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TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT

Curriculum Committee of the
Trumbull Board of Education

Regular Meeting, Thursday, February 12, 2026
Trumbull High School Conference Room

MINUTES

Call to Order/Introduction. The meeting was called to order at 10:05 a.m.

Members Present

M. Petitti, BOE Curriculum Committee Chair
J. McNamee, BOE member

L.. Nuland, BOE Member (via telephone)

S. Iwanicki, Ed.D. administrative designee

Public Comment ~ One public comment was received by a student regarding the new AAPI law
recently passed, incorporating various Asian American themes into curriculum; Dr. Iwanicki is
meeting with the student and a team of people to listen to her presentation next week.

Approve Minutes ~ Mrs. Pettit motioned to approve the 1/6/26 meeting minutes; Ms. McNamee
seconded. Mrs. Nuland abstained. The motion passed.

IV. New Business

a.

Curriculum Guide Update - Robotic I, Grades 10-12

Mr. Cochrane and Mr. Amaturo presented the completed guide, explaining the various aspects of the
course, including the basics of introduction to coding and engineering. Mrs. Petitti asked about the role
of coding and Al; Mrs. McNamee asked about competing locally, cost of supplies and incorporated
math standards. Mrs. Nuland expressed her amazement at the course. Dr. Iwanicki congratulated staff
on the inclusion of Vision of the Graduate within the guide. Mr. Hoggatt mentioned the quality of the
digital engineering notebook used in all Technology classes. Ms. McNamee motioned to approve the
new Robotic | Curriculum Guide and bring it to the full Board for approval, Mrs. Nuland seconded.
The motion passed unanimously.

Curriculum Guide Update - Digital Media 2, Grades 10-12

Mr. Cochrane and Mr. Amaturo presented the completed guide for this new course, which extends
Digital 1. Students are in the THS TV studio for the 6 - 9-week production cycle. The completed
product is fed into Trumbull’s local TV channel available for viewing on YouTube. One of the
department’s goals is to make a video showcasing various THS course offerings. Mrs. Nuland
motioned to approve the Digital Media 2 Curriculum Guide, and bring it to the full Board for approval.
Ms. McNamee seconded the motion. The motion passed unanimously.



C.

Curriculum Guide Update - Culinary 1, Grades 9-12

Ms. Vittorio presented the revised curriculum guide. The students are learning with real world
examples, and some principles have been removed as they are taught in Culinary I1. The guide shifted
“cultural” to a larger audience with a global range instead. The revisions also include labs in all 4
sections with hands-on activities incorporated. Ms. Vittorio also discussed the fundamentals of
techniques included in the course, such as knife skills and sauce preparations. Mrs. Petitti asked about
the hours of the restaurant and if the Board could sample the food. After discussion, Ms. McNamee
motioned to approve the revised Culinary | Curriculum Guide and bring it to the full Board for
approval, Mrs. Nuland seconded. The motion passed unanimously.

Curriculum Guide New Course - UConn Early College Experience Honors If You Love

It, Teach It, Grades 11-12

Ms. Richards presented the curriculum guide for this new course, which started last year. It has
had a big impact on students; the class has included lots of guest speakers, visits to several of our
elementary and middle schools, helping students to understand the progress of children’s learning
in Kindergarten and forward. Student keep journal, student the history of education, and discuss
current events that impact teaching and learning. Mr. Hoggatt mentioned the recent 8"-9'" grade
transition event where he talked about this class to potential recruit future students into enrolling
in the course. Ms. Nuland motioned to approve the new UConn Early College Experience Honors If
You Love It, Teach It Curriculum Guide and bring it to the full Board for approval, Ms. McNamee
seconded. The motion passed unanimously.

The meeting adjourned at 11:10 a.m.



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 7/10/25
Title of Text: Don 't Look Back

Authors: Achut Deng
Publisher: Farrar, Straus and Giroux (BYR)
Year Published: October 11, 2022

ISBN Number:
ISBN-10 : 0374389721
ISBN-13 : 978-0374389727

Core' or Supplemental: Supplemental

Course: Literature of Peace, Protest, and Tolerance
Grade Level: 12th

(If applicable) Replaces text: N/A

Rationale for adopting new text: Don 't Look Back should be included as an optional book club
selection for the Literature of Peace, Protest, and Tolerance curriculum to enhance the unit focused on
the Sudanese Civil War. The term “the Lost Boys of Sudan” is widely recognized, yet there are few
works that shed light on the Lost Girls of Sudan. Don t Look Back is told from a ferale perspective, as it
follows Achut Deng’s journey from a war-torn Sudan to the United States of America, where she was
displaced as a refugee. Deng’s story gained attention in March 2020 after her interview with Caitlin
Dickerson was published in the New York Times.

The aim of this class is to broaden students’ perspectives on the effects of war on different individuals.
By forming book clubs that explore the experiences of a female refugee, a male refugee, and a child
soldier, we can study the stark contrast in how war impacts various people. This will allow students to
engage with the harrowing stories of children who were thrown into lives marked by heartbreak and
resilience.

Text Description: Don t Look Back is a gripping memoir that chronicles Achut Deng’s journey from
war-torn South Sudan. At just six years old, Deng was forced to live in Kenya’s Kakuma Refugee camp
for 10 years, a place that has served as a permanent home for generations of people born to refugees who
suffered the same fates. Eventually, Achut was relocated to the United States, an equally harrowing
journey. The memoir recounts the challenges Deng faced as a refugee, highlighting the deadly
experiences she encountered in search of safety. It also depicts the sacrifices that refugees make when
they are relocated to a foreign country, often stripped of their name, language, and family in the process.



Deng’s story reveals the emotional toll that these sacrifices can take and the questions that arise about
the value of a new life. Through her experiences of loss, grief, and sacrifice, Deng discovers what it
takes to build 2 hopeful future for herself.

(From the back cover)
1 want life.

After a deadly attack in South Sudan left six-year-old Achut Deng without a family, she lived in refugee
camps for ten years, until a refugee relocation program gave her the opportunity to move to the United
States. When asked why she should be given a chance to leave the camp, Achut simply told the
interviewer: I want life.

But the chance at starting a new life in a new country came with a different set of challenges. Some of
them equally deadly. Taught by the strong women in her life not to look back, Achut kept moving
forward, overcoming one obstacle after another, facing each day with hope and faith in her future. Yet,
just as Achut began to think of the US as her home, a tie to her old life resurfaced, and for the first time,
she had no choice but to remember her past.

In this powerful, and propulsive memoir, Achut Deng and Keely Hutton tell a harrowing and inspiring
story showing both the ugliness and the beauty of humanity, and the power of not giving up.

(Reviews)
"This is a gripping account of an extraordinary journey. A powerful read for this time of unprecedented
refugee movement across the globe." —Kirkus Reviews

"Southern Sudanese Deng’s remarkable life story is one of loss and survival . . . The combined
experience and talents of Hutton and Deng result in crisp, clear writing that is eminently readable.
Deng’s voice rings authentically through the telling, her resilient spirit eclipsing the grueling trials she
was forced to endure. Though Deng’s grandmother once told her to never look back, readers will thank
Deng for disobeying her and sharing her moving, powerful story." —Booklist, starred review

Strengths: Don t Look Back highlights the female perspective of the children known as “The Lost Boys
and Girls of Sudan,” which has been wildly overlooked in our media. Deng’s account is a newer
publication that has brought awareness back to a war-torn country that is still struggling to find peace
today. The book itself is accessible and high-interest as Deng has been described as a natural story teller,

Weaknesses: Students will need help understanding the historical context referenced throughout this
memoir. The memoir does highlight a few heavy topics that will require further class discussions to help
students grapple with the ugliness that can be found in humanity.

Submitted by:
¥'Core” refers to a resource that must be used by all students for attainment of course goals. Revised 7/2016

Reviewed by:

Principal/Designee Date



Assistant Superintendent

Date

Board of Education Curriculum Committee Member

Date

Board of Education Curriculum Committee Member

Date

Board of Education Curriculum Committee Member

Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 08- 15 - 25
Title of Text: Drive Your Plow Over the Bones of the Dead
Author: Olga Tokarczuk
Publisher: Riverhead Books
Year Published: 2019
ISBN Number: 978-0525541332
Core' or Supplemental: Supplemental
Course: Honors World Literature
Grade Level: 12
(If applicable:) Replaces text: n/a
Rationale for adopting new text:
Drive Your Plow Over the Bones of the Dead is a contemporary text written by Polish anthor
Olga Tokarczuk. It offers a female voice and a mystery novel, which would offer more variety to
the Honors World Literature curriculum. It would fit nicely into units 1 and 3 as students could
explore the relationship between Janina, a recluse, who interacts with her community only to try

and discover who killed her neighbor. It also offers a unique biending of genres as it weaves fairy
tale and mystery together.

Text Description (taken from Amazon):

Named a best book of 2019 by TIME, NPR, Kirkus, Publishers Weekly, and BookRiot.
PEN America Translation Prize longlist

Warwick Prize for Women in Translation shortlist

WINNER OF THE NOBEL PRIZE IN LITERATURE

New York Times Readers Pick: 100 Best Books of the 21st Century

"A brilliant literary murder mystery." —Chicago Tribune

! “Core” refers to a resource that must be used by all students for attainment of course goals.



"Extraordinary. Tokarczuk's novel is funny, vivid, dangerous, and disturbing, and it raises some
fierce questions about human behavior. My sincere admiration for her brilliant work." —Annie
Prouix

In a remote Polish village, Janina devotes the dark winter days to studying astrology, translating
the poetry of William Blake, and taking care of the summer homes of wealthy Warsaw residents.
Her reputation as a crank and a recluse is amplified by her not-so-secret preference for the
company of animals over humans. Then a neighbor, Big Foot, turns up dead. Soon other bodies
are discovered, in increasingly strange circumstances. As suspicions mount, Janina inserts herself
into the investigation, certain that she knows whodunit. If only anyone would pay her mind . . .

A deeply satisfying thriller cum fairy tale, Drive Your Plow over the Bones of the Dead is a
provocative exploration of the murky borderland between sanity and madness, justice and
tradition, autonomy and fate. Whom do we deem sane? it asks. Who is worthy of a voice?

Strengths: Drive Your Plow Over the Bones of the Dead has won multiple literary awards
including the Nobel Prize. It is incredibly well written and engaging.

Weaknesses: The only thing to possibly be considered a weakness would be descriptions of
violence as the book is a murder mystery.

Prepared by: Karlen Shupp and Anne Rizza - THS English Department

Reviewed by:
Principal/Designee Date
Director of Curriculum, Instruction, & Assessments Date
Board of Education Curriculum Commitiee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curriculum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 8/20/2025
Title of Text: In the Heights

Authors: Quiara Alegria Hudes, Lin-Manuel Miranda
Publisher: Applause

Year Published: 2013

ISBN Number: 978-1476874647

Corel or Supplemental: core

Course: Honors Dramaturgy

Grade Level: 12

(If applicable) Replaces text: N/A

Rationale for adopting new text: Students in Dramaturgy have increasingly chosen librettos (scripts of
musicals) for their independent project. To ensure the best success on these projects, a unit on analyzing
librettos will provide them with direct instruction in the application of dramaturgical analysis to a text of
this kind. Replacing The Clean House with this text still ensures a core text written by a female
playwright; inclusion of this particular musical also puts two Latiné writers in the course’s core text list.

Text Description: In the Heights is an exciting musical about life in Washington Heights, a tight-knit
community pulsing with the rhythm of three generations of music. The story is an authentic and
exhilarating journey into one of Manhattan's most vibrant communities with universal themes of family,
community, and self-discovery and has been heralded as one that can be enjoyed by people of all ages
and backgrounds. Its many accolades include two Drama Desk Awards, a Grammy Award for Best
Musical Show Album, and a nomination for the 2009 Pulitzer Prize for Drama.

Strengths: The libretto integrates music and lyrics seamlessly, illustrating the power of both prose and
poetry in script writing. The inclusion of this script offers the opportunity for students to read work by a
contemporary female playwright as well as two highly recognized artists of Latiné background. A 2021
film adaptation of the musical has gained the script even wider popularity beyond its long run on
Broadway. Many students will be familiar with Miranda’s Hamilton and will benefit from studying his
earlier work, a script that began as a project when he was still a college student at Wesleyan University
in Middletown, CT. While contemporary in subject and musical styles, the libretto utilizes a
foundational structure similar to Golden Age musicals (canonized by Rogers and Hammerstein) which
provides students a grammar for the analysis of musical scripts. While deeply rooted in celebration of



Latiné and immigrant culture, the musical strives to emphasize universality between all communities
and invites all audiences to look for similarities and connection rather than differences.

Weaknesses: Some students may struggle with the incorporation of Spanish language lyrics and
dialogue into the script if they are not familiar with it; this challenge can be addressed through provision
of a glossary as well as work with context clues. Largely utilizing hiphop as its means of discourse (a
signature of Miranda’s Pulitzer Prize winning acclaim), the script is a dense text; additionally, it is an
ensemble cast musical with a multi-plot narrative. A student could become overwhelmed by so much
material to work with. The summative assessment of the unit addresses this, asking students to choose a
focus for “tracking” through the text, thereby requiring them to narrow their scope when analyzing.

Submitted by: Jessica Spillane, English & Theatre teacher

Core” refers to a resource that must be used by all students for attainment of course goals. Revised 7/2016
Reviewed by:
Principal/Designee Date
Assistant Superintendent Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curriculum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 08- 15 - 25
Title of Text: The God of Small Things
Author: Arundhati Roy
Publisher: Random House
Year Published: 2008
ISBN Number: 978-0812979657
Core! or Supplemental: Supplemental
Course: Honors World Literature
Grade Level: 12
(If applicable:) Replaces text: Nectar in a Sieve
Rationale for adopting new text:
The God of Small Things would fit into any of the units in Honors World Literature. Roy’s
narrative explores the Love Laws and caste system in India through the eyes of twin children,
examining how the political world impacts relationships (platonic and romantic), as well as the
consequences for individuals who function within or rebel against the rigid social structure of

their society. It is beautifully crafted and would replace the current text written by an Indian
author, which is not as strong or engaging.

Text Description (taken from Amazon):

BOOKER PRIZE WINNER « NEW YORK TIMES BESTSELLER
An affluent Indian family is forever changed by one fateful day in 1969, from the author of The
Ministry of Utmost Happiness

“[The God of Small Things] offers such magic, mystery, and sadness that, literally, this reader
turned the last page and decided to reread it. Immediately. It’s that haunting.”- USA Today

Compared favorably to the works of Faulkner and Dickens, Arundhati Roy’s modern classic is
equal parts powerful family saga, forbidden love story, and piercing political drama. The

' “Core” refers to a resource that must be used by all students for attainment of course goals.



seven-year-old twins Estha and Rahel see their world shaken irrevocably by the arrival of their
beautiful young cousin, Sophie. It is an event that will lead to an illicit liaison and tragedies
accidental and intentional, exposing “big things {that] lurk unsaid” in a country drifting
dangerously toward unrest.

Lush, lyrical, and unnerving, The God of Small Things is an award-winning landmark that started
for its author an esteemed career of fiction and political commentary that continues unabated.”

Strengths: The God of Small Things is beautifully written as well as raw - poetry disguised as
prose on the page. It will give the students an opportunity to deeply analyze language and
structure as well as content.

Weaknesses: Roy is unapologetic in her description of the trials and tribulations of her
characters, including graphic descriptions of death, inviting a mature audience.

Prepared by: Karlen Shupp and Anne Rizza - THS English Department

Reviewed by:
Principal/Designee Date
Director of Curriculum, Instruction, & Assessments Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curriculum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 7/10/25
Title of Text: They Called Us Enemy

Aunthors: George Takei and Steven R. Scott
Publisher: Top Shelf Productions

Year Published: July 16, 2019

ISBN Number: 9781603094504

Core' or Supplemental: Core

Course: Literature of Peace, Protest, and Tolerance
Grade Level: 12th

(If applicable) Replaces text: N/A

Rationale for adopting new text: They Called Us Enemy pairs well with Maus, another graphic
memoir that grapples with the atrocities that occurred during WWII, as Takei’s memoir provides insight
into the events that took place on U.S. soil due to extreme paranoia and prejudice. By studying these two
works together, students will gain a more comprehensive understanding of the effects of war and
discrimination. Additionally, we will be able to learn about a moment in U.S. history that is often
overlooked and share the voices of those who were wronged during this tumultuous time. Overall, this
pairing demonstrates how quickly entire groups can be isolated and marginalized, further emphasizing
the need to hear their stories.

Text Description: They Called Us Enemy is a high interest graphic memoir about George Takei’s
childhood experiences in American internment camps during World War II. The story follows the forced
relocation and incarceration of his family, as well as the other 120,000 Japanese Americans after
President Roosevelt’s Executive Order 9066. In addition to expioring his own experiences, Takei
highlights the loyalty questionnaires, the citizenship trials, and the option to renounce American
citizenship; readers are able to learn about these events through Takei’s childhood perspective and his
adult reflection as he grows up and starts to process what he was subjected to during this time. The book
focuses on the importance of speaking out and sharing one’s story, especially to prevent future injustices
from happening while grappling with motifs such as identity, resilience, and what it means to protest
injustice acts.

(From the back cover)
“In a stunning graphic memoir, actor/ author/ activist George Takei revisits his haunting childhood in
American concentration camps, as one of 120,000 Japanese Americans imprisoned by the U.S.



government during World War II. Experience the forces that shaped an American icon — and America
itself — in this gripping tale of courage, country, loyalty, and love.”

(Reviews)

“George Takei’s story reveals the important lessons of the WWII Japanese American Incarceration that
still need to be learned today. They Called Us Enemy is a compelling must-read for all ages” — Karen
Korematsu (Founder and Executive Director, Fred T. Korematsu Institute)

"A detailed, wrenching account... They Called Us Enemy should prove the most potent introduction for
younger readers to this ignoble chapter in our history," — The New York Times

Strengths: They Called Us Enemy will provide the Literature of Peace, Protest, and Tolerance
curriculum with a much-needed perspective: that of Japanese American citizens whose lives were
directly impacted by the decisions made by world leaders during wartime. It begs the question: what
does it mean to be American, and how do we navigate such a diverse society during times of conflict?
The addition of this memoir will enhance the students’ understanding of the events that occurred during
WWII and encourage them to reflect on the impact a single voice can have.

Weaknesses: Students may need help understanding the historical and legal context referenced
throughout this graphic memoir. This book will also be paired with another graphic novel, so it may
seem redundant to use the same medium twice. However, I believe that comparing the artwork of these
two works will offer students a unique opportunity to analyze literature in a way that is different from
what they’re used to.

Submitted by:
"Core” refers to a resource that must be used by all students for attainment of course goals. Revised 7/2016
Reviewed by:
Principal/Designee Date
Assistant Superintendent Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curriculum Committee Member Date
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

Honors Dramaturgy is a senior-year, honors level, elective English course. It is offered in the fall
semester to facilitate student dramaturgs who wish to continue their studies in support of the
spring musical. As students will work to acquire and hone the skills of a dramaturg, the course is
largely student-driven, requiring them to curate experiences and texts to support their learning.
As an Honors-level offering in the THS English department, Dramaturgy is the confluence of
reading dramatic works of literature, scholarly research, history, sociology, and psychology.
Students in this course will read and study several works of dramatic literature supported by
college-level instructional texts in the art and science of dramaturgy and will then delve deeply
into the work of a dramaturg, pursuing the performance-based objective of bringing to life what
the playwright intended.

Supplemental texts for Honors Dramaturgy include two college-level texts that will serve as
“technical manuals” for the course; core texts comprise a selection of four whole-class texts in
addition to selected excerpts. These texts build upon the foundation of dramatic texts students
have sampled in grades 9 — 11. With a focus on the Connecticut Core Standards and increased
critical literacy, students in this course have the opportunity to read and understand complex, rich
literary works and then put their analysis into practice. Assuming the role of a trained
dramaturg, students will, as stated in the Connecticut Core Standards, come to “value evidence”
as their primary source of decision-making. Focus will be on the application of such analysis.

In theatre, the role of the dramaturg is to “bring context to bear on a production.” On a creative
team, the dramaturg is considered the “expert on the script” and, with established text, is
sometimes said to “speak for the playwright” or “speak for the script.” Their expertise imparts
clarity for directors, designers, actors, technicians, and even audiences. Working within the
subtext of the script, they assist all other team members in trying to understand the world and
intentions of the script and its characters, It’s the dramaturg's job to know as much as possible
about the play at hand, including its themes, language, period, history, music, and even past
stagings, and to hold the current production to a high standard of historical and textual accuracy.

In Honors Dramaturgy, students will critically read and analyze complex literary texts. Then,
simulating the work of professional dramaturgs, students will then also put this intellectual work
into practice, an appropriate “next step” for 12"-grade students who are to be college and career
ready. A course in Honors Dramaturgy takes an area of interest for students—theater—and

Honors Dramaturgy, 2026 2



illustrates the painstaking and intense scholarly work that goes into creating that interest. Many
students coming into this class will be immersed in theatre through acting experience and/or as
avid theatre-goers; very few will have the experience of closely analyzing a dramatic text in
order to inform a production from the ground up, advising and guiding the director, designers,
and actors. This class will offer a workshop environment in which students can acquire and hone
skills and learn from one another while applying their analysis of dramatic texts to dramaturgical
work. The students will leave the course with a better understanding of theatre and dramatic
texts, which will influence their reading, collaboration, synthesis, and performance skills.

Since its inception a decade ago, this course has culminated with numerous students choosing a
musical libretto (instead of a playscript) as their focus text for the Actor’s Packet project.
Accordingly, a unit on dramaturgical work with librettos has been included to provide students
with direct experience with this genre.

COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards for English
Language Arts/Literacy.

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how
to develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative meanings; analyze the cumulative
impact of specific word choices on meaning and tone, including words with multiple
meanings or language that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to
structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice
to provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

Honors Dramaturgy, 2026 3
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CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or
poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating
how each version interprets the source text.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary

nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,

organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
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CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing what is most significant for
a specific purpose and audience.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new
arguments or information.

CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects
to answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative
print and digital sources, using advanced searches effectively; assess the usefulness of each
source in answering the research question; integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and following a standard format for
citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to
support analysis, reflection, and research.

CCSS.ELA-Literacy.W.11-12.10 Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.
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CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,
audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

The following course goals derive from the 2016 ISTE Technology Standards:

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 4) Innovative Designer: Students use a variety of technologies within a design
process to identify and solve problems by creating new, useful or imaginative solutions

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives

and enrich their learning by collaborating with others and working effectively in teams locally
and globally.
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COURSE ENDURING UNDERSTANDINGS

Students will understand that:

Dramaturgy is a complex, varied, and nuanced art form.

Close-text reading can reveal truths essential in comprehending, interpreting, and
bringing to life a text.

Collaboration is an essential element of the creative process.

Playwrights employ dramatic conventions and rhetorical strategies to create innovative
works of theatre.

Theatre is an evolving art form with a diverse and extensive history that has been built
upon for centuries.

COURSE ESSENTIAL QUESTIONS

e How do the words written by a playwright evolve into a full-fledged stage
production?
e How do artists represent a playwright’s work with integrity and still create new art?

e How are characters and relationships that are represented on stage reflective of people

and dynamics in our real lives? How are they brought to a higher plane of art beyond
mimicry?

e How do structure and conventions provide the opportunity for the creation of new
artistic works?

e How do close reading and research inform theatrical productions?

e Why is collaborative process essential in theatrical art?

COURSE KNOWLEDGE & SKILLS

Students will know:
e How to identify, define, and apply foundational theatre terminology and literary terminology

in collaborative conversations and in writing.
e How to read and cite from a theatrical text.

How to distinguish between text and subtext.

e Foundational theatre history and theory.

Students will be able to:

Close read a dramatic text to determine a playwright’s intent, characters’ tone, subtext,
and imagery.

Research a variety of topics including: theatre history; production history; theatre
resources; allusions.

Collaborate with colleagues as part of the creative process.

Ethically use technology to research.

Ethically use technology to develop a project and to share with colleagues.

Participate meaningfully in Shared Inquiry Discussion in order to broaden understanding
and refine a stance.
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Vision of the Graduate

The Honors Dramaturgy course purposefully integrates the eight core competencies outlined in
Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as abstract
ideals, but as real, observable behaviors and mindsets that students develop through reading,
writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate

How It Is Embedded Throughout the Course
Competency

Students practice precise, evidence-based communication through
analytical writing such as the “My Hamlet” position piece, where they
develop and defend a thesis about the play’s central conflict using
Communication | sustained textual evidence. They also refine oral communication skills
through Shared Inquiry Discussions and formal presentations, such as
pitching a reimagined production of A Doll’s House to an audience of
peers.

The semester-long Actor’s Packet project requires students to
independently select a script, narrow a focus, conduct research, and
produce a polished final product, reinforcing their capacity to manage
complex, long-term work. Through iterative feedback on close-reading
paragraphs and proposal drafts, students see tangible growth in their
analytical authority and confidence as scholars.

Self-Efficacy

Students engage in sustained close reading to distinguish text from
subtext, particularly in Units on Hamlet and In the Heights, where they
track motifs and analyze structural choices. In the musical analysis unit,
they problem-solve by determining how a libretto sustains thematic
coherence across spoken dialogue, music, and staging elements.
Students must choose the most effective way to organize and present
information in each of the final products

Critical Thinking
&
Problem Solving

Collaboration is embedded in daily workshop structures, including
paired “unbiased summary” revision using “traintalk” reactions and
Collaboration small-group beat analysis in 4 Doll’s House. Students also co-construct
knowledge through collaborative slide decks and Shared Inquiry
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discussions on August Wilson’s Century Cycle, modeling the
collaborative process industry artists employ.

Growth Mindset

The revision of “biased” summaries after reading The Active Art of
Dramaturgy explicitly teaches students to reassess and refine their
thinking. Ongoing drafting, conferencing, and editing of the Actor’s
Packet reinforce that sophisticated analysis emerges through
persistence, reflection, and revision rather than first attempts.

Integrity

Students are required to conduct ethical research, evaluate authoritative
sources, and properly cite evidence in accordance with course standards
and the district’s academic expectations. The syllabus explicitly
prohibits using artificial intelligence to take shortcuts, underscoring the
expectation that authentic scholarship and intellectual honesty guide
their work. Students follow MLA citation guidelines and evaluate
source credibility as outlined in CCSS W.11-12.8, reinforcing
responsible scholarship.

Innovation

In the Unit 3 summative assessment, students either research innovative
productions of 4 Doll’s House or create their own contemporary
reinterpretation anchored in a central metaphor, blending critical
analysis with imaginative design thinking. Creative response options
such as Cornell boxes, photo essays, and visual symbolism projects
further invite students to translate textual analysis into original artistic
expression.

Emotional
Intelligence

Through character letters in the August Wilson unit and reader-response
reflections, students practice empathy by examining motivations, lived
experiences, and social contexts different from their own. Structured
Shared Inquiry discussions cultivate respectful listening,
perspective-taking, and thoughtful engagement with complex themes of
race, gender, identity, and belonging.
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COURSE SYLLABUS

Course Name
Honors Dramaturgy

Level
Honors

Prerequisites
Successful completion of grades 9, 10, and 11 English

General Description of the Course

In a theatrical production, the “dramaturg” is the person who is considered the expert on
the playscript. The dramaturg reads, studies, researches, and interprets a play in order to answer
questions for and give guidance to actors, directors, designers, technicians, and audiences. In this
Honors Level course, students will be guided through the study of multiple scripts and will do
the close reading, research, shared inquiry, and collaborative work that allows them to work with
a playscript with command. Class time will be largely structured as a workshop for close reading,
research, and collaborative exploration and analysis. As such, active engagement in collaborative
discussion and development is essential to student success and figures in as a component of
assessment. As a major course goal is to build individual student capacity in close reading,
collaborative discourse, original creative exploration, and clear intrapersonal communication, the
use of Artificial Intelligence to take short cuts will be prohibited.

Students will read a total of four playscripts as whole class texts as well use two
college-level texts on dramaturgy to inform their reading of theatrical literature. In addition,
students will be expected to read independently daily and are required to complete at least three
additional theatrical texts. Students will reflect on all texts both as individual readers as well as
theatrical practitioners. Students will complete a major analysis project (the “Actor’s Packet”)
on a playscript/libretto of their choice in lieu of a seated final exam experience. Students need
not be performers to be successful in this course — only a curiosity for theatrical literature, strong
work ethic, and an inquisitive mind are required.

Assured Assessments
Formative Assessments:
o “Unbiased” summaries of playscripts
o “Coffee shop reactions”
o Creative response (e.g. Cornell box, diorama, or collage)
o Independent reading reviews
o Collaborative conversations

Summative Assessments:

Position piece on The Tragedy of Hamlet

Innovative interpretation/reimagining of 4 Doll’s House

Shared Inquiry Discussion on August Wilson’s Century Cycle plays
“So What” statement on In the Heights

O O O O
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o Actor’s Packet on selected playscript/libretto (in lieu of a seated final exam
experience)
Core Texts
® [n the Heights by Quiara Alegria Hudes
o A Doll’s House by Henrik Ibsen
o The Tragedy of Hamlet by William Shakespeare
e Century Cycle plays by August Wilson

Supplemental Texts
® Backwards and Forwards by David Ball
® The Active Art of Dramaturgy by Lenora Inez Brown

e Teacher selected excerpts, articles, and multimedia to model and assess dramaturgical
process

UNIT 1
Introduction to the Dramaturg’s Role & Work

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,

including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Honors Dramaturgy, 2026 11



Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new
arguments or information.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and expressing their own ideas clearly and
persuasively.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,

audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language
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CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrases important to comprehension or
expression.

2016 ISTE Technology Standards

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions

e What is dramaturgy, and what do dramaturgs do in the theatre world?
e How do words in a script become a fully realized play or musical that is performed on
stage?

Unit Scope and Sequence

e Definition of dramaturgy and dramaturg
e Dramaturgical practices and questions

Unit Assured Assessments
Formative Assessments:

-Students will work individually and in small groups to analyze an excerpt from a playscript to
determine the difference between text and subtext (i.e. what we know vs. what we think we
know).

SUGGESTED TEXTS (excerpts):
e Disgraced by Ayad Akhtar
Water by the Spoonful by Quiara Alegria Hudes
Yellowface by David Hwang
Sweat by Lynn Nottage
The Clean House by Sarah Ruhl
The Heidi Chronicles by Wendy Wasserstein

-Students will work individually and in small groups to analyze an excerpt from a playscript to
determine relationship and dynamics between characters

SUGGESTED TEXTS (excerpts):

e Disgraced by Ayad Akhtar
o Water by the Spoonful by Quiara Alegria Hudes
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Yellowface by David Hwang

Sweat by Lynn Nottage

The Clean House by Sarah Ruhl

The Heidi Chronicles by Wendy Wasserstein

-Students will work individually and in small groups to apply close reading to determine
historical, sociological, psychological parameters of a playscript

SUGGESTED TEXTS (excerpts):
e ater by the Spoonful by Quiara Alegria Hudes
e Fiddler on the Roof by Joseph Stein

-Students will work in small groups to identify and analyze allusions and historical context
markers for research.

SUGGESTED TEXTS (excerpts):
e Anything Goes by P.G. Wodehouse & Cole Porter
e RENT by Jonathan Larson

Summative Assessment:

Students will collaborate on a class document (e.g. slidedeck/ Canva/ VoiceThread/ Padlet/
PearDeck or other collaborative, visual platform) answering the posed questions: What is
dramaturgy? What does the dramaturg bring to the collaboration in a theatrical endeavor?

Information will come from understandings derived from formative assessment activities and
from a personal research exploration of at least one current working dramaturg. The objective is
that students will go forward in the course with a solid personal understanding of the complex
role of the dramaturg that will be shaped and refined as they continue in the class.

Resources
Core
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown
e Script excerpts

Supplemental
e TDF Theatre Dictionary_“‘Dramaturgy”

Time Allotment
e Approximately 2 Weeks
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UNIT 2
Close Reading as a Cornerstone

Unit Goals

At the completion of this unit, students will:
Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text
and analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to
structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice
to provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

Reading Informational Texts

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or
poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating
how each version interprets the source text.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,

including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Honors Dramaturgy, 2026 15



CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the
development, organization, and style are appropriate to task, purpose, and audience.
CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing what is most significant for
a specific purpose and audience.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of each source in
answering the research question; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and expressing their own ideas clearly and
persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched

material under study; explicitly draw on that preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

Language
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CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

2016 ISTE Technology Standards

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they
act and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions

e What is “bias” in reading?

e How can dramaturgs read without bias in order to best serve a playwright and
production?

e How can a script truly offer multiple interpretations and how does a creative team
develop a unified vision for a production (especially for a work that has a deep,
entrenched history in theatre)?

Unit Scope and Sequence
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In this unit, students will combine their introduction to dramaturgy with their previous academic
experience with close reading of a text. Students will begin the unit by applying Brown’s concept
of “unbiased” reading to the study of a ubiquitous theatrical text, The Tragedy of Hamlet. Hamlet
comes with much baggage: it is a play with centuries of history, renown, allusion, influence, and
cultural relevance. How do we read the text with fresh eyes in order to create a truthful and fresh
experience for the artists and audience while still remaining true to the playwright? After an
initial individual reading of the entire play, students will work through the play collaboratively,
combining foundational Shakespearean scholarly theory with their own reader response.

Theory will highlight components of the five-act structure of Shakespearean tragedy, i.e.:
e Act[: stasis & intrusion
e Act II: complication & dynamics
o Act III: the irreversible act
o Act IV: the “other play”
e Act V: the avalanche & last man standing
Application of the reader response lens will ask students to focus on “their Hamlet”--that is,
asking, for them, what is the central conflict and catalyst of the play? Focus on using text
evidence to defend “their Hamlet” will employ their familiar close reading strategies.

Unit Assured Assessments

Formative Assessments:

-Students will work in pairs to write an “unbiased summary” of the play after their initial read.
Following reading chapter 1 of The Active Art of Dramaturgy, students will review their
summaries for “bias” and revise their work to remove the bias.

-Students will engage in small group and whole class discussions in which they apply
Shakespearean theory to each of the acts and collaborate to find text evidence to support or refute
theory.

-Students will research a production, a reimagining, or an allusion to Hamlet that has a role in the
play’s 400+ year history in western literary culture. Students will share their findings to build a
collaborative understanding of the play’s scope.

Summative Assessments:

Students will compose an individual written “My Hamlet” analysis piece in which they develop
and explain an argument for what they believe is the central conflict and catalyst of the play. This

piece will be evaluated using the Honors Dramaturgy summative assessment rubric.

Resources

@

ore
o The Tragedy of Hamlet, by William Shakespeare

Honors Dramaturgy, 2026 18



Supplemental
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown

Time Allotment
e Approximately 3 Weeks

UNIT 3
Lenses and Context

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text
and analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how
to develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or poem
(e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each
version interprets the source text.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts
CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of

what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.
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CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new
arguments or information.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of
reasoning, alternative or opposing perspectives are addressed, and the organization,
development, substance, and style are appropriate to purpose, audience, and a range of
formal and informal tasks.

CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,
audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

2016 ISTE Technol tandar
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ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

Unit Essential Questions

e How does dramaturgy help artists to realize both the period specificity and the
universality of a playscript?

e How can a foundational work of theatre establish cultural relevance in contemporary
theatre?

Unit Scope and Sequence

In this unit, students will explore, consider, and analyze the ways in which foundational pieces of
art have been interpreted, reinvented, and “reimagined” for contemporary audiences. Using
Henrik Ibsen’s A Doll’s House, students will come to understand that some works can seem
“old-fashioned” or even “cliche” to them, but were wildly innovative and transformative at the
time of their origination. Considered one of the first “modern” plays, 4 Doll’s House calls upon
students to research and deeply understand the cultural context of gender politics and social
status in the late 1800s; at the same time, its timeless exploration of the human need for
actualization and connection offers myriad opportunities for theatre artists today.

After an initial individual reading of the entire play, students will work through the piece
collaboratively, applying close reading and interpretation skills to the work. Specifically, students
will be asked to consider the “surprise” ending of the play through two lenses: first, students will
be exposed to the critical and popular reception of the play during its contemporary time (1890’s)
and will come to understand the impact it had on both playwriting and social norms; then,
students will employ close reading to Ibsen’s script to consider how he crafts a balanced
narrative in his subtext, laying the groundwork for a much more nuanced work than they might
have originally imagined. Students will come to understand the unit of “beats” in a playscript.
They will develop the ability to independently identify a beat in a script and will be able to
analyze how beats work together to create a cohesive, fluid narrative on stage.
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The final assessment of the unit offers students opportunities to research and explore past
innovative productions of 4 Doll’s House or creatively synthesize their analysis with a fresh new
vision for the play.

Unit Assured Assessments
Formative Assessments:

-Students will respond to their first reading of the play independently, using a reader (audience)
response approach.

-Students will work in small groups to analyze a specific beat in the script, employing close text
reading to analyze tone, subtext, dynamics, diction, symbolism, etc.

-Students will work individually or in small groups to rewrite a popular fairy tale, children’s
story, Disney movie, etc., inserting a “surprise ending” to explore the role of “Ibsen endings” in
storytelling.

Summative Assessments:
The final assessment in this unit asks students to choose from one of two options:

1) Research several productions of A Doll’s House to explore the various lenses through
which the script has been produced. They will analyze critical and popular reception to
the productions and be able to articulate the effectiveness of the choices made in the
production. Findings and analysis will be shared with class peers.

2) Create your own production of 4 Doll’s House, “reimagining” it for a contemporary
audience. Students will establish a central metaphor through which to tell the story (e.g it
is set in the American 1950’s or it is in a bird sanctuary and all of the characters are avian
representations of their chief characteristics) and develop a pitch presentation for
potential producers for the work. Presentations will be shared with class peers.

For each of these choices, students may choose to work individually or collaboratively.
Resources

Core
® A Doll’s House by Henrik Ibsen

Supplemental
e Script excerpts of other works that can be perceived as “dated” or “old-fasioned” or “cliche”

(e.g. The Importance of Being Earnest, Grease, A Streetcar Named Desire etc)
® Backwards and Forwards by David Ball
® The Art of Active Dramaturgy by Lenora Inez Brown
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Time Allotment
e Approximately 3 Weeks

UNIT 4
Historical Research & Playwright’s Voice

Unit Goals
At the completion of this unit, students will:

Reading Literatur

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative meanings; analyze the cumulative
impact of specific word choices on meaning and tone, including words with multiple
meanings or language that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts
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CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects
to answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of each source in
answering the research question; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.
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CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,
audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

2016 ISTE Technology Standards

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their
perspectives and enrich their learning by collaborating with others and working effectively
in teams locally and globally.

Unit Essential Questions

e What makes a work of theatre “important?”
e How do a playwright’s lived experiences evolve from retelling, mimicry, or reaction to
serious theatrical art?

Unit Scope and Sequence

Great American playwrights of the 20th century offer students the opportunity to explore how
lived experience translates into heightened artistic expression for the stage. From O’Neill,
Williams, and Miller to Hansberry, Vogel, and Mamet, playwrights of the 20th century took
Ibsen’s first steps into realism and naturalism and created theatre as we know it today. No one is
more renowned for their work in this field than August Wilson. Wilson’s Century Cycle, a ten
play collection in which each work chronicles Black American life in a particular decade of the
20th century, marries poetry, mysticism, music, and spirituality with the harsh realities of urban
life in America.
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In this unit, students will individually choose one of Wilson’s ten Century Cycle plays to read.
After an initial independent reading, students will come together in small groups to explore the
singularities and the universality of their chosen play. Together, students will explore Wilson’s
lived experiences and identify how we see them take shape as art in his plays. They will apply
essential questions (What questions does your play ask? To what extent does it seem to offer
answers to those questions? What are key elements that are important to your play (could be
subject matter, historical context, story structure or narrative elements, motifs, symbolism,
relationships...)) to their play and use them as a base for discussion among peers who’ve read
the same play. After sharing their findings on these questions, students will gather in small
groups for Shared Inquiry Discussion with peers who’ve read different works than they, in order
to draw parallels between the works and discover the universality of themes and note the
progress achieved in the 20th century.

Unit Assured Assessments
Formative Assessments:

-Students will write an individual letter to a character expressing their reader (audience) response
reaction to decision making in the play.

-After viewing the documentary The Ground On Which I Stand, students will respond in
discussion to moments that were especially powerful, curious, or sparked inquiry for them.

-Students will work in small groups to prepare three slides (in response to the three prompts:
What questions does your play ask? To what extent does it seem to offer answers to those
questions? What are key elements that are important to your play?) in a collaborative slide deck
on the Wilson Century Cycle.

Summative Assessments:

-Students will each engage as a central participant in one thematic Shared Inquiry Discussion.
When not a central participant, students will take part as observers, questioners, clarifiers, etc.

-Using the collaborative slide deck and Shared Inquiry Discussion as discovery material,
students will construct a creative piece that responds to their play. Focus should be on utilizing
visual expression and symbolism for thematic statement.

Students may choose to create one the following:

e Cornell box

e diorama

e C(Collage

e Photo essay
(this assessment may be completed either in this unit or the next unit, at the teacher or student’s
discretion)
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Resources

Core
e August Wilson Century Cycle plays (student choice)
® The Ground On Which I Stand

Supplemental
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown

Time Allotment
e Approximately 3 Weeks

UNIT 5
Dramaturgical Analysis of Media(s)

Unit Goals

At the completion of this unit, students will:

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as well as its
aesthetic impact.
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CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the
text.

Writing

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to
support analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

Language
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CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrases important to comprehension or
expression.

2016 ISTE Technology Standards

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 4) Innovative Designer: Students use a variety of technologies within a design
process to identify and solve problems by creating new, useful or imaginative solutions

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions

e What role does dramaturgy play in building the complete world of a theatrical text?
e How do musicals incorporate dramaturgical research and close text reading to sustain a
unified story that is told through spoken word, music, and dance?

Unit Scope and Sequence

In contemporary theatre and industry, musicals (a relatively young art form when compared with
plays) play a prominent role in the live performance landscape. From small, regional projects to
multimillion-dollar spectacles, musicals harness the power of music, dance, scenic design,
costumes, lighting, and other to capture the imagination of audiences. But at the heart of any
musical production are the same crucial elements of a small cast play: competing character
objectives; the exploration of humanity; and the use of theatre vocabularies to draw an audience
in and move them. Musicals with staying power are those that implement the same attention to
language, subtext, world-building, and character-driven storytelling that successful plays do. The
role of the dramaturg is no less important in these endeavors. Because musicals are a more
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familiar and accessible art form than plays for many young people, this unit strives to give
students the opportunity to apply their dramaturgical skills to work with a musical libretto.

After an initial individual read/listen, students will come together to brainstorm all the possible
avenues for dramaturgical focus in the libretto of /n the Heights (book by Quiara Alegria Hudes,
lyrics and music by Lin Manuel Miranda). As In the Heights is a sweeping, multi-character,
multi-plot script, students will work to determine how to select a focus for tracing a throughline
in the libretto. The primary exercise of this unit is the practice of the clinical skills of noticing
and tracking in a text. Students will work individually or collaboratively to catalogue their work
and share it with peers. Once they have completed their tracking work they are better prepared to
ask the big “so what” questions tied to character, conflict, and thematic statement. When viewed
in long-shot, students are in a position to evaluate how a full text works (or does not work) as a
larger piece.

Unit Assured Assessments
Formative Assessments:
-Students will respond to the libretto individually, using a reader (audience) response approach.

-Students will contribute to a class brainstorm in which they share what they “notice” in the
libretto (patterns, ruptures, theatrical moments, etc).

-Students will track a motif or element through the libretto and determine how the element works
to serve the larger thematic statement, character arc, or ensemble journey.

Summative Assessments:

Students will contribute a “so what” statement to the class analysis of the libretto of In the
Heights, applying their tracking work as evidence for their position. Statements will be
formulated as open questions (see The Active Art of Dramatury Ch 3) that could be used in
dramaturgical conversations with actors, directors, designers, educators, etc. Statement may be
expounded upon in the form of a theatrical review, a vlog or podcast, or as a guiding document
for an upcoming production.

Resources

@

ore
® [n the Heights, by Quiara Alegria Hudes (lyrics and music by Lin Manuel Miranda)

Supplemental
® [n the Heights: Finding Home

® Backwards and Forwards by David Ball
® The Active Art of Dramaturgy by Lenora Inez Brown
® The Secret Life of the American Musical (excerpts) by Jack Viertel
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Time Allotment
e Approximately 2 Weeks

UNIT 6
THE ACTOR’S PACKET (ongoing throughout course)

Unit Goals

At the completion of this unit, students will:
Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how
to develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or poem

(e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each
version interprets the source text.
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CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity
band independently and proficiently.

Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the
development, organization, and style are appropriate to task, purpose, and audience.

CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach, focusing on addressing what is most
significant for a specific purpose and audience.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new

arguments or information.

CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects
to answer a question (including a self-generated question) or solve a problem; narrow or
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broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of each source in
answering the research question; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

CCSS.ELA-Literacy.W.11-12.10 Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time frames (a single sitting or a day or two)
for a range of tasks, purposes, and audiences.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and expressing their own ideas clearly and
persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,

audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.
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CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrases important to comprehension or
expression.

