see below)  

The format below is used regularly in relation to written teacher marking of classwork and/or 
homework:  

• WWW (What Went Well): This is a specific recognition of an aspect of subject understanding, 
progress, learning approach or intellectual skill that has been demonstrated with strength. 

• EBI (Even Better If): This is feedback that identifies a specific aspect of approach, knowledge, 
or skill that should be developed in order to promote progress.  

 

Typically, students will receive a WWW and an EBI . This format is used as frequently as possible 
and at least once every half term in all subject areas and for all year groups, with or without an 
associated mark. Teachers are expected to tailor formative feedback to each individual child’s needs 
to maximise the impact of it.   

Student response to all forms of feedback informs the awarding of Learning Scores.  

Conventions for supporting literacy and numeracy development via marking and feedback are 
outlined in our Literacy and Numeracy Policy.  
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Senior School Marking Specifics  

In the Senior School there are parameters for the awarding of marks for attainment designed to 
support student understanding and ownership of their own progress and achievement.    

Grades 9-1 and A*-U are reserved for tasks that can either be moderated to indicate likely future 
IGCSE/GCSE or A Level attainment or are marked using actual IGCSE/GCSE or A Level 
marking criteria (such as End of Year Examinations). Departments may decide on their own most 
appropriate marking criteria outside of these times, but the avoidance of 9-1 and A*-U as a routine 
is designed to ensure student, parent and teacher understanding of progress and expectations in 
relation to public examination outcomes is clear.    

Teacher marking may in particular comment on:  

• GCSE or A Level Assessment Objectives (as applicable)  

• The retention of information over the linear course.  

• Progress.  

• Presentation (acknowledging that exercise books and files are working documents, returned to 
over time by students and teachers);  

• Diligence. 

• Spelling, punctuation or grammar.  

 In the Senior School students are expected to and given time to respond to feedback in a different 
coloured pen, in a way that shows genuine thought and effort. Possible examples of this include:  

• Adding to work if feedback indicated something was missing  

• Correcting errors, or completing further work to show development  

• Engaging with exemplar work, for example: ticking or crossing what the example did/did not 
include, highlighting areas of a mark scheme to indicate an area for future development, 
indicating on exemplar work where different skills are shown, using exemplar work to 
improve the students’ own work  

Appendix 7 - Homework   

 
Appropriate homework is set across all ages. Its purposes include:  
  

• Providing an opportunity for students to consolidate and develop their understanding of lesson 
work.  
 

• Providing an opportunity for students to demonstrate understanding and/or misunderstandings 
of curriculum content.  
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• Providing an opportunity for teachers to provide differentiated, personalised, and formative 
feedback in response to student understanding or misunderstandings of curriculum content.  

 

• Providing an opportunity for student to encounter information prior to a lesson, in order to 
enhance the pace and nature of learning in that subsequent lesson (“flipped learning”).  

 

• Enriching the curriculum by providing an opportunity for curious students to go beyond the 
curriculum.  

 

• Promoting independent study skills, organization, and self-discipline.  
  

Homework activities are broad in type and may be used to review prior learning, prepare for future 
learning or to prepare for an assessment and examination. Homework is most effective on student 
learning where it forms an integral part of learning, rather than an “add-on”. At St Dunstan’s, 
homework is set using well-designed activities that are linked to classroom learning.   
   
  
Senior School Homework Specifics  
 

All homework is explained in class to students and then also explained and posted on Teams. Where 
helpful students may also use planners to record their homework. Homework does not need to be 
identical for all students, and the students are advised of these timings and frequency.   
 

  

  Advised duration 
per homework  

Expected Frequency  

Lower School  30 mins  Subjects with 2-3 lessons a fortnight set homework 
once per fortnight. Subjects with more, set once 

per week.  

Middle School  40 mins  Subjects with 4-5 lessons a fortnight set homework 
once per week. Subjects with more, set twice per 

week.  

Sixth Form  4-5 hrs a week per 
subject  

Frequency is at the Department’s discretion.  

  
In the Lower and Middle School, Modern Languages also set a shorter task weekly alternating 
between vocab/grammar learning and another task.   
  
As a routine, but not necessarily linked to every homework, is the setting of an optional enrichment 
task that challenges or extends learning beyond the requirements of the compulsory task. This is 
designed to encourage and support curiosity, ambition and interest in students’ independent 
learning.    
  
Student engagement with homework and enrichment opportunities associated with it informs the 
awarding of Learning Scores.  
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Senior School Homework Timetables  
 

Homework timetables are shared with students and parents / carers. Timetables allow at least two 
days or a weekend before work set is due to be collected. Setting dates are devised by teaching staff 
and their balanced distribution across the fortnightly timetable is ensured by the Assistant Head 
Director of Studies.  
  
In recognition and support of the fact that students’ commitments and home lives outside of school 
are diverse, the College does not seek to dictate when each homework is to be completed. Instead, 
tutors use information about setting and submission to support students in their own planning and 
organisation of a schedule for managing their own homework. This process is undertaken with 
students in Years 7-11 at the start of Michaelmas Term. The outcome is student ownership of a 
personalised homework timetable. For Years 7-9 copies of this personalised timetable are shared 
with Tutors to support review of student organisation. In Years 10-11, and to reflect growing 
ownership of study, Tutors will review and intervene when any student’s timetable is not proving an 
effective strategy for managing work.   
  

Appendix 8 - Learning   

 
Successful learning and personal development are an entitlement for all students in the school, across 
the full ability range and irrespective of social background, specific educational need, or any protected 
characteristic as outlined in the Equality Act 2010. For information about how the school seeks to 
stretch and challenge students showing more ability, please see our guidance on Scholarship and 
Enrichment. For information about how we support and respond to students for whom securing 
progress is the challenge, please refer to our policy on SEND Learning Support and on Academic 
Transition.  
  
The purpose of the curriculum and the teaching of it is to stimulate an enjoyment of learning. 
Progression through the school develops students’ confidence, resilience, problem solving, and 
decision-making skills. It enhances understanding of their own strengths and weaknesses for the 
purpose of making informed choices about their learning and futures, including careers and higher 
education. Students of all ages receive regular feedback and support to understand and develop the 
strength of their approach to learning via Learning Scores. The championing of this framework for 
understanding and developing individual learning potential is central to our inclusive and ambitious 
learning ethos.  
 
 
Learning Scores  
 
Student attainment and achievement are tracked at subject and cohort levels routinely (as set out in 
our guidance on Assessment and Tracking (STARS)). At the heart of the school’s approach to learning, 
however, are the Learning Scores. These are a means to review and promote strong learning choices 
and behaviour amongst students of all ages, and their ownership of their learning. Focusing children 
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and teachers on the development of strong Learning Scores will be beneficial in all of the following 
ways:  
 

• To academic attainment, as a result of having ever stronger approaches to study.  
 

• To mental health, as a result of focusing on daily or weekly choices about study that students can 
influence and control rather than on anxieties about perceived judgments associated with future 
testing. We want them to focus on improving what they can do, not just proving what they can do.  

 

• To students’ capacity to thrive in future educational and employment contexts beyond school. 
Learning Scores are designed to foster self-awareness over how to achieve progress in any 
environment that requires engagement with complex information, positive responses to feedback, 
collaboration with others, creative review of approaches to study or work, and the healthy 
management of workload outside the formal hours of study or employment (including work at 
home). We strive to support the students to know what to do when they do not know what to do.   

 
Senior School Learning Scores  
 

Learning Scores  

What are Learning Scores?   
You will be given a Learning Score every term by each teacher. It will be out of 20, and made up of five 
smaller scores out of 4. Using the guidance below, teachers will give a ‘best fit’ score to your approach 
since your last Learning Score. The importance of the scores is that you can and should influence them by 
the choices you make, week by week, in and between lessons. You are encouraged and expected to make 
choices that will result in strong Learning Scores. They are not test results or exam grades, but reflections 
of how you are approaching your study. Strong scores maintained over time will lead to stronger grades 
too.   

  

Engagement with the subject*  

4  Your curiosity takes you beyond what is expected. You show willingness to take academic risks.  

3  You think about new information and ideas presented to you. You seek to find out more.  

2  You prefer to be given answers rather than to think for yourself when faced with challenge.  

1  You are reluctant to engage with new ideas or information.  

Response to feedback*  

4  You actively seek feedback. Your consistently positive response to it drives strong progress over 
time.  

3  Your response to feedback is seen in follow up work. There is room for it to have more impact.  

2  You sometimes act on feedback in follow up work. It is not yet a habit driving progress.  

1  You rarely act on or engage with feedback in follow up tasks.  

Collaboration*  

4  You collaborate with others proactively and productively, advancing your and their learning.  

3  Your approach to collaboration with others normally and consistently helps you to learn.    

2  You collaborate with others when asked, but in a way that you could develop to be more effective.   

1  You tend to avoid or resist manageable opportunities for collaboration with others.   
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Strategies for study*  

4  Your strategies for study, in and out of the classroom, are robust, creative, and highly effective.   

3  You use strategies for study to support your learning both inside and outside the classroom.  

2  You have strategies for your study, but are not consistent in enacting them yet.   

1  You do not engage with the need for clear strategies for study, which undermines your learning.   

Homework*  

4  You approach all homework with ambition and routinely attempt enrichment tasks in this subject.   

3  You complete and submit homework on time and to expectations.   

2  Your homework does not consistently meet expectations of quality and/or of punctuality.   

1  You struggle to meet homework deadlines and/or expectations on a regular basis.  

  

What is the key difference between each colour?*  
        Means you routinely go above and beyond what is expected of you.  
        Means your approach is normally and consistently good.  
        Means your approach is good sometimes, but not consistently, which holds you back.  
        Means you rarely or only occasionally have a strong approach. Your learning will be limited as a 
result.  

 

 

Appendix 9 - Literacy   

  
Statement of Principle   
  
All members of staff who communicate with students at the school are teachers of literacy. We believe 
that high standards of literacy should be at the centre of student’ learning. Students should be taught 
how literacy is an essential skill in all areas of life and how their attainment in school and potential to 
achieve is directly related to their ability to match their reading, writing, speaking, and listening skills 
to suit a range of contexts.   
  

Improving and empowering literacy can lead to learning that has a positive impact on self‐esteem, 
motivation, and behaviour and helps students to become effective independent learners.   
  
 
The Aims of out Literacy Policy  
 

• To support all staff in identifying, developing, maintaining and improving standards of student 
literacy.  
 

• To support the transfer of student knowledge, skills and understanding between subjects by 
promoting consistency of practice including strategies, vocabulary and meta-language.   

 

• To identify and encourage opportunities for collaboration between different departments  
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• To raise an awareness and appreciation in staff and students that literacy contributes and draws 
from many subjects and aspects of the curriculum and is an important key skill in lifelong 
learning.  

 

• To support student awareness of the different dialects and registers they encounter in school, 
at home and on the street and enable them to choose the most appropriate in diverse 
situations.  
 

  
Objectives 
  
Students  
  
Students should aim to develop their own literacy and to communicate to the best of their ability at 
all times. They should develop their skills in (amongst others) reading, writing, speaking, spelling, 
punctuation and grammar so they can become effective communicators able to adapt their spoken 
and written language to any given context. They should proofread all written work and try to use an 
appropriate register in all interactions.  
  
 
Teachers  
  
Specific literacy demands in each subject will vary but all subjects require students to read, write, speak, 
and listen effectively. They need to be able to respond to higher order questions that encourage the 
development of thinking skills and enquiry and be taught the language that helps them to reflect, revise 
and evaluate the things that have been said, written or done. They should be supported in the 
development of vocabulary, expression and organisational control to cope with the cognitive demands 
of their subjects.  
  
All teachers must be aware of the need to model high standards of literacy in any situation in which 
they are communicating with students whether spoken or written and regardless of the formality of 
the context. It is recognised that, in certain circumstances, teachers may need to simplify their language 
in order to communicate effectively with younger children.  
   
Specific guidance is given on the different aspects of literacy in the sections below. 
 
  
Senior School Heads of Department  
  

• To ensure that Schemes of Learning and Assessment (SoLAs) in the Senior School are audited and 
reviewed to develop opportunities for literacy-based activities. This includes recognising barriers 
to literacy learning and strategies being put in place to remove them.  

• Curriculum Maps and Skill ladders may be used to assist in the coordination of literacy 
development across departments.  

• To include literacy development in Department Development Plans if appropriate. 
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• To monitor, evaluate and review the quality of teaching and learning across the subject area to 
ensure that there is excellent coverage and opportunity to develop literacy.   

• To monitor the quality of marking for literacy through book scrutiny and department meetings.  

• To use specific language, notation, conventions and techniques relating to their own subject and 
support department staff to use these correctly to support students.  

• To monitor barriers to literacy and misconceptions that are typically experienced by students in 
their subject lessons and liaise with specialists, when appropriate, to overcome these difficulties. 

• To suggest resources and ideas from other subjects for teachers to use if appropriate.   
 
    
SEND Team  
  

• In collaboration with the English Department, to identify, suggest and offer strategies, 
assessment and monitoring of students with specific literacy needs associated with Individual 
Student Needs, including SEND, EAL, More Able, or Academic Scholars.   

• To contribute to the lesson planning, differentiation and staff training to meet the individual 
needs of students.  

  
 
St Dunstan’s Education Group 
  

• To ensure that each subject area has an appropriate range of literacy skills embedded within 
the SoLAs and that the quality of literacy teaching and learning is of a high standard, through 
monitoring of SoLAs, focused learning walks and lesson observations.   

• To be responsible for intervening where staff development and support is required, offering 
appropriate training programmes.   

• To ensure that the literacy needs of all students within the school are met through the 
curriculum and to keep abreast of successful, innovative current practice to improve the 
literacy skills of students at every attainment level.   

• To allocate time when possible (in the afternoon tutorial, for instance) for the development of 
literacy  

• To review this policy on a regular basis.  
  
 
Reading  
  
We aim to support students in developing a level of literacy that enables them to access the full range 
of opportunities available in every subject. In a digital age being able to understand text-based 
communication is an essential skill that will allow students to develop the knowledge and 
understanding that will allow them to succeed.   
   

• As their reading develops during their time at the school, students should be introduced to 
challenging, high quality texts in all subjects to prepare them for increasingly complex texts as 
they progress through the College. Where appropriate, teachers should teach the strategies of 
scanning, skimming, and reading for meaning.  
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• To help students read with greater understanding teachers should help students to develop 
appropriate strategies to locate information in a text; follow an argument; synthesise information; and to 
make effective notes. 
 

• Teachers should direct students to use all available resources, including the existing LRC 
resources, to encourage reading in their subjects.  

