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Statutory & Regulatory Framework

Title 20-A §8101 — Purpose

The Legislature recognizes that gifted and talented students, comprising approximately 3% to 5% of Maine’s students, require differentiated education 
programs aligned with the system of learning results, beyond those normally provided by the regular school program, in order to realize their 
educational potential and contribution to themselves and to society.

Title 20-A §8101-A — Gifted & Talented Education Programs
§1 Implementation: Each school administrative unit shall implement a gifted and talented education program. The commissioner may provide technical 
assistance in planning and implementing.

§2 Costs & Approval: Costs of gifted and talented education programs approved by the department are subsidizable costs under the Essential Programs 
and Services Funding Act.

05-071 Chapter 104 — Educational Programs for Gifted & Talented Children
Establishes the gifted and talented education program standards governing each school administrative unit in the state. Requires:

   •  Comprehensive K-12 programs providing specialized instruction beyond the regular school program

   •  Identification of students through screening, selection, and placement procedures

   •  Three categories: General Intellectual Ability, Specific Academic Aptitude, and Artistic Ability

   •  Annual program approval by the Commissioner with periodic compliance reviews

   •  Certified personnel with gifted and talented training

   •  Annual self-evaluation and needs assessment processes

Sources: Title 20-A MRSA §8101, §8101-A; Maine DOE Rule 05-071 Chapter 104



Building the Revised GaTE Process

GaTE Team:  Alex Briasco-Brin  ·  Chelsea Cekutis  ·  Kristen Hanley  ·  Henri Moser  ·  Erica Mazzeo

1
Studied Current Practice
Reviewed RSU 5’s existing GaTE identification procedures, analyzed strengths and gaps, 
and assessed alignment with Ch. 104 requirements

2
Explored Other Models
Researched gifted identification frameworks used by districts across Maine and nationally 
to understand evidence-based best practices

3
Considered Different Approaches
Evaluated multiple screening instruments, identification criteria, and service delivery 
models to determine the best fit for RSU 5

4
Visited Another Program
Observed an established GaTE program in action to see effective identification and 
programming practices firsthand

5
Designed a New Process
Developed the revised identification framework with universal screening, alternative 
pathways, and a structured appeals process

6
Trained in New Assessment
Completed professional development on the NNAT3 and CogAT8 to ensure valid and 
reliable administration of screening instruments

7
Implemented — Winter 2026
Launched universal screening and appeals process, including notification to all 2nd, 3rd, 
and 5th grade families of the new Universal Screening



Identification & Appeals Process
The identification process begins with the universal administration of the NNAT3 as a screener. For identification in our defined service areas of literacy and 
math, students need one data set from each of the cognitive, aptitude, and qualitative categories. Identification determinations can be appealed via the 
appeals intake form.

Universal
Screening ▶

Collection of
Learning

Characteristics
▶

Full CogAT8
OR Alternative
Pathway Data

▶
GT ID Team

Reviews Data ▶
Determination

Letters
Sent Out

▶
Services Begin

OR Appeals
Initiated

Accepted Measures for Identification
Universal Screening

Cognitive (objective) Aptitude (objective) Qualitative (subjective)

NNAT3 • CogAT8 Full Battery
   ◦ Non-verbal – Figural

• CogAT8 Full Battery
   ◦ Quantitative
   ◦ Verbal

• Learning characteristics
   rating scale

Alternative Pathway

Cognitive (objective) Aptitude (objective) Qualitative (subjective)

• NNAT3
• CogAT8 Screener
• Other cognitive ability indicators

• NWEA
• Portfolio/body of evidence

• Observation data
• Narratives

Source: RSU 5 Ch 104 (GaTE) Identification and Appeals Process, 2025–26



NNAT3

Naglieri Nonverbal

Ability Test

A nonverbal measure of general ability 

that aids in the identification of talent 

or giftedness in diverse student 

populations.

“The objective of what NNAT3 measures is 

how well students can think...in a way 

that’s not confounded by how much they 

know.”

— Jack Naglieri, Ph.D.

Diagrams, Not Words
Uses visual patterns and diagrams instead of language-based items, 

allowing students to demonstrate ability through spatial reasoning.

Minimizes Language Barriers
Nonverbal format ensures equitable assessment across linguistic and 

cultural backgrounds, supporting identification of diverse learners.

Measures Thinking Ability
Assesses how well students reason and solve problems—not what they 

already know—providing a clearer picture of cognitive potential.

Trusted Since 2004
Widely used screening tool for gifted and talented identification across 

diverse school populations nationwide.

Source: Pearson Assessments • pearsonassessments.com/nnat3



CogAT® 
Form 8
Cognitive Abilities Test

CogAT Form 8 measures three distinct 

domains of reasoning—verbal, 

quantitative, and nonverbal—providing 

a comprehensive profile of students’ 

cognitive abilities.

“CogAT scores predict success in school 

because they require the same kinds of 

reasoning abilities that school-learning 

tasks require. Improving one improves the 

other.”

— Riverside Insights

Three Domains of Reasoning
Measures verbal, quantitative, and nonverbal reasoning through 

nine subtests (three per battery), offering a multidimensional view 

of student cognitive strengths.

Bilingual & EL-Friendly
Primary levels (K–2) use picture-based formats with oral directions 

available in English and Spanish. The optional Sentence Completion 

subtest can be omitted for EL students.

Equivalent Forms for Flexible Testing
Form 8 is parallel to Form 7 with entirely unique items. Schools can 

use both forms for retesting, enhanced test security, and flexible 

screening-to-full-test pathways.

Source: Riverside Insights • riversideinsights.com/solutions/cogat



CogAT®  Three-Battery Structure
Nine subtests across three reasoning domains • Grades K–12

Verbal Battery

Picture/Verbal Analogies

Pictorial (K–2) • Text (3–12)

Picture/Verbal Classification

Pictorial (K–2) • Text (3–12)

Sentence Completion

Optional for EL students

Quantitative Battery

Number Analogies

Pictorial (K–2) • Numeric (3–12)

Number Series

Beads (K–2) • Numeric (3–12)

Number Puzzles

Trains (K–2) • Equations (3–12)

Nonverbal Battery

Figure Matrices

Nonverbal across all levels

Figure Classification

Nonverbal across all levels

Paper Folding

Nonverbal across all levels

Screening Form: Uses one subtest from each battery (Picture/Verbal Analogies + Number Analogies + Figure Matrices) to provide a single general reasoning 
score for universal screening.



Learning Characteristics Rating Scale
Teachers rate each characteristic: Seldom • Sometimes • Often

General
Characteristics

• Asks questions that redirect discussion to a 
higher level

• Finds loopholes or alternative points of view

• Wants own opinions to guide group decisions

• Becomes frustrated or negative if pace is slow

• Learns new skills quickly; needs fewer repetitions

• Makes inferences and enjoys wordplay

• Has insight into cause and effect relationships

• Transfers learning from one situation to another

• Has intense emotions; highly sensitive to 
criticism

• Displays creative thinking: fluency, flexibility, 
originality

Math
Characteristics

• Notices and describes patterns in math

• Difficulty giving step-by-step descriptions of 
solutions

• Becomes frustrated with great amounts of 
practice

• Prefers peers who share a love of math or rapid 
pace

• Has creative/divergent ways of solving problems

• Solves problems abstractly without 
manipulatives

• Displays strong number sense; estimates easily

• Enjoys math puzzles, logic, and games

• Uses reasoning to solve problems not yet taught

• Won’t give up on complex problems; gets 
hooked

• Needs to understand deeply; continues to 
question

Reading
Characteristics

• Focuses on reading for long periods; gets “lost” 
in books

• Self-selects or comprehends texts ahead of grade 
level

• Advanced critical and analytical thinking about 
texts

• Provides relevant evidence to justify 
interpretations

• High-level thinking and questioning in 
discussions

• Creative connections between texts and prior 
knowledge

• Highly motivated to share thoughts about texts

• Advanced vocabulary and understanding of 
language

Rating Scale: Seldom • Sometimes • Often   |   Concluding Statement: “I believe this student requires Ch. 104 services in [math/reading].”  (1–5 scale)



Data Collection
for Appeals

Qualitative data collection form 

completed by the referring teacher, 

parent/guardian, or other stakeholder as 

part of the appeals process.

