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1. Aims 

This policy is applicable to staff, pupils and parents / carers of St Dunstan’s College Junior School 

(‘the school’) and aims to ensure all parties are clear on the school curriculum and the mechanism by 

which each aspect is delivered.  

 

2. Legislation 

This policy is based on expectations set out by the Independent Schools Inspectorate (ISI), and 
informed by the following legislation: 

• Education Act 1996 

• SEND Code of Practice 2015 

• Equality Act 2010 

• Duty to Prevent (2015) 
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3. Roles and responsibilities 

3.1 St Dunstan’s Education Group 

The governing body has ultimate responsibility for the curriculum but will delegate day-to-day 
responsibility to the CEO of St Dunstan’s education group, who in turn delegates the responsibility 
to the Head of the Junior School. 

The governing body has a duty to:  

• Review this policy annually 

• Ensure the school follows the framework set out in this policy. 

 

3.2 The Head of Junior School  

The Head of Junior School is responsible for overseeing the work of the Junior School Deputy 
Head Academic and ensuring this policy is implemented. This includes: 

• Ensuring all Heads of Subject and Subject Coordinators follow this policy. 

3.3 Staff 

Staff are responsible for understanding this policy and their role in delivering the curriculum.  

3.4 Pupils and parents/carers 

Pupils and parent/carers are responsible for engaging with the school curriculum.  

4. Introduction to St Dunstan’s College’s curriculum 

St Dunstan’s College, comprising of a Junior and Senior School, is academically ambitious and 

forward-thinking in its approach to education. Our values of confidence, curiosity, courage, 

compassion, and creativity support healthy aspiration and provide a platform for success in its 

broadest context, including academic success. We are a community of learners who enjoy and benefit 

from academic rigour, as well as challenge and enrichment opportunities. Our curriculum is delivered 

by highly skilled generalist Junior School teaching staff, alongside subject specialist teachers.  St 

Dunstan’s College seeks to inspire and nurture academic ambition through a vibrant and through-

school culture of learning and teaching, underpinned and informed by meaningful assessment. Via the 

development and delivery of our curriculum, we help pupils to gain the knowledge, skills, and 

understanding to form a foundation that will enable them to thrive as they progress into senior 

education and beyond.  

St Dunstan’s College provides a full-time supervised education for pupils of compulsory school age 

(construed in accordance with section 8 of the Education Act 1996), which gives pupils experience in 

linguistic, mathematical, scientific, technological, human, and social, physical and aesthetic and 

creative education.  

The curriculum provision enables pupils to acquire skills in Speaking, Listening, Literacy and 

Numeracy.  

The curriculum enables all pupils to have the opportunity to learn and make progress, including those 

with special educational needs or disabilities (SEND, and including any with an EHC Plan), those for 
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whom English is an additional language (EAL) and the most able. For pupils whose home language 

is not English, the school takes reasonable steps to provide opportunities for children to develop. 

Please see our Policies on Individual Pupil Need, Special Educational Needs and Disabilities Learning 

Support, EAL Learning Support, and Enrichment, for further details. 

The curriculum’s provision includes the preparation of pupils for the opportunities, responsibilities, 

and experiences of adolescent and adult life in a manner that is age appropriate. The curriculum 

ensures that pupils cover the key elements of the National Curriculum and are also provided with 

enhanced choice and opportunity beyond it. All curriculum subject matter is appropriate for the age 

and aptitudes of the pupils in each school year, including any pupils with a statement of SEND whose 

needs are reviewed annually. Our curriculum provision enables all pupils to have the opportunity to 

learn and make progress including, as relevant, those with protected characteristics as set out in the 

Equality Act 2010, namely age, disability, gender reassignment, marriage and civil partnership, 

pregnancy and maternity, race, religion and belief, sex, and sexual orientation. 

Curriculum provision precludes the promotion of partisan political views in the teaching of any subject 

in the school. Where political issues are brought to the attention of pupils, they are offered a balanced 

presentation of opposing views. We embrace our wider role in preparing pupils for their adolescent 

and adult life beyond formal education including the opportunities, responsibilities, and experiences 

of life in British society. Part of our role in that preparation is ensuring that we actively promote the 

Fundamental British Values of democracy, the rule of law, individual liberty, mutual respect, and 

tolerance of those with different faiths and beliefs. We take our Prevent duties seriously, and challenge 

extremist opinions or behaviours if these occur.  

We aim to develop, in every young person, the values, skills and behaviours they need to achieve in 

life. All pupils should receive a rich provision of classroom and extra-curricular activities that develop 

a range of character attributes, such as resilience and perseverance, which underpin success in 

education and employment.  

 

5. The Junior School Curriculum 

5.1 Structure of the curriculum 

St Dunstan’s Junior School structures its education around four curricula areas. These are: 

• The Core Curriculum. This is our core academic curriculum with timetabled subject lessons, with 
subjects available outlined later in this policy.  

• The Stuart Curriculum. This curriculum strand features PSHEE (including Relationships and 
Sex Education) and is organised into three strands: Relationships (including Sex Education; Skills 
for the Future; and Critical Thinking. Please see our policies on the Stuart Curriculum and PSHEE, 
and Relationships and Sex Education for further details. 

• The Forder Co-Curricular Programme. Based around the development of character, further 
details can be found in our Policy P7 – Co-Curricular. 

• The Pastoral Programme, focusing on developing positive mental health, compassion, and an 
understanding of neurodiversity. Further information can be found in our policy P2 Pastoral Care 
and Personal Development. 
 

5.2 PSHEE and the Stuart curriculum 
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The curriculum ensures that pupils receive Personal, Social, Health and Economic Education which 

reflects the school’s aim and ethos and encourages respect for other people, paying regard to the 

protected characteristics set out in the 2010 Act(a).  

Personal, Social, Health, and Economic Education takes place within the Junior School curriculum 

in a variety of contexts, both formal and informal. The formal curriculum offers specific PSHEE 

delivered mainly through the Stuart Curriculum and Form time. This is enhanced by a wide range of 

opportunities and activities that include assemblies, Co-Curricular and academic opportunities, 

charity and community engagement, and school visits. Further detail may be found in our PSHEE 

and Stuart, and Relationships and Sex Education policies. 

 

5.3 Physical education & games  

Pupils participate in both the PE & Games programmes. These programmes present an opportunity 

to encourage pupils to enjoy and achieve their potential, not just in sport and outdoor activity, but 

when they go back into the classroom and on into the wider world. Breadth, balance, a phased 

approach to physical development and careful management of competition are features of the PE 

curriculum, with pupils accessing a broad range of activities to support them to find sports that they 

enjoy, and to promote lifelong involvement in physical activity.   

The PE curriculum is supported by an extensive Co-Curricular programme. The weekly Games 

lessons focus on the development of, and competition in, a range of sports in rotation, championing 

a gender-neutral approach. Enrichment opportunities are also available for more able pupils to access 

use of coaches and staff from outside the department to run clubs in sports and physical activities not 

offered in lessons.   

5.4 Curriculum structure by section 

EYFS Provision (Nursery and Reception) 

For those pupils below compulsory school age in the EYFS setting, provision is made for giving pupils 

experience in each of the following: Communication and Language; Physical Development; Personal, 

Social and Emotional Development; Literacy; Mathematics; Understanding the World, and Expressive 

Arts and Design. The programme of activities is appropriate to their educational needs, particularly in 

relation to personal, social, emotional, and physical development and communication and language 

skills. 

Pre-Prep – EYFS and Key Stage 1 (Nursery to Year 2) 

In the Pre-Prep, the form teacher, supported by teaching assistants, is responsible for the delivery of 

most curriculum areas. Some subjects such as music, Spanish, computing, art, PE and games, including 

swimming, are taught by subject specialist staff. From Reception, the humanities and science are 

taught through an immersive thematic approach, which becomes the International Primary 

Curriculum (IPC) from Year 1.  

Prep - Key Stage 2 (Years 3 to 6) 

In the Prep, the form teachers remain responsible, for the most part, for the delivery of core subjects. 

As pupils progress through Prep, they are taught by an increasing number of teachers. Specialist 

teachers deliver the curriculum for art, music, drama, modern foreign languages (MFL), computing, 
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Stuart and PE and games (including swimming). From the Michaelmas term of Year 3, children are 

set for maths. From Year 3, pupils are taught one lesson per week of French and one lesson of Spanish. 

The humanities and science continue to be taught through the International Primary Curriculum 

(IPC).  

5. Monitoring 

This policy will be reviewed by the Junior School Deputy Head Academic annually. 

At every review, the policy will be approved by the Education Committee (JS). 

6. Links with other documents 

This Curriculum policy links to the following documents:  

• Assessment & Tracking (Appendix 1) 
• Junior School Assessments (Appendix 2) 
• Junior School Careers (Appendix 3) 
• Junior School Enrichment (Appendix 4) 
• Junior School Feedback (Appendix 5) 
• Junior School Homework (Appendix 6) 
• Junior School Learning (Appendix 7) 
• Junior School Literacy & Numeracy (Appendix 8) 
• Junior School PSHEE Schemes of Work (Appendix 9) 
• Junior School Relationships and Sex Education (Appendix 10) 
• Junior School Remote Learning (Appendix 11)  
• Junior School Reporting (Appendix 12) 
• Junior School Teaching (Appendix 13) 
• Co-Curricular (Appendix 14) 
• The Forder Programme (Appendix 15) 
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Appendix 1 - Assessment & Tracking 

 

Introduction  

The assessment and tracking of pupils’ attainment, progress, and approach to learning is important in 
order to help pupils understand, develop, and fulfil their academic ambitions. Successful teaching and 
learning are underpinned using educational data to inform reflection, dialogue, planning, and 
intervention.   
  

The regular measurement of pupil learning and attainment in Years 1 to 6 involves Academic and 
Pastoral staff via PPR (Pupil Progress Reviews).  
  
EYFS specifics 

In the EYFS, Tapestry (the online learning journal) is used to assist with the tracking of pupil progress 

and attainment against the Early Learning Goals. This is used alongside paper-based one-to-one 

assessment.   
 

For Years 1 to 6, PPRs are overseen and coordinated by the Junior School Deputy Head Academic, 
in partnership with the Heads of Section, Junior School SENDCo, and Heads of English and maths. 
The achievement and progress of pupils of all abilities and learning needs is monitored and reviewed 
to support the fulfilment of potential.   
  

Pupils in Years 3-6 complete termly assessments in English and maths. In the Michaelmas and 
Trinity terms, these are computerised assessments using the GL Assessment Progress Tests, 
appropriate for their age group. In the Lent term, pupils complete paper-based assessments, using 
NFER papers in Year 5 and 6, and internally generated assessments in Years 3 and 4. Years 1 and 2 
complete assessments in the Trinity term using the GL Assessment Progress Tests (computerised 
for Year 2, paper-based for Year 1). In Years 3-6, pupils also complete a Cognitive Ability Test 
(CAT) in the Trinity term using the online GL Assessment platform.  
 

Pastoral leaders, Heads of English and Maths, Form Teachers and the JS SENDCo, coordinate and 
support academic and pastoral interventions where pupils are performing below an expected 
standard, where there is negative progress, and especially when transition thresholds are at risk of 
not being met. The Junior School Deputy Head Academic facilitates this analysis and shares this 
with leadership teams and year groups through PPRMs (Pupil Progress Review Meetings). 
Intervention and booster groups are planned for following thorough analysis of the data.  
 
St Dunstan’s College’s Junior School Assessment Cycle Summary  
  

Term  

Year Group  

EYFS  1 2 3 4 5 6 

Michaelmas  
1 

BASE 
Assessment 

Tapestry 
Parents’ Evening 

Michaelmas 
2  

Tapestry 
  GL Assessment Progress Tests (Computerised) 

Michaelmas Report 

Lent 1  Parents’ Evening 
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Lent 2  Tapestry Learning Scores 

Trinity 1  Tapestry 
GL 

Progress 
Test (Paper) 

GL Assessment Progress Tests (Computerised) 

Trinity 2  
BASE 

Assessment 
Tapestry 

End of Year Report, including written comments, in-class achievement 
grades, standardised assessment scores (Y3-6) for English and maths, skills 

checklist for foundation subjects and Learning Scores for all subjects 

  
It is our strong belief that an open and honest dialogue with parents is the best way to support 

children. Whilst we do have multiple points throughout the year whereby parents will receive a 

report or attend Parents’ Evening, staff will also be proactive in speaking to parents if they have any 

academic or pastoral concerns. Our reports released at Michaelmas and Trinity are designed to 

provide parents with a comprehensive summary of a child’s achievement shared through written 

comments, an In Class Achievement grade, Assessment Score, and a summary of their learning 

behaviours through Learning Scores. 
 