 

• In the Senior School the English Department takes particular responsibility for encouraging 
students to read for pleasure. Students are instructed to carry a current reading book with 
them, and Form Tutors are encouraged to use tutor periods, where appropriate, to promote 
good reading habits.    

 

• Events organised by the Senior School English Department and the Library such as ERIC, 
World Book Day and Book Week further the profile of reading for enjoyment.   

  
 
Writing   
  
Enjoyment of and proficiency in writing is recognised as a key life skill for all. In addition, public 
examinations in all subjects are assessed to some degree through writing. It is therefore essential that 
students are equipped with the appropriate writing skills to communicate effectively in their subject 
and where appropriate the conventions of writing are made explicit to students.  
  
Teachers should provide opportunities for a wide range of writing. This includes extended writing 
that helps to sustain and order thought, is adapted to context and audience or ensures high levels of 
technical accuracy and may be under timed conditions.  
  
Teachers should model high standards of written literacy in all forms of written communication with 
students, including by email.   
 
Some strategies to promote writing that can be used are: -  

• Identification of explicit key words and concepts. This may be through word banks, glossaries, 
wall-displays, or other subject-specific approaches. Students should be encouraged to use these 
words appropriately in all forms of communication, and spell them correctly in writing.   

• Revisiting key terminology regularly.  
• Giving students models of excellence in writing.  
• using the modelling process to make explicit to students how to write. 
• Ensuring that the conventions of different forms of writing are taught explicitly to students;  
• Being clear about the importance of audience and purpose in all writing.  
• Teaching the concept of register and ensuring that students produce writing that is appropriate 

to the context.  
  
There should be co-ordination across subjects to recognise and reinforce written literacy. Curriculum 
Maps and Skills Ladders may be used to assist this.   
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Speaking and Listening  
  
Students’ usage of spoken language in the classroom has a direct impact on the quality of their written 
communication. If students are encouraged to express ideas precisely and coherently in spoken 
language this will help them to develop the vocabulary, expression and control necessary to support 
higher order thinking. Teachers should model such high levels of spoken language through all 
communication with students.  
  
They should be able to listen to others, and to respond and build on their ideas and views 
constructively.  
  
Departments should use appropriate strategies to teach students how to participate in group 
discussion including: -  

• Using talk to develop and clarify ideas;   
• Identifying the main points that arise from the discussion;   
• Listening for a specific purpose; discussion;   
• Evaluation.  

  
Spelling, Punctuation and Grammar  
  
All teachers are responsible for:   
 

• Teaching learning strategies which will help students to commit spellings and meanings of 
subject-specific key words to memory.  

• Supporting students by identifying major errors in spelling, punctuation, and grammar in their 
writing and using appropriate marking codes.  

• Including, where appropriate, spelling, punctuation, and grammar targets within 
WWW/EBI/SDC marking and allowing students time to correct errors.   

 
It is acknowledged that in some pieces of writing it may be appropriate not to mark the grammatical 
or spelling mistakes if the focus is content. When appropriate, students should be encouraged to 
identify all spelling or grammatical errors themselves and correct them, instead of teachers identifying 
them for them.  
In the Senior School, students are expected to proof-read their work before they submit it for 
marking.  
   
  
Aspects of Literacy  
  
When working with literacy, and reviewing departmental Schemes of Learning and Assessment and 
Schemes of Learning, staff should be aware of the following list of aspects of literacy, and seek to 
promote them: -  

• Reading  
• Writing  
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• Speaking   
• Listening  
• Spelling  
• Punctuation  
• Grammar   

 

Appendix 10 - Numeracy 
  
We are committed to raising the standards of numeracy for all students, so that they develop and 
extend their ability to transfer and use numeracy skills effectively in every area of the curriculum and 
into the world of work and everyday life. The numeracy development of students is a responsibility 
that we all share and it is not the exclusive preserve of any one department. We recognise all staff are 
teachers of numeracy and, where appropriate, it should be reinforced in all subject areas.  
 
Numeracy is a proficiency which involves confidence and competence with numbers. It requires an 
understanding of the number system, a repertoire of computational skills and an inclination and 
ability to solve number problems in a variety of contexts. Numeracy also demands practical 
understanding of the ways in which information is gathered by counting and measuring and 
presented in graphs, diagrams, charts and tables.  
 

The aims of our numeracy policy  
 

• To raise an awareness and appreciation in staff an students that numeracy contributes and 
draws from many subjects and aspects of the curriculum and is an important key skill in 
lifelong learning.  

• To support all staff in identifying, developing, maintaining and improving standards of 
student numeracy. 

• To support the transfer of student knowledge, skills and understanding between subjects by 
promoting consistency of practice including methods, vocabulary and notation. 

• To identify opportunities and encourage collaboration between different departments.  

• To develop an understanding of real-life application of numerical skills. 
 
 
Students should aim to develop their own numeracy at all opportunities. They will need support to 
develop confidence and competence with numbers and measures. Students should aim to develop 
an understanding of the number system, a repertoire of numerical techniques, and an inclination and 
ability to solve quantitative or spatial problems in a range of contexts. Students need to know how 
data are gathered, and how data are presented in graphs, diagrams, charts and tables and how to 
apply and explain their findings.  
 
 
For all teachers  
 

• To be fully committed to raising numeracy skills in all subject areas. 
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• To be effective role models for students by consistently demonstrating high standards of 
numeracy. 

• To be able to identify and promote key numeracy skills within their subject area and 
individual lessons.  

• To understand and support the whole school numeracy policy ensuring there is consistency 
in methods and vocabulary.  

• To be aware of key misconceptions that can occur in their subject areas and how these 
barriers to learning can be alleviated. 

• To liaise with the Senior School Mathematics Department when they are unsure of the 
particular numerical skills needing to be taught as a part of their own curriculum. 

• Where appropriate, to support learning through displays explaining specific mathematical 
terminology which can be used to support learning in all subjects. 

 
For teacher of mathematics 
 
The mathematics teachers, led by the Head of Department in the Senior School take an active lead 
in the development of numeracy in the school.  

• To identify individual students’ numeracy needs through normal teaching interaction and the 
administration of mathematics tests where appropriate. 

• In the Senior School, where appropriate, to advise other subject areas on the teaching of 
numeracy and assist Heads of Department to develop consistency across the curriculum.  

• To suggest or share mathematical resources that may be used to assist the teaching and 
learning of a concept or topic. 

• In the Senior School mathematics teachers should use topics and examination questions 
from other subjects in their lessons.  

 
For Senior School Heads of Department 
 

• To promote teaching and learning of numeracy across their subject area.  

• To ensure that Schemes of Learning and Assessment (SoLAs) are audited and reviewed to 
develop opportunities for numeracy-based activities. This includes recognising appropriate 
differentiated activities considered for those students who have identified learning needs 
linked to numeracy. This can be done in collaboration with the Senior School Mathematics 
Department  

• To include numeracy development in department Development Planning if appropriate.  

• To liaise with other departments and coordinate the use of numeracy in different subjects. 
Curriculum Maps may be used to assist in the coordination of numeracy development across 
departments. 

• To use mathematical language, notation, conventions and techniques that are appropriate to 
their own subject and where possible coordinate these with those used in other subjects.  

• To monitor and address numerical skills difficulties and misconceptions that are typically 
experienced by students in their subject lessons and liaise with Mathematics specialists, when 
appropriate, to overcome these difficulties.  
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• To suggest resources and ideas from other subjects, for Mathematics teachers to use if 
appropriate.  

 
For the SEND Team 
 

• In collaboration with the Mathematics Department, to identify, suggest and offer strategies, 
assessment and monitoring of students with specific numeracy needs associated with 
Individual Student Needs, including SEND, EAL, More Able, or Academic Scholars.  

• To contribute to the lesson planning, differentiation and staff training to meet the individual 
needs of students. 

 
For the Head of Senior School  
 

• To ensure that each subject area has an appropriate range of numeracy skills embedded 
within the Schemes of Learning and Assessment (SoLAs) and Schemes of Learning (SoLs), 
and that the quality of numeracy teaching and learning is of a high standard, through 
(amongst others) focused learning walks, book scrutiny and lesson observations.  

• To be responsible for intervening where staff development and support is required, offering 
appropriate training programmes. 

• To ensure that the numeracy needs of all students within the school are met through the 
curriculum and to keep abreast of successful, innovative current practice to improve the 
numeracy skills of students at all levels.  

 
 

Aspects of Numeracy 
 
Staff should be aware of the following aspects of numeracy and, where appropriate, seek to promote 
them: - 
 

• Place value: e.g. ordering numbers, including positive and negative numbers. 

• Measuring: e.g. time, lengths, angles, temperature, mass, direction, position etc.  

• Calculating: e.g. addition, subtraction, multiplication, division, percentages, fractions, 
decimals, averages, time, etc.  

• Estimating: e.g. rounding numbers to 1 significant figure to check order of magnitude of 
calculations. 

• Representing data: e.g. drawing tables or plotting graphs.  

• Formulae: e.g. correctly applying formulae, substitution, rearranging etc.  

• Analysing Results: e.g. making conclusions based on statistics gathered, recognising bias and 
misleading data.  

• Interpretations of graphs, charts and tables: e.g. comparing different data samples, looking 
for trends, etc.  

• Using and applying: e.g. applying mathematics to problems set in financial or other real life 
situations.  
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• Reasoning: e.g. choosing the correct course of action and thinking through multiple step 
problems.  

• Geometry: e.g. understanding and applying knowledge of shape, space, position, direction 
and angles.  
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Appendix 11 - PSHEE   

 

PSHEE is embedded throughout the Senior School, and features in all 4 Curriculum. The Stuart Curriculum covers the RSE statutory curriculum 

through 3 strands: Connected Lives (including Sex Education), Thinking without limits (including critical thinking) and Thriving in the Future 

(including Careers). The Usherwood Curriculum focuses on student’s mental health and wellbeing, supported by our Theme of the Week and 

Assemblies. The Hecker Curriculum further teachers the importance of British Values and Social, Moral, Spiritual and Cultural Values. The 

Forder Programme offers students an opportunity to extend their understanding of their PSHEE knowledge outside of timetabled lessons.  

The details of how each Curriculum contributes to the delivery of PSHEE is outlined below. 

1. Hecker Core Curriculum 

 
British Values 

 Democracy Rule of Law 
Individual 

Liberty 
Mutual Respect 

Tolerance of those 

with different faiths 

and beliefs 

Art (and 

Photography) 

Year 9 Dada unit 
  

Y7 BHM Unit 
 

   
Y8 BHM Unit 

 

   
Y9 BHM Unit 

 
Biology 

     

Business 
Y12, T1 The 

impact on 

changes of 

Y12, T1 Business 

regulation 
 

Y12, M2 Ethical 

considerations on 

business activity 

Y13, M2 

Understanding the 

impact of different 
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government on 

business activity 

beliefs on business 

activity 

 

Y13, M2 PESTLE 

analysis of a 

business with the L 

being legal 

influences on a 

business 
 

Y13, M1 Trip to a 

local social enterprise 
 

Chemistry 
Y12, M2: 

Montreal 

Protocol to ban 

the use of CFC's 

when studying 

free radicals 

Y7, M1: Hazards in 

Science and the 

safe disposal of 

chemicals that may 

be harmful to the 

environment. 

Y11, M2: The 

Haber Process. 

Fritz Haber, a 

German Jew 

escaped to Poland 

after developing a 

method to make 

ammonia to feed 

the Germans 

during wartime. 

Y7, M1: How to carry 

out scientific 

experiments safely 

Y12, M1: Development 

of the Atom. Students 

look at Democritus and 

Newlands who based 

their development of 

the atom and periodic 

table on their own 

beliefs and imagination 

Classical Civilisation  

Yr 9, M2 How 

democratic were 

the ancient 

Athenians?  
  

A Level - Politics of 

the late republic: 

diversity of the 

Roman world 

Yr 9, M1 Hesiod's 

Theogony  
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Yr 13 Cicero and 

the politics of the 

Late Republic  

Yr 9 How did the 

Roman republic 

come to be?  

Yr 9 T1 Why was 

Caesar 

assassinated? 

A Level - Homer's 

Iliad respect for the 

dead, and for the 

enemy, the parents / 

carers. Including 

funeral rites given to 

the enemy.  

Yr 10 GCSE Myth and 

Religion - the Greek 

concept of the 

barbarian  

Yr 13 Greek 

Theatre, the City 

Dionysia  
 

Y12 and 13 Politics 

of the late republic 

(Cicero's ideals)  
  

Computer Science 

Y9, L1 - We 

examine the 

affect Big Data 

has on 

Democracy and 

the affect it can 

have on elections 

e.g. Cambridge 

Analytica  

GCSE - 

Automation of 

systems. We 

examine the effect 

of automation of 

various aspects of 

society including 

the ability of 

individuals to make 

better, more 

informed choices 
  

GCSE - We 

examine 

Blockchain 

technology and 

GCSE - We 

investigate cyber-

security and how to 

stay safe online and 

A Level - We 

examine how 

personal data is 

used by 

A Level - We examine 

censorship, the 

internet, and the 

effect this has on 

GCSE - We examine 

the effect of social 

engineering and how it 

affects society e.g. 
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how it can be 

used to protect 

integrity of data 

e.g. elections 

the laws that 

surround these 

issues. 

organisations, the 

monitoring of 

individual 

behaviour and the 

models that 

develop because of 

this. 

social issues such as 

respect for one 

another. 

degradation of 

tolerance for differing 

beliefs 

A Level - We 

examine 

censorship, the 

internet, and the 

effect this has on 

social issues such 

as democracy. 

GCSE - We 

examine different 

data security 

techniques and 

how laws are 

implemented to 

enshrine security of 

our data. 
  

A Level - We examine 

censorship, the internet, 

and the effect this has 

on social issues such as 

respect for one another. 

 

GCSE - We 

examine AI and 

Robotics and the 

changing laws and 

societal impacts 

around this 

including changes 

to law that may 

need occur and    
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how we will handle 

growing autonomy. 

 

A Level - We 

continue to 

develop students' 

understanding of 

automation and 

personal security 

and the laws 

around this in 

more detail. (Data 

Protection, 

Computer Misuse, 

Regulation of 

Investigatory 

Powers, Copyright 

Design and 

Patents.) 
   

 

A Level - We 

examine piracy and 

offensive 

communications. 
   