2016 ISTE Technology Standards

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they
act and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 4) Innovative Designer: Students use a variety of technologies within a design
process to identify and solve problems by creating new, useful or imaginative solutions

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions
e How does a dramaturg’s work contribute to the overall success of a production?
e How can close reading and research be most effectively conveyed to a target audience for
a production?
Unit Scope and Sequence
Throughout the course, students will build skills, knowledge, and process for producing what is
known as an “Actor’s Packet”: a product which encapsulates the relevant work of the dramaturg

for a specific audience (not always the actor, despite the nomenclature) and is packaged for
efficiency, clarity, and precision without being prescriptive.
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This unit spans the entire course because work on their Actor’s Packet begins on Day 1 and ends
at the conclusion of the course. Specific class time can be dedicated to work on the Actor’s
Packet (as a daily or weekly allotment) but students should be dedicating individual time outside
of class to this work as well. The Actor’s Packet is a culmination of all the skills a student has
honed; it should demonstrate that the student has a deep appreciation and understanding for what
a dramaturg does and that they can execute these skills for a particular audience with a high
degree of grade-level effectiveness.

At the end of the course, students will share their Actor’s Packets with their class peers to
demonstrate proficiency and to build foundational knowledge of a variety of plays and musicals.

Unit Assured Assessments
Formative Assessments:

-Students will read a minimum of three theatrical texts (scripts and/or librettos) individually and
will review them for suitability as a subject for their Actor’s Packet.

-Students will write a precis piece providing an overview of their proposed Actor’s Packet.

-Students will submit at least one paragraph from their Actor’s Packet that demonstrates their
highest and best effort at close text analysis. Paragraphs will receive timely and targeted
feedback in order to guide their continuing work on the Actor’s Packet.

Summative Assessments:

Students will create a focused Actor’s Packet product (document, website, Padlet, etc) on a
playscript or musical libretto of their choice. The focus should be appropriately narrowed and the
material should be targeted to a specific audience (e.g. actors, directors, designers, educators,
producers, etc). Each student will have the opportunity to share their product with their class
peers during the publishing process.

This piece will be evaluated using the Honors Dramaturgy Summative Assessment rubric and
will count as the final exam grade for the course. This project is completed in lieu of a seated

exam.

Resources

@
9

or
e Scripts/librettos considered for project (minimum of three required)
e script/libretto chosen for project

Supplemental
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown
® The Secret Life of the American Musical by Jack Viertel
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Time Allotment

o 20 Weeks (concurrent with other units during the entire semester)

CREDIT
One-half credit in English
One class period daily for a half year

PREREQUISITES
Successful completion of grades 9, 10, and 11 and teacher recommendation into the class.

CURRENT REFERENCES

Ball, David. Backwards and Forwards: A Technical Manual for Reading Plays. Carbondale,
IL: Southern Illinois University Press, 1998. Print.

Brown, Lenora Inez. The Art of Active Dramaturgy: Transforming Critical Thought into
Dramatic Action. Cambridge, MA: Focus, 2010. Print.

Cattaneo, Anne. The Art of Dramaturgy. New Haven, CT. Yale University Press, 2021. Print
Chemers, Michael Mark. Ghost Light: An Introductory Handbook for Dramaturgy.
Carbondale, IL: Southern Illinois University Press, 2010. Print.

http://www.corestandards.org/EL. A-Literacy/

http://www.iste.org/standards/standards/for-students-2016
http://www.nationalartsstandards.org/

Mazer, Cary. “Dramaturgy in the Classroom: Teaching Undergraduate Students Not to be
Students.” Theatre Topics 13.1 (March 2003): 135-41. Print.
Educational Theatre Association: https://www.schooltheatre.org/home

ASSURED STUDENT PERFORMANCE RUBRICS

Vision of the Graduate Skill and Distribution Rubrics

Honors Dramaturgy Summative Assessment rubric

Trumbull High School School-Wide Reading Rubric

Trumbull High School School-Wide Writing Rubric

Trumbull High School School-Wide Independent Learning and Thinking Rubric
Honors Dramaturgy Participation Rubric
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https://docs.google.com/document/d/14vt6Pa77VpDQClWf-2_HhXLjUcMMtX10f1km-YgrSSE/edit?usp=sharing

CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK
FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate > g

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something

original or imaginative.

Communication
The ability to understand others
and be understood for a variety of
reasons and purposes. Trumbull

Public

. Schools i i
Collaboration /D\ Emotl_onal_ln_tglllgence
The qualities and competencies we Q-.-g The aphmdeﬁ?r Idearmfymg how and
use to collectively make progress why a person is feeling the way they are

toward common goals or outcomes. and how to regulate and address those

The ability to use knowledge, facts, and
data to effectively solve problems.

Growth Mindset

The belief that one can improve
their intelligence or skills through
continued hard work and adapt
when faced with challenges.

emotions.
Self-Efficacy Integrity
The belief that you are capable of The act of consistently deing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022

OTHER RESOURCES

“Your” Hamlet analysis/argument

A Doll’s House project overview

August Wilson’s Century Cycle play analysis
Visual project

Actor’s Packet (final culminating project)
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Honors Dramaturgy Summative Assessment Rubric

Score 9

Highly articulate, effectively organized expression that addresses the task astutely. These
products meet the score 8§ criteria but are exceptional in their demonstration of mastery of
language, applied use of relevant and specific references to evidence, application of the
dramaturgical process, and development of an insightful, focused, and original thesis.
Perceptions of the playscript and other sources are incisive and clearly expressed, using
sophisticated, coherent language appropriate to literary/theatre criticism (as appropriate). The
student has original ideas and may also offer more than a single interpretation of a playscript or
any of its parts. While the product may not be completely error-free, it demonstrates careful
editing and revision and the student’s exemplary control of the elements of composition and the
craft of analytical and/or creative presentation.

Score 8

Highly effective expression that takes a convincing and clear position or approach to the task.
The student uses relevant and meaningful evidence from the playscript and other sources that is
substantive and well explained. The argument moves the expression forward and demonstrates
clear connection between the claims made and the evidence offered. Application of the
dramaturgical process controls the product. The product demonstrates the ability to use a broad
range of elements of effective expression (specific to the task) and is highly-focused and not
sprawling. There may be occasional mechanical errors (specific to the process) but the product is
generally well-edited and demonstrates the student’s control of the elements of composition and
the craft of analytical and/or creative presentation.

Score 7

Effective expression that advances a solid, clearly indicated thesis that responds directly to the
task. Evidence from the playscript and other sources is provided and may be substantive;
however, development or articulation of analysis or application of dramaturgical process could
be more convincing or clear. Analysis of the playscript and other sources is thoughtful, but may
not be as thorough or precise as is needed. The student’s elaboration may lack exemplary insight
or persuasiveness. There is concrete evidence that the student can read and respond expressively
and critically to text. The argument could benefit from more sophistication or stronger control.
There may be occasional mechanical errors (specific to the process).

Score 6

Effective expression that advances a solid thesis related to the task but may, at times, lack clarity
or specificity or put forth an argument that is not fully developed. Evidence from the playscript
or other sources is provided and efforts are made to use it to develop an argument; more analysis,
thoroughness, clarity, and/or focus is needed. The language is clear and may even be strong in
places but may display lack of sophistication, lapses, inability to apply literary/theatre
vocabulary effectively, and/or mechanical errors that momentarily distract from the thinking or
argument.
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Score 5

Expression that responds to the task appropriately but may offer what are, predominately,
observations about the playscript or other sources, without substantive conclusions drawn. The
citation of evidence or interpretations may lean toward superficiality or a lack of conviction. A
thesis is presented and supported but the support is vague, limited, or disconnected. The product
may accurately express the student’s thoughts but may contain an accumulation of errors
(including imprecise vocabulary) that detracts from the voice and/or uncovers weaknesses in
mechanics and vocabulary.

Score 4-3

Expression that attempts to address the task but is impacted by a misreading of or lack of facility
with the text. A thesis is present but logical, relevant support is meager or imprecise. An attempt
at dramaturgical analysis is present but is vague and unconvincing and may rely largely on
paraphrase and generalization. The writing is sufficiently clear to convey meaning but may suffer
from a lack of coherence, weak diction, faulty sentence structure, and/or a variety of mechanical
errors.

Score 2-1

Product does not respond adequately to the task or assignment. The product may be largely plot
summary of a text. Confused or incoherent dramaturgical analysis suggests the student’s inability
to comprehend the playscript or other sources and/or apply knowledge of literary/theatrical
elements or devices. The product may demonstrate minimal ability to understand and apply
conventions of composition and standard written English or lacking attention to the editing and
revision process.

Score 0

No response or a response with no more than a reference to the task.

OR

Plagiarism and/or use of Artificial Intelligence in place of original work and thought is evident.
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Honors Dramaturgy Participation Rubric
Exemplary

e Participates routinely in class discussions; participation is self-motivated

and responsive

Responds to and builds on other students’ & instructor’s ideas
Offers insightful evidence as support for own ideas and others’
Respects and actively listens to others’ ideas/opinions
Demonstrates curiosity, resilience, and intrinsic motivation

Meets Expectations
Participates voluntarily in class discussions

Responds to other students’ & instructor’s ideas

Is able to offer evidence for ideas—can do so when prompted
Respects and listens to others’ ideas/opinions

Demonstrates motivation to succeed & progress

Working toward Expectations
e Engages in class discussion only when called upon by instructor

e Ideas are offered in isolation and/or are repetitive of previously stated
ideas or are vague, lacking clarity or specificity

e Struggles to offer evidence for ideas

e Motivation is erratic, extrinsically motivated only, or regularly below
expectations of the class community

Consistently Below Expectations
(may include any of the following, which require intervention)

e Fails/refuses to participate in class activities, even when called upon by

instructor

Does not/cannot respond to other students’ ideas

Cannot/will not provide evidence for ideas

Consistently distracted or inattentive to others’ ideas/opinions
Disrespectful to others’ opinions/ideas
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“What’s Hamlet’s deal?!”
A fine question posed by a fine student (Jack Leonard, class of 2016)

Essential question: What is YOUR Hamlet “about?”” Uncover, develop, and support a focus for
your production of the classic Shakespearean tragedy.

e 1000 - 1500 words (4-5 pages-ish)
e thesis-driven
e close reading analysis of the play
...that drives toward an interpretation of the play that would work cohesively on stage

Start unbiased (look at evidence) to uncover what you see as a strongly suggested reading of the
play—narrow & focus that to an interpretation (biased reading) of the play that will be YOUR
production

You are doing the work of a dramaturg (close reading, analysis, research) to support a fictional
director’s vision (thesis/interpretation) of the play that will end up on stage

STRUCTURE NOTES:

Yes, you MUST have directly quoted evidence from the play

Yes, you must EXPLAIN how that evidence should be interpreted to forward your production
vision

You MUST have a claim (thesis) that directs & controls the whole thing

You are not required to structure this as a traditional academic essay—consider sectioning,
headers, etc that would make the information clear & user friendly if that’s helpful to you.

You will submit a precis to get feedback on your concept & line of thinking.
You will have the opportunity to submit a sample paragraph for a grade & feedback if desired.
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HDram
A Doll’s House final project

A Doll’s House was written by Henrik Ibsen in 1879 Norway. After years of directing, writing
and producing the popular “well-made play,” Ibsen adapted the style to produce one of the most
controversial plays ever written. Ibsen is the second most frequently performed playwright after
Shakespeare and 4 Doll’s House was the most-produced play in the world as recently as 2006.

A Doll’s House was based on the real-life experiences of a friend of Ibsen’s and--as you
know--provides a “scathing criticism” on the contemporary marital roles of the Victorian era.
Ibsen denied having set out to write a “feminist” play although he went on to write several more
plays with strong, independent female protagonists and that poked at established social norms
predicated on gender.

A Doll’s House was so controversial that contemporary Victorian audiences were often shocked
and stormed out of the theatre. When the play was performed in Germany, Ibsen was required to
write an alternate ending in which Nora remains with her husband and children. He called the
alternate ending a “barbaric outrage.” As scholars of the play, it is interesting to consider how and
why it has retained such staying power in the theatre for over 100 years.

Your exploration can take one of two avenues:
e  acreative project in which you propose and develop a vision for a new production of 4
Doll’s House
e aresearch project in which you explore the various ways in which past productions of 4
Doll’s House have “reimagined” or otherwise attempted to reassert the relevancy of the

play

Refer to our project resource materials HERE
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HDram
August Wilson’s Century Cycle

Overview of the Century Cycle

e Injust 23 years, beginning in 1982 and ending in 2005, Wilson set out to write a series of
ten plays, each of which chronicles the African-American experience in a different
decade of the 20th century.

All the plays except Ma Rainey’s Black Bottom are set in the Hill District of Pittsburgh
The plays are not interconnected but several characters and locations overlap.

Two plays (Fences, The Piano Lesson) won the Pulitzer Prize for Drama. All except Gem
of the Ocean and Radio Golf won major awards.

e  Many of the plays were first developed, workshopped, and premiered in Connecticut at
Yale Rep and the O’Neill Center.

e  Wilson grew up in the Hill District, a bi-racial child of a German immigrant father and
southern black mother.

e  Wilson died in 2005, the same year his final play, Radio Golf, premiered.

Directions for your choice play analysis:

Assemble with the other members of the class who read the same Century Cycle play that you
read (if there are others--a few of you may be the only one reading your title)

Find your assigned slides (there are 3); in the title field of the first slide, add the year the play
takes place and YOUR names (e.g. “1977--Tina, Franklin, Marc™)

Discuss the questions you are being asked--collaborate to create thoughtful, text-informed
responses.

The three questions for all plays are:

e What questions does your play ask?

To what extent does the play seem to offer answers to those questions?

e What are key elements that are important to your play (could be subject matter, historical
context, story structure or narrative elements, motifs, symbolism, relationships...)?

Input your ideas onto your 3 slides in a way that conveys talking points for your group during
our discussion. Please be sure that someone on your team is doing a final edit for grammar &
mechanics. Information can be bulleted but it MUST be clear and free of typos.
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*QOur purpose here is to connect and collaborate with people who’ve read the same play and to
also inform those who’ve read other plays so they have a deeper appreciation for where their
play fits into the cycle with others and in Wilson’s development as a major playwright of the

20th century. Try to make your work on this accomplish those goals.
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HDram
Creative Response

Often, theatre artists will use a visual representation to express crucial thematic ideas about a
piece to the creative team and/or actors in order to bring them into the vision of the production.
For this assignment, we will experiment with various visual means of expressing the deep
analytical work you’ve done with a script.

Guidance: In this project you are taking your close reading skills and combining them with your
artistic sensibilities to express a visual representation of the thematic focus of the play in order to
(theoretically) convey a vision of the play to a group of actors, designers, and technicians.
Imagine that you would share and explain your choices in the Cornell Box, diorama, or
collage/inspiration board at a first read-through of the play in order to inspire and coalesce
everyone on the team around your vision so you can all be “doing the same play.”

Objective: utilize the creative expression possibilities of visual media to convey the thematic
focus of the play.

This project can be completed for either your Wilson Century Cycle play or In the Heights.

1) Create a “Cornell Box” for your Wilson Century Cycle play.
Background: A Cornell Box is a piece of 3D art inspired by the visual artist Joseph Cornell
(1903 - 1972). He worked largely in the medium of “assemblage”--curating, altering,
positioning, and presenting found art to express an idea. To get the best overview of his work,

google “Joseph Cornell box™ and select images. You’ll see.

To do:
1) Create a Cornell Box (see Guidance above).

2) Submit a short document with your Cornell Box that outlines the following:

e A central question that you think the play asks—provide elaboration as needed but keep it
concise.

e A brief statement of how you want the audience to FEEL after seeing your production of
the play.
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Three text quotations (a line or a small chunk of dialogue) that are central to the play—in
your opinion—that have inspired the Cornell Box. You may provide elaboration as needed
but, again, keep it concise.

2) Create a diorama that depicts a central “place” for the action of the play/musical.
Consider not just how the stage looks at that moment but also the symbolic representation
that is present in the visual details.

To do:

3)

Create a diorama that presents an audience or bird’s eye view of one moment in the
play/musical.

Submit a short document with your diorama that outlines the following:
A central question that you think the play/musical asks—provide elaboration as needed but
keep it concise. This should be a broad view but the moment you are choosing should be

a pivotal part of this broader view.

A brief statement of how you want the audience to FEEL during this moment of the
piece.

Three text quotations (a line or a small chunk of dialogue) that are central to this moment.
You may provide elaboration as needed but, again, keep it concise.

Create a collage or inspiration board that expresses central thematic or symbolic
ideas of the play/musical.

To do:
Creative curate and arrange images that speak to central thematic or symbolic ideas in the
play that you feel should be focused on in a production.

Submit a short document with your collage/inspiration board that outlines the following:

A central question that you think the play/musical asks—provide elaboration as needed but
keep it concise.

A brief statement of how you want the audience to FEEL after seeing your production of
the play/musical.
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e Three text quotations (a line or a small chunk of dialogue) that are central to the play—in
your opinion—that have inspired the collage/inspiration board. You may provide
elaboration as needed but, again, keep it concise.
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HONORS DRAMATURGY
FINAL PROJECT--THE “ACTOR’S PACKET”

An “Actor’s Packet” is an informational document, usually prepared by a dramaturg, that
provides the necessary background and research information to the people who will be working
on the production. Even though it’s called an “Actor’s Packet,” it’s really for designers,
marketers, educators, directors, etc in addition to the actors. For this project, the exact content of
your actor’s packet will be determined by the play or musical that you choose. Some productions
really require a lot of historical research. Others need more character analysis or song plots. Still
others focus heavily on past productions or the design concepts.

The final product can be a printed document, electronic document, or a website. If it has a lot of
links or images, you may want to go the electronic document route. If you want your users to be
able to easily move from one section to the next, then the website option might be best.

The rubric for the project evaluates the final product in these four areas of assessment:
e Your demonstration of your ability to conduct and apply Research
e Your demonstration of your ability to conduct and apply Analysis of the playscript
e Your demonstration of your ability to transfer your research and analysis into Practical
Application for a stage production
e Your demonstration of your ability in Publishing your work in way that is correct,
logical, effective, and persuasive for your intended audience

Step One: Read at least 3 playscripts or librettos

Step Two: Choose the play or musical that you will use for your final project

Step Three: Read the heck out of that playscript; read it again and again until you have a facility
with it. Do quick readings. Do annotations.

Step Four: make some decisions about the needs and focus of your Actor’s Packet. What does
this play or musical lend itself to? What have you noticed as you’ve read? What interests you?
What ways of looking at a script (return to the handout “Thirty Ways to Read a Play”) would be
beneficial for this text?

Step Five (here’s where it gets messy): Do the work. Research....analyze.....notice
things....recognize patterns and ask “so what?”” about them....decide how all those things might
shape a production....This is where you might spend time doing work only to realize it doesn’t
take you anywhere and you won’t include it in your Actor’s Packet. That’s okay--it’s part of the
process.

Step Six: Begin formatting your Actor’s Packet based on needs and focus of your particular
script and production.
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Step Seven: Edit your Actor’s Packet like you’ve never edited before. Imagine if you were in a
real professional job and you handed out (or published online) something that had pervasive
typos and errors...Yikes!

Step Eight: Share your work with the class. This will be informal--it’s not a presentation but,
rather, just a chance for you to show off all your hard work to an audience that is wider than just
me.

RESOURCES
Rubric for project:

https://docs.google.com/document/d/1 E4L BkVSpWp9VegJENGeydiKhFBSbxuUA8Ji2He45mq
M/edit?usp=sharing

Past student samples:
https://drive.google.com/drive/folders/1 WM YP60ertfG94A8Z1gQ02kePKZSzX VAu?usp=drive

Real world guidance & samples:
http://theatregeekery.blogspot.com/2018/02/examples-of-what-dramaturgs-do-part-3.html

http://asyoulikeitatsdsu.blogspot.com/p/directorial-ideas-and-inspirations.html

https://therivalscmu.files. wordpress.com/2012/09/actors-packet.pdf

https://issuu.com/maeganclearwood/docs/the_piano_lesson actor_packet

https://docs.google.com/document/d/1 ySWRIS50mxvXVAIEpQIWO0-LHIJ3COANPJEDMFLg4
9JM/edit

https://drive.google.com/file/d/1S8A0jtDCrwagl OdhEODamR SIchw79Qfw/view
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

Why Shakespeare? Why offer an entire semester course devoted to the works of one person?
Why is Shakespeare continually performed live throughout the world, in as many different forms
and venues as possible? Why are his plays continually adapted for big budget film productions?
Harold Bloom offers a rationale in his massive tome Shakespeare: The Invention of the Human:
that what we consider to be our modern consciousness is the product of Shakespeare’s
characters. In other words, by watching Shakespearean characters go through the process that
Bloom calls “self-individuation” and “self-overhearing,” audiences get a glimpse into how we
conceive of ourselves in the world and through that understanding gain a certain amount of
control over that process.

This course offers students who wish to expand on their experiences with Shakespeare in their
grade 9 and grade 10 English courses an opportunity to explore the richness and depth of the
works in their original context as well as see how they continue to evolve to, in the words of
Hamlet, “hold up a mirror to nature,” and engage in their own “self-overhearing.”

This update continues to focus on the study and close reading of the text as well as the historical
context of the plays. However, it will also draw heavily on the idea that the plays were intended
to be performed and therefore the study undertaken will ultimately have an eye towards
performance analysis to help focus the study. The texts will be supplemented with examples of
interpretations as well as other scholarly critique. Additionally, it will be posited that today’s
educated and cultured consumers of media and entertainment benefit from being able to
recognize foundational elements from the works of Shakespeare. At the same time, students will
be brought to understand that all art at all times is created in reference to the time in which it is
being written; thus, Shakespeare’s works give us a glimpse into another time and place to
consider what is universal and timeless and what is of a particular moment.

The culminating project of the course will ask students to consider Shakespeare’s works from

both perspectives, offering them the opportunity to consider their place in the world as much as
they consider Shakespeare’s place in the world. This project will supplant a seated examination.
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COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards.

CCSS.ELA-LITERACY.RL.
11-12.1

CCSS.ELA-LITERACY.RL.11-12.2

CCSS.ELA-LITERACY.RL.11-12.3

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RL.11-12.5

CCSS.ELA-LITERACY.RL.11-12.6

CCSS.ELA-LITERACY.RL.11-12.7

CCSS.ELA-LITERACY.RL.11-12.10

CCSS.ELA-LITERACY.RI.11-12.1

CCSS.ELA-LITERACY.RI.11-12.5

CCSS.ELA-LITERACY.RI.11-12.6

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

Analyze the impact of the author’s choices regarding how to develop
and relate elements of a story or drama (e.g., where a story is set, how
the action is ordered, how the characters are introduced and
developed).

Determine the meaning of words and phrases as they are used in the
text, including figurative and connotative meanings; analyze the
impact of specific word choices on meaning and tone, including words
with multiple meanings or language that is particularly fresh,
engaging, or beautiful.

Analyze how an author’s choices concerning how to structure specific
parts of a text (e.g., the choice of where to begin or end a story, the
choice to provide a comedic or tragic resolution) contribute to its
overall structure and meaning as well as its aesthetic impact.

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from what is really
meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g.,
recorded or live production of a play or recorded novel or poetry),
evaluating how each version interprets the source text.

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR text
complexity band independently and proficiently

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters
uncertain.

Analyze and evaluate the effectiveness of the structure an author uses
in his or her exposition or argument, including whether the structure
makes points clear, convincing, and engaging.

Determine an author’s point of view or purpose in a text in which the
rhetoric is particularly effective, analyzing how style and content
contribute to the power, persuasiveness, or beauty of the text.


http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/2/
http://www.corestandards.org/ELA-Literacy/RI/11-12/5/
http://www.corestandards.org/ELA-Literacy/RI/11-12/6/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/4/
http://www.corestandards.org/ELA-Literacy/W/11-12/8/
http://www.corestandards.org/ELA-Literacy/W/11-12/10/

CCSS.ELA-LITERACY.RI.11-12.10

CCSS.ELA-LITERACY. W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

CCSS.ELA-LITERACY.W.11-12.4

CCSS.ELA-LITERACY.W.11-12.5

CCSS.ELA-LITERACY.W.11-12.6

CCSS.ELA-LITERACY.W.11-12.7

CCSS.ELA-LITERACY.W.11-12.8

CCSS.ELA-LITERACY.W.11-12.9

CCSS.ELA-LITERACY.SL.11-12.1
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By the end of grade 11, read and comprehend literary nonfiction in the
grades 11-CCR text complexity band proficiently, with scaffolding as
needed at the high end of the range. By the end of grade 12, read and
comprehend literary nonfiction at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence

Write informative/explanatory texts to examine and convey complex
ideas, concepts, and information clearly and accurately through the
effective selection, organization, and analysis of content.

Use precise language, domain-specific vocabulary, and techniques
such as metaphor, simile, and analogy to manage the complexity of
the topic.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing
what is most significant for a specific purpose and audience. (Editing
for conventions should demonstrate command of Language standards
1-3 up to and including grades 11-12 on page 55.)

Use technology, including the Internet, to produce, publish, and update
individual or shared writing products in response to ongoing feedback,
including new arguments or information.

Conduct short as well as more sustained research projects to answer a
question (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple
sources on the subject, demonstrating understanding of the subject
under investigation.

Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the
strengths and limitations of each source in terms of the task, purpose,
and audience; integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and overreliance on
any one source and following a standard format for citation.

Draw evidence from literary or informational texts to support analysis,
reflection, and research.

Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.


http://www.corestandards.org/ELA-Literacy/SL/11-12/2/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.SL.11-12.4

CCSS.ELA-LITERACY.L.11-12.1

CCSS.ELA-LITERACY.L.11-12.2

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

CCSS.ELA-LITERACY.L.11-12.6

ISTE Empowered Learner
(Standard 1):

ISTE Digital Citizen
(Standard 2):

ISTE Knowledge Constructor
(Standard 3):

ISTE Creative Communicator
(Standard 6):

ISTE Global Collaborator
(Standard 7):
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Come to discussions prepared, having read and researched material
under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to
stimulate a thoughtful, well reasoned exchange of ideas.

Present information, findings, and supporting evidence, conveying a
clear and distinct perspective, such that listeners can follow the line of
reasoning, alternative or opposing perspectives are addressed, and the
organization, development, substance, and style are appropriate to
purpose, audience, and a range of formal and informal tasks.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language functions
in different contexts, to make effective choices for meaning or style,
and to comprehend more fully when reading or listening.

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grades 11-12 reading and content,
choosing flexibly from a range of strategies.

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings.

Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Leverage technology to take an active role in
choosing, achieving, and demonstrating competency in their learning
goals, informed by the learning sciences

Recognize the rights, responsibilities, and

opportunities of living, learning, and working in an interconnected
digital world, and they act and model in ways that are safe, legal, and
ethical.

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and others.

Communicate clearly and express themselves
creatively for a variety of purposes using the platforms, tools, styles,
formats, and digital media appropriate to their goals.

Use digital tools to broaden their perspectives and
enrich their learning by collaborating with others and working
effectively in teams locally and globally.


http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

COURSE ENDURING UNDERSTANDINGS

e Students will understand:
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how to approach and comprehend a Shakespearean play on a structural, plot,
and thematic level.

how the plays both fit in and challenge the various genres.

the historical context in which the plays were written and how that affected
their conception and their reception.

how the plays continue to change in meaning as the society that experiences
the plays change.

how the plays have the potential to change society.

the conventions of drama as a genre.

the conventions of Shakespearean comedy, tragedy, history, and romance.
how Shakespearean soliloquies reveal the development of a character.

COURSE ESSENTIAL QUESTIONS

Why does Shakespeare endure?
. How do the writings of Shakespeare reveal us? Shape us? Reflect us?
What do we learn from reading and viewing Shakespeare about the power, fragility and

beauty of being human?
4. How does art affect audiences? How do audiences affect art?

COURSE KNOWLEDGE & SKILLS

e Students will know . . .

0
(0]

]
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the history of theatre and Shakespeare’s place in it.

the life and times of the historical Shakespeare as well as the context of
Elizabethan theatre.

the defining characteristics of Shakespearean genres.

the significance of iambic pentameter in communicating characterization and
plot as well as how it differs from prose.

the various roles of a production company.

how to approach a script and formulate an interpretation about the work.
how to approach and interpret a Shakespearean soliloquy.

how to understand a Shakespearean play on a literal, interpretive, and
evaluative level.

how elements such as lighting, music, shot selection, etc. help to communicate
a director’s vision and how it affects the audience’s opinion of the subject.

e Students will be able to . . .

(o)

(o)

interpret implied stage direction communicated in dialog to help conceive
characterization, plot, staging, etc.
communicate their interpretation via performance, promptbook notation,

Honors Shakespeare, 2026 7



formal essay, informal responses, etc.

o engage in shared inquiry discussions where they use the text to support their
interpretation of the text in a group discussion.

o independently and in small production groups, read a play, formulate an
interpretation, and perform or analyze a scene according to how they read the
script’s intention.

o Synthesize thematic ideas between texts and between Elizabethan arts and
culture and today’s arts and culture.

Vision of the Graduate

The Honors Shakespere course purposefully integrates the eight core competencies outlined in
Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as abstract
ideals, but as real, observable behaviors and mindsets that students develop through reading,
writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate
How It Is Embedded Throughout the Course

Competency
In Unit 1: Introduction to Shakespeare, students conduct a formal close
reading and explication of a sonnet, paraphrasing the poem and
analyzing how structure, imagery, and word choice shape meaning. This
assignment requires precise academic vocabulary, coherent

.. organization, and sustained textual evidence. In Unit 2: History Plays, in
Communication

small “production company” groups, students stage a key scene from
Henry V or Richard III and present a promptbook explaining their
interpretive choices. They must clearly articulate how blocking, stress,
subtext, lighting, and delivery communicate theme and characterization,
demonstrating command of both oral and written communication.

In Unit 1: Independent Reading & Annotation: students complete an
initial independent reading of each play before class discussion, arriving
prepared with annotations and interpretive questions. This expectation
Self-Efficacy reinforces students’ belief that they can independently navigate complex
Elizabethan texts. In Unit 4: Tragedy, students select and evaluate
multiple filmed performances of Hamlet, ultimately defending which
portrayal most effectively captures the play’s thematic aims. The

Honors Shakespeare, 2026 8



assignment positions students as authoritative critics capable of forming
and defending sophisticated judgments.

Critical Thinking
&
Problem Solving

In Unit 4: Tragedy Structure Analysis, students analyze Hamlet through
the five-act tragic framework (stasis & intrusion; complication;
irreversible act; “other play”; avalanche & last man standing). This
requires synthesizing structural analysis with thematic interpretation. In
Unit 2: Performance Comparison, students compare their staged scene
to professional productions, evaluating how directorial choices
influence audience perception. They must identify problems of
interpretation (e.g., Is Richard manipulative or charismatic?) and justify
their conclusions with textual evidence.

Collaboration

In Unit 2: History Plays Performance Project, students work in small
groups to interpret and stage a key scene. They must negotiate decisions
about characterization, tone, and staging, balancing competing ideas and
building consensus around a shared artistic vision. In Unit 3: Comedy
Shared Inquiry Discussions, through structured Shared Inquiry
discussions, students respond directly to peers’ interpretations of
masking, mistaken identity, and comedic structure in Twelfth Night or
Much Ado About Nothing. They practice active listening, questioning,
and building on others’ ideas.

Growth Mindset

In Unit 2: Promptbook Development, students revise their promptbooks
as they refine interpretive choices. Through rehearsal and peer
feedback, they adjust staging and delivery to better align with textual
evidence, modeling iterative improvement. In Unit 3: Close Reading
Essay, students draft, revise, and refine a close reading essay on a
selected comedic passage (10-20 lines), strengthening thesis clarity and
analytical depth through revision processes aligned to the Shakespeare
Summative Writing Rubric.

Integrity

In Unit 1: Bloom & Scholarship Analysis, students read excerpts from
Harold Bloom and other scholars, engaging critically rather than
passively accepting claims. They must accurately represent arguments
before responding, modeling intellectual honesty. In Unit 4: Research &
Citation Standards, when responding to scholarship and popular
commentary on Hamlet, students gather information from authoritative
sources, assess credibility, and properly cite evidence, reinforcing
ethical research practices. Students follow MLA citation guidelines and
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evaluate source credibility as outlined in CCSS W.11-12.8, reinforcing
responsible scholarship.

Innovation

In Unit 2: Staging with Modern Interpretation, students incorporate
music, lighting, and contemporary performance lenses into their staging
of historical scenes, creatively translating Shakespeare’s text for a
modern audience. In Unit 3: Comedy Genre Exploration, students
examine how Shakespeare both borrows from and deviates from
Aristophanes, Plautus, and Terence, then apply this understanding to
analyze modern comedic forms and adaptations, demonstrating transfer
of genre analysis across time periods.

Emotional
Intelligence

In Unit 4: Soliloquy Tracking in Hamlet, students track Hamlet’s
evolving worldview across his soliloquies, examining themes of
indecision, mortality, and self-awareness. This sustained attention to
internal conflict deepens students’ understanding of complex human
emotion. In Unit 2: Leadership & Conscience in History Plays, through
essential questions such as “What are the characteristics of a good
leader?” students analyze moral ambiguity in Henry V and Richard 111,
exploring manipulation, conscience, and power in ways that connect
literature to contemporary civic life.

Honors Shakespeare, 2026 10




COURSE SYLLABUS

Course Name
Shakespeare

Level
Honors

Prerequisites
Successful completion of grades 9, 10, and 11 English

General Description of the Course

Honors Shakespeare is a semester-long senior elective that provides interested students with a
rigorous introduction to the study of Shakespeare’s works through reading, writing, viewing,
discussion, and research. As an English course, Honors Shakespeare offers students the
opportunity to apply the skills they have acquired in previous courses with an eye toward asking
why we should continue to read, discuss, and perform the works of a single playwright from over
400 years ago. The course philosophy pulls from scholarship that asserts that we read and view
Shakespeare’s works in order to discover more about ourselves and our world. Students will be
expected to do an initial reading of a Shakespeare play on their own and come to class with
foundational understanding of plot and character and with questions and annotations to fuel
collaborative discovery. As Shakespeare’s works were meant to be seen as performances and
today’s student has ready access to performances, scholarship, and commentary, extensive
viewing of film or filmed live performance will supplement the reading and be foundational to
the classroom study of the works. Students are expected to work collaboratively and explore
multiple perspectives, applying Shared Inquiry methodology, in order to discover the universality
and timelessness of Shakespeare’s works.

Instructor note: Unit 1 is introductory in nature and should be completed first. The Tragedy unit
requires a familiarity with Shakespeare’s works and style and should be completed last. The
Units on Comedy and History could be offered in either order in between the first and last units.

Assured Assessments
Formative Assessments:
e Shared Inquiry Discussions
e Journal responses
e Individual & collaborative annotations

Summative Assessments:
e Written analysis of sonnet
e C(lose reading essay of a Shakespearean comedy
e Film analysis (written piece or presentation)

Core Texts
The Tragedy of Hamlet

Honors Shakespeare, 2026 11



The Tragedy of Richard I1]
Twelfth Night or Much Ado About Nothing

Supplemental Texts

Alls Well That Ends Well

As You Like It

Coriolanus (excerpts)

The Tragedy of Julius Caesar

The Tragedy of King Lear

The Tragedy of Macbeth (excerpts)
The Merchant of Venice

The Tragedy of Romeo & Juliet (excerpts)
The Tragedy of Othello

The Tempest

Titus Andronicus (excerpts)

The Winter's Tale

Media Texts/Resources

How Not To Hate Shakespeare
Shakespeare is Everywhere

Shakespeare and Hip Hop?
Why Shakespeare? Because it’s 2016

Ball, David. Backwards and Forwards: A Technical Manual for Reading Plays. Carbondale:
Southern Illinois UP, 1998. Print.

Barton, John. Playing Shakespeare. London: Methuen, 1989. Print. And accompanying videos

Bloom, Harold. Shakespeare: The Invention of the Human. New York: Riverhead, 1999. Print.

Widdicombe, Toby. Simply Shakespeare. New York: Longman, 2002. Print.

Honors Shakespeare, 2026 12


https://www.youtube.com/watch?v=Kh3gMcOUFao
https://www.youtube.com/watch?v=LsESSyMnwmU
https://www.youtube.com/watch?v=DSbtkLA3GrY
https://www.youtube.com/watch?v=khVubNIgS0o

UNIT 1

Introduction to Shakespeare — the person and the plays

Unit Goals

At the completion of this unit, students will:

CCSS.ELA-LITERACY.RL.11-12.1

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RL.11-12.10

CCSS.ELA-LITERACY.RIL.11-12.1

CCSS.ELA-LITERACY.RI.11-12.5

CCSS.ELA-LITERACY.RIL.11-12.6

CCSS.ELA-LITERACY.RI.11-12.10

CCSS.ELA-LITERACY.SL.11-12.1

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text, including determining where the text leaves matters
uncertain.

Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings;
analyze the impact of specific word choices on meaning and
tone, including words with multiple meanings or language that
is particularly fresh, engaging, or beautiful.

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the
grades 11-CCR text complexity band independently and
proficiently

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text
leaves matters uncertain.

Analyze and evaluate the effectiveness of the structure an
author uses in his or her exposition or argument, including
whether the structure makes points clear, convincing, and
engaging.

Determine an author’s point of view or purpose in a text in
which the rhetoric is particularly effective, analyzing how style
and content contribute to the power, persuasiveness, or beauty
of the text.

By the end of grade 11, read and comprehend literary nonfiction
in the grades 11-CCR text complexity band proficiently, with
scaffolding as needed at the high end of the range. By the end
of grade 12, read and comprehend literary nonfiction at the high
end of the grades 11-CCR text complexity band independently
and proficiently.

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12 topics,
texts, and issues, building on others’ ideas and expressing
their own clearly and persuasively.
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http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/6/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/4/
http://www.corestandards.org/ELA-Literacy/W/11-12/8/
http://www.corestandards.org/ELA-Literacy/W/11-12/10/
http://www.corestandards.org/ELA-Literacy/SL/11-12/2/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

CCSS.ELA-LITERACY.L.11-12.6

CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

CCSS.ELA-LITERACY.W.11-12.9

ISTE Empowered Learner
(Standard 1):

Honors Shakespeare, 2026

Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic
or issue to stimulate a thoughtful, well reasoned exchange of
ideas.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading
or listening.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 11-12
reading and content, choosing flexibly from a range of
strategies.

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when
considering a word or phrase important to comprehension or
expression.

Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage
the complexity of the topic.

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Leverage technology to take an active role in
choosing, achieving, and demonstrating competency in their
learning goals, informed by the learning sciences
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http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

ISTE Digital Citizen Recognize the rights, responsibilities, and

(Standard 2): opportunities of living, learning, and working in an
interconnected digital world, and they act and model in ways
that are safe, legal, and ethical.

ISTE Creative Communicator Communicate clearly and express themselves
(Standard 6): creatively for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their goals.

Unit Essential Questions

e Who is Shakespeare?

o How do Shakespeare’s plays come to us and how does that transmission impact our
understanding of the plays?

e How does one begin to understand and unpack a play on the literal and interpretive
level?

e Why Shakespeare?

Unit Scope and Sequence

Why Shakespeare? This unit will introduce that question as well as one potential and potentially
controversial answer by examining Harold Bloom’s introduction to his collection of thoughts on
Shakepeare’s plays--Shakespeare: The Invention of the Human. As this is a complex and
provocative idea, there will be time devoted to unpacking, understanding, and reacting to this
idea--especially key components as:

self-overhearing which leads to individuation;
Shakespeare invented us;

there are more Hamlets than actors to play them;
the plays read us better than we read them.

All of which will be the backdrop of the course. From there, there will be a brief history of
ancient Greek theatre, which is the foundation of Western theatre, and the evolution of
Elizabethan theatre. There will be contextual grounding in Elizabethan history in general and
then narrowing down to what we know about Shakespeare himself. After the historical context,
there will be a focus on the texts themselves including the differences between quartos and folios
and how each were formed and transmitted to us; how the Folger editions of the plays are
constructed out of these various versions. The focus is again narrowed as there is instruction on
how to read the plays:

the difference between prose and verse
iambic pentameter

stage directions--explicit & implied
editors notes

longer notes

textual notes
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https://drive.google.com/file/d/1AQUwzX-k7J79ZViuLCdBRQh4Qh4-1jEw/view?usp=sharing
https://drive.google.com/file/d/0Bz0ou9HBzHYTYjVmSkV1WWZMWVk/view?usp=sharing&resourcekey=0-Djt-00xs7qryT0yWCoYc4Q

The unit will culminate in an exploration of the sonnets as an example of iambic pentameter and
the type of discourse that will be seen in the soliloquies.

Unit Assured Assessments
Formative Assessment:

e Students will read and annotate Bloom’s introduction to Shakespeare: The Invention of
the Human. They will engage in a class discussion where they share their insights and
ask questions of each others’ interpretation. As a class we will select the elements of
Bloom’s assertions (including the importance of self-overhearing in the process of
self-individuation, the assertions that the “play reads me more than I read the play” and
“there are more Hamlets than there are actors to play them”) that we will return to
throughout the course.

Summative Assessment:

e Students will take a sonnet and will conduct a close reading and an explication of the
poem. They will paraphrase the poem, formulate an interpretation of the poem, comment
on how the structure, imagery, and word choice (particularly the puns) help to
communicate that interpretation.

Resources:
Core:
e Introductory material from Henry V or Richard III(Folger Edition)
e The Sonnet text or selected Shakespearean sonnets
e Excerpts from Shakespeare: The Invention of the Human by Harold Bloom
e Excerpts from Simply Shakespeare by Toby Witticombe

Supplemental:
e Clip from Sir Laurence Olivier’s production of Henry V (1944)
e Clips from Playing Shakespeare BBC production

Time Allotment
o 1-2 Weeks

UNIT 2
History Plays

Unit Goals

At the completion of this unit, students will:

CCSS.ELA-LITERACY.RL.11-12 Cite strong and thorough textual evidence to support analysis of
A what the text says explicitly as well as inferences drawn from the
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CCSS.ELA-LITERACY.RL.11-12.2

CCSS.ELA-LITERACY.RL.11-12.3

CCSS.ELA-LITERACY.RL.11-12.5

CCSS.ELA-LITERACY.RL.11-12.6

CCSS.ELA-LITERACY.RL.11-12.7

CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

CCSS.ELA-LITERACY.W.11-12.4

CCSS.ELA-LITERACY.W.11-12.5

Honors Shakespeare, 2026

text, including determining where the text leaves matters
uncertain.

Determine two or more themes or central ideas of a text and
analyze their development over the course of the text,
including how they interact and build on one another to
produce a complex account; provide an objective summary of
the text.

Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a
story is set, how the action is ordered, how the characters are
introduced and developed).

Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from what is
really meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem
(e.g., recorded or live production of a play or recorded novel
or poetry), evaluating how each version interprets the source
text.

Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage
the complexity of the topic.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience. (Grade-specific expectations for writing types are
defined in standards 1-3 above.)

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience. (Editing for conventions should demonstrate command
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CCSS.ELA-LITERACY.W.11-12.6

CCSS.ELA-LITERACY.W.11-12.9

CCSS.ELA-LITERACY.SL.11-12.1

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.L.11-12.1

CCSS.ELA-LITERACY.L.11-12.2

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

ISTE Digital Citizen
(Standard 2):

ISTE Knowledge Constructor
(Standard 3):

Honors Shakespeare, 2026

of Language standards 1-3 up to and including grades 11-12 on
page 55.)

Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with
diverse partners on grades 11-12 topics, texts, and issues,
building on others’ ideas and expressing their own clearly
and persuasively.

Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic or
issue to stimulate a thoughtful, well reasoned exchange of ideas.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 11-12
reading and content, choosing flexibly from a range of strategies.

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Recognize the rights, responsibilities, and

opportunities of living, learning, and working in an
interconnected digital world, and they act and model in ways that
are safe, legal, and ethical.

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts, and
make meaningful learning experiences for themselves and others.
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ISTE Creative Communicator Communicate clearly and express themselves
(Standard 6): creatively for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their goals.

ISTE Global Collaborator Use digital tools to broaden their perspectives and
(Standard 7): enrich their learning by collaborating with others and working
effectively in teams locally and globally.

Unit Essential Questions

e What are the characteristics of a good leader?

How/why do people allow themselves to be manipulated (for either good or bad)?

e How do different performances affect the audience’s perspective of the themes in the
play?

e How does Shakespeare shape the audience’s opinion of a historical figure?

e What does the play say about the role of the conscience?

Unit Scope and Sequence

This unit will begin with an introduction to Witticombe’s discussion of the key characteristics of
Shakepeare’s History play--focusing on the questions about leadership qualities and how a king
performs his role. There will be a brief survey of British history of the time--focusing on royal
succession and the conflicts that shaped the nation. Students will use this backdrop and critical
lens to study Henry V and/or Richard I1l. Students will conduct a close reading of a significant
passage of the play (for example R3.1.4.1-10) to infer major themes of the play. Students will
examine the characters’ portrayals in various interpretations to see how a performance can shape
the audience’s perspective. Students will then get practice at formulating an interpretation of a
character, based on the text using some of the following tools:

stress, subtext, gestures, and implied stage directions

action, reaction, drive, and desire--inferring and interpreting characterization
information revealed by studying the structure and purpose of various soliloquies
interactions with other characters: noble or lower class

Students will demonstrate their understanding of character and major themes of the play by
working in a group to “stage” a portion of a key scene. This will require the students to consider
the following:

blocking

delivery of lines

reaction to other characters and events
music

lighting
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Students will then compare their interpretation and “performance” to other professional

productions.

Unit Assured Assessments
Formative Assessments:
e Shared Inquiry discussions about the ways which the titular character manipulates his
audience (his subjects or otherwise).

Summative Assessments:

e Students will work in small groups on a part of a key scene. They will read the scene in
context, formulate an interpretation about the scene and then determine the best way to
communicate that interpretation through performance. Groups will perform their scene
and submit a promptbook which indicates the notes in the script detailing their choices.
They will follow up with a presentation to the class where they explain their intent and
the process to come to their decisions. As this is not a performance class per se, the focus
won’t be on the performance product as much as on the promptbook and the presentation.

Resources:

Core:

e Henry V and/or Richard III (Folger Edition)

Supplemental:

Excerpts from Shakespeare: The Invention of the Human by Harold Bloom
Excerpts from Simply Shakespeare by Toby Witticombe

Excerpts from Backwards and Forwards by David Ball

Clips from Sir Laurence Olivier’s production of Henry V (1944)

Clips from Kenneth Branagh’s production of Henry V' (1989)

Clips from Sir Laurence Olivier’s production of Richard III (1955)

Clips from Al Pacino’s documentary Looking for Richard (1996)

Clips from Sir Ian McKellen’s performance in Richard III (1995)

“Henry V: A Modern Perspective” by Michael Neill (found in the Folger Edition)
“Richard III: A Modern Perspective” by Phyllis Rackin (found in the Folger
Edition)

Liar music video by Rollins Band

Time Allotment

4-6 Weeks

Unit Goals

UNIT 3
Comedy Plays

At the completion of this unit, students will:
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CCSS.ELA-LITERACY.RL.11-
12.1

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RI.11-12.1

CCSS.ELA-LITERACY.RI.11-12.5

CCSS.ELA-LITERACY.RI.11-12.6

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

CCSS.ELA-LITERACY.L.11-12.6

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn
from the text, including determining where the text leaves
matters uncertain.

Determine the meaning of words and phrases as they are used in
the text, including figurative and connotative meanings; analyze
the impact of specific word choices on meaning and tone,
including words with multiple meanings or language that is
particularly fresh, engaging, or beautiful.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters
uncertain.

Analyze and evaluate the effectiveness of the structure an
author uses in his or her exposition or argument, including
whether the structure makes points clear, convincing, and
engaging.

Determine an author’s point of view or purpose in a text in which
the rhetoric is particularly effective, analyzing how style and
content contribute to the power, persuasiveness, or beauty of the
text.

Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic or
issue to stimulate a thoughtful, well reasoned exchange of ideas.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 11-12
reading and content, choosing flexibly from a range of strategies.

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when
considering a word or phrase important to comprehension or
expression.
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CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

ISTE Empowered Learner
(Standard 1):

ISTE Digital Citizen
(Standard 2):

ISTE Creative Communicator
(Standard 6):

Unit Essential Questions

Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the
complexity of the topic.

Leverage technology to take an active role in
choosing, achieving, and demonstrating competency in their
learning goals, informed by the learning sciences

Recognize the rights, responsibilities, and

opportunities of living, learning, and working in an
interconnected digital world, and they act and model in ways that
are safe, legal, and ethical.

Communicate clearly and express themselves
creatively for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their goals.

e What defines comedy as a genre?

e Who were the practitioners of comedy before Shakespeare’s time, and what did they
contribute to the genre (Aristophanes, Plautus, Terence)?

e What defines a Shakespearean comedy?

e How does Shakespeare in his comedic writing reflect and deviate from the definitions

and structure of comedy?

e How can an understanding of Shakespearean comedy help us understand comedic forms
today, especially contemporary adaptations of Shakespeare’s comedies?

Unit Scope and Sequence

In this unit, students will be introduced to Shakespearean comedy, its formal structure, and how
Shakespeare borrowed from ancient Greek and Roman playwrights while defying convention
and breaking new ground in the world of comedy. While the focus of Shakespearean tragedy is
the tragic hero, and the inherent flaw and inevitable fall of the title character, the central feature
of Shakespearean comedy is the situation, or the tangled and ludicrous web of events in which

Honors Shakespeare, 2026
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characters on stage interact with one another. Students will learn how Shakespeare structured his
comedies within the five act format and analyze the comedic situations that he built for his
characters. In particular, students will be introduced to concepts such as identity formation and
masking/disguise, understand how Shakespeare used marriage within the comedic structure, and
explore the crucial and careful overlap between comedy and tragedy on the Shakespearean stage.
Following this introduction, students will then study either Tivelfth Night or Much Ado About
Nothing as a core text for the unit. As they conduct a close analysis of either play, students will
keep the following things in mind:

How the comedic characters use identity formation/masking/mistaken identity as central
aspects of their characterization

The relationship between a specific comedic situation and the characters who participate
within it

The larger interaction between multiple comedic situations and how Shakespeare uses
these interactions to drive the plot of the comedy

Use of asides and nested scenes on stage to drive the comedic factor

Group dynamics on stage and how to decipher these dynamics through the play’s text and
stage directions

The role that socioeconomic class and social/cultural difference plays in the plot of
Shakespeare’s comedies

The fine line between tragedy and comedy as genres and how Shakespeare uses that
overlap in the structure of his comedies

Unit Assured Assessments
Formative Assessments:

Shared inquiry discussions on central moments and concepts within the comedies under
study

Short writing responses that require students to perform close reading and analysis of
important selected passages and/or characters

Graded notetaking and journaling as preparation for class discussion and analysis

Short reading quizzes

Summative Assessments:

Students will write a longer essay response on the unit play in which they carefully
analyze a chosen moment (no more than 10-20 lines of text) and establish an argument
regarding its importance to the play as a whole or a significant comedic situation within
the play. The essay will showcase the student’s ability to perform close reading analysis,
understand the major themes and concepts that cut across the play, and the relationship
between the major characters and the comedic situations in which they are placed.

Resources:

Core:
o Twelfth Night or Much Ado About Nothing

Supplemental:
e Tiwelfth Night film, directed by Trevor Nunn
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As You Like It

Time Allotment

e Approximately 4 weeks

Unit Goals

A Midsummer Night's Dream
The Taming of the Shrew

The Merry Wives of Windsor
Tivo Gentlemen from Verona

UNIT 4
Tragedy Plays

At the completion of this unit, students will:

CCSS.ELA-LITERACY.RL.
11-12.1

CCSS.ELA-LITERACY.RL.11-12.2

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RL.11-12.5

CCSS.ELA-LITERACY.RL.11-12.6

CCSS.ELA-LITERACY.RL.11-12.7

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

Determine the meaning of words and phrases as they are used in the
text, including figurative and connotative meanings; analyze the
impact of specific word choices on meaning and tone, including words
with multiple meanings or language that is particularly fresh,
engaging, or beautiful.

Analyze how an author’s choices concerning how to structure specific
parts of a text (e.g., the choice of where to begin or end a story, the
choice to provide a comedic or tragic resolution) contribute to its
overall structure and meaning as well as its aesthetic impact.

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from what is really
meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g.,

recorded or live production of a play or recorded novel or poetry),
evaluating how each version interprets the source text.
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CCSS.ELA-LITERACY.RL.11-12.10 By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently

CCSS.ELA-LITERACY.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters
uncertain.

CCSS.ELA-LITERACY.W.11-12.1 Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence

CCSS.ELA-LITERACY.W.11-12.9 Draw evidence from literary or informational texts to support analysis,
reflection, and research.

CCSS.ELA-LITERACY.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on others’
ideas and expressing their own clearly and persuasively.

CCSS.ELA-LITERACY.SL.11-12.1.a  Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic or
issue to stimulate a thoughtful, well reasoned exchange of ideas.

CCSS.ELA-LITERACY.L.11-12.5 Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings.

CCSS.ELA-LITERACY.L.11-12.6 Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

ISTE Digital Citizen Recognize the rights, responsibilities, and

(Standard 2): opportunities of living, learning, and working in an interconnected
digital world, and they act and model in ways that are safe, legal, and
ethical.

Unit Essential Questions
e What are the defining characteristics of a Shakespearean tragedy?
How do tragedies have the ability to evoke empathy, catharsis, or both in their audiences?
How do people assess conflicting information and make decisions?
Why do some positive relationships turn negative?
How do the soliloquies illustrate Bloom’s concept of “self-individuation?”
How is the concept of a “tragic flaw” that brings one down relevant to our experiences
with self-regulation today?

Unit Scope and Sequence
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Shakespearean tragedy has its roots in the Aristotelian premise of a noble, but inherently flawed,
character ultimately brought down by decisions and behaviors which emanate from the internal
flaw. Following the traditional five act structure, tragedy plays’ denouement brings the world of
the play back to order, with “normalcy” restored for the characters left standing. Shakespeare’s
tragedy work also envelopes the audience in the humanism introduced during the Renaissance
period, examining the world through the lens of man (rather than God or the gods). Aristotle’s
influence can also be seen in tragedies’ ability to provoke catharsis in its audience; indeed,
provoking strong empathy through their universality is one of the elements that has allowed
Shakespearean tragedy to persist through the ages.

In this unit, students will put their exploration of history and comedy plays to use: the role of
genuine human emotions and urges (held up against the impossible standards of leadership)
explored in the history plays and of the pursuit of identity and connectedness in the comedies,
lays the groundwork for Shakespeare’s tragedies. The unit will utilize The Tragedy of Hamlet
(argued to be Shakespeare’s opus) as its core text. Regarded as a “revenge tragedy” in the
Jacobean tradition, Hamlet takes a powerful human impulse-revenge—and sets in in the play’s
context of uncertainty. Students are thereby asked to consider whether Hamlet’s “inaction” (a
popular categorization of his behaviors) is truly as one dimensional as often portrayed in popular
culture. This unit allows students to return to Bloom’s assertion of Hamlet and its opportunity to
consider: how we conceive of ourselves; self-individuation; and self-overhearing and how these
both mirror and aid our experiences of seeking and gaining control of the world.

If time allows, this unit can also include a reading of The Tragedy of Othello (in full or excerpts)
and/or other tragedy plays to enrich students’ exploration of the form. Additional readings will
also provide students with some framework for exploring why Hamlet is considered to be
Shakespeare’s most fully-realized work.

In considering the structure of a five-act Shakespearean tragedy, students will frame their
previous experiences and their reading of Hamlet through the following lens:

Act I: stasis & intrusion

Act II: complication & dynamics

Act III: the “irreversible act”

Act IV: the “other play”

Act V: the avalanche & last man standing

During their read of Hamlet, students can be directed to track and annotate for the following:
e Hamlets opening line’s assertion of a theme: “Who’s there?”
e Hamlet’s purpose
e The progression of Hamlet as seen through the soliloquies (assignment attached in
appendix)
e The effect of “watching” and being “watched”
Hamlet’s evolving view of death
e The progression from “To be or not to be” to “Let be”

If Othello is also studied, these elements may be included:
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Assessing information

Examining the concept of “reputation”

lago’s manipulative power

Othello’s tragic flaw

Comparisons of different portrayals of Othello

Unit Assured Assessments
Formative Assessments:
e Students will read and respond to scholarship and popular commentary on Hamlet (the
play and the character) to gauge the play’s resonance in today’s world.
e Students will engage in journal writing in response to quotations from the play (e.g. “To
thine own self be true”) to reflect upon the play’s relevance to young people in their place
(grade 12 students, about to enter into the wider world.)
e Students will prepare for and engage in shared inquiry discussions, practicing particularly
the skill of using close critical reading to illustrate and defend a stance.

Summative Assessments:

e Students will select and view a variety of Hamlet performances (either films or filmed
live performances) and offer original commentary on which performance most
appropriately captures what they feel is the most “accurate” portrayal of the play’s
thematic aims according to their close read of the text.

Resources:
Core:
o The Tragedy of Hamlet by William Shakespeare

Supplemental:
® The Tragedy of Othello (strongly recommended—suitable as a full second text if
time and student interest permit)
o The Tragedy of Macbeth (excerpts—most students will have read in full in grade
10)
® The Tragedy of Romeo & Juliet (excerpts—most students will have read in full in
grade 9)
The Tragedy of Julius Caesar
Coriolanus (excerpts)
Titus Andronicus (excerpts)
The Tragedy of King Lear (excerpts)
Excerpts from Shakespeare: The Invention of the Human by Harold Bloom
Excerpts from Simply Shakespeare by Toby Witticombe
Excerpts from Backwards and Forwards by David Ball
Clips from Sir Laurence Olivier’s film production of The Tragedy of Hamlet
(1948)
Clips from Franco Zeffirelli’s film production of The Tragedy of Hamlet (1990)
e (lips from Kenneth Branagh’s film production of The Tragedy of Hamlet
(1996)
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e (lips from Michael Almereyda’s film production of The Tragedy of Hamlet
(2000)

e (lips from Gregory Doran’s film production of The Tragedy of Hamlet (2009)

e C(lips from Simon Godwin’s RSC production of The Tragedy of Hamlet (2018)

Time Allotment

e Approximately 4 - 6 weeks

CREDIT
One-half credit in English

PREREQUISITES
Successful completion of grades 9, 10, and 11 English

CURRENT REFERENCE

Ball, David. Backwards and Forwards: A Technical Manual for Reading Plays.
Carbondale: Southern Illinois UP, 1998. Print.

Barton, John. Playing Shakespeare. London: Methuen, 1989. Print.

Bloom, Harold. Shakespeare: The Invention of the Human. New York: Riverhead, 1999.
Print.

http://www.folger.edu/

http://www.corestandards.org/EL A-Literacy/

https://iste.org/standards/students

http://www.shakespeare-online.com/
Packer, Tina. Women of Will: The Remarkable Evolution of Shakespeare's Female

Characters. New York: Vintage, 2016. Print.

Shakespeare, William. Henry V. New York: Simon & Schuster Paperbacks, 2009. Print.
--. The Merchant of Venice. New York: Washington Square P, 1998. Print.

--. The Tragedy of Hamlet, Prince of Denmark. New York: Simon & Schuster
Paperbacks, 2009. Print.

--. The Tragedy of Othello, the Moor of Venice. New York: Washington Square P, 1993.
Print.

--. The Tragedy of Richard I1l. New York: Washington Square P, 1996. Print.
Widdicombe, Toby. Simply Shakespeare. New York: Longman, 2002. Print.

ASSURED STUDENT PERFORMANCE RUBRICS

Shakespeare Participation Rubric

English Department Shared Inquiry Rubric

Shakespeare Summative Writing Rubric (adapted from the English Summative Writing
Rubric & the Advanced Placement Writing Assessment Rubrics)
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CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate o

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something
original or imaginative.
Growth Mindset
The belief that one can improve
their intelligence or skills through
Trumbull continued hard work and adapt
when faced with challenges.

Public
Schools i i
Collaboration (@) Emotional Intelligence
The qualities and competencies we D-—-D The aptitude for identifying how and
use to collectively make progress why a person is feeling the way they are

toward common goals or outcomes. and how to regulate and address those
emotions.

Integrity

The ability to use knowledge, facts, and
data to effectively solve problems.

Communication

The ability to understand others
and be understood for a variety of
reasons and purposes.

Self-Efficacy

The belief that you are capable of The act of consistently doing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022
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Honors Shakespeare Participation Rubric

A range
e Participates daily in class discussions
® Responds to and builds on other students’ ideas
e Offers insightful evidence from the text as support for ideas
e Respects and actively listens to others’ ideas/opinions
B range
e Participates frequently in class discussions
e Responds to other students’ ideas
e Sometimes offers textual support for ideas
e Respects and listens to others’ ideas/opinions
ran
e Rarely participates in class discussions, but will offer relevant statements
when called upon by instructor
e Rarely responds to other students’ ideas
e Rarely offers textual support for ideas
e Sometimes distracted or inattentive to others’ ideas/opinions
D range

e Fails to participate in class discussions, even when called upon by
instructor

e Does not respond to other students’ ideas

Does not reference textual examples as support

e Distracted or inattentive to others’ ideas/opinions

Requires Intervention (failure to engage)

e Defiantly refuses to participate in class discussions, even when called
upon by instructor

e Disruptive during class discussion

e Disrespectful to others’ opinions/ideas
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SHARED INQUIRY DISCUSSION RUBRIC

appropriate, and followed up with
explanation of thinking.
Exemplary facility with the text is
demonstrated.

4 3 2 1
1 Engagement is highly attentive and Engagement is attentive and active. Engagement is attentive and respectful, Full engagement in discussion is not
N effective, responding clearly and Ideas are articulated with precision marked by more than cursory attempts evident, doing little to
directly to the thoughts of others. and correlate to the thoughts of to be active in the discussion. contribute to the conversation or build off of
Vv Involvement is passionate, others. Contributions are present but may the ideas of the group. The ideas center
(0 well-balanced and coherent. Discourse is responsive, sometimes repeat ideas rather than around initial responses with little evidence
L Critical questions advance the open-minded, and respectful without further the discussion. Ideas feel of reshaping ideas based on the discourse
% conversation, build on the ideas of peers, monopolizing. “presented,” rather than discussed, or Contributions may confound or derail the
E and offer challenging statements without may struggle to build off of the ideas of discussion.
being others.
M argumentative. The conversation may reflect the need for
E Discourse is courteous, respectful and greater balance between talking and
N genuinely interested; engagement is listening to others.
tempered with appreciation for a
T balanced discussion.
A Original and insightful questions and Questions and comments reflect clear Questions and comments reflect Questions and comments may demonstrate
N comments continually reflect comprehension and higher-level inconsistent higher-level thinking only a very literal or misguided
sophisticated comprehension and thinking. and/or muddied comprehension of the text comprehension of the text, missing
A higher-level thinking. Creative and Creative and divergent critical or the question. subtleties or
L divergent critical thinking is thinking is present. Interpretation may be out of context or nuances that are important. Ideas presented
Y consistently displayed. The ideas of others are acknowledged based mainly on do not assist the group in exploring critical
S Ideas are challenged, bringing the and deepened and/or respectfully superficial observations. Effort is in thought or building ideas collaboratively and
I class to a higher understanding of the challenged during the discussion. stating the obvious or rehashing prior may, ultimately, hold it back.
text and the question at hand. class discussions without
S deepening thought.
S Clear and convincing evidence Direct quotes and specific examples Examples from the text are used to Little to no concrete evidence from the
U supports each arguable to support inferential ideas are illustrate ideas requiring support. text is introduced.
assertion and introduced. Close text reading is Attempts are made to explain the Examples are not specific
P effectively builds off of the ideas of employed. references to text; however, text enough, and/or demonstrate a
P others. Comments refer to specific sections evidence may be vague, inconsistent, misreading or very cursory
(0] Text evidence deepens analysis and of text; quotes are read and/or repetitive, or nonessential to the reading of the text.
R ties directly to a clear and relevant paraphrased when appropriate. argument at hand.
T argument. ] ; Examples are given and stay on
Comments refer to specific pages topic.
and/or lines in the text; quotes are chility with text is
read or paraphrased when evident.
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Honors Shakespeare Summative Assessment Rubric

Name

Score 9

Highly articulate, effectively organized expression that addresses the task astutely. These
products meet the score § criteria but are exceptional in their demonstration of mastery of
language, applied use of relevant and specific references to evidence, application of the
dramaturgical analysis process, and development of an insightful, focused, and original thesis.
Perceptions of the playscript and other sources are incisive and clearly expressed, using
sophisticated, coherent language appropriate to literary/theatre criticism (as appropriate). The
student has original ideas and may also offer more than a single interpretation of a playscript or
any of its parts. While the product may not be completely error-free, it demonstrates careful
editing and revision and the student’s control of the elements of composition and the craft of
analytical or creative presentation.

Score 8

Highly effective expression that takes a convincing and clear position or approach to the task.
The student uses relevant and meaningful evidence from the playscript and other sources that is
substantive and well explained. The argument moves the expression forward and demonstrates
clear connection between the claims made and the evidence offered. Application of the
dramaturgical analysis process controls the product. The product demonstrates the ability to use a
broad range of elements of effective expression (specific to the task) and is highly-focused and
not sprawling. There may be occasional mechanical errors (specific to the process).

Score 7

Effective expression that advances a solid, clearly indicated thesis that responds directly to the
task. Evidence from the playscript and other sources is provided and may be substantive, but
development or articulation of analysis or application of dramaturgical analysis process could be
more convincing or clear. Analysis of the playscript and other sources is thoughtful, but may not
be as thorough or precise as is needed. The student’s elaboration may lack exemplary insight or
persuasiveness. There is concrete evidence that the student can read and respond expressively
and critically to text. The argument could benefit from more sophistication or stronger control.
There may be occasional mechanical errors (specific to the process).

Score 6

Effective expression that advances a solid thesis related to the task but may, at times, lack clarity
or specificity or put forth an argument that is not fully developed. Evidence from the playscript
or other sources is provided and efforts are made to use it to develop an argument; more analysis,
thoroughness, clarity, or focus is needed. The language is clear and may be strong in places but
may display lack of sophistication, lapses, inability to apply literary/theatre vocabulary
effectively, and/or mechanical errors that momentarily distract from the thinking or argument.
Score 5

Expression that responds to the task appropriately but may offer what are, predominately,
observations about the playscript or other sources, without substantive conclusions drawn. The
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citation of evidence or interpretations may lean toward superficiality or a lack of conviction. A
thesis is presented and supported but the support is vague or limited. The product may accurately
express the student’s thoughts but may contain an accumulation of errors (including imprecise
vocabulary) that detracts from the voice and/or uncovers weaknesses in mechanics and
vocabulary.

Score 4-3

Expression that attempts to address the task but is impacted by a misreading of or lack of facility
with the text. A thesis is present but logical, relevant support is meager or imprecise. An attempt
at dramaturgical analysis is present but is vague and unconvincing and may rely largely on
paraphrase and generalization. The writing is sufficiently clear to convey meaning but may suffer
from a lack of coherence, weak diction, faulty sentence structure, and/or a variety of mechanical
errors.

Score 2-1

Product does not respond adequately to the task or assignment. The product may be largely plot
summary of a text. Confused or incoherent dramaturgical analysis suggests the student’s inability
to comprehend the playscript or other sources and/or apply knowledge of literary/theatrical
elements or devices. The product may demonstrate minimal ability to understand and apply
conventions of composition and standard written English or lacking attention to the editing and
revision process.

Score 0
No response or a response with no more than a reference to the task.
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

World Literature is a one-semester, honors level elective offered to seniors who may select their
course of study in English in their senior year. This elective course will allow students to engage
with novels, short fiction, plays, non-fiction and poetry from an array of authors from across the
globe. By reading and discussing the literature, students can experience the thoughts and
opinions of classic and contemporary authors with backgrounds most likely quite different from
their own. Students can then formulate their own opinions about a system of government or a
way of life in another country, and communicate those beliefs about the readings and themes
explored.

In keeping with the goal of the English Department, the hope is that students who take World
Literature will, from here on, have their eyes and ears tuned to the written work of the world.
They will be moved to read about what is happening in India or Japan on the international pages
of The New York Times. They will seek out the poetry of Pablo Neruda or go see a foreign film
and find connections between the lives lived in those faraway places and their own. They will
come to see that while there is no replacing seeing Tuscany, Provence, or Johannesburg in
person, sometimes a book can take them there in a different, but equally satisfying way.
Broadened horizons, connections to our wider world - that is what World Literature is all about.

Students today are part of a global world. With a few keystrokes, a young person can be
communicating with another in France; they can go online and read about the latest
developments in the Middle East; they can study an economic structure in a third world country
that hinges on the economy of first world nations. Yet, for all the swiftness of that connection,
gulfs in knowledge of other histories, cultures and customs exist. Literature can take us to new
vistas; it allows us to “travel” to other lands, to see, perhaps even for a brief moment, into the
heart of another, to experience what his or her world is like.

Honors World Literature, a one-semester, elective course for seniors, can help bring new worlds
to students, allowing them to bridge that gap between our lands. In this course, high school
students who had previously read predominantly American and British Literature have the
chance to read classic and contemporary works by authors from India, South Africa, France,
Columbia, Russia, Ireland, Japan, and Germany. What these authors bring to the literature is not
only their voice and literary style, but also their links to their own nations, their traditions and
customs, their political sensibilities, and their cultural milieu.

Honors World Literature is a ticket to journey to a Soviet work camp in the far reaches of
Siberia; to the bustling city of Johannesburg in the time of apartheid; to a small hut in India
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where a young woman struggles to raise her young; to a nearly empty, hot beach in Algiers
where a man makes a decision that changes his life forever. Along this challenging journey,
students will have a chance to explore the magical realism in the deft hands of Gabriel Garcia
Marquez, study the Existentialist philosophy of Albert Camus, admire the austere insight of a
Becket play or the lyrical beauty of Nobel prize winning author Arundhati Roy. Over the course
of the semester, the “accidental tourist” -- the student taking Honors World Literature -- becomes
a purposeful voyager who begins to see that the cultures, beliefs and political structures that were
once alien are no longer foreign. Students will see that while there are vast differences in
cultures, people have the same basic needs and hopes -- for a good meal, for settling down roots
and building a family and community, for finding meaningful work and for a friend to pass the
hours with, or to love.

Honors World Literature is taught thematically. Those themes include:

® the outsider in the world (both the outsider by choice and the outsider by force) and the
shared human experience (the idea that there is a global connection among humans
despite differences in philosophy, religion, and social, political, and economic
circumstances),

® the political and social world (political frameworks, philosophies, class systems and
other forms of systemic prejudice, poverty and wealth),

e and the world of family and personal connection (platonic, romantic and community
relationships).

These themes are not only enriching: they connect well to the students taking the course.
Students who are close to voting age, living in a democracy, in a land of choice and freedoms
might see those freedoms and opportunities more clearly after reading of the opportunities
people lack in other parts of the world. At the same time, students have their own complex
relationships within their nuclear and extended families, and with their friends and the ones they
love. Like those characters in the books they will read, many teenagers have felt like outsiders
during their high school years. Yet, despite outward differences between them, seniors are
beginning to realize that they are part of a larger community and are more connected to their
peers than they may have first realized. As they embark on their own life-changing journeys to
college and the world beyond, they will read literature that opens their eyes to the world at large,
perhaps challenges their views, making them more aware that they are indeed part of a global
community.

COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
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CCSS.ELA RL.11-12.6

CCSS.ELA RL. 11-12.10

Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RI.11-12.4

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

Writing

CCSS.ELA W.11-12.2

Honors World Literature, 2026

specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.
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CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which
they are writing.

CCSS.ELA W. 11-12.3d Use precise words and phrases, telling details, and sensory
language to convey a vivid picture of the experiences, events,
setting, and/or characters.

CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCSS.ELA W.11-12.5 Develop and strengthen writing as needed by planning, revising,

editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience

CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a
problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched material
under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to
stimulate a thoughtful, well-reasoned exchange of ideas.
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CCSS.ELA SL. 11-12.1b

CCSS.ELA SL. 11-12.1c

CCSS.ELA SL.11-12.4

CCSS.ELA SL.11-12.5

Language

CCSS.ELA L. 11-12.1

CCSS.ELA L. 11-12.2

CCSS.ELA L. 11-12.3

Work with peers to promote civil, democratic discussions and
decision-making, set clear goals and deadlines, and establish
individual roles as needed.

Propel conversations by posing and responding to questions that
probe reasoning and evidence; ensure a hearing for a full range of
positions on a topic or issue; clarify, verify, or challenge ideas and
conclusions; and promote divergent and creative perspectives.

Present information, findings, and supporting evidence, conveying
a clear and distinct perspective, such that listeners can follow the
line of reasoning, alternative or opposing perspectives are
addressed, and the organization, development, substance, and style
are appropriate to purpose, audience, and a range of formal and
informal tasks.

Make strategic use of digital media (e.g., textual, graphical, audio,
visual, and interactive elements) in presentations to enhance
understanding of findings, reasoning, and evidence and to add
interest.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

The following course goals derive from the 2016 ISTE Technology Standards:

ISTE 1.1.C

ISTE1.2.B
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Students use technology to seek feedback that informs and
improves their practice and to demonstrate their learning
in a variety of ways.

Students engage in positive, safe, legal and ethical
behavior when using technology, including in social
interactions online or when using networked devices.
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ISTE 1.2.C Students demonstrate an understanding of and respect for
the rights and obligations of using and sharing intellectual

property.

ISTE13.C Students curate information from digital resources using a
variety of tools and methods to create collections of
artifacts that demonstrate meaningful connections or
conclusions.

ISTE 1.4.D Students exhibit a tolerance for ambiguity, perseverance
and the capacity to work with open-ended problems

ISTE 1.6.A Students choose the appropriate platforms and tools for
meeting the desired objectives of their creation or
communication.

ISTE 1.6.B Students create original works or responsibly repurpose or

remix digital resources into new creations.

ISTE 1.7.B Students use collaborative technologies to work with
others, including peers, experts and community members,
to examine issues and problems from multiple viewpoints.

ISTE 1.7.C Students contribute constructively to project teams,
assuming various roles and responsibilities to work
effectively toward a common goal.

COURSE ENDURING UNDERSTANDINGS

Students will understand that:

e Authors are influenced by and, in turn, can influence individual, social, cultural, and
political contexts.

e Pecople connect and interact within and across cultural divides.

e There are a variety of views, emotions, and responses that represent the diversity of our
world.

e They are part of a shared, global community that exists across geography, culture, and
political structures.

e They have a voice in this shared global community.

COURSE ESSENTIAL QUESTIONS

1. How do social, political and economic constructs of a people or a nation influence a
culture and its individuals?

2. What are the effects of culture and its expectations upon the individuals who are a part of
that culture?

3. Does adhering to specific cultural and political philosophies establish differences among
individuals?
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4. Despite geographic, political, social, and economic differences, how are we part of a
shared, global, human community?

COURSE KNOWLEDGE AND SKILLS

e Students will know . . .

o that they are a part of a global community.

o that literature is a reflection of and response to the socioeconomic, political,
and cultural systems of a nation and its people.

o that literature can shape socioeconomic, political, and cultural systems of a
nation and its people.

o that reading the literature of a nation allows them a greater understanding and
awareness of that nation and its people.

e Students will be able to . . .

o compare and contrast the issues, points of view, and themes to other literary
works and to their own lives and beliefs.

o make inferences, comprehend, and reflect upon what they read to raise their
awareness of and question the world around them.

o move fluidly from reading one textual genre to the next and to consider one
world view and then another.

o identify the attitudes, customs, values, and beliefs that emerge from the pages
of the literature being explored and examined, and then relate what they
discover to their own lives.

o write expository essays, reader response, and creative pieces that demonstrate

high level thinking skills, close analysis of the works, and their own insights
into the subjects.

Vision of the Graduate

The Honors World Literature course purposefully integrates the eight core competencies outlined
in Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as
abstract ideals, but as real, observable behaviors and mindsets that students develop through
reading, writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate

How It Is Embedded Throughout the Course
Competency
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Communication

Students communicate complex ideas through analytical essays,
research-based writing, Socratic seminars, and multimedia presentations
that require clear claims, textual evidence, and audience awareness. The
course is discussion-based, and regular discussion of global texts builds
students’ ability to articulate perspectives thoughtfully and engage in
civil, academically grounded discourse. In Unit One: The Outsider in
the World & The Shared Human Experience, students articulate
interpretations of existential philosophy through discussion and
analytical writing on texts such as The Stranger and Waiting for Godot.
In Unit Two: The Political World, students present their Heart of
Darkness/Apocalypse Now visual flowchart analysis, synthesizing ideas
across the two texts to construct and defend a clear, evidence-based
conclusion.

Self-Efficacy

Through sustained independent reading of challenging world literature
and ownership of long-term projects, students develop confidence in
their ability to tackle complex texts and express original interpretations.
In Unit One: The Outsider in the World & The Shared Human
Experience, students independently analyze complex philosophical and
symbolic texts and defend their interpretations in the Existentialism
conceptual design project, building confidence in their intellectual
voice. The long-term “Do Something” project challenges students to
take meaningful action and reflect in a 2—-3 page analysis, reinforcing
ownership of learning and personal growth.

Critical Thinking

&
Problem Solving

Open-ended thematic inquiries push students to evaluate complex
human, political, and ethical issues rather than seek single “right”
answers. In Unit Two: The Political World, students evaluate how
political systems such as communism and apartheid shape human
experience, analyzing works like Cry, the Beloved Country and One
Day in the Life of Ivan Denisovich. They must synthesize literature,
film, and informational texts to answer essential questions about justice,
power, and systemic oppression, developing nuanced, evidence-based
conclusions.
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Collaboration

Group presentations, design projects, and research tasks require students
to assume roles, manage responsibilities, and work toward shared goals
and collective problem-solving. In Unit One: The Outsider in the World
& The Shared Human Experience, students work in small groups to
design and justify a conceptual representation of an existential text,
assigning roles and collectively defending interpretive choices. In
preparation for One Day in the Life of Ivan Denisovich, the “Virtual
Field Trip to Siberia” research activity requires teams to curate
multimedia resources and teach their peers about historical and political
context.

Growth Mindset

Across all three units, students draft, revise, and refine analytical essays,
strengthening their writing through feedback and iteration. In Unit
Three: The World of Family/Personal Connection, students tackle
complex generational and cultural narratives such as One Hundred
Years of Solitude and The God of Small Things, learning to persevere
through challenging structures and layered storytelling.

Integrity

Discussions across units require respectful engagement with diverse
cultural, religious, and political perspectives, reinforcing accountability
and principled discourse. In Unit Two: The Political World, students
conduct research on political systems and historical contexts, practicing
ethical citation and responsible use of sources. Students follow MLA
citation guidelines and evaluate source credibility as outlined in CCSS
W.11-12.8, reinforcing responsible scholarship.

Innovation

In Unit One, the Existentialism set design project invites students to
interpret literature through creative, multimodal expression while
justifying their conceptual decisions in analytical writing. In Unit Two,
the visual flowchart synthesis task requires students to transform literary
analysis into a structured visual argument that connects 1899, 1979, and
current year’s contexts in original ways. Students select tools and
formats that best communicate their ideas, blending creativity with
academic rigor.

Emotional
Intelligence

Across all units, reflection and discussion of loss, exile, injustice, and
love cultivate empathy and perspective-taking within a global context,
strengthening self-awareness and sensitivity to others. In Unit Three,
students explore themes of family, identity, gender roles, and belonging
in texts such as 4 Doll's House and The Metamorphosis, examining how
societal expectations shape personal relationships.
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COURSE SYLLABUS

Course Name
Honors World Literature

Level
Honors

Prerequisites
Successful completion of grade 11 English

General Description of the Course

In this semester-long course, students in Honors World Literature will explore the cultures,
themes, and personalities of different writers from across the globe, experiencing new worlds and
seeing how we are all connected by universal feelings, hopes, and dreams that cross geocultural
lines. Some of the themes that students will engage with are: The Outsider in the World and The
Shared, Human Experience; The Political and the Social World; The World of Family and
Personal Connection. After taking Honors World Literature, students will have a broader and
deeper insight into the world at large and the global community in the 21st century. Making these
connections to cultures different from their own will heighten their global awareness.

Students will read a wide variety of world literature that may include novels, short stories,
poetry, plays and non-fiction pieces. Students will be expected to write expository essays, reader
response, and creative pieces that demonstrate high level thinking skills, close analysis of the
works, and their own insights into the subjects. Class participation is a vital part of this course.
Students will be expected to share their understanding of and questions about new and
challenging works from around the world. Presentations and group assignments will allow
students the opportunity to work closely, communicate, and refine their ideas in small group
settings.

The final examination in Honors World Literature will be a seated assessment that requires
students to demonstrate their ability to analyze, synthesize, and critically evaluate the materials
covered in the course by composing a focused, accurate, insightful, well-developed,
well-supported, and well-articulated essay.

Assured Assessments
Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessments:

Existentialism Project

Critical Article Response

Heart of Darkness/Apocalypse Now Presentation
Essay: formal and/or in-class

O O O O

Core Texts:
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Heart of Darkness by Joseph Conrad and Apocalypse Now by Francis Ford Coppola

At last two of the following titles: The Stranger by Albert Camus, The Metamorphosis by
Franz Kafka, Waiting for Godot by Samuel Beckett

One Day in the Life of Ivan Denisovich by Alexander Solzhenitsyn

And one of the following: The God of Small Things by Arundhati Roy, Drive Your Plow
Over the Bones of the Dead by Olga Tokarczuk

Supplemental Texts:

A Doll’s House by Henrik Ibsen

Cry, the Beloved Country by Alan Paton

One Hundred Years of Solitude by Gabriel Garcia Marquez
Rashomon by Ryunosuke Akutagawa

Anthology: World Literature by Donna Rosenberg

Unit One
The Outsider in the World and The Shared, Human Experience

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and

analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure

specific parts of a text (e.g. the choice of where to begin or end
a story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA RL.11-12.6 Analyze a case in which grasping a point of view requires

what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature, including

stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Reading Informational Texts
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CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

CCSS.ELA RI.11-12.4 Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Essential Questions
e How does one become an “outsider” to his/her culture or community?

What are the effects of being an “outsider?”
For all our differences, what human experiences are shared throughout humankind?

How can we use shared experiences to bind our global community?

Scope and Sequence

Since students have been exposed to predominantly American and British literature throughout
their high school career, it is important to reinforce the idea that they are part of a global
community and that the world does not revolve around just the United States and England.
Reading works from around the world will demonstrate that people, regardless of geographic,
political, economic and social circumstances, are united by their shared human nature. There are
experiences and emotions that are intrinsically human and that bind us as a species despite our
perceived outward differences. Some topics to explore are:

e Making Tough Decisions - Difficult decisions shape us as individuals: initially when we
make them and then later as we live with the consequences of our choices. In each of the
books in Honors World Literature, characters make difficult choices that impact the path
of their life and the lives of those around them. Whether it is the characters in Rashoman
making difficult decisions about survival or Meursault in The Stranger altering the course
of his life in a single moment, characters must live with the consequences of their path -
sometimes with regret and other times with fond recollection.

e Coping With Loss - Everyone will experience loss at some point in their lives. For
seniors who will soon say goodbye to their town and classmates or have experienced loss,
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it is important to see how characters in world literature cope so that they can learn from
these examples and compare characters’ reactions and decisions to their own lives. In
Cry, the Beloved Country, Kumalo copes with the loss of his son and his sister, victims of
an unjust system of apartheid. In One Day in the Life of Ivan Denisovich, many of the
characters cope with the destruction of their villages and the annihilation of their families
and communities. In The God of Small Things, Esthappen and Rahel cope with the loss of
their cousin and the death of a beloved friend.

e Experiencing Joy - Even in the face of adversity and hardship, humans can experience
joy. All four characters in Waiting for Godot experience moments of joy - even in
something as simple as taking off their boots or finding a turnip. In Cry, the Beloved
Country, Stephen Kumalo is speechless when a white man aids his ailing congregation
and village, funding a new church, irrigation, and farming lessons for his people.

e Overcoming Fear - Fear both motivates and hinders us as individuals. At times, it keeps
us safe. Other times, it keeps us from living full lives. In Cry, the Beloved Country,
Stephen Kumalo has to overcome his fear of what others will think of him because of his
son’s transgressions. In Waiting for Godot, Vladimir and Estragon are stifled by their fear
of leaving the situation to live full lives, lest Godot appear and they miss it. In Heart of
Darkness, Marlow’s initial fear of the Congo and Kurtz turns into a type of awe and
respect, which is echoed in Willard’s experience in Apocalypse Now.

Despite existing in a global community, individuals can find themselves outside of a shared
experience. Throughout the world and in its literature there are people who are forced to or who
choose to live outside of society. By examining these individuals, students will see how
successfully or unsuccessfully they cope with their status. Students will explore what it means to
yearn for inclusion only to be excluded, and what it means to stay true to who you are despite
pressure from outside forces to adopt an identity that is not your own. They will discover that the
outsider exists everywhere. Focus points include:

e The Outsider by Choice - Students can read, debate, and discuss the philosophies that
developed in Europe around the idea of Existentialism - where the individual is
paramount. In The Stranger by Albert Camus, students will encounter Meursault who
chooses to live a life by his own design, relying on no one, and who is also ultimately, a
stranger to all he meets and possibly to himself.

e The Outsider by Force - Because of the nature of oppressive governments and the
domination of one society or class or type of people over another, people have
historically been, and continue to be, cast aside. They have been made to feel different,
forced to live in poverty or to experience loneliness or degradation because of their skin
color, class, ethnicity, religious or political affiliation, appearance, sexual orientation, or
an action they have taken. For example, when Gregor Samsa undergoes a transformation
of appearance in The Metamorphosis, he is cast aside by his employer, people in the
community, and eventually his entire family. In The God of Small Things the rigid caste
system prescribes roles that cannot easily be overcome.

e The Outsider Who Used to be an Insider - The pendulum of power swings back and
forth and students will explore the notion that sometimes the very ones forcing people
outside become outsiders themselves. Students can then examine the notion of political
and personal power and why humans feel they must dominate others. Such is the case in
One Day in the Life of Ivan Denisovich, where the Soviet system imprisons writers,
artists and thinkers who disagree with those in power.
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Unit Assured Assessments

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment:
o Existentialism Project
o “Do Something” Project - assessed at the end of the course

Resources:
Core:
e At least two of the following titles: The Stranger by Albert Camus, The
Metamorphosis by Franz Kafka, Waiting for Godot by Samuel Beckett
e At least one of the following titles: One Day in the Life of Ivan Denisovich by
Alexander Solzhenitsyn, The God of Small Things by Arundhati Roy, Drive Your
Plow Over the Bones of the Dead by Olga Tokarczuk

Supplemental:
e Anthology: World Literature by Donna Rosenberg

Time Allotments/Pacing Guide
Approximately 6-8 weeks.

Unit Two
The Political World

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a
complex account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.
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CCSS.ELA RL.11-12.6

CCSS.ELA RL. 11-12.10

Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RI.11-12.4

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

CCSS.ELA W.11-12.6

CCSS.ELA W.11-12.7

Honors World Literature, 2026

Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and
develop over the course of the text.

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve
a problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.
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CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Unit Essential Questions

e How does the political world shape human experience?
e How do politics shape the world outside the United States?

Unit Scope and Sequence

Literature is indelibly linked to the community from which it arises. Writers do not write in a
vacuum. They are products of their own histories, traditions, cultures, families, and homelands.
Those ties and sensibilities often seep into their work. In their travels by way of books, students
have the chance to examine the themes that exist in the books in the context of the political
framework of the country the author hails from. How people live is greatly affected by how their
government lets them live their lives. Using their own political system as a reference point,
students will compare and contrast our nation’s interactions with other first, second, and third
world countries and their own political ideologies. The close examination of these and other
related topics, as well as related events happening in the world as the course unfolds, will allow
students to share their own thoughts and feelings as well as their background and understanding
of the social studies. Some of the possible focal points within the larger theme are:

e Political frameworks - communism, socialism, democracies and the effects these
governments have on people. In One Day in the Life of Ivan Denisovich, students can
explore what it means to live under an oppressive government where men are locked
away in work camps for years because of minor transgressions.

e C(lass systems and apartheid and their effects on human life - In Cry, the Beloved
Country, the native black South Africans lived trapped in a system that strips them of
many rights in their own homeland. The book follows the intertwining lives of black and
white South Africans and the struggles the black South Africans endure to maintain
dignity in a political system designed to degrade them. From The God of Small Things to
the short stories in Rashomon, the caste system is explored. Students will come to see a
way of life far different from the United States that was founded as “the land of
opportunity.” They can read, reflect, and write about other lands where a person’s choices
are limited and often prescribed from birth.

Because of these vast differences, students will be encouraged to question the way governmental
systems are established, to question justice and injustice in these lands, and to question their own
place in the larger world. They will have the opportunity to research, read, and discuss so they
may discover the answers to many of their questions.

Unit Assured Assessments

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment:
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o Heart of Darkness/Apocalypse Now Presentation

Resources:
One Day in the Life of Ivan Denisovich

Heart of Darkness
Apocalypse Now
Time Allotments/Pacing Guide

Approximately 5-6 weeks.

Unit Three

The World of Family/Personal Connection
Unit Goals
At the completion of this unit, students will be able to:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA RL.11-12.6 Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Reading Informational Texts

CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.
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CCSS.ELARI. 11-12.3

CCSS.ELA RI11-124

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

CCSS.ELA W.11-12.2

CCSS.ELA W. 11-12.2¢

CCSS.ELA W. 11-12.4

CCSS.ELA W.11-12.5

Unit Essential Questions

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze how an author uses and refines the meaning
of a key term or terms over the course of a text.

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and
accurately through the effective selection, organization, and
analysis of content.

Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which
they are writing.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience

e How does one’s personal connections shape their human experience?
e How does one’s family shape their human experience?
e How do different cultures define “family?”

Unit Scope and Sequence

At the very heart of the human experience are the platonic and romantic connections we make
with others. Establishing and maintaining relationships molds us as individuals, while also
shaping the experience of those around us. We are born into our first relationships with members
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of our family, and we choose other individuals to connect with as we step outside the home.
Many factors influence whether or not an individual is able to build and hold these relationships.
Some of the topics to explore within the theme of Family/Personal Connection include:

o Family structures - In One Hundred Years of Solitude, Marquez writes of how
generations of the Buendia family exist under one roof at the same time, and one family
member’s actions can immediately and permanently affect the lives of each member of
the household. In Cry, the Beloved Country, Paton demonstrates that families can
crumble or stand strong against outside forces, be they poverty, restricted choice, or
racism. In Drive Your Plow Over the Bones of the Dead, the community functions as a
family for the characters who live in the remote wilderness.

e The role of women and family culture - Many stories, plays, and novels illustrate the
treatment of women in other cultures and time periods. In much of this literature, women
are shown to have little or no power to choose a mate, to choose a career, or even to have
the option to work outside the home. In 4 Doll’s House, Nora comes to see that her role
as mother in the household holds little if any power or sway as her husband desires to
keep her “in her place.” In Drive Your Plow Over the Bones of the Dead, Tokarczuk’s
main character, Janina, does not conform to the typical feminine gender norms and lives
alone. Students will examine, discuss, and write about the differing roles of women and
what distinguishes them from what happens to women in the United States.

e The roles people play in families - Everyone plays a unique role within the structure of
their own family. In The Metamorphosis, Gregor Samsa is the breadwinner for his parents
and sister until he is transformed into a large bug, fired from his job, and ultimately
shunned by the family he had long cared for. In One Hundred Years of Solitude, family
members play specific roles such as “the good son” or “the prodigal son” - roles they
either accept or rebel against.

e Friendship and personal connection - Students will see that friendship can cross many
perceived borders and enrich people’s lives. This type of human connection - a rich,
recurring theme - is evident in many works. In Cry, the Beloved Country, the Reverend
Kumalo regains hope in South Africa when a white man helps him strengthen his
community and his church. In One Day in the Life of Ivan Denisovich, where a bit of
stale bread and a cigarette are solace in a harsh unyielding land, men share what they
have with one another and the unbearable becomes bearable. The Stranger demonstrates
what can happen to a person in the absence of friendship or personal connection as
Meursault is distant even from those who love him. Lastly, Waiting for Godot shows two
characters who strive for personal connection yet fail to achieve it. The importance of
such a connection is demonstrated in their drive and desire to possess it.

e Love - The many faces of love are revealed on the pages of the texts - the love of a parent
and child, the love between individuals, love gone wrong, unrequited love, love that
crosses cultural divides. Marquez demonstrates how love can drive characters to do the
unexpected or even engage in taboo behaviors in One Hundred Years of Solitude. In the
poetry of Pablo Neruda, students can read and discuss why even lost love matters.
Students will be able to see reflections of their own feelings in these pieces of literature.

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions
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Summative Assessment (choose one):
o Critical Article Response
o Essay: formal or in-class

Time Allotments/Pacing Guide
Approximately 5-6 weeks.

ACADEMIC LANGUAGE

The following is a list of Academic Language terms that will be used to discuss the novels,
plays, and films in the course.

e metaphor
e allusion e mood
e antagonist e motif
e archetype e narrator
e characterization e personification
e conflict (external and internal) e point of view
e dialogue e protagonist
e diction e satire
e cxistentialism e setting
e foreshadowing e simile
e flashback e symbolism
® genre ® tense
® imagery e theme
e irony (dramatic, situational, verbal) e tone
® juxtaposition

COURSE CREDIT

One-half credit in English - semester course
Three class periods in a four day cycle for one semester
Category - honors level elective literature course

PREREQUISITES

The prerequisites for taking Honors World Literature include successful completion of junior
level English (American Perspectives 11 ACP, AP Language and Composition, AP Literature
and Composition) and teacher and/or department chairperson recommendation into the class.
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TEXTS

Core Texts

Heart of Darkness by Joseph Conrand

Apocalypse Now by Frances Ford Coppola
The Stranger by Albert Camus
The Metamorphosis by Franz Katka
Waiting for Godot by Samuel Beckett
One Day in the Life of Ivan Denisovich by Alexander Solzhenitsyn
The God of Small Things by Arundhati Roy
Anthology: World Literature by Donna Rosenberg

Supplemental Texts
Cry, the Beloved Country by Alan Paton
The Chekov plays including The Cherry Orchard, and The Three Sisters
One Hundred Years of Solitude by Gabriel Garcia Marquez
Rashomon by Ryunosuke Akutagawa
Drive Your Plow QOver the Bones of the Dead by Olga Tokarczuk

CURRENT REFERENCES

Rosenberg, Donna. World Literature: An Anthology of Great Short Stories, Drama, and Poetry.
NTC Publishing, 1992.

ASSURED STUDENT PERFORMANCE RUBRICS

Vision of the Graduate Skill and Distribution Rubrics
Existentialism Project

“Do Something” Project

Heart of Darkness/Apocalypse Now Presentation
Critical Article Response
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CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate > g

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something
original or imaginative.
Growth Mindset
The belief that one can improve
their intelligence or skills through
Trumbull continued hard work and adapt
when faced with challenges.
Public F g
. Schools 1 i
Collaboration &N Emotional Intelligence
The qualities and competencies we .% The a,phmdefc.lr Ider.mj@rmg how and
use to collectively make progress why a person is feeling the way they are
and how to regulate and address those

toward common goals or outcomes.

Self-Efficacy

The belief that you are capable of The act of consistently doing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022

The ability to use knowledge, facts, and
data to effectively solve problems.

Communication

The ability to understand others
and be understood for a variety of
reasons and purposes.

emotions.

Integrity
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Honors World Literature Name:

Existentially, that’s Absurd

What could be stranger than reading Existentialist literature? Perhaps seeing it lifesize (or
miniature), or indoors (or out). Your task is to create a conceptual design for one of the works we
have studied during this unit that conveys your understanding and interpretation of the work.

e It may be presented in two or three dimensions, and it can be in any medium. It must
exist within the space-time continuum.

e It can be big or small, but not invisible; living or dead; animal, vegetable, or mineral;
here or there; up or down; indoors or out (please tell us so that we wear appropriate attire
and alert the proper authorities).

e You are not bound by an author’s directions, and may follow them precisely if you wish;
the degree of fidelity is your choice, but whatever decisions you make must be justifiable.

e You are all free to ignore practical considerations that an actual staging of your design
might entail such as: size or expense, buildability, safety, entrances or exits. The object is
to convey your concept of the work.

We will present these on

Your group of no more than four people may choose one of the following texts to use for this
assignment:

Waiting For Godot — Beckett
“The Metamorphosis” — Kafka
The Stranger — Camus

First come, first serve, may the odds be ever in your favor.

Group members:

Your text:

Work days in class:
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Strengths

Grading Rubric

To Work On

Medium & Dimension(s) - 20 points
The size, scale, color and composition
of your project accurately and
appropriately enhance the meaning you
are trying to convey. You have given
careful thought to the proportions and
constitution of your creation, and these
choices echo the message of the work
that you have chosen.

Location, Location, Location - 20 pts
Your group has given careful thought to
the placement of items within your set,
and perhaps, to the placement of your
set within time and space. If the ideas
you are trying to convey are limited by
the classroom environment, we better be
traveling with a purpose.

Accuracy and Clarity of Ideas - 30 pts
Your audience recognizes the motifs of
the work and understands the ideas you
present in your set design. You should
leave your classmates contemplating
your intelligence, not your purpose. All
of the ideas and their manifestations are
clear, unique, and on target with the
text. If you veer from stage directions
or plot, you are doing so to illuminate
the author’s message and your
understanding of the work, which, in
turn, your classmates should recognize.

Analysis - 80 points

Your 2-3 page written analysis explains
the decisions you made and the effects
you were striving for. It clearly explains
each of the facets of the set in relation to
each other and to the text as a whole.
You should reference specific instances
from the play, novel, or story to solidify
your point. This document is free from
grammatical and mechanical errors and
the ideas and vocabulary are college
level. You may submit one document
per group.

150 points
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World Literature Name:

Waiting for Godot “Do Something” Long-term Assignment

Vladimir breaks his pattern of inertia and fruitless musings to utter the following monologue on
page 90:

VLADIMIR: Let us not waste our time in idle discourse! Let us do something, while we have
the chance! It is not every day that we are needed. Not indeed that we personally are needed.
Others would meet the case equally well, if not better. To all mankind they were addressed,
those cries for help still ringing in our ears! But at this place, at this moment of time, all
mankind is us, whether we like it or not. Let us make the most of it, before it is too late! Let us
present worthily for once the foul brood to which a cruel fate consigned us! What do you say?

Inherent in this passage is one of Beckett’s messages: that we, as a species, spend far too long
doing nothing of importance or purpose.

Your task is to heed Beckett’s call to action and to DO something of
significance that you have been wanting (or needing) to do.

To choose a task, consider: who you are, what lies behind you, where you are headed, your goals,
values, aspirations, etc. Do not use this assignment as an excuse to get a trite navel piercing or to
egg your neighbor’s house. You should pick something significant and meaningful and
accomplish it.

Once you have completed your determined course of action, you will submit the following:

1. A 2-3 page typed response explaining what you decided to do, why it was/is important to
you, and what it was like to accomplish the task.

2. Proof of completion. This can be in almost any form (photograph, receipt, signed note,
video recording, email, print out of an Instagram or Twitter, etc) as long as it documents

the fact that you have done what you set out to do.

Be ready to share your journey (and its destination) with your classmates on

Significance and magnitude of task: 30 points
Written description/reflection: 100 points
Proof: 20 points
Total: 150 points

Honors World Literature, 2026 Page 26



Honors World Literature Name:
Spring 2025

The Horrors Persist and We Think We Know Why

In 1899, Joseph Conrad’s novel told of atrocities in the Congo. In 1979, Francis Ford Coppola
set his film in Cambodia and Vietnam to outline similar brutalities. Arguably, the same
horrors continue to exist in 2025 as transgressions repeat across history despite humanity’s
progress. Your task is to choose an element that is present in both Heart of Darkness and
Apocalypse Now, analyze its depiction in the texts, extrapolate the element forward to the
present day, and synthesize your analysis and ideas into a final conclusion.

The final product will take the form of a visual flowchart that:
e introduces your concept or element;
e connects the depiction of and commentary about your element across Heart of
Darkness, Apocalypse Now, and 2025; and
e leads to afinal conclusion.

How is the chosen element depicted across the “texts” and what does it ultimately mean?

1. Choose one element or aspect that you found interesting or intriguing in Conrad’s
Heart of Darkness. It could be the setting, a character, a scene, a symbol, etc. Identify
and analyze how it is presented and utilized in the text: what commentary is Conrad
offering in 1899?

2. Next, perform a careful viewing of Apocalypse Now, noting how Coppola presents
and utilizes that same element in his film. Identify and analyze how and why it is
utilized in the text: what commentary is Coppola offering in 1979?

3. Then, offer a modern placement of that same element in the present day. What is
the text upon which it is presented and how is it utilized: what commentary are you
offering in 2025? How is this element depicted in our current world and what does
that ultimately mean?

4. Finally, review your observations and craft your conclusions. In synthesizing the
three depictions, what are your key takeaways about your chosen element?

CONCEPT/ELEMENT

/ 1\

[how it’s depicted+commentary] HOD AN 2025

\ 1/

CONCLUSION(S)
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Rubric in Google Classroom is set to calculate to 100 points

Chosen Element

Chosen element is central to the message in both the novel and the movie, and can be easily
extrapolated to the present day.

5 4.5 3.75 3.25

Working Towards
Exemplary Goal Goal Needs Support

Analysis of Element in Conrad

Thorough response to the question: Identify and analyze how the element is presented and utilized in the
text: what commentary is Conrad offering in 1899?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Analysis of Element in Coppola

Thorough response to the question: Identify and analyze how the element is presented and utilized in the
film: what commentary is Coppola offering in 1979?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Extrapolation to Current Day

Thorough response to the questions: How is this element depicted in our current world and what does
that ultimately mean? What commentary are you offering in 2025?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Final Conclusions
In synthesizing the three depictions, what are your key takeaways about your chosen element?
20 18 17 15 14

Working Towards Needs
Exemplary Goal Goal Support
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OTHER RESOURCES

1. Existentialism Survey - Prior to reading The Stranger, students will be asked to fill out a
short survey related to the tenets of Existentialism. They will answer true or false to a variety
of questions. Afterwards, they will defend and debate their responses, which usually reveal
strong opinions about life, its purpose, the role of the individual and the larger group, the
meaning of life and the implications of death. Students can further their exploration of
Existentialism by researching an existentialist beyond Camus from a list provided by the
instructor. Following the research, students will determine and explain their own philosophy.

2. Existentialism Introduction - Instead of the Existentialist survey, another way to introduce
the concept is to have students read and react to Stephen Crane’s short poem “A Man Said to
the Universe.” They should annotate the poem and take notes on the role of man and the role
of the universe. Students can then have a discussion on the poem and can answer and debate
the question: What gives meaning to our lives?

3. Gulag Task - In conjunction with 4 Day in the Life of Ivan Denisovich, the instructor can
attempt to simulate a gulag for one class period. When students enter the classroom, they are
to place their backpacks in the front of the room and to take a seat in desks that have been
arranged in groups of 4-6. Students are then to choose a “gang boss” - the only student from
the group who is allowed to communicate with other groups. The instructor then hands out
the task for the day with the instructions that it must be completed prior to the end of the
period - it can be a list of analytical questions based on last night’s reading. Each group is
given some, but not all of the items they will need to complete the task. For instance, one
group receives one piece of lined paper, another gets one unsharpened pencil, a third gets
only a pencil sharpener, and a fourth group gets a copy of the novel. The newly made gulags
will have to navigate their new parameters to complete the task together.

4. Virtual Field Trip to Siberia - In preparation to read 4 Day in the Life of Ivan Denisovich,
students will research Russia, specifically Siberia, in order to gain information prior to
reading the text. Topics can include: Stalin, Solzhenitsyn, gulags, the geography of Siberia,
the Russian prison system, Communism, etc. Students will work in groups and present their
findings to the class, in essence taking the class on a virtual tour of that particular area and
time frame in Russia. Presentations should include photos, images, primary sources, videos -
anything that will make the class feel as if they are there.
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

World Literature is a one-semester, honors level elective offered to seniors who may select their
course of study in English in their senior year. This elective course will allow students to engage
with novels, short fiction, plays, non-fiction and poetry from an array of authors from across the
globe. By reading and discussing the literature, students can experience the thoughts and
opinions of classic and contemporary authors with backgrounds most likely quite different from
their own. Students can then formulate their own opinions about a system of government or a
way of life in another country, and communicate those beliefs about the readings and themes
explored.

In keeping with the goal of the English Department, the hope is that students who take World
Literature will, from here on, have their eyes and ears tuned to the written work of the world.
They will be moved to read about what is happening in India or Japan on the international pages
of The New York Times. They will seek out the poetry of Pablo Neruda or go see a foreign film
and find connections between the lives lived in those faraway places and their own. They will
come to see that while there is no replacing seeing Tuscany, Provence, or Johannesburg in
person, sometimes a book can take them there in a different, but equally satisfying way.
Broadened horizons, connections to our wider world - that is what World Literature is all about.

Students today are part of a global world. With a few keystrokes, a young person can be
communicating with another in France; they can go online and read about the latest
developments in the Middle East; they can study an economic structure in a third world country
that hinges on the economy of first world nations. Yet, for all the swiftness of that connection,
gulfs in knowledge of other histories, cultures and customs exist. Literature can take us to new
vistas; it allows us to “travel” to other lands, to see, perhaps even for a brief moment, into the
heart of another, to experience what his or her world is like.

Honors World Literature, a one-semester, elective course for seniors, can help bring new worlds
to students, allowing them to bridge that gap between our lands. In this course, high school
students who had previously read predominantly American and British Literature have the
chance to read classic and contemporary works by authors from India, South Africa, France,
Columbia, Russia, Ireland, Japan, and Germany. What these authors bring to the literature is not
only their voice and literary style, but also their links to their own nations, their traditions and
customs, their political sensibilities, and their cultural milieu.

Honors World Literature is a ticket to journey to a Soviet work camp in the far reaches of
Siberia; to the bustling city of Johannesburg in the time of apartheid; to a small hut in India
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where a young woman struggles to raise her young; to a nearly empty, hot beach in Algiers
where a man makes a decision that changes his life forever. Along this challenging journey,
students will have a chance to explore the magical realism in the deft hands of Gabriel Garcia
Marquez, study the Existentialist philosophy of Albert Camus, admire the austere insight of a
Becket play or the lyrical beauty of Nobel prize winning author Arundhati Roy. Over the course
of the semester, the “accidental tourist” -- the student taking Honors World Literature -- becomes
a purposeful voyager who begins to see that the cultures, beliefs and political structures that were
once alien are no longer foreign. Students will see that while there are vast differences in
cultures, people have the same basic needs and hopes -- for a good meal, for settling down roots
and building a family and community, for finding meaningful work and for a friend to pass the
hours with, or to love.

Honors World Literature is taught thematically. Those themes include:

® the outsider in the world (both the outsider by choice and the outsider by force) and the
shared human experience (the idea that there is a global connection among humans
despite differences in philosophy, religion, and social, political, and economic
circumstances),

® the political and social world (political frameworks, philosophies, class systems and
other forms of systemic prejudice, poverty and wealth),

e and the world of family and personal connection (platonic, romantic and community
relationships).

These themes are not only enriching: they connect well to the students taking the course.
Students who are close to voting age, living in a democracy, in a land of choice and freedoms
might see those freedoms and opportunities more clearly after reading of the opportunities
people lack in other parts of the world. At the same time, students have their own complex
relationships within their nuclear and extended families, and with their friends and the ones they
love. Like those characters in the books they will read, many teenagers have felt like outsiders
during their high school years. Yet, despite outward differences between them, seniors are
beginning to realize that they are part of a larger community and are more connected to their
peers than they may have first realized. As they embark on their own life-changing journeys to
college and the world beyond, they will read literature that opens their eyes to the world at large,
perhaps challenges their views, making them more aware that they are indeed part of a global
community.

COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
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CCSS.ELA RL.11-12.6

CCSS.ELA RL. 11-12.10

Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RI.11-12.4

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

Writing

CCSS.ELA W.11-12.2

Honors World Literature, 2026

specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.
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CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which
they are writing.

CCSS.ELA W. 11-12.3d Use precise words and phrases, telling details, and sensory
language to convey a vivid picture of the experiences, events,
setting, and/or characters.

CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCSS.ELA W.11-12.5 Develop and strengthen writing as needed by planning, revising,

editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience

CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a
problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched material
under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to
stimulate a thoughtful, well-reasoned exchange of ideas.
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CCSS.ELA SL. 11-12.1b

CCSS.ELA SL. 11-12.1c

CCSS.ELA SL.11-12.4

CCSS.ELA SL.11-12.5

Language

CCSS.ELA L. 11-12.1

CCSS.ELA L. 11-12.2

CCSS.ELA L. 11-12.3

Work with peers to promote civil, democratic discussions and
decision-making, set clear goals and deadlines, and establish
individual roles as needed.

Propel conversations by posing and responding to questions that
probe reasoning and evidence; ensure a hearing for a full range of
positions on a topic or issue; clarify, verify, or challenge ideas and
conclusions; and promote divergent and creative perspectives.

Present information, findings, and supporting evidence, conveying
a clear and distinct perspective, such that listeners can follow the
line of reasoning, alternative or opposing perspectives are
addressed, and the organization, development, substance, and style
are appropriate to purpose, audience, and a range of formal and
informal tasks.

Make strategic use of digital media (e.g., textual, graphical, audio,
visual, and interactive elements) in presentations to enhance
understanding of findings, reasoning, and evidence and to add
interest.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

The following course goals derive from the 2016 ISTE Technology Standards:

ISTE 1.1.C

ISTE1.2.B
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Students use technology to seek feedback that informs and
improves their practice and to demonstrate their learning
in a variety of ways.

Students engage in positive, safe, legal and ethical
behavior when using technology, including in social
interactions online or when using networked devices.
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ISTE 1.2.C Students demonstrate an understanding of and respect for
the rights and obligations of using and sharing intellectual

property.

ISTE13.C Students curate information from digital resources using a
variety of tools and methods to create collections of
artifacts that demonstrate meaningful connections or
conclusions.

ISTE 1.4.D Students exhibit a tolerance for ambiguity, perseverance
and the capacity to work with open-ended problems

ISTE 1.6.A Students choose the appropriate platforms and tools for
meeting the desired objectives of their creation or
communication.

ISTE 1.6.B Students create original works or responsibly repurpose or

remix digital resources into new creations.

ISTE 1.7.B Students use collaborative technologies to work with
others, including peers, experts and community members,
to examine issues and problems from multiple viewpoints.

ISTE 1.7.C Students contribute constructively to project teams,
assuming various roles and responsibilities to work
effectively toward a common goal.

COURSE ENDURING UNDERSTANDINGS

Students will understand that:

e Authors are influenced by and, in turn, can influence individual, social, cultural, and
political contexts.

e Pecople connect and interact within and across cultural divides.

e There are a variety of views, emotions, and responses that represent the diversity of our
world.

e They are part of a shared, global community that exists across geography, culture, and
political structures.

e They have a voice in this shared global community.

COURSE ESSENTIAL QUESTIONS

1. How do social, political and economic constructs of a people or a nation influence a
culture and its individuals?

2. What are the effects of culture and its expectations upon the individuals who are a part of
that culture?

3. Does adhering to specific cultural and political philosophies establish differences among
individuals?
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4. Despite geographic, political, social, and economic differences, how are we part of a
shared, global, human community?

COURSE KNOWLEDGE AND SKILLS

e Students will know . . .

o that they are a part of a global community.

o that literature is a reflection of and response to the socioeconomic, political,
and cultural systems of a nation and its people.

o that literature can shape socioeconomic, political, and cultural systems of a
nation and its people.

o that reading the literature of a nation allows them a greater understanding and
awareness of that nation and its people.

e Students will be able to . . .

o compare and contrast the issues, points of view, and themes to other literary
works and to their own lives and beliefs.

o make inferences, comprehend, and reflect upon what they read to raise their
awareness of and question the world around them.

o move fluidly from reading one textual genre to the next and to consider one
world view and then another.

o identify the attitudes, customs, values, and beliefs that emerge from the pages
of the literature being explored and examined, and then relate what they
discover to their own lives.

o write expository essays, reader response, and creative pieces that demonstrate

high level thinking skills, close analysis of the works, and their own insights
into the subjects.

Vision of the Graduate

The Honors World Literature course purposefully integrates the eight core competencies outlined
in Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as
abstract ideals, but as real, observable behaviors and mindsets that students develop through
reading, writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate

How It Is Embedded Throughout the Course
Competency
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Communication

Students communicate complex ideas through analytical essays,
research-based writing, Socratic seminars, and multimedia presentations
that require clear claims, textual evidence, and audience awareness. The
course is discussion-based, and regular discussion of global texts builds
students’ ability to articulate perspectives thoughtfully and engage in
civil, academically grounded discourse. In Unit One: The Outsider in
the World & The Shared Human Experience, students articulate
interpretations of existential philosophy through discussion and
analytical writing on texts such as The Stranger and Waiting for Godot.
In Unit Two: The Political World, students present their Heart of
Darkness/Apocalypse Now visual flowchart analysis, synthesizing ideas
across the two texts to construct and defend a clear, evidence-based
conclusion.

Self-Efficacy

Through sustained independent reading of challenging world literature
and ownership of long-term projects, students develop confidence in
their ability to tackle complex texts and express original interpretations.
In Unit One: The Outsider in the World & The Shared Human
Experience, students independently analyze complex philosophical and
symbolic texts and defend their interpretations in the Existentialism
conceptual design project, building confidence in their intellectual
voice. The long-term “Do Something” project challenges students to
take meaningful action and reflect in a 2—-3 page analysis, reinforcing
ownership of learning and personal growth.

Critical Thinking

&
Problem Solving

Open-ended thematic inquiries push students to evaluate complex
human, political, and ethical issues rather than seek single “right”
answers. In Unit Two: The Political World, students evaluate how
political systems such as communism and apartheid shape human
experience, analyzing works like Cry, the Beloved Country and One
Day in the Life of Ivan Denisovich. They must synthesize literature,
film, and informational texts to answer essential questions about justice,
power, and systemic oppression, developing nuanced, evidence-based
conclusions.
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Collaboration

Group presentations, design projects, and research tasks require students
to assume roles, manage responsibilities, and work toward shared goals
and collective problem-solving. In Unit One: The Outsider in the World
& The Shared Human Experience, students work in small groups to
design and justify a conceptual representation of an existential text,
assigning roles and collectively defending interpretive choices. In
preparation for One Day in the Life of Ivan Denisovich, the “Virtual
Field Trip to Siberia” research activity requires teams to curate
multimedia resources and teach their peers about historical and political
context.

Growth Mindset

Across all three units, students draft, revise, and refine analytical essays,
strengthening their writing through feedback and iteration. In Unit
Three: The World of Family/Personal Connection, students tackle
complex generational and cultural narratives such as One Hundred
Years of Solitude and The God of Small Things, learning to persevere
through challenging structures and layered storytelling.

Integrity

Discussions across units require respectful engagement with diverse
cultural, religious, and political perspectives, reinforcing accountability
and principled discourse. In Unit Two: The Political World, students
conduct research on political systems and historical contexts, practicing
ethical citation and responsible use of sources. Students follow MLA
citation guidelines and evaluate source credibility as outlined in CCSS
W.11-12.8, reinforcing responsible scholarship.

Innovation

In Unit One, the Existentialism set design project invites students to
interpret literature through creative, multimodal expression while
justifying their conceptual decisions in analytical writing. In Unit Two,
the visual flowchart synthesis task requires students to transform literary
analysis into a structured visual argument that connects 1899, 1979, and
current year’s contexts in original ways. Students select tools and
formats that best communicate their ideas, blending creativity with
academic rigor.

Emotional
Intelligence

Across all units, reflection and discussion of loss, exile, injustice, and
love cultivate empathy and perspective-taking within a global context,
strengthening self-awareness and sensitivity to others. In Unit Three,
students explore themes of family, identity, gender roles, and belonging
in texts such as 4 Doll's House and The Metamorphosis, examining how
societal expectations shape personal relationships.
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COURSE SYLLABUS

Course Name
Honors World Literature

Level
Honors

Prerequisites
Successful completion of grade 11 English

General Description of the Course

In this semester-long course, students in Honors World Literature will explore the cultures,
themes, and personalities of different writers from across the globe, experiencing new worlds and
seeing how we are all connected by universal feelings, hopes, and dreams that cross geocultural
lines. Some of the themes that students will engage with are: The Outsider in the World and The
Shared, Human Experience; The Political and the Social World; The World of Family and
Personal Connection. After taking Honors World Literature, students will have a broader and
deeper insight into the world at large and the global community in the 21st century. Making these
connections to cultures different from their own will heighten their global awareness.

Students will read a wide variety of world literature that may include novels, short stories,
poetry, plays and non-fiction pieces. Students will be expected to write expository essays, reader
response, and creative pieces that demonstrate high level thinking skills, close analysis of the
works, and their own insights into the subjects. Class participation is a vital part of this course.
Students will be expected to share their understanding of and questions about new and
challenging works from around the world. Presentations and group assignments will allow
students the opportunity to work closely, communicate, and refine their ideas in small group
settings.

The final examination in Honors World Literature will be a seated assessment that requires
students to demonstrate their ability to analyze, synthesize, and critically evaluate the materials
covered in the course by composing a focused, accurate, insightful, well-developed,
well-supported, and well-articulated essay.

Assured Assessments
Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessments:

Existentialism Project

Critical Article Response

Heart of Darkness/Apocalypse Now Presentation
Essay: formal and/or in-class

O O O O

Core Texts:
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Heart of Darkness by Joseph Conrad and Apocalypse Now by Francis Ford Coppola

At last two of the following titles: The Stranger by Albert Camus, The Metamorphosis by
Franz Kafka, Waiting for Godot by Samuel Beckett

One Day in the Life of Ivan Denisovich by Alexander Solzhenitsyn

And one of the following: The God of Small Things by Arundhati Roy, Drive Your Plow
Over the Bones of the Dead by Olga Tokarczuk

Supplemental Texts:

A Doll’s House by Henrik Ibsen

Cry, the Beloved Country by Alan Paton

One Hundred Years of Solitude by Gabriel Garcia Marquez
Rashomon by Ryunosuke Akutagawa

Anthology: World Literature by Donna Rosenberg

Unit One
The Outsider in the World and The Shared, Human Experience

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and

analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure

specific parts of a text (e.g. the choice of where to begin or end
a story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA RL.11-12.6 Analyze a case in which grasping a point of view requires

what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature, including

stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Reading Informational Texts
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CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

CCSS.ELA RI.11-12.4 Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Essential Questions
e How does one become an “outsider” to his/her culture or community?

What are the effects of being an “outsider?”
For all our differences, what human experiences are shared throughout humankind?

How can we use shared experiences to bind our global community?

Scope and Sequence

Since students have been exposed to predominantly American and British literature throughout
their high school career, it is important to reinforce the idea that they are part of a global
community and that the world does not revolve around just the United States and England.
Reading works from around the world will demonstrate that people, regardless of geographic,
political, economic and social circumstances, are united by their shared human nature. There are
experiences and emotions that are intrinsically human and that bind us as a species despite our
perceived outward differences. Some topics to explore are:

e Making Tough Decisions - Difficult decisions shape us as individuals: initially when we
make them and then later as we live with the consequences of our choices. In each of the
books in Honors World Literature, characters make difficult choices that impact the path
of their life and the lives of those around them. Whether it is the characters in Rashoman
making difficult decisions about survival or Meursault in The Stranger altering the course
of his life in a single moment, characters must live with the consequences of their path -
sometimes with regret and other times with fond recollection.

e Coping With Loss - Everyone will experience loss at some point in their lives. For
seniors who will soon say goodbye to their town and classmates or have experienced loss,
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it is important to see how characters in world literature cope so that they can learn from
these examples and compare characters’ reactions and decisions to their own lives. In
Cry, the Beloved Country, Kumalo copes with the loss of his son and his sister, victims of
an unjust system of apartheid. In One Day in the Life of Ivan Denisovich, many of the
characters cope with the destruction of their villages and the annihilation of their families
and communities. In The God of Small Things, Esthappen and Rahel cope with the loss of
their cousin and the death of a beloved friend.

e Experiencing Joy - Even in the face of adversity and hardship, humans can experience
joy. All four characters in Waiting for Godot experience moments of joy - even in
something as simple as taking off their boots or finding a turnip. In Cry, the Beloved
Country, Stephen Kumalo is speechless when a white man aids his ailing congregation
and village, funding a new church, irrigation, and farming lessons for his people.

e Overcoming Fear - Fear both motivates and hinders us as individuals. At times, it keeps
us safe. Other times, it keeps us from living full lives. In Cry, the Beloved Country,
Stephen Kumalo has to overcome his fear of what others will think of him because of his
son’s transgressions. In Waiting for Godot, Vladimir and Estragon are stifled by their fear
of leaving the situation to live full lives, lest Godot appear and they miss it. In Heart of
Darkness, Marlow’s initial fear of the Congo and Kurtz turns into a type of awe and
respect, which is echoed in Willard’s experience in Apocalypse Now.

Despite existing in a global community, individuals can find themselves outside of a shared
experience. Throughout the world and in its literature there are people who are forced to or who
choose to live outside of society. By examining these individuals, students will see how
successfully or unsuccessfully they cope with their status. Students will explore what it means to
yearn for inclusion only to be excluded, and what it means to stay true to who you are despite
pressure from outside forces to adopt an identity that is not your own. They will discover that the
outsider exists everywhere. Focus points include:

e The Outsider by Choice - Students can read, debate, and discuss the philosophies that
developed in Europe around the idea of Existentialism - where the individual is
paramount. In The Stranger by Albert Camus, students will encounter Meursault who
chooses to live a life by his own design, relying on no one, and who is also ultimately, a
stranger to all he meets and possibly to himself.

e The Outsider by Force - Because of the nature of oppressive governments and the
domination of one society or class or type of people over another, people have
historically been, and continue to be, cast aside. They have been made to feel different,
forced to live in poverty or to experience loneliness or degradation because of their skin
color, class, ethnicity, religious or political affiliation, appearance, sexual orientation, or
an action they have taken. For example, when Gregor Samsa undergoes a transformation
of appearance in The Metamorphosis, he is cast aside by his employer, people in the
community, and eventually his entire family. In The God of Small Things the rigid caste
system prescribes roles that cannot easily be overcome.

e The Outsider Who Used to be an Insider - The pendulum of power swings back and
forth and students will explore the notion that sometimes the very ones forcing people
outside become outsiders themselves. Students can then examine the notion of political
and personal power and why humans feel they must dominate others. Such is the case in
One Day in the Life of Ivan Denisovich, where the Soviet system imprisons writers,
artists and thinkers who disagree with those in power.
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Unit Assured Assessments

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment:
o Existentialism Project
o “Do Something” Project - assessed at the end of the course

Resources:
Core:
e At least two of the following titles: The Stranger by Albert Camus, The
Metamorphosis by Franz Kafka, Waiting for Godot by Samuel Beckett
e At least one of the following titles: One Day in the Life of Ivan Denisovich by
Alexander Solzhenitsyn, The God of Small Things by Arundhati Roy, Drive Your
Plow Over the Bones of the Dead by Olga Tokarczuk

Supplemental:
e Anthology: World Literature by Donna Rosenberg

Time Allotments/Pacing Guide
Approximately 6-8 weeks.

Unit Two
The Political World

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a
complex account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.
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CCSS.ELA RL.11-12.6

CCSS.ELA RL. 11-12.10

Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RI.11-12.4

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

CCSS.ELA W.11-12.6

CCSS.ELA W.11-12.7

Honors World Literature, 2026

Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and
develop over the course of the text.

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve
a problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.
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CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Unit Essential Questions

e How does the political world shape human experience?
e How do politics shape the world outside the United States?

Unit Scope and Sequence

Literature is indelibly linked to the community from which it arises. Writers do not write in a
vacuum. They are products of their own histories, traditions, cultures, families, and homelands.
Those ties and sensibilities often seep into their work. In their travels by way of books, students
have the chance to examine the themes that exist in the books in the context of the political
framework of the country the author hails from. How people live is greatly affected by how their
government lets them live their lives. Using their own political system as a reference point,
students will compare and contrast our nation’s interactions with other first, second, and third
world countries and their own political ideologies. The close examination of these and other
related topics, as well as related events happening in the world as the course unfolds, will allow
students to share their own thoughts and feelings as well as their background and understanding
of the social studies. Some of the possible focal points within the larger theme are:

e Political frameworks - communism, socialism, democracies and the effects these
governments have on people. In One Day in the Life of Ivan Denisovich, students can
explore what it means to live under an oppressive government where men are locked
away in work camps for years because of minor transgressions.

e C(lass systems and apartheid and their effects on human life - In Cry, the Beloved
Country, the native black South Africans lived trapped in a system that strips them of
many rights in their own homeland. The book follows the intertwining lives of black and
white South Africans and the struggles the black South Africans endure to maintain
dignity in a political system designed to degrade them. From The God of Small Things to
the short stories in Rashomon, the caste system is explored. Students will come to see a
way of life far different from the United States that was founded as “the land of
opportunity.” They can read, reflect, and write about other lands where a person’s choices
are limited and often prescribed from birth.

Because of these vast differences, students will be encouraged to question the way governmental
systems are established, to question justice and injustice in these lands, and to question their own
place in the larger world. They will have the opportunity to research, read, and discuss so they
may discover the answers to many of their questions.

Unit Assured Assessments

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment:
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o Heart of Darkness/Apocalypse Now Presentation

Resources:
One Day in the Life of Ivan Denisovich

Heart of Darkness
Apocalypse Now
Time Allotments/Pacing Guide

Approximately 5-6 weeks.

Unit Three

The World of Family/Personal Connection
Unit Goals
At the completion of this unit, students will be able to:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA RL.11-12.6 Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Reading Informational Texts

CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.
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CCSS.ELARI. 11-12.3

CCSS.ELA RI11-124

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

CCSS.ELA W.11-12.2

CCSS.ELA W. 11-12.2¢

CCSS.ELA W. 11-12.4

CCSS.ELA W.11-12.5

Unit Essential Questions

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze how an author uses and refines the meaning
of a key term or terms over the course of a text.

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and
accurately through the effective selection, organization, and
analysis of content.

Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which
they are writing.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience

e How does one’s personal connections shape their human experience?
e How does one’s family shape their human experience?
e How do different cultures define “family?”

Unit Scope and Sequence

At the very heart of the human experience are the platonic and romantic connections we make
with others. Establishing and maintaining relationships molds us as individuals, while also
shaping the experience of those around us. We are born into our first relationships with members
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of our family, and we choose other individuals to connect with as we step outside the home.
Many factors influence whether or not an individual is able to build and hold these relationships.
Some of the topics to explore within the theme of Family/Personal Connection include:

o Family structures - In One Hundred Years of Solitude, Marquez writes of how
generations of the Buendia family exist under one roof at the same time, and one family
member’s actions can immediately and permanently affect the lives of each member of
the household. In Cry, the Beloved Country, Paton demonstrates that families can
crumble or stand strong against outside forces, be they poverty, restricted choice, or
racism. In Drive Your Plow Over the Bones of the Dead, the community functions as a
family for the characters who live in the remote wilderness.

e The role of women and family culture - Many stories, plays, and novels illustrate the
treatment of women in other cultures and time periods. In much of this literature, women
are shown to have little or no power to choose a mate, to choose a career, or even to have
the option to work outside the home. In 4 Doll’s House, Nora comes to see that her role
as mother in the household holds little if any power or sway as her husband desires to
keep her “in her place.” In Drive Your Plow Over the Bones of the Dead, Tokarczuk’s
main character, Janina, does not conform to the typical feminine gender norms and lives
alone. Students will examine, discuss, and write about the differing roles of women and
what distinguishes them from what happens to women in the United States.

e The roles people play in families - Everyone plays a unique role within the structure of
their own family. In The Metamorphosis, Gregor Samsa is the breadwinner for his parents
and sister until he is transformed into a large bug, fired from his job, and ultimately
shunned by the family he had long cared for. In One Hundred Years of Solitude, family
members play specific roles such as “the good son” or “the prodigal son” - roles they
either accept or rebel against.

e Friendship and personal connection - Students will see that friendship can cross many
perceived borders and enrich people’s lives. This type of human connection - a rich,
recurring theme - is evident in many works. In Cry, the Beloved Country, the Reverend
Kumalo regains hope in South Africa when a white man helps him strengthen his
community and his church. In One Day in the Life of Ivan Denisovich, where a bit of
stale bread and a cigarette are solace in a harsh unyielding land, men share what they
have with one another and the unbearable becomes bearable. The Stranger demonstrates
what can happen to a person in the absence of friendship or personal connection as
Meursault is distant even from those who love him. Lastly, Waiting for Godot shows two
characters who strive for personal connection yet fail to achieve it. The importance of
such a connection is demonstrated in their drive and desire to possess it.

e Love - The many faces of love are revealed on the pages of the texts - the love of a parent
and child, the love between individuals, love gone wrong, unrequited love, love that
crosses cultural divides. Marquez demonstrates how love can drive characters to do the
unexpected or even engage in taboo behaviors in One Hundred Years of Solitude. In the
poetry of Pablo Neruda, students can read and discuss why even lost love matters.
Students will be able to see reflections of their own feelings in these pieces of literature.

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions
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Summative Assessment (choose one):
o Critical Article Response
o Essay: formal or in-class

Time Allotments/Pacing Guide
Approximately 5-6 weeks.

ACADEMIC LANGUAGE

The following is a list of Academic Language terms that will be used to discuss the novels,
plays, and films in the course.

e metaphor
e allusion e mood
e antagonist e motif
e archetype e narrator
e characterization e personification
e conflict (external and internal) e point of view
e dialogue e protagonist
e diction e satire
e cxistentialism e setting
e foreshadowing e simile
e flashback e symbolism
® genre ® tense
® imagery e theme
e irony (dramatic, situational, verbal) e tone
® juxtaposition

COURSE CREDIT

One-half credit in English - semester course
Three class periods in a four day cycle for one semester
Category - honors level elective literature course

PREREQUISITES

The prerequisites for taking Honors World Literature include successful completion of junior
level English (American Perspectives 11 ACP, AP Language and Composition, AP Literature
and Composition) and teacher and/or department chairperson recommendation into the class.
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TEXTS

Core Texts

Heart of Darkness by Joseph Conrand

Apocalypse Now by Frances Ford Coppola
The Stranger by Albert Camus
The Metamorphosis by Franz Katka
Waiting for Godot by Samuel Beckett
One Day in the Life of Ivan Denisovich by Alexander Solzhenitsyn
The God of Small Things by Arundhati Roy
Anthology: World Literature by Donna Rosenberg

Supplemental Texts
Cry, the Beloved Country by Alan Paton
The Chekov plays including The Cherry Orchard, and The Three Sisters
One Hundred Years of Solitude by Gabriel Garcia Marquez
Rashomon by Ryunosuke Akutagawa
Drive Your Plow QOver the Bones of the Dead by Olga Tokarczuk

CURRENT REFERENCES

Rosenberg, Donna. World Literature: An Anthology of Great Short Stories, Drama, and Poetry.
NTC Publishing, 1992.

ASSURED STUDENT PERFORMANCE RUBRICS

Vision of the Graduate Skill and Distribution Rubrics
Existentialism Project

“Do Something” Project

Heart of Darkness/Apocalypse Now Presentation
Critical Article Response
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CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate > g

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something
original or imaginative.
Growth Mindset
The belief that one can improve
their intelligence or skills through
Trumbull continued hard work and adapt
when faced with challenges.
Public F g
. Schools 1 i
Collaboration &N Emotional Intelligence
The qualities and competencies we .% The a,phmdefc.lr Ider.mj@rmg how and
use to collectively make progress why a person is feeling the way they are
and how to regulate and address those

toward common goals or outcomes.

Self-Efficacy

The belief that you are capable of The act of consistently doing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022

The ability to use knowledge, facts, and
data to effectively solve problems.

Communication

The ability to understand others
and be understood for a variety of
reasons and purposes.

emotions.

Integrity
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Honors World Literature Name:

Existentially, that’s Absurd

What could be stranger than reading Existentialist literature? Perhaps seeing it lifesize (or
miniature), or indoors (or out). Your task is to create a conceptual design for one of the works we
have studied during this unit that conveys your understanding and interpretation of the work.

e It may be presented in two or three dimensions, and it can be in any medium. It must
exist within the space-time continuum.

e It can be big or small, but not invisible; living or dead; animal, vegetable, or mineral;
here or there; up or down; indoors or out (please tell us so that we wear appropriate attire
and alert the proper authorities).

e You are not bound by an author’s directions, and may follow them precisely if you wish;
the degree of fidelity is your choice, but whatever decisions you make must be justifiable.

e You are all free to ignore practical considerations that an actual staging of your design
might entail such as: size or expense, buildability, safety, entrances or exits. The object is
to convey your concept of the work.

We will present these on

Your group of no more than four people may choose one of the following texts to use for this
assignment:

Waiting For Godot — Beckett
“The Metamorphosis” — Kafka
The Stranger — Camus

First come, first serve, may the odds be ever in your favor.

Group members:

Your text:

Work days in class:
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Strengths

Grading Rubric

To Work On

Medium & Dimension(s) - 20 points
The size, scale, color and composition
of your project accurately and
appropriately enhance the meaning you
are trying to convey. You have given
careful thought to the proportions and
constitution of your creation, and these
choices echo the message of the work
that you have chosen.

Location, Location, Location - 20 pts
Your group has given careful thought to
the placement of items within your set,
and perhaps, to the placement of your
set within time and space. If the ideas
you are trying to convey are limited by
the classroom environment, we better be
traveling with a purpose.

Accuracy and Clarity of Ideas - 30 pts
Your audience recognizes the motifs of
the work and understands the ideas you
present in your set design. You should
leave your classmates contemplating
your intelligence, not your purpose. All
of the ideas and their manifestations are
clear, unique, and on target with the
text. If you veer from stage directions
or plot, you are doing so to illuminate
the author’s message and your
understanding of the work, which, in
turn, your classmates should recognize.

Analysis - 80 points

Your 2-3 page written analysis explains
the decisions you made and the effects
you were striving for. It clearly explains
each of the facets of the set in relation to
each other and to the text as a whole.
You should reference specific instances
from the play, novel, or story to solidify
your point. This document is free from
grammatical and mechanical errors and
the ideas and vocabulary are college
level. You may submit one document
per group.

150 points
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World Literature Name:

Waiting for Godot “Do Something” Long-term Assignment

Vladimir breaks his pattern of inertia and fruitless musings to utter the following monologue on
page 90:

VLADIMIR: Let us not waste our time in idle discourse! Let us do something, while we have
the chance! It is not every day that we are needed. Not indeed that we personally are needed.
Others would meet the case equally well, if not better. To all mankind they were addressed,
those cries for help still ringing in our ears! But at this place, at this moment of time, all
mankind is us, whether we like it or not. Let us make the most of it, before it is too late! Let us
present worthily for once the foul brood to which a cruel fate consigned us! What do you say?

Inherent in this passage is one of Beckett’s messages: that we, as a species, spend far too long
doing nothing of importance or purpose.

Your task is to heed Beckett’s call to action and to DO something of
significance that you have been wanting (or needing) to do.

To choose a task, consider: who you are, what lies behind you, where you are headed, your goals,
values, aspirations, etc. Do not use this assignment as an excuse to get a trite navel piercing or to
egg your neighbor’s house. You should pick something significant and meaningful and
accomplish it.

Once you have completed your determined course of action, you will submit the following:

1. A 2-3 page typed response explaining what you decided to do, why it was/is important to
you, and what it was like to accomplish the task.

2. Proof of completion. This can be in almost any form (photograph, receipt, signed note,
video recording, email, print out of an Instagram or Twitter, etc) as long as it documents

the fact that you have done what you set out to do.

Be ready to share your journey (and its destination) with your classmates on

Significance and magnitude of task: 30 points
Written description/reflection: 100 points
Proof: 20 points
Total: 150 points
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Honors World Literature Name:
Spring 2025

The Horrors Persist and We Think We Know Why

In 1899, Joseph Conrad’s novel told of atrocities in the Congo. In 1979, Francis Ford Coppola
set his film in Cambodia and Vietnam to outline similar brutalities. Arguably, the same
horrors continue to exist in 2025 as transgressions repeat across history despite humanity’s
progress. Your task is to choose an element that is present in both Heart of Darkness and
Apocalypse Now, analyze its depiction in the texts, extrapolate the element forward to the
present day, and synthesize your analysis and ideas into a final conclusion.

The final product will take the form of a visual flowchart that:
e introduces your concept or element;
e connects the depiction of and commentary about your element across Heart of
Darkness, Apocalypse Now, and 2025; and
e leads to afinal conclusion.

How is the chosen element depicted across the “texts” and what does it ultimately mean?

1. Choose one element or aspect that you found interesting or intriguing in Conrad’s
Heart of Darkness. It could be the setting, a character, a scene, a symbol, etc. Identify
and analyze how it is presented and utilized in the text: what commentary is Conrad
offering in 1899?

2. Next, perform a careful viewing of Apocalypse Now, noting how Coppola presents
and utilizes that same element in his film. Identify and analyze how and why it is
utilized in the text: what commentary is Coppola offering in 1979?

3. Then, offer a modern placement of that same element in the present day. What is
the text upon which it is presented and how is it utilized: what commentary are you
offering in 2025? How is this element depicted in our current world and what does
that ultimately mean?

4. Finally, review your observations and craft your conclusions. In synthesizing the
three depictions, what are your key takeaways about your chosen element?

CONCEPT/ELEMENT

/ 1\

[how it’s depicted+commentary] HOD AN 2025

\ 1/

CONCLUSION(S)
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Rubric in Google Classroom is set to calculate to 100 points

Chosen Element

Chosen element is central to the message in both the novel and the movie, and can be easily
extrapolated to the present day.

5 4.5 3.75 3.25

Working Towards
Exemplary Goal Goal Needs Support

Analysis of Element in Conrad

Thorough response to the question: Identify and analyze how the element is presented and utilized in the
text: what commentary is Conrad offering in 1899?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Analysis of Element in Coppola

Thorough response to the question: Identify and analyze how the element is presented and utilized in the
film: what commentary is Coppola offering in 1979?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Extrapolation to Current Day

Thorough response to the questions: How is this element depicted in our current world and what does
that ultimately mean? What commentary are you offering in 2025?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Final Conclusions
In synthesizing the three depictions, what are your key takeaways about your chosen element?
20 18 17 15 14

Working Towards Needs
Exemplary Goal Goal Support
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OTHER RESOURCES

1. Existentialism Survey - Prior to reading The Stranger, students will be asked to fill out a
short survey related to the tenets of Existentialism. They will answer true or false to a variety
of questions. Afterwards, they will defend and debate their responses, which usually reveal
strong opinions about life, its purpose, the role of the individual and the larger group, the
meaning of life and the implications of death. Students can further their exploration of
Existentialism by researching an existentialist beyond Camus from a list provided by the
instructor. Following the research, students will determine and explain their own philosophy.

2. Existentialism Introduction - Instead of the Existentialist survey, another way to introduce
the concept is to have students read and react to Stephen Crane’s short poem “A Man Said to
the Universe.” They should annotate the poem and take notes on the role of man and the role
of the universe. Students can then have a discussion on the poem and can answer and debate
the question: What gives meaning to our lives?

3. Gulag Task - In conjunction with 4 Day in the Life of Ivan Denisovich, the instructor can
attempt to simulate a gulag for one class period. When students enter the classroom, they are
to place their backpacks in the front of the room and to take a seat in desks that have been
arranged in groups of 4-6. Students are then to choose a “gang boss” - the only student from
the group who is allowed to communicate with other groups. The instructor then hands out
the task for the day with the instructions that it must be completed prior to the end of the
period - it can be a list of analytical questions based on last night’s reading. Each group is
given some, but not all of the items they will need to complete the task. For instance, one
group receives one piece of lined paper, another gets one unsharpened pencil, a third gets
only a pencil sharpener, and a fourth group gets a copy of the novel. The newly made gulags
will have to navigate their new parameters to complete the task together.

4. Virtual Field Trip to Siberia - In preparation to read 4 Day in the Life of Ivan Denisovich,
students will research Russia, specifically Siberia, in order to gain information prior to
reading the text. Topics can include: Stalin, Solzhenitsyn, gulags, the geography of Siberia,
the Russian prison system, Communism, etc. Students will work in groups and present their
findings to the class, in essence taking the class on a virtual tour of that particular area and
time frame in Russia. Presentations should include photos, images, primary sources, videos -
anything that will make the class feel as if they are there.
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CORE VALUES & BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an articulate
and coherent manner. All students will participate in activities that present problem solving
through critical thinking. Students will use technology as a tool applying it to decision making.
We believe that by fostering self-confidence, self-directed and student-centered activities, we
will promote independent thinkers and learners. We believe ethical conduct to be paramount in
sustaining the welcoming school climate that we presently enjoy.

TPS Vision of a Yraduate

Critical Thinking & Problem Solving Innovation
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INTRODUCTION & PHILOSOPHY

This course will explore the concepts and principles that come to create us as individuals.
At the core of the course is the premise that we as individuals are a part of a tapestry of human
experience that yields who we are in the present. There are many factors, motifs, and themes that
have come to influence who we are. Frequently, we are unaware of the influence these forces
have on us. The stories and thinking that are contained within the pieces of literature and media
within this curriculum serve as mirrors with which we stare back at ourselves and validate our
questions and our thoughts about ourselves. They also are windows through which we look at the
experience of others seeming unlike ourselves and work to help us gain empathy, as well as
discover a perspective we may never have seen or consciously thought of before. The course is
designed to focus on individuals who are asking themselves questions about their purpose and
their own experiences. It is an exploration of how those two things will influence their future.
The goal is to foster critical thinking and independence, as well as strengthen reflective practices
in an effort to influence a more diverse thought about a single person’s contribution to the world.
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Units for this course will be broken down into 4 parts - one introducing Joseph Campbell’s
Hero’s Journey as a concept, and the next three breaking down each phase of the journey. Each
of these parts will contribute to a written portfolio that students will submit at the end of the
course as a summative and culminating assessment called the “Story of Self Portfolio” (details
on this below). All of the topics will explore how an individual reacts to and/or engages in:

The Hero’s Cycle as a whole
Initiation

Separation

The Return

o O O O

While self-discovery and self-awareness are not limited to these four areas, each of the
focuses will serve as a thread to bring the course together. Through the process of participation in
the crafting of their “Story of Self Portfolios,” class discussions, lessons, and activities students
will authentically question and explore the elements of their own individuality as well as those of
the people that are in their lives.

COURSE GOALS

Reading Literature

e CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact
and build on one another to produce a complex account; provide an objective
summary of the text.

e CCSS.ELA RL. 11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

e (CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a story, the choice to
provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

e (CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text
complexity band independently and proficiently.

Reading Informational Texts

e CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

e CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over the course of the text.
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e (CCSS.ELA RI. 11-12.5 Analyze and evaluate the effectiveness of the structure an author
uses in his or her exposition or argument, including whether the structure makes points
clear, convincing, and engaging.

e (CCSS.ELA RI.11-12.6 Determine an author’s point of view or purpose in a text in which
the rhetoric is particularly effective, analyzing how style and content contribute to the
power, persuasiveness or beauty of the text.

e (CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

e CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction
at the high end of the grades 11-CCR text complexity band independently and
proficiently.

Writing

e CCSS.ELA W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the eftective
selection, organization, and analysis of content.

e CCSS.ELA W. 11-12.2¢ Use appropriate and varied transitions and syntax to link the
major sections of the text, create cohesion, and clarify the relationships among complex
ideas and concepts.

e CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which they are writing.

e CCSS.ELA W.11-12.3 Write narratives to develop real or imagined experiences or events
using effective technique, well-chosen details, and well-structured event sequences.

e (CCSS.ELA W.11-12.3a Engage and orient the reader by setting out a problem, situation,
or observation and its significance, establishing one or multiple point(s) of view, and
introducing a narrator and/or characters; create a smooth progression of experiences or
events.

e CCSS.ELA W.11-12.3b Use narrative techniques, such as dialogue, pacing, description,
reflection, and multiple plot lines, to develop experiences, events, and/or characters.

e (CCSS.ELA W. 11-12.3c Use a variety of techniques to sequence events so that they build
on one another to create a coherent whole and build toward a particular tone and outcome
(e.g., a sense of mystery, suspense, growth, or resolution).

o CCSS.ELA W. 11-12.3d Use precise words and phrases, telling details, and sensory
language to convey a vivid picture of the experiences, events, setting, and/or
characters.

e (CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.

e CCSS.ELA W.11-12.5 Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach, focusing on addressing what
is most significant for a specific purpose and audience
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e (CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including
new arguments or information.

e CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

e (CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e (CCSS.ELA W.11-12.10 Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes, and audiences.

Speaking and Listening

e CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own
clearly and persuasively.

e CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence
from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

e (CCSS.ELA SL. 11-12.1b Work with peers to promote civil, democratic discussions and
decision-making, set clear goals and deadlines, and establish individual roles as needed.

e CCSS.ELA SL. 11-12.1c Propel conversations by posing and responding to questions
that probe reasoning and evidence; ensure a hearing for a full range of positions on
a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

e CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

Language

e (CCSS.ELA L. 11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

e (CCSS.ELA L. 11-12.2 Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

e CCSS.ELA L. 11-12.3 Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.
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COURSE ENDURING UNDERSTANDINGS

Students will understand that . . .

Reading and analyzing the stories of others (both real and imagined) is an integral part of
self-discovery.

Authors make informed and specific choices within their writing in order to convey
purpose so that the reader can forge their own meaning.

The experiences that we have as individuals are connected to thousands of years of
stories in human history.

The exploration and analysis of others’ stories can help us to better understand our own
People can further develop their sense of self through active and collaborative discussion
with their peers.

COURSE ESSENTIAL QUESTIONS

How do the universal principles of the Hero’s Journey manifest themselves in literature
and in life?
What inspires people to embark on the search for self?
What are the differing perspectives that exist regarding the meaning or purpose of our
existence?
How can we synthesize literature, film, and other texts with our own experiences and the
experiences of those around us to create a better understanding of ourselves?
How does an individual learn what their capabilities are?

o Why do we allow ourselves to admit we are incapable of something?

o  Why do we allow ourselves to admit we are capable of something?

o What are the things that help us open ourselves to achieve our true potential?
What obstacles must we overcome in order to discover ourselves?
How do we effectively engage with others when sharing and listening to stories of self?
In what ways do our relationships with our parents/guardians, friends, and communities
shape us as individuals?

COURSE KNOWLEDGE & SKILLS

e Students will know . . .
o The stages and key principles of Joseph Campbell’s Hero’s Journey.

o That these stages and principles manifest themselves in a variety of different
ways, both in literature and in life.

o That despite the universal elements presented by Campbell, no two stories of
self look exactly the same.
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o That reading and telling the stories of others is essential for better
understanding ourselves.

e Students will be able to . . .
o Read and analyze long-form texts (feature-length films and novels) through

the lense of the Hero’s Journey.
o Closely read novels, short stories, and film using a variety of sophisticated
annotation techniques.

Synthesize their own experiences with those that they come across in texts

Engage in collaborative discussions around shared texts and individual

experiences.
o Explore differing perspectives from their own in order to better understand the
world around them.

o Capture their own experiences with the various elements of the Hero’s
Journey in personal narratives and journal entries.

o Uncover the stories of those in their community by way of effective
interviews and written narratives.

Vision of the Graduate

The Story of Self course purposefully integrates the eight core competencies outlined in
Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as abstract
ideals, but as real, observable behaviors and mindsets that students develop through reading,
writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate
Competency

How It Is Embedded Throughout the Course

Communication

Structured shared inquiry discussions and formal writing is incorporated
into every unit. In Unit 1, students synthesize ideas from The Alchemist
and Finding Joe in analytical writing aligned to the department rubric,
clearly articulating purpose, audience awareness, and textual evidence.
The culminating Story of Self Portfolio requires students to capture
another person’s voice authentically through long-form interviews and
narrative writing, demonstrating precise organization, audience
awareness, and active listening.

Self-Efficacy

Self-efficacy is fostered through repeated reflective writing and
intellectual risk-taking. In Unit 1, students write a personal Hero’s
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Journey reflection, connecting their own experiences to Campbell’s
framework, participating in discourse even when unsure of their
interpretations. The sustained drafting and revision process of the Story
of Self Portfolio requires students to set goals, accept feedback, and
revise thoughtfully, reinforcing the belief that they can manage
complex, authentic tasks successfully.

Critical Thinking
&
Problem Solving

Critical thinking is central to analyzing how universal archetypes
manifest across texts and lived experience. In Unit 2, students evaluate
rhetorical choices in / Am and generate their own philosophical question
about the world, then conduct interviews to test and refine their
thinking. This process requires identifying a problem, analyzing
multiple perspectives, selecting relevant evidence, and synthesizing
conclusions, demonstrating systematic planning, questioning, and
evidence-based reflection.

Collaboration

In Unit 3, student-choice book groups analyze texts such as Long Way
Down or Maus, assigning roles, synthesizing multiple perspectives, and
designing a creative “Mapping Out Initiation” project. Students monitor
group dynamics, distribute responsibilities based on strengths, and
reflect on collective contributions.

Growth Mindset

In Unit 4, students analyze The Last Lecture and examine how
perseverance and reframing obstacles shape identity. Across the
semester, students revise journal entries, analytical responses, and
narrative pieces, reflecting on how their thinking evolved,
demonstrating resilience, adaptability, and openness to feedback.

Integrity

Integrity 1s reinforced through ethical storytelling and responsible
scholarship. In the Story of Self Portfolio, students conduct authentic
interviews and are responsible for representing their subjects truthfully
and respectfully, capturing voice without distortion. Across analytical
writing tasks (e.g., the Unit 1 The Alchemist response), students follow
MLA citation guidelines and evaluate source credibility as outlined in
CCSS W.11-12.8, reinforcing responsible scholarship.

Innovation

In Unit 2, students design and produce an original documentary project
inspired by I Am, synthesizing research, interviews, and personal
reflection into a cohesive film or alternative presentation format. In Unit
3, groups create inventive representations (board games, visual maps,
multimedia presentations) of the Initiation stage, demonstrating creative
problem-solving while remaining grounded in textual evidence.
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Emotional
Intelligence

Throughout literature circles and shared inquiry discussions, students
actively listen, paraphrase peers’ ideas, and respectfully challenge
interpretations. In the Story of Self interviews, students practice
empathy by asking thoughtful follow-up questions, regulating their own
reactions, and honoring differing life experiences directly reflecting the
district’s indicators of empathy, emotional regulation, and respectful
conflict resolution.
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COURSE SYLLABUS

Course/Name
Story of Self

Level
Advanced College Prep

Prerequisites
Successful completion of English courses for grades 9-11

Materials Required:

e School-approved electronic device and charger
Composition notebook to be used as a writer’s journal
Writing implements
Sticky notes
Daily agenda pad
Binder/notebook/folder

General Description of the Course

The focus in this course is to examine how stories and experiences can come to help us find
purpose and forge meaning in real life. In this course, the four assured units of study are meant to
serve as building blocks; each unit focuses on a stage of the Hero’s Journey and builds off of
skills and concepts from the previous unit. Students will begin with a foundational study of
Joseph Campbell’s Hero’s Journey. Then, throughout the semester, they will be asked to closely
analyze assigned texts through the lens of Campbell’s ideas, participate in collaborative
discussions with their peers around those texts and their own lived experiences, write personal
narratives and journal entries, and ultimately, interview chosen subjects in an effort to capture
their personal journeys in a written portfolio. The goal is for students to gain an understanding of
the ways that engaging with literature and the world around them can help them to better
understand their own senses of self as they prepare to head into the world outside of Trumbull
High School.

Assured Assessments

Teachers may select additional formative or summative activities based on student skills from the
following examples or other activities as aligned with Common Core Standards and NCTE.

Summative Assessments:
The Alchemist written analytical response (Unit 1)

Becoming Shadyac documentary project inspired by “I Am” (Unit 2)
Mapping Out Initiation project and written reflection (Unit 3)

The Last Lecture written response (Unit 4)

Story of Self Portfolio (Culminating project)

Formative Assessments
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Personal Hero’s Journey written response

Collected annotations for films watched in class

Collected annotations for novels and supplemental written texts
Routine journal checks for daily free-writes

Initiation in Your K-12 Journey (brief presentation)

Shared inquiry discussions around 7he Alchemist and book group texts

Course Texts

In order to engage students in a rich and diverse reading and viewing experience, teachers will
utilize the course texts/ documentaries (listed below) which are representative of varied voices:

Unit 1 - The Hero’s Cycle Overview

e Finding Joe - Directed by Patrick Takaya Solomon
® The Alchemist - Written by Paulo Coelho

Unit 2 - Separation

e “I Am” - Directed by Tom Shadyac
e Excerpts of Life’s Operating Manual by Tom Shadyac

Unit 3 - Initiation

The following novels will be available for student-choice book groups during this unit:
e Fiction

Supplemental Resources

Supplemental Readings:
e Excerpts from The Hero with a Thousand Faces by Joseph Campbell
o “The Allegory of the Cave” by Plato
o Small Wonder Essays by Barbara Kingsolver

Supplemental Talks/ Speeches
e Randy Pausch - The Last Lecture
Randy Pausch - The Final Farewell
Andrew Solomon - How the worst moments of our lives, make us who we are
Marc Rober - Super Mario Effect
Rita Pierson - Why Every Student Deserves a Champion
Simon Sinek - How Great Leaders Inspire Action
Sir Kenneth Robinson - Do schools kill creativity?
Sir Kenneth Robinson - Changing Educational Paradigms
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Admiral William H. McRaven - Can One Person Change the World?
Travel: The Hero’s Journey - Gilad Goren

Any portion of the above listed books to supplement the core class text study

Teachers may select additional readings and materials based on student skills as aligned with
Common Core Standards and NCTE.

UNIT 1
THE HERO’S JOURNEY OVERVIEW

Unit Goals

At the completion of this unit, students will:

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact
and build on one another to produce a complex account; provide an objective
summary of the text.

CCSS.ELA RL. 11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a story, the choice to
provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction
at the high end of the grades 11-CCR text complexity band independently and
proficiently.

CCSS.ELA W.11-12.3 Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details, and well-structured event
sequences.

CCSS.ELA W. 11-12.3¢c Use a variety of techniques to sequence events so that they build
on one another to create a coherent whole and build toward a particular tone and outcome
(e.g., a sense of mystery, suspense, growth, or resolution).

CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
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e (CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own clearly
and persuasively.

e (CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

Unit Essential Questions

e What archetypes and patterns can we identify across centuries of storytelling?

How can we read and annotate closely while still keeping the larger context in mind?

e How can we connect our own lives to the archetypes and structures within the stories that
we read?

e Why do we let others admit we are capable/incapable of something? Why do we let

ourselves admit we are capable/incapable of something?

e How do we discover purpose in our lives? What are the things that help us achieve our
true potential?

e How and why do the external factors in our lives influence our behavior?

Unit Scope and Sequence

In the first unit of the course, students will gain a foundational understanding of Joseph
Campbell’s Hero’s Journey. First, they will engage in active viewing notes during a whole-class
viewing of the documentary “Finding Joe.” Students will focus on gaining a general
understanding of Campbell’s journey and relate it to their own lives, considering the “normal
world” in which they exist and what kinds of things can happen/have happened to set them on
their personal journeys into the unknown. They will complete a brief written reflection
connecting their own lives to the Hero’s Journey as presented in the documentary.

They will then read Paulo Coelho’s The Alchemist as a whole-class text, analyzing its portrayal
of Campbell’s ideas. Students will synthesize evidence from “Finding Joe,” The Alchemist, and
their own lived experiences via a series of small-group of shared inquiry discussions, along with
strengthening their close-reading and analytical writing skills. They will have daily opportunities
for journaling and personal writing throughout our reading of the text. This unit will end with a
summative writing assessment in which students write a fully formulated response to an essential
question of their choosing supported by direct evidence from The Alchemist.

Story of Self, 2026 13



Unit Assured Assessments

Formative:
e “Finding Joe” Active Viewing Notes: Click here for example of packet
® Hero Response: In 1-1.5 pages (typed, size 12, double spaced) write about how you have
experienced the HERO's JOURNEY so far in your life. You can discuss the Hero's Cycle,
you can reference where you are on your Heroic Journey so far, etc. The aim is to take the
information you gleaned from the documentary and apply it to your life.
e Shared inquiry discussions based on The Alchemist around three essential questions:
o  Why do we let others admit we are capable/incapable of something? Why do we
let ourselves admit we are capable/incapable of something?
o How do we discover purpose in our lives? What are the things that help us
achieve our true potential?
o How and why do the external factors in our lives influence our behavior?

Summative:
e In-class written response on The Alchemist - click here for example prompt

Texts and Resources

In the first unit of study, students will participate in whole-class viewings/readings and
discussions of the following two texts:

e “Finding Joe” - Directed by Patrick Takaya Solomon

® The Alchemist - Written by Paulo Coelho

Supplemental texts may include:
e “The Allegory of the Cave” - Plato

e “From Kobe to Kyrie. how ‘The Alchemist’ became the book to live by in the NBA” -
Vorkunov

Time Allotment: 4-5 weeks

UNIT 2
SEPARATION

Unit Goals

At the completion of this unit, students will:
e CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.
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e (CCSS.ELA RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author
uses in his or her exposition or argument, including whether the structure makes points
clear, convincing, and engaging.

e (CCSS.ELA RI.11-12.6 Determine an author’s point of view or purpose in a text in which
the rhetoric is particularly effective, analyzing how style and content contribute to the
power, persuasiveness or beauty of the text.

e (CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

e CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on the
subject, demonstrating understanding of the subject under investigation.

e CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

Unit Essential Questions

e How can we annotate and analyze an individual’s perspective while still keeping our own
experiences in mind?

e How can we synthesize a variety of ideas and perspectives in order to form strong
responses to philosophical questions?

e What is “wrong” with our world, and what can we do about it?

Unit Scope and Sequence

The second unit of the course will focus on the first stage of Campbell’s journey, studying how
individuals (real and fictional) experience a separation as they leave the ordinary behind. The
core text of this unit will be the documentary “I Am,” directed by Tom Shadyac; students will
take careful viewing notes in order to analyze how Shadyac’s life experiences shaped him along
his journey to discover his bliss. Specifically, students will consider the two primary questions
that Shadyac poses in his documentary (What is wrong with our world, and what can we do
about it?) and develop their own answers.

This unit will also provide opportunities for multimedia creation in the form of a documentary
research project. Students will first generate a thoughtful philosophical question about the world
around them, in the style of the questions Shadyac asks in his documentary. They will formulate
their own initial responses to that question, and then record interviews posing the same question
to people in their communities with differing perspectives and experiences from their own - this
will represent their own “separation” from their known world. They will synthesize their initial
response with the answers generated by their interviews into an engaging film to be presented for
the class, ultimately exploring how the perspectives of others can influence their own worldview.
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Teachers may choose to allow students to present their findings in an alternative presentable
format (slideshow, TED Talk-style lecture, etc.).

Unit Assured Assessments

Formative
e “I Am” Active Viewing Notes (Click here for example of packet)

Summative
e Becoming Shadyac Interview Project

Texts and Resources

In the second unit of study, students will participate in a whole-class viewing and discussion of
the following text:
e “I Am” - Directed by Tom Shadyac

Supplemental texts may include:
e Life’s Operating Manual - Written by Tom Shadyac

Time Allotment: 3-4 weeks

UNIT 3
INITIATION

Unit Goals

At the completion of this unit, students will:

e CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact
and build on one another to produce a complex account; provide an objective
summary of the text.

e (CCSS.ELA RL. 11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

e CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text
complexity band independently and proficiently.
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e (CCSS.ELA W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.

e (CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which they are writing.

e (CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including
new arguments or information.

e CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own
clearly and persuasively.

e CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence
from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

e CCSS.ELA SL. 11-12.1c Propel conversations by posing and responding to questions
that probe reasoning and evidence; ensure a hearing for a full range of positions on
a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

e CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

e (CCSS.ELA L. 11-12.3 Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.

Unit Essential Questions

What obstacles must we overcome in order to discover ourselves?
How do we effectively engage with others when sharing and listening to their experiences
and interpretations?

e How does observing, connecting, and formally discussing the external factors in the lives
of characters/ subjects in a text influence human behavior?

® [n what ways do our relationships (with our parents/guardians, friends, and communities)
shape us as individuals?
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Unit Scope and Sequence

In the third unit of the course, students will be given the opportunity to choose from a wide
variety of fiction and nonfiction texts for a literature circles experience. As they read their chosen
book, students will analyze and identify the universal elements within Campbell’s initiation stage
(Challenges, Temptations, Enemies, Allies, and Obstacles) via active annotations and daily
check-ins with their book groups. Specific emphasis will be placed on the “dragon,” or ultimate
obstacle that must be overcome, in each text.

Throughout the unit, students will engage in shared inquiry discussions with other students who
are reading different texts than they are in order to analyze the different types of obstacles that
individuals face and the ways in which they defeat them. Students will be assessed on their
ability to use the annotations they gathered during their reading and group discussions.

This unit concludes with a group project in which students design a creative representation of the
Initiation stage experienced by the protagonist of their literature circle novel. Examples of a
creative representation may include a poster presentation, slideshow presentation, board game,
etc. This group project will be presented to the class. Individually, students will submit a written
reflection analyzing the creative choices they made in their creative representation supported by
evidence from their literature circles text.

Unit Assured Assessments

Formative:
e C(lose reading annotations throughout literature circles experience
e Shared inquiry discussions

Summative:
e Mapping Out Initiation Project (collaborative) and written reflection (individual)

Texts and Resources

In the third unit of study, students will participate in student-choice book groups and select from
the following fiction and nonfiction texts.

e Fiction

o Ishmael - Written by Daniel Quinn
Long Way Down - Written by Jason Reynolds
Turtles All the Down - Written by John Green
Deadline - Written by:Chris Crutcher
Maus - Art Spiegelman
Clap When You Land - Elizabeth Acevedo

o Darius the Great is Not Okay - Adib Khorram
e Nonfiction

o Wild - Written by Cheryl Strayed

o Tuesdays with Morrie - Written by Mitch Albom

0O O O O O
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Who Says I Can t - Written by Coach Rob Mendez
Into the Wild - Written by Jon Krakauer

Falling Up - Written by Leslie Odom Jr.

Glass Castle - Written by Jeanette Walls

Hey, Kiddo - Written by Jarrett Krocozka

O O O O O

Time Allotment: 4-5 weeks

UNIT 4
THE RETURN

Unit Goals

At the completion of this unit, students will:

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the
course of the text.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually, quantitatively) as well as in
words in order to address a question or solve a problem.

CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone
while attending to the norms and conventions of the discipline in which they are
writing.

CCSS.ELA W.11-12.3 Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details, and well-structured event
sequences.

CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own clearly
and persuasively.

Unit Essential Questions

What does it take to follow your dreams?

Why does an individual abandon a dream?

What obstacles must we overcome in order to discover ourselves?

In what ways do our relationships with our parents/guardians, friends, and communities
shape us as individuals?
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e How do we discover purpose in our lives?
Unit Scope and Sequence

Students will close out the course with a study of Randy Pausch’s The Last Lecture, focusing on
how Pausch is able to find his bliss and complete the Hero’s Journey in the last days of his life.
This unit will feature a close whole-class reading of the novel, along with a whole-class viewing
of the lecture itself. After reading and watching the lecture in full, students will complete a
written response analyzing the text through the lens of the Return stage of Campbell’s Journey.

Additionally, students will work on their final Story of Self portfolios throughout this unit,
conducting long-form interviews with subjects of their choosing and writing narrative pieces that
capture their subjects’ personal journeys in discovering their sense of self. In preparation for this
project, teachers should model what a long-form interview looks like by conducting an interview
in front of the class with members of the school community if possible; alternatively, teachers
can allow a student to interview them as a model. In addition to submitting their portfolio of
narrative pieces, students will also submit a written reflection in which they analyze one of their
narratives and explain how it connects to the various stages of the Hero’s Journey. The Story of
Self portfolio serves as the required culminating experience/exam for the course. The final
portfolio grade will apply to the second quarter of the course (whether it falls in the first or
second semester) and to the semester exam grade.

Unit Assured Assessments

Formative:
® The Last Lecture Active Viewing Guide:_Click here for example of packet
® The Last Lecture reading annotations
e Collected rough draft of first portfolio narrative piece

Summative:
® The Last Lecture written response
e Story of Self portfolio

Texts and Resources

In the final unit of study, students will participate in whole-class viewings/readings and
discussions of the following two texts:

® The Last Lecture - Written by Randy Pausch

® The Last Lecture: Achieving Your Childhood Dreams

Time Allotment: 4-5 weeks

Final Assessment/ Course Portfolio: (addresses Communication & Growth Mindset)
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Story of Self Portfolio
@storyofself

A Story of Self is a piece of writing that serves as a snapshot into a quaking moment that is a microcosm
of who the author or subject is and what has brought them to this moment of their life. It is designed to be
shared on social media, in a blog, or on one page of a piece of paper. Most are a minimum of 300 words,
but should not exceed 500. All Stories of Self are accompanied by a photograph that is artfully
emblematic of the theme of the story that is told.

For this culminating assessment you must compose three Stories of Self. ONE will be your own, and the

other two will be subjects of your own choosing. In the end, what makes a Story of Self special is you do
all the writing based on what you gleaned in your long-form interview with the chosen subject -you quite
literally get to tell their story.

Your subjects for interviews can be anyone: a relative, stranger, teacher, friend, administrator, etc.). Each
entry is written in the first person - so you must capture the voice of your subject.

CLICK HERE for TWO EXAMPLES - the first is one I created about myself and the other is a former
colleague named Kristin Magazine - it is titled.

Guiding Questions for Interviews

Call to Adventure/ Initiation - Significant Experience/ Defining Moment Questions
e Before you describe a significant or defining moment - What makes a moment significant or
something that is defining?
e Describe a moment or experience that is important or significant to you.
o Listen to what the person says, be prepared to ask follow up questions.
Were there any significant guides or mentors along the way?
How has this experience or moment helped you grow as an individual?
What led up to this experience (was it spontaneous, planned?)
Are you proud of your actions throughout this experience? Explain.

How has this experience helped you grow as a person and influenced you?

Slaying a Dragon/ Separation - Facing an Obstacle Questions
e Describe one obstacle that you have faced in your life.
o  Why/ how did the obstacle present itself?
o What were the biggest challenges that you faced?
o Who helped you along the way? Who hindered your progress?
o What lessons have you taken away from the experience, if any?
e What has called you to this topic or cause? How are you connected to it?
o What values move you to take action like that and might also inspire others to similar
action?
o What stories can you tell from your own life about specific people or events that would
show (rather than tell) how you learned or acted on those values?
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The Spark/ Initiation or Separation - Forming an Opinion Questions

What is one opinion that you have formed in your life that is very important to you?

Discuss your influences/ mentors.

What came to create this opinion?

Why is it such a powerful opinion?

When faced with someone who doesn’t agree with you, how do you handle yourself?
o Where did you learn this trait or behavior?

Has this opinion strengthened and/or hurt any of your relationships in your life?

Do you see this opinion ever changing?

Finding Your Bliss/ Return - Achieving/ Acquiring an Understanding Questions

What is one of the most significant accomplishments you have achieved or are working towards
achieving?

Have you achieved it yet - If yes, how has it impacted your life? If not, what are you doing right
now to work towards that goal?

What makes this accomplishment so significant?

Why is this accomplishment important to you?

What do other people stand to learn from your accomplishment

CLICK HERE for a link to a template for each of your chapters.

ACADEMIC LANGUAGE

Academic Language: English/literary study of the Hero’s Journey requires students to be
proficient in the following literary language, much of which they have honed throughout their
studies in grades 9-11. High School teachers will continue to have students identify and explain
significant examples of these, further deepening student understanding of how these devices and
concepts operate to convey meaning in a given text. As students encounter other devices and
concepts, they will expand their knowledge; however, knowledge outside of this given list is
text-dependent and therefore cannot be listed explicitly:

allusion e point of view
conflict (external and internal) ® sctting

dialogue e simile

imagery e symbolism

mood e theme

motif e tone

plot e rhetorical appeals
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COURSE CREDIT
.5 credit in English.
One class period daily for 1 semester

PREREQUISITES
Successful completion of English grades 9-11

ASSURED STUDENT PERFORMANCE RUBRICS

Trumbull Public School Vision of the Graduate Rubrics

Trumbull High School School-Wide Reading Rubric

Trumbull High School School-Wide Writing Rubric

Trumbull High School School-Wide Independent Learning and Thinking Rubric
English Department Writing Rubric

English Department Speaking & Listening/Shared Inquiry Rubric
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Skill Rubric: Communication 9-12 (currently under revision)

Indicator of Attainment Beginning Meets Exceeds Score
1 2 3
PURPOSE Limited demonstration of Purpose is identified and Purpose is identified and clearly articulated and
understanding. Purpose is not identified | articulated but may be enhanced.
Expresses ideas in alignment with the intended and/or not fully articulated. occasionally unclear.
purpose. Clearly expresses ideas in alignment with the
Does not or partially expresses ideas in | Expresses ideas with purpose. intended purpose.
alignment with purpose.
Makes connections beyond the intended purpose.
AUDIENCE Demonstrates little to no awareness of Demonstrates an awareness of Clearly and consistently demonstrates a complete
the audience. the audience. awareness of the intended audience by connecting to
Demonstrates an awareness of the intended the audience and adjusting as needed. Engages with
audience. and responds to the intended audience in a
Language and content is inappropriate Language and content is developmentally appropriate manner.
and/or ineffective for the audience. appropriate and helps the ] ] ]
audience understand the Language and content is appropriate and precise
topic/position. which helps the intended audience further understand
the topic/position.
ORGANIZATION The organizational structure is not Effective organizational Clearly expresses ideas in alignment with the
and/or minimally effective for the structure supports the purpose. intended purpose. Purpose is clearly identified and
Organizes and supports ideas in alignment with purpose. connections are made beyond the intended purpose.
the intended purpose. The topic/position is focused,
The topic/position is not focused and/or | well thought out, and supported Substantive and accurate details support and extend
minimally supported by details. by accurate and effective the topic/position with exceptional development,
details. specificity, and depth.
LISTENING Limited to no ability to listen to others. Listens to, evaluates, and Actively listens to, evaluates and responds to others.
responds to others.
Receives and responds to ideas in alignment with Unable to ask relevant questions. Asks relevant questions that indicate an interest to
the intended purpose. Asks relevant questions. learn more and understand further.
Can not paraphrase/restate the
message. Demonstrates understanding by | Demonstrates understanding by accurately
accurately paraphrasing/
paraphrasing/restating the restating the message and expanding upon the ideas
message. presented.
SCORING Beginning: 4 - 6 Meets: 7 - 8 GOAL Exceeds: 10 - 12 112

Skill Rubric: Collaboration 9-12 (currently under revision)
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Indicator of Attainment Beginning Meets Exceeds
Score
1 2 3
PLANNING Does not or lacks a discussion on the Assigns roles and defines Assigns roles and defines contributions
strengths of each group member. contributions of those in the group. | based upon the unique knowledge,
Works effectively with and is abilities, or interests of those in the group.
receptive to the ideas/contributions | Does not define group roles.
of group members. Suggests ways the group can Plans the approach to the task and
approach the task. anticipates challenges and resolutions.
COMMUNICATION Does not or rarely listens to the thinking of | Utilizes the thinking of the group in | Synthesizes and expresses the multiple
the group. order to work toward the perspectives of the group in order to
Thinks with the group and completion of the task. complete the task.
acknowledges multiple Provides little to no feedback.
perspectives.
Provides feedback. Provides feedback that improves the
quality of the task.
CONTRIBUTION Little or no contribution to the task. Shares work, reviews others’ Shares work beyond the individual task,
contributions and offers general constructively critiques others’
Works with others to complete a feedback. contributions, and offers feedback to
task and shares the credit. improve the overall quality of the task.
REFLECTION Little or no reflection on ways to adjust the | Reflects and suggests individual Applies relevant and diverse individual and
group’s collaboration process throughout and/or collective contributions to collective contributions to monitor and
Monitors individual and collective the task/product. adjust the group’s collaboration adjust the quality of the task.
contributions of each group process to improve the quality of
member throughout the Focuses only on individual contributions to | the task.
completion of the task. the task.
SCORING Beginning: 4 - 6 Meets: 7 - 8 GOAL Exceeds: 10 - 12 _ 112
SKill Rubric: Critical Thinking/Problem Solving 9-12 (currently under revision)
Indicator of Attainment Beginning Meets Exceeds Score
1 2 3
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UNDERSTANDING

Identifies the problem, question or
issue being addressed.

Exhibits limited and/or no
understanding of key concepts.

Exhibits an understanding of key
concepts.

Exhibits a thorough and accurate
understanding of key concepts and can
access those concepts from multiple
perspectives.

PLANNING

Applies systematic thinking and
selects strategies to address the
problem, question or issue.

Shows limited to no evidence of a plan,
model or strategy to solve a problem.

Shows a plan, model or strategy to
solve a problem.

Shows innovative and creative thinking to
solve a problem.

QUESTIONING

Analyzes relevant information related
to the problem, question or issue.

Unable to or has difficulty questioning
and analyzing numerical, written, or
visual data and identifying related
evidence.

Questions and analyzes numerical,
written, or visual data and selects the
relevant evidence.

Questions and analyzes numerical, written,
or visual data and selects the most relevant
and impactful evidence.

Describes why different approaches to a
problem or situation could yield the same
or similar results.

REFLECTION

Makes evidence-based
conclusions/solutions and makes
adjustments as needed to address
the problem, question or issue.

Solution is inadequately supported or
supported with minimal evidence,
limited analysis of data and relevant
information.

Solution is accurately supported by
evidence and the student makes
conclusions based on appropriate
evidence.

Solution is thorough, accurate, and
evidence-based.

Shows extensive, thoughtful and reflective
thinking on how a problem is solved and
makes adjustments as needed.

SCORING

DRAFTSelf-Efficacy 9-12

Definition: Self-Efficacy is the belief that you are capable of successfully performing a task or managing a situation.

Beginning: 4 - 6

Meets: 7 - 8 GOAL

PORTRAIT OF A GRADUATE

- GRADES 9-12

Exceeds: 10 - 12

/12

A secondary student may demonstrate self-efficacy by:
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Reflective
Opportunities

e Asking for extra help to clarify a concept in math class so he/she can complete the homework with
success.

e Dealing with frustration by taking a deep breath and reminding herself that she can look back at the
textbook and go to extra help before the test.

Participating in class discourse despite being unsure of the answer

Tackling new challenges with a positive attitude

Using positive self talk while playing sports even when losing

Entering a new grade and thinks that she will pass all of her classes, even though she struggled in the
past.

Setting personal goals and celebrating successes

Confidently participating in class discussions

Willingly accepting feedback from students and peers

Standing up for yourself or a peer after observing name calling

Areas of Growth

Feedback to Students

Goals (growth areas) for Future Learning

Emotional Intelligence 9-12

Definition: Students exhibit an aptitude for being able to identify how and why they are feeling, and how to regulate and address those emotions.

PORTRAIT OF A GRADUATE
- GRADES 9-12

A secondary school student may demonstrate emotional intelligence by...
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Reflective
Opportunities

Showing empathy for others; for example, understanding when a classmate may not be able to complete
an assignment at the same level.

Working with classmates cooperatively despite differences.

Using strategies to regulate their own emotions and behaviors and/or helps peers when they are frustrated
or sad.

Exercising empathy in a way that spreads joy and positivity through representing the strengths of others or
the situation (eg. we have the materials to finish the project or our differences in the team give us
strengths to accomplish goals even better than on our own)

Accurately expressing their emotional state when faced with frustration (eg. failing a test, not being asked
to the dance)

Talking about conflicts such as deciding on roles in a group in order to respectfully and sensitively find
solutions

Encouraging classmates to behave properly for a substitute teacher (showing self-control of their behavior
and emotions).

Building relationships despite differences (has friends with different abilities and backgrounds)
Recognizing group dynamics during collaborative tasks and communicating so that roles are distributed
with sensitivity (choosing teammates for a sport or project, volunteering for roles, suggesting
configurations sensitively)

Accepting responsibility for actions after making a mistake

Honoring classmates in their work together by understanding people have different perspectives and ways
of expressing their emotions.

Handling setbacks and adapting when things don’t go according to plan.

Following through with commitments showing reliability and trustworthiness with peers and adults.
Demonstrates confidence by volunteering to present materials to a large crowd for the first time.

Areas of Growth

Feedback to Students

Goals (growth areas) for Future Learning

Integrity 9-12

PORTRAIT OF A GRADUATE
GRADES 9-12

Definition: Integrity is doing the right thing even when it's hard or when no one is looking.

Reflective
Opportunities

A secondary school student may demonstrate integrity by...

Showing up on time to class and doing homework in a timely manner
Noticing when another student drops her/his books in the hallway, and helps to pick them up
Returning a wallet that is found in the parking lot with the content intact

Areas of Growth
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Helping an individual who is struggling with learning - offers to help with Algebra homework by solving similar
problems (peer to peer learning)

Volunteering to help with a service project with the Trumbull Food Bank-creates flyers and collects canned food
items with permission from the principal.

Respecting her peer who is wearing a sari

Speaking up when student overhears a peer being teased and/or by privately letting the teacher know what
happened/Name calling is hurtful, think before you speak

Advocating for a peer after observing another student calling someone names

Volunteering to help at practice for the Unified basketball team.

Taking pride in their work and behaviors

Using school resources such as WeVideo appropriately; when asked to use it for school assignments and not
personal video making, the students only created the science video to document learning.

Dressing and accessorizing in their own style and confidently walking into school regardless of the reactions of
others. Be yourself in the face of adversity

Modeling appropriate behavior and ignoring negative?bad? behavior when provoked by others

Feedback to Students

Goals (growth areas) for Future Learning
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ENGLISH DEPARTMENT WRITING RUBRIC

Claim/Thesis

Evidence

Explanation

Writing Conventions

Exemplary
C))

Claim is clear, specific, and
expresses a complex
argument. It opens
divergent, insightful
understanding of the text.

Convincing evidence (not previously
discussed in class/not obvious within
the text) supports the claim. Quotes are
incorporated seamlessly with
appropriate introductory context.

Ideas are insightful and the explanation
of thinking demonstrates a clear,
thorough, and convincing connection
between the evidence and the claim.
Explanation thoroughly answers the
questions “How do you know? and “So
what?”

Writing demonstrates purposeful
organization, clear coherence, and smooth
progression of ideas. The writer uses
appropriate language for his/her audience
and purpose. The piece is free of most errors
in grammar and mechanics. Quotes are cited
according to MLA style.

Proficient

(&)

Claim is clear, specific, and
states an arguable
interpretation of text.

Evidence (quotes or well-selected
paraphrase previously discussed in
class/more obvious within the text)
adequately supports the claim.
Quotes are incorporated with
appropriate introductory context.

Ideas are explained adequately and
connect the evidence to the claim.
Explanation adequately answers the
questions “How do you know?” and/or
“So what?”

Writing demonstrates adequate
organization, coherence, and progression of
ideas. The writer uses appropriate but
inconsistent language for audience and
purpose. Grammatical and mechanical
errors are present. Inconsistent use of
correct MLA citation.

Progressing

2)

Claim attempts to
demonstrate an
interpretation of the text but
may not be arguable and/or
may not be
focused on or fully addressed
the prompt.

Evidence is present but may not
clearly support the claim, may be
more focused on repeating the claim
rather than supporting it, or may
merely reference a plot point. Quotes
are not introduced with appropriate
context.

Ideas display gaps in thinking or may
merely repeat the claim or evidence.
Explanation attempts to connect
evidence to claim but is inadequate
and/or not convincing. Explanation
does not answer the questions “How do
you know?” and “So what?”

Writing demonstrates limited organization
with lapses in coherence and/or progression
of ideas. The writer uses informal language
for audience and purpose. An accumulation

of grammatical and mechanical errors is
present. MLA citation is incorrect.

Emerging

1)

Claim is unclear, rooted in
inaccuracies, and/or a
statement of fact. It does not
set up an
interpretation for the
response.

Evidence is not present or not clearly

referenced and/or not relevant to the

claim. If used, evidence may simply
restate a plot point (summary).

Explanation is not present, may be
unrelated to claim and evidence, and/or
introduces no new thinking to the
response. Explanation may offer
discussion about topic(s) that is
unrelated to the evidence and claim.

Writing is disorganized and/or unfocused
with pervasive errors in grammar and
mechanics that interfere with meaning.
MLA citation is not used.

0

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score
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SHARED INQUIRY DISCUSSION RUBRIC

4

2

1

0 — unscorable

Engagement is highly attentive and effective,
responding clearly and directly to the
thoughts of others. Involvement is passionate,
well-balanced, and coherent. Critical

Engagement is attentive and active. Ideas are
presented and

Engagement is attentive and respectful,
marked by attempts to be active in the
discussion. Contributions are present

but may repeat ideas rather than further the

Full engagement in discourse is not
evident, doing little to contribute to

the conversation or build off of the ideas
of the group. The ideas

No involvement in the discussion,
demonstrated by being disengaged,

estions advance the conversation, build on discussion. Ideas are “presented,” . .
I]’lVOlvement ques N v > U correlate to the thoughts of others. . P > center around initial responses silent, or
the ideas of peers, and offer challenging . . > . rather than discussed, or may struggle to e . - . .
. . . Discourse is responsive, open minded, and . . with little evidence of reshaping ideas responding inappropriately to the

statements without being argumentative. . . build off of the ideas of others. The . .

. . respectful without monopolizing. . based on the discourse. ideas of others.
Discourse is courteous, respectful, and conversation may need a greater balance of I .

. . . . L Contributions may confound or derail the

genuinely interested; engagement is tempered talking and listening to others. R .

. . . h discussion.
with appreciation for a balanced discussion.

Questions and comments reflect Questions and comments may
Original and insightful questions and inconsistent higher-level thinking demonstrate only a very literal or
comments continually reflect sophisticated Questions and comments reflect clear and/or muddied comprehension of the misguided comprehension of the
Ideas and comprehension and higher-level thinking. comprehension and higher level thinking. text or the question. Ideas may be one sided | text, missing subtleties or nuances that are

Analysis

Creative and divergent critical thinking is
consistently displayed. Ideas are challenged,
bringing the class to a higher understanding of
the text and the question at hand.

Creative and divergent critical thinking is
present. The ideas of others are
respectfully challenged during the discussion.

or based mainly on superficial observations.

Investment of time is in

supporting the obvious or rehashing prior
class discussions without deepening
thought.

important. Ideas presented do not assist
the group in exploring critical thought or
building ideas collaboratively and may,
ultimately, hold it back.

Comments, if any, reflect a flawed or
incomplete understanding of the text.

Support

Clear and convincing evidence supports each
assertion and effectively builds off of the ideas
of others. Text evidence deepens analysis and
ties directly to a clear and

relevant argument. Comments refer to

specific pages and/or lines in the text; quotes
are read or paraphrased when appropriate, and
followed up with explanation of thinking.
Exemplary facility with the text is
demonstrated.

Direct quotes and specific examples to
support inferential ideas are introduced.
Comments refer to specific pages and/or lines
in the text; quotes are read and/or
paraphrased when

appropriate. Examples are given and stay on
topic. Some facility with the text is
demonstrated.

Examples from the text are used at times.
Text evidence may be vague,

inconsistent, repetitive, or nonessential to
the argument at hand. Facility with the text
is limited to only quotes prepared
beforehand.

Little to no concrete evidence from the
text is introduced. Examples are not
specific enough, and/or demonstrate a
misreading or very cursory reading of the
text.

No concrete evidence from the text is
utilized.

Participation is exceptionally well-prepared.
Copious and insightful notes on the reading

Participation is well-prepared.
Insightful notes and thoughtful questions

Required reading, thinking, and questions
have been completed. Some notes and

Preparation is lacking. The required
reading, thinking, or
questions may be incomplete or

Pr ep ar ati on have been takep and developed. Original and have been developed. questions ha\{e been ) ) rudimentary. There may be evlqence of No preparation is evident.
powerful questions have been developed . . developed prior to the discussion. some preparation, but all materials have
. . . . . All required materials have been brought to . .
prior to the discussion. All required materials class Some required materials have been brought | not been brought to class.
have been brought to class. ’ to class.
Reflection is limited and incomplete,
Reflection is insichtful. honest. and Reflection is intelligent. h q Reflection i . K " making little to no specific reference
eflection is insightful, honest, an eflection is intelligent, honest, an eflection is emerging, making mostly Reflection is confusing, unfocused, to the discussion and individual
comprehensive, making specific reference to complete, making a mix of general references to the discussion X 4 d devoid of
. . Lo : : T . . and/or sparse, making few references to preparation, and devoid o
the discussion and individual preparation, general and specific references to the and individual preparation, which may or . . A . both authentic thinki d the desi
. . ) L . . A . the discussion or individual preparation, oth authentic thinking and the desire
Reﬂectl()n demonstrating how the discussion impacted discussion and individual may not be accurate, demonstrating for self-

individual thinking, and demonstrating
authentic thinking and a strong desire for self-
improvement in future discussions.

preparation, demonstrating some authentic
thinking and the desire for self-improvement
in future discussions.

an attempt at authentic thinking and the
recognition of a need for self- improvement
in future discussions.

lacking
authentic thinking and apparent desire for
self- improvement in future discussions.

improvement in future discussions.
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TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT

Curriculum Committee of the
Trumbull Board of Education

Regular Meeting, Thursday, February 12, 2026
Trumbull High School Conference Room

MINUTES

Call to Order/Introduction. The meeting was called to order at 10:05 a.m.

Members Present

M. Petitti, BOE Curriculum Committee Chair
J. McNamee, BOE member

L.. Nuland, BOE Member (via telephone)

S. Iwanicki, Ed.D. administrative designee

Public Comment ~ One public comment was received by a student regarding the new AAPI law
recently passed, incorporating various Asian American themes into curriculum; Dr. Iwanicki is
meeting with the student and a team of people to listen to her presentation next week.

Approve Minutes ~ Mrs. Pettit motioned to approve the 1/6/26 meeting minutes; Ms. McNamee
seconded. Mrs. Nuland abstained. The motion passed.

IV. New Business

a.

Curriculum Guide Update - Robotic I, Grades 10-12

Mr. Cochrane and Mr. Amaturo presented the completed guide, explaining the various aspects of the
course, including the basics of introduction to coding and engineering. Mrs. Petitti asked about the role
of coding and Al; Mrs. McNamee asked about competing locally, cost of supplies and incorporated
math standards. Mrs. Nuland expressed her amazement at the course. Dr. Iwanicki congratulated staff
on the inclusion of Vision of the Graduate within the guide. Mr. Hoggatt mentioned the quality of the
digital engineering notebook used in all Technology classes. Ms. McNamee motioned to approve the
new Robotic | Curriculum Guide and bring it to the full Board for approval, Mrs. Nuland seconded.
The motion passed unanimously.

Curriculum Guide Update - Digital Media 2, Grades 10-12

Mr. Cochrane and Mr. Amaturo presented the completed guide for this new course, which extends
Digital 1. Students are in the THS TV studio for the 6 - 9-week production cycle. The completed
product is fed into Trumbull’s local TV channel available for viewing on YouTube. One of the
department’s goals is to make a video showcasing various THS course offerings. Mrs. Nuland
motioned to approve the Digital Media 2 Curriculum Guide, and bring it to the full Board for approval.
Ms. McNamee seconded the motion. The motion passed unanimously.



C.

Curriculum Guide Update - Culinary 1, Grades 9-12

Ms. Vittorio presented the revised curriculum guide. The students are learning with real world
examples, and some principles have been removed as they are taught in Culinary I1. The guide shifted
“cultural” to a larger audience with a global range instead. The revisions also include labs in all 4
sections with hands-on activities incorporated. Ms. Vittorio also discussed the fundamentals of
techniques included in the course, such as knife skills and sauce preparations. Mrs. Petitti asked about
the hours of the restaurant and if the Board could sample the food. After discussion, Ms. McNamee
motioned to approve the revised Culinary | Curriculum Guide and bring it to the full Board for
approval, Mrs. Nuland seconded. The motion passed unanimously.

Curriculum Guide New Course - UConn Early College Experience Honors If You Love

It, Teach It, Grades 11-12

Ms. Richards presented the curriculum guide for this new course, which started last year. It has
had a big impact on students; the class has included lots of guest speakers, visits to several of our
elementary and middle schools, helping students to understand the progress of children’s learning
in Kindergarten and forward. Student keep journal, student the history of education, and discuss
current events that impact teaching and learning. Mr. Hoggatt mentioned the recent 8"-9'" grade
transition event where he talked about this class to potential recruit future students into enrolling
in the course. Ms. Nuland motioned to approve the new UConn Early College Experience Honors If
You Love It, Teach It Curriculum Guide and bring it to the full Board for approval, Ms. McNamee
seconded. The motion passed unanimously.

The meeting adjourned at 11:10 a.m.



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted; 7/10/25
Title of Text: Don t Look Back

Authors: Achut Deng
Publisher: Farrar, Straus and Giroux (BYR)
Year Published: October 11, 2022

ISBN Number:
ISBN-10 : 0374389721
ISBN-13 : 978-0374389727

Core! or Supplemental: Supplemental

Course: Literature of Peace, Protest, and Tolerance
Grade Level: 12th

(If applicable) Replaces text: N/A

Rationale for adopting new text: Don t Look Back should be included as an optional book club
selection for the Literature of Peace, Protest, and Tolerance curriculum to enhance the unit focused on
the Sudanese Civil War. The term “the Lost Boys of Sudan” is widely recognized, yet there are few
works that shed light on the Lost Girls of Sudan. Don t Look Back is told from a female perspective, as it
follows Achut Deng’s journey from a war-torn Sudan to the United States of America, where she was
displaced as a refugee. Deng’s story gained attention in March 2020 after her interview with Caitlin
Dickerson was published in the New York Times.

The aim of this class is to broaden students’ perspectives on the effects of war on different individuals.
By forming book clubs that explore the experiences of a female refugee, a male refugee, and a child
soldier, we can study the stark contrast in how war impacts various people. This will allow students to
engage with the harrowing stories of children who were thrown into lives marked by heartbreak and
resilience.

Text Description: Don t Look Back is a gripping memoir that chronicles Achut Deng’s journey from
war-torn South Sudan. At just six years old, Deng was forced to live in Kenya’s Kakuma Refugee camp
for 10 years, a place that has served as a permanent home for generations of people born to refugees who
suffered the same fates. Eventually, Achut was relocated to the United States, an equally harrowing
journey. The memoir recounts the challenges Deng faced as a refugee, highlighting the deadly
experiences she encountered in search of safety. It also depicts the sacrifices that refugees make when
they are relocated to a foreign country, often stripped of their name, language, and family in the process.



Deng’s story reveals the emotional toll that these sacrifices can take and the questions that arise about
the value of a new life. Through her experiences of loss, grief, and sacrifice, Deng discovers what it
takes to build a hopeful future for herself.

(From the back cover)
I want life.

After a deadly aftack in South Sudan left six-year-old Achut Deng without a family, she lived in refugee
camps for ten years, until a refugee relocation program gave her the opportunity to move to the United
States. When asked why she should be given a chance to leave the camp, Achut simply told the
interviewer: I want life,

But the chance at starting a new life in a new country came with a different set of challenges. Some of
them equally deadly. Taught by the strong women in her life not to look back, Achut kept moving
forward, overcoming one obstacle after another, facing each day with hope and faith in her future. Yet,
just as Achut began to think of the US as her home, a tie to her old life resurfaced, and for the first time,
she had no choice but to remember her past.

In this powerful, and propulsive memoir, Achut Deng and Keely Hutton tell a harrowing and inspiring
story showing both the ugliness and the beauty of humanity, and the power of not giving up.

(Reviews)
"This is a gripping account of an extraordinary journey. A powerful read for this time of unprecedented
refugee movement across the globe." —Kirkus Reviews

"Southern Sudanese Deng'’s remarkable life story is one of loss and survival . . . The combined
experience and talents of Hutton and Deng result in crisp, clear writing that is eminently readable.
Deng’s voice rings authentically through the telling, her resilient spirit eclipsing the grueling trials she
was forced to endure. Though Deng’s grandmother once told her to never look back, readers will thank
Deng for disobeying her and sharing her moving, powerful story.” —Booklist, starred review

Strengths: Don t Look Back highlights the female perspective of the children known as “The Lost Boys
and Girls of Sudan,” which has been wildly overlooked in our media. Deng’s account is a newer
publication that has brought awareness back to a war-torn country that is still struggling to find peace
today. The book itself is accessible and high-interest as Deng has been described as a natural story teller.

‘Weaknesses: Students will need help understanding the historical context referenced throughout this
memoir. The memoir does highlight a few heavy topics that will require further class discussions to help
students grapple with the ugliness that can be found in humanity.

Submitted by:
"Core" refers to a resource that must be used by all students for attainment of course goals. Revised 7/2016

Reviewed by:

Principal/Designee Date



Assistant Superintendent Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 08- 15 - 25
Title of Text: Drive Your Plow Over the Bones of the Dead
Author: Olga Tokarczuk
Publisher: Riverhead Books
Year Published: 2019
ISBN Number: 978-0525541332
Core' or Supplemental: Supplemental
Course: Honors World Literature
Grade Level: 12
(If applicable:) Replaces text: n/a
Rationale for adopting new text:
Drive Your Plow Over the Bones of the Dead is a contemporary text written by Polish author
Olga Tokarczuk. It offers a female voice and a mystery novel, which would offer more variety to
the Honors World Literature curriculum. It would fit nicely into units 1 and 3 as students could
explore the relationship between Janina, a recluse, who interacts with her community only to try

and discover who killed her neighbor. It also offers a unique blending of genres as it weaves fairy
tale and mystery together.

Text Description (taken from Amazon):
Named a best book of 2019 by TIME, NPR, Kirkus, Publishers Weekly, and BookRiot.

PEN America Translation Prize longlist

Warwick Prize for Women in Translation shortlist

WINNER OF THE NOBEL PRIZE IN LITERATURE

New York Times Readers Pick: 100 Best Books of the 21st Century

"A brilliant literary murder mystery." —Chicago Tribune

' “Core” refers to a resource that must be used by all students for attainment of course goals.



"Extraordinary. Tokarczuk's novel is funny, vivid, dangerous, and disturbing, and it raises some
fierce questions about human behavior. My sincere admiration for her brilliant work." —Annie
Proulx

In a remote Polish village, Janina devotes the dark winter days to studying astrology, translating
the poetry of William Blake, and taking care of the summer homes of wealthy Warsaw residents.
Her reputation as a crank and a recluse is amplified by her not-so-secret preference for the
company of animals over humans. Then a neighbor, Big Foot, turns up dead. Soon other bodies
are discovered, in increasingly strange circumstances. As suspicions mount, Janina inserts herself
into the investigation, certain that she knows whodunit. If only anyone would pay her mind . . .

A deeply satisfying thriller cum fairy tale, Drive Your Plow over the Bones of the Dead is a
provocative exploration of the murky borderiand between sanity and madness, justice and
tradition, autonomy and fate. Whom do we deem sane? it asks. Who is worthy of a voice?

Strengths: Drive Your Plow Over the Bones of the Dead has won multiple literary awards
including the Nobel Prize. It is incredibly well written and engaging.

Weaknesses: The only thing to possibly be considered a weakness would be descriptions of
violence as the book is a murder mystery.

Prepared by: Karlen Shupp and Anne Rizza - THS English Department

Reviewed by:
Principal/Designee Date
Director of Curriculum, Instruction, & Assessments Date
Board of Education Curriculum Commitiee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curriculum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 8/20/2025
Title of Text: In the Heights

Authors: Quiara Alegria Hudes, Lin-Manuel Miranda
Publisher: Applause

Year Published: 2013

ISBN Number: 978-1476874647

Core! or Supplemental: core

Course: Honors Dramaturgy

Grade Level: 12

(If applicable) Replaces text: N/A

Rationale for adopting new text: Students in Dramaturgy have increasingly chosen librettos (scripts of
musicals) for their independent project. To ensure the best success on these projects, a unit on analyzing
librettos will provide them with direct instruction in the application of dramaturgical analysis to a text of
this kind. Replacing The Clean House with this text still ensures a core text written by a female
playwright; inclusion of this particular musical also puts two Latiné writers in the course’s core text list.

Text Description: In the Heights is an exciting musical about life in Washington Heights, a tight-knit
community pulsing with the rhythm of three generations of music. The story is an authentic and
exhilarating journey into one of Manhattan's most vibrant communities with universal themes of family,
community, and self-discovery and has been heralded as one that can be enjoyed by people of all ages
and backgrounds. Its many accolades include two Drama Desk Awards, a Grammy Award for Best
Musical Show Album, and a nomination for the 2009 Pulitzer Prize for Drama.,

Strengths: The libretto integrates music and lyrics seamlessly, illustrating the power of both prose and
poetry in script writing. The inclusion of this script offers the opportunity for students to read work by a
contemporary female playwright as well as two highly recognized artists of Latiné background. A 2021
film adaptation of the musical has gained the script even wider popularity beyond its long run on
Broadway. Many students will be familiar with Miranda’s Hamilton and will benefit from studying his
earlier work, a script that began as a project when he was still a college student at Wesleyan University
in Middletown, CT. While contemporary in subject and musical styles, the libretto utilizes a
foundational structure similar to Gelden Age musicals (canonized by Rogers and Hammerstein) which
provides students a grammar for the analysis of musical scripts. While deeply rooted in celebration of



Latiné and immigrant culture, the musical strives to emphasize universality between all communities
and invites all audiences to look for similarities and connection rather than differences.

Weaknesses: Some students may struggle with the incorporation of Spanish language lyrics and
dialogue into the script if they are not familiar with it; this challenge can be addressed through provision
of a glossary as well as work with context clues. Largely utilizing hiphop as its means of discourse (a
signature of Miranda’s Pulitzer Prize winning acclaim), the script is a dense text; additionaily, it is an
ensemble cast musical with a multi-plot narrative. A student could become overwhelmed by so much
material to work with. The summative assessment of the unit addresses this, asking students to choose a
focus for “tracking” through the text, thereby requiring them to narrow their scope when analyzing.

Submitted by: Jessica Spillane, English & Theatre teacher

1*Core” refers to a resource that must be used by all students for attainment of course goals. Revised 7/2016
Reviewed by:
Principal/Designee Date
Assistant Superintendent Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curriculum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 08- 15 -25
Title of Text: The God of Small Things
Author: Arundhati Roy
Publisher: Random House
Year Published: 2008
ISBN Number: 978-0812979657
Core' or Supplemental: Supplemental
Course: Honors World Literature
Grade Level: 12
(If applicable:) Replaces text: Nectar in a Sieve
Rationale for adopting new text:
The God of Small Things would fit into any of the units in Honors World Literature. Roy’s
narrative explores the Love Laws and caste system in India through the eyes of twin children,
examining how the political world impacts relationships (platonic and romantic), as well as the
consequences for individuals who function within or rebel against the rigid social structure of

their society. It is beautifully crafted and would replace the current text written by an Indian
author, which is not as strong or engaging.

Text Description (taken from Amazon):

BOOKER PRIZE WINNER « NEW YORK TIMES BESTSELLER *
An affluent Indian family is forever changed by one fateful day in 1969, from the author of The
Ministry of Utmost Happiness

“[The God of Small Things] offers such magic, mystery, and sadness that, literally, this reader
turned the last page and decided to reread it. Immediately. It’s that haunting.”’- USA Today

Compared favorably to the works of Faulkner and Dickens, Arundhati Roy’s modern classic is
equal parts powerful family saga, forbidden love story, and piercing political drama. The

! “Core” refers to a resource that must be used by all students for attainment of course goals.



seven-year-old twins Estha and Rahel see their world shaken irrevocably by the arrival of their
beautiful young cousin, Sophie. It is an event that will lead to an illicit liaison and tragedies
accidental and intentional, exposing *‘big things [that] lurk unsaid” in a country drifting
dangerously toward unrest.

Lush, lyrical, and unnerving, The God of Small Things is an award-winning landmark that started
for its author an esteemed career of fiction and political commentary that continues unabated.”

Strengths: The God of Small Things is beautifully written as well as raw - poetry disguised as
prose on the page. It will give the students an opportunity to deeply analyze language and
structure as well as content.

Weaknesses: Roy is unapologetic in her description of the trials and tribulations of her
characters, including graphic descriptions of death, inviting a mature audience.

Prepared by: Karlen Shupp and Anne Rizza - THS English Department

Reviewed by:
Principal/Designee Date
Director of Curriculum, Instruction, & Assessments Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curricutum Committee Member Date



TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS

Date Submitted: 7/10/25
Title of Text: They Called Us Enemy

Authors: George Takei and Steven R. Scott
Publisher: Top Shelf Productions

Year Published: July 16, 2019

ISBN Number: 9781603094504

Core or Supplemental: Core

Course: Literature of Peace, Protest, and Tolerance
Grade Level: 12th

(If applicable) Replaces text: N/A

Rationale for adopting new text: They Called Us Enemy pairs well with Maus, another graphic
memoir that grapples with the atrocities that occurred during WWII, as Takei’s memoir provides insight
into the events that took place on U.S. soil due to extreme paranoia and prejudice. By studying these two
works together, students will gain a more comprehensive understanding of the effects of war and
discrimination. Additionally, we will be able to learn about a moment in U.S. history that is often
overlooked and share the voices of those who were wronged during this tumultuous time. Overall, this
pairing demonstrates how quickly entire groups can be isolated and marginalized, further emphasizing
the need to hear their stories.

Text Description: They Called Us Enemy is a high interest graphic memoir about George Takei’s
childhood experiences in American internment camps during World War II. The story foltows the forced
relocation and incarceration of his family, as well as the other 120,000 Japanese Americans after
President Roosevelt’s Executive Order 9066. In addition to exploring his own experiences, Takei
highlights the loyalty questionnaires, the citizenship trials, and the option to renounce American
citizenship; readers are able to learn about these events through Takei’s childhood perspective and his
adult reflection as he grows up and starts to process what he was subjected to during this time. The book
focuses on the importance of speaking out and sharing one’s story, especially to prevent future injustices
from happening while grappling with motifs such as identity, resilience, and what it means to protest
injustice acts.

(From the back cover)
“In a stunning graphic memoir, actor/ author/ activist George Takei revisits his haunting childhood in
American concentration camps, as one of 120,000 Japanese Americans imprisoned by the U.S.



government during World War II. Experience the forces that shaped an American icon — and America
itself — in this gripping tale of courage, country, loyalty, and love.”

(Reviews)

“George Takei’s story reveals the important lessons of the WWII Japanese American Incarceration that
still need to be learned today. They Called Us Enemy is a compeliing must-read for all ages” — Karen
Korematsu (Founder and Executive Director, Fred T. Korematsu Institute)

"A detailed, wrenching account... They Called Us Enemy should prove the most potent introduction for
younger readers to this ignoble chapter in our history." — The New York Times

Strengths: They Called Us Enemy will provide the Literature of Peace, Protest, and Tolerance
curriculum with a much-needed perspective: that of Japanese American citizens whose lives were
directly impacted by the decisions made by world leaders during wartime, It begs the question: what
does it mean to be American, and how do we navigate such a diverse society during times of conflict?
The addition of this memoir will enhance the students’ understanding of the events that occurred during
WWII and encourage them to reflect on the impact a single voice can have.

Weaknesses: Students may need help understanding the historical and legal context referenced
throughout this graphic memoir. This book will also be paired with another graphic novel, so it may
seem redundant to use the same medium twice. However, I believe that comparing the artwork of these
two works will offer students a unique opportunity to analyze literature in a way that is different from
what they’re used to,

Submitted by:
?Core” refers to a resource that must be used by all students for attainment of course goals, Revised 7/2016
Reviewed by:
Principal/Designee Date
Assistant Superintendent Date
Board of Education Curriculum Committee Member Date
Board of Education Curriculum Committee Member Date

Board of Education Curricutum Committee Member Date
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

The Literature of Peace, Protest and Tolerance is a senior year elective English course, and is one
semester in length. It was last revised in 2025, but due to the nature of the course itself, it is
natural that it should be revised more frequently. The Literature of Peace, Protest and Tolerance
delves deeply into history as it relates to current events, and as history is constantly evolving, so
should this course. The current literature based on moments throughout history that are still
affecting our world today is reflective of all that this course entails, as we aim to build empathy
in our students and help them understand the perspectives of those affected by war.

War is typically used as a means to achieve peace, but how can violence lead to a peaceful
resolution? In reaction to intolerance, we are, at times, intolerant ourselves. Despite this, we
uphold the ideal of peace and good will to all people. This is the conflict and struggle humanity
faces. The fact that most of the literature in this course is non-fiction makes it all the more
relevant, pushing students to think critically and communicate openly as they face the history
that has led humanity to where it is today. With a focus on the Common Core and increased
literacy, especially through works of non-fiction, students have the opportunity to read and
understand complex, rich literary works.

The course also shows the interconnectedness of all people. It is not simply reflective of the wars
and conflicts Americans have faced. The Israeli/Palestinian conflict is explored, as are the
effects of war on children escaping genocide in Sudan. The concept of generational trauma is
also introduced through a graphic novel about a son navigating his relationship with his father, a
holocaust survivor. Overall, our reading will help students see the implications of war as it
impacts soldiers, civilians, refugees, and future generations. The experiences each character or
person has may be exclusive to the conflict each faces, but how these experiences shape that
person and the effects of these events are universal. Each person desires a level of peace, within
himself or with others. External conflicts can create internal conflicts that are difficult or
impossible to resolve. The works in this course express the diversity of the human experience,
crossing the boundaries of time, nationality, race, culture and religion. As such, they require high
emotional intelligence to look beyond the dates and statistics to see these stories as real human
accounts.

The revised curriculum takes into consideration the historical knowledge that is necessary to
understand the events happening in today’s world, asking students to look through a different
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lens to build their understanding and empathy for those impacted by war. Each unit will take us
through a moment in history through the perspective of either a soldier, civilian, or refugee as
they face the struggle to find peace and tolerance during a time of unrest. Students will also be
encouraged to look for ways to make a difference in people’s lives by getting involved with a
particular community through outreach programs with the VA and Connecticut Institute for
Refugees and Immigrants. These outreach programs are designed to help students collaborate
and communicate with their local community, which has been affected by war. As a result,
students will leave this course with a deeper understanding of historical events and their impact
on people, their beliefs, and their actions, thereby building the students’ understanding of
integrity and empathy. In addition, students will emerge knowing that the philosophy of peace
often conflicts with reality. However, a single person can inspire a movement to raise awareness
and ultimately change.

The final scope of the curriculum will encourage students to research an issue that is
important to them, building upon the material discussed throughout the course. This final project
will allow students to independently communicate their knowledge on issues that they’re
passionate about and explore ways to bring about change. This project will span over the course
of the semester and will serve as the students’ final exam. Overall, this course is meant to
demonstrate to students that although peace may not always be attainable, the desire for it should
be universal.

COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards:

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to
support analysis of what the text says
explicitly as well as inferences drawn from
the text, including determining where the text
leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author's choices
regarding how to develop and relate
elements of a story or drama

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases
as they are used in the text, including
figurative and connotative meanings; analyze
the impact of specific word choices on
meaning and tone, including words with
multiple meanings or language that is
particularly fresh, engaging, or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author's choices concerning
how to structure specific parts of a text (e.g.,
the choice of where to begin or end a story,
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https://www.thecorestandards.org/ELA-Literacy/
http://ccss.ela-literacy.rl

CCSS.ELA-Literacy.RI.11-12.6

CCSS.ELA-Literacy.RI.11-12.7

CCSS.ELA-Literacy.W.11-12.1

CCSS.ELA-Literacy.W.11-12.2

CCSS.ELA-Literacy.W.11-12.3

CCSS.ELA-Literacy.W.11-12.4

CCSS.ELA-Literacy.W.11-12.6

CCSS.ELA-Literacy.W.11-12.7
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the choice to provide a comedic or tragic
resolution) contribute to its overall structure
and meaning as well as its aesthetic impact.

Determine an author's point of view or
purpose in a text in which the rhetoric is
particularly effective, analyzing how style and
content contribute to the power,
persuasiveness or beauty of the text.

Integrate and evaluate multiple sources of
information presented in different media or
formats (e.g., visually, quantitatively) as well
as in words in order to address a question or
solve a problem.

Write arguments to support claims in an
analysis of substantive topics or texts, using
valid reasoning and relevant and sufficient
evidence.

Write informative/explanatory texts to
examine and convey complex ideas, concepts,
and information clearly and accurately
through the effective selection, organization,
and analysis of content.

Write narratives to develop real or imagined
experiences or events using effective
technique, well-chosen details, and
well-structured event sequences.

Produce clear and coherent writing in which
the development, organization, and style are
appropriate to task, purpose, and audience.

Use technology, including the Internet, to
produce, publish, and update individual or
shared writing products in response to
ongoing feedback, including new arguments
or information.

Conduct short as well as more sustained
research projects to answer a question



CCSS.ELA-Literacy.W.11-12.8

CCSS.ELA-Literacy.W.11-12.9

CCSS.ELA-Literacy.SL.11-12.1

CCSS.ELA-Literacy.SL.11-12.3

CCSS.ELA-Literacy.SL.11-12.4

CCSS.ELA-Literacy.SL.11-12.5
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(including a self-generated question) or solve
a problem; narrow or broaden the inquiry
when appropriate; synthesize multiple sources
on the subject, demonstrating understanding
of the subject under investigation.

Gather relevant information from multiple
authoritative print and digital sources, using
advanced searches effectively; assess the
strengths and limitations of each source in
terms of the task, purpose, and audience;
integrate information into the text selectively
to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source
and following a standard format for citation.

Draw evidence from literary or informational
texts to support analysis, reflection, and
research.

Initiate and participate effectively in a range
of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners
on grades 11-12 topics, texts, and issues,
building on others' ideas and expressing their
own clearly and persuasively.

Evaluate a speaker's point of view, reasoning,
and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word
choice, points of emphasis, and tone used.

Present information, findings, and supporting
evidence, conveying a clear and distinct
perspective, such that listeners can follow the
line of reasoning, alternative or opposing
perspectives are addressed, and the
organization, development, substance, and
style are appropriate to purpose, audience, and
a range of formal and informal tasks.

Make strategic use of digital media (e.g.,
textual, graphical, audio, visual, and
interactive elements) in presentations to



CCSS.ELA-Literacy.SL.11-12.6

CCSS.ELA-Literacy.L.11-12.1

enhance understanding of findings, reasoning,
and evidence and to add interest.

Adapt speech to a variety of contexts and
tasks, demonstrating a command of formal
English when indicated or appropriate

Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

The following course goals derive from the 2016 ISTE Technology Standards

ISTE 1.1.C

ISTE 1.1.D

ISTE 1.2.C

ISTE 1.3.C

ISTE 1.4.D

ISTE 1.6.A

ISTE 1.6.B
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Students use technology to seek feedback that
informs and improves their practice and to
demonstrate their learning in a variety of
ways.

Students understand the fundamental concepts
of technology operations; demonstrate the
ability to choose, use and troubleshoot current
technologies; and are able to transfer their
knowledge to explore emerging technologies.

Students demonstrate an understanding of and
respect for the rights and obligations of using
and sharing intellectual property.

Students curate information from digital
resources using a variety of tools and methods
to create collections of artifacts that
demonstrate meaningful connections or
conclusions.

Students exhibit a tolerance for ambiguity,
perseverance and the capacity to work with
open-ended problems

Students choose the appropriate platforms and
tools for meeting the desired objectives of
their creation or communication.

Students create original works or responsibly
repurpose or remix digital resources into new
creations.


https://iste.org/standards/students

ISTE 1.7.B Students use collaborative technologies to

work with others, including peers, experts and
community members, to examine issues and
problems from multiple viewpoints.

ISTE 1.7.C Students contribute constructively to project

teams, assuming various roles and
responsibilities to work effectively toward a
common goal.

COURSE ENDURING UNDERSTANDINGS

Students will understand that. ..

Reading about diverse human experiences helps us build empathy and gain a deeper
understanding of complex global issues, enhancing the students’ perspective on the
definition of integrity.

Historical narratives are complex, requiring critical examination from multiple
perspectives to truly understand their significance and help us learn from our past.
War and conflict are multifaceted experiences that impact individuals, communities,
and future generations.

The pursuit of peace is a universal human desire, but it is often complicated by
systematic, political, and cultural challenges.

Tolerance and understanding require active engagement, critical thinking, and a
willingness to challenge one’s own personal biases.

Literature serves as a powerful medium to help us understand human resilience,
suffering, and the potential for growth.

Individuals who take action and expand their perspectives can contribute to broader
social understanding and acceptance.

Society requires individuals who are educated on issues that affect their communities
in order to create an opportunity for growth.

COURSE ESSENTIAL QUESTIONS

How do authors use their experiences of war and injustices to explore the larger
connections between individuals in a society?

How do personal narratives challenge our preconceptions of global issues?

How does literature allow us to understand the effects of intolerance?

How does literature allow us to build empathy and tolerance for diversity?

What are the qualities of effective storytelling to convey the human experience
throughout times of conflict?

How can learning about peace, protest, and tolerance through different mediums help
students see the importance of getting involved in local, national, and global issues?
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COURSE KNOWLEDGE & SKILLS

e Students will know . . .
o The historical context of various wars and protest movements.
o The authors’ purpose for sharing their personal narratives.
o Terminology that helps them identify and interpret elements of writer's craft.

e Students will be able to . . .
o Develop a definition for peace, protest, and tolerance
o Identify how authors use literary devices to create their narratives and explore
their subject matter.
o Analyze different mediums to form their own opinions on social issues.
Construct their own writing that highlights the human experience.
© Maintain an open dialogue to engage in discussions that are multifaceted and
complex.
o Read and analyze historical nonfiction texts.
o Research local, national, and global issues to deepen their understanding of
the society in which they live.

O

Vision of the Graduate

The Peace, Protest, and Tolerance course purposefully integrates the eight core competencies
outlined in Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated
as abstract ideals, but as real, observable behaviors and mindsets that students develop through
reading, writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduat
racuate How It Is Embedded Throughout the Course

Competency
Students develop communication as a practiced skill through structured
academic discourse and formal presentations. In Unit 1, Shared Inquiry
discussions on The Things They Carried require students to cite

Communication page-specific evidence while building on peers’ ideas, as measured by

the discussion rubric. In Unit 3, the Social Issue Research Project
culminates in an interactive presentation where students must clearly
articulate research findings, address counterarguments, and adapt their
speech to a formal academic audience.

Self-Efficacy Students build self-e.fﬁcac.y py engagigg in sustained, independent
research and producing original analytical work. The semester-long
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Social Issue Research Project in Unit 3 requires students to generate
their own research question, synthesize multiple sources, and propose
actionable solutions, demonstrating ownership over both process and
outcome. Earlier, the Unit 1 literary analysis essay connecting The
Things They Carried with excerpts from War Is a Force That Gives Us
Meaning reinforces students’ confidence in constructing complex,
evidence-based arguments.

Critical Thinking

&
Problem Solving

Students consistently analyze complex historical and ethical dilemmas
across multiple perspectives. In Unit 2, students evaluate
multigenerational trauma by pairing Maus with the film 4 Real Pain,
determining how artistic choices shape meaning and historical
understanding. The Nuclear Weaponry Comparative Analysis essay,
paired with Oppenheimer*, challenges students to assess the moral and
categorical differences between nuclear and conventional warfare.

Collaboration

Collaboration is cultivated through structured group analysis and
community engagement. In Unit 1, students complete body biographies
and analytical group tasks examining protest artwork from the
Smithsonian American Art Museum collection, requiring shared
interpretation and consensus-building. In Unit 3, small-group refugee
artwork analyses and outreach-related research projects position
students as collaborative problem-solvers addressing real-world issues.

Growth Mindset

The curriculum explicitly asks students to challenge preconceived
beliefs and tolerate ambiguity. In Unit 2, students confront evolving
perspectives on trauma, protest, and national identity while studying
They Called Us Enemy, reflecting on how historical injustice reshapes
personal and collective identity. The course’s emphasis on open-ended
essential questions, such as whether global peace is realistic, requires
intellectual perseverance rather than definitive answers.

Integrity

Academic and ethical integrity are embedded in research expectations
and thematic study. In Unit 3, students follow MLA citation guidelines
and evaluate source credibility as outlined in CCSS W.11-12.8,
reinforcing responsible scholarship. Thematically, examining firsthand
narratives from memoirs such as They Poured Fire on Us From the Sky
requires students to approach testimony with respect, honesty, and
ethical reflection.
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Students demonstrate innovation by synthesizing literary analysis with
multimodal creation. In Unit 2, the Graphic Novel Visual Essay invites
students to design original symbolic visuals inspired by Maus or They
Innovation Called Us Enemy, blending analytical writing with artistic
representation. In Unit 3, students design interactive presentation
formats for their Social Issues Project, selecting digital platforms that
best amplify their message and audience impact.

Emotional intelligence is central to the course’s purpose of building
empathy across global conflicts. In Unit 1, students track a soldier’s
psychological transformation in The Things They Carried through the
body biography assignment, analyzing internal conflict alongside
external war. In Unit 3, examining refugee memoirs such as Don't Look
Back fosters perspective-taking and reflection on tolerance,
displacement, and moral responsibility.

Emotional
Intelligence

COURSE SYLLABUS

Course Name
Literature of Peace, Protest, and Tolerance

Level
Advanced College Prep

Prerequisites
Successful completion of grades 9, 10, and 11 English

General Description of the Course

The Literature of Peace, Protest and Tolerance is one of the department’s excursions into the
humanities; the curriculum draws from literature, history, art, music, and film. Throughout this
course, students will examine various protests and historical moments to establish the necessary
background knowledge to understand contemporary global issues. We will achieve this through
historical fiction and nonfiction texts in conjunction with documentaries, films, protest songs,
podcasts, and poetry that speak to significant historical events, including but not limited to the
Vietnam War, World War II, the Sudanese Civil War, the conflict between Israel and Palestine,
and the War on Terror. Students will look through the lens of soldiers, civilians, refugees, and
protestors to build a well-rounded understanding of the implications of war and civil unrest. In
turn, students will develop their own opinions on social issues affecting today’s society.
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This course stems from the belief that a thematic approach to literature provides students with an
opportunity to concentrate on one topic and study it through material that ranges from readily
understood to complex and challenging. Students of various academic abilities can succeed in
this class if they are prepared to question, wonder, and think independently.

Assured Assessments
Formative Assessments:
o Class Discussions
o The Things They Carried Body Biography
o Multigenerational Trauma Reflection
o Panel Analysis
o Informational Research Presentation

Summative Assessments:

o The Things They Carried Essay
o Graphic Novel Visual Essay
o Nuclear Weaponry Comparative Analysis Essay
o Social Issues Research Project
Supplemental Texts

o Student selected articles for News Journal Reader Responses
o Teacher selected articles and multimedia journalism to model and assess modes of
journalism and News Journal Reader Response

UNIT 1
Lens One: Soldiers/ Veterans

Unit Goals

At the completion of this unit, students will:

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author's choices regarding
how to develop and relate elements of a story or drama

CCSS.ELA-Literacy.RI.11-12.6 Determine an author's point of view or purpose in a
text in which the rhetoric is particularly effective,
analyzing how style and content contribute to the
power, persuasiveness or beauty of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
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CCSS.ELA-Literacy.RL.11-12.3

CCSS.ELA-Literacy.RL.11-12.4

CCSS.ELA-Literacy.RL.11-12.5

CCSS.ELA-Literacy.W.11-12.3

CCSS.ELA-Literacy.SL.11-12.1

ISTE 1.3.C

ISTE 1.4.D

ISTE 1.6.A

quantitatively) as well as in words in order to address a
question or solve a problem.

Analyze the impact of the author's choices regarding
how to develop and relate elements of a story or drama

Determine the meaning of words and phrases as they
are used in the text, including figurative and
connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words
with multiple meanings or language that is particularly
fresh, engaging, or beautiful.

Analyze how an author's choices concerning how to
structure specific parts of a text (e.g., the choice of where
to begin or end a story, the choice to provide a comedic or
tragic resolution) contribute to its overall structure and
meaning as well as its aesthetic impact.

Write narratives to develop real or imagined
experiences or events using effective technique,
well-chosen details, and well-structured event
sequences.

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12 topics,
texts, and issues, building on others' ideas and expressing
their own clearly and persuasively.

Students curate information from digital resources using a
variety of tools and methods to create collections of
artifacts that demonstrate meaningful connections or
conclusions.

Students exhibit a tolerance for ambiguity, perseverance
and the capacity to work with open-ended problems

Students choose the appropriate platforms and tools for
meeting the desired objectives of their creation or
communication.
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Unit Essential Questions

e How do authors present differing perspectives on war and peace, and how can we
evaluate these perspectives using textual evidence and analysis?

e How do texts define and represent the role of the individual within a global society, and
how can we support interpretations with evidence from multiple sources?

e How do authors develop the concept of the “common good,” and how can we analyze
and evaluate their arguments using textual evidence?

e How do authors develop soldiers’ perspectives on conflict through narrative techniques,
and how can we analyze these choices to determine meaning and tone?

e How do narrative structure, detail, and language contribute to the development of
meaning in soldiers’ stories, and how can readers analyze these elements?

Unit Scope and Sequence

The purpose of this unit is to offer students an opportunity to examine global issues through the
lens of soldiers, utilizing narrative writing, poetry, artwork, podcasts, and videos. The objective
of this unit is to explore the psychological, physical, and emotional impact that war has on
soldiers as they recount their experiences through various media. Students will receive firsthand
accounts of those who were on the front lines of the major conflicts that have shaped our world
today. As a result, students will gain insight into the complexity of war as we explore the
questions: Why is war necessary? What is the cost of war? And what do we hope to gain through
armed conflict?

To successfully complete this unit, students must work through complex analytical group tasks to
prepare their thinking to complete the summative assessment. Some of the group work may
include analyzing protest artwork, evaluating soldiers' training methods, and examining the
impacts of those methods. Additionally, students will assess the value and costs associated with a
country going to war. These tasks require students to be innovative in their critical thinking and
problem solving as they attempt to understand the complexities of war from a soldier’s
perspective.

e Historical context of the Vietnam War
o Analyzing protest artwork
Author’s Study
Understanding the military draft and its effects on society
Narrative Writing
Character Studies
Soldier Accounts

Unit Assured Assessments
Formative Assessments:

e Students will prepare for class by reading and annotating chapters of The Things They
Carried. This will help them participate in regular class discussions. Each student’s work
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will be used in daily class activities. Grades for these assignments will count as minor
grades during the first marking period.

As students read, they will follow the psychological journey of one of the soldiers from
The Things They Carried in order to create a body biography that examines how the war
transformed that character. Their body biographies will help them understand the cost of
war, both throughout combat and as the men reintegrate back into society. Students will
use a variety of evidence to analyze their character and build connections to the real
stories that they hear throughout the unit. This task will count as a minor assessment for
the marking period.

Summative Assessments:

e Students will complete an essay that focuses on Tim O’Brien’s portrayal of the dualities

of war. War is not just horrific or dehumanizing. War is not just about people killing each
other and experiencing the pains associated with the act. While these are parts of war, at
the same time, war is an uplifting experience. It is about life just as much as it is about
death. It is even beautiful at times. To help students understand these dualities, they will
be given excerpts from Chris Hedges’ War is a Force That Gives Us Meaning. The
students will need to prove that these dualities do in fact exist through a multi-paragraph
essay in which the students connect the excerpts to Tim O’Brien’s The Things They
Carried. This assignment will count as a major assessment for the marking period.

Resources

@

The Things They Carried- Tim O’Brien

Supplemental

Artwork: Artists Respond: American Art and the Vietnam War- Smithsonian American Art
Museum

Podcast: 'The Things They Carried,' 20 Years On

Excerpt: Chapter 1 “A Letter to My Son” Dad's Maybe Book- Tim O’Brien
Poetry: “The Things We Carry on the Sea” - Wang Ping

Poetry: "Soldier's Home"- Ernest Hemingway

Short Stories: “Invisible Wounds”™ Series

Film: Operation Homecoming

Film: The Hurt Locker

Film: Zero Dark Thirty

Film: Platoon

Film: Full Metal Jacket

Time Allotment
e Approximately 6-8 Weeks
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UNIT 2
Lens Two: Civilians

Unit Goals

At the completion of this unit, students will:

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author's choices regarding
how to develop and relate elements of a story or drama

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative
meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple
meanings or language that is particularly fresh, engaging,
or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author's choices concerning how to
structure specific parts of a text (e.g., the choice of
where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall
structure and meaning as well as its aesthetic impact.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to
support analysis, reflection, and research.

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others' ideas and
expressing their own clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.3 Evaluate a speaker's point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links
among ideas, word choice, points of emphasis, and tone
used.
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CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

ISTE 1.1.C Students use technology to seek feedback that informs and
improves their practice and to demonstrate their learning
in a variety of ways.

ISTE 1.2.C Students demonstrate an understanding of and respect for
the rights and obligations of using and sharing intellectual
property.

ISTE 1.6.B Students create original works or responsibly repurpose or

remix digital resources into new creations.

Unit Essential Questions

e How do authors depict the impact of war on daily life, and how can we analyze their use
of detail, structure, and perspective to convey these effects?

e How do texts develop civilian responses to conflict, and how can we evaluate these
responses using evidence and analysis across multiple texts?

e How do authors use characterization and perspective to develop empathy, and how can
readers evaluate the effectiveness of these techniques?

e How do individuals in texts develop and express agency, and how can we analyze the role
of rhetoric, structure, and medium in shaping their voice?

e How do texts define protest, and how can we analyze and compare different
representations across genres and media? How do different forms of protest (literary,
visual, rhetorical) convey meaning, and how can we evaluate their effectiveness using
evidence?

Unit Scope and Sequence

The purpose of this unit is to provide students with an opportunity to examine global issues from
the perspective of civilians, using a range of media, including graphic novels, memoirs, artwork,
podcasts, and videos. The objective of this unit is to understand how quickly someone’s life may
change due to social prejudices, as well as how war impacts the everyday lives of the civilians
living in its theatre and the generations that follow. Students will engage with firsthand accounts
from individuals who have survived humanity’s most trying times, as authors aim to share their
personal stories to educate and challenge readers. This unit will require students to adopt a
growth mindset as they may need to challenge their own ideologies while analyzing and
evaluating different perspectives.
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Additionally, students will complete a film study of A Real Pain and Oppenheimer. A Real Pain
will be paired with Maus to analyze the effects of multigenerational trauma that stems from the
Holocaust, forcing us to look at the long-term effects of the decisions made by world leaders.
Throughout this film study, students will explore various aspects of multigenerational trauma by
discussing appropriate ways to address it. During their discussions, students will evaluate
historical methods that were used in an attempt to make up for trauma, such as the founding of
the State of Israel, and those that have been overlooked.

The unit will conclude with a film study of Oppenheimer, prompting the question, how can
humanity guard itself from its own self-destruction? This final film analysis will challenge the
students’ critical thinking and problem solving skills as they examine human nature and the
choices that we made during this period in history. By reading interviews, listening to firsthand
accounts, and analyzing historical images, students will have to form their own opinions on
nuclear warfare and the impact that it has had on humanity.

Short Stories/ Documentaries
Historical context of World War 11
Historical context of the Israel- Palestine conflict
Understanding Graphic Novels
o Analyzing Symbolic Use of Images
Author’s Study
e Multigenerational Trauma
e Memoir Writing

Unit Assured Assessments

Formative Assessments:

e Multigenerational Trauma Reflection: After completing Maus and viewing 4 Real Pain,
students will complete a multi-paragraph writing assignment in which they reflect on the
impact of multigenerational trauma as portrayed in both works. Additionally, students
will have to determine how generational trauma can be addressed.

e Panel Analysis: Students will choose either a single panel or a short sequence of panels
and complete an in-depth analysis of the content of those panels. Their analysis of their
chosen panels will showcase their knowledge of literary devices, as well as techniques
used by graphic artists. After conducting their in-depth analysis, students will make
broader connections between their chosen panels and the graphic novel as a whole,
evaluating the author’s message as a form of protest art.

Summative Assessments:

e Graphic Novel Visual Essay (One-Pager): After reading Maus and They Called Us
Enemy, students will select one novel to complete a one-pager that incorporates visuals to
represent the essential ideas in the text, uncovering and underlying connections between
their work and the graphic novel. The students will critique and reflect on some of the
symbols portrayed in the novel before designing their own visuals, which they will
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explain alongside their artwork through the incorporation of quotes and analytical
paragraphs. Through this assignment, students will be asked to shed light on the mistakes
that were made during World War II and determine whether humanity can correct the
wrongs that have been done.

e Nuclear Weaponry Comparative Analysis Essay: Following the reading of They Called
Us Enemy and the viewing of Oppenheimer students will be challenged with the task to
analyze the use of different types of weaponry during warfare. Specifically, students will
answer the question: in what ways is the development of a nuclear weapon different from
other forms of weaponry and in what ways do authors/ filmmakers show this as a
different categorical weapon?

Resources

Core:

e Graphic Novel: Maus- Art Spiegelman

e Graphic Novel: They Called Us Enemy- George Takei and Steven R. Scott
e Film: Oppenheimer

e Film: 4 Real Pain

Supplemental:
Graphic Novel: Persepolis

Memoir: The Lemon Tree- Sandy Tolan
Ted Talk: Why I love a country that once betrayed me- George Takei

Documentary: And Then They Came for Us

Documentary: Free to Run
Documentary: Baghdad ER
Film: Promises

Film: Schindler’s List

Film: Saving Private Ryan

Film: Our Summer in Tehran

Time Allotment
e Approximately 7-9 Weeks

UNIT 3
Lens Three: Refugees

Unit Goals

At the completion of this unit, students will:
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https://www.youtube.com/watch?v=LeBKBFAPwNc
https://vimeo.com/ondemand/andthentheycameforus
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CCSS.ELA-Literacy.W.11-12.1

CCSS.ELA-Literacy.W.11-12.2

CCSS.ELA-Literacy.W.11-12.6

CCSS.ELA-Literacy.W.11-12.7

CCSS.ELA-Literacy.W.11-12.8

CCSS.ELA-Literacy.SL.11-12.4

CCSS.ELA-Literacy.SL.11-12.5

Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and
relevant and sufficient evidence.

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information clearly
and accurately through the effective selection,
organization, and analysis of content.

Use technology, including the Internet, to produce,
publish, and update individual or shared writing products
in response to ongoing feedback, including new arguments
or information.

Conduct short as well as more sustained research
projects to answer a question (including a
self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

Gather relevant information from multiple
authoritative print and digital sources, using advanced
searches effectively; assess the strengths and limitations
of each source in terms of the task, purpose, and
audience; integrate information into the text selectively
to maintain the flow of ideas, avoiding plagiarism and
overreliance on any one source and following a
standard format for citation.

Present information, findings, and supporting
evidence, conveying a clear and distinct perspective,
such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and
the organization, development, substance, and style are
appropriate to purpose, audience, and a range of
formal and informal tasks.

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.
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CCSS.ELA-Literacy.SL.11-12.6 Adapt speech to a variety of contexts and tasks,
demonstrating a command of formal English when
indicated or appropriate

CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

Unit Essential Questions

e How do texts reveal empathy or its absence, and how can we analyze characterization,
tone, and perspective to support our interpretations?

e How can we use evidence from multiple sources to examine how beliefs shape tolerance
and intolerance?

e How do we construct and support arguments about how societies should balance
tolerance and self-protection?

e How can research and synthesis of multiple sources help us understand how groups have
resisted intolerance?

e How can students synthesize narratives about journeys toward peace in order to develop
and support evidence-based claims about empathy, responsibility, and social change?

Unit Scope and Sequence

The purpose of this unit is to offer students an opportunity to examine global issues through the
lens of refugees, utilizing memoirs, mini documentaries, poetry, artwork, interviews, and videos.
The objective of this unit is to explore the journeys of individuals who are forced to leave their
homes in search of a safe haven and empathize with the sacrifices refugees make to fully
assimilate to a new culture. Throughout this unit, students will also be tasked to look at the
challenges countries face in light of a growing number of stateless people around the world. As
they learn about refugees’ stories, the students will determine to what extent each country holds a
responsibility to protect the human population as a whole through a series of collaborative
activities and discussions. These activities will require students to be innovative in their thinking
as they grapple with the complexities of immigration.

In lieu of a seated senior exam, students will complete the semester long Peace, Protest and
Tolerance Social Issues Project. Towards the conclusion of this course, students will present their
final research project in which they choose a social issue that they are passionate about and
research the background of that issue, the impacts it has had on large society, and the attempts
that have been made to bring about social change. Additionally, students will present their own
suggestions to raise awareness or even mitigate the issue.
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Unit Assured Assessments

Formative Assessments:
o Refugee Artwork Analyses: Students will meet in small groups to analyze and discuss
poems and artwork that have been created by refugees from around the world.

e Informational Research Presentation: South Sudan Foundations: Students will be
assigned a foundation that supports the citizens of South Sudan. Their job is to inform
their class about the founder, the organization, their work/ the people they help, and how
foreigners can join the cause.

Summative Assessments:

e Social Issue Research Project: Students will present their final research project in which
they choose a social issue that they are passionate about and research the background of
that issue, the impacts it has had on large society, and the attempts that have been made to
bring about social change. Additionally, students will present their own suggestions to
raise awareness or even mitigate the issue. Their projects will be presented through an
interactive group setting designed by the students.

Resources

Core:

e Memoir: They Poured Fire on Us From the Sky- Alephonsion Deng
e Memoir: Dont Look Back- Achut Deng

Supplemental
Artwork: Interwoven: Refugee murals across borders

Artwork: RefugiArte: The Refugee Crisis illustrated by Latin American artists
Poetry: “Refugee”- Abdullah Kasem Al Yatim

Poetry: “Birth Water”- Bigoa Chuol

Poetry: “Di Baladna (Our Land)”’- Emtithal Mahmoud

Mini Documentary: Lefi Behind: Sudan's Lost Children

Interviews: “Refugee Crisis™ Series

Film: Blood Diamond

Film: The Good Lie

Time Allotment
e Approximately 6-8 Weeks
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https://www.un.org/en/exhibits/exhibit/interwoven-refugee-murals-across-borders
https://www.unhcr.org/refugiarte/
https://www.unhcr.org/my/news/stories/refugee-poem-abdullah-kasem-al-yatim-illustrated-sharon-chin
https://www.youtube.com/watch?v=mvXd6iP92RE
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https://www.youtube.com/watch?v=vo4_z80USmE
https://www.humansofnewyork.com/series/refugee-crisis

CREDIT
One-half credit in English - semester course

Three class periods in a four day cycle for one semester

PREREQUISITES
Successful completion of grades 9, 10, and 11 English

CURRENT REFERENCES

Deng, Achut, and Keely Hutton. Don t Look Back. Square Fish, 8 Oct. 2024.

Deng, Alphonsion, et al. They Poured Fire on Us from the Sky. Bt Bound, 2006.

Marjane Satrapi. Persepolis: The Story of a Childhood. Pantheon Books, 2003.

O’Brien, Tim. The Things They Carried. 1990. New York, Houghton Miftlin, 28 Mar. 1990.
Spiegelman, Art. Maus. Vol. 1, Pantheon Books, 1986.

Takei, George. They Called Us Enemy. Marietta, Georgia, Top Shelf Productions, 16 July 2019.
Tolan, Sandy. The Lemon Tree : The True Story of a Friendship Spanning Four Decades of
Israeli-Palestinian Conflict. London, Black Swan, 2008.

ASSURED STUDENT PERFORMANCE RUBRICS

ision of the Graduate Skill and Distribution Rubri
Trumbull High School School-Wide Reading Rubric
Trumbull High School School-Wide Writing Rubric
Trumbull High School School-Wide Independent Learning and Thinking Rubric

TPS Vision of a Graduate -

Critical Thinking & Problem Solving Innovation
9 . The ability to look at something familiar and see

C new possibilities, which leads to curiosity about
new learning and the desire to create something

original er imaginative.

Growth Mindset
! The belief that one can improve
their intelligence or skills through
Trumbull continued hard work and adapt

Public when faced with challenges.

280 Schools # Emotional Intelligence
8‘__ 8 -Q- The aptitude for identifying how and
y =" why a person is feeling the way they are

and how to regulate and address those

The ability to use knowledge, facts, and
data to effectively solve problems.

Communication

The ability to understand others
and be understood for a variety of
reasons and purposes.

Collaboration

The qualities and competencies we
use to collectively make progress
toward common goals or outcomes.

emotions.
Self-Efficacy Integrity
The belief that you are capable of The act of consistently doing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022
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https://docs.google.com/document/d/1Lf84RNiwLo7ljHpdafoMvzx306I8bq5i0W-LTrsj6H8/edit

OTHER RESOURCES

Artwork: Interwoven: Refugee murals across borders
Artwork: RefugiArte: The Refugee Crisis illustrated by Latin American artists

Artwork: Artists Respond: American Art and the Vietnam War- Smithsonian American
Art Museum

Short Stories: “Invisible Wounds” Series

Short Stories: “Refugee Crisis” Series
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The Things They Carried: Discussion Prompts

e Discuss the following quote on pg 61: “I survived, but it’s not a happy ending. I was a
coward. [ went to war.”

What does he mean by this?

Tim says that people go to war because they are cowards. How so?
If that’s true, why does he say he’s a coward for going to war?
Which, in your opinion, is more cowardly?

Would you have gone to Canada, like Tim was considering?

Explain quote: “you’re never more alive than when you’re almost dead” (81)
Discuss in detail what happens to Mary Anne. What is this largely symbolic of? Why

does the author specifically have her in the story, versus someone else?

o

How does Mary Anne represent the reality of Vietnam (111)?

e Quotes to analyze from “The Man I Killed”

o

“Secretly, though, it [war] also frightened him. He was not a fighter...He liked
books. He wanted someday to be a teacher of mathematics.” (125)

“...the young man would not have wanted to be a soldier and in his heart would
have feared performing badly in battle.” (127)

“Beyond anything else, he was afraid of disgracing himself, and therefore his
family and village.”

“His life was a constellation of possibilities.” (128)

“He spent his nights alone, wrote romantic poems in hs journal, took pleasure in
the grace and beauty of differential equations.” (128)

“...he fell in love with a classmate, a girl of seventeen, who one day told him that
his wrists were like the wrists of a child, so small and delicate, and who admired
his narrow waist and the cowlick that rose up like a bird’s tail at the back of his
head...One evening, perhaps, they exchanged gold rings.” (128-9)

“...he had been a soldier for only a single day. After his years at the university, the
man I killed returned with his new wife to the village of My Khe, where he
enlisted as a common rifleman with the 48th Vietcong Battalion.” (130)

e In “Speaking of Courage”, two stories are basically told—one about Norman Bowker
driving around a lake, and the other one about when the soldiers set up camp in the field.

o

o

What is the purpose behind this? What is the author trying to achieve? Is he
successful? Explain.

Why does O’Brien include a hypothetical conversation between Norman and his
father?

e How was the story about Norman failing to save Kiowa true and untrue?

o

o
o

Who is responsible for what happened and why?
What is Tim concerned with?
Why is this more important for him than searching for Kiowa?
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e What is so significant about returning to Vietnam?
o What is symbolic of Tim wading in the river?
e s Jorgenson to blame for what happened to Tim?
o Are his thoughts of revenge justified?
o Besides being nearly killed, why else does Tim want revenge?
e Why does Tim have the final chapter largely concerned with Linda?
o What is the purpose for writing about her?
o How does this tie into what he is trying to achieve with this novel
o Is this really a novel about war?
o Is it an effective ending?
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English

Shared Inquiry Discussion Rubric

Name:

Exemplary

Goal

Working Towards Goal

Needs Support

Not Measurable

Involveme The student is highly attentive and effectively

nt engaged in discussion, and actively and effectively
responds to the thoughts of others. The student’s
passionate involvement is well-balanced: the
student asks questions that advance the
conversation, builds on the ideas of their peers,
and offers challenging statements without being
argumentative. The student is courteous and
respectful as they motivate their classmates and
engage them in the conversation.

The student is attentive and
actively and effectively
engaged in the discussion by
presenting ideas and actively
responding to the thoughts of
others. The student listens to
the comments of their peers
and builds on them. The
student is responsive,
open-minded and respectful
while asking a question,
making a statement or
challenging an idea. The
student does not monopolize
the conversation.

The student is attentive and
attempts to be engaged in
the discussion but has
trouble contributing on their
own.

The student may need to be
prompted to speak by a
teacher and/or peers. The
student presents too few
ideas or struggles to build
off of the ideas of others.

The student is not fully
engaged in discussion,
doing little to contribute to
the conversation or build
off of the ideas of the
group. The ideas offered
center around what the
student thought before
entering the discussion and
they have trouble offering
statements that vary from
the initial idea.

The student is not
involved in the
discussion. They may
be disengaged, silent,
or responding
inappropriately to the
ideas of others.

Ideas and
Analysis
(X2)

The student’s original and insightful questions and
comments in the discussion continually reflect
higher-level thinking, consistently focusing on
analysis and evaluation. They constantly display
creative and divergent thinking, as well as critical
thinking. The student recognizes and challenges
the ideas of others, bringing themselves and their
classmates to a higher understanding of the text
and the question at hand.

The student’s questions and
comments reflect higher-level
thinking, focusing on analysis
and evaluation. The student
shows creative and divergent
thinking, as well as critical
thinking. They respectfully
challenge the ideas of others.

The student’s questions and
comments sometimes
reflect higher-level
thinking. Most ideas consist
mainly of surface-level
observations. The student
may state the obvious or
rehash prior class
discussions.

The student’s questions
and comments demonstrate
only a literal or surface
understanding of the text,
lacking any depth or
thoughtfulness. The ideas
presented are not original
or are restatements of
previous discussion points.

The student’s
questions and
comments reflect a
literal understanding
and/or
misunderstanding of
the text. The analysis
is incomplete and
unoriginal.

Support
(X2)

The student uses clear and convincing evidence to
support each assertion and to effectively build off
of the ideas of others. These powerful quotes and
specific evidence from the text tie directly to a
clear and relevant argument. The student refers
the group to specific pages and/or lines in the text,
and reads the quote or paraphrase when
appropriate. The student draws on strong and
effective examples from the text(s) to support their
views while staying on topic.

The student uses direct quotes
and specific examples to
support their ideas. The
student refers the group to
specific pages and/or lines in
the text and read and/or
paraphrase when appropriate.
The student draws on
examples from the text(s) to
support their views while
staying on topic.

The student uses examples
from the text, but they may
be vague or nonessential to
the argument at hand. They
may not speak about the
instances in the text
specifically enough or
reference precise moments.

The student presents little
to no concrete evidence
from the text. Examples
are not specific enough,
and/or demonstrate a lack
of understanding.

The student presents
no concrete evidence
from the text. They are
overly general.
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Preparation

The student is exceptionally well-prepared for
class, having completed the required reading,
thinking, and questions. They have taken copious
and insightful notes on the reading and developed
original and powerful questions prior to the
discussion. They have written a thorough and
insightful response and are ready to be an active
listener and/or member of the discussion. They
have brought all required materials to class.

The student is well-prepared
for class, having completed
the required reading, thinking,
and questions. They have
taken insightful notes on the
reading and developed
original questions prior to the
discussion. They have
written a complete and
intelligent response and are
ready to be an active listener
and/or member of the
discussion. They have
brought all required materials
to class.

The student is prepared for
class having completed the
required reading, thinking,
and questions. They have
taken notes and developed
questions prior to the
discussion. They have
written a response and are
ready to be an active
listener and/or member of
the discussion. They have
brought most, if not all
required materials to class.

The student is not fully
prepared for class. The
required reading, thinking,
or questions may be
incomplete or rudimentary.
They have written an
incomplete response and
are not yet ready to be an
active listener and/or
member of the discussion.
There may be evidence of
some preparation, but all
materials have not been
brought to class.

The student is not
prepared for class. The
required reading,
thinking or questions
is not complete. They
have not written a
response and are not
ready to be an active
listener and/or
member of the
discussion. They have
not brought all of the
required materials to
class.
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Name: Date:

The Things They Carried Essay

Now that we have finished reading and discussing The Things They Carried, let’s focus on one aspect of war that the
author tries to present.

War is not just horrific or dehumanizing. War is not just about people killing each other and experiencing the pains
associated with the act. While these are parts of war, at the same time, war is an uplifting experience. It is about life
just as much as it is about death. It is even beautiful at times.

e How is this so? How can complete opposites exist simultaneously?

e How is war about life and death?

e How is it about love and hate?

e How is it about joy and pain?

Your task is to create an essay proving that these dualities do in fact exist. Use textual evidence for support. BE
VERY SPECIFIC WITH YOUR SUPPORT!

Your essay must meet the following requirements:
o 21/2-31/2 pgs
e typed
e 12 pt. Times New Roman font (or its equivalent)
e 3 quotes minimum
o Properly introduce your quotes
o  Use quotes to support your ideas
o Provide sufficient explanation of their significance

Due Date:
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The Things They Carried Essay

Grade 19-20 16-18 14-15 11-13 0-10
Intro/ Engaging opening introduces the | Generally engaging opening; Opening is functional but too Opening is ineffective, poorly Fails to fulfill
Thesis essay’s general topic and inspires | areas to be strengthened may brief and/or simplistic, essay’s organized, and undeveloped the

thinking about that topic; include: presentation of general topic is apparent but needs to be | (inappropriately brief); thesis requirements of

transitions between ideas are topic; development of transition developed to engage the reader; may summarize plot point rather | the assignment.

logical and each idea builds on between general opening and abrupt transition from first than present argument about text;

the preceding logically proceeds | specific thesis statement; thesis sentences to thesis statement; thesis may not address the

to thesis; thesis is an easily statement is phrased as an paragraph may be incoherent, prompt at all; author and/or title

identifiable, well-phrased argument but may be jumping from one point to the of text may not be referenced

argument that assesses the text strengthened through clarification | next without developing a properly (i.e. only author's last

and addresses a specific idea to of the main idea being offered smooth progression of ideas; name, title incorrectly formatted)

be analyzed and proven in the thesis may be too general, vague,

essay; the idea offered in the or imprecisely phrased; thesis

thesis reflects sound critical, may not directly address the

analytical thinking; title and prompt (though still an argument

author of work are appropriately that assesses the text)

referenced
Body Each topic sentence clearly Each topic sentence generally Topic sentences are present but Topic sentences absent or Fails to fulfill
Paragraphs | connects to the thesis and offers connects to the thesis but in one more than one is weak in the consistently lack focused ideas, the
/ an identifiable, well-phrased idea | or more TS the main idea may following areas: main idea not either offering general, irrelevant | requirements of
Organizatio | to be proven in the paragraph; need to be clarified; concrete discernible; a fact about the text comments or stating facts about the assignment.
n concrete details are well-chosen details are generally well-chosen | is summarized; unclear the text; there is no discernible

and incorporated; paragraphs are
well-organized to create a
coherent, carefully developed and
supported argument; transitions
between ideas are logical and
each idea builds on the
preceding; writer maintains focus
and control of argument so that
the point of each paragraph is
always clear

though some may be irrelevant or
insufficient as evidence to
effectively support the thesis
and/or TS; paragraphs are
generally well-organized,
although some transitions may be
awkward and there may be gaps
in the development of ideas;
focus and control of argument
may need improvement because
the point of a paragraph may not
always be clear

connection to thesis. Concrete
details are present but weak
because they provide insufficient
evidence to support TS and/or are
irrelevant because they do not
support an insightful inference.
Lack of coherent organization of
ideas within individual
paragraphs or from one
paragraph to the next; abrupt
transitions impede smooth flow
of ideas; essay lacks consistent
focus and control of argument;
paragraph(s) may lack clear

argument or point guiding essay;
concrete details are absent or
ineffective/ insufficient;
consistent lack of coherent
organization of ideas within
paragraphs and from one
paragraph to the next; points of
paragraphs are unclear
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point(s); content of paragraphs
does not consistently support or
connect with thesis and/orTS

Analysis/
Evidence

Writing reflects a critical,
analytical understanding of the
text; through clear reasoning,
writer draws sophisticated,
insightful inferences from
concrete details to support the
connected ideas of the TS and
thesis; inferences are developed
so that all claims and points made
are well-supported and
persuasive; analysis focuses on
elements of the text,
demonstrating writer’s ability to
interpret the function of literary
devices in the service of thematic
meaning; appropriate balance of
quotes & writer's analysis; writer
is clearly engaged with and
moved by his/her thinking
process

Writing generally reflects a
critical, analytical understanding
of the text but is uneven;
inferences demonstrate
interpretive ability but could be
developed further to better
explain significance of detail and
support thesis and/or TS; some
claims may be vague,
generalized, or lacking in
support; analysis could be
stronger through elements that
create thematic meaning; some
imbalance of quotes and writer's
analysis

Writing demonstrates basic
comprehension of the text but not
a critical, analytical
understanding of it, as reflected
by one or more of the following:
lack of focused, developed idea
guiding essay; interpretive
analysis inconsistent or
unsubstantiated; frequent
summary of plot details that retell
the story; writer restates the
content of cited concrete details
rather than draws significant
inferences about sub-textual
meaning; little or no analysis of
how the text creates meaning.
Writing marked and weakened by
frequent generalizations,
unsupported claims, assumptions,
vague statements.

Writing demonstrates some
awareness of text details but not a
critical, analytical understanding
of the text; points made are vague
and unsubstantiated; essay lacks
focus; no literary analysis present

Fails to fulfill
the
requirements of
the assignment.

Conclusion

The conclusion restates the
thesis, summarizes the ideas and
details from the body paragraphs,
transitions between ideas are
logical and each idea builds on
the preceding. The conclusion
leaves the reader with a sense of
finality.

The conclusion restates the thesis
and summarizes the ideas and
details from the body paragraphs,
but does not leave the reader with
a sense of finality. Transitions
could be stronger.

The thesis is restated, but it does
not summarize the points that
were made in the body
paragraphs, and it does not leave
the reader with a sense of finality.

There is no clear conclusion; the
paper just ends.

Fails to fulfill
the
requirements of
the assignment.

Mechanics

Essay includes a variety of
sentences marked by varying
opening words and structure;
effective syntax and grammar

Essay’s sentences generally
effective but may lack
appropriate variety (some
repeated opening words and

Essay sentences lack variety
(frequently repeated opening
words and sentence structure);
awkward syntax and grammar

Frequent syntax, grammar,
misspelling errors that distract
the reader; lack of adherence to
MLA guidelines undermines

No adherence
to MLA
guidelines
(missing
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demonstrate a mastery of writing
conventions and serve the
author’s purpose; consistent
adherence to ML A guidelines;
accurate Work Cited page;
absence of misspellings,
punctuation errors

structure); syntax and grammar
may be awkward in places (but
not distracting); a few
misspellings (but not distracting);
consistent adherence to MLA
guidelines; accurate Work Cited

page

confuse writer’s point and
distract reader; misspellings,
contractions, fragments, referring
to “you” diminish academic
nature of the writing and distract
reader; inconsistent adherence to
MLA guidelines (but does not
compromise integrity of essay);
Work Cited page may contain
inaccuracies (but does not
compromise the integrity of
essay)

integrity of essay; inaccurate
Work Cited page compromises
integrity of essay

citations, lack
of proper
format); No
Work Cited

page

Name:

Total Points
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Graphic Novel Visual Essay

You will create a visual essay for Maus or They Called Us Enemy in order to connect the
book’s thoughts to your thoughts, to connect words and images, to connect the verbal and
the visual. This will be a personal interpretation and should be original, meaningful, and
deliberate.

Explanation: A one-pager is a single page visual and symbolic response to a literary work. It is
a way to be creative and experimental, imaginative, and brief and bold.

Medium: Use an unlined 8.5x11 piece of paper. Actual paper. This may not be digital.
Elements:

1) The title of the novel is present and represented in a symbolic way. Include the
author’s name in smaller font below or next to the title.

2) Somewhere in the vicinity of the title, write an essential question (universal
significance, profound, relevant) for your book that is related to one of its main motifs or
recurring ideas. For example, “In the face of adversity, why do some succeed while
others fail?”

3) Craft a border that represents a universal theme for your book. Somewhere within or
next to the border, list the theme in the form of a statement. You’ll want to first think of a
thematic topic from the book (ex: courage), and then generate a statement about it, such
as “Courage allows us to overcome the fear of failure and attempt the impossible.”

4) In the upper left-hand corner, place an image with a quotation woven into or around it
to represent what you consider to be the most important symbol from the text.

5) In the upper right-hand corner, place images and/or doodled words that represent a key
character(s) from the text, showing how they have changed or evolved.

6) In the lower left-hand corner, place quotations and an accompanying image(s) that
demonstrate the author’s style of writing and their command of language.

7) In the bottom right-hand corner, place images and/or words that show the connections
between the themes and ideas in the text and something from our world (life, literature,
art, culture, history, politics, etc).

8) Choose a fitting location to place words and/or images that demonstrate the
significance of the setting.
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Considerations: Go beyond the obvious. Be creative, symbolic, and profound. Avoid common
or cliché symbols. You can use the author’s symbols, but you should also use your own. Base
some of your images and symbolic words on your theme and essential question. Think about
symbols and images that represent the themes and motifs, not ones that are just literally in the
book.

Aesthetics: Use all of the page, engaging with space wisely and meaningfully. Write in creative
fonts. Use a variety of colors. Go beyond stick figures.

Display & Presentation: Your one pagers may be displayed in the room for your classmates to
peruse in an informal gallery walk, where you will make observations about your classmates’
creations. You may be asked to “present” your one pager informally in a small group setting or
gallery walk, so be prepared to talk about it and answer questions.
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Visual Essay Rubric

Criteria 5 pts 4 pts 3 pts 2 pts 1pt 0 pts
All components
present: Missing one Missing two Missing three Missing four Missing five or
-Title & author element elements clements elements more elements
- Quote and symbol
Compon|- Key characters
ents - Style of writing
- Essential Question
- Setting
The theme Theme is present  [Theme is attempted, [Theme is more like [Theme is off topic, |Theme is not
statement is and is original, but is missing a a topic than a unclear or present.
Theme |original, insightful, |clear, and concise, [strong connection to|statement, and may |confusing.
clear, and concise, |generated froma  [a prominent motif inflack clarity.
generated from a  [significant recurring fthe book.
significant recurring|motif in the book
motif in the book.
All quotations, Most quotations,  [Some quotations, [Few quotations, Quotations, No specific details
Depth [drawing, drawings, symbols, [drawing, symbols, [drawings, symbols, [drawings, symbols, [given
of [symbols/picture and [pictures and written [pictures and written [pictures and written [pictures and written
Thinkinfwritten summary  [summary summary summary summary lack a
g |demonstrate a depth [demonstrate a depth [demonstrate a depth [demonstrate a depth |[depth of thinking
of thinking that is  |of thinking thatis |of thinking that is  |of thinking and/or [and/or are not
backed by specific [backed by specific |backed by specific |might not be backed|backed by specific
details and details and details and by specific details |details and
evidence. evidence. evidence. and evidence. evidence.
X X
The one-pager is Some effort Little effort No effort--final
Overall |neat, balanced, product is rushed
Appear [colorful, and sloppy
ance |eye-appealing.
TOTAL POINTS /20 (raw score) FINAL SCORE /
(scaled score)
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Social Issues Semester Project

Name Due Date

What makes this course unique compared to many other courses, is that it teaches us to be
aware of the world around us. The works we will read this semester teach us about
ourselves--where we have been, and where we will possibly be in the future. They teach us
the value of peace but the reality of war. They show us that there are many intolerant
people in this world, but through education, tolerance can be taught. They teach us that
protest is a valuable form of social expression, but it is sometimes crushed by powers that
fear its implementation.

As a semester project, you will be tasked to become more aware of the events that are

unfolding around you, looking specifically for examples of peace. protest. and tolerance. or
the lack thereof. Please do the following:

e Over the course of the next couple of months, you should gather articles from
newspapers, magazines, or reputable online sources.
0 The articles_should focus on a social issue that you are passionate about.

® Then, you should choose 10 of the most significant articles for you.
0 These sources should deepen your understanding and paint a well-rounded
picture of the complexities of this social issue.

o Whichever articles you choose, they should affect you in some way. They
should be meaningful to you.

e Once you have your 10 articles, you want to write 10 responses.
o I’m looking for your reaction to each article, not a summary of it!
o Why is this article significant?
= To you
= To your community
= To people in the world
o Think of the many different things you could explore in your reactions.

= Ifitis about a conflict, why does this conflict exist? How do you think
it can be resolved?

= Ifitis about a peace movement or some form of protest, do you think
it is effective? Is there a better way of achieving the aims of the
people involved?

= Ifitis about a lack of tolerance, why do you think this exists? Is there
any way to eliminate this kind of intolerance?

= Even consider things from different perspectives.
e For example, let’s say an article is about a suicide bomber in
Iraq.
We might view the act as a lack of peace or form of intolerance.
The bomber might look at it as a form of protest.
o Why?
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o Depending on your subject matter, you can discuss a myriad of things
relating to peace, protest, and tolerance!
Since you are writing reactions to each article, use of first person is allowed.
There is no need to create multiple paragraphs, unless you deem it
appropriate.

o Each response must be typed, using 12-point Times New Roman font (or its
equivalent).
Double-space it!
Write a full-page response for each article. So, if you have 10 articles, you
have 10 typed, full-page responses!

e After writing your responses, use a format to present your articles and responses in
a way that best suits you.

o Many people organize their articles in a scrapbook.
o Some people have used poster boards.
o You can be as creative as you like though, so don’t be hesitant to try
something different!
e You also want to create a visual representation for each article/response. You do not
have to be an artist to create something fantastic!

o Each visual representation must embody the essence of your article and
response.
o You can use a variety of media to represent your work.
= Pictures/Collage work
= Painting
* Video production
* The best work is the most original work!
e For example, if your article is about a march supporting Gay
rights, do not limit yourself to finding pictures of the march!
o How will you creatively represent that march? How will you creatively
express what you have to say about it?

o Well, there it is! This project is certainly time-consuming, but well worth your
effort. Besides accounting for a significant portion of the last marking period grade,
you should find yourself becoming more aware of what is occurring around the
world and how it affects your life or the lives of those around you. I am hopeful that
as these events unfold, you not only recognize them but react to them! You are an
essential part of this world. Let your voice be heard!
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Name Total Points
Points 18-20 15-17 12-14 0-10
Article | Selects 10 highly diverse, credible | Selects credible sources Sources are somewhat relevant; Unreliable sources; minimal
Selectio | sources from multiple representing different limited credibility or depth; connection to social issue; lacks
n perspectives; articles represent perspectives; articles provide minimal diversity of perspectives | credibility
complex nuances of chosen social | substantive information about
issue; sources include international | social issue
and local perspectives
Written | Profound, insightful personal Thoughtful personal responses Superficial responses; limited Minimal or no meaningful
Respons [ reactions demonstrating deep showing clear understanding; personal reflection; minimal response; no personal reflection
es understanding; multiple some exploration of broader connection to broader context
x2 perspectives explored; connections | implications; coherent personal
between article and broader social | connection to topic
context clearly articulated
Researc | Demonstrates comprehensive Shows solid understanding of Demonstrates basic understanding | Demonstrates little understanding
h Depth | understanding of social issue's social issue's complexity; of social issue; limited of social issue
x2 historical, cultural, and systemic incorporates multiple exploration of complexities
dimensions; incorporates scholarly | perspectives; demonstrates
research and multiple viewpoints | research skills
Critical | Demonstrates advanced critical Provides substantive analysis of | Provides basic analysis; identifies | No meaningful analysis; no
Analysi | thinking; analyzes root causes; issue; identifies key challenges; some challenges; suggests substantive insights
s proposes innovative potential offers reasonable potential simplistic solutions
x2 solutions; shows empathy and solutions

nuanced understanding
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Visual | Exceptionally creative visual Creative visual representation that | Basic visual representation; No visual representation; lacks
Represe | representation that transcends effectively communicates article's | demonstrates minimal creativity; | creativity and understanding
ntation | literal interpretation; demonstrates | key themes; shows original literal interpretation of article

sophisticated understanding of thinking
article's core message; original
artistic approach

Overall | Meticulously organized Well-organized presentation; clear | Functional presentation with some | Disorganized presentation;
Present | presentation showing exceptional | structure; demonstrates effort in organizational challenges; basic minimal effort

ation | creativity; professional-quality design and layout effort shown

layout; cohesive narrative thread
connecting all elements
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

World Literature is a one-semester, honors level elective offered to seniors who may select their
course of study in English in their senior year. This elective course will allow students to engage
with novels, short fiction, plays, non-fiction and poetry from an array of authors from across the
globe. By reading and discussing the literature, students can experience the thoughts and
opinions of classic and contemporary authors with backgrounds most likely quite different from
their own. Students can then formulate their own opinions about a system of government or a
way of life in another country, and communicate those beliefs about the readings and themes
explored.

In keeping with the goal of the English Department, the hope is that students who take World
Literature will, from here on, have their eyes and ears tuned to the written work of the world.
They will be moved to read about what is happening in India or Japan on the international pages
of The New York Times. They will seek out the poetry of Pablo Neruda or go see a foreign film
and find connections between the lives lived in those faraway places and their own. They will
come to see that while there is no replacing seeing Tuscany, Provence, or Johannesburg in
person, sometimes a book can take them there in a different, but equally satisfying way.
Broadened horizons, connections to our wider world - that is what World Literature is all about.

Students today are part of a global world. With a few keystrokes, a young person can be
communicating with another in France; they can go online and read about the latest
developments in the Middle East; they can study an economic structure in a third world country
that hinges on the economy of first world nations. Yet, for all the swiftness of that connection,
gulfs in knowledge of other histories, cultures and customs exist. Literature can take us to new
vistas; it allows us to “travel” to other lands, to see, perhaps even for a brief moment, into the
heart of another, to experience what his or her world is like.

Honors World Literature, a one-semester, elective course for seniors, can help bring new worlds
to students, allowing them to bridge that gap between our lands. In this course, high school
students who had previously read predominantly American and British Literature have the
chance to read classic and contemporary works by authors from India, South Africa, France,
Columbia, Russia, Ireland, Japan, and Germany. What these authors bring to the literature is not
only their voice and literary style, but also their links to their own nations, their traditions and
customs, their political sensibilities, and their cultural milieu.

Honors World Literature is a ticket to journey to a Soviet work camp in the far reaches of
Siberia; to the bustling city of Johannesburg in the time of apartheid; to a small hut in India
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where a young woman struggles to raise her young; to a nearly empty, hot beach in Algiers
where a man makes a decision that changes his life forever. Along this challenging journey,
students will have a chance to explore the magical realism in the deft hands of Gabriel Garcia
Marquez, study the Existentialist philosophy of Albert Camus, admire the austere insight of a
Becket play or the lyrical beauty of Nobel prize winning author Arundhati Roy. Over the course
of the semester, the “accidental tourist” -- the student taking Honors World Literature -- becomes
a purposeful voyager who begins to see that the cultures, beliefs and political structures that were
once alien are no longer foreign. Students will see that while there are vast differences in
cultures, people have the same basic needs and hopes -- for a good meal, for settling down roots
and building a family and community, for finding meaningful work and for a friend to pass the
hours with, or to love.

Honors World Literature is taught thematically. Those themes include:

® the outsider in the world (both the outsider by choice and the outsider by force) and the
shared human experience (the idea that there is a global connection among humans
despite differences in philosophy, religion, and social, political, and economic
circumstances),

® the political and social world (political frameworks, philosophies, class systems and
other forms of systemic prejudice, poverty and wealth),

e and the world of family and personal connection (platonic, romantic and community
relationships).

These themes are not only enriching: they connect well to the students taking the course.
Students who are close to voting age, living in a democracy, in a land of choice and freedoms
might see those freedoms and opportunities more clearly after reading of the opportunities
people lack in other parts of the world. At the same time, students have their own complex
relationships within their nuclear and extended families, and with their friends and the ones they
love. Like those characters in the books they will read, many teenagers have felt like outsiders
during their high school years. Yet, despite outward differences between them, seniors are
beginning to realize that they are part of a larger community and are more connected to their
peers than they may have first realized. As they embark on their own life-changing journeys to
college and the world beyond, they will read literature that opens their eyes to the world at large,
perhaps challenges their views, making them more aware that they are indeed part of a global
community.

COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
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CCSS.ELA RL.11-12.6

CCSS.ELA RL. 11-12.10

Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RI.11-12.4

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

Writing

CCSS.ELA W.11-12.2
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specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.
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CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which
they are writing.

CCSS.ELA W. 11-12.3d Use precise words and phrases, telling details, and sensory
language to convey a vivid picture of the experiences, events,
setting, and/or characters.

CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCSS.ELA W.11-12.5 Develop and strengthen writing as needed by planning, revising,

editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience

CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a
problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.

CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched material
under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to
stimulate a thoughtful, well-reasoned exchange of ideas.

Honors World Literature, 2026 Page 5



CCSS.ELA SL. 11-12.1b

CCSS.ELA SL. 11-12.1c

CCSS.ELA SL.11-12.4

CCSS.ELA SL.11-12.5

Language

CCSS.ELA L. 11-12.1

CCSS.ELA L. 11-12.2

CCSS.ELA L. 11-12.3

Work with peers to promote civil, democratic discussions and
decision-making, set clear goals and deadlines, and establish
individual roles as needed.

Propel conversations by posing and responding to questions that
probe reasoning and evidence; ensure a hearing for a full range of
positions on a topic or issue; clarify, verify, or challenge ideas and
conclusions; and promote divergent and creative perspectives.

Present information, findings, and supporting evidence, conveying
a clear and distinct perspective, such that listeners can follow the
line of reasoning, alternative or opposing perspectives are
addressed, and the organization, development, substance, and style
are appropriate to purpose, audience, and a range of formal and
informal tasks.

Make strategic use of digital media (e.g., textual, graphical, audio,
visual, and interactive elements) in presentations to enhance
understanding of findings, reasoning, and evidence and to add
interest.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

The following course goals derive from the 2016 ISTE Technology Standards:

ISTE 1.1.C

ISTE1.2.B
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Students use technology to seek feedback that informs and
improves their practice and to demonstrate their learning
in a variety of ways.

Students engage in positive, safe, legal and ethical
behavior when using technology, including in social
interactions online or when using networked devices.
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ISTE 1.2.C Students demonstrate an understanding of and respect for
the rights and obligations of using and sharing intellectual

property.

ISTE13.C Students curate information from digital resources using a
variety of tools and methods to create collections of
artifacts that demonstrate meaningful connections or
conclusions.

ISTE 1.4.D Students exhibit a tolerance for ambiguity, perseverance
and the capacity to work with open-ended problems

ISTE 1.6.A Students choose the appropriate platforms and tools for
meeting the desired objectives of their creation or
communication.

ISTE 1.6.B Students create original works or responsibly repurpose or

remix digital resources into new creations.

ISTE 1.7.B Students use collaborative technologies to work with
others, including peers, experts and community members,
to examine issues and problems from multiple viewpoints.

ISTE 1.7.C Students contribute constructively to project teams,
assuming various roles and responsibilities to work
effectively toward a common goal.

COURSE ENDURING UNDERSTANDINGS

Students will understand that:

e Authors are influenced by and, in turn, can influence individual, social, cultural, and
political contexts.

e Pecople connect and interact within and across cultural divides.

e There are a variety of views, emotions, and responses that represent the diversity of our
world.

e They are part of a shared, global community that exists across geography, culture, and
political structures.

e They have a voice in this shared global community.

COURSE ESSENTIAL QUESTIONS

1. How do social, political and economic constructs of a people or a nation influence a
culture and its individuals?

2. What are the effects of culture and its expectations upon the individuals who are a part of
that culture?

3. Does adhering to specific cultural and political philosophies establish differences among
individuals?
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4. Despite geographic, political, social, and economic differences, how are we part of a
shared, global, human community?

COURSE KNOWLEDGE AND SKILLS

e Students will know . . .

o that they are a part of a global community.

o that literature is a reflection of and response to the socioeconomic, political,
and cultural systems of a nation and its people.

o that literature can shape socioeconomic, political, and cultural systems of a
nation and its people.

o that reading the literature of a nation allows them a greater understanding and
awareness of that nation and its people.

e Students will be able to . . .

o compare and contrast the issues, points of view, and themes to other literary
works and to their own lives and beliefs.

o make inferences, comprehend, and reflect upon what they read to raise their
awareness of and question the world around them.

o move fluidly from reading one textual genre to the next and to consider one
world view and then another.

o identify the attitudes, customs, values, and beliefs that emerge from the pages
of the literature being explored and examined, and then relate what they
discover to their own lives.

o write expository essays, reader response, and creative pieces that demonstrate

high level thinking skills, close analysis of the works, and their own insights
into the subjects.

Vision of the Graduate

The Honors World Literature course purposefully integrates the eight core competencies outlined
in Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as
abstract ideals, but as real, observable behaviors and mindsets that students develop through
reading, writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate

How It Is Embedded Throughout the Course
Competency
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Communication

Students communicate complex ideas through analytical essays,
research-based writing, Socratic seminars, and multimedia presentations
that require clear claims, textual evidence, and audience awareness. The
course is discussion-based, and regular discussion of global texts builds
students’ ability to articulate perspectives thoughtfully and engage in
civil, academically grounded discourse. In Unit One: The Outsider in
the World & The Shared Human Experience, students articulate
interpretations of existential philosophy through discussion and
analytical writing on texts such as The Stranger and Waiting for Godot.
In Unit Two: The Political World, students present their Heart of
Darkness/Apocalypse Now visual flowchart analysis, synthesizing ideas
across the two texts to construct and defend a clear, evidence-based
conclusion.

Self-Efficacy

Through sustained independent reading of challenging world literature
and ownership of long-term projects, students develop confidence in
their ability to tackle complex texts and express original interpretations.
In Unit One: The Outsider in the World & The Shared Human
Experience, students independently analyze complex philosophical and
symbolic texts and defend their interpretations in the Existentialism
conceptual design project, building confidence in their intellectual
voice. The long-term “Do Something” project challenges students to
take meaningful action and reflect in a 2—-3 page analysis, reinforcing
ownership of learning and personal growth.

Critical Thinking

&
Problem Solving

Open-ended thematic inquiries push students to evaluate complex
human, political, and ethical issues rather than seek single “right”
answers. In Unit Two: The Political World, students evaluate how
political systems such as communism and apartheid shape human
experience, analyzing works like Cry, the Beloved Country and One
Day in the Life of Ivan Denisovich. They must synthesize literature,
film, and informational texts to answer essential questions about justice,
power, and systemic oppression, developing nuanced, evidence-based
conclusions.
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Collaboration

Group presentations, design projects, and research tasks require students
to assume roles, manage responsibilities, and work toward shared goals
and collective problem-solving. In Unit One: The Outsider in the World
& The Shared Human Experience, students work in small groups to
design and justify a conceptual representation of an existential text,
assigning roles and collectively defending interpretive choices. In
preparation for One Day in the Life of Ivan Denisovich, the “Virtual
Field Trip to Siberia” research activity requires teams to curate
multimedia resources and teach their peers about historical and political
context.

Growth Mindset

Across all three units, students draft, revise, and refine analytical essays,
strengthening their writing through feedback and iteration. In Unit
Three: The World of Family/Personal Connection, students tackle
complex generational and cultural narratives such as One Hundred
Years of Solitude and The God of Small Things, learning to persevere
through challenging structures and layered storytelling.

Integrity

Discussions across units require respectful engagement with diverse
cultural, religious, and political perspectives, reinforcing accountability
and principled discourse. In Unit Two: The Political World, students
conduct research on political systems and historical contexts, practicing
ethical citation and responsible use of sources. Students follow MLA
citation guidelines and evaluate source credibility as outlined in CCSS
W.11-12.8, reinforcing responsible scholarship.

Innovation

In Unit One, the Existentialism set design project invites students to
interpret literature through creative, multimodal expression while
justifying their conceptual decisions in analytical writing. In Unit Two,
the visual flowchart synthesis task requires students to transform literary
analysis into a structured visual argument that connects 1899, 1979, and
current year’s contexts in original ways. Students select tools and
formats that best communicate their ideas, blending creativity with
academic rigor.

Emotional
Intelligence

Across all units, reflection and discussion of loss, exile, injustice, and
love cultivate empathy and perspective-taking within a global context,
strengthening self-awareness and sensitivity to others. In Unit Three,
students explore themes of family, identity, gender roles, and belonging
in texts such as 4 Doll's House and The Metamorphosis, examining how
societal expectations shape personal relationships.
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COURSE SYLLABUS

Course Name
Honors World Literature

Level
Honors

Prerequisites
Successful completion of grade 11 English

General Description of the Course

In this semester-long course, students in Honors World Literature will explore the cultures,
themes, and personalities of different writers from across the globe, experiencing new worlds and
seeing how we are all connected by universal feelings, hopes, and dreams that cross geocultural
lines. Some of the themes that students will engage with are: The Outsider in the World and The
Shared, Human Experience; The Political and the Social World; The World of Family and
Personal Connection. After taking Honors World Literature, students will have a broader and
deeper insight into the world at large and the global community in the 21st century. Making these
connections to cultures different from their own will heighten their global awareness.

Students will read a wide variety of world literature that may include novels, short stories,
poetry, plays and non-fiction pieces. Students will be expected to write expository essays, reader
response, and creative pieces that demonstrate high level thinking skills, close analysis of the
works, and their own insights into the subjects. Class participation is a vital part of this course.
Students will be expected to share their understanding of and questions about new and
challenging works from around the world. Presentations and group assignments will allow
students the opportunity to work closely, communicate, and refine their ideas in small group
settings.

The final examination in Honors World Literature will be a seated assessment that requires
students to demonstrate their ability to analyze, synthesize, and critically evaluate the materials
covered in the course by composing a focused, accurate, insightful, well-developed,
well-supported, and well-articulated essay.

Assured Assessments
Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessments:

Existentialism Project

Critical Article Response

Heart of Darkness/Apocalypse Now Presentation
Essay: formal and/or in-class

O O O O

Core Texts:
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Heart of Darkness by Joseph Conrad and Apocalypse Now by Francis Ford Coppola

At last two of the following titles: The Stranger by Albert Camus, The Metamorphosis by
Franz Kafka, Waiting for Godot by Samuel Beckett

One Day in the Life of Ivan Denisovich by Alexander Solzhenitsyn

And one of the following: The God of Small Things by Arundhati Roy, Drive Your Plow
Over the Bones of the Dead by Olga Tokarczuk

Supplemental Texts:

A Doll’s House by Henrik Ibsen

Cry, the Beloved Country by Alan Paton

One Hundred Years of Solitude by Gabriel Garcia Marquez
Rashomon by Ryunosuke Akutagawa

Anthology: World Literature by Donna Rosenberg

Unit One
The Outsider in the World and The Shared, Human Experience

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and

analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure

specific parts of a text (e.g. the choice of where to begin or end
a story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA RL.11-12.6 Analyze a case in which grasping a point of view requires

what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature, including

stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Reading Informational Texts
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CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

CCSS.ELA RI.11-12.4 Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Essential Questions

e How do authors develop the concept of the “outsider” through characterization, structure,
and point of view?

e How does being an outsider shape an individual’s perspective, and how can these effects
be analyzed using textual evidence and authorial choices?

e What central themes about the human experience emerge across texts, and how do
authors develop and refine these themes over the course of a work?

e How can readers synthesize ideas across texts to evaluate how shared human experiences
are constructed, communicated, and mutually borne across cultures?

Scope and Sequence

Since students have been exposed to predominantly American and British literature throughout
their high school career, it is important to reinforce the idea that they are part of a global
community and that the world does not revolve around just the United States and England.
Reading works from around the world will demonstrate that people, regardless of geographic,
political, economic and social circumstances, are united by their shared human nature. There are
experiences and emotions that are intrinsically human and that bind us as a species despite our
perceived outward differences. Some topics to explore are:

e Making Tough Decisions - Difficult decisions shape us as individuals: initially when we
make them and then later as we live with the consequences of our choices. In each of the
books in Honors World Literature, characters make difficult choices that impact the path
of their life and the lives of those around them. Whether it is the characters in Rashoman

Honors World Literature, 2026 Page 13


https://www.thecorestandards.org/ELA-Literacy/RI/11-12/4/

making difficult decisions about survival or Meursault in The Stranger altering the course
of his life in a single moment, characters must live with the consequences of their path -
sometimes with regret and other times with fond recollection.

e Coping With Loss - Everyone will experience loss at some point in their lives. For
seniors who will soon say goodbye to their town and classmates or have experienced loss,
it is important to see how characters in world literature cope so that they can learn from
these examples and compare characters’ reactions and decisions to their own lives. In
Cry, the Beloved Country, Kumalo copes with the loss of his son and his sister, victims of
an unjust system of apartheid. In One Day in the Life of Ivan Denisovich, many of the
characters cope with the destruction of their villages and the annihilation of their families
and communities. In The God of Small Things, Esthappen and Rahel cope with the loss of
their cousin and the death of a beloved friend.

e Experiencing Joy - Even in the face of adversity and hardship, humans can experience
joy. All four characters in Waiting for Godot experience moments of joy - even in
something as simple as taking off their boots or finding a turnip. In Cry, the Beloved
Country, Stephen Kumalo is speechless when a white man aids his ailing congregation
and village, funding a new church, irrigation, and farming lessons for his people.

e Overcoming Fear - Fear both motivates and hinders us as individuals. At times, it keeps
us safe. Other times, it keeps us from living full lives. In Cry, the Beloved Country,
Stephen Kumalo has to overcome his fear of what others will think of him because of his
son’s transgressions. In Waiting for Godot, Vladimir and Estragon are stifled by their fear
of leaving the situation to live full lives, lest Godot appear and they miss it. In Heart of
Darkness, Marlow’s initial fear of the Congo and Kurtz turns into a type of awe and
respect, which is echoed in Willard’s experience in Apocalypse Now.

Despite existing in a global community, individuals can find themselves outside of a shared
experience. Throughout the world and in its literature there are people who are forced to or who
choose to live outside of society. By examining these individuals, students will see how
successfully or unsuccessfully they cope with their status. Students will explore what it means to
yearn for inclusion only to be excluded, and what it means to stay true to who you are despite
pressure from outside forces to adopt an identity that is not your own. They will discover that the
outsider exists everywhere. Focus points include:

e The Outsider by Choice - Students can read, debate, and discuss the philosophies that
developed in Europe around the idea of Existentialism - where the individual is
paramount. In 7The Stranger by Albert Camus, students will encounter Meursault who
chooses to live a life by his own design, relying on no one, and who is also ultimately, a
stranger to all he meets and possibly to himself.

e The Outsider by Force - Because of the nature of oppressive governments and the
domination of one society or class or type of people over another, people have
historically been, and continue to be, cast aside. They have been made to feel different,
forced to live in poverty or to experience loneliness or degradation because of their skin
color, class, ethnicity, religious or political affiliation, appearance, sexual orientation, or
an action they have taken. For example, when Gregor Samsa undergoes a transformation
of appearance in The Metamorphosis, he is cast aside by his employer, people in the
community, and eventually his entire family. In The God of Small Things the rigid caste
system prescribes roles that cannot easily be overcome.
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e The Outsider Who Used to be an Insider - The pendulum of power swings back and
forth and students will explore the notion that sometimes the very ones forcing people
outside become outsiders themselves. Students can then examine the notion of political
and personal power and why humans feel they must dominate others. Such is the case in
One Day in the Life of Ivan Denisovich, where the Soviet system imprisons writers,
artists and thinkers who disagree with those in power.

Unit Assured Assessments

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment:
o Existentialism Project
o “Do Something” Project - assessed at the end of the course

Resources:
Core:
e At least two of the following titles: The Stranger by Albert Camus, The
Metamorphosis by Franz Kaftka, Waiting for Godot by Samuel Beckett
e At least one of the following titles: One Day in the Life of Ivan Denisovich by
Alexander Solzhenitsyn, The God of Small Things by Arundhati Roy, Drive Your
Plow Over the Bones of the Dead by Olga Tokarczuk

Supplemental:
e Anthology: World Literature by Donna Rosenberg

Time Allotments/Pacing Guide
Approximately 6-8 weeks.

Unit Two
The Political World

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a
complex account; provide an objective summary of the text.
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CCSS.ELA RL.11-12.5

CCSS.ELA RL.11-12.6

CCSS.ELA RL. 11-12.10

Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RIL11-12.4

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

CCSS.ELA W.11-12.6

Honors World Literature, 2026

Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,
satire, sarcasm, irony, or understatement).

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and
develop over the course of the text.

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term
or terms over the course of a text.

Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.
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CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve
a problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Unit Essential Questions
e How do authors represent political systems and their impact on individuals, and how do
these representations shape meaning and theme within a text?
e How can readers analyze and compare how different texts portray political systems
across cultures, using evidence from both literary and informational sources?

Unit Scope and Sequence

Literature is indelibly linked to the community from which it arises. Writers do not write in a
vacuum. They are products of their own histories, traditions, cultures, families, and homelands.
Those ties and sensibilities often seep into their work. In their travels by way of books, students
have the chance to examine the themes that exist in the books in the context of the political
framework of the country the author hails from. How people live is greatly affected by how their
government lets them live their lives. Using their own political system as a reference point,
students will compare and contrast our nation’s interactions with other first, second, and third
world countries and their own political ideologies. The close examination of these and other
related topics, as well as related events happening in the world as the course unfolds, will allow
students to share their own thoughts and feelings as well as their background and understanding
of the social studies. Some of the possible focal points within the larger theme are:

e Political frameworks - communism, socialism, democracies and the effects these
governments have on people. In One Day in the Life of Ivan Denisovich, students can
explore what it means to live under an oppressive government where men are locked
away in work camps for years because of minor transgressions.

e C(lass systems and apartheid and their effects on human life - In Cry, the Beloved
Country, the native black South Africans lived trapped in a system that strips them of
many rights in their own homeland. The book follows the intertwining lives of black and
white South Africans and the struggles the black South Africans endure to maintain
dignity in a political system designed to degrade them. From The God of Small Things to
the short stories in Rashomon, the caste system is explored. Students will come to see a
way of life far different from the United States that was founded as “the land of
opportunity.” They can read, reflect, and write about other lands where a person’s choices
are limited and often prescribed from birth.

Because of these vast differences, students will be encouraged to question the way governmental
systems are established, to question justice and injustice in these lands, and to question their own
place in the larger world. They will have the opportunity to research, read, and discuss so they
may discover the answers to many of their questions.
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Unit Assured Assessments

Formative Assessments:
o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment:
o Heart of Darkness/Apocalypse Now Presentation

Resources:
One Day in the Life of Ivan Denisovich

Heart of Darkness
Apocalypse Now
Time Allotments/Pacing Guide

Approximately 5-6 weeks.

Unit Three

The World of Family/Personal Connection

Unit Goals
At the completion of this unit, students will be able to:

Reading Literature

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA RL.11-12.6 Analyze a case in which grasping a point of view requires
what is directly stated in a text from what is really meant (e.g.,

satire, sarcasm, irony, or understatement).

CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature, including
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Reading Informational Texts

CCSS.ELA RI.11-12.1

CCSS.ELA RI. 11-12.3

CCSS.ELA RI.11-124

CCSS.ELA RI.11-12.7

CCSS.ELA RI. 11-12.10

CCSS.ELA W.11-12.2

CCSS.ELA W. 11-12.2¢

CCSS.ELA W. 11-12.4

CCSS.ELA W.11-12.5
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stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over
the course of the text.

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze how an author uses and refines the meaning
of a key term or terms over the course of a text.

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as
in words in order to address a question or solve a problem.

By the end of grade 12, read and comprehend literary nonfiction at
the high end of the grades 11-CCR text complexity band
independently and proficiently.

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and
accurately through the effective selection, organization, and
analysis of content.

Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which
they are writing.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

Develop and strengthen writing as needed by planning, revising,

editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
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audience

Unit Essential Questions
e How do authors develop relationships between characters, and how do these relationships
contribute to theme and meaning within a text?
e How do family structures and dynamics influence character development and conflict,
and how can these influences be supported through textual analysis?
e How do authors from different cultures represent and define “family,” and how can
readers compare and evaluate these perspectives across texts?

Unit Scope and Sequence

At the very heart of the human experience are the platonic and romantic connections we make
with others. Establishing and maintaining relationships molds us as individuals, while also
shaping the experience of those around us. We are born into our first relationships with members
of our family, and we choose other individuals to connect with as we step outside the home.
Many factors influence whether or not an individual is able to build and hold these relationships.
Some of the topics to explore within the theme of Family/Personal Connection include:

e Family structures - In One Hundred Years of Solitude, Marquez writes of how
generations of the Buendia family exist under one roof at the same time, and one family
member’s actions can immediately and permanently affect the lives of each member of
the household. In Cry, the Beloved Country, Paton demonstrates that families can
crumble or stand strong against outside forces, be they poverty, restricted choice, or
racism. In Drive Your Plow Over the Bones of the Dead, the community functions as a
family for the characters who live in the remote wilderness.

e The role of women and family culture - Many stories, plays, and novels illustrate the
treatment of women in other cultures and time periods. In much of this literature, women
are shown to have little or no power to choose a mate, to choose a career, or even to have
the option to work outside the home. In 4 Doll's House, Nora comes to see that her role
as mother in the household holds little if any power or sway as her husband desires to
keep her “in her place.” In Drive Your Plow Over the Bones of the Dead, Tokarczuk’s
main character, Janina, does not conform to the typical feminine gender norms and lives
alone. Students will examine, discuss, and write about the differing roles of women and
what distinguishes them from what happens to women in the United States.

o The roles people play in families - Everyone plays a unique role within the structure of
their own family. In The Metamorphosis, Gregor Samsa is the breadwinner for his parents
and sister until he is transformed into a large bug, fired from his job, and ultimately
shunned by the family he had long cared for. In One Hundred Years of Solitude, tfamily
members play specific roles such as “the good son” or “the prodigal son” - roles they
either accept or rebel against.

e Friendship and personal connection - Students will see that friendship can cross many
perceived borders and enrich people’s lives. This type of human connection - a rich,
recurring theme - is evident in many works. In Cry, the Beloved Country, the Reverend
Kumalo regains hope in South Africa when a white man helps him strengthen his
community and his church. In One Day in the Life of Ivan Denisovich, where a bit of
stale bread and a cigarette are solace in a harsh unyielding land, men share what they
have with one another and the unbearable becomes bearable. The Stranger demonstrates
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what can happen to a person in the absence of friendship or personal connection as
Meursault is distant even from those who love him. Lastly, Waiting for Godot shows two
characters who strive for personal connection yet fail to achieve it. The importance of
such a connection is demonstrated in their drive and desire to possess it.

Love - The many faces of love are revealed on the pages of the texts - the love of a parent
and child, the love between individuals, love gone wrong, unrequited love, love that
crosses cultural divides. Marquez demonstrates how love can drive characters to do the
unexpected or even engage in taboo behaviors in One Hundred Years of Solitude. In the
poetry of Pablo Neruda, students can read and discuss why even lost love matters.
Students will be able to see reflections of their own feelings in these pieces of literature.

Formative Assessments:

o Short in-class writings and responses
o Class Participation
o Discussions

Summative Assessment (choose one):

o Critical Article Response
o Essay: formal or in-class

Time Allotments/Pacing Guide

Approximately 5-6 weeks.

ACADEMIC LANGUAGE

The following is a list of Academic Language terms that will be used to discuss the novels,
plays, and films in the course.

e metaphor
e allusion e mood
e antagonist e motif
e archetype ® narrator
e characterization e personification
e conflict (external and internal) e point of view
e dialogue e protagonist
e diction e satire
e cxistentialism ® setting
e foreshadowing e simile
e flashback e symbolism
® genre ® tense
e imagery e theme
e irony (dramatic, situational, verbal) e tone
® juxtaposition
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COURSE CREDIT

One-half credit in English - semester course
Three class periods in a four day cycle for one semester
Category - honors level elective literature course

PREREQUISITES

The prerequisites for taking Honors World Literature include successful completion of junior
level English (American Perspectives 11 ACP, AP Language and Composition, AP Literature
and Composition) and teacher and/or department chairperson recommendation into the class.

TEXTS

Core Texts

Heart of Darkness by Joseph Conrand

Apocalypse Now by Frances Ford Coppola
The Stranger by Albert Camus
The Metamorphosis by Franz Kafka
Waiting for Godot by Samuel Beckett
One Day in the Life of Ivan Denisovich by Alexander Solzhenitsyn
The God of Small Things by Arundhati Roy
Anthology: World Literature by Donna Rosenberg

Supplemental Texts
Cry, the Beloved Country by Alan Paton
The Chekov plays including The Cherry Orchard, and The Three Sisters
One Hundred Years of Solitude by Gabriel Garcia Marquez
Rashomon by Ryunosuke Akutagawa
Drive Your Plow Qver the Bones of the Dead by Olga Tokarczuk

CURRENT REFERENCES

Rosenberg, Donna. World Literature: An Anthology of Great Short Stories, Drama, and Poetry.
NTC Publishing, 1992.
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ASSURED STUDENT PERFORMANCE RUBRICS

Vision of the Graduate Skill and Distribution Rubrics
Existentialism Project

“Do Something” Project

Heart of Darkness/Apocalypse Now Presentation
Critical Article Response
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CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate > g

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something
original or imaginative.
Growth Mindset
The belief that one can improve
their intelligence or skills through
Trumbull continued hard work and adapt
when faced with challenges.
Public F g
. Schools 1 i
Collaboration &N Emotional Intelligence
The qualities and competencies we .% The a,phmdefc.lr Ider.mj@rmg how and
use to collectively make progress why a person is feeling the way they are
and how to regulate and address those

toward common goals or outcomes.

Self-Efficacy

The belief that you are capable of The act of consistently doing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022

The ability to use knowledge, facts, and
data to effectively solve problems.

Communication

The ability to understand others
and be understood for a variety of
reasons and purposes.

emotions.

Integrity
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Honors World Literature Name:

Existentially, that’s Absurd

What could be stranger than reading Existentialist literature? Perhaps seeing it lifesize (or
miniature), or indoors (or out). Your task is to create a conceptual design for one of the works we
have studied during this unit that conveys your understanding and interpretation of the work.

e It may be presented in two or three dimensions, and it can be in any medium. It must
exist within the space-time continuum.

e It can be big or small, but not invisible; living or dead; animal, vegetable, or mineral;
here or there; up or down; indoors or out (please tell us so that we wear appropriate attire
and alert the proper authorities).

e You are not bound by an author’s directions, and may follow them precisely if you wish;
the degree of fidelity is your choice, but whatever decisions you make must be justifiable.

e You are all free to ignore practical considerations that an actual staging of your design
might entail such as: size or expense, buildability, safety, entrances or exits. The object is
to convey your concept of the work.

We will present these on

Your group of no more than four people may choose one of the following texts to use for this
assignment:

Waiting For Godot — Beckett
“The Metamorphosis” — Kafka
The Stranger — Camus

First come, first serve, may the odds be ever in your favor.

Group members:

Your text:

Work days in class:
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Strengths

Grading Rubric

To Work On

Medium & Dimension(s) - 20 points
The size, scale, color and composition
of your project accurately and
appropriately enhance the meaning you
are trying to convey. You have given
careful thought to the proportions and
constitution of your creation, and these
choices echo the message of the work
that you have chosen.

Location, Location, Location - 20 pts
Your group has given careful thought to
the placement of items within your set,
and perhaps, to the placement of your
set within time and space. If the ideas
you are trying to convey are limited by
the classroom environment, we better be
traveling with a purpose.

Accuracy and Clarity of Ideas - 30 pts
Your audience recognizes the motifs of
the work and understands the ideas you
present in your set design. You should
leave your classmates contemplating
your intelligence, not your purpose. All
of the ideas and their manifestations are
clear, unique, and on target with the
text. If you veer from stage directions
or plot, you are doing so to illuminate
the author’s message and your
understanding of the work, which, in
turn, your classmates should recognize.

Analysis - 80 points

Your 2-3 page written analysis explains
the decisions you made and the effects
you were striving for. It clearly explains
each of the facets of the set in relation to
each other and to the text as a whole.
You should reference specific instances
from the play, novel, or story to solidify
your point. This document is free from
grammatical and mechanical errors and
the ideas and vocabulary are college
level. You may submit one document
per group.

150 points
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World Literature Name:

Waiting for Godot “Do Something” Long-term Assignment

Vladimir breaks his pattern of inertia and fruitless musings to utter the following monologue on
page 90:

VLADIMIR: Let us not waste our time in idle discourse! Let us do something, while we have
the chance! It is not every day that we are needed. Not indeed that we personally are needed.
Others would meet the case equally well, if not better. To all mankind they were addressed,
those cries for help still ringing in our ears! But at this place, at this moment of time, all
mankind is us, whether we like it or not. Let us make the most of it, before it is too late! Let us
present worthily for once the foul brood to which a cruel fate consigned us! What do you say?

Inherent in this passage is one of Beckett’s messages: that we, as a species, spend far too long
doing nothing of importance or purpose.

Your task is to heed Beckett’s call to action and to DO something of
significance that you have been wanting (or needing) to do.

To choose a task, consider: who you are, what lies behind you, where you are headed, your goals,
values, aspirations, etc. Do not use this assignment as an excuse to get a trite navel piercing or to
egg your neighbor’s house. You should pick something significant and meaningful and
accomplish it.

Once you have completed your determined course of action, you will submit the following:

1. A 2-3 page typed response explaining what you decided to do, why it was/is important to
you, and what it was like to accomplish the task.

2. Proof of completion. This can be in almost any form (photograph, receipt, signed note,
video recording, email, print out of an Instagram or Twitter, etc) as long as it documents

the fact that you have done what you set out to do.

Be ready to share your journey (and its destination) with your classmates on

Significance and magnitude of task: 30 points
Written description/reflection: 100 points
Proof: 20 points
Total: 150 points
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Honors World Literature Name:
Spring 2025

The Horrors Persist and We Think We Know Why

In 1899, Joseph Conrad’s novel told of atrocities in the Congo. In 1979, Francis Ford Coppola
set his film in Cambodia and Vietnam to outline similar brutalities. Arguably, the same
horrors continue to exist in 2025 as transgressions repeat across history despite humanity’s
progress. Your task is to choose an element that is present in both Heart of Darkness and
Apocalypse Now, analyze its depiction in the texts, extrapolate the element forward to the
present day, and synthesize your analysis and ideas into a final conclusion.

The final product will take the form of a visual flowchart that:
e introduces your concept or element;
e connects the depiction of and commentary about your element across Heart of
Darkness, Apocalypse Now, and 2025; and
e leads to afinal conclusion.

How is the chosen element depicted across the “texts” and what does it ultimately mean?

1. Choose one element or aspect that you found interesting or intriguing in Conrad’s
Heart of Darkness. It could be the setting, a character, a scene, a symbol, etc. Identify
and analyze how it is presented and utilized in the text: what commentary is Conrad
offering in 1899?

2. Next, perform a careful viewing of Apocalypse Now, noting how Coppola presents
and utilizes that same element in his film. Identify and analyze how and why it is
utilized in the text: what commentary is Coppola offering in 1979?

3. Then, offer a modern placement of that same element in the present day. What is
the text upon which it is presented and how is it utilized: what commentary are you
offering in 2025? How is this element depicted in our current world and what does
that ultimately mean?

4. Finally, review your observations and craft your conclusions. In synthesizing the
three depictions, what are your key takeaways about your chosen element?

CONCEPT/ELEMENT

/ 1\

[how it’s depicted+commentary] HOD AN 2025

\ 1/

CONCLUSION(S)
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Rubric in Google Classroom is set to calculate to 100 points

Chosen Element

Chosen element is central to the message in both the novel and the movie, and can be easily
extrapolated to the present day.

5 4.5 3.75 3.25

Working Towards
Exemplary Goal Goal Needs Support

Analysis of Element in Conrad

Thorough response to the question: Identify and analyze how the element is presented and utilized in the
text: what commentary is Conrad offering in 1899?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Analysis of Element in Coppola

Thorough response to the question: Identify and analyze how the element is presented and utilized in the
film: what commentary is Coppola offering in 1979?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Extrapolation to Current Day

Thorough response to the questions: How is this element depicted in our current world and what does
that ultimately mean? What commentary are you offering in 2025?

25 23 21 19 17

Working Towards Needs
Exemplary Goal Goal Support

Final Conclusions
In synthesizing the three depictions, what are your key takeaways about your chosen element?
20 18 17 15 14

Working Towards Needs
Exemplary Goal Goal Support
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OTHER RESOURCES

1. Existentialism Survey - Prior to reading The Stranger, students will be asked to fill out a
short survey related to the tenets of Existentialism. They will answer true or false to a variety
of questions. Afterwards, they will defend and debate their responses, which usually reveal
strong opinions about life, its purpose, the role of the individual and the larger group, the
meaning of life and the implications of death. Students can further their exploration of
Existentialism by researching an existentialist beyond Camus from a list provided by the
instructor. Following the research, students will determine and explain their own philosophy.

2. Existentialism Introduction - Instead of the Existentialist survey, another way to introduce
the concept is to have students read and react to Stephen Crane’s short poem “A Man Said to
the Universe.” They should annotate the poem and take notes on the role of man and the role
of the universe. Students can then have a discussion on the poem and can answer and debate
the question: What gives meaning to our lives?

3. Gulag Task - In conjunction with 4 Day in the Life of Ivan Denisovich, the instructor can
attempt to simulate a gulag for one class period. When students enter the classroom, they are
to place their backpacks in the front of the room and to take a seat in desks that have been
arranged in groups of 4-6. Students are then to choose a “gang boss” - the only student from
the group who is allowed to communicate with other groups. The instructor then hands out
the task for the day with the instructions that it must be completed prior to the end of the
period - it can be a list of analytical questions based on last night’s reading. Each group is
given some, but not all of the items they will need to complete the task. For instance, one
group receives one piece of lined paper, another gets one unsharpened pencil, a third gets
only a pencil sharpener, and a fourth group gets a copy of the novel. The newly made gulags
will have to navigate their new parameters to complete the task together.

4. Virtual Field Trip to Siberia - In preparation to read 4 Day in the Life of Ivan Denisovich,
students will research Russia, specifically Siberia, in order to gain information prior to
reading the text. Topics can include: Stalin, Solzhenitsyn, gulags, the geography of Siberia,
the Russian prison system, Communism, etc. Students will work in groups and present their
findings to the class, in essence taking the class on a virtual tour of that particular area and
time frame in Russia. Presentations should include photos, images, primary sources, videos -
anything that will make the class feel as if they are there.
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

Honors Dramaturgy is a senior-year, honors level, elective English course. It is offered in the fall
semester to facilitate student dramaturgs who wish to continue their studies in support of the
spring musical. As students will work to acquire and hone the skills of a dramaturg, the course is
largely student-driven, requiring them to curate experiences and texts to support their learning.
As an Honors-level offering in the THS English department, Dramaturgy is the confluence of
reading dramatic works of literature, scholarly research, history, sociology, and psychology.
Students in this course will read and study several works of dramatic literature supported by
college-level instructional texts in the art and science of dramaturgy and will then delve deeply
into the work of a dramaturg, pursuing the performance-based objective of bringing to life what
the playwright intended.

Supplemental texts for Honors Dramaturgy include two college-level texts that will serve as
“technical manuals” for the course; core texts comprise a selection of four whole-class texts in
addition to selected excerpts. These texts build upon the foundation of dramatic texts students
have sampled in grades 9 — 11. With a focus on the Connecticut Core Standards and increased
critical literacy, students in this course have the opportunity to read and understand complex, rich
literary works and then put their analysis into practice. Assuming the role of a trained
dramaturg, students will, as stated in the Connecticut Core Standards, come to “value evidence”
as their primary source of decision-making. Focus will be on the application of such analysis.

In theatre, the role of the dramaturg is to “bring context to bear on a production.” On a creative
team, the dramaturg is considered the “expert on the script” and, with established text, is
sometimes said to “speak for the playwright” or “speak for the script.” Their expertise imparts
clarity for directors, designers, actors, technicians, and even audiences. Working within the
subtext of the script, they assist all other team members in trying to understand the world and
intentions of the script and its characters, It’s the dramaturg's job to know as much as possible
about the play at hand, including its themes, language, period, history, music, and even past
stagings, and to hold the current production to a high standard of historical and textual accuracy.

In Honors Dramaturgy, students will critically read and analyze complex literary texts. Then,
simulating the work of professional dramaturgs, students will then also put this intellectual work
into practice, an appropriate “next step” for 12"-grade students who are to be college and career
ready. A course in Honors Dramaturgy takes an area of interest for students—theater—and
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illustrates the painstaking and intense scholarly work that goes into creating that interest. Many
students coming into this class will be immersed in theatre through acting experience and/or as
avid theatre-goers; very few will have the experience of closely analyzing a dramatic text in
order to inform a production from the ground up, advising and guiding the director, designers,
and actors. This class will offer a workshop environment in which students can acquire and hone
skills and learn from one another while applying their analysis of dramatic texts to dramaturgical
work. The students will leave the course with a better understanding of theatre and dramatic
texts, which will influence their reading, collaboration, synthesis, and performance skills.

Since its inception a decade ago, this course has culminated with numerous students choosing a
musical libretto (instead of a playscript) as their focus text for the Actor’s Packet project.
Accordingly, a unit on dramaturgical work with librettos has been included to provide students
with direct experience with this genre.

COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards for English
Language Arts/Literacy.

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how
to develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative meanings; analyze the cumulative
impact of specific word choices on meaning and tone, including words with multiple
meanings or language that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to
structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice
to provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.
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CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or
poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating
how each version interprets the source text.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary

nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,

organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
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CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing what is most significant for
a specific purpose and audience.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new
arguments or information.

CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects
to answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative
print and digital sources, using advanced searches effectively; assess the usefulness of each
source in answering the research question; integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and following a standard format for
citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to
support analysis, reflection, and research.

CCSS.ELA-Literacy.W.11-12.10 Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.
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CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,
audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

The following course goals derive from the 2016 ISTE Technology Standards:

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 4) Innovative Designer: Students use a variety of technologies within a design
process to identify and solve problems by creating new, useful or imaginative solutions

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives

and enrich their learning by collaborating with others and working effectively in teams locally
and globally.
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COURSE ENDURING UNDERSTANDINGS

Students will understand that:

Dramaturgy is a complex, varied, and nuanced art form.

Close-text reading can reveal truths essential in comprehending, interpreting, and
bringing to life a text.

Collaboration is an essential element of the creative process.

Playwrights employ dramatic conventions and rhetorical strategies to create innovative
works of theatre.

Theatre is an evolving art form with a diverse and extensive history that has been built
upon for centuries.

COURSE ESSENTIAL QUESTIONS

e How do the words written by a playwright evolve into a full-fledged stage
production?
e How do artists represent a playwright’s work with integrity and still create new art?

e How are characters and relationships that are represented on stage reflective of people

and dynamics in our real lives? How are they brought to a higher plane of art beyond
mimicry?

e How do structure and conventions provide the opportunity for the creation of new
artistic works?

e How do close reading and research inform theatrical productions?

e Why is collaborative process essential in theatrical art?

COURSE KNOWLEDGE & SKILLS

Students will know:
e How to identify, define, and apply foundational theatre terminology and literary terminology

in collaborative conversations and in writing.
e How to read and cite from a theatrical text.

How to distinguish between text and subtext.

e Foundational theatre history and theory.

Students will be able to:

Close read a dramatic text to determine a playwright’s intent, characters’ tone, subtext,
and imagery.

Research a variety of topics including: theatre history; production history; theatre
resources; allusions.

Collaborate with colleagues as part of the creative process.

Ethically use technology to research.

Ethically use technology to develop a project and to share with colleagues.

Participate meaningfully in Shared Inquiry Discussion in order to broaden understanding
and refine a stance.

Honors Dramaturgy, 2026 7



Vision of the Graduate

The Honors Dramaturgy course purposefully integrates the eight core competencies outlined in
Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as abstract
ideals, but as real, observable behaviors and mindsets that students develop through reading,
writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate

How It Is Embedded Throughout the Course
Competency

Students practice precise, evidence-based communication through
analytical writing such as the “My Hamlet” position piece, where they
develop and defend a thesis about the play’s central conflict using
Communication | sustained textual evidence. They also refine oral communication skills
through Shared Inquiry Discussions and formal presentations, such as
pitching a reimagined production of A Doll’s House to an audience of
peers.

The semester-long Actor’s Packet project requires students to
independently select a script, narrow a focus, conduct research, and
produce a polished final product, reinforcing their capacity to manage
complex, long-term work. Through iterative feedback on close-reading
paragraphs and proposal drafts, students see tangible growth in their
analytical authority and confidence as scholars.

Self-Efficacy

Students engage in sustained close reading to distinguish text from
subtext, particularly in Units on Hamlet and In the Heights, where they
track motifs and analyze structural choices. In the musical analysis unit,
they problem-solve by determining how a libretto sustains thematic
coherence across spoken dialogue, music, and staging elements.
Students must choose the most effective way to organize and present
information in each of the final products

Critical Thinking
&
Problem Solving

Collaboration is embedded in daily workshop structures, including
paired “unbiased summary” revision using “traintalk” reactions and
Collaboration small-group beat analysis in 4 Doll’s House. Students also co-construct
knowledge through collaborative slide decks and Shared Inquiry
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discussions on August Wilson’s Century Cycle, modeling the
collaborative process industry artists employ.

Growth Mindset

The revision of “biased” summaries after reading The Active Art of
Dramaturgy explicitly teaches students to reassess and refine their
thinking. Ongoing drafting, conferencing, and editing of the Actor’s
Packet reinforce that sophisticated analysis emerges through
persistence, reflection, and revision rather than first attempts.

Integrity

Students are required to conduct ethical research, evaluate authoritative
sources, and properly cite evidence in accordance with course standards
and the district’s academic expectations. The syllabus explicitly
prohibits using artificial intelligence to take shortcuts, underscoring the
expectation that authentic scholarship and intellectual honesty guide
their work. Students follow MLA citation guidelines and evaluate
source credibility as outlined in CCSS W.11-12.8, reinforcing
responsible scholarship.

Innovation

In the Unit 3 summative assessment, students either research innovative
productions of 4 Doll’s House or create their own contemporary
reinterpretation anchored in a central metaphor, blending critical
analysis with imaginative design thinking. Creative response options
such as Cornell boxes, photo essays, and visual symbolism projects
further invite students to translate textual analysis into original artistic
expression.

Emotional
Intelligence

Through character letters in the August Wilson unit and reader-response
reflections, students practice empathy by examining motivations, lived
experiences, and social contexts different from their own. Structured
Shared Inquiry discussions cultivate respectful listening,
perspective-taking, and thoughtful engagement with complex themes of
race, gender, identity, and belonging.
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COURSE SYLLABUS

Course Name
Honors Dramaturgy

Level
Honors

Prerequisites
Successful completion of grades 9, 10, and 11 English

General Description of the Course

In a theatrical production, the “dramaturg” is the person who is considered the expert on
the playscript. The dramaturg reads, studies, researches, and interprets a play in order to answer
questions for and give guidance to actors, directors, designers, technicians, and audiences. In this
Honors Level course, students will be guided through the study of multiple scripts and will do
the close reading, research, shared inquiry, and collaborative work that allows them to work with
a playscript with command. Class time will be largely structured as a workshop for close reading,
research, and collaborative exploration and analysis. As such, active engagement in collaborative
discussion and development is essential to student success and figures in as a component of
assessment. As a major course goal is to build individual student capacity in close reading,
collaborative discourse, original creative exploration, and clear intrapersonal communication, the
use of Artificial Intelligence to take short cuts will be prohibited.

Students will read a total of four playscripts as whole class texts as well use two
college-level texts on dramaturgy to inform their reading of theatrical literature. In addition,
students will be expected to read independently daily and are required to complete at least three
additional theatrical texts. Students will reflect on all texts both as individual readers as well as
theatrical practitioners. Students will complete a major analysis project (the “Actor’s Packet”)
on a playscript/libretto of their choice in lieu of a seated final exam experience. Students need
not be performers to be successful in this course — only a curiosity for theatrical literature, strong
work ethic, and an inquisitive mind are required.

Assured Assessments
Formative Assessments:
o “Unbiased” summaries of playscripts
o “Coffee shop reactions”
o Creative response (e.g. Cornell box, diorama, or collage)
o Independent reading reviews
o Collaborative conversations

Summative Assessments:

Position piece on The Tragedy of Hamlet

Innovative interpretation/reimagining of 4 Doll’s House

Shared Inquiry Discussion on August Wilson’s Century Cycle plays
“So What” statement on In the Heights

O O O O
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o Actor’s Packet on selected playscript/libretto (in lieu of a seated final exam
experience)
Core Texts
® [n the Heights by Quiara Alegria Hudes
o A Doll’s House by Henrik Ibsen
o The Tragedy of Hamlet by William Shakespeare
e Century Cycle plays by August Wilson

Supplemental Texts
® Backwards and Forwards by David Ball
® The Active Art of Dramaturgy by Lenora Inez Brown

e Teacher selected excerpts, articles, and multimedia to model and assess dramaturgical
process

UNIT 1
Introduction to the Dramaturg’s Role & Work

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,

including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.
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Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new
arguments or information.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and expressing their own ideas clearly and
persuasively.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,

audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language
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CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrases important to comprehension or
expression.

2016 ISTE Technology Standards

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions

e What is dramaturgy, and what do dramaturgs do in the theatre world?
e How do words in a script become a fully realized play or musical that is performed on
stage?

Unit Scope and Sequence

e Definition of dramaturgy and dramaturg
e Dramaturgical practices and questions

Unit Assured Assessments
Formative Assessments:

-Students will work individually and in small groups to analyze an excerpt from a playscript to
determine the difference between text and subtext (i.e. what we know vs. what we think we
know).

SUGGESTED TEXTS (excerpts):
e Disgraced by Ayad Akhtar
Water by the Spoonful by Quiara Alegria Hudes
Yellowface by David Hwang
Sweat by Lynn Nottage
The Clean House by Sarah Ruhl
The Heidi Chronicles by Wendy Wasserstein

-Students will work individually and in small groups to analyze an excerpt from a playscript to
determine relationship and dynamics between characters

SUGGESTED TEXTS (excerpts):

e Disgraced by Ayad Akhtar
o Water by the Spoonful by Quiara Alegria Hudes
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Yellowface by David Hwang

Sweat by Lynn Nottage

The Clean House by Sarah Ruhl

The Heidi Chronicles by Wendy Wasserstein

-Students will work individually and in small groups to apply close reading to determine
historical, sociological, psychological parameters of a playscript

SUGGESTED TEXTS (excerpts):
e ater by the Spoonful by Quiara Alegria Hudes
e Fiddler on the Roof by Joseph Stein

-Students will work in small groups to identify and analyze allusions and historical context
markers for research.

SUGGESTED TEXTS (excerpts):
e Anything Goes by P.G. Wodehouse & Cole Porter
e RENT by Jonathan Larson

Summative Assessment:

Students will collaborate on a class document (e.g. slidedeck/ Canva/ VoiceThread/ Padlet/
PearDeck or other collaborative, visual platform) answering the posed questions: What is
dramaturgy? What does the dramaturg bring to the collaboration in a theatrical endeavor?

Information will come from understandings derived from formative assessment activities and
from a personal research exploration of at least one current working dramaturg. The objective is
that students will go forward in the course with a solid personal understanding of the complex
role of the dramaturg that will be shaped and refined as they continue in the class.

Resources
Core
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown
e Script excerpts

Supplemental
e TDF Theatre Dictionary_“‘Dramaturgy”

Time Allotment
e Approximately 2 Weeks
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https://youtu.be/ks2koCWrt8U?si=bJC2R4L2vJHCvM8L

UNIT 2
Close Reading as a Cornerstone

Unit Goals

At the completion of this unit, students will:
Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text
and analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to
structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice
to provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

Reading Informational Texts

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or
poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating
how each version interprets the source text.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,

including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.
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CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the
development, organization, and style are appropriate to task, purpose, and audience.
CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing what is most significant for
a specific purpose and audience.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of each source in
answering the research question; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and expressing their own ideas clearly and
persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched

material under study; explicitly draw on that preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

Language
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CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

2016 ISTE Technology Standards

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they
act and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions

e What is “bias” in reading?

e How can dramaturgs read without bias in order to best serve a playwright and
production?

e How can a script truly offer multiple interpretations and how does a creative team
develop a unified vision for a production (especially for a work that has a deep,
entrenched history in theatre)?

Unit Scope and Sequence
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In this unit, students will combine their introduction to dramaturgy with their previous academic
experience with close reading of a text. Students will begin the unit by applying Brown’s concept
of “unbiased” reading to the study of a ubiquitous theatrical text, The Tragedy of Hamlet. Hamlet
comes with much baggage: it is a play with centuries of history, renown, allusion, influence, and
cultural relevance. How do we read the text with fresh eyes in order to create a truthful and fresh
experience for the artists and audience while still remaining true to the playwright? After an
initial individual reading of the entire play, students will work through the play collaboratively,
combining foundational Shakespearean scholarly theory with their own reader response.

Theory will highlight components of the five-act structure of Shakespearean tragedy, i.e.:
e Act[: stasis & intrusion
e Act II: complication & dynamics
o Act III: the irreversible act
o Act IV: the “other play”
e Act V: the avalanche & last man standing
Application of the reader response lens will ask students to focus on “their Hamlet”--that is,
asking, for them, what is the central conflict and catalyst of the play? Focus on using text
evidence to defend “their Hamlet” will employ their familiar close reading strategies.

Unit Assured Assessments

Formative Assessments:

-Students will work in pairs to write an “unbiased summary” of the play after their initial read.
Following reading chapter 1 of The Active Art of Dramaturgy, students will review their
summaries for “bias” and revise their work to remove the bias.

-Students will engage in small group and whole class discussions in which they apply
Shakespearean theory to each of the acts and collaborate to find text evidence to support or refute
theory.

-Students will research a production, a reimagining, or an allusion to Hamlet that has a role in the
play’s 400+ year history in western literary culture. Students will share their findings to build a
collaborative understanding of the play’s scope.

Summative Assessments:

Students will compose an individual written “My Hamlet” analysis piece in which they develop
and explain an argument for what they believe is the central conflict and catalyst of the play. This

piece will be evaluated using the Honors Dramaturgy summative assessment rubric.

Resources

@

ore
o The Tragedy of Hamlet, by William Shakespeare
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Supplemental
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown

Time Allotment
e Approximately 3 Weeks

UNIT 3
Lenses and Context

Unit Goals
At the completion of this unit, students will:

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text
and analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how
to develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or poem
(e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each
version interprets the source text.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts
CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of

what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.
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CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new
arguments or information.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of
reasoning, alternative or opposing perspectives are addressed, and the organization,
development, substance, and style are appropriate to purpose, audience, and a range of
formal and informal tasks.

CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,
audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

2016 ISTE Technol tandar
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ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

Unit Essential Questions

e How does dramaturgy help artists to realize both the period specificity and the
universality of a playscript?

e How can a foundational work of theatre establish cultural relevance in contemporary
theatre?

Unit Scope and Sequence

In this unit, students will explore, consