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Understanding PBIS 
WHAT IS PBIS?  

Positive Behavior Interventions and Supports (PBIS) is an  
evidence-based approach used nationwide for developing positive behavior 
and creating a positive climate for learning. Children learn about behavioral 

expectations throughout the school day and are encouraged to continue the 
expectations at home.  

A few important principles of PBIS:  
● Every child can learn proper behavior  
● Stepping in early can prevent more serious behavior problems  

● Each child is different and schools need to provide many kinds of 
behavioral support  

● Following a child’s behavioral progress is important  
● Teachers/Schools must gather and use data to make decisions about 

behavior problems  

To support both students and staff, PBIS is the framework that we use to 
implement our behavior systems district-wide.  

 

 

 

PBIS includes three tiers of support   for students. Each tier targets a 
specific group of the student body. Below is a breakdown of each tier, along 
with a visual to better understand the targeted groups.  
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TIER 1:  
Generalized Support  
(80-90% of student body)  

● Schoolwide  
● All children learn basic behavior expectations in all school settings 
● Designed to reduce problem behaviors  

● Increase instructional time  
● Important for staff to stay consistent with expectations  
● Staff regularly recognizes and praises expectations  
● The use of small rewards to encourage children  

TIER 2:  
More Targeted Support  

(5-15% of student body)  

● Extra support for students who are demonstrating at-risk behaviors 
● Will require more adult attention and positive reinforcement  

● Students receive evidence-based interventions, support, and 
instruction  

● Prevents worsening of problem behavior  

TIER3:  
Intensive Support  
(1-5% of student body)  

● Most intensive level  
● Student engages in highly disruptive, or dangerous behavior(s) 
● Individualized supports and services for high-risk behavior  

● Identify why student is behaving the way they do  

● Change social/academic factors contributing to misbehavior  
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MULTI-TIERED SYSTEMS of SUPPORT (MTSS) 
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TIER 1 
  GENERALIZED SUPPORT 
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PBIS: CURTIS LITERACY ACADEMY 
PBIS at  

CURTIS LITERACY ACADEMY  
Curtis Elementary Literacy Academy is committed to ensuring that all 

students have a positive learning experience by creating an environment that 
fosters their academic, social, and emotional growth. The implementation of 
Positive Behavior Interventions and Supports (PBIS) has become crucial in 
fulfilling this commitment.  

PBIS provides proactive strategies for defining, teaching, and supporting 
appropriate student behaviors to help create a positive and safe learning 
environment. Our goal is to explicitly teach and model behavioral 
expectations, as well as recognize and celebrate positive behaviors shown by 
students. By improving the school environment, we hope to increase learning 
time and promote academic, social success, and college and career 
readiness.  

The foundation of PBIS at Curtis Elementary Literacy Academy centers 
around three behavior expectations, also known as the Three B’s: Be Safe, Be 
Respectful, and Be Responsible. Each behavior expectation is explicitly taught 
for specific settings in our school. Through the use of strategies, lessons, 
modeling, and hands-on activities, students are provided with a clear 
understanding of expected school behaviors in a variety of school settings, 
such as the cafeteria, hallways, office, and restrooms. School-wide matrices are 
located throughout the campus to assist and reinforce the expected 
behaviors.  
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Curtis Literacy Academy PBIS 
Mission Statement 

Curtis Literacy Academy  
PBIS Mission Statement  

 
Our implementation of PBIS can be read in our mission 

statement: The mission of the PBIS Team here at Curtis 
Elementary Literacy Academy is to foster a positive 
social-emotional school environment by providing students 
and teachers with proactive strategies to prevent negative 
behavior through the use of school-wide systems, teaching 
students to BE RESPECTFUL, BE RESPONSIBLE, BE SAFE, positive 
reinforcement and SEB classroom lessons.  
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PBIS Tier I: Team Members  
 

We have made it a priority to make sure that all grade levels and stakeholders 
are represented as a part of our PBIS Tier 1 team. Each member of the team 
helps maintain the behavior expectations throughout the many different 
locations on our campus by providing positive feedback and positive 
reinforcements to our students. Tier 1 members at Curtis Elementary Literacy 
Academy consist of:  

● Internal coach(es) for PBIS  
○ Mrs. Wooliver 

● At least one teacher for each grade level (K-5th) - Mrs. Melocoton and Ms. 
Pimental 
● At least one administrator - Mrs. Roque 
● Site specialists such as instructional strategists, reading specialists, 

and/or school psychologist - Ms. Castro 
● Education Specialist - Mrs. Latham 
● Parent(s) and/or stakeholder(s):  

Having this diversity on our Tier 1 team helps provide the best support 
system possible within our school and for our students.  

The PBIS team meets every month to discuss a variety of behavioral methods, 
interventions, and/or strategies that could further support our positive school 
climate. The PBIS team also provides support for teachers who would like 
additional ideas to implement PBIS strategies in and out of the classroom.  