Design Engineering 

 

A level - we look at 

British and 

European   

Design styles - we look 

at designers from 
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legislation when it 

comes to designing 

products 

different cultures and 

beliefs design products 

Drama (and 

Dance/Movement) 

Y9, L1 - 

Exploration of 

Boal. As part of a 

unit on Devising 

we explore the 

work of Brazilian 

theatre 

practitioner Boal 

and how his work 

evolved to give a 

democratic voice 

to the oppressed. 

Y9 - L2 - We 

analyse the play 

The Long Road 

which explores 

themes of legal 

justice set against 

restorative practice. 

Students are 

encouraged to 

explore what the 

concepts mean and 

their implications 

for individuals. 

Devising units in 

all year groups 

explore social 

issues relevant to 

the age group. 

Boundaries are set 

to ensure creative 

discussions are safe 

places for students 

to express 

individual ideas. 

Work is student led 

and individual 

contribution 

recognised and 

rewarded. At 

GCSE students are 

required to 

research topics 

related to their 

work to set their 

From year 9 up 

students are coached 

in offering feedback 

and critique in a 

respectful manner. 

Peer feedback is 

structured around 

defined mark schemes 

and criteria to ensure 

it is offered in a 

constructive manner 

that does not 

disrespect any 

individual through 

subjective opinion. 

Group dynamics are 

managed by staff to 

ensure all students 

work in an 

environment where 

their opinions are 

respected.  

The expression of Faith 

and belief is often 

woven into personal 

responses to stimuli at 

both GCSE and A 

Level. Students are 

encouraged to respect 

each other's beliefs and 

to perform extended 

research to ensure 

opinions are based on 

fact rather than a 

narrow-preconceived 

opinion. 



 

 

 

Page | 52 
 

own ideas in a 

wider context. 

GCSE - We 

investigate the 

work of Brecht in 

the context of the 

rise of Nazism, 

and how his work 

sought to 

instigate political 

change. 
    

Economics 

Y12&Y13 

Throughout the 

course. 

Understanding of 

the views of 

different political 

viewpoints and 

political party 

views 

Y12, L1 

Government 

intervention to 

correct 

environmental 

market failure 

Y12, M1 Free 

market versus 

command 

economy 

arguments 
  

 

Y13, M2 

Government 

intervention to 

protect consumers 
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English Language & 

Literature  

Y10- L1- 

Macbeth, 

Shakespeare play. 

Students discuss 

the idea of 

tyranny and 

democracy versus 

dictator through 

the exploration of 

the character. 
 

Year 9- L1 one, 

political protest 

speeches and 

poetry. Students 

explore a range of 

writing and 

historical figures 

such Nelson 

Mandela and 

Martin Luther 

King and discuss 

how they have 

been deprived of 

liberty for fighting 

for their rights. 

Y9, M1 – Novel: The 

Black Flamingo: 

Students discuss 

family relationships, 

friendship, LGBTQ+ 

identity, prejudice 

against race and sexual 

orientation. 

Y8- T1- Global poetry. 

Students discuss study 

and discuss a range of 

different poems from 

different cultures and 

explore different 

religious beliefs. 

 

Y12,13- Crime 

fiction. Students 

discuss and explore 

different crimes in 

detective fiction as 

well the novel 

'Atonement'. They 

explore the moral 

and legal    



 

 

 

Page | 54 
 

implications of 

this.  

EPQ and GP (Y13) 

Yr 13 GP and YR 

12 EPQ  
    

Students are 

taught the skills 

to research, 

analyse, and 

evaluate a range 

of contemporary 

issues. This 

develops their 

understanding or 

Democracy, Rule 

of Law, 

Individual 

Liberty, Mutual 

Respect and 

Tolerance. In the 

spirit of liberty 

and democracy 

they are chosen 

by each student - 

although with an 

awareness of     
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British Values 

and Prevent 

The topics 

chosen have 

included: - 

LGBTQ+ rights, 

abortion, climate 

change and 

sustainability, the 

cost of living 

crisis, the social 

impacts of 

gentrification, the 

gender impact of 

colonialism, Black 

Lives Matter, 

different voting 

systems and 

different prison 

systems 
    

MFL 

Y13 - right to 

vote, political 

engagement, 

strikes, unions 

Y13 - treatment of 

criminals including 

different types of 

punishment 

Y13 - students 

conduct an 

independent 

research project on 

Y13 - positives of 

diverse society, how 

to help marginalised 

groups (Anti-racism - 

German) 
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a topic of personal 

interest 

Y12 - values of 

modern 

democratic 

society / families 

Y12 - discussion of 

cyber-crime, study 

of La Haine 

(French) - covers 

petty crime and 

police brutality 

Y12- different 

types of family 

(single-parent, gay 

parents, adoption 

etc.) 

Y12 - different types 

of family (single-

parent, gay parents, 

adoption etc.), cyber-

bullying & 

consequences, role of 

volunteering, artistic 

culture in other 

countries 
 

 

IGCSE - school 

rules, appropriate 

use of media 

Y8 - dangers of 

internet / social 

networks (French) 

IGCSE - advantages 

of travelling abroad, 

environmental 

responsibilities 

IGCSE - festivals in 

different countries 

   

Y8 - life in other 

countries, traditions 

Y8 - festivals in 

different countries 

   

Y7 - life in other 

countries 

Y12 Celebrating 

different faiths 

(customs and 

traditions) 

   

ALL - celebration of 

cultural differences 

ALL - celebration of 

cultural differences 



 

 

 

Page | 57 
 

Games 
     

Geography 

Y7, Development 

- The role of 

democracy on 

development  

Y7, development - 

The impact of 

different political 

systems on 

development  

Y7 - Development 

and globalisation. 

The impact of 

governments on 

individual liberty in 

different countries  

Y7, Development - 

students develop 

understand of others 

and their 

circumstances 

globally.  

Y7 and 12 - 

Globalisation and 

migration - 

understanding global 

difference.  

Y8 China - 

Learning about 

China inc. a 

critical evaluation 

of the political 

system in 

different contexts  
 

Y9 - The impact of 

population and 

migration policies 

on individual 

liberty (globally).  

Y8, China - Respect 

for other cultures 

Y9, Migration - The 

impact of migration 

and benefits of 

tolerance 

Y8, Climate 

change - The 

political 

challenges of 

solving climate 

change  
 

Y8, China - Critical 

evaluation of 

China's political 

system  

Y7, Globalisation - 

Respect for other 

cultures and ways of 

viewing the world  
 

Y12 Global inter-

dependence - 

How political 

systems impact     
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global 

interactions 

between countries  

History 

Y8, L1 - Students 

study the 

development of 

Parliament over 

time from early 

consultative 

bodies to the 

Glorious 

Revolution;  

Y8, L1 - students 

study the 

development of 

Parliament over 

time, including the 

changing nature of 

power and how 

even the king is 

subject to laws;   

Y8, L1 - students 

study the 

development of 

parliament, which 

includes an 

understanding of 

how the institution 

developed to limit 

the power of the 

ruler over subjects;  

Y7, L1 and 2 - 

students gain a 

broader appreciation 

of different cultures 

through examining 

African Kingdoms 

and looking at the 

history of the Silk 

Roads 

Y8, M2 - students 

explore the religious 

policy of Elizabeth I to 

understand how she 

attempted to 

accommodate those of 

different Christian 

backgrounds after 

previous periods of 

religious intolerance 

under Edward and 

Mary 

Y9, M2 - Students 

study Civil Rights 

campaigns and 

evaluate the 

effectiveness of 

different forms of 

protest; Y 

Y9, M2 - students 

study civil rights 

movements, 

understanding how 

they sought equal 

treatment of all 

under the law and 

how campaigners 

sought to challenge 

unjust laws; 

Y9, L2 - Britain 

post WWII, 

students examine 

how the rights and 

status of different 

groups - migrants, 

LGBTQ citizens 

and others have 

changed over time; 

Y8 L2 and Y9 T1 

both involve the 

evaluation of multiple 

historians' 

interpretations using 

evidence, which 

demonstrates the 

validity of holding 

opposing views and 

Y9, M1 - students learn 

how religious 

intolerance/insensitivity 

played a significant role 

in sparking the 1857 

Indian Rebellion; 
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understanding 

different viewpoints. 

10, T1 - Students 

examine the 

Weimar Republic 

and consider the 

strengths and 

flaws of its 

democratic 

system;  

Y10 students study 

twentieth century 

international 

relations, which 

involved various 

(often failed) 

attempts to hold 

states to a set of 

international norms 

and laws e.g. 

League of Nations; 

Y11, M1 - students 

study the Nazi state 

including how 

individuals were 

deprived of liberty 

in many forms; 
  

11, M1 - Students 

study the rise of 

Nazi Germany 

and the 

destruction of a 

democratic 

society; 

Y13 students 

examine Civil 

Rights in the USA, 

examining the 

complex 

relationship of 

citizens seeking 

equal treatment 

under the law while 

also challenging 

laws they view to 

be unjust. 

Y13 - students 

examine Civil 

Rights in USA, 

exploring the 

restrictions on, 

pursuit of and 

enjoyment of 

individual liberties 
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Y13 - Students 

study 'Civil Rights 

in the USA, 1865-

1992' exploring 

how different 

social groups 

struggled for 

rights 
    

Latin 

Yr 8, L2 

Elections in 

Pompeii  

Yr 12 Cicero's 

speech Pro 

Cluentio  
 

GCSE Yr 10 Myth 

and Religion ideas 

surrounding consent 

and lack thereof  
 

  

Yr 7, T1 Slaves and 

freedmen and 

freedwomen in 

Ancient Rome 
  

Mathematics (and 

Further Mathematics) 

All years - We 

discuss 

throughout need 

for students to be 

numerate, critical 

thinkers and be 

able to interpret    

All years - M1 2022 - 

Using TED Talk by 

Roger Antonsen to 

generate conversation 

and discussion of the 

need to be flexible in 

our thinking / 

understand different 

representations in 
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statistics to be an 

active citizen  

Mathematics /and 

thereby better 

understand other 

people's way of 

thinking and views / 

having empathy  

Y12/13 - M1 - 

Talk / workshop 

by PhD student 

studying impact 

on Brexit in 

Gibraltar. In 

addition to 

statistics and 

avoiding bias 

when conducting 

research 
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Music 

Year 7-13 

students discuss 

pioneers of 

various styles and 

genres of music, 

and leaders of 

innovative ideas 

and techniques. 

 
Year 7-13 

Development of 

self-confidence and 

self-esteem is 

highly supported 

and included in 

discussions 

surrounding 

performance in 

group and solo 

work. 

Year 7-13 when 

playing and analysing 

music of different 

cultures students are 

highly encouraged to 

engage with the 

historical context and 

identities of different 

groups, treating all 

with equal respect. 

Year 7 L2, Year 10 and 

11 explore music of 

different religions and 

cultures.  
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Mutual respect as key 

learning behaviour 

when completing 

groupwork or 

ensemble practical 

activities in KS3 

GCSE - Rhythms of 

the World module 

analyses the different 

aesthetics of music 

from around the world, 

its place within society 

and critiques the 

Western hegemon of 

musical hierarchies in 

the process 

Physics 

   

Hinterland stories 

throughout SoLA 

from Year 7-13 about 

Physics from different 

genders, disabilities 

and sexualities. Eg 

Marie Curie and 

Hawking 

Hinterland stories 

throughout SoLA from 

Year 7-13 about 

Physics from different 

races, religions, 

cultures. Eg Islamic 

Astronomy, Indian 

Astrophysics. With 

resources for teaching 

these. 
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Religion, Philosophy, 

& Ethics 

  

Y7, M1 - Freewill 

and Determinism 

Y7 - Discussions 

throughout the year 

fostering mutual 

respect for varying 

religious, 

philosophical and 

ethical opinions 

Y7 - Study of 

Buddhism and Islam 

Y8, M1 - Social 

Philosophy - 

libertarianism, 

social contract, 

democracy, 

totalitarianism 

Y8, M2 - Organ 

Donation and 

Saviour Sibling, 

medical ethics and 

law on donor 

siblings, organ 

donation 

Y8, M1 - Social 

Philosophy - how 

liberty is affected 

by rule 

Y8 - Discussions 

throughout the year 

fostering mutual 

respect for varying 

religious, 

philosophical and 

ethical opinions 

Y8 - Study of 

Christianity - differing 

denominations and 

evaluation of 

theological beliefs 

 

Y9, Lent - UK Law 

on Abortion and 

Euthanasia 

Y9, Lent - 

individual choice 

and arguments for 

and against 

abortion and 

euthanasia 

Y9 - Discussions 

throughout the year 

fostering mutual 

respect for varying 

religious, 

philosophical and 

ethical opinions 

Y9 - Arguments for and 

against the existence of 

God, religious and non-

religious responses to 

abortion and euthanasia  
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Y10 - UK Law on 

abortion and 

euthanasia 

Y10 - Just War 

Theory, Peace and 

Pacifism 

Y10 - Islamic 

Shariah Law and 

Jihad 

Y10 - Individual 

liberty over 

abortion, 

euthanasia 

GCSE - Discussions 

throughout the year 

fostering mutual 

respect for varying 

religious, 

philosophical and 

ethical responses 

Y10 - Christian and 

Islam Beliefs 

Y10 - Arguments for 

and against the 

existence of God 

 

Y11 - Law on 

capital punishment, 

prison, criminal 

offences, 

reformation, 

retribution, victim 

support and 

rehabilitation 

programmes 

Y11 - Crime and 

Punishment in the 

UK - what liberties 

do we have and 

why are people 

punished and how 

Y11 - Crime and 

Punishment - 

community service, 

aims of punishment 

Y11 - Christian and 

Islam Practices 

Y11 - Different 

responses to capital 

punishment, prison 
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Y12 and Y13 - 

Normative Ethical 

Theories and their 

application, freewill 

and determinism, 

meta-ethics, 

conscience 

Y12 and Y13 - 

Feminist theology 

Different 

interpretations and 

responses to the 

Bible, Jesus and 

Church as authority 

Arguments for and 

against the existence 

of God  

Y13 - Secularisation, 

Religion and Science, 

Pluralism 

SES 

Year 7-9 Sports 

Leadership 

(different types of 

leaders within 

sport) 

Year 7-9 Invasion 

Games (rules, 

fairness and 

respect) 

Year 7-9 Athletics 

(make their own 

judgements 

surrounding 

performance) 

Year 7-13 Sporting 

Provision (avoidance 

of stereotyping 

groups) 

Year 7-9 Gymnastics 

(peer evaluation of skill) 

Year 10 & 11 

GCSE- 

Leadership Styles  

Year 10 & 11 

GCSE- Injury 

Prevention 

Year 10 & 11 

GCSE- 

Characteristics of 

Skill 

Year 10 & 11 GCSE- 

Ethics in sport 

Year 10 & 11 GCSE- 

Factors affecting 

participation in sport. 
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Year 12 & 13- 

Emergence & 

Evolution of 

Modern Sport 
 

Year 12 & 13- Types 

of Feedback 

Year 12 & 13- 

Individual Differences 

 

 Careers 
SMSC 

 Spiritual Moral Social  Cultural 

Art (and 

Photography) 

  
Y7 BHM Unit Y7 BHM Unit Y7 BHM Unit 

  
Y8 BHM Unit Y8 BHM Unit Y8 BHM Unit 

  
Y9 BHM Unit Y9 BHM Unit Y9 BHM Unit 

  

Y7 Environmental 

Awareness Unit 

Y8 Social Issues 

Unit 
 

Biology 

  

Yr 11, M1, Using 

Biology. Ethical use of 

other organisms for 

the benefit of humans 

for example pig 

insulin. 