‘Achievements and Targets’ Written Comments - Your child’s subject teachers write the Achievements 

& Targets section of the report. The aim of this comment is to outline specifically what has been 

achieved by your child in the subject this academic year, as well as their individual targets moving 

forward. In the End of Year reports, skills checklists will be provided for IPC and specialist subjects and 

pupils attainment in each skill will be graded as working towards expectation, working at expectation or 

working at greater depth. 

 

In Class Achievement Grade  
 

In order to form a grading for a pupil’s In Class Achievement, teachers use a variety of sources of 

information to assist them in making their judgements and review a pupil’s attainment across the entire 

term. This includes how well a pupil has accessed the intended learning outcomes of lessons; whether 

they require support or challenge; their effort and the quality of their homework (if applicable). 

 

Assessment Score  
 

The Assessment Score indicates how a pupil has performed in their most recent formal assessment in 

relation to St Dunstan’s expectations in a particular area. St Dunstan’s expectation is higher than that of 

the national average. This is a numerical value whereby 100 is national average and 141 the highest 

possible score and takes into account a child’s raw score and their age in years and months. 

 

Learning Scores  
 

All children in Years 1 to 6 are given a Learning Score in every term. It is out of 20, and comprised of 

five smaller scores out of 4. The Learning Score categories are Subject Engagement, Response to 

Feedback, Organisation, Independence and Collaboration. Children shape their Learning Scores through 

the choices they make, week by week, in and between lessons. They are not assessment results, but 

reflections of how they approach their learning. Strong scores sustained over time will lead to more 

chance of your child achieving their potential. It will also mean that they enjoy the subject more. 
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Parents Evening  
 

An opportunity for Parents and Carers to meet with Form Teachers (and maths teachers if different in 

Prep) to discuss a pupil’s progress to date. These take place in the Michaelmas and Lent terms. 
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Appendix 2 - Junior School Assessments  

Across the school year all pupils in the Junior School take internal assessments. In Years 3-6 these will 
be computerised standardised assessments using the online GL Assessment platform in the Michaelmas 
and Trinity terms and paper-based NFER (Year 5 and 6) or internally generated paper-based 
assessments in the Lent term (Years 3 and 4); in Year 2 the online GL Assessment platform in the 
Trinity term; in Year 1, these are paper-based assessments using GL Assessment (Trinity term only); and 
in Reception, pupils complete Early Years baseline assessments using the CEM BASE platform 
(Michaelmas and Trinity term). 
  
Assessments are an important part of school life; they allow pupils to show what they have learnt in a 
more formal setting for internal assessments and provide the academic stepping stone for pupils as they 
move to a senior school setting. 

 
Access Arrangements  

• All access arrangements are put in place for a pupil’s normal way of working as determined by the 
Junior School SENDCo. Ensuring there is appropriate evidence for a pupil’s access arrangement is 
the responsibility of the Junior School SENDCo.   

• Rooming of access arrangement pupils will be arranged by the Junior School Deputy Head 
Academic. 

• Invigilation and support for access arrangements pupils, will be organised by the Junior School 
Deputy Head Academic. 

• Access arrangements are reviewed on a termly basis by the Junior School SENDCo and Junior 
School Deputy Head Academic and are subject to change. Parents are informed of these in advance 
of any assessments.   

Internal Assessments  
These are taken by all pupils throughout the year, pupils will take a selection of the below.   

• Online Assessments (provided by GL) 

• Paper-based assessments (provided by NFER or internally generated) 

• CEM BASE assessments (EYFS only) 
 The above assessments must all adhere to the expectations including, but are not exclusive to:   
  

• Access arrangements: pupils are to follow the access arrangements as detailed by the Junior 
School SENDCo. These could include:  

o 25% extra time  
o Laptop (SPaG disabled)  
o Modified papers (coloured papers)  
o Overlays  
o Rest breaks  
o Prompts  
o Reading pen  
o Additional Room   
o Live Speaker   

• Assessment conditions - pupils should be silent and always facing the front during an 
assessment   

• Seating - care should be taken to seat pupils separately where possible.  

• Malpractice – all incidents of malpractice should be reported to Junior School Deputy Head 
Academic. Parents should be informed, and an appropriate sanction should be issued to the 
pupil.   

• Invigilation – All assessments are supervised by teaching and teaching support staff. It is the 
responsibility of the supervising member of staff to ensure all assessment procedures are 
followed and adhered to.   
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• Feedback and Follow-up – the Junior School Deputy Head Academic will feedback to form and 
subject teachers upon completion and analysis of assessment results. These are shared with 
parents in Years 3-6 in the Michaelmas and Trinity reports, with the exception of Year 5 Trinity 
results, as these relate to transition.   

  

Staff Responsibilities for Internal Assessments  
 

Junior School Deputy Head Academic  

• Plan assessments with appropriate time for pupils to complete, including those with access 
arrangements. 

• Oversee the Head of MIS and Data in ensure reporting cycles and data entries are correct and 
organised.  

• Work with the appropriate Head of Section to ensure the assessment integrity is maintained by 
all pupils. This includes intervening when malpractice is reported.   

•  Manage the administration of internal assessment timetables for all year groups. To include:  
o Creating the assessment timetable   
o Distribute papers to staff and ensure pupils are given the correct papers.   

• Ensure pupils and parents are informed of and understand the aspects of internal assessment.  

• Report any malpractice reported from staff to the appropriate Head of Section. 

• Ensure assessments set are appropriate for the cohort and enable students to be able to access 
the highest grades.   

• Provide guidance to staff on the content to be assessed in each 
 

 Form Teachers 

• Ensure all pupils are aware of the assessment protocols and procedures as outlined by the Junior 
School Deputy Head Academic.   
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Appendix 3 – Junior School Careers 

Up to date, accurate and impartially presented Careers information and guidance is provided at St 
Dunstan’s College. It supports informed choices about a broad range of career options to encourage 
pupils to fulfil their potential and ambitions. It is presented in an impartial way, showing no bias or 
favouritism towards a particular education or work option. The intention of our guidance is to assist 
pupils to ‘know themselves’ and understand their current and developing strengths, weaknesses and 
interests in relation to the world of work. Staff work to prevent any stereotyping in the advice and 
guidance they provide to ensure that pupils from all backgrounds and diversity groups consider the 
widest possible range of careers.  
  
Aims  
 

A planned programme of information and guidance is delivered across the full age range of the 
school. This supports and enables pupils to understand the world of work, careers, and to make 
realistic and informed decisions about their futures. Our aims are to ensure that pupils:   
  

• Have access to quality careers information at all stages of their schooling.  
• Are able to learn about and experience the world of work in an age-appropriate manner.  
• Have meaningful interactions with employers throughout their school experience.  
• Are informed of opportunities which suit their developing skills, qualifications and 

aspirations as and when they arise.  
• Are encouraged to explore a variety of options when considering further education, work 

learning or career pathways.  
  
Programme Specifics  
  

The Junior School Stuart Programme enables pupils to develop their understanding of how a career 

directly supports the way in which one lives. Pupils are taught about the part money plays in their 

(and others’) lives, including how to earn and manage money and become a critical consumer. They 

are also taught about enterprise and the skills that make someone ‘enterprising’. The programme 

teaches pupils how to investigate and explore what it is like in the working world and promotes 

skills-based assessment which develops an ability to acknowledge how their talents and skillsets are 

an advantage in the working world. Much of this programme is reinforced through the school 

‘themes of the week’ and assembly foci, such as the Politics and Responsibility, Futures and the 

Enterprise and Careers Week. Parents and Carers are also welcomed and are encouraged to share 

their expertise in relevant areas that link to pupil learning, often in the International Primary 

Curriculum. 
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Appendix 4 – Junior School Enrichment 

Enrichment inside and beyond the classroom?  

St Dunstan’s College is an academically selective school and as such all our pupils are expected to 
achieve highly, in line with their potential. Lessons are planned by teachers across the school to 
include a range of more able pupils and homework tasks routinely include extension activities for 
those pupils who excel within that area of learning. The school is proud of the enrichment 
opportunities that are available for pupils, and we ensure and celebrate this enrichment alongside 
differentiated lessons where all pupils are challenged and stretched.   
 
Enrichment within the classroom  
The staff outlined above ensure enrichment of learning occurs within the classroom through a 
variety of methods, including (but not limited to):  

• Setting suitable personalised learning challenges 

• Effective assessment for learning 

• Learning activities in the classroom which offer additional stretch through a combination of 
acceleration, enrichment and extension 

• Opportunities for independent learning  

• Learning in settings beyond the classroom, for example in real-life contexts which support 
problem-solving and application of knowledge and skills 

• Providing support in specific areas, for example through language support or mentoring, 
alongside increased challenge in areas of strength.  

• Setting a variety of outcomes for presenting work; maps, diagrams, creative work, oral work, 
written work 

• Allowing pupils to work in a range of situations; paired work, group work, fieldwork. 

• Targeted questioning 

• Leadership/reflective roles within paired or group tasks. 

• Extension activity performance is also recognised and supported, with the development of 
‘higher order thinking skills’ rather than not ‘more of the same’ such as:  
o Information processing skills 
o Reasoning 
o Enquiry 
o Creative thinking  
o Evaluation 
o Synthesis  
o Analysis.  

 
Enrichment beyond the classroom  
The following are typical of the sorts of programmes that the school provides to support all pupils 
access enrichment opportunities, in particular our more able pupils:   

• Curriculum design that is broad and flexible 

• Optional extension homework (Enrichment Tasks) 

• Cross phase opportunities e.g. Masterclasses for Junior school pupils in the Senior school 

• Internal and external competitions 

• Visits 

• Productions 

• Field trips 

• Meeting visiting experts 

• Wide range of co-curricular opportunities in the Forder programme  

• Business and/or community project 

• Mini-enterprises, and enterprise days and events.   



 

 

Page | 15 
 

More Able Pupil Programme (MAPP) 
 
The More Able Pupil Programme is a programme of study to stretch and extend our most able 

pupils in any given subject. Staff identify pupils who show great aptitude, attainment or passion for a 

particular subject area and invite them to additional opportunities that sit outside of the curriculum 

to further develop them in this area. Pupils are selected based on merit and additional opportunities 

may take place within year groups, sections or across the school. 

Opportunities include workshops, enrichment sessions after school, guest speakers, trips and visits, 
concerts, specialist coaching. 
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Appendix 5 - Junior School Feedback  

The school follows the evidence basis on the impact of formative feedback on pupil progress. 
Immediate and interactive feedback is a routine of teaching and learning. The guidance below sets out 
our common expectations across ages and subject disciplines. Further age appropriate and subject 
appropriate feedback conventions and expectations are encouraged within the framework below.     

We recognise feedback in the broadest terms, acknowledging that a wide range of feedback mechanism 
is beneficial, including:   

• Spoken - teacher to pupil, on a whole-class, small group or one-to-one basis  
• Spoken – peer-to-peer  
• Written – self-marking, peer-marking  
• Written – teacher marking (see below)  

The format below is used regularly in relation to written teacher marking of classwork and/or 
homework:  

• WWW (What Went Well) - This is a specific recognition of an aspect of subject understanding, 
progress, learning approach or intellectual skill that has been demonstrated with strength.   

• EBI (Even Better If) - This is feedback that identifies a specific aspect of approach, knowledge, 
or skill that should be developed in order to promote progress. In the Junior School this can take 
the form of an additional extension challenge to develop a child’s understanding of a concept 
further.  

Typically, pupils will receive a WWW and an EBI. This format is used as frequently as possible and at 
least once every half term in all subject areas and for all year groups. Teachers are expected to tailor 
formative feedback to each individual child’s needs to maximise the impact of it.   
 

Pupil response to all forms of feedback informs the awarding of Learning Scores.  
 

Conventions for supporting literacy and numeracy development via marking and feedback are outlined 
in our Literacy and Numeracy Policy.  

EYFS Feedback Specifics 
 

Immediate feedback is given during focused tasks and teachers record pupil progress or next steps 
in their tracking documents. In addition, Reception books are marked as IW for independent work, 
when needed, and left without comment if children are supported.  
 
Junior School Feedback Specifics 
 

In the Junior School, feedback occurs at one of four common stages in the learning process: 

• Immediate Feedback – at the point of teaching – (usually verbally from teacher or peer). 

• Summary Feedback – at the end of a lesson/activity (usually verbally from teacher or peer). 

• Next lesson ‘Feedforward’ – further teaching enabling the pupils to identify and improve for 
themselves areas of development identified by the teacher upon review of work after a 
previous lesson had finished. 

• Summative feedback – tasks planned to give teachers definitive feedback about whether a pupil 
has securely mastered the material under study. 

In Years 3-6, pupils are given the opportunity to respond to feedback at an appropriate time in the 
school day, where children can read through and give a written response to feedback given. 
 

In the Junior School, marking codes WWW and EBI may be replaced with green highlighter and 
pink highlighter respectively, to give pupils a visual aid to the achievements in their work and areas 
for development. 



 

 

Page | 17 
 

Appendix 6 - Junior School Homework  

Appropriate homework is set across all ages. Its purposes include:  

• Providing an opportunity for pupils to consolidate and develop their understanding of 
lesson work.  

• Providing an opportunity for pupils to demonstrate understanding and/or 
misunderstandings of curriculum content.  

• Providing an opportunity for teachers to provide differentiated, personalised, and formative 
feedback in response to pupil understanding or misunderstandings of curriculum content.  

• Providing an opportunity for pupils to encounter information prior to a lesson, in order to 
enhance the pace and nature of learning in that subsequent lesson (“flipped learning”).  

• Enriching the curriculum by providing an opportunity for curious pupils to go beyond the 
curriculum.  

• Promoting independent study skills, organisation, and self-discipline.  
  

Homework activities are broad in type and may be used to review prior learning, prepare for future 
learning or to prepare for an assessment. Homework is most effective on pupil learning where it 
forms an integral part of learning, rather than an “add-on”. At St Dunstan’s, homework is set using 
well-designed activities that are linked to classroom learning.   
  
Junior School Homework Specifics 
 
EYFS 
In Nursery and Reception, pupils have an ‘All About Me’ book, which celebrates their learning and 
experiences at home. They will share these with the class and their friends. This is sent between home 
and school on a weekly basis and is non-compulsory but encouraged. 
In Reception, the children are given a reading book every other day. The expectation is that the 
children will read or share a book at home every day and that parents will record that they have done 
this in their Reading Record. 
 

E
Y

F
S
 Homework (compulsory) Enrichment Opportunities (non-compulsory) 

Daily reading (10 minutes) Weekly completion of All About Me book 

 
Key Stage 1 
In Years 1 and 2 pupils are expected to read with an adult for 10 minutes per day. This should be 
recorded in a pupil’s Reading Record. The children focus on phonic/spelling patterns each week. 
Pupils practise these rules either through a written task or using an assigned task on an online platform. 
Weekly mental arithmetic tasks, linked to class learning, are set using a maths specific online platform. 
Pupils are encouraged to engage in the IPC enrichment activities set out by the teacher at the start of 
each topic, but this is not compulsory. 
 

K
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Homework (compulsory) Enrichment Opportunities (non-
compulsory) 

Daily reading (10 mins minimum) IPC enrichment activities for each topic 

Weekly Spellings   

Weekly Handwriting  

Weekly Mental Arithmetic  
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Key Stage 2 
For English homework, pupils in Years 3 to 6 are expected to read with an adult or on their own for 
a minimum of 15 minutes per day. Pupils are also expected to learn a spelling pattern that has been 
taught in lessons. Alongside this, they are given a weekly English homework that will either be in the 
form of comprehension, punctuation and grammar exercises or writing homework (this is given twice 
a week in Years 5 and 6). In mathematics, pupils are given tasks to complete as either a written task 
or using an online platform, linking to their learning from that week. Pupils are encouraged to engage 
in the IPC enrichment activities set out by the Form Teacher at the start of each topic, as well as the 
enrichment activities set out by the specialist teachers.  
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Homework (compulsory) Enrichment Opportunities (non-
compulsory) 

Daily reading (15 mins minimum) IPC enrichment activities for each topic 

Weekly Spellings  Art Enrichment Activities 

Weekly English (x 2 for Years 5 & 6) Computing Enrichment Activities 

Weekly Maths x 2 MFL Enrichment Activities 

 Music Enrichment Activities 

 Sport/PE Enrichment Activities 

 Drama Enrichment Activities 

Rationale for this document:  
This document is informed by research, including:  

• Education Endowment Foundation Homework Accessible from: Homework | EEF 
(educationendowmentfoundation.org.uk)  

• Hattie, J (2008) Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to 
Achievement University of Melbourne   

 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Appendix 7 - Junior School Learning  

Successful learning and personal development is an entitlement for all pupils in the school, across the 
full ability range and irrespective of social background, specific educational need, or any protected 
characteristic as outlined in the Equality Act 2010. For information about how the school seeks to 
stretch and challenge pupils showing more ability, please see our guidance on Scholarship and 
Enrichment. For information about how we support and respond to pupils for whom securing 
progress is the challenge, please refer to our policy on SEND Learning Support and on Academic 
Transition.  
  
The purpose of the curriculum and the teaching of it is to stimulate an enjoyment of learning. 
Progression through the school develops pupils’ confidence, resilience, problem solving, and decision-
making skills. It enhances understanding of their own strengths and weaknesses for the purpose of 
making informed choices about their learning and futures, including careers and higher education. 
Pupils of all ages receive regular feedback and support to understand and develop the strength of their 
approach to learning via Learning Scores. The championing of this framework for understanding and 
developing individual learning potential is central to our inclusive and ambitious learning ethos.  
 
 
Learning Scores  
 

Pupil attainment and achievement are tracked at subject and cohort levels routinely (as set out in our 
guidance on Assessment and Tracking). At the heart of the school’s approach to learning, however, 
are the Learning Scores. These are a means to review and promote strong learning choices and 
behaviour amongst pupils of all ages, and their ownership of their learning. Focusing children and 
teachers on the development of strong Learning Scores will be beneficial in all of the following ways:  

• To academic attainment, as a result of having ever stronger approaches to study.  
• To mental health, as a result of focusing on daily or weekly choices about study that pupils can 

influence and control rather than on anxieties about perceived judgments associated with 
future testing. We want them to focus on improving what they can do, not just proving what 
they can do.  

• To pupils’ capacity to thrive in future educational and employment contexts beyond school. 
Learning Scores are designed to foster self-awareness over how to achieve progress in any 
environment that requires engagement with complex information, positive responses to feedback, 
collaboration with others, creative review of approaches to study and organisation, and the ability 
to work independently and celebrate individual success. We strive to support the pupils to know 
what to do when they do not know what to do.   
 

Junior School Learning Scores 
 

Learning Scores in the Junior School arise from the same educational thinking and purpose. The 

Junior School use a range of categories to assess learning behaviour and they are differentiated by 

section to ensure that the expectations for pupils of differing ages are achievable whilst still 

challenging. The five categories are: Subject Engagement, Response to Feedback, Organisation, 

Independence and Collaboration. Through regular communication with both parents and pupils 

about the progression of expectation, pupils can celebrate and recognise their achievements whilst 

still being able to set aspirational goals. Learning Scores are shared at three points in the year. In 

KS2, at each of these points, teachers have 1:1 conversations with the pupils to discuss their 

Learning Scores and set targets with them that are pupil-led to be reviewed when the next set of 

Learning Scores is awarded. 
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Learning Scores – Key Stage 1 
Subject Engagement* 

4 • You show excellent focus in lessons, when working on your own or with others  

• You are always engaged in both practical and written activities  

• You listen really well to your teacher, teaching assistant and classmates  
 

3 • You show good focus in class, when working on your own or with others  

• You are usually engaged in both practical and written activities  

• You usually listen well to your teacher, teaching assistant and classmates  
 

2 • You can lose focus in lessons sometimes  

• You are often slow to start your work and can be distracted quite easily  

• Your level of engagement often results in you not meeting the learning intentions  
 

1 • You need regular reminding to stay focused during lessons  

• You are slow to begin activities and stop working on them if you find them hard  

• You can be disruptive in lessons  
 

Response to feedback* 

4 • You improve your work by responding to feedback from your teacher  

• You try to apply your next steps to your future work  

• You are always looking to improve  
 

3 • You sometimes improve your work by responding to feedback from your teacher  

• You occasionally try to apply your next steps to your future work  

• You are always looking to improve, but need support to do this  
 

2 • You listen to feedback, and respond occasionally  

• You need to be reminded of your next steps by your teacher regularly  

• Your teacher will often have to help you respond to your feedback  
 

1 • You find it difficult to listen to and respond to feedback  

• Your teacher has to help you respond to your feedback  
 

Organisation* 

4 • You take pride in the layout and presentation of your work  

• You use suitable equipment or strategies to support your learning  

• You manage your learning time well in class  

3 • You put a lot of effort into the layout and presentation of your work  

• You select appropriate equipment or strategies to use in class  

• You usually manage your learning time well in class  

2 • You need to further improve the layout and presentation of your work  

• You can sometimes select the appropriate equipment, but other times require support  

• You require some help managing your learning time effectively  

1 • You need to work on the layout and presentation of your work  

• You need support to select the appropriate equipment  

• You find it tricky to manage your learning time effectively  

Independence* 

4 • You always try something first before asking for help  

• You regularly challenge yourself and you learn from your mistakes  

• You move between tasks quickly and independently  

3 • You usually try something first before asking for help  

• You challenge yourself on occasions and you often learn from your mistakes  

• You usually move between tasks quickly and independently  
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2 • You will rarely begin a task without prompting  

• You often need support from an adult to help with your learning  

• You are slow to move between tasks and often get distracted when doing so  

1 • You need support from an adult to begin a task  

• You need support from an adult during lessons  

• You need support from an adult to move between tasks  

Collaboration* 

4 • You work really well as part of a group or pair  

• You make good contributions in whole-class, group, or paired work  

• You enjoy helping others in class and small groups  

3 • You try really hard when working as part of a group or pair  

• You sometimes make good contributions in whole-class, group, or paired work  

• You like to help others in class on occasions  

2 • You listen to others but do not share your ideas with your class, group or partner regularly  

• Your teamwork can still be improved  

• You find it tricky to communicate and help others when working as part of a team  

1 • You are reluctant to listen to or share ideas with your teachers or classmates  

• You find it tricky to work as part of a team  

• You rarely communicate and help other when working as part of a team  

What is the key difference between each colour?* 

        Means you routinely go above and beyond what is expected of you. 

        Means your approach is normally and consistently good. 

        Means your approach is good sometimes, but not consistently, which holds you back. 

        Means you rarely or only occasionally have a strong approach. Your learning will be limited as a 

result. 

*In making Learning Score judgements, teachers will be mindful of how your approach to learning 
relates to any specific expectations outlined in a current Learning Support Profile or Action Plan, if you 
have one.  

 

 

Learning Scores – Lower Key Stage 2 
Subject Engagement* 

4 • You are clearly engaged in all lessons and tasks, demonstrating a strong desire to improve  

• You aim to get the most out of every lesson by having sustained focus during all activities  

• You engage with the subject outside of the classroom setting 

3 • You show good focus in class, when working on your own or with others  

• You are usually engaged in both practical and written activities  

• You usually listen well to your teacher, teaching assistant and classmates 

2 • You can lose focus in lessons sometimes  

• You are often slow to start your work and can be distracted quite easily  

• Your level of engagement often results in you not meeting the learning intentions 

1 • You need regular reminding to stay focused during lessons  

• You are slow to begin activities and stop working on them if you find them hard  

• You can be disruptive in lessons 

Response to feedback* 

4 • You improve your learning outcomes by immediately acting on feedback from your teacher  

• You regularly try to incorporate feedback into follow up tasks  
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• Your follow up actions to feedback have a sustained and positive impact on your learning  
 

3 • You usually act upon verbal and written feedback and it has a positive effect on your learning  

• You try to apply the feedback given to follow up tasks, but sometimes need reminding  

• Your follow up actions to the feedback generally have a positive impact upon your learning  
 

2 • You listen to and read your feedback, responding occasionally  

• The quality of your follow up actions based on this feedback is inconsistent  
 

1 • You are reluctant to reflect on your own learning, and tend not to act on feedback given  

• You see feedback from teachers and peers as a negative, rather than an opportunity to improve  
 

Organisation* 

4 • You organise your workspace, possessions and equipment very well for each lesson  

• The organisational structure of your work and its presentation, is always of the highest standard  

• You always submit the required homework on time and you take pride in its quality  

• You manage your time effectively and purposefully in and out of class.  

3 • You usually organise your workspace, possessions and equipment well for each lesson  

• The organisation of your work is usually of a high standard, but quality in structure or 
presentation can occasionally be missing  

• You usually submit the required homework on time and it is usually of a good standard  

• You usually manage your time effectively but can still make improvements  

2 • The organisation of your workspace, possessions and equipment is inconsistent  

• The organisation of your work is inconsistent in its structure and/or presentation  

• Your homework can be good but its quality and punctuality often vary  

• Your time management skills are developing but require improvement  

1 • The organisation of your workspace, possessions and equipment requires improvement  

• The organisation of your work requires improvement in both its structure and its presentation  

• You struggle to meet homework deadlines and/or expectations on a regular basis  

• You struggle to manage your time in lessons  

Independence* 

4 • You always try something first before asking for help and regularly succeed with your efforts  

• You regularly challenge yourself, you are resilient and you learn from your mistakes  

• You independently assess, edit and improve your work  

3 • You usually try something first before asking for help and often succeed with your efforts  

• You challenge yourself on occasions and learn from your mistakes  

• You are beginning to independently assess, edit and improve your work  

2 • You are starting to form opinions and ideas for yourself  

• You prefer to seek help when working independently  

• You can self-assess your work but are less keen to edit and improve it  

1 • You regularly need support during a task and are slow to get started  

• You tend not to engage with independent tasks  

• You are unwilling to self-asses your work and rarely edit and improve it  

Collaboration* 

4 • You relish sharing information, ideas and suggestions in whole class and group scenarios  

• You receive feedback from group/team members with an open-mind  

• Your contributions to group work will often help others develop their learning further  

3 • You are happy to share information, ideas and suggestions with others in the group/class  

• You usually receive feedback from group/team members with an open-mind  

• You collaborate well with others when working as part of a group/team  

2 • You tend not to share ideas with group members, preferring to listen to others  

• You can be quite passive in your approach to group work, as well as whole-class discussion  
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• You can be reluctant to contribute to group work and whole-class discussions  

1 • You prefer to take things in your own direction, rather than support the group decision  

• You see advice from classmates as criticism, rather than an idea that can be worked on  

• You are reluctant to contribute to group work and whole-class discussions  

What is the key difference between each colour?* 

        Means you routinely go above and beyond what is expected of you. 

        Means your approach is normally and consistently good. 

        Means your approach is good sometimes, but not consistently, which holds you back. 

        Means you rarely or only occasionally have a strong approach. Your learning will be limited as a 

result. 

*In making Learning Score judgements, teachers will be mindful of how your approach to learning relates 
to any specific expectations outlined in a current Learning Support Profile or Action Plan, if you have one.  

 

Learning Scores – Upper Key Stage 2 
Subject Engagement* 

4 • You engage in all activities with purpose and get the most out of every lesson, meeting or 
exceeding the learning intentions  

• You are ambitious about your progress in the subject and do everything you can to improve  

• You show curiosity and drive to do well in the subject at school and at home 

3 • Your engagement during lessons is good and you are eager to achieve well in most activities, 
meeting the learning intentions as a result  

• You are keen to make progress and as a result you engage well in the subject during lessons 

2 • Your focus during lessons can be good but you are easily distracted or slow to settle into 
activities when asked  

• The work produced in lessons can sometimes be less than you are capable of producing  

• Your desire to make progress in the subject is apparent in some lessons, but inconsistent 

1 • You need regular reminding to stay focused in class and tend not to approach work with 
motivation  

• You are often slow to begin activities and tend to lose focus if they are challenging  

• Your lack of engagement means that you find it difficult to meet many of the learning 
intentions 

Response to feedback* 

4 • Your learning progresses as a result of your detailed and well-thought through responses to 
both verbal and written feedback from both teachers and peers  

• You respond to feedback well during and after each piece of work and always try to 
incorporate it in follow up tasks as well  

• You relish feedback and it has a sustained and positive impact on your learning over time 

3 • Your learning usually progresses as a result of your follow up actions to both verbal and 
written feedback, but they could be more thorough and detailed  

• You usually respond to feedback during and after each piece of work but don’t always apply 
the feedback given to follow up tasks  

• You consistently seek to act upon feedback given from your teachers and peers 

2 • You listen to and read your feedback, responding occasionally  

• The quality of your follow up actions based on this feedback is inconsistent 

1 • You are reluctant to reflect on your own learning, and tend not to act on feedback given  

• You see feedback from teachers and peers as a criticism, rather than an opportunity to 
improve 
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Organisation* 

4 • You organise your workspace, possessions and equipment very well for each lesson  

• The organisational structure of your work and its presentation, is always of the highest standard  

• You always submit the required homework on time and you take pride in its quality  

• You manage your time effectively and purposefully in and out of class.  

3 • You usually organise your workspace, possessions and equipment well for each lesson  

• The organisation of your work is usually of a high standard, but quality in structure or 
presentation can occasionally be missing  

• You usually submit the required homework on time and it is usually of a good standard  

• You usually manage your time effectively but can still make improvements  

2 • The organisation of your workspace, possessions and equipment is inconsistent  

• The organisation of your work is inconsistent in its structure and/or presentation  

• Your homework can be good but its quality and punctuality often vary  

• Your time management skills are developing but require improvement  

1 • The organisation of your workspace, possessions and equipment requires improvement  

• The organisation of your work requires improvement in both its structure and its presentation  

• You struggle to meet homework deadlines and/or expectations on a regular basis  

• Poor time management is a regular feature of your approach to lessons  

Independence* 

4 • Your approach to activities shows creativity and results in you taking intellectual risks in lessons  

• You are resilient, enjoy solving problems and willingly take part in subject-related enrichment 
activities offered in school and at home  

• Automatic self-assessment, as well as editing and improving your work, is part of your approach  

3 • You always approach activities with a positive mindset before asking for help  

• You challenge yourself on occasions by taking intellectual risks but you are little uncomfortable 
in doing this  

• You are becoming more resilient and frequently self-assess, edit and improve your work  

• You take part in subject-related enrichment opportunities on occasions but not always  

2 • You show some academic curiosity and a willingness to form opinions and ideas for yourself  

• You look for help when you are unsure what to do and are reluctant to try to identify strategies 
to address difficulties for yourself  

• You tend not to take part in subject-related enrichment opportunities  

1 • You regularly need support from an adult during a task and are slow to get started  

• You are reluctant to investigate or explore topics independently  

• You are unwilling to take intellectual risks  

Collaboration* 

4 • You share insightful information, ideas and suggestions in a tactful and thoughtful manner  

• You receive feedback and act upon ideas from group members with an open-mind  

• You are able to generate a good atmosphere when working together with others  

• Your contributions to group work will often help others develop their learning further  

3 • You are happy to share information, ideas and suggestions with others in the group/class  

• You usually receive feedback from group/team members with an open-mind  

• You collaborate well with others when working as part of a group/team  

2 • You tend not to share ideas with group members, preferring to listen to others  

• You can be quite passive in your approach to group work, as well whole-class discussion  

• You tend to be reluctant to contribute to group work and whole-class discussion  

1 • You are reluctant to share ideas and lack engagement in group activities  

• You take feedback from peers as a criticism, rather than an idea that can be worked on  

• Your feedback to others can often be misguided or abrupt  
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What is the key difference between each colour?* 

        Means you routinely go above and beyond what is expected of you. 

        Means your approach is normally and consistently good. 

        Means your approach is good sometimes, but not consistently, which holds you back. 

        Means you rarely or only occasionally have a strong approach. Your learning will be limited as a 

result. 

In making Learning Score judgements, teachers will be mindful of how your approach to learning relates 
to any specific expectations outlined in a current Learning Support Profile or Action Plan, if you have 
one.  
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Appendix 8 - Junior School Literacy and Numeracy  

Literacy   

Statement of Principle  
All members of staff who communicate with pupils at the school are teachers of literacy. We believe 
that high standards of literacy should be at the centre of pupils’ learning. Pupils should be taught how 
literacy is an essential skill in all areas of life and how their attainment in school and potential to 
achieve is directly related to their ability to match their reading, writing, speaking, and listening skills 
to suit a range of contexts.   
  

Improving and empowering literacy can lead to learning that has a positive impact on self‐esteem, 
motivation, and behaviour and helps pupils to become effective independent learners.   
  
The Aims of our Literacy Policy 

• To support all staff in identifying, developing, maintaining and improving standards of pupil 
literacy;  

• To support the transfer of pupil knowledge, skills and understanding between subjects by 
promoting consistency of practice including strategies, vocabulary and meta-language;   

• To identify and encourage opportunities for collaboration between different departments  

• To raise an awareness and appreciation in staff and pupils that literacy contributes and draws from 
many subjects and aspects of the curriculum and is an important key skill in lifelong learning.  

• To support pupil awareness of the different dialects and registers they encounter in school, at 
home and on the street and enable them to choose the most appropriate in diverse situations.  

  
Objectives for Pupils    
Pupils should aim to develop their own literacy and to communicate to the best of their ability at all 
times. They should develop their skills in (amongst others) reading, writing, speaking, spelling, 
punctuation and grammar so they can become effective communicators able to adapt their spoken 
and written language to any given context. They should proofread all written work and try to use an 
appropriate register in all interactions.  
 
Objectives for Teachers  
Specific literacy demands in each subject will vary but all subjects require pupils to read, write, speak, 
and listen effectively. They need to be able to respond to higher order questions that encourage the 
development of thinking skills and enquiry and be taught the language that helps them to reflect, revise 
and evaluate the things that have been said, written or done. They should be supported in the 
development of vocabulary, expression and organisational control to cope with the cognitive demands 
of their subjects.  
  

All teachers must be aware of the need to model high standards of literacy in any situation in which 
they are communicating with pupils whether spoken or written and regardless of the formality of the 
context. It is recognised that, in certain circumstances, teachers may need to simplify their language in 
order to communicate effectively with younger children.  
   

Specific guidance is given on the different aspects of literacy in the sections below.  
  
Reading   
We aim to support pupils in developing a level of literacy that enables them to access the full range of 
opportunities available in every subject. In a digital age being able to understand text-based 
communication is an essential skill that will allow pupils to develop the knowledge and understanding 
that will allow them to succeed.    

• In the Junior School, pupils are taught how to read through regular phonics lessons in EYFS 
and Key Stage 1 and are heard read at least once a week by an adult. Where appropriate, there 
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should be opportunities for pupils to develop their phonetic decoding and comprehension 
skills in every subject.  

• As their reading develops during their time at the school, pupils should be introduced to 
challenging, high quality texts in all subjects to prepare them for increasingly complex texts as 
they progress through the College. Where appropriate, teachers should teach the strategies of 
scanning, skimming, and reading for meaning.   

• To help pupils read with greater understanding teachers should help pupils to develop 
appropriate strategies to locate information in a text; follow an argument; synthesise 
information; and to make effective notes. In the Junior School, a teacher may find it useful to 
read out a passage and have the pupils follow in order to aid understanding of what has been 
read and model appropriate fluency and expression. 

• Teachers should direct pupils to use all available resources, including the existing LRC and 
Junior School Library resources, to encourage reading in their subjects.   

• In the Junior School, the Head of English and Form Teachers are responsible for encouraging 
pupils to read for pleasure. All Form Teachers are encouraged to read stories to their class 
during Form Time, where appropriate. All Key Stage 2 Form Teachers are encouraged to visit 
the library with their form on a regular basis and every form room has its own library with age-
appropriate fiction and non-fiction. Pupils are given opportunities across the week for 
independent reading, as well as whole class reading.  All pupils in KS1 and the EYFS have a 
reading record which parents are required to fill in for all reading that is done at home. 

• Events organised by the Junior School Head of English such as ERIC, Poetry by Heart, World 
Book Day and Book Week further the profile of reading for enjoyment.   

 
Writing   
Enjoyment of and proficiency in writing is recognised as a key life skill for all. In addition, public 
examinations in all subjects are assessed to some degree through writing. It is therefore essential that 
pupils are equipped with the appropriate writing skills to communicate effectively in their subject and 
where appropriate the conventions of writing are made explicit to pupils.  
  

Teachers should provide opportunities for a wide range of writing. This includes extended writing 
that helps to sustain and order thought, is adapted to context and audience or ensures high levels of 
technical accuracy and may be under timed conditions.  
  

Teachers should model high standards of written literacy in all forms of written communication with 
pupils.   

 
Some strategies to promote writing that can be used are:  

• identification of explicit Key words and concepts. This may be through word banks, glossaries, 
wall-displays, or other subject-specific approaches. Pupils should be encouraged to use these 
words appropriately in all forms of communication, and spell them correctly in writing.   

• revisiting key terminology regularly.  
• giving pupils models of excellence in writing;  
• using the modelling process to make explicit to pupils how to write;  
• ensuring that the conventions of different forms of writing are taught explicitly to pupils;  
• being clear about the importance of audience and purpose in all writing;  
• teaching the concept of register and ensuring that pupils produce writing that is appropriate to 

the context.  
  

There should be co-ordination across subjects to recognise and reinforce written literacy. Curriculum 
Maps may be used to assist this.  
  
Speaking and Listening   
Pupils’ usage of spoken language in the classroom has a direct impact on the quality of their written 
communication. If pupils are encouraged to express ideas precisely and coherently in spoken language 



 

 

Page | 28 
 

this will help them to develop the vocabulary, expression and control necessary to support higher 
order thinking. Teachers should model such high levels of spoken language through all 
communication with pupils.  
  

They should be able to listen to others, and to respond and build on their ideas and views 
constructively.  
  

Teachers should use appropriate strategies to teach pupils how to participate in group discussion 
including: -  

• using talk to develop and clarify ideas;   
• identifying the main points that arise from the discussion;   
• listening for a specific purpose; discussion;   
• evaluation.  

 
Spelling Punctuation and Grammar  
All teachers are responsible for:   

• teaching learning strategies which will help pupils to commit spellings and meanings of subject-
specific key words to memory;  

• supporting pupils by identifying major errors in spelling, punctuation, and grammar in their 
writing and using appropriate marking codes;  

• including, where appropriate, spelling, punctuation, and grammar targets within 
WWW/EBI/SDC marking and allowing pupils time to correct errors.   

 
It is acknowledged that in some pieces of writing it may be appropriate not to mark the grammatical 
or spelling mistakes if the focus is content. When appropriate, pupils should be encouraged to identify 
all spelling or grammatical errors themselves and correct them, instead of teachers identifying them 
for them. Pupils are expected to proof-read their work before they submit it for marking.  
  
Marking Codes    
 In Key Stage 2 and above, the following marking codes should be used: -  

Sp  Spelling error   
P  Punctuation error  
G  Grammatical mistake *  
^  Word or letter is missing  
C  Capital letter is missing  
//  New paragraph  
Exp  Check your expression *   

* indicates only used in the Senior School  
  
In the Junior School, teachers may indicate the above errors by highlighting a letter, word, phrase or 
punctuation mark. The colours used are ‘Green for Great’ and ‘Pink for Think’. This transcends all 
subjects taught.  
  
Objectives for Junior School Heads of Subject and Subject Co-ordinators  
To ensure that Schemes of Learning and Assessment (SoLAs) in the Junior School are audited and 
reviewed to develop opportunities for literacy-based activities. This includes recognising barriers to 
literacy learning and strategies being put in place to remove them.  

• Curriculum Maps may be used to assist in the coordination of literacy development across 
departments.  

• To include literacy development in Subject Development Plans, if appropriate.   
• To monitor, evaluate and review the quality of teaching and learning across the subject area to 

ensure that there is excellent coverage and opportunity to develop literacy.   
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• To monitor the quality of marking for literacy through book scrutiny and department 
meetings.  

• To use specific language, notation, conventions and techniques relating to their own subject 
and support department staff to use these correctly to support pupils.  

• To monitor barriers to literacy and misconceptions that are typically experienced by pupils in 
their subject lessons and liaise with specialists, when appropriate, to overcome these 
difficulties.   

• To suggest resources and ideas from other subjects for teachers to use if appropriate.   
  
    
Objectives for the SEND Team  

• In collaboration with Form Teachers and the Head of English, to identify, suggest and offer 
strategies, assessment and monitoring of pupils with specific literacy needs associated with 
Individual Pupil Needs, including SEND, EAL, or More Able. Scholars.   

• To contribute to the lesson planning, differentiation and staff training to meet the individual 
needs of pupils.  

  
 
Objective for the Junior School Deputy Head Academic 
To ensure that each subject area has an appropriate range of literacy skills embedded within the SoLAs 
and that the quality of literacy teaching and learning is of a high standard, through monitoring of 
SoLAs, focused learning walks and lesson observations.   

• To be responsible for intervening where staff development and support is required, offering 
appropriate training programmes.   

• To ensure that the literacy needs of all pupils within the College are met through the curriculum 
and to keep abreast of successful, innovative current practice to improve the literacy skills of 
pupils at every attainment level.   

• To allocate time when possible (in the afternoon tutorial, for instance) for the development of 
literacy  

• To review this policy on a regular basis.  
  
Aspects of Literacy  
When working with literacy, and reviewing departmental Schemes of Learning and Assessment and 
Schemes of Learning, staff should be aware of the following list of aspects of literacy, and seek to 
promote them: -  

• Reading  
• Writing  
• Speaking   
• Listening  
• Spelling  
• Punctuation  
• Grammar   

  

Numeracy  

We are committed to raising the standards of numeracy for all pupils, so that they develop and 
extend their ability to transfer and use numeracy skills effectively in every area of the curriculum and 
into the world of work and everyday life. The numeracy development of pupils is a responsibility 
that we all share and it is not the exclusive preserve of any one department. We recognise all staff are 
teachers of numeracy and, where appropriate, it should be reinforced in all subject areas.  
 

Numeracy is a proficiency which involves confidence and competence with numbers. It requires an 
understanding of the number system, a repertoire of computational skills and an inclination and 
ability to solve number problems in a variety of contexts. Numeracy also demands practical 
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understanding of the ways in which information is gathered by counting and measuring and 
presented in graphs, diagrams, charts and tables, as well as an understanding of geometry.  
 

The Aims of our Numeracy Policy  

• To raise an awareness and appreciation in staff and pupils that numeracy contributes and 
draws from many subjects and aspects of the curriculum and is an important key skill in 
lifelong learning.  

• To support all staff in identifying, developing, maintaining and improving standards of pupil 
numeracy. 

• To support the transfer of pupil knowledge, skills and understanding between subjects by 
promoting consistency of practice including methods, vocabulary and notation. 

• To identify opportunities and encourage collaboration between different departments and 
the Junior and Senior Schools.  

• To develop an understanding of real-life application of numerical skills. 
 

Objectives for Pupils   
Pupils should aim to develop their own numeracy at all opportunities. They will need support to 
develop confidence and competence with numbers and measures. Pupils should aim to develop an 
understanding of the number system, a repertoire of numerical techniques, and an inclination and 
ability to solve quantitative or spatial problems in a range of contexts. Pupils need to know how data 
are gathered, and how data are presented in graphs, diagrams, charts and tables and how to apply 
and explain their findings.  
 

Objectives for All Teachers  

• To be fully committed to raising numeracy skills in all subject areas. 

• To be effective role models for pupils by consistently demonstrating high standards of 
numeracy. 

• To be able to identify and promote key numeracy skills within their subject area and 
individual lessons.  

• To understand and support the whole school numeracy policy ensuring there is consistency 
in methods and vocabulary.  

• To be aware of key misconceptions that can occur in their subject areas and how these 
barriers to learning can be alleviated. 

• To liaise with the Junior School Head of Mathematics when they are unsure of the particular 
numerical skills needing to be taught as a part of their own curriculum. 

• Where appropriate, to support learning through displays explaining specific mathematical 
terminology which can be used to support learning in all subjects. 

 

Objectives for Teachers of Mathematics  
Form Teachers, led by the Junior School Head of Mathematics take an active lead in the 
development of numeracy in the College.  

• To identify individual pupils’ numeracy needs through normal teaching interaction and the 
administration of mathematics tests where appropriate. 

• Junior School Head of Mathematics will advise teachers of opportunities in other subjects 
when appropriate. 

• To suggest or share mathematical resources that may be used to assist the teaching and 
learning of a concept or topic. 

• The Junior School mathematics teachers should try to relate questions to other subject areas 
such as science and humanities, as well as include opportunities for pupils to develop their 
numerical skills in those subjects. 
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Objectives for Junior School Heads of Subject  

• To promote teaching and learning of numeracy across their subject area.  

• To ensure that Schemes of Learning and Assessment (SoLAs) and Schemes of Learning 
(SoLs) are audited and reviewed to develop opportunities for numeracy-based activities. This 
includes recognising appropriate differentiated activities considered for those pupils who 
have identified learning needs linked to numeracy. This can be done in collaboration with the 
Junior School Head of Mathematics  

• To include numeracy development in department Development Planning if appropriate.  

• To liaise with other departments and coordinate the use of numeracy in different subjects. 
Curriculum Maps may be used to assist in the coordination of numeracy development across 
departments. 

• To use mathematical language, notation, conventions and techniques that are appropriate to 
their own subject and where possible coordinate these with those used in other subjects.  

• To monitor and address numerical skills difficulties and misconceptions that are typically 
experienced by pupils in their subject lessons and liaise with Mathematics teachers, when 
appropriate, to overcome these difficulties.  

• To suggest resources and ideas from other subjects, for Mathematics teachers to use if 
appropriate.  

 
Objectives for the SEND Team  

• In collaboration with the Junior School Head of Mathematics, to identify, suggest and offer 
strategies, assessment and monitoring of pupils with specific numeracy needs associated with 
Individual Pupil Needs, including SEND, EAL, or More Able. 

• To contribute to the lesson planning, differentiation and staff training to meet the individual 
needs of pupils. 

• To put in place appropriate in-class support from Teaching Assistants or Learning Support 
Assistants when there is an identified SEND relating to numeracy. 

 

Objectives for the Junior School Deputy Head Academic  

• To ensure that each subject area has an appropriate range of numeracy skills embedded within 
the Schemes of Learning and Assessment (SoLAs) and Schemes of Learning (SoLs), and that the 
quality of numeracy teaching and learning is of a high standard, through (amongst others) 
focused learning walks, book scrutiny and lesson observations.  

• To be responsible for intervening where staff development and support is required, offering 
appropriate training programmes. 

• To ensure that the numeracy needs of all pupils within the school are met through the curriculum 
and to keep abreast of successful, innovative current practice to improve the numeracy skills of 
pupils at all levels.  

 

Aspects of Numeracy 
Staff should be aware of the following aspects of numeracy and, where appropriate, seek to promote 
them:  

• Place value: e.g. ordering numbers, including positive and negative numbers. 

• Measuring: e.g. time, lengths, angles, temperature, mass, direction, position etc.  

• Calculating: e.g. addition, subtraction, multiplication, division, percentages, fractions, decimals, 
averages, time, etc.  

• Estimating: e.g. rounding numbers to 1 significant figure to check order of magnitude of 
calculations. 

• Representing data: e.g. drawing tables or plotting graphs.  

• Formulae: e.g. correctly applying formulae, substitution, rearranging etc.  
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• Analysing Results: e.g. making conclusions based on statistics gathered, recognising bias and 
misleading data.  

• Interpretations of graphs, charts and tables: e.g. comparing different data samples, looking for 
trends, etc.  

• Using and applying: e.g. applying mathematics to problems set in financial or other real life 
situations.  

• Reasoning: e.g. choosing the correct course of action and thinking through multiple step 
problems.  

• Geometry: e.g. understanding and applying knowledge of shape, space, position, direction and 
angles. 
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Appendix 9 - Junior School PSHEE Schemes of Work 

PSHEE is embedded throughout Junior School, and features in all areas of the curriculum. The 

Stuart Curriculum covers the RSE statutory curriculum through 3 strands: Relationships (including 

Sex Education), Critical Thinking and Skills for the Future. Form and Assembly time focuses on 

pupil’s mental health and wellbeing, supported by our Theme of the Week. The core curriculum 

further teachers the importance of British Values and Social, Moral, Spiritual and Cultural Values. 

The Forder Programme offers pupils an opportunity to extend their understanding of their PSHEE 

knowledge outside of timetabled lessons.  
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The details of the delivery of PSHEE Stuart curriculum is outlined below. 

Assemblies/College 

Themes 

Stuart Curriculum 

M1 Beginnings 

Study Skills 

Politics and 

Responsibility 

Communication 

Black History Month 

Mental Health 

Healthy Living 

Y1 and Y2 – Understanding rules, physical and emotional safety, coping with change and loss, recognising strengths and 

set goals, establishing classroom roles and rules 

Y3 – Maintaining positive and healthy relationships, understanding change, recognising strengths and set goal, working 

collaboratively 

Y4 – Protecting the body from inappropriate or unwanted contact, resolving disputes and conflict, understanding 

negotiation and compromise, identifying strengths and setting aspirational goals, making and changing rules 

Y5 – Keeping physically and emotionally safe online, reflecting on achievements and recognising strengths and targets, 

debating topical issues, problems and events concerning health and wellbeing. 

Y6 – Positive and negative effects on physical, mental and emotional health, reflecting on achievements and recognising 

strengths and targets, human rights 

M2 Remembrance 

Careers Week 

Eco Awareness 

Disability Awareness 

Anti-Bullying 

Charity 

Y1 – Parts of the body, healthy lifestyle, secrets and surprises, responsible adults 

Y2 – Naming parts of the body, secrets and surprises, recognising likes and dislikes, making choices about physical and 

emotional health, recognising choices can have positive and negative consequences, adult support networks 

Y3 – Making choices about food, deepening understanding about feelings, responsibilities at home, school, in the 

community and environment 

Y4 – Strategies for keeping safe on the road, understanding different relationships, role and purpose of rules, respect for 

others’ opinions 

Y5 – Realising the nature of discrimination, teasing, bullying and aggressive behaviour, understanding conflicting 

emotions, exploring and critiquing media 

Y6 – Protecting personal information, marriage, understanding emotions 

L1 • Community 

• Human Rights 

• Empathy 

• Music 

Y1 – Respecting difference, how to deal with bullying/unkind behaviours, communicating feelings, empathising with 

others 

Y2 – Understanding dangers of household products (including medicines), recognising different types of teasing and 

bullying, recognising what is fair/unfair, kind/unkind, right/wrong, diverse groups and communities 
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• E-Safety 

• LGBT 

Y3 – Knowledge of school rules about health and safety, basic emergency procedures, understanding positive and 

healthy relationships, local and national community groups 

Y4 – A balanced lifestyle, understanding the consequences of bullying and discrimination, understanding habits, 

responsibilities and rights 

Y5 – Understanding of risk, asking for help and resisting pressures, understanding human rights 

Y6 – Understanding how to take care of myself and to avoid unwanted physical contact, marriage, independence and 

responsibility, understanding risk to build resilience, human rights 

L2 • STEM 

• Literacy 

• International 

Women’s Day 

• Philosophy 

• Scholarship 

 

Y1 – Responsibilities, taking turns, keeping myself and others safe 

Y2 – Disease, personal health, working cooperatively with others, taking responsibility for safety, knowing where money 

comes from, making choices about money 

Y3 – Balanced diet, impact of actions upon others, responsibilities to keep healthy and safe 

Y4 – Positive, healthy relationships, showing empathy for others, making informed choices that impact others 

Y5 – Understanding emotional and physical changes through puberty, keeping safe on the road, recognising unhealthy 

relationships, understanding and avoiding different pressures 

Y6 – Understanding risk, recognising and challenging stereotypes, understanding of ‘interest’, ‘loan’, ‘debt’ and ‘tax’. 

T1 • Exploration 

• Resilience 

• Civilisations Old 

and New 

• Sustainability 

• Drama 

  

 

Y1 – Identifying special people, recognising ‘good and not so good’ feelings, sharing opinions 

Y2 – Understanding the difference between acceptable and unacceptable physical contact, impact of behaviour upon 

others, give constructive support and feedback 

Y3 – Rail, water and fire safety, appreciation of national, regional, religious and ethnic identities in the UK (covering 

British Values) 

Y4 – Understanding risk and danger, explaining feelings, resolving differences, giving and receiving constructive 

feedback 

Y5 – Media vs reality, role of voluntary, community and pressure groups in relation to health and wellbeing. 

Y6 – Understanding emotional and physical change through puberty, human reproduction, understanding sex, gender 

identity and sexual orientation, sustainability 

T2 • Sun Safety 

• Adventure 

• Enterprise 

Y1 – Personal hygiene, recognising unkindness, looking after the environment 

Y2 – Changes as you get older, vocabulary to describe feelings, strategies to manage feelings, responding to increased 

independence 
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• Identity 

• Celebration 

Y3 – Concept of keeping something secret, aspirational goal setting, meaning of increased independence and 

responsibility 

Y4 – Effect of bacteria and viruses on our health, acceptable physical contact, understanding different cultures and 

values 

Y5 – Recognising and managing dares, aspirational goal setting, understanding of the role of money and enterprise 

Y6 – Dangers of drugs (legal and illegal), understanding changes through transition, aspirational goal setting. 
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Appendix 10 - Junior School Relationships and Sex Education   

Aims   

The aims of Relationships and Sex Education (RSE) at the school are to:   

• Provide a framework in which sensitive discussions can take place   

• Prepare pupils for puberty, and give them an understanding of sexual development and the 
importance of health and hygiene  

• Help pupils develop feelings of self-respect, confidence, and empathy  

• Create a positive culture around issues of sexuality and relationships  

• Teach pupils the correct vocabulary to describe themselves and their bodies  

• Ensure pupils cover the Statutory RSE Curriculum through high quality lessons  

• Respond to pupil voice and trends in pastoral support   

This curriculum policy has been informed by the National Curriculum and the Statutory Framework 
for the Early Years Foundation Stage (2017), the SEND Code of Practice 2015, the Equality Act 
2010, and Duty to Prevent (2015).  

 Statutory Requirements  

The school provides Relationships and Sex Education as described in the statutory guidance 
Relationships Education, Relationships and Sex Education (RSE) and Health Education.   

The Junior School provides relationships education to all pupils as per section 34 of the Children and 
Social work act 2017. 

RSE is taught primarily through our Stuart Additional Curriculum. In the Junior School, Stuart 

Curriculum lessons are taught through one timetabled session with specialist teachers per week. Please 

see the PSHEE and Stuart Curriculum Policy for further details. This incorporates the relationship 

aspects of the RSE curriculum. Although we do not have to follow the National Curriculum, we do 

offer all pupils a curriculum that is similar to, and informed by, the National Curriculum, including the 

teaching of Science, which incorporates the elements of sex education contained within the National 

Science Curriculum.  

Although the statutory requirement to provide Health Education does not apply to independent 
schools, we choose to provide it through PSHEE, complying with the Independent School Standards 
Regulations 2014.  

For full details of “What Pupils Should Know” at different stages, please see the statutory guidance 
in Relationships Education, Relationships and Sex Education (RSE) and Health Education . The 
guidance for the Junior School is in paragraph 62, and for the Senior School in paragraph 81.  
  

St Dunstan’s College meets the requirements and expectations of the Equality Act 2010. We do not 
unlawfully discriminate against pupils because of their age, sex, race, disability, religion or belief, 
gender reassignment, pregnancy or maternity, marriage or civil partnership, or sexual orientation 
(collectively known as the protected characteristics). We also make reasonable adjustments to 
alleviate learning and physical difficulties pupils may have and are mindful of the SEND Code of 
Practice when planning for the needs of all pupils admitted to the College, including those with 
protected characteristics. Teachers of pupils with SEND refer to Learning Support Profiles (LSPs) 
and liaise with the SEND department where a pupil may need additional support to ensure that the 
teaching of the RSE Statutory content is appropriate for each individual.  

  

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
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Policy Formulation  

The formulation of this policy has included consultation with parents, staff, and pupils. Any future 
changes to the policy will similarly involve consultation. The consultation and policy development 
process involved the following steps:   

1. Review – in the Junior School, the Junior School Deputy Head Academic collated relevant 
national and local guidance and reviewed existing provision of RSE.  

2. Staff consultation – all school staff were given the opportunity to review at the policy and make 
recommendations.  

3. Parent/carer / stakeholder consultation – parents and carers were invited to look at the policy 
and make recommendations  

4. Pupil consultation – pupils were invited to look at the policy and make recommendations  
5. Ratification – once amendments were made, the final policy was ratified by the Governing Body  

Definition  

The purpose of Relationship and Sex Education (RSE) is to:   

• teach the fundamental building blocks and characteristics of positive relationships, with 
reference to friendships, family relationships, and relationships with other children and with 
adults.    

• involve a combination of sharing information and exploring issues and values.   
• explore and educate about the emotional, social, and cultural development of pupils, and 

involves learning about relationships, sexual health, sexuality, healthy lifestyles, diversity, and 
personal identity. RSE involves a combination of sharing information and exploring issues 
and values. RSE is not about the promotion of sexual activity.  

Curriculum  

The curricula for both the Stuart Additional Curriculum and PSHEE in the Junior School are set out 
in the annual PSHEE and Stuart Additional Curriculum Scheme of Learning and Assessment. The 
aspects of RSE taught in other subjects are set out in the Schemes of Learning and Assessment for 
those subjects. These will be adapted as and when necessary to meet legitimate need.   

We have developed the curriculum in consultation with parents, pupils, and staff, considering the age, 
needs and feelings of pupils. There is an annual RSE where planned curriculum content is outlined to 
parents and they have an opportunity to respond and ask questions. Input in the curriculum is also 
provided by the Pastoral Leadership Team each term to ensure the curriculum addresses the current 
needs and trends in pupil relationships. If pupils ask questions outside the scope of this policy, 
teachers will respond in an appropriate manner so that pupils are fully informed and do not 
exclusively seek answers online.  

The curriculum focuses on providing pupils with the life skills necessary to develop positive 
relationships, promote physical and mental health and wellbeing, reflect on themselves as well as their 
strengths and weakness, and develop a greater understanding of the wider world. The school is a 
member of the PSHE Association, and we regularly use their resources and attend their training 
sessions.  

Relationships and sex education focuses on giving young people the information they need to help 
them develop healthy, nurturing relationships of all kinds including:   

• Families  
• Respectful relationships, including friendships  
• Online and media  
• Being safe  
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For full details on further RSE topics taught within the Stuart Additional Programme, please see the 
PSHEE and Stuart Additional Curriculum Scheme of Learning and Assessment.  

Sex education will focus on: 

• Preparing boys and girls for the changes that adolescence brings 
• How a baby is conceived and born 
 

For further details on other Sex Education topics, please see the PSHEE and Stuart Additional 
Curriculum Scheme of Learning and Assessment.  

Delivery of RSE 

In the Junior School, RSE is taught primarily through our Stuart Additional Curriculum. Units of 
work are categorised under the following topics; physical health, relationships, perspective, strengths 
and meaning and purpose. Stuart lessons are delivered once a week to all pupils from Year 1 to Year 
6.  

The sex education components of the curriculum are taught through the Science curriculum by the 

Form Teacher. In Year 4 and 5, pupils begin to learn about puberty, changes to their bodies and human 

reproduction, and a medical professional is invited in as a guest speaker to support the delivery of this 

curriculum. Pupils also receive stand-alone relationships and sex education sessions delivered by a 

trained health professional in the “Big Talk” in Nursery to Year 6.  

These areas of learning are taught within the context of family life taking care to ensure that there is 
no stigmatisation of children based on their home circumstances (families can include single parent 
families, LGBT parents, families headed by grandparents, adoptive parents, foster parents/carers 
amongst other structures) along with reflecting sensitively that some children may have a different 
structure of support around them (for example: looked after children or young carers).  

 The Junior School Deputy Head Academic is responsible for overseeing the RSE curriculum and the 
delivery of it through the Stuart programme, as well as the Science curriculum.  

Junior School Deputy Head Academic is also responsible for monitoring the quality of the RSE 
curriculum, which is carried out in the following ways:    

• Learning Walks and Lesson Observations  
• Work scrutiny 
• Pupil Voice  

   
Parental Right to Withdraw   

Requests for withdrawal should addressed to the Head (Senior School) or the Head of Junior School 
(Junior School) and parents should expect to be asked to complete an RSE Parent Withdrawal Form, 
available from the Junior School Head’s EA. For pupils with SEND, there may be exceptional 
circumstances where the Head may want to take a pupil’s specific needs arising from their SEND 
into account when making this decision. Please see the appendix for the withdrawal form.  
 

Parents/carers do not have the right to withdraw their children from relationships education. 
Parents/carers do have the right to withdraw their children from the non-science components of sex 

education within RSE.  
 

For parents/carers wishing to withdraw their child from non-science components of sex education 

within RSE, a meeting will be arranged to discuss this with the Head of Junior School and/or Junior 

School Deputy Head Academic to plan for the most suitable arrangements to be put in place. 

Alternative work will be given to pupils who are withdrawn from sex education. Copies of any 

withdrawal request will be kept by the school as part of a child’s educational record.   
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Training  

Timetabled Stuart lessons will be taught by trained members of staff. To ensure high quality teaching, 
regular meetings take place between the teachers of the Stuart Additional Programme, where teaching 
and learning is discussed, and the Deputy Head Academic conducts regular learning walks to monitor 
the delivery of lessons.   

Staff training on the delivery of RSE will be included in our continuing professional development 
calendar for all.   

The Head may also invite visitors from outside the school, such as school nurses or sexual health 
professionals, to provide support and training to staff teaching RSE.  
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Appendix 11 - Junior School Remote Learning   

St Dunstan’s College remains proud of the high-quality education provided to pupils throughout the 
covid-19 pandemic, which included the running of our full timetable to pupils during national 
lockdowns and including into lessons pupils who were forced to isolate for covid-19 reasons but who 
were otherwise well and able to learn.  

The legal requirement for schools to offer any alternative provision for pupils not in school due to 
covid-19 related reasons ended on 24 March 2022. The Department for Education encourages 
schools to prioritise face to face learning, and notes that the evidence is clear that being out of 
education causes significant harm to educational attainment, as well as to the mental and physical 
health of young people. For further details please refer to the Department for Education’s Schools 
Covid-19 operational guidance.   
 
Hybrid Forms of Learning for Pupils  

We have used the term ‘hybrid learning’ to refer to the situation where a class is being taught in-
person and on-site by their usual teacher, but where one or more pupils are absent and have been 
included through Microsoft Teams into the live-lesson in real-time.   

Although we are proud to have offered this in the past for pupils, such hybrid teaching can create a 
less-beneficial learning environment for all pupils and has a detrimental impact onto the progress and 
learning of the majority of pupils who are accessing learning from school.  

There is also considerable impact onto the teacher who is teaching pupils both on-site and online 
simultaneously.   
 
Remote Learning for St Dunstan’s College Pupils  

Covid-19 absences   
From Michaelmas Term 2022, St Dunstan’s will offer the following to Junior School pupils who are 
well enough to access learning but who are forced to remain at home due to covid-19:  

1. With 24 hours’ notice, pupils will be placed onto our ‘Remote Learning Register’ and teachers 
informed to prepare for remote learners from the next working day.  

2. Lessons for Remote Learners can be any of the following:  

• Live streamed lessons from the school, with teachers including remote learners into as much 
of the on-site lesson as possible through ‘hybrid learning.’  

• A ‘check in’ live with the teacher at the start of the lesson to go through the work to be 
completed by the isolating pupil during that timetabled period.  

• Work set on SharePoint or Microsoft Teams Assignments for each lesson which a pupil 
completes during the timetabled period and submits to the teacher at the end of the lesson.   

• A summary from the teacher to the parent of a pupil in advance of the lesson outlining the 
work to be completed at home and how this will be assessed.  

Teachers will decide which of the above four options work best on a case-by-case basis, and their 
decision will be supported by the school. There is no obligation for teachers to offer ‘hybrid learning’ 
through live teaching or streaming of lessons if they consider this to be detrimental to the learning 
activities being undertaken by the pupils who are learning on-site.  Homework will be set as usual in 
line with the homework timetable.   

If pupils are unwell, they must not engage with remote learning and concentrate on recuperation, 
rest, and recovery. Remote learning will aim to be equivalent in length to the core teaching pupils 
would receive in school. Pupils participating in live-streamed lessons, where these are offered, should 
adhere to the same behaviours as expected whilst in the classroom on-site.  
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All other absences  
There may be exceptional circumstances where the school will facilitate remote learning for reasons 
outside of covid-19 isolation. These are approved on a case-by-case basis by the Junior School 
Leadership Team and are always time-limited. The maximum that would normally be agreed would 
be one school-week as a temporary supportive adjustment.   
 
Review  
The school will review its offer of remote learning to pupils regularly and will adapt its policy in line 
with the covid-19 pandemic, in particular to increase the amount of live hybrid forms of teaching 
offered if circumstances deem this necessary. This would be the case if a considerable proportion of 
pupils were required to isolate across a number of weeks, where entire year groups or cohorts 
required to isolate, or in the case of any return to national lockdown situations.   
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Appendix 12 - Junior School Reporting   

St Dunstan’s College provides pupils and parents/carers with reports on pupil learning, attainment, 
and progress at least termly, and usually twice termly. The main purposes of these reports are: 

• To support pupil progress and motivation via the sharing of academic and wider information 

between teacher, pupil, and family. 

• To help teachers and tutors to support pupil progress by the regular evaluation of learning and 

achievement in dialogue with pupils, families, and colleagues. 

• To help parents and carers understand their child’s performance in the context of the College’s 

aims, expectations, and in relation to national standards.  

 

The current cycle of Reporting to parents/carers at the school is as follows: 
 

Term 

Year Group 

EYFS 1 2 3 4 5 6 

Michaelmas 
1 

EYFS 
Settling in 
Meetings 

Parents’ Evening 

Michaelmas 
2 

Tapestry 
ongoing 

Michaelmas Achievement and Targets Report (English and maths), 
in-class achievement grades (English and maths), assessment scores 

(Y3-6 English and maths) and Learning Scores (all subjects) 

Lent 1       

Lent 2 Parents’ Evening and Learning Scores (all subjects) 

Trinity 1 
Tapestry 
ongoing 

      

Trinity 2 

End of Year Report, including Achievements and Targets for all subjects, in-class 
achievement grades (English and maths), assessment scores (Y3-6 English, maths 
and reasoning), skills checklist for foundation subjects, and Learning Scores (all 

subjects 

 
It is our strong belief that an open and honest dialogue with parents /carers is the best way to 
support children. Whilst we do have multiple points throughout the year whereby parents will receive 
a report or attend Parents’ Evening, staff will also be proactive in speaking to parents / carers if they 
have any academic or pastoral concerns. Our reports released at Michaelmas and Trinity are designed 
to provide parents with a comprehensive summary of a child’s achievement shared through written 
comments, an In-Class Achievement grade, Assessment Score, and a summary of their learning 
behaviours through Learning Scores. 
 

• ‘Achievements and Targets’ Written Comments – Subject teachers write the Achievements & Targets 
section of the report. The aim of this comment is to outline specifically what has been achieved by a 
pupil in the subject this academic year, as well as their individual targets moving forward. In the End 
of Year reports, skills checklists are provided for IPC and specialist subjects and pupils attainment in 
each skill is be graded as working towards expectation, working at expectation or working at greater 
depth. 
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• In-Class Achievement Grade - In order to form a grading for a pupil’s In Class Achievement, teachers 
use a variety of sources of information to assist them in making their judgements and review a pupil’s 
attainment across the entire term. This includes how well a pupil has accessed the intended learning 
outcomes of lessons; whether they require support or challenge; their effort and the quality of their 
homework (if applicable). 

 

• Assessment Score - The Assessment Score indicates how a pupil has performed in their most recent 
formal assessment in relation to St Dunstan’s expectations in a particular area. St Dunstan’s 
expectation is higher than that of the national average. This is a numerical value whereby 100 is 
national average and 141 the highest possible score and takes into account a child’s raw score and their 
age in years and months. 

 

• Learning Scores - All children in Years 1 to 6 are given a Learning Score in every term. It is out of 20, 
and made up of five smaller scores out of 4. The Learning Score categories are Subject Engagement, 
Response to Feedback, Organisation, Independence and Collaboration. A pupil shapes their Learning 
Scores through the choices they make, week by week, in and between lessons. They are not assessment 
results, but reflections of how they approach their learning. Strong scores sustained over time will lead 
to more chance of a pupil achieving their potential. 

 

• Parents Evening - An opportunity for parents and carers to meet with Form Teachers (and maths 

teachers if different in Prep) to discuss a pupil’s progress to date. 

 

Type of Report Report included in 

‘Achievements 
and Areas for 
Development’ 

Written 
Comments 

Michaelmas Report Years 1-6 (English and maths only) 
 
End of Year Report Nursery - Year 6 (all subjects) 
 
NB – IPC and specialist subjects will provide a checklist of key skills and an 
assessment of how your child has performed against each of these. 

In Class 
Achievement 

Grade 

Michaelmas Report and End of Year Report Years 1-6 (English and maths 
only) 

Assessment 
Score 

Michaelmas Report Years 3-6 (English and maths only) 
End of Year Report Years 3-6 (English, maths and reasoning only) 

Learning Scores Michaelmas Learning Scores Report 
Lent Learning Scores Report  
Trinity Learning Scores Report (incorporated into the End of Year Report) 

Parents’ 
Evening 

Michaelmas – One date available face-to-face and one available remote 
Lent – One date available face-to-face and one available remote 

 
Access to Reports 
Reports are available to all parents/carers via their individual logins to the school’s Parent Portal. In 
the events of parental separation, or when otherwise relevant, separate personal logins will be 
provided to ensure equal access to information about a child. 
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Appendix 13 - Junior School Teaching   

At St Dunstan’s College we enjoy teaching, and care about its quality, development, and impact on 
pupils’ learning. This document should be read in conjunction with our guidance on Learning. The 
school takes seriously its responsibility, on behalf of pupils and families, to promote excellence in the 
classroom by supporting, developing, and scrutinising teaching and scholarship across the school.   

Our teachers value pupil self-esteem, motivation, ambition and individuality. Learning activities are 
planned to be appropriate to the age-related educational needs of all in relation to personal, social, 
emotional and physical development, and communication and language skills. Teachers use and 
develop their subject expertise and appropriate school resources to foster intellectual curiosity and 
the ambitious acquisition of knowledge and skills by all, challenging them to think for themselves and 
to aspire.  

Our teachers and their teaching will reinforce fundamental British values and will not promote 
partisan political views, in line with our responsibilities under the Prevent strategy, and will not 
discriminate against pupils on the basis of the protected characteristics as set out in the 2010 Equality 
Act. Further details of our approach to educational inclusion and wider social responsibility can be 
found across our polices including, but not exhaustively, those related to Learning, SEND (including 
for children with EHCPs), Scholarship, Enrichment and the More Able, EAL, PSHEE, Feedback, 
Homework, and Careers.  

 

The College’s ‘Principles of Excellent Teaching and Learning’  

We use PETALs (Principles of Excellent Teaching and Learning) to help steer teacher recruitment, 
scrutiny, support, and an active, ongoing culture of Continued Professional Learning. Excellence is a 
collective and individual responsibility and requires both professional autonomy and accountability. 
No single style of teaching is expected, but there is a school understanding of the principles and 
responsibilities that underpin teaching and teacher excellence – the PETALs.  

The St Dunstan’s College PETALs are:  

• Engagement: are all pupils engaged with their learning? (and how do you know?)  
• Individuals: are all pupils being taught as individuals? (and how do you know?)  
• Progress: are all pupils making sustained and rapid progress? (and how do you know?)  

In the Junior School, the following is considered possible evidence for excellent teaching in the 
classroom to support and inspire individual pupils: 

Possible Evidence of Excellent in T+L: Support and Inspire Individuals  

E
n
g
a
g
e
m
e
n
t 

• Opportunities for extension are regularly provided for all pupils beyond task completion. 
These could include opportunities outside the lesson, evidenced through classroom 
activities, and/or learning resources. 

• Excellent teacher subject knowledge is used to inspire and challenge pupil engagement. 

• Confident modelling of pupil expectations by the teacher to build engagement.  

• Making links to the real-life application of the topic or concept to develop engagement. 

• Strong behaviour for learning ensures no disruption. 

• Teacher fosters an environment that promotes a love of learning through ambitious 
learning outcomes, appropriate challenge and an environment that inspires curiosity and 
creates a culture of awe and wonder. 

• Pupils are engaged from the start to the end of lessons – no evidence of ‘dead time’ 

• Strong AfL; targeted questioning based on the pupil responses to scaffold and build upon 
their understanding through open-ended questions and developing depth. 

• Evidence of peer and/or self-assessment 
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• Higher Order Questioning – pupils are expected to engage with complex material and are 
taught the purpose of the learning ‘struggle’ through growth-mindset praise. 

• Multi-Trajectory Learning – differentiation is used to engage, and the teacher is able to 
teach inclusively whilst pupils learn at different paces or rates to make progress. 

 

I
n
d
i
v
i
d
u
a
l
s 

• Teacher scaffolding is planned for individuals through tailored lessons. 

• Rapport and relationship with individuals are rooted in respect, trust and positive 
reinforcement.  

• Individualised feedback leads to growth-mindset and ‘can do’ attitudes in pupils. 

• Pupils demonstrate independence and collaboration in lessons, taking an active lead in their 
own learning. 

• Evident that lessons have been planned with IPN fully understood and implemented. 

• Priority Strategies enacted before and during the lesson and evident in teacher planning. 

• Awareness of specific pupil needs and targets to help the individual pupil make progress. 
Where necessary, resources and scaffolding are put in place to support them to succeed. 

• Lesson is planned for individuals based on prior attainment, and/or skills.  

• Diversity of pupils is celebrated through learning activities and material.  

P
r
o
g
r
e
s
s 

• Pupils ask ambitious questions of teachers to show their desire to progress.  

• Differentiation leads to progress for all pupils. 

• AfL is checked through pupil demonstration of learning and the depth of pupil response 
both verbal and written – pupil progress is evidenced rather than assumed.  

• Teacher addresses and responds where mistakes and misconceptions may occur. Response 
to feedback is positive across attainment levels and drives pupil progress. 

• Planning of lessons shows the medium and long-term progress that is being built towards 
by the teacher, with reference to previous and future learning outlined for pupils, where 
appropriate. 

• Pupils are aware of the steps for how to be successful and make progress in the lesson; 
there are opportunities for pupils to reflect on their learning, their progress to achieve the 
desired learning outcome and how to make further progress moving forward. 

• Peer assessment and peer review leads to a collective atmosphere of progress. 

• Teacher modelling leads to high levels of pupil confidence of what is required in their 
learning and how to progress their learning and outcomes over time.  

  

*A note on Individual Pupil Needs: Excellent teaching results in strong learning for all (SEND, EAL, 
more able) including in line with any relevant Priority Strategies. Teachers at the school strive for this 
excellence in their professional work to ensure progress in the understanding and/or learning skills of 
pupils of all abilities, educational needs, and protected characteristics as set out by the Equality Act 
2010.  

Line management  
All teachers are supported and scrutinised by their line manager. Support and scrutiny should be 
ongoing and rewarding for all, and not restricted to within the frameworks of Probation or Appraisal. 
Its aim is to enhance the enjoyment, quality, and impact of both the teaching and learning experience 
for all.   

Performance Development and Continued Professional Learning  

All teachers are learners at all points in their careers. To that end, the development and active sharing 
of best practice is part of the teaching culture of the school. Our commitment to a programme of 
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ambitious and forward-thinking Performance Development and Continued Professional Learning 
does not stop following successful Probation and is not restricted to the process of annual Appraisal.  
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Appendix 14 - Junior School Co-Curricular   

The co-curriculum is a central part of the educational experience that we offer. This ambitious 

programme of activity is broad and diverse, giving each individual the opportunity to carve out their 

own unique journey. No matter the path, their co-curricular experiences will support the 

development of character, in its broadest possible context. 

Each pupil is challenged to embrace the spirit of our College motto – Albam Exorna – by taking 

ownership of this journey. These memorable, formative experiences offer opportunities for personal 

development and growth, full of lessons that they will take with them on their journey through 

College and into life beyond school. 

Aims  

Our ambitious co-curricular offering plays a central role in supporting the fulfilment of our vision, 

and the values we espouse as an organisation.  

The programme at school is unique, in the breadth and diversity of the offer. 

• Pupils are inspired to take ownership of their co-curricular journey, with each individual   

choosing their own unique path.   

• Engagement with the programme will support the development of character, in its broadest 

possible context. 

• Each pupil is able to access the full range of co-curricular opportunities regardless of 

individual needs and always under our obligations as set out by the Equality Act 2010. 
 

Policy 

• The school provides an ambitious and forward-thinking co-curricular programme to enrich 

the educational experience, instil the values we espouse as a College, and support the growth 

and development of each individual.  

• The school seeks to provide a diverse range of opportunities for pupils who are encouraged 

to take responsibility for their own development.  

• All pupils are encouraged to engage fully with co-curricular activities across all three terms.  

• All staff members are expected to contribute fully to the co-curricular programme. The Junior 

School Deputy Head Pastoral is responsible for communicating expectations with all staff. 

• All staff share responsibility for upholding co-curricular expectations, under the guidance of 

the Junior School Deputy Head Pastoral. 

• The co-curricular programme is administered by the Co-Curricular Office to ensure its 

smooth and efficient running. 

• Pupil commitment to the co-curricular programme is monitored and positive outcomes are 

recognised and rewarded via the House Point system and/or during Celebration Assemblies. 

• Trips and visits are an essential part of the co-curriculum, overseen by the Head of Outdoor 

Education & Educational Visits Co-ordinator (EVC). Further detail on trips & visits is 

available in the related policy document. 

• House competitions are an essential part of the co-curriculum. The programme is led by the 

Junior School Deputy Head Pastoral, supported by six Heads of House. Further detail on the 

House system is available in the related policy document.  

• Full engagement from all stakeholders is essential to the fulfilment of this policy. This 

includes pupils, staff and parents. 
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Appendix 15 - Junior School Forder Programme   

The Forder Programme is the name given to our co-curriculum. It is taken from the pioneering second 
Head of St Dunstan’s, the Revd Forder, who believed passionately that schools should offer more to 
the education of young people than classroom learning. His educational philosophy was to put the 
health and character of young people above the simple acquisition of knowledge. The Forder 
Programme offers a broad and diverse array of opportunities that support the development of character 
in its broadest possible context, and the values we espouse as an organisation. 

All staff are expected to engage with the programme fully, by taking an ambitious approach to planning, 
delivery, and ongoing evaluation for continual improvement. A range of activities should be provided, 
accessible to all pupils regardless of individual needs. To ensure breadth of provision, all staff are 
expected to make a full contribution to the programme. Staff engagement will be monitored on the co-
curricular management system (SOCS) and shared with line managers to celebrate achievement and 
offer support where appropriate. 

Pupils are expected to embrace the spirit of our College motto – Albam Exorna – by taking ownership 
of their own unique co-curricular journey. They are supported in continuing to pursue their passions, 
whilst also embracing new challenges. To ensure breadth of engagement, pupils are encouraged to 
engage with activities across all six values profiles; Curiosity, Courage, Compassion, Creativity, 
Confidence & Core. Attendance is recorded on SOCS and monitored by staff. Excellence, both in 
terms of commitment and achievement, is celebrated, with intervention and support offered where 
expectations are not being met, first by club leaders, then Form Teachers, and if required by the Junior 
School Deputy Head Pastoral. Relevant behaviour policies should be used to guide intervention, with 
the emphasis always on support and encouragement. 

The Assistant Head Co-Curricular and Junior School Deputy Head Pastoral are expected to plan 
proactively with support from key staff to avoid clashes wherever possible. However, with a 
programme of this size and scope, clashes are inevitable. ‘Outward facing’ activities such as Sport 
(fixtures and competitions), Music (performances and events) and Drama (productions) will take 
priority when there are unavoidable clashes. Whilst pupils should be encouraged to take responsibility 
for self-organisation, staff intervention may be necessary and should be supportive and encouraging. 
Issues should be resolved by leading staff but can be referred to the Junior School Deputy Head 
Pastoral, where a solution cannot be found.  

As pupils progress through the Junior School, the opportunities to participate in co-curricular activity 
will increase as pupils become more able to make independent decisions about how to manage their 
time outside of the taught curriculum and gain a greater self-awareness of the activities they will enjoy. 

Reception pupils are offered optional ‘Munchkins’ activities (Rugby, Multi-Sport, Football and 
Tougher Munchkins) three times a week, which take place after school 1520-1620. These sessions are 
run by external specialists and are designed to teach pupils the value of team building, while also 
developing their hand-eye co-ordination, fitness and confidence in a group situation.  Reception pupils 
also have the option to join performance-based classes run by Champion Theatre Arts.  

The Prep and Pre-Prep Forder Programme activities take place at different times throughout the school 
week, and options are available every day. Before school, lunch time and after school activities are 
optional and pupils decide which activities they would like to join in consultation with their 
parents/carers.  

Albam Exorna Curriculum 

In Prep, there is also a compulsory Albam Exorna session timetabled on Friday, from 1130-1230. 
Pupils cover six strands of learning that focus on knowledge, skills and understanding that sit outside 
the traditional curriculum and help to develop character and wellbeing, as well as prepare the children 
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for an unknown future. Each strand is covered over the course of a half term and are studied in Section 
House Groups. The six strands covered are: 

• Healthy Lifestyle and Living  

• Finance and Enterprise 

• Practical Life Skills 

• Technology and Innovation 

• Community 

• Character and Personal Development 

Forder Programme activities change every term, with some remaining the same due to their popularity 
and need for regular attendance. 

Since 2021, the Junior School has been working with a range of external specialist providers to enhance 
the Forder provision opportunities further for both Pre-Prep and Prep. Organised by the Junior School 
Deputy Head Pastoral, external companies are offered the opportunity to use St Dunstan’s College 
facilities under a room hire agreement, enabling Junior School parents to sign up their child directly to 
an activity, which is paid for by parents, and held at the College. These external clubs are incredibly 
popular as it gives pupils the opportunity to access activities and specialisms which would normally be 
held in the community, during their club time after school. Current options include, but are not limited 
to: Music:Tech, Champion Theatre Arts, Beam Academy Yoga and Mindfulness, Touch Typing and 
Film Making.  

 