An updated list of the Tier 1 Team will be posted and distributed in 
September. This allows for new additions to the team to take place, as well as 
those who may have retired or asked to be removed.  
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Area-Specific Matrices  

The foundation of PBIS at Curtis Literacy Academy centers around three behavior 
expectations: Be Safe, Be Respectful, and Be Responsible. Each behavior 
expectation should not only be modeled, but also consistently and explicitly 
taught for specific settings at the school. This means that for each area, students 
should be expected to know:  
● What it should look like in that particular setting  
● What it should sound like in that particular setting  

It is important that students are provided with a clear 
understanding of expected school behaviors in all school settings. This 
will ensure:  
● We are creating a positive experience for the students at school 
● Instructional time will have minimal disruptions  
● Students are maximizing their time in that setting  
● Students have a positive view of their school  

Adults recognize that students develop an understanding of expected 
behaviors over time. It is important that all adults consistently reinforce and 
model these expectations, providing ongoing support throughout the school 
year. 

School-wide matrices are located throughout the campus to assist and 
reinforce the expected behaviors. Use the matrices as a teaching tool so that 
students learn to refer to them and have an understanding of them.  

You will find the specific area matrices on the following pages. There are 
samples of positive phrasing frames for each behavior expectation for that 
particular area for you to refer to.  
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Curtis Literacy Academy School-Wide Matrix 

 

 

 

 

 

 

 

​ ​ ​ ​ ​ ​ ​ ​ ​ 12​  



Area Specific Matrices 
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TEACHING EXPECTATIONS AND ROUTINES 
 

How long should it take to teach the behaviors on the matrix?  
● Plan to teach the expectations over the first three weeks of school.  
Lessons will need to be repeated a few times initially and strongly  
reinforced at the onset.  

And then I’m done, right?  
● Not quit. Plan to teach “booster” lessons throughout the year (5-10 minutes). If a lot of 
problems arise in a certain situation, re-teach the expectations. Having a new student 
entering the class is also a perfect time for a “refresher” course.  

What do you mean by “teach” the expectations?  
● By teach, we mean show, as in model, demonstrate, or role-play. Have the students get 
up and practice exactly what you have shown them to do. Have fun with it! Give them 
feedback on how they did. Lastly, praise them for their effort(and reward).  
● Team up with a colleague to plan and teach lessons or ask your colleagues for any 
ideas, tips, or lessons that they have used.  
● Repeat this process as often as it takes for students to learn the behaviors. The idea is to 
teach behavior the same way we teach academics. Just as practice is important for 
mastery of academics, so too is it important for mastery of positive behaviors.  

How much time am I supposed to commit to this?  
● Keep the lessons brief: 5-15 minutes in the beginning. After the first few weeks, it should 
only take 2-5 minutes to review or refresh as needed.  
 

How do I fit this in with everything else?  
● Accompany your students to the different areas of the school described on the 
matrix and plan to conduct brief lessons. Consider it an investment at the 
beginning of the school year that will pay off with more orderly behavior thereafter, 
and allow you to focus primarily on academics and maintain a fun and positive 
learning environment.  

How is this different from teaching “procedures”?  
● As described in Harry Wong’s book The First Days of School, Wong talks about 

how important it is to have clear classroom procedures defined and directly 
taught to students. These are the foundations of good classroom management.  
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For example:  

○ What to do when you enter the classroom.  
○ How to get the teacher’s attention.  
○ What to do when you need to go to the bathroom.  
 

● The positive behavior expectations defined in the classroom matrix may be 
included in classroom procedures, but they are grounded in the core values: Be 
Safe, Be Respectful, Be Responsible. Part of our objective is to teach students these 
core values beyond the level of simple classroom procedures so that they extend 
to other common areas of the school and can be celebrated accordingly, 
schoolwide.  
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SCHEDULE OF TEACHING  
Please follow the tentative schedule for teaching and refreshing 
school-wide and classroom behavioral expectations.  

August 2025- September 2025  
● Create and teach school-wide and classroom behavior expectations 

daily.  

September 2025 through November 2025  
● Teach school-wide and classroom behavior expectations 2-3 times per 

week. (Review SEL Lessons/classroom matrices)  

December 2025 through March 2026  
● PBIS Booster Meeting  
● Teach school-wide and classroom behavior expectations 

weekly/reference expectations using Google Slides and/or 
classroom matrices.  

April 2026 through May 2026  
● Teach school-wide and classroom behavior expectations as needed.  

Review/Reteach School-wide and Classroom Behavior Expectations: 
● November (after Thanksgiving Break)  

● January (after Winter Break)  
● March (after Spring Break)  

On the following pages, you will find sample lessons to help support the teaching of 
behavior expectations in the various areas of the school.  

A blank lesson plan has been provided as well.  
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CAFETERIA  
EXPECTATIONS LESSON PLAN  

I. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety.  