Yr 7, T1, Human 

Reproduction. 

Changes during 

puberty. 
 

   

Yr 8, T1, Microbes 

& Disease. 

Considering hygiene,  
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contamination and 

passing on infection. 

   

Yr 9, T1, Inheritance 

& Natural Selection. 

Genetic diseases and 

how some genetic 

traits are more 

favourable 
 

   

Yr 10, M1, Human 

Reproduction. 

Puberty changes. 
 

   

Yr 12, L2, Genetic 

Diversity. Giving 

rise to differences in 

organisms. 
 

   

Yr 13, L1, Nervous 

control. Diseases 

causing nervous 

conditions. 
 

Business Y12 and Y13, M1: 

Event with recent 

Alumni on 

Y13, M2 

Understanding the 

impact of different 

Y12, M2 Ethical 

considerations on 

business activity 
 

Y13, M2 Understanding 

the impact of different 

cultures on business 

activity 
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university pathways 

and careers 

beliefs on business 

activity 

Y12, L1 

Understanding the 

recruitment and 

selection process 
 

Y13, M1 Trip to a 

local social enterprise 
  

Chemistry 

Y12, M1: Scientist 

research task 

outlining where 

famous atomic 

scientists studied 

and in which field. 

Y12, M1: wave-

particle duality and 

the Heisenberg 

principle. Scientific 

models have been 

based on Faith 

knowledge 

previously, the 

Church having 

influence in 

scientific models. 

Y10, T2: Carbon 

dioxide in the 

atmosphere and why 

we should move to 

renewable forms of 

energy 

Y10, T2: Chemical 

industries are based 

close to a town for a 

workforce and add 

value to the local 

economy 

Y13, T1: Drug design 

must consider people 

from different cultures 

  

Y9, T1: Crude Oil and 

the combustion of 

fuels leading to 

pollution in the 

atmosphere 
 

Y9, T2: Recycling is an 

important part of life to 

move towards a 

sustainable planet. We 

care for our planet to 

preserve it for future 

generations 
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Classical 

Civilisation  

 

Y10 GCSE Myth 

and Religion  

Y13 Oedipus Rex and 

the Bacchae tragedy  

Yr 9 L2 Women in 

the Ancient World  

Yr 9 M1 Creation myths 

from all over the world  

 

Yr 9 M1 How 

human were the 

gods and 

goddesses?  

Yr 9 Tragedies of 

Agamemnon, Orestes 

and Clytemnestra  

Y9 L2 How 

notorious was 

Cleopatra  
 

  

Yr 12 A Level 

Cicero's speeches 

against Verres 

exposing corruption 

and extortion/bribery  

Y9 M2 What was life 

like in ancient 

Sparta?  
 

Computer Science 

KS3 - Careers 

highlighted 

through the 

curriculum as we 

encounter relevant 

modern topics. 

KS3 - We examine 

the effect of many 

emerging 

technologies 

include virtual 

reality, automation, 

and the Internet of 

Things - with a 

focus on the social, 

cultural, and 

spiritual impact it 

has - and the 

morality of 

expanding these    
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technologies 

without restraint. 

GCSE and A Level 

- We provide 

career and post-

school information 

via the VLE as well 

as provide 

individual 

information to 

interested students 

on a 1-to-1 basis. 

KS3 - We 

endeavour to ask 

students tough 

questions such as 

"Can a Computer 

Think?" and have 

them explore the 

underlying function 

of the mind 

through an 

algorithmic lens. 
 

GCSE - We examine 

many modern 

technologies like AI, 

Robotics, and 

Automation and the 

social impact of 

these technologies. 
 

   

A Level - We further 

examine many 

modern technologies 

and their societal 

impact. 
 

  

A Level - We 

investigate the societal 

impact of personal 

data collection and the 

morality of this   
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practice by many 

organisations. 

     

Design 

Engineering 

  

GCSE - we study 

sustainability and 

moral and social 

aspects of design and 

manufacture 
 

KS3 - we design 

products for cultures 

different to our own 

Drama (and 

Dance/Movement) 

GCSE and A Level 

- Students are 

encouraged to 

explore different 

aspects of theatre 

making, including 

lighting, sound, 

costume, video, 

and props. These 

pathways are 

highlighted as 

potential career 

options and 

additional co-

curricular help, and 

opportunities are 

Racing Demon 

offers students the 

opportunity to 

explore the 

concept of 

spirituality and 

faith in the context 

of organised 

religion. The 

protagonist of the 

play journey 

through a spiritual 

struggle to make 

sense of their 

mission and their 

affiliation with the 

Texts and productions 

for analysis across all 

year groups are 

selected for their 

content, including the 

moral dilemmas and 

questions they raise. 

Y7, Face explores the 

treatment of those 

with disabilities, Y8 

The Tempest raises 

themes of 

Colonialism, slavery, 

and power, Y9 

Lovesong explores 

relationships, trust, 

and forgiveness, 

Yr 8 - Theatre in 

Education is 

explored across the 

Lent term with 

students producing 

plays to 

communicate a 

social issue to a Yr 8 

audience. 

KS3 - Movement and 

dance schemes of work 

explore the development 

and meaning behind 

cultural dances from 

around the world. 
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offered to support 

those interested. 

Church of 

England. 

GCSE I love you 

Mum delves into the 

use of drugs and 

teenage culture, A 

Level Cat on a Hot 

Tin Roof lays bare 

familial relationships 

and challenges 

homophobia. 

  

Yr 9 students 

investigate the 

creation of Social 

Experiments as a 

form if Invisible 

Theatre. Examples 

viewed look at the 

treatment of Muslim 

women wearing a 

hijab in public settings 

and violence towards 

women. 

Yr 9 - Boal's Theatre 

of the Oppressed is 

used as the 

framework for 

creating pieces of 

theatre that promote 

social and political 

change. 

Students at GCSE and A 

Level are taken to a 

range of live 

performances to 

experience theatre from 

different practitioners.  

   

GCSE - Brecht's 

ideology is the basis 

for explorative and 

creative work as part  
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of Component 1. 

Students explore 

social issues of 

importance to 

themselves.  

Economics 

Y12&Y13 all year - 

Oxbridge support 

programme  
 

Y12, T2 Reading 

(book club style) of 

Doughnut Economics 
 

Y12, M1 Contrasting 

economics systems 

Y12&Y13, M1 

Event with various 

alumni  
 

Y12, L1 and Y13 L2 

Poverty and inequality 

and arguments for 

and against 

government 

intervention to reduce 

it 
  

Y12&Y13 all year - 

Futures support 

programme 
    

English Language 

& Literature  

  

Y11- M1- Novel: 

Never Let Me Go: 

students discuss the 

morality and effects 

behind the idea of 

Y7, T1 – Novel: She 

Speaks - Students 

explore speeches 

delivered by women 

exploring topics  
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human cloning in the 

future. 

such as women’s 

rights and civil rights 

  

Year 9- Conflict 

poetry. Students 

discuss the ethical 

implications of war 

based on their study 

of a range of different 

poems based in 

different war zones 

and time periods. 

Year 9- L1 one, 

political protest 

speeches and poetry. 

Students explore a 

range of writing and 

historical figures 

such Nelson 

Mandela and Martin 

Luther King and 

discuss how they 

have been deprived 

of liberty for fighting 

for their rights. 

Y8- T1- Global poetry. 

Students discuss study 

and discuss a range of 

different poems from 

different cultures and 

explore different 

religious beliefs 

  

Y10- M1- Novel: 

Jekyll and Hyde. 

Students the discuss 

the ideas of good and 

evil and morality as 

explored within the 

duality of the 

protagonist. 
  

  

Y12, 13- Othello, 

play: students explore 

Year 9-L2 Wilde. 

Students learn about  
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racial discrimination, 

gender, possession, 

and betrayal through 

their analysis of the 

text. 

the life of Oscar 

Wilde and his trial. 

LGBTQ+ Identity 

and discrimination 

about sexual 

orientation. 

  

Y7- M2- Novel, A 

Christmas Carol. 

Students discuss 

issues in the novel. 

Exploring the good 

morals of generosity 

and community.  
  

    

Y12, 13- Othello, play: 

students explore racial 

discrimination, gender, 

possession, and betrayal 

through their analysis of 

the text. 

EPQ and GP (Y13)  

Yr 13 GP and YR 

12 EPQ  
   

 

Students are taught 

the skills to 

research, analyse,    
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and evaluate a 

range of 

contemporary 

issues. This 

frequently requires 

a consideration of 

Spiritual Moral 

Social and Cultural 

perspectives in the 

spirit of liberty and 

democracy they are 

chosen by each 

student - although 

with an awareness 

of British Values 

and Prevent 

 

The topics chosen 

have included: - 

LGBTQ+ rights, 

abortion, climate 

change and 

sustainability, the 

cost of living crisis, 

the social impacts 

of gentrification, 

the gender impact    
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of colonialism, 

Black Lives Matter, 

different voting 

systems and 

different prison 

systems 

MFL 

  

Y13 - diverse 

societies, 

marginalisation, the 

justice system, voting, 

strikes 

Y13 - diverse 

societies, 

marginalisation, the 

justice system, 

voting, strikes 

Y13 - diverse societies, 

immigration, foreign 

literature, and film  

  

Y12 - volunteering, 

charity work 

Y12 - changes in 

family structures, 

impact of the 

internet 

Y12 - artistic culture in 

foreign countries e.g. 

music, film 

IGCSE - the world 

of work, future 

plans including gap 

years, volunteering 

etc.  

IGCSE - festivals 

and traditions in 

different countries, 

including religious 

celebrations 

IGCSE - 

environmental 

responsibilities 

IGCSE - media, 

environment, 

volunteering 

IGCSE - festivals and 

traditions in different 

countries 

 

Y8 - festivals in 

other countries 
 

Y8 - 

media/advertising, 

issues for teenagers 

Y8 - life in other 

countries, festivals 
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Y7 - daily life in other 

countries 

    

ALL - celebration of 

cultural differences 

Games 
     

Geography 
     

History 

 

Y7 M2 - Medieval 

life; students look 

at the importance 

of religion in 

medieval life and 

its manifestation 

through doom 

paintings, which 

they then recreate, 

L1 African 

Kingdoms - the 

importance of 

Islam in Mali and 

Animism in Benin 

is discussed 

Y8, T1 - Transatlantic 

Slave Trade, students 

gain an understanding 

of the consequences 

of dehumanising 

systems and the ways 

in which injustice can 

be challenged 
 

Y7 L1 &2, African 

Kingdoms & Silk Roads, 

students study other 

cultures in depth 

 

Y8, L2 - students 

examine the witch 

Y9, M2 - Civil Rights, 

students learn about  

Y8, M1 - The 

Renaissance, study of the 
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craze in Early 

Modern Europe, 

understanding how 

particular religious 

beliefs resulted in 

patterns of 

persecution 

efforts to overcome 

historical injustices 

influences over and 

extent of cultural change 

during a key period of 

European History, 

 

Y9, M1 - British in 

India, Y9, M2 - 

Civil Rights in both 

topics students 

develop an 

understanding of 

how spiritual 

values inspired 

movements for 

social change 

Y10, M2 - Origins of 

WWII, students 

debate the moral 

dilemma facing 

leaders in the 1930s 
 

Y9, L1 - Impact of WWI, 

students not only study 

the war but also its 

impact on British society, 

  

Y11, M1 - The Nazi 

State, students gain an 

understanding of the 

consequences of the 

immoral abuse of 

power 
 

Y9, L2 - Britain after 

WWII, students examine 

the experience of 

different groups since 

1945 and how different 

influences have shaped 

modern Britain 
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Y12 - Cold War in Asia, 

in depth study of how 

the Cold War was 

experienced in and 

affected Asia 

    

Pretty much the whole of 

the history curriculum... 

Latin 

 

Yr 7, T2 Roman 

beliefs about the 

afterlife  
 

Yr 7, M1 The 

concept of the 

Roman Familia / 

household  

Pretty much the whole of 

the Latin curriculum...  

  

A Level Tacitus 

Annales IV (How 

justified is murder 

when seeking power?)  

Yr 8, L1 Education 

of Roman children  

Yr 8, M2 The Roman 

baths  

  

Yr 8, M1 Gladiators 

(human and animal 

rights)  
  

Mathematics (and 

Further 

Mathematics) 

Throughout talking 

about need for 

numeracy for most 

basic jobs, use of 

Maths in most jobs 

Y7-8 - M1 2022 - 

Mondrian Art - 

appreciation of art 

and puzzles 
  

Y7-13 - Links to origin 

of different aspects of 

Mathematics (Algebra to 

Ancient Babylonians and 
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and more advanced 

applications in 

some careers 

Muslim / Pythagoreans 

in Greece) 

 

Y9-10 - M1 2022 - 

Golden Ratio - 

appreciation of the 

link to nature, art 

and architecture 
   

 

Y7-13 - Emphasis 

on more open-

ended questions, 

working in non-

threatening 

environment where 

students can try 

and express 

themselves 
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Music 

 
Public 

performances 

through co-

curricular music 

can be a spiritual 

experience for 

students. This 

includes 

performance of 

religious music and 

ceremonies such as 

choral evensong 

(chapel choir), 

performances at 

prestigious historic 

venues e.g. 

Southwark 

Cathedral, Cadogan 

Hall 

 
Y7- Samba and 

Reggae. Explores 

music in its social 

context. 

Trips to prestigious 

venues e.g. ROH, 

Cadogan Hall, Royal 

Festival Hall 
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Y8 - Blues module. 

Explores music in its 

social context and 

within racial 

developments in 

20th century 

Educational visits to 

Horniman Museum as 

part of GCSE course 

 
Y13 - Art Music 

module - Explores 

sacred choral music 

in the 21st century 

 
GCSE - Rhythms of 

the World module. 

Music in its social 

context 
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Physics 

Careers in Physics 

highlighted at the 

start of every topic. 

Y9 and Y11 - 

Astronomy - Awe 

and wonder of our 

place in the 

universe. 

Y10 and Y13 - 

Radioactivity - 

Consequences of use 

of nuclear power and 

non-renewable fuel. 

Y9 - Energy 

Resources - 

Considerations of 

renewable and non-

renewable energy 

sources. 

Y11 - Mains 

Electricity - Safe use 

of electricity in the 

home. 

Y7-13 - How Science 

Works - Understanding 

of the scientific method, 

respect for logic and 

evidence. 
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Psychology  

Y12, L1 - 

University Prep 

Forder' - run 

throughout Lent 

Term with guest 

speakers from 

different 

psychology related 

careers come into 

school to discuss 

their career with 

the students.  
 

Y13, M2 - Issues & 

Debates topic: 

Students discuss 

determinism, 

specifically biological 

determinism in 

relation to crime. Is it 

right to sanction a 

behaviour that is 

already biologically 

pre-determined?                            

Y13, L2 - Aggression 

topic: Students 

explore causes of 

aggression and crime 

Y12, M1 - Social 

Influence topic: 

Students explore 

how society affects 

behaviour for 

example, conformity, 

obedience, and the 

effect of minority 

influence. 

Y13, M2 - Issues & 

Debates topic: Students 

explore cultural bias 

within psychological 

studies and discuss 

problems with this.     

Y13, M2 - Schizophrenia 

topic - Students discuss 

diagnoses of 

schizophrenia and if 

cultural affects this.                         

Y12, M2 - 

Psychopathology topic: 

Students discuss how to 

define abnormality and if 

culture influences this.   

Y12, L1 - Attachment 

topic: Students discuss 

cultural variations in 

attachment 
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Religion, 

Philosophy, & 

Ethics 

 

Y7 - Meaning of 

Life, Spiritual 

Identity and the 

Self (spirituality of 

Buddhism) 

Y7 - Freewill and 

Determinism 
 

Y7 - Buddhist and 

Islamic beliefs and 

practices 

 

Y8 - Social 

Philosophy, 

Miracles 

Y8 - Applied Ethics - 

Organ Donation and 

Saviour Siblings 

Y8, M1 - Social 

Philosophy Y8 - Christian Beliefs 

 

Y9 - Arguments 

for and against the 

existence of God 

Y9 - The Problem of 

Evil, Abortion, 

Euthanasia, Ethical 

Theories 
 

Y9 - Holocaust 

Philosophy - Primo Levi 

TSA Forder for 

Oxbridge 

Candidates 

PPE Forder for 

KS5 Students 

Y10 - AQA - 

Theme B - Matters 

of Life and Death 

Y10 - AQA - 

Christianity and 

Islam Beliefs 

Y10 - AQA - The 

Existence of God 

Y10 - AQA - Theme 

B - Matters of Life 

and Death 

Y10 - AQA - Crime 

and Punishment 
 

Y10 - Christianity and 

Islam Beliefs 
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Y11 - AQA - 

Christianity and 

Islam Practices 

Y11 - Peace and 

Conflict 

Y11 - Crime and 

Punishment 
 

Y11 - Christianity and 

Islam Practice including 

festivals of Christmas, 

Easter, Eid, Ashura 

SES 
 

Key stage 3 SES- 

expression of 

feelings through 

Gymnastics 

Key stage 3 SES- 

Invasion Games 

(sportsmanship)  

Key stage 3 SES- 

Group Feedback 

(Swimming & 

Athletics) 

GCSE- Factors that 

affect participation in 

sport 

  

GCSE PE- Ethics in 

Sport 

GCSE PE- Types of 

Guidance & 

Feedback 

A-Level- Emergence of 

sport throughout the 

ages 

  

A-Level PE- Violence 

in Sport 

A-Level PE- 

Leadership Styles 
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Stuart Additional Curriculum 

In the Lower School and Middle School, students have a weekly timetabled Stuart Additional Curriculum Lessons delivered by specialist teachers. 

They study each strand of the Stuart Programme (Relationships, Skills for the Future and Critical Thinking) on a carousel that rotates every 10 

weeks. In Years 7-10, students have 10 lessons per strand. In Year 11, students have 8 lessons per strand. These tables represent simplified 

versions of our lesson-by-lesson foci for the Stuart Additional Curriculum – further detail on specific lesson content and activities can be found in 

our SOLAs. Although we aim to teach these lessons in order, they may vary due to the availability of resources, teacher discretion and on the 

needs of each group. 

 

Year 7 

 Relationships Skills for the Future Critical Thinking 

1 The History of Kindness and Emotional 

Intelligence 

Personal Safety Workshop (safety on public 

transport, basic first aid – 999, ask for help, 

check for safety etc.) 

Current Affairs 

2 Bullying and Cyber Bullying 

 

Digital Literacy Where do we find out the news? How can 

we tell a news source is reliable? 

3 What is the equality act and why is it 

important? 

Internet Safety – Cyber Security What are the dangers of social media? 

4 What do healthy relationships look like? 

Different types of families and committed 

relationships 

 

Careers: The Real Game What is democracy and why is it important? 

How does it compare to different systems 

of government? 

5 What might an unhealthy family 

relationship look like? 

- Divorce and Separation 
- Abuse 

 

Careers: The Real Game How does the political system in the UK 

work? 
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6 How to spot if an adult poses a threat to 

you 

Careers: Recognising interests and Dream 

Job 

British Values 

7 Puberty in Female Bodies Careers: Identifying Skills for the 

Workplace 

 

Human Rights 

8 Puberty in Male Bodies HSBC - Personal Finance – Banking 101 What does a debate look like? 

9 Consent: Communication and Personal 

Space 

Sewing Research for a debate 

10 How do you deescalate difficult situations? 

- Peer Pressure 
- Parental Conflict 

Pitching a tent and cooking on a stove OR 

Washing a car 

Conducting a debate 

* Lessons to skip in 2023/24 academic year to allow for ‘Working with Boys’ project 

Year 8  

 Relationships Skills for the Future Critical Thinking 

1 Gender stereotypes Careers: Adaptability The Future of AI 

2 Toxic Masculinity 

 

Careers: Creativity Recognising Bias in the News 

3 Identifying and challenging 

microaggressions 

 

Careers: Aiming High Social and Antisocial Media 

 

4 Religious Tolerance and Understanding First Aid – Assessing Risk, Emergency 

Services, Recovery position 

What makes a good argument? 

How to present a counter argument 

successfully and respectfully? 

 

5 Disability Awareness 

 

Drugs Education (Alcohol and Risk – 

PSHE Association) 

The Art of Public Speaking 



 

 

 

Page | 91 
 

6 FGM Drugs Education (Caffeine and Tobacco – 

PSHE Association) 

Individual Public Speaking 

7 Consent Digital Footprints and Keeping your Data 

Safe Online 

 

UK v. US elections 

8 Sexting and Nudes Financial Education – HSBC – Savvy 

Shopping 

What are the main UK political parties and 

what do they stand for? – Mock Election 

Preparation 

9 Introduction to Healthy Sexual 

Relationships 

Cooking  

 

Mock Election Preparation 

10 Child on Child Abuse Flat Pack Furniture 

 

Mock Election 

 

Year 9 

 Relationships Skills for the Future Critical Thinking 

1 What is sexual harassment and why is it 

always harmful?  

 

Careers: CVs, Cover Letters, and 

Interviews 

Current News Stories - What differences of 

opinion are there? Whose is most reliable? 

What are our opinions based on these 

sources? 

2 Child on Child Abuse  Careers: Enterprise, Entrepreneur and 

Starting a Business 

What is rhetoric? How can you tell when 

rhetoric is being used? How is rhetoric used 

to manipulate public opinion? 

3 Managing emotions around loss and grief Careers: Enterprise Lesson 2 Fake News Research Project/Debate 

 

4 Challenging Prejudice and Discrimination 

 

Gambling Fake News Formal Presentation 

5 Peer Pressure – Drugs and Alcohol Vaping Fake News Formal Presentation 
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6 Consent Types of Drugs (PSHE Association 1) The Importance of the Rule of Law and 

Individual Liberty 

7 Dating and Relationships The Law on Drugs (PSHE Association 2) Gangs – PSHE Association with Medway 

Resource - Lesson 1 

8 How can we stay safe when having sex? What makes a good parent and how do you 

care for a child?  

County Lines 

 

9 Pornography 

 

Financial Skills – HSBC – Household 

Budgeting 

Grooming, Exploitation and Coercion 

 

10 What options are available in pregnancy? Self Defence  Introduction to Extremism and 

Radicalisation (focus on online opinions) 

 

Year 10 

 Relationships Skills for the Future and Careers  Critical Thinking, Diversity and 

Equality 

1 Gender Stereotypes and Toxic Masculinity Careers: Recognising Skills for the 

Workplace 

Human Rights 

2 Gender Identity Careers: Leadership British Values 

3 Power, Control and Harassment Careers: Teamwork and Communication Knife Crime 

4 Honour Based Violence Drugs Education – Alcohol and Cannabis 

– PSHE Association 

Gangs Lesson 2 – Risks and Consequences 

5 Managing emotions when relationships 

end 

Substance Use and Assessing Risk Gangs Lesson 3 – Getting Out 

6 Fertility and Menopause Education Drugs Education – Seeking Support Sex and Gender (to be planned by the 

diapason) 

7 Consent Financial Skills – HSBC – Kickstart your 

Finances 

Race (to be planned by the diapason) 
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8 Safe Sex (focus on physical and mental 

health) 

Online Safety Sexual Orientation (to be planned by the 

diapason) 

9 How does contraception work? What are 

the pros and cons of each type? 

 

Cooking 

 

Religion and Belief (to be planned by the 

diapason) 

10 The facts about Pregnancy 

 

First Aid (Bandaging and Slings)  

 

Disability (to be planned by the diapason) 

 

Year 11 

 Relationships Skills for the Future Critical Thinking/Diversity and 

Equality 

 

1 Marriage and Forced Marriage Careers: Competencies and Resilience AI and Academic Integrity  

2 Different types of Committed Relationship 

and their Legal Status 

Careers: Problem Solving Valuing Diversity 

3 Domestic Abuse Careers: Using the Unifrog Careers Library 

(students will need the mobile phones or 

laptops) 

Understanding and Preventing Extremism 

4 Sex Ed on the Cards – Recap of prior 

knowledge (ensure consent is covered) 

Online Safety – CEOP – Online Blackmail Radicalisation 

5 Identifying and Managing Sexual Pressure 

– delay sex and enjoy intimacy without sex 

Financial Skills – HSBC – Borrowing 

Money 

Public Speaking – Wedding Speeches 

6 Drugs, Alcohol and Consent Financial Skills – HSBC – Introduction to 

Investing 

Debating – Preparation and Research 

7 Rape Culture 

 

Looking after your health (to include health 

checks, diet, drug use, dental check-ups, 

signs of physical illness, dangers of sun, 

Debating  
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importance of sleep, immunisation and 

vaccination) 

 

8 Positive Sexuality First Aid (Resuscitation and Defibrillation) The Importance of Voting 

 

 

Usherwood Curriculum 

Throughout the senior school, students have timetabled lessons every Monday dedicated to the Usherwood curriculum, primarily delivered by 

their form tutors. In the Lower School, these lessons take place every week and in the Middle School and Sixth form, they have one lesson a 

fortnight. In the Sixth Form, the Usherwood Curriculum forms part of the Sixth Form Tutorial Programme, which is delivered in tutor times and 

a weekly timetabled lesson.  

*Scenario sessions will be based on trends in student behaviour 

 

Year 7 

  Michaelmas term  Lent term  Trinity term  

1 Initial Usherwood session – form boards 
and games 

What is self-care? Establishing things which 
work for you and activities you can do as a 
form 

Study skills 

2 Health Education – PSHE Association 
  
7I and 7H mindfulness 

What is dysgraphia?  Study skills 

3 Health Education – PSHE Association 
  
7I and 7H mindfulness 

What is neuroplasticity? 
  

Study skills 

4 5 ways to wellbeing – be active 5 ways to wellbeing – connect Study skills 
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7I and 7H mindfulness 

  

5 Healthy eating – what is nutrition and how 
to take care of your diet 
  
7I and 7H mindfulness 

5 ways to wellbeing – connect  Study skills 

  

6 Introduction to neurodiversity 
  
7J and 7F mindfulness 

Compassion challenge Exam week  

7 Neurodiversity – what is autism? 
  
7J and 7F mindfulness 

Compassion challenge Adventure week 

8 Neurodiversity – what is dyslexia?  
  
7J and 7F mindfulness 

Learning skills – time management, 
focusing on how to deal with homework 
  

How to make the most out of feedback 
week 

9 Scenario session 
  
7J and 7F mindfulness 

Scenario session Scenario session 

10 What is self-compassion? 
  
7G and 7K mindfulness 

Promoting emotional wellbeing – PSHE 
Association 

5 ways to wellbeing – take notice (mindful 
art approaches) 

11 Understanding emotional wellbeing 
  
7G and 7K mindfulness 

    

12 5 ways to wellbeing – learning something 
new 
  
7G and 7K mindfulness 

    

13 5 ways to wellbeing – learning something 
new 
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7G and 7K mindfulness 

  

Year 8 

  Michaelmas term  Lent term  Trinity term  

1 Initial Usherwood session – form boards 
and games 

Self-care – Every Mind Matters  Study skills 

2 Health Education – PSHE Association What is self-care? Establishing things which 
work for you and activities you can do as a 
form 

Study skills 

3 5 ways to wellbeing – be active How to deal with stress  Study skills 

4 Health Education – PSHE Association 5 ways to wellbeing – connect Study skills  

5 Mindfulness colouring  5 ways to wellbeing – connect Study skills 

6 Knowledge check – neurodiversity (going 
over dyslexia, dysgraphia, and autism) 

Scenario session  Exam week  

7 Neurodiversity – what is ADHD? Compassion challenge  Adventure week 

8 Study Skills Compassion challenge How to make the most out of feedback 
week 

9 Study Skills Scenario session Scenario session 

10 Neurodiversity – what is anxiety?  
 

Digital resilience – PSHE Association 5 ways to wellbeing – take notice (mindful 
art approaches) 

11 Promoting emotional wellbeing – PSHE 
Association 

    

12 Attitudes to mental health – PSHE 
Association 

    

13 5 ways to wellbeing – learning something 
new 
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Year 9 

  Michaelmas term  Lent term  Trinity term 

1 Initial Usherwood session – form boards 
and games 

Self-care – Every Mind Matters Study skills 

2 Knowledge check – neurodiversity (going 
over dyslexia, dysgraphia, and autism) 

What is self-care? Establishing things which 
work for you and activities you can do as a 
form 

Study skills 

3 Learning skills – what is behaviour for 
learning 

How to deal with stress Study skills 

4 Neurodiversity – what is depression and 
how can we recognise some of the signs? 

5 ways to wellbeing – learning something 
new 

Study skills 

5 5 ways to wellbeing – be active Change, grief and loss – PSHE Association Study skills  

6 Attitudes to mental health – PSHE 
Association 

5 ways to wellbeing – learning something 
new 

Exam week 

7 5 ways to wellbeing – connect Compassion challenge Adventure week 

8 Study Skills Compassion challenge How to make the most out of feedback 
week 

9 Study Skills Scenario session Scenario session 

10 Digital resilience – PSHE Association 
 

How to deal with worry – Every Mind 
Matters 

Promoting emotional wellbeing – PSHE 
Association 

11 Unhealthy coping strategies – PSHE 
Association 

    

12 Healthy coping strategies – PSHE 
Association 

    

13 5 ways to wellbeing – take notice (mindful 
art approaches) 
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 Year 10 

  Michaelmas term – Wellbeing, mental 
health, and resilience  

Lent term - Individual learner 
characteristics and neurodiversity 

Trinity term - Pastoral care and a 
compassionate community 

1 Initial Usherwood session – form boards 
and games 

SEND presentations – group presentation 
on a topic they have been allocated  

Study skills – how to revise 

2 Wellbeing and resilience course  SEND presentations – group presentation 
on a topic they have been allocated 

Study skills – time management and 
organisation 

3 Wellbeing and resilience course SEND presentations – group presentation 
on a topic they have been allocated 

How to deal with exam stress 

4 Wellbeing and resilience course Unhealthy coping strategies – PSHE 
Association 

Scenario session 

5 Wellbeing and resilience course Healthy coping strategies – PSHE 
Association 

Scenario session 

6 Wellbeing and resilience course     

  

Year 11 

  Michaelmas term – Wellbeing, mental 
health, and resilience  

Lent term - Individual learner 
characteristics and neurodiversity 

Trinity term - Pastoral care and a 
compassionate community 

1 Initial Usherwood session – form board 
and games  

Assembly on SEND and neurodiversity – 
what is the difference between anxiety and 
exam stress? Run by sixth form with Q&A 

Study skills – how to revise  
  

2 How to deal with exam stress  Self-care – Every Mind Matters Study skills – time management and 
organisation 

3 Mindful art approaches /Mindfulness – 
yoga  

Neurodiversity – what is OCD? Study leave 

4 Mindful art approaches /Mindfulness – 
yoga 

Neurodiversity – what is bipolar disorder? Study leave 
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5 Mindful art approaches /Mindfulness – 

yoga 

Talk on eating disorders Study leave 

6 Mindful art approaches /Mindfulness – 
yoga 

   

 

 

Sixth Form Tutorial Programme 

The Sixth Form Tutorial Programme is delivered through tutorial sessions and through one timetabled lesson a week. It combines aspects of the 

Stuart Additional Curriculum and Usherwood Programme. In addition to these sessions, students also have regular drop down afternoons for 

RSE. 

Year 12        

  
Michaelmas 1 Michaelmas 2 Lent 1 Lent 2 Trinity 1 Trinity 2 

Tutor times   

Becoming a 

Sixth Former:                 

SDC values & 

Community; 

Presentational & 

Debating Skills; 

Study Skills 

Developing the 

Self:             

Identity, physical 

& mental health; 

career 

preparation 

(interviews, CVs, 

world of work)                         

Social impact: 

Community 

engagement; 

British values 

understanding 

the political 

landscape;   

Understanding 

difference: 

International 

communities; 

LGBTQ+; issues 

around race, sex, 

violence, 

neurodiversity 

Love of 

learning:  

Academic 

Project 

development; 

resilience; 

application of 

revision 

strategies; 

critical thinking 

& debate 

Personal 

Development 

presentations:      

self-review; critical 

analysis, creative 

application 
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RSE Drop 

Down 

Afternoons - 

held on ad hoc 

Wednesdays 

  

  

Family Life 

(routes to 

parenthood, 

effective 

parenting, 

different types of 

committed 

relationships, 

healthy 

relationships) 

  

Discrimination 

Carousel led by 

the Diapason 

  

Sex Education (to 

include consent, 

sharing explicit 

images, 

pornography) 

 

Year 13 
      

  Michaelmas 1 Michaelmas 2 Lent 1 Lent 2 Trinity 1   

Tutor 

Time 

Realising potential: 

University finance, 

mental health renewal; 

personal safety; facing 

the future 

Understanding 

Culture & Society:                        

British values; multi-

national values; 

bereavement & grief 

Living independently: 

Personal finance, internet 

safety, part-time work; 

emotional wellbeing 

Preparing for post-

College:     becoming an 

alumnus; Post college 

life: race, faith, and class; 

dealing with stress, 

burnout 

Freedom of expression   
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RSE 

Drop 

Down 

Carousel 

Afterno

ons 

Sexual Health (to 

include contraception, 

STI awareness, options 

in pregnancy, 

managing sexual 

pressure) 

  

Unhealthy Relationships 

(Domestic Abuse, Abuse 

and Assault, Forced 

Marriage, and HBV) 

Personal Health (fertility 

and menopause, health 

screenings and checks, 

impact of legal drugs) 

Study Leave and Exams 

 

 

Themes of the Week and Assemblies 

Each week, students have an assembly and a tutorial dedicated to the theme of the week. They are listed below:  
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Week  Theme of the Week 

1A Curiosity 

2B Learning Skills 

3A Politics and Responsibilities 

4B Languages 

5A World Mental Health Day 

6B Black History Month 

7A Confidence 

8B Remembrance 

9A Anti-Bullying 

10B Futures Week 

11A Disability Awareness 

12B Resilience 

13A Charity 

14B Creativity 

15A Music 

16B E-Safety 

17A Community 

18B Chinese New Year 

19A Compassion 

20B Literature 

21A International Women’s Day 

22B STEM Week 

23A Philosophy 

24B Challenge 

25A Curiosity 

26B Sustainability – Earth Day 

27A Mental Health Awareness 

28B Kindness 

29A Human Rights 
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Forder Co-Curricular Programme 

Students are able to extend their PSHEE learning through attending Forder Co-Curricular activities which address PSHEE content, such as:  

• Race Diapason  

• Senior and Junior debating clubs  

• Pride Society 

• Current Affairs Discussion Group  

• Volunteering 

• Politics Society 

• CCF & Corp of Drums 

• Feminist Soc 

• Junior and Senior Philosophy Club 

• Faith and Belief Diapason 

 
 
 
 
 
 

 

 

30B Album Exorna 

31A Adventure 

32B Windrush Day 

33A LGBTQ+ Day 

34B Celebration 
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4.1 Online Safety 

 

Online Safety 

  4 C's 

 Yr Grp Content Contact Conduct Commerce 

Senior School - 

Stuart Additional 

Curriculum 

7 

Critical Thinking: How to 

know if a news source is 

reliable 

Relationships: How to spot if an 

adult poses a threat to you. 

Critical Thinking: The Dangers 

of Social Media 

Relationships: Cyber Bullying 
Skills for the Future: Cuber 

Safety 

8   
Relationships: Sexting and 

Nudes, Child on Child Abuse 

Skills for the Future: Digital 

Footprints and Keeping your 

Data Safe Online 

9 

Relationships: The dangers of 

pornography and the harm it 

can cause. Critical Thinking: 

Extremism and Radicalisation 

- Fake News 

Relationships: Child on Child 

abuse. Critical Thinking - 

Grooming, Exploitation and 

Coercion 

 Skills for the Future: Gambling 
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10 

Relationships: Students study 

discrimination, looking at the 

protected characteristics of race, 

gender, sexuality, religion and 

belief and disability. These 

sessions are likely to include 

links to discrimination online. 

  
Skills for the Future: Online 

Safety 

11 

Critical Thinking: 

Understanding and Preventing 

Extremism - Radicalisation 

 
Relationships: Child on Child 

Abuse 

Skills for the Future: Online 

Blackmail 

12 
Understanding the dangers of 

pornography 
 Sharing Sexual Images  

13    Internet Safety 

Senior School - 

Computer Science 
7     
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8   
Digital Literacy - Learning 

about Social Networking 

Digital Literacy - Learning 

about threats on the internet and 

how to keep your identity secure 

9     

10  

GCSE: Students are introduced 

to the concept of Fake Identities 

in the context of Cyber-Security 

and the reasons as to why they 

may be seeking your 

trust/information e.g. the 

Nigerian Prince Scam. 

 

GCSE: Students are introduced 

to the concept of Phishing, 

Pharming, and numerous other 

Cyber Security threats from a 

technical viewpoint to understand 

how they operate.  11   

12    
A Level: Students are introduced 

to the complexities of Cyber 

Security and the various threats 

that exist. This is expanded upon 

the content taught at GCSE. 
13  

 
 

Senior School - 

Usherwood 

(Assemblies and 

Form Time) 

Whole 

School 

Understanding self-harm 

Scenario sessions - based on 

pastoral trends which is 

likely to focus on online 

safety. 

Scenario sessions - based on 

pastoral trends which is 

likely to focus on online 

safety. 
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Understanding emotional 

wellbeing 
 Digital Resilience  
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Appendix 12 - Relationships and Sex Education Curriculum   

 

The aims of Relationships and Sex Education (RSE) at the school are to:   

• Provide a framework in which sensitive discussions can take place   

• Prepare students for puberty, and give them an understanding of sexual development and the 
importance of health and hygiene  

• Help students develop feelings of self-respect, confidence, and empathy  

• Create a positive culture around issues of sexuality and relationships  

• Teach students the correct vocabulary to describe themselves and their bodies  

• Ensure students cover the Statutory RSE Curriculum through high quality lessons  

• Respond to student voice and trends in pastoral support   

   

Statutory Requirements  

  

The school provides Relationships and Sex Education as described in the statutory guidance 
Relationships Education, Relationships and Sex Education (RSE) and Health Education.   

  

RSE is taught through the Stuart Additional Curriculum, which combines RSE and elements of the 
PSHEE programme alongside further content. In the Lower School and Middle School, Stuart 
Additional Curriculum lessons are taught through one timetabled session with specialist or senior 
teachers per week. In the Sixth Form, students have regular drop down afternoons focussing on 
RSE, which are delivered by specialist Relationships Teachers or the Sixth Form Pastoral Team. 
These sit alongside the Sixth Form tutorial programme, which is delivered through tutor times and a 
weekly timetabled lesson.  Please see the PSHEE and Stuart Additional Curriculum Schemes of 
Work Policy for further details. This provision is augmented across a range of other curriculum 
subjects, including Science, RPE, Computer Science, English, and Global Perspectives, and is also 
supported through our Usherwood programme.   

Although the statutory requirement to provide Health Education does not apply to independent 
schools, we choose to provide it through PSHEE, complying with the Independent School 
Standards Regulations 2014.  

  

For full details of “What Students Should Know” at different stages, please see the statutory 
guidance in Relationships Education, Relationships and Sex Education (RSE) and Health Education 
.  

St Dunstan’s College meets the requirements and expectations of the Equality Act 2010. We do not 
unlawfully discriminate against students because of their age, sex, race, disability, religion or belief, 
gender reassignment, pregnancy or maternity, marriage or civil partnership, or sexual orientation 
(collectively known as the protected characteristics). We also make reasonable adjustments to 
alleviate learning and physical difficulties students may have and are mindful of the SEND Code of 
Practice when planning for the needs of all students admitted to the school, including those with 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
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protected characteristics. Teachers of students with SEND refer to Learning Support Profiles (LSPs) 
and liaise with the SEND department where a student may need additional support to ensure that 
the teaching of the RSE Statutory content is appropriate for each individual.  

  

Policy Formulation  

The formulation of this policy has included consultation with parents, staff, and students. Any 
future changes to the policy will similarly involve consultation. The consultation and policy 
development process involved the following steps:  
  

1. Review - in the Senior School, the Deputy Head Academic collated relevant national and 
local guidance and reviewed existing provision of RSE.  

2. Staff consultation - all school staff were given the opportunity to review at the policy and 
make recommendations.  

3. Parent/carers / stakeholder consultation – parents and carers were invited to look at the 
policy and make recommendations  

4. Student consultation – students were invited to look at the policy and make 
recommendations  

5. Ratification - once amendments were made, the final policy was ratified by the Governing 
Body  

   

Definition  

  

The purpose of Relationship and Sex Education (RSE) is to:  
  

• Teach the fundamental building blocks and characteristics of positive relationships, with 
reference to friendships, family relationships, and relationships with other children and with 
adults.   
  

• Involve a combination of sharing information and exploring issues and values.  
  

• Explore and educate about the emotional, social, and cultural development of students, and 
involves learning about relationships, sexual health, sexuality, healthy lifestyles, diversity, and 
personal identity. RSE involves a combination of sharing information and exploring issues and 
values. RSE is not about the promotion of sexual activity.  

  

 

 

 

The Curriculum  
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The curricula for both the Stuart Additional Curriculum and PSHEE in the Senior School are set 
out in the annual PSHEE and Stuart Additional Curriculum Scheme of Learning and Assessment. 
The aspects of RSE taught in other subjects are set out in the Schemes of Learning and Assessment 
for those subjects. These will be adapted as and when necessary to meet legitimate need.   

  

We have developed the curriculum in consultation with parents /carers, students, and staff, 
considering the age, needs and feelings of students. There is an annual Stuart Curriculum event in 
Michaelmas Term where planned curriculum content is outlined to parents / carers and they have 
an opportunity to respond and ask questions. All students have an opportunity to regularly feedback 
on the curriculum through end of unit feedback forms, which are reviewed by the Director of the 
Stuart Additional Curriculum. We regularly hold consultation groups where students can share their 
views with the Director of the Stuart Additional Curriculum. Input in the curriculum is also 
provided by the Pastoral Leadership Team, and the Director of the Stuart Additional Curriculum 
attends Pastoral Leadership Team meetings each term to ensure the curriculum addresses the 
current needs and trends in student relationships. If students ask questions outside the scope of this 
policy, teachers will respond in an appropriate manner so that students are fully informed and do 
not exclusively seek answers online.  

  

The curriculum focuses on providing students with the life skills necessary to develop positive 
relationships, promote physical and mental health and wellbeing, reflect on themselves as well as 
their strengths and weakness, and develop a greater understanding of the wider world. The school is 
a member of the PSHE Association, and we regularly use their resources and attend their training 
sessions.  

  

Relationships and sex education focuses on giving young people the information they need to help 
them develop healthy, nurturing relationships of all kinds including:  

 

• Families  

• Respectful relationships, including friendships  

• Online and media  

• Being safe  

  

For full details on further RSE topics taught within the Stuart Additional Programme, please see the 
PSHEE and Stuart Additional Curriculum Scheme of Learning and Assessment.  

  

Sex education will focus on:  

 Intimate and sexual relationships, including sexual health  

• The options available if pregnancy occurs  
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• The impact of watching pornography  

  

For further details on other Sex Education topics, please see the PSHEE and Stuart Additional 
Curriculum Scheme of Learning and Assessment.  

  

Delivery of RSE   

In the Senior School, RSE is taught withing the Stuart Additional Curriculum. It is supported and 
reinforced in the Usherwood Curriculum. The Stuart Additional Curriculum is delivered in a weekly 
timetabled lessons for students in Lower School and Middle School. In the Sixth Form, RSE is 
delivered as part of the Sixth Form tutorial programme, which includes 1 timetabled lesson each 
week alongside tutor time. In the Sixth Form, students also have regular drop down afternoons 
focussing on RSE. The RSE Statutory Content is taught by senior or specialist teachers and regular 
training is given to all staff who teach the Stuart Additional Curriculum. Biological aspects of RSE 
are taught within the Science curriculum. It is also integrated into other subjects such as RPE, 
Computer Science, English, and Global Perspectives. Our teaching of RSE is supported further by 
the Usherwood Programme, assemblies and visiting speakers. Its consistent integration into routine 
pastoral and tutorial time supports the pastoral care and personal development of each student as 
they learn about health and wellbeing, relationships, and living in the wider world in an environment 
where they are already understood and accepted.   

  

These areas of learning are taught within the context of family life taking care to ensure that there is 
no stigmatisation of children based on their home circumstances (families can include single parent 
families, LGBT parents, families headed by grandparents, adoptive parents, foster parents/carers 
amongst other structures) along with reflecting sensitively that some children may have a different 
structure of support around them (for example: looked after children or young carers).  

   

Students are expected to engage fully in RSE and, when discussing issues related to RSE, treat others 
with respect and sensitivity.  
  

  

Parental Right to Withdraw   

Requests for withdrawal should addressed to the Head of the Senior School and parents / carers 
should expect to be asked to complete an RSE Parent Withdrawal Form, available for the Head’s 
Executive Assistant. For students with SEND, there may be exceptional circumstances where the 
Head of the Senior School may want to take a student’s specific needs arising from their SEND into 
account when making this decision.  

   

Parents /carers have the right to withdraw their children from the non-science components of sex 
education within RSE only up to and until 3 terms before the child turns 16. After this point, if the 
child wishes to receive sex education rather than being withdrawn, the school will arrange this.  
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The Head of the Senior School, or a member of staff this role is delegated to, will discuss the 
request with parents /cares and take appropriate action.   

  

Students who are withdrawn from Sex Education will be given high quality alternative work to 
complete based on other aspects of the Stuart Additional Curriculum.  

  

Copies of any withdrawal request will be kept by the school as part of a child’s educational record.   

  

Training   

Timetabled Stuart Additional Curriculum lessons will be taught by trained members of staff. The 
carousel format of our lessons allows for students to be taught each strand of the course by a 
different specialist. To ensure high quality teaching, regular meetings take place between the teachers 
of the Stuart Additional Programme, where teaching and learning is discussed, and the Director of 
the Stuart Programme conducts regular learning walks to monitor the delivery of lessons.   

  

Staff training on the delivery of RSE will be included in our continuing professional development 
calendar for all.   

  

The Head of the Senior School may also invite visitors from outside the school, such as school 
nurses or sexual health professionals, to provide support and training to staff teaching RSE.  

  

Appendix 13 - Reporting   

 
St Dunstan’s College provides students and parents/carers with reports on student learning, 
attainment, and progress at least termly, and usually twice termly through . The main purposes of 
these reports are: 

• To support student progress and motivation via the sharing of academic and wider information 

between teacher, student, and family. 

• To help teachers and tutors to support student progress by the regular evaluation of learning and 

achievement in dialogue with students, families, and colleagues. 

• To help parents and carers understand their child’s performance in the context of the school’s 

aims, expectations, and in relation to national standards.  

 
Current St Dunstan’s College’s Senior School Reporting Cycle Summary  
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Term  
Year Group  

7  8  9  10  11  12  13  

Michaelmas 1  Meet your pastoral tutor evening  

Michaelmas 2  Academic report  

Academic 

report & 

Subject 

Comments 

Academic 

report 

Academic 

report & 

pastoral 

comments 

Academic 

report & 

Subject 

Comments 

Academic 

report & 

pastoral 

comments 

Lent 1  
Parents’ 

evening 
 

Parents’ 

evening 
    

Lent 2  

Academic 

report & 

pastoral 

comments 

Academic report 

Academic 

report & 

pastoral 

comments 

 

Parents’ 

evening 

Academic 

report & 

Subject 

Comments 

Academic 

report 

Parents’ 

evening 

Academic 

report & 

Subject 

Comments 

Trinity 1         

Trinity 2  
Academic 

report 

Academic 

report & 

pastoral 

comments 

Academic 

report & 

pastoral 

comments 

Academic 

report & 

Subject 

Comments 

 

Academic 

report & 

pastoral 

comments 

 

  
 
Reporting Definitions  
 

• Academic report: A report sent home to parents that contains the following information 

regarding a students academic attainment: attainment descriptors, Learning scores, Forder, 

Usherwood and Stuart content descriptors 

• Subject comments:  Written summative comments from teachers about a student’s 
academic progress in each subject they take.  

• Pastoral comments: A wholistic written comment from a student’s pastoral tutor which 
includes targets and strategies for progress. 

• Parents’ evening: An opportunity for parents to meet with their child’s teacher in a 1-1 
meeting to discuss their academic progress and targets moving forwards.  

• Meet the tutors evening: An opportunity for parents in all year groups to meet their child’s 
tutor at the start of the academic year  

 
 
Access to Reports 
 
Reports are available to all parents/carers via their individual logins to myschoolportal. In the events 
of parental separation, or when otherwise relevant, separate personal logins will be provided to 
ensure equal access to information about a child. 
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Parent-Teacher Consultations 

 
Parents/ carers will be invited to at least one Parent-Teacher Consultation evening in each Academic Year. 

At these parents / carers can speak with their child’s teachers face to face. Also present will be 

relevant Senior Pastoral and Academic Staff and representation from the Learning Support 

Department (such as the SENDCo or Learning Support Coordinators). From Year 7 students are 

encouraged to join their parents/carers at these evenings to develop ownership of their progress and 

as the primary beneficiaries of the advice being given. The timing of these events is managed to give 

meaning as part of each year group’s own academic journey in relation to key phases of assessment 

or choice. Where parents / carers are unable to see every teacher on the day, or where dialogue and 

support is best continued outside of the event, further contact and communication between home 

and school is encouraged. It is the school’s intention that these events should be part of a ‘no 

surprises’ culture. Contact between home and school (in both directions) regarding concerns of an 

academic or pastoral nature is encouraged to take place as and when it is relevant and not to be 

reserved or stored up for a Parent-Teacher Consultation evening. The dates of Parent-Teacher Consultation 

evenings for each academic year are published in advance via the School Calendar. 

 

Appendix 14 – RSE – Parent / Carer Withdrawal Form   

 

Parent form: withdrawal from sex education within RSE 

In accordance with government statutory guidance for the teaching of Relationships and Sex 
Education (RSE), parents /carers hold the right to request to withdraw their child from some or all of 
sex education delivered as part of statutory RSE.  
 

Following any request for a student to be withdrawn from sex education, a meeting will be arranged 
with the Head of the Senior School, or their representatives, to discuss the request, including any 
potential social or emotional effects or specific needs arising from SEND. A request for withdrawal 
from sex education within RSE will be respected by the school when it made for a child before 3 
terms prior to their 16th birthday. From three terms before the child turns 16, the child’s views will be 
considered alongside those of parents/carers.  

Student Name 

and Date of Birth: 

 

 

Tutor Group:  

Parent(s) / 

Carer(s) Name: 

 Date:  
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Reason for withdrawing from sex education within relationships and sex education 

 

 

 

 

 

 

Parent/Carer 

signature(s) 

 

Date  

To be completed by the School 

 

Notes 

 

Staff Name  

 

Appendix 15 - Teaching   

 

 Pedagogy   

At St Dunstan’s College we enjoy teaching, and care about its quality, development, and impact on 
students’ learning. This document should be read in conjunction with our guidance on Learning. 
The school takes seriously its responsibility, on behalf of students and families, to promote 
excellence in the classroom by supporting, developing, and scrutinising teaching and scholarship 
across the school.  

Our teachers value student self-esteem, motivation, ambition and individuality. Learning activities 
are planned to be appropriate to the age-related educational needs of all in relation to personal, 
social, emotional and physical development, and communication and language skills. Teachers use 
and develop their subject expertise and appropriate school resources to foster intellectual curiosity 
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and the ambitious acquisition of knowledge and skills by all, challenging them to think for 
themselves and to aspire.   

Our teachers and their teaching will reinforce fundamental British values and will not promote 
partisan political views, in line with our responsibilities under the Prevent strategy, and will not 
discriminate against students on the basis of the protected characteristics as set out in the 2010 
Equality Act. Further details of our approach to educational inclusion and wider social responsibility 
can be found across our polices including, but not exhaustively, those related to Learning, SEND 
(including for children with EHCPs), Scholarship, Enrichment and the More Able, EAL, PSHEE, 
Feedback, Homework, and Careers.  

 

The College’s ‘Teaching Excellence Criteria’ 

We use our Teaching Excellent Criteria to help steer teacher recruitment, scrutiny, support, and an 
active, ongoing culture of Continued Professional Learning. Excellence is a collective and individual 
responsibility and requires both professional autonomy and accountability. No single style of 
teaching is expected, but there is a school understanding of the principles and responsibilities that 
underpin teaching and teacher excellence.   

 

TEACHING EXCELLENCE CRITERIA 

 

Characteristics of 

Excellent 

Teaching 

Could be demonstrated by… 

Understanding 

the content 

 

• Teacher communicates deep understanding of the content 

• Curriculum sequencing within the lesson is logical and where relevant 

links to other areas made clear to students 

• Explanations are delivered with clarity 

• Teacher uses appropriate activities and language 

• Teacher plans for common student misconceptions  

Creating a 

supportive 

environment 

 

• Teacher promotes positive interactions and relationships with all students  

• Teacher promotes a positive climate of student-student relationships 

• Teacher creates a climate of high expectations, high challenge and high 

trust 

• Teacher demonstrates knowledge of student needs including LSPs, and 

adapts the lesson to meet these 

• Praise and positive reinforcement are used appropriately to acknowledge 

and encourage desired behaviour 

Maximizing 

opportunity to 

learn 

• Time and resources are managed efficiently.   

• Rules, expectations and consequences for behaviour (both positive and 

negative) are explicit, clear and consistently applied, and follow the 

College behaviour policy in relation to reward and sanction.  
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• Preventing, anticipating and responding to potentially disruptive incidents 

appropriately 

• Technology, where used, is chosen appropriately in order to enhance 

learning 

• Adaptive teaching strategies are carefully and skillfully executed 

Activating hard 

thinking 

 

• Resources are suitable and offer challenge, even for academically able 

students  

• Teacher questioning is strong and assessment for learning informs 

teacher action 

• Teacher plans and uses appropriate strategies, including scaffolds, to 

embed student learning 

• Tasks are designed to embed and reinforce learning – students practice  

and revisit content until learning is fluent and secure 

• Students are encouraged to work well independently within the lesson 

and are equipped to take ownership of their learning both within and 

outside the lesson 

• Students are encouraged to make meaningful connections across the 

curriculum 

Use of Actionable 

Feedback 
• Teacher gives students actionable feedback to guide their learning 

• Students act on the feedback they are given, to improve their 

understanding 

 

 

Line management  

All teachers are supported and scrutinised by their line manager. Support and scrutiny should be 
ongoing and rewarding for all, and not restricted to within the frameworks of Probation or 
Appraisal. Its aim is to enhance the enjoyment, quality, and impact of both the teaching and learning 
experience for all.   

  

Performance Development and Continued Professional Learning  

All teachers are learners at all points in their careers. To that end, the development and active 
sharing of best practice is part of the teaching culture of the school. Our commitment to a 
programme of ambitious and forward-thinking Performance Development and Continued 
Professional Learning does not stop following successful Probation and is not restricted to the 
process of annual Appraisal.  

 

Appendix 16 - Work Experience   

 

Short periods of work experience for students can prove valuable in helping decisions over courses 
of study at university, and success in application to them. They can also give practical insight into 
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the qualities valued by future employers and develop student understanding of inter-personal and 
communication skills that will help in school and beyond. Placements can also be crucial to 
successful applications for some higher education pathways, including Medicine, Dentistry, 
Veterinary Medicine and Law.  

There are two possible options for Work Experience to support students achieve their goals beyond 
Sixth Form: 

 

Self-Arranged Visits or Work Placements  

These are visits or placements arranged by the student or their parents or carers, by either directly 
contacting an organisation or utilising personal contacts. It is the responsibility of the parents or 
carers to ensure that they are satisfied the experience will be a safe and positive one for their 
children. More details and guidance can be found on the Health and Safety Executive website:  

http://www.hse.gov.uk/youngpeople/workexperience/index.htm   

The school’s insurance policy does not cover students who are undertaking a self-arranged 
placement. The Association of British Insurers has stated that “The insurance industry has agreed 
that students on work experience placements should be treated as employees for the purposes of 
insurance.”  

The school is able to provide individualised letters or other documentation to assist students for 
their work placements.  

Support and guidance in preparing CVs and covering letters are provided during tutorial sessions at 
school to prepare students for their self-arranged visits, placements, and more generally for the 
world of work. Furthermore, assemblies are delivered in Years 11 and 12 to advise on the strategies 
for obtaining self-arranged visits or work placements.   

  

School-Arranged Visits  

If a student is unable to secure a self-arranged visit or placement, the Futures Department can offer 
guidance by suggesting contacts from the school’s alumni and parent network. This is done on 
request and where our internal tracking of Futures pathways suggests a strong need for work 
placement experience. In these scenarios the Futures Team will contact appropriate parents / carers, 
or school alumni and check they are happy for a student to contact them.   

In these scenarios, the school will consider itself to have organised the placements and therefore will 
take responsibility for risk assessment and health and safety.   

• Single Day Visit – If the visit is for a single day during school time this is arranged in the same 
way as the student being out on a trip for the day, with the pro forma risk assessment shared 
with the students and their parents or carers. Absence from school must be agreed by a senior 
member of staff in advance.   

 

http://www.hse.gov.uk/youngpeople/workexperience/index.htm
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• Multi Day Placement – For a placement of multiple days, the student and a staff member from 
the organisation with which the placement is arranged (the “Placement Provider”) must read and 
sign our risk assessment and health and safety form before the placement commences.  

   

Health and Safety   

 

Self-Arranged Visits  

If the student and their parents or carers have organised the placement outside of term time, it is the 
responsibility of the parent or carer to ensure the health and safety of the relevant location. The 
Futures Team can offer advice to parents or carers on this if requested.  

Parents or carers should be aware that in staff at Placement Providers will not necessarily have been 
subject to any DBS checks or enhanced safeguarding procedures or training.  

 

School-Arranged Visits  

If the school has helped secure the placement, we will take responsibility for ensuring the Placement 
Provider abides by the expected health and safety requirements.  

The effectiveness of the Placement Provider’s own risk management arrangements, at the location 
where the work experience will take place, is a key aspect in managing health and safety. Placement 
Providers are best placed to assess whether or not additional steps are required to keep young 
people on work experience places safe.  

To ensure that a work experience placement satisfies all legal requirements, and that students are 
covered by the Placement Provider’s insurance, students and Placement Providers must complete 
the relevant risk assessment and health and safety documentation, which must then be sent to the 
school to carry its own risk assessment. The school will pass these details on to parents / carers for 
their consideration and approval before a placement takes place. Internal online forms must be 
completed in full, and agreed by the Futures Team, by both the student and parents or carers, as well 
as the Placement Provider, in advance of any work visit or placement commencing. This must be 
confirmed by a member of the Foundation Executive Team as a final authorisation for school - 
arranged visits.   

The school and parents/carers should not be second-guessing Placement Providers’ risk 
assessments or requiring additional paperwork for any work experience placement and therefore the 
online form below must be fully completed by any Placement Provider offering a placement to any 
St Dunstan’s College student.   

Student/parent / carer link is 
https://forms.office.com/Pages/DesignPageV2.aspx?subpage=design&FormId=DIVO2RQ6EE2
MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUMkRLMFZCNVhIMVNBQkI0STNLVFkxTFha
My4u&Token=0773a6c29089419d8c7c320e61c796ed  

Placement Provider link is 
https://forms.office.com/Pages/DesignPageV2.aspx?subpage=design&FormId=DIVO2RQ6EE2

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2FPages%2FDesignPageV2.aspx%3Fsubpage%3Ddesign%26FormId%3DDIVO2RQ6EE2MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUMkRLMFZCNVhIMVNBQkI0STNLVFkxTFhaMy4u%26Token%3D0773a6c29089419d8c7c320e61c796ed&data=05%7C01%7Cbford%40stdunstans.org.uk%7C486889b44ed54e3e36c108da9af5d670%7Cd94e850c3a144d108cc0741dce3a710f%7C0%7C0%7C637992677893344303%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=FrxSFjmfl7IvviAV9az0%2B2DcBu5FBdo5Eyowvo%2BvqAs%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2FPages%2FDesignPageV2.aspx%3Fsubpage%3Ddesign%26FormId%3DDIVO2RQ6EE2MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUMkRLMFZCNVhIMVNBQkI0STNLVFkxTFhaMy4u%26Token%3D0773a6c29089419d8c7c320e61c796ed&data=05%7C01%7Cbford%40stdunstans.org.uk%7C486889b44ed54e3e36c108da9af5d670%7Cd94e850c3a144d108cc0741dce3a710f%7C0%7C0%7C637992677893344303%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=FrxSFjmfl7IvviAV9az0%2B2DcBu5FBdo5Eyowvo%2BvqAs%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2FPages%2FDesignPageV2.aspx%3Fsubpage%3Ddesign%26FormId%3DDIVO2RQ6EE2MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUMkRLMFZCNVhIMVNBQkI0STNLVFkxTFhaMy4u%26Token%3D0773a6c29089419d8c7c320e61c796ed&data=05%7C01%7Cbford%40stdunstans.org.uk%7C486889b44ed54e3e36c108da9af5d670%7Cd94e850c3a144d108cc0741dce3a710f%7C0%7C0%7C637992677893344303%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=FrxSFjmfl7IvviAV9az0%2B2DcBu5FBdo5Eyowvo%2BvqAs%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2FPages%2FDesignPageV2.aspx%3Fsubpage%3Ddesign%26FormId%3DDIVO2RQ6EE2MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUNjlQWVQyUTBLQjZaSzJBNkU1WTRTNFBNQi4u%26Token%3D2cd307c77e70490c94d21f69e5eb2d22&data=05%7C01%7Cbford%40stdunstans.org.uk%7C486889b44ed54e3e36c108da9af5d670%7Cd94e850c3a144d108cc0741dce3a710f%7C0%7C0%7C637992677893500504%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=r4TjFP4FAKCvAWELmkXIk1AtUySHiGIZIh5rkWzJMS0%3D&reserved=0
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MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUNjlQWVQyUTBLQjZaSzJBNkU1WTRTNFBN
Qi4u&Token=2cd307c77e70490c94d21f69e5eb2d22  

Under health and safety law there are certain considerations that Placement Providers will need to 
factor in before a young person under 18 undertakes work experience placements. Normally these 
considerations can be addressed by the Placement Provider putting additional measures in place, 
such as training and/or supervision, to reduce risks identified. However, there are limited activities 
that a young person is never permitted to carry out which mainly relate to the use of biological 
agents, chemicals, lead, explosives and certain activities in the agriculture, manufacturing and 
construction industries. If there is any doubt about whether these restrictions apply to a particular 
placement, the school will liaise with the Placement Provider to consider this further and the parents 
or carers will be made aware if this means that the student’s preferred placement cannot take place.  

 

Responsibilities for School-Arranged Visits  

 

Responsibilities of the school  

• The Futures Team is responsible for the overseeing of the organisation of paperwork related to 
work experience placements that have been secured by them.  

• For students on means-tested bursaries, the school will ensure students are supported as needed, 
particularly in regard to practical arrangements such as meeting transport costs.   

• Once all information has been gathered via online forms (including risk assessments), a member 
of the St Dunstan’s Education Group will give approval for any School-Arranged Visit.  

 

Further advice from the Health and Safety Executive can be found here: 
http://www.hse.gov.uk/youngpeople/workexperience/organiser.htm  

 

Responsibilities of the Placement Provider   

• As prescribed in the Health and Safety at Work Act 1974, Placement Providers have a duty to 
ensure so far as is reasonably practicable the health, safety and welfare at work of all their 
employees and this would extend to students on work experience.   

• Placement Providers should ensure that:   

o The treatment of placed students is always in line with the school’s policy on Equal 
Opportunities here: 
https://resources.finalsite.net/images/v1569321893/stdunstansorguk/tklowaxaddntqqe
hvton/-P13-EqualOpportunities.pdf   

o Appropriate risk assessments are carried out to determine suitable tasks and working 
situations for students;   

o Control measures are introduced to eliminate or minimise risks;   

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2FPages%2FDesignPageV2.aspx%3Fsubpage%3Ddesign%26FormId%3DDIVO2RQ6EE2MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUNjlQWVQyUTBLQjZaSzJBNkU1WTRTNFBNQi4u%26Token%3D2cd307c77e70490c94d21f69e5eb2d22&data=05%7C01%7Cbford%40stdunstans.org.uk%7C486889b44ed54e3e36c108da9af5d670%7Cd94e850c3a144d108cc0741dce3a710f%7C0%7C0%7C637992677893500504%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=r4TjFP4FAKCvAWELmkXIk1AtUySHiGIZIh5rkWzJMS0%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2FPages%2FDesignPageV2.aspx%3Fsubpage%3Ddesign%26FormId%3DDIVO2RQ6EE2MwHQdzjpxD51RwuO5BRlIsmQKWTlRSnNUNjlQWVQyUTBLQjZaSzJBNkU1WTRTNFBNQi4u%26Token%3D2cd307c77e70490c94d21f69e5eb2d22&data=05%7C01%7Cbford%40stdunstans.org.uk%7C486889b44ed54e3e36c108da9af5d670%7Cd94e850c3a144d108cc0741dce3a710f%7C0%7C0%7C637992677893500504%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=r4TjFP4FAKCvAWELmkXIk1AtUySHiGIZIh5rkWzJMS0%3D&reserved=0
http://www.hse.gov.uk/youngpeople/workexperience/organiser.htm
https://resources.finalsite.net/images/v1569321893/stdunstansorguk/tklowaxaddntqqehvton/-P13-EqualOpportunities.pdf
https://resources.finalsite.net/images/v1569321893/stdunstansorguk/tklowaxaddntqqehvton/-P13-EqualOpportunities.pdf
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o With the school’s assistance, students and parents / carers are advised of the findings of 
any risk assessments or control measures prior to the commencement of the placement;   

o Adequate insurance cover is in place for students undertaking work experience 
placements; and   

o Students are informed of safe working practices upon induction into the Placement 
Provider and supplied with appropriate training, supervision and protective clothing or 
equipment to carry out their duties.  

 

Further advice from the Health and Safety Executive can be found here: 
https://www.hse.gov.uk/simple-health-safety/risk/steps-needed-to-manage-risk.htm  

 

Placement Providers should also ensure that:   

• There are policies and procedures in place to protect the student from harm;  

• A supervisor is assigned to the student as the single point of contact for the student, school and 
parents/carers:  

• As part of the risk assessment, they take into account how often and for how long students will 
be working on a one-to-one basis with a supervisor or another employee. For instance, there is 
likely to be a higher risk of this happening during placements involving a lot of travelling, an 
isolated environment, or an office space that is not open or visible. The Placement Provider 
should put arrangements in place to reduce (or eliminate) instances where one-to-one working 
happens as far as it is reasonable to do so. However, the Placement Provider is not able to 
request an enhanced DBS with barred list check for staff supervising a 16 or 17 year old student 
and we would therefore not expect Placement Providers to do this as a matter of course;  

• Final arrangements are communicated to the student regarding when and where to arrive, what 
to wear, lunch and break arrangements and contact details of their supervisor; and  

• Students do not work more than 8 hours in a day for 5 consecutive days. Placement Providers 
wishing to depart from this should contact the parents/carers and the school in advance for 
their permission to vary this.  

 

Placement providers should be aware of our equal opportunities policy: 
https://resources.finalsite.net/images/v1569321893/stdunstansorguk/tklowaxaddntqqehvton/-
P13-EqualOpportunities.pdf  

Further advice from the Health and Safety Executive can be found here: 
http://www.hse.gov.uk/youngpeople/workexperience/placeprovide.htm   

 

Responsibilities of parents and carers  

• To assist in finding a placement for their child (where possible).   

• To ensure they are fully aware of the nature and location of the placement, the type of work and 
tasks their child will carry out (including any periods of one-to-one working with a supervisor or 

https://www.hse.gov.uk/simple-health-safety/risk/steps-needed-to-manage-risk.htm
https://resources.finalsite.net/images/v1569321893/stdunstansorguk/tklowaxaddntqqehvton/-P13-EqualOpportunities.pdf
https://resources.finalsite.net/images/v1569321893/stdunstansorguk/tklowaxaddntqqehvton/-P13-EqualOpportunities.pdf
http://www.hse.gov.uk/youngpeople/workexperience/placeprovide.htm
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another employee), and the contact details of their child’s supervisor during the placement. They 
should be satisfied that the placement is suitable for their child (taking into account any special 
needs of their child) in terms of health and safety, safeguarding and insurance.  

• To support their child on work experience placement, especially in regard to practical 
arrangements such as providing transport or meeting transport costs.   

• To ensure that the Placement Provider is aware of all relevant information, such as any special or 
medical needs of their child (or matters which may mean their child requires additional support 
during the placement) sufficiently in advance of the placement to allow the Placement Provider 
to put necessary arrangements in place. Practically speaking this means parents or carers 
reviewing information in the student form before it is sent to the Placement Provider to satisfy 
themselves that all relevant information has been disclosed and factored into the Placement 
Provider’s risk assessment.  

 

Further advice from the Health and Safety Executive can be found here: 
http://www.hse.gov.uk/youngpeople/workexperience/parent.htm   

 

Student responsibilities  

• Students are expected to take reasonable care of their own health and safety, and that of other 
people who may be affected by their actions, throughout the duration of their placement.   

• Students should contact their Placement Providers prior to the start of the placement.   

• Students are expected to co-operate fully with their Placement Provider, and behave in a matter 
befitting their work place, as representatives of St. Dunstan’s College. This includes arriving to 
the agreed location on time, dressing appropriately and adopting a positive attitude and not 
engage in any behaviour that could bring the reputation of St. Dunstan’s College into disrepute.  

 

Further advice from the Health and Safety Executive can be found here: 
http://www.hse.gov.uk/youngpeople/workexperience/students-and-young-people.htm   

  

Summary of Work Experience Policy   

 

• Initially, students will try to secure their own placement by contacting relatives, friends and 
organisations.  

• Students may be supported by the Futures Department and Tutors if they are unable to find a 
suitable placement on their own and if our own internal tracking of Futures pathways suggests a 
strong need for work experience.  

• If organised by the school, the Futures Administrator will contact relevant parents/carers and 
check they are happy to have their contact details passed on. Students contact and arrange a time 
to visit, cc’ing in the Futures department.   

• Student and Placement Provider fill out the risk assessment and H&S forms.  

http://www.hse.gov.uk/youngpeople/workexperience/parent.htm
http://www.hse.gov.uk/youngpeople/workexperience/students-and-young-people.htm
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• Futures Administrator will e-mail a copy of this information to parents/carers. Parents/carers 
will be required to indicate they have seen the Placement Provider information and give 
permission (or not) for their child to attend the placement. The school will chase (if necessary) 
to ensure parental / carer  permission is received. A placement cannot take place without this.   

• Where possible, and considering the level of assessed risk, the Futures Administrator to organise 
e-mails or phone calls to be made to placements during work experience week to check all is 
going well from the Placement Provider and student’s perspective.   

  

Insurance Cover  

By law, the Placement Provider should have current Employer’s Liability and Public Liability 
insurance cover in place. This should be evidenced by the Placement Provider supplying policy 
numbers.  

  

 