Collects both objective data (testing scores) 

and subjective observations to support 

holistic identification decisions.

RSU 5 Ch. 104 (GT) Data Collection

for Appeals Process

Referral Information

Student name • School/Grade • Referring person & relationship • 

Accommodations • Service area (Math / Reading / Both)

Reading Data

Recent testing data (NWEA, other diagnostics) • Academic observations for 

reading • Other evidence (e.g., work samples)

Math Data

Recent testing data (NWEA, other diagnostics) • Academic observations for math • 

Other evidence (e.g., work samples)

Qualitative Observations

Observations about personality, work habits, and thoughts about the student as a 

learner in general • Anything else we should know?

Submitted via Google Form • Referrals reviewed per the RSU 5 appeals screening windows



Mission, Service Model & Timelines
Mission Statement

The goal of the RSU 5 Chapter 104 Program is to ensure the growth and full potential of gifted learners by providing specialized systems of support, 
programming, and advocacy that honors their unique intellectual, academic, and social/emotional needs and talents.

Who We Serve
The RSU 5 identification process aligns with Maine State Ch. 104 criteria for screening and identifying exceptional learners. In accordance with Maine 
State Ch. 311, RSU 5 identifies 3–5% of districtwide learners to receive GaTE services.

Identification Windows — Current School Year

Universal Screening Services Commencing

Winter 2nd Grade 3rd Grade

Winter 5th Grade 6th Grade

Appeal Windows

Appeals Submitted Screening Services Commencing

April – September October Current school year

October – December January 2nd half of school year

January – March April Following school year

*Students new to the district may have more immediate screening based on results of a file review.

Program Staff

Alex Briasco-Brin, Teacher  |  Chelsea Cekutis, Teacher/Program Coordinator  |  Henri Moser, Teacher
Kristen Hanley, Teacher  |  Erica Mazzeo, Assistant Superintendent

Source: RSU 5 Ch 104 (GaTE) Identification and Appeals Process, 2025–26
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The Evolution of RTI to MTSS
A Brief History of Data-Based Decision-Making in Education

2001

NCLB & RTI

No Child Left Behind 
held schools 
accountable via state 
testing. RTI emerged to 
proactively identify and 
support struggling 
students.

2004

IDEA Reauth.

IDEA was reauthorized, 
formally embedding 
RTI as an alternative to 
the discrepancy model 
for identifying learning 
disabilities.

~2008

RTI Expands

Reliable data sources 
became more 
accessible. Progress 
monitoring and 
universal screening 
became widespread 
practice.

~2012

PBIS & 
EdTech
Positive Behavior 
Intervention Systems 
brought data-driven 
approaches to behavior 
and culture. EdTech 
tools expanded.

2015

ESSA

Every Student Succeeds 
Act replaced NCLB with 
a positive approach to 
accountability and 
proactive student 
support.

Today

MTSS

Multi-Tiered System of 
Supports integrates 
academics, behavior, 
and SEL into one 
evidence-based 
framework for ALL 
students.

Adapted from Branching Minds, "Data-Based Decision-Making in RTI & MTSS"



7 Guiding Principles of MTSS

1 MTSS is for ALL students
Educators work proactively to support learning needs. All students can learn, and all available resources are accessible to teach all students.

2 Leadership is vital
Strong administrative support ensures clarity around protocol and commitment to time and resources. The MTSS team builds internal capacity and 
sustainability.

3 Scientific, research-based instruction is the foundation
Core curriculum must have a high probability of success for most students (~80%) and be implemented with fidelity. Tiered supports match intensity to need.

4 Valid, reliable assessments are critical
Summative assessments measure mastery; universal screeners proactively identify need three times per year; progress monitoring tracks growth weekly or 
biweekly.

5 A Response Protocol guides support decisions
Defines who gets what and when — using standard-treatment, problem-solving, or combined approaches with increasing levels of cumulative support.

6 Data guide instructional decisions
Data are used to align curriculum and instruction, allocate resources, and drive professional development decisions.

7 Educators are respected as unique learners
Educators require ongoing professional development — through modeling, coaching, webinars, and collaborative learning — to ensure effectiveness at all 
levels.

Adapted from Branching Minds, "The 7 Guiding Principles of RTI/MTSS"



What is a Multi-Level Prevention System?

The multi-level prevention system provides increasingly intense levels of instruction and support to address student need. It 
organizes supports into three tiers of increasing intensity.

Tier 1 — Universal
All Students

•  Articulated learning objectives across grade 
levels

•  Research-based curriculum aligned with state 
standards

•  Evidence-based instructional strategies

•  Adequate time for teaching and practice

•  Data-driven differentiated instruction

Tier 2 — Targeted
10–15% of Students

•  Standardized, evidence-based intervention 
with fidelity

•  Matched to student needs

•  Complements and adds to Tier 1

•  Led by trained staff

•  Optimal group size and dosage

Tier 3 — Intensive
3–5% of Students

•  More intensive than Tier 2

•  Individualized based on student data

•  Aligned with Tier 1 case-by-case

•  Optimal group size and dosage

•  Led by well-trained staff

Source: American Institutes for Research (AIR), Center on Multi-Tiered System of Supports, 2025



Multi-Level Prevention System — AIR Infographic



MTSS – Behavioral



MTSS-B: The Case for SEL & Mental Health Support
Just as MTSS for academics relies on research-based curricula and validated assessments, an effective MTSS framework must also address behavioral 
and social-emotional needs using evidence-based programs, validated screening tools, and research-supported interventions implemented with 
fidelity.

42%
of high school students reported persistent feelings of sadness or 
hopelessness in 2021, up from 28% in 2011

22%
seriously considered attempting suicide; 10% attempted suicide. Female 
and LGBTQ+ students reported at higher rates.

Research Shows Evidence-Based MTSS for SEL & Mental Health…

Significantly improves social-emotional competencies, coping skills, and functioning for students with mental health disorders

Has demonstrated evidence for promoting school safety through validated approaches such as bystander training and crisis protocols

Increases effectiveness of research-based interventions in preventing and addressing depression among students in schools

Has positive effects on reducing disruptive behavior when scientifically validated behavioral interventions are used with fidelity

Source: IES Regional Educational Laboratory Northeast & Islands (2024). Multi-Tiered Systems of Support and the Importance of Promoting Student Well-being.



MTSS-B: SEL & Mental Health Across the Tiers

Tier 1 — Universal SEL & Trauma-Sensitive Practices

Evidence-based SEL curriculum and trauma-sensitive school programs implemented in the classroom and through schoolwide practices and policies. Just as 
Tier 1 academics requires research-based core curriculum, Tier 1 behavioral supports require validated SEL programs delivered with fidelity to all students.

Tier 2 — Targeted Interventions

Standardized, evidence-based interventions for students identified as having low to moderate social, emotional, or mental health challenges—often through 
small-group formats using validated intervention programs delivered with fidelity and monitored through regular progress data.

Tier 3 — Individualized, Research-Based Mental Health Interventions

Individualized, intensive interventions informed by diagnostic data for students with high mental health needs, including diagnosed disorders. Uses 
scientifically supported treatment protocols; may involve one-on-one sessions with trained mental health providers or referral to outside clinicians.

Screening & Identification: Needs for Tier 2 and 3 supports are typically identified through validated screening tools, student assessments, mental health 
screenings, and school records such as attendance and disciplinary data. Once placed in interventions, students are progress monitored using reliable measures 
to determine whether interventions are effectively addressing their needs.

Source: IES Regional Educational Laboratory Northeast & Islands (2024). Multi-Tiered Systems of Support and the Importance of Promoting Student Well-being.



Factors for Effective MTSS-B Implementation

Leadership School and district leaders provide vision, commit resources, and ensure that only research-based programs and practices 
are adopted and sustained for SEL and mental health support.

Data Utilization Staff use validated SEL assessments, reliable mental health screeners, implementation monitoring data, and program 
evaluation data to inform decisions—mirroring the role of universal screening and progress monitoring in academic MTSS.

Fidelity of Implementation Evidence-based programs across all three tiers are implemented as designed, with fidelity monitoring tools and 
continuous quality improvement cycles to ensure interventions achieve intended outcomes.

Staff Competency All staff are trained, coached, and supported in the evidence-based practices and intervention protocols specific to their 
role within the MTSS structure, ensuring delivery matches program design.

Equity Lens
Schools and districts use data to identify and address inequities, ensuring programs and interventions are culturally 
responsive and research-validated, training educators on implicit bias in data, and ensuring school climate is supportive of 
all students across group identities.

Source: IES Regional Educational Laboratory Northeast & Islands (2024). Multi-Tiered Systems of Support and the Importance of Promoting Student Well-being.



Tier 1 — AIR Infographic



MTSS – Academic



Tier 1 Core Programming (All Students)

Tier 1 includes high-quality, schoolwide programming and supports designed to meet the needs of all students. Students 
receive high-quality instruction with a research-based curriculum and feedback on schoolwide expectations.

1 Teaching and learning objectives are articulated among and 
within grade levels.

2 Curriculum materials are evidence-based and aligned with 
State standards.

3 Instruction is delivered using agreed-upon evidence-based 
practices.

4 Includes adequate time to teach the content.

5 Includes adequate time for students to respond, practice, 
and receive feedback.

6 Staff use data to differentiate instruction for students on, 
below, and above grade level.

Source: American Institutes for Research (AIR), Center on Multi-Tiered System of Supports, 2025



Tier 2 Supplemental Intervention (Targeted)

At Tier 2, schools provide small group, standardized supports using validated intervention programs. Tier 2 is prioritized for 
15–20% of the student population.

1 Prioritized for 15–20% of student population.

2 Standardized processes to identify, match, and deliver 
interventions.

3 Uses evidence-based intervention or practices with fidelity.

4 Increased practice and feedback on foundational skills 
aligned to Tier 1.

5 Provided in addition to Tier 1.

6 Group size typically 3–7 students based on age, needs, and 
research.

7 Delivered by adequately trained staff.

8 Frequency and length of intervention based on student 
needs.

9 Regular monitoring of progress (at least twice/month).

10
Increased family engagement and communication relative 
to Tier 1.

Source: American Institutes for Research (AIR), Center on Multi-Tiered System of Supports, 2025



Tier 2 — AIR Infographic



Tier 3 Intensive Intervention (Individualized)

Tier 3 is individualized and intensive intervention designed to help students with severe and persistent needs, including 
students with disabilities. It is a data-driven process characterized by increased intensity and individualization.

1 Prioritized for 3–5% of the student population identified as 
most at-risk.

2
Interventions are individualized based on student data, 
including diagnostics, using evidence-based protocols 
adapted to individual need.

3 Interventions are more intensive relative to Tier 2.

4 Provided by adequately trained staff with relevant 
background.

5 Group size and dosage is optimal based on student age and 
needs.

6 Aligned with Tier 1 on a case-by-case basis.

7 Ongoing family communication and engagement.

8 Progress monitoring occurs weekly followed by regular 
teaming.

Source: American Institutes for Research (AIR), Center on Multi-Tiered System of Supports, 2025



Scheduling Considerations for Tiered Interventions

Across Tiers 1–3: Scheduling Notes

To achieve maximum impact, increased time for interventions must be paired with adjusted content and instructional methods and strategically 
modified content that remains aligned to core grade-level standards. This may include focusing on prerequisite skills, reteaching essential concepts in 
new ways, or using alternative strategies (e.g., multisensory approaches, increased scaffolding, more guided practice) to support access to Tier 1 
instruction.
Schools should avoid removing students from enrichment or special area classes (i.e., arts, physical and/or health education, library media, computer 
science) to implement interventions, as this can negatively impact student attendance, well-being, and creative development (Wolpert-Gawron, 2018).

Tier III Scheduling

Should occur 4–5 days per week, typically 20–30 minutes per session, depending on intervention design

Students continue to access Tier 1, grade-level instruction

Avoid removing students from enrichment or special areas classes whenever possible

Source: Maryland State Department of Education (2025). A Framework for Multi-Tiered System of Supports: A Maryland MTSS Guide.



MTSS Framework Reference
Normal curve with tier distribution mirrored on both tails

5% 15% 60% 15% 5%

MTSS ↔ NWEA Alignment:  ■ 1st–20th = Tier III   |   ■■ 21st–60th = Tier II   |   ■■ 61st–99th = Tier I

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



All Grades (District Aggregate)
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 7% 11% 19% 28% 35% Median: 71st %ile
n = 1011

Tier III: 7% Tier II: 30% At/Above Grade Level: 63%

READING

Reading 8% 11% 18% 26% 37% Median: 72nd %ile
n = 1008

Tier III: 8% Tier II: 29% At/Above Grade Level: 63%

Key Data:  Math — 63% At/Above, 30% Tier II, 7% Tier III  |  Reading — 63% At/Above, 29% Tier II, 8% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 3
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 7% 7% 19% 27% 40% Median: 74th %ile
n = 150

Tier III: 7% Tier II: 26% At/Above Grade Level: 67%

READING

Reading 9% 13% 23% 50% Median: 80th %ile
n = 150

Tier III: 5% Tier II: 22% At/Above Grade Level: 73%

Key Data:  Math — 67% At/Above, 26% Tier II, 7% Tier III  |  Reading — 73% At/Above, 22% Tier II, 5% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 4
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 13% 21% 34% 27% Median: 71st %ile
n = 152

Tier III: 5% Tier II: 34% At/Above Grade Level: 61%

READING

Reading 11% 13% 16% 20% 40% Median: 70th %ile
n = 152

Tier III: 11% Tier II: 29% At/Above Grade Level: 60%

Key Data:  Math — 61% At/Above, 34% Tier II, 5% Tier III  |  Reading — 60% At/Above, 29% Tier II, 11% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 5
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 8% 12% 20% 29% 31% Median: 66th %ile
n = 154

Tier III: 8% Tier II: 32% At/Above Grade Level: 60%

READING

Reading 8% 12% 20% 29% 31% Median: 71st %ile
n = 154

Tier III: 8% Tier II: 32% At/Above Grade Level: 60%

Key Data:  Math — 60% At/Above, 32% Tier II, 8% Tier III  |  Reading — 60% At/Above, 32% Tier II, 8% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 6
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 10% 14% 20% 22% 34% Median: 66th %ile
n = 141

Tier III: 10% Tier II: 34% At/Above Grade Level: 56%

READING

Reading 12% 9% 26% 27% 26% Median: 62nd %ile
n = 141

Tier III: 12% Tier II: 35% At/Above Grade Level: 53%

Key Data:  Math — 56% At/Above, 34% Tier II, 10% Tier III  |  Reading — 53% At/Above, 35% Tier II, 12% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 7
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 7% 11% 21% 26% 35% Median: 71st %ile
n = 147

Tier III: 7% Tier II: 32% At/Above Grade Level: 61%

READING

Reading 7% 14% 20% 26% 33% Median: 70th %ile
n = 148

Tier III: 7% Tier II: 34% At/Above Grade Level: 59%

Key Data:  Math — 61% At/Above, 32% Tier II, 7% Tier III  |  Reading — 59% At/Above, 34% Tier II, 7% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 8
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 8% 17% 26% 45% Median: 77th %ile
n = 137

Tier III: 4% Tier II: 25% At/Above Grade Level: 71%

READING

Reading 6
%

8% 16% 30% 40% Median: 77th %ile
n = 137

Tier III: 6% Tier II: 24% At/Above Grade Level: 70%

Key Data:  Math — 71% At/Above, 25% Tier II, 4% Tier III  |  Reading — 70% At/Above, 24% Tier II, 6% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026



Grade 10
NWEA MAP Achievement — Fall 2025–2026

MATH

Math 9% 10% 15% 30% 36% Median: 72nd %ile
n = 130

Tier III: 9% Tier II: 25% At/Above Grade Level: 66%

READING

Reading 9% 9% 10% 32% 40% Median: 73rd %ile
n = 126

Tier III: 9% Tier II: 19% At/Above Grade Level: 72%

Key Data:  Math — 66% At/Above, 25% Tier II, 9% Tier III  |  Reading — 72% At/Above, 19% Tier II, 9% Tier III

1st–20th 21st–40th 41st–60th 61st–80th >80th

RSU 5  |  NWEA MAP Growth  |  Fall 2025–2026












