II. Teach Expectations for Specific Settings:  
Be Respectful Be Responsible Be Safe 

● Wait patiently  
● Leave space  
● Use your manners 

● Say your name loud 
enough for the cafeteria 
staff to check you in  

● Keep Your Area Clean  
● Use level 1 voices  
● Listen to ALL Noon Duty 
Aides 

● Walk at ALL times  
● Hold the tray with 2 
Hands  
● Clean up after yourself  
● Take turns 

 
 

III. Tell Why Expectations Are Important  
Following the cafeteria expectations is great practice for when you eat at someone else’s house or 
at a restaurant.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Walk in line quietly, facing forward.  
● Keep my hands on my own lunch.  
● Use a level 1 voice while in the 
cafeteria.  
● Clean up my trash at the lunch table 
and floor area.  
● Raise my hand and wait for the noon duty 

aides to excuse me. 

● Running, pushing, or playing in line.  
● Putting my hands on others’ lunches.  
● Yelling, screaming, or talking loudly while 

in the cafeteria.  
● Leaving my trash at the lunch table 

and floor area.  
● Leaving to go to recess without permission. 

 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Roleplaying  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support the lesson  
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OFFICE  
EXPECTATIONS LESSON PLAN  

II. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety  

II. Teach Expectations for Specific Settings:  
BE RESPECTFUL BE RESPONSIBLE BE SAFE 

● Speak clearly to office 
staff  
● Bring an office pass from 
your teacher stating why 
you are in the office 
● Say “Please”, “Thank You”, 
& “Excuse Me” 

● Walk at all times 
● Bring work with you  
● Ask permission to get out 

of your seat if you need to 
use the restroom or are 
waiting for Admin 

● Sit correctly in the chair  
● Keep hands & feet to  
oneself  
● Keep objects in your  
possession 

 

III. Tell Why Expectations Are Important  
While in public offices, showing good manners and honoring others’ workspaces will allow them to 
help you with what you need.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Use level 1 voices.  
● Show my pass to the office staff.  
● Wait patiently to be 
acknowledged.  
● Will say “Please”, “Thank you”, or 
“Excuse me” to the office staff.  
● Sit quietly with my feet on the 
floor and bottom in the chair. 

● Use loud voices or 
yelling/screaming/making noises.  

● Show up to the office without permission/pass.  
● Interrupt or be rude/disrespectful to the office 
staff.  
● Use disrespectful language to the office staff.  
● Fall out of/get up from the chair and walk around 
the office. 

 

V. Provide Opportunities to Practice  
● Practice in the specific area (i.e cafeteria, playground, library, etc.)  
● Class/group discussion  
● Role playing  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support the lesson  
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LIBRARY  
EXPECTATIONS LESSON PLAN  

III. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety 

II. Teach Expectations for Specific Settings:  
BE RESPECTFUL BE RESPONSIBLE BE SAFE 

● Wait patiently & 
quietly  
● Treat ALL books with  
care  
● Say “Please” & 
“Thank You” to the 
Librarian 

● Use the shelf marker  
● Use inside voices  
● Ask permission to get out 

of your seat 

● Sit correctly in the chair 
● Walk quietly in the 
Library  
● Hold the books with both  
hands  
● Keep hands & feet to  
oneself 

 

III. Tell Why Expectations Are Important  
Literacy is the ticket to learning and the key to a successful life.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Enter quietly and use quiet voices.  
● Return books/shelf markers in 

good condition.  
● Use the shelf marker correctly and put 

books back correctly on the shelf if I 
don’t want it or am done with it.  

● Will say “Please”, “Thank you”,or 
“Excuse me” to the librarian.  

● Sit quietly with my feet to the floor 
and bottom in the chair. 

● Use loud voices or screaming/making noises. 
● Return books/shelf markers 
dirty/broken/sticky.  
● Do Not use the shelf marker correctly; leave 
books on the floor or in the wrong place after 
taking them out.  
● Interrupt or be rude/disrespectful to 

the librarian.  
● Fall out of/get up from the chair and 

walk around the library. 

 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Role playing  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support the lesson  
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HALLWAY  
EXPECTATIONS LESSON PLAN  

IV. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety 

II. Teach Expectations for Specific Settings:  
BE SAFE     BE RESPONSIBLE BE SAFE 

● Walk quietly  
● Use respectful  
language  
● Be Respectful to  
classes in session 

● Model good behavior  
● Use walkways correctly 
● Be quick & punctual to 
your destination 

● Keep space around you &  
others when walking  
● Use walking feet at ALL times  
● Stay clear of the yellow safety 
circles by the doors  
● Use grade-level restrooms 

 

III. Tell Why Expectations Are Important  
Cooperation with a team leads to a well-functioning society.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Use quiet feet and voices.  
● Walk quickly to and from where I’m 

going without getting distracted.  
● Walk by other classrooms silently.  
● Use the yellow line to walk in a single file 

line with my hands and feet to myself 
and keep up with the class. 

● Stomping or using loud 
voices/screaming.  
● Waste time by stopping to read things.  
dawdling, or talking to others in the hallway.  
● Looking into or distracting other rooms as I 
walk by.  
● Walk next to another person in line or in a 

group and lag behind the rest of the class. 

 
 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Roleplaying  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support lesson  
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PLAYGROUND  
EXPECTATIONS LESSON PLAN  

V. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety  

II. Teach Expectations for Specific Settings:  
BE RESPECTFUL BE RESPONSIBLE BE SAFE 

● Use respectful language  
● take turns & wait patiently 
● Share play equipment  
● Have a positive attitude 

● Show good  
sportsmanship  
● Freeze when the bell rings  
● Use the restroom & get 
water before the bell rings 

● Walk on the blacktop  
● Walk to your line  
● Follow the Teacher’s  
directions  
● Keep hands/feel to  
oneself 

 

III. Tell Why Expectations Are Important  
Abiding by the playground rules and including everyone provides the opportunity to make new 
friends and make good choices in life.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Use kind, appropriate language. 
● Accept when others win a game. 
● Stop and wait for the whistle to 
be blown to line up.  
● Line up in a single file at the  

designated spot for my class.  
● Use the bathroom, get water, 

then play. 

● Use unkind or bad language.  
● Get mad/ throw a tantrum/call others cheaters 

when others win a game.  
● Moving/playing with equipment before the 

teacher has blown the whistle.  
● Dawdle/waste time getting back to my class’s spot 

to line up.  
● Play in the bathroom or use the bathroom 

after recess. 

 
 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Roleplaying  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support lesson  
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BATHROOM  
EXPECTATIONS LESSON PLAN  

VI. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety 

II. Teach Expectations for Specific Settings:  
BE RESPECTFUL BE RESPONSIBLE BE SAFE 

● Respect privacy  
● Wait patiently for your turn  
● Use respectful language 

● Flush thoroughly  
● Leave the toilet clean  
● Wash your hands  
● Use supplies correctly 

● Only 4 students in the  
restroom at a time  
● Wait patiently outside  
● Report any safety issues 

 

III. Tell Why Expectations Are Important  
Exhibiting healthy hygiene habits ensures a healthy and happy lifestyle.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Use respectful, quiet voices when 
in the bathroom.  

● Clean up after myself by 
flushing the toilet and placing 
my trash in  
the trash can.  

● Give others privacy.  
● Make sure the restrooms look 

nice and clean after use.  
● Wait patiently outside when 4  

students are in the restroom. 

● Screaming, being loud, and/or using bad language 
in the bathroom.  

● Throwing paper towels, squirting soap onto the 
floor, leaving the water running, or forgetting to 
flush the toilet.  

● Peeking over, under, or inside the restroom stalls.  
● Destroy things in the bathroom or write on the walls 
or stalls.  
● Running in and out of the restroom or going 
into the restroom when 4 students are in the 
restroom. 

 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Roleplaying  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support lesson  
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GARDEN  
EXPECTATIONS LESSON PLAN  

VII. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety  

II. Teach Expectations for Specific Settings:  
BE RESPECTFUL BE RESPONSIBLE BE SAFE 

● Ask before harvesting 
any crops  

● Be gentle to the plants  
● Respect all insects 

● Water the plants  
● Pull the weeds  
● Keep the garden  

clean/pick up trash 

● Walk in the garden  
● Take turns using the tools  
● Handle gardening tools 
carefully 

 

III. Tell Why Expectations Are Important  
Understanding how fruits/ vegetables grow and the importance of the insects that inhabit/visit the 
garden will ensure a healthy and happy lifestyle.  

IV. Demonstrate Expectations  
EXAMPLE  NON-EXAMPLE 

● Using the correct form of 
harvesting the fruits/vegetables.  

● Ignoring the insects/bugs in 
the garden.  

● Walking using the paths in 
the garden.  

● Handling the gardening tools  
carefully. 

● Pulling or picking the fruits/vegetables incorrectly 
so that the crops/trees will get damaged.  

● Stepping/swatting the insects in the garden.  
● Running/jumping over the vegetable beds in 
the garden.  
● Playing/throwing/tossing gardening tools in 

the garden. 

 
 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Role playing  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support lesson  
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SETTING: ___                   ________________ 
EXPECTATIONS LESSON PLAN  

VIII. Review School-Wide Expectations  
Show Respect, Responsibility, and Safety  

II. Teach Expectations for Specific Settings:  
BE RESPECTFUL BE RESPONSIBLE BE SAFE 

   

 

III. Tell Why Expectations Are Important  
____________________________________________________________________________________ 
________________________________________________________________________________  

IV. Demonstrate Expectations  

EXAMPLE  NON-EXAMPLE 

  

 
 

V. Provide Opportunities to Practice  
● Practice at the specific area (i.e Cafeteria, playground, library, etc.)  
● Class/group discussion  
● Roleplaying  
● Brainstorm/anchor charts/list examples or ways to follow rules  
● Perform skits  
● Students teach other students about the rules  
● Find a book to read aloud and do activities to support lesson  
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Research has shown that positive reinforcement is one of the best ways to 
change negative behavior and to maintain positive behavior. Curtis staff must 
work diligently to make sure that all students who demonstrate positive 
behaviors are recognized for it.  

All staff at Curtis Literacy Academy can acknowledge students’ positive 
behavior throughout the school day with the use of verbal praise and/or Colt 
Yippes! 

●​ PBIS is one of our school-wide recognition systems. Part of PBIS is the use 
of consistent positive reinforcement of appropriate behavior. 

●​ Students will vote on a party of their class’s choice to earn at the end of 
each trimester. They will earn this classroom party by receiving at least 
550 Yippes per trimester. 

●​ We will keep count of the number of Yipees each class has earned 
weekly 

●​ This recognition can take place in all areas of the school, and from all 
staff members, certificated and classified. 

●​ Any staff member who observes students demonstrating the 
school-wide expectations (Being Safe, Respectful, and/or Responsible) 
can issue Colt Yippes. 
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Whole School Recognition Activities  

 

●​ PBIS Kickoff Completion Certificates 
●​ Lunch with a Loved One, February 13, 2026 
●​ Monthly Colt Rallies  

On the last Friday of each month, we have a Colt Rally. Each teacher 
from each grade level is responsible for choosing two students who 
exhibit the three school-wide expectations for being Safe, Responsible, 
and Respectful consistently. Students' names are called and they run 
through the tunnel formed by teachers who are cheering with Pom 
Poms and cow bells. These awards are given out in front of parents 
and their peers, so we can recognize the students who are acting as 
role models for their peers.  

●​ Colt Yippes! All staff members are responsible for handing out Colt 
Yippees to students who are helping or being kind to others around 
campus. Staff will fill out the slip and students will place it in the Colt 
Yippee basket in their classroom. Admin will then pull 10 slips out each 
Friday and read off the names. The students whose names were drawn 
will get a prize from the office.  

●​ We recognize staff by completing Staff Shout-Outs that are posted in 
the Staff Lounge to continue positive praise for ALL staff as well. 
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REINFORCEMENT/POSITIVE FEEDBACK 

 

 

 

 

 

 

Preventative Prompts  
As educators, we become experts at identifying which times of day or 

areas of learning are associated with unwanted behavior. By predicting 
when these unwanted behaviors will occur, we can likely prevent them by 
prompting the expected behavior just before it is needed.  

● Pleasantly prompt expected behavior just before times it would be 
beneficial  

● Prevents inappropriate behavior by setting the environment and students 
up for success  

Example:  
“Before we start our reading lesson, remember our class expectations are to 
show kindness and effort by listening to your peers and me. This means listening 
carefully and quietly for directions and raising our hands to speak.”  
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Reinforcement/Positive Feedback  
It is not enough just to teach expected behavior; we also  

need to regularly reinforce and acknowledge students for engaging in 
appropriate behavior. Research has shown that you can improve behavior by 
80% just by pointing out what someone is doing correctly. All staff need to pay 
attention to positive behavior and verbally recognize it. There are many ways 
to provide positive reinforcement to students. Below are a few examples: 

VERBAL:  
What We Say 

NON-VERBAL: 
What We Do 

OTHER: 
What They Get 

●​ Use student names 
●​ Nice Job 
●​ You're on the right track 
●​ You're doing much 

better 
●​ Great work! 
●​ Etc 

●​ Smile 
●​ Nod 
●​ Greetings (handshakes, 

high 5’s, etc) 
●​ Thumbs up 
●​ Etc​  

●​ Call home  
●​ Certificates 
●​ Classroom incentives 
●​ Colt Yippee 

 
In fact, research on effective teaching has found that teachers should engage in a 
ratio of 5 positive interactions with students for every 1 negative interaction. It is very 
easy to get caught up in focusing on catching students engaging in negative 
behavior. The goal of an acknowledgment system is to increase the number of 
positive interactions that all school staff have with students.  

      So remember, how often should you give positive attention?  

       5:1  
5 positives to 1 correction  
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Positive Contacts vs.  
Behavior Specific Praise (BPS)  

Positive contacts help create connections with students and a positive 
school environment. Behavior Specific Praise (BPS) is a strategy to use when our 
goal is to increase the likelihood of appropriate behavior being repeated. Both 
are important! By specifically naming the student and providing the student 
with the “What” they were caught doing and “Why” you are praising them 
helps increase the likelihood that the behavior will be learned and continued. 
“When we focus our praise on positive actions, we support a sense of 
competence and autonomy that helps students develop real self-esteem.” 
(Davis, 2007)  

Use this table as a guide for creating a Behavior Specific Praise statement:  
 

Student/Group  Praise  What  
(describe behavior) 

Connect to  
Matrix 

Insert Name(s) Well done!  
Way to go…  

You’ve got it!  
Nice job!  

Great work!  
I love it!  

That’s amazing! 
Good for you… 

What do you  
see/hear/notice? 
The more specific 
your feedback the 

better.  

Use the Matrix! 

That is…  
● Kind  
● Showing  

effort  
● safe 

Samples:  
● “Hey, 2nd graders, awesome job taking turns during recess today! You all 

showed great effort with playground behavior.”  
● “Thank you, Jose and Mark- you’re being kind by working quietly together 

while I review with the class.”  
● “Adam, you pushed in everyone's chairs at your table group. That was 

very safe…Thank you!”  
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DISCIPLINE vs. PUNISHMENT 
PBIS focuses on teaching, modeling, practicing, and reinforcing positive 

social behavior rather than punishing inappropriate behavior. PBIS does include 
consequences as part of a positive discipline system that is designed to help 
students develop skills. Consequences differ from punishments in their purpose, 
characteristics, and results.  

Our intentions must be to help kids behave and not harm them in the 
process.  
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CONSEQUENCES AND INTERVENTIONS 

Documenting Behaviors  
Behavior documentation allows everyone involved to have ongoing 

communication about students’ progress toward following expectations. 
Through the documentation, we are able to better assess each student’s 
individual needs and provide specific lessons, interventions, strategies, and/or 
support.  

When students do not follow the outlined schoolwide discipline plan, they 
will receive consequences based on the philosophy of progressive discipline. 
Progressive discipline uses a consistent approach that starts with pre-stage 
interventions to help the student get back on track by following the rules, 
routines, and expectations of the school. The next step would be minor 
consequences for first offenses, to more severe consequences for repeat 
offenses.  

● Pre-Stage Interventions:  
o In order to maximize student instructional time, we encourage staff 

to deal with classroom-managed behavioral issues in the classroom 
as much as possible. Curtis Elementary Literacy Academy has 
developed a clear discipline plan, in which teaching expectations 
and routines, incentives for positive behavior, and clear classroom 
responses to problem behavior for the classroom have been laid 
out.  

● Minor Referral:  
o Staff will use the Minor Referral form and log any minor discipline 
issues that they can handle in the classroom once they have 

implemented pre-stage interventions with the student, but the student 

is non-responsive to those interventions. The staff will choose  

 appropriate interventions for the student’s behavior. The student will 
have opportunities to correct the negative behavior/s.  
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o If a student continues to demonstrate the negative behavior 
consistently three or more times, then the student will be written 
a major referral. This will be referred to Admin, and the Tier 2 
Team will decide on the appropriate intervention. 

● Major Office Referral:  
o Once the administration receives a major office referral, they will 

determine the extent of the interventions to use. Interventions will 
include, but are not limited to, student conferences, time in the 
office, community service, parent contact, parent conferences, 
etc. If behavior patterns continue, the Tier 2 team will meet to 
discuss supports and/or interventions needed to provide additional 
student support. Parent contact will be made by an administrator.  

The following pages contain materials outlining the consequence system at our 
school:  

● Pre-Stage Interventions & Definitions  
● Curtis Elementary Literacy Academy Behavior Flow Chart  
● Discipline Matrix: Minor Infraction & Intervention Grid  
● Discipline Matrix: Major Infraction & Intervention Grid  
● Minor Discipline Log  
● Minor Problem Behavior Definitions  
● Function of Behavior  
● Major Referral Form  
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Pre-Stage Interventions  
In order to maximize student instructional time, we encourage you 

to deal with classroom-managed behavioral issues in the classroom as 
much as possible. The diagram below provides pre-stage interventions 
to respond to behavioral issues that arise in your classroom or areas 
where you are supervising. When correcting student behavior, use the 
lowest intensity/level of response needed to support student learning 
and change the unexpected behavior. Definitions are provided on the 
next page.  
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Definitions 
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CURTIS LITERACY ACADEMY 
DISCIPLINE MATRIX  
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DOCUMENTING MINOR BEHAVIORS 

Documentation of minor behaviors is written on the form below with 
three boxes to document minor behavior infractions in any area 
throughout the school. After repeating the same behavior three 
times, then it becomes a major referral which is sent to the office for 
the Tier 2 team to provide interventions to stop the behaviors from 
happening. Both the major and minor forms must be filled out in its 
entirety to be handled with Admin and the Tier 2 Team. 

***See Minor Problem Behavior 
matrix for definitions of minor 
behaviors on page 36 of this 
handbook.*** 
 

            Major Referral Form 
            Minor Referral Form 
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Function of Behavior  
When a Major referral is written, it requires reflection on the part of 

the adult to determine the most likely Function of the behavior. 
Identifying the underlying cause of behavior is important because it can 
help us determine how we should intervene. If our response to the 
behavior does not address its underlying cause, then it’s likely to 
continue.  
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 RESTORATIVE JUSTICE 
 
As part of the ongoing practice of PBIS, Curtis Literacy Academy is 

not only providing students with a positive climate for learning, but also 
tools to help them resolve problems and conflicts they may face. Curtis 
Elementary Literacy Academy has included the implementation of 
restorative justice.  

So, what is restorative justice?  

Restorative justice is an approach to discipline that empowers students to 
resolve conflicts by:  

1) having the student(s) own what they did  
2) providing tools to the student(s) to help make it right for those hurt or 
affected  
3) involving stakeholders/community in helping both the victim and the 
offender  

We implement a variety of restorative disciplinary practices. The focus is on 
conflict resolution and personal growth rather than punishment.  

Restorative disciplinary practices at Curtis Elementary include: 
Student Circles  

Norm Setting with the Classroom  
Community Building Circles  
Restorative Chats  
Using Curiosity Questions  
Active Listening  
Affective Communication  
Silent Mentoring  
SEL Lessons (Second Step)55  

Below is a chart with a few of the restorative practices listed above, what they 
are, and examples.  
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TIER 2  
TARGETED SUPPORTS 
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PBIS Tier II: Team Members  
Our PBIS Tier 2 team members consist of:  

● Internal coach(es) for PBIS  
○ Mrs. Wooliver 

● Teachers (one upper grade/one lower grade) Mrs. Melocoton and Ms. Pimental 
● Administrators: Mrs. Roque 
● Site specialists such as intervention strategists, reading 
specialists, or school psychologist: Mrs. Castro 
● Education Specialist: Mrs. Latham 

The team meets monthly to review specific data concerning students. 
They also assist and work with teachers to provide appropriate interventions for 
students having difficulties following our three behavior expectations. The Tier 2 
team will consistently use data for decision-making and will conduct ongoing 
progress monitoring. All data is shared with stakeholders who work with the 
identified student(s) and together will implement interventions as appropriate. 
It is imperative that parents also be involved in this process.  

An updated list of the Tier 2 Team will be posted and distributed in September. 
This allows for new additions to the team to take place, as well as those who 
may have retired or asked to be removed.  
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Request for Assistance  
 

Staff 
Request for Assistance  

There are times when a staff member can feel that they have exerted all 
possible interventions to support a student and are faced with the difficult 
question of, “What else can I do?” Here at Curtis Elementary Literacy 
Academy, we would like to make sure that all staff are provided with support 
if needed.  

We have provided directions for how to fill out the form on page 19 of 
the Tier 2 Handbook and a sample of our Staff Request for Assistance forms on 
page 20 of the Tier 2 Handbook. These forms can also be found on the Curtis 
Hub and the Curtis Elementary website. If you feel that you need assistance 
that is beyond what you have provided, fill out the forms and turn them in to 
Admin, the Tier 2 Team, or Mrs. Castro. The Tier 2 team will review the forms, 
make contact with you, and take the following steps:  

● Hold a meeting with you and the Tier 2 team  
● Come up with strategies, interventions, and/or a support system for that 

particular situation  

● Create an action plan  
● Provide resources that can assist with that particular situation  

●Refer the student/parent to other resources that may better assist with the 
situation if the school is unable to provide sufficient assistance 
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Parent Request for Assistance  
Curtis Elementary Literacy Academy would like to make sure that all students  

and parents are provided with support if needed. With the large number of 
students and families that are a part of the Curtis Elementary Literacy Academy 
community, it can be difficult for staff to know when a student or parent may 
need support.  

We have provided a sample of our Parent/Student Request for Assistance 
form on page 48 of this document. These forms can be found in the front office 
and on the Curtis Elementary Website. If you feel that a parent or family 
member needs assistance that is beyond what you can give, encourage them 
to fill out the form and turn it in. The Tier 2 team will review the form, make 
contact with whoever requested the assistance, and take one of the following 
steps:  

● Come up with strategies, interventions, and/or a support system for that 
particular situation  

● Create an action plan  
● Provide resources that can assist with that particular situation  

● Refer the student/parent to other resources that may better assist with the 
situation if the school is unable to provide sufficient assistance. 
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Parent Request for Assistance 
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Curtis Elementary Literacy Academy  

Menu of Tier 2 Interventions  
 

Intervention  Ideal  
Students 

Data  
Source 

Purpose 

Academic  
Supports 

Students  
performing  
“at-risk”  
academically  
in an  
identified  
area 

Any  
Assessment  
(iReady,  
Screener,  
etc.) 

Provide targeted interventions for 
students struggling with  
academic achievements based on 
foundational skills. 

Reading  
Specialist 

6 students per 
grade level 
performing  
at least 2 years  
behind in  
phonics/language  
arts/reading 

RUSD  
Phonics,  
Phoneme,  
& HFW  
Screeners  
(K-3rd)  
iReady 

Provide targeted interventions for 
students struggling with  
academic achievements in  
phonics/language arts/reading based 
on foundational skills. 

Behavior  
Contracts 

Students who  
would benefit  
from  
individualized 
behavior  
monitoring 

ODR  Provides daily/weekly,  
individualized behavioral goals for 
students to work towards. Provide 
home-school  
communication to improve behavior. 

 
 

 

Check-In/Check-
Out  

(CICO) 

Students who  
need frequent  
feedback  
about their  
behavior  
choices  
throughout  
the day 

Request for  
Assistance  
ODR 

Provide systematic performance 
feedback for students who may 
benefit from daily organizational and 
behavioral support and  
positive adult attention. Provides a 
positive communication link between 
home and school, sets students up for 
success daily, and fades out to 
develop  
student self-management. 
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Restorative  
Practices 

Student(s)  
needing  
social/emotional  
development  
support and  
positive  
influence 

Staff  
referral  
Request for  
assistance  
ODR  
referrals  
ITM team  
referral 

Restorative practices provide 
group-based counseling for  
students experiencing patterns of 
concern around academics, 
social/emotional, and behavior. 
Group(s) meet weekly with small 
groups of students (5-6). 

Social Skills  
Group  

(Dr. Ambrosio) 

Students  
demonstration  
 lack of  
skills to  
engage  
positively and 
productively  
with others. 

Staff  
referral  
Request for  
assistance  
ODR  
referrals  
SST team  
referral 

Social Emotional Skills  
Development Groups:  
TBS 1: 8-month group of Social 
Emotional Learning (SEL), skill-building 
modules  
TBS 2: 3 months of individualized SEL 
support 

SEL  
Elementary  

School  
Counselor  

(Eileen Castro) 

Students  
needing help  
with  
social/emotional 
skills  
such as grief,  
anxiety,  
anger,  
self-esteem,  
or stress 

Staff  
referral  
Request for  
assistance  
SST team  
referral 

Provide assistance to students with 
social-emotional learning through 
classroom lessons,  
interventions, and restorative circles. 
Do SEL check-ins with students. Make 
referrals for  
students who need therapy, a 
consultation, or parent support. 
Provide group counseling  
services. 

 
 

 

Counseling  
(South Coast) 

Students who  
need social 
emotional  
assistance,  
experience  
hardships,  
transition  
difficulties,  
etc. 

Referral  
ODR  
SST  
IEP 

Provides students with one-on-one 
support, help, and interventions 
specific to their needs. 
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Attendance  
Contracts 

Students with 
chronic  
attendance  
problems 

Bi-weekly  
Chronic  
Absence  
Report  
(CAR), SART  
process 

Provide opportunities for daily, adult 
contact with students who struggle 
with attendance to  
acknowledge and encourage 
positive attendance. 

Academic  
Conferences/  

SST 

Students  
who continue  
to perform  
over one year  
below grade  
level despite  
multiple  
interventions. 

Parent  
referrals  
Staff  
referrals 

An intervention team meeting is held 
to discuss student growth, student 
experience, and student history and 
develop a plan for student assistance. 
The same team meets 6-8 weeks later 
to see the impact of the plan and 
then increases or decreases  
support for accelerated  
academic development. 

Instructional  
Strategists 

Students  
performing  
1-2 years  
behind in  
phonics/ 
language  
arts/reading 

Running  
records,  
SIPPS  
assessments  
& HFW  
Screeners  
(4th-5th  
gr.)  
iReady 

Provide targeted interventions for 
students struggling with  
academic achievements in  
phonics/language arts/reading based 
on foundational skills. 
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CHECK-IN-CHECK-OUT STRATEGY 
 

● Check-in/Check-out (CICO) is a strategy used with some  
students to redirect negative behaviors.  

● CICO is a way to give students positive attention and decrease negative 
attention-seeking behaviors.  

● The following are the individuals involved in the CICO process: o The 
Coordinator-the person who develops the forms, informs parents of the  

process, and obtains written parental consent (pg.24)  
o The Facilitator- the person who meets with the student to encourage 

positive behavior and review behavior progress (daily)  
o The Teacher- award points based on observed behavior and provide 

direct encouragement/guidance  
● The CICO facilitator checks in with the students in the morning. The students are 
briefly encouraged for a positive and productive day.  
● The student will take their form to their teacher. The teacher will review their 
behaviors in class and give them positive praise for good behavior or suggestions for 
redirection. The teacher will award points throughout the day.  
● Before the end of the day, the student will meet with the CICO facilitator to review 
behavior progress.  
● The student will take the CICO form home to show parents. The parent should have 
an encouraging discussion with the student about whether the goals were met or 
not. There is a Parent Checklist on page 26 to help with this.  
● The facilitator will monitor progress, and if the student meets the goals (specified 
number of weeks of agreed percent goal), CICO will fade. CICO forms will be 
discontinued, and the CICO facilitator will continue to meet informally with the student 
to monitor continued progress.  
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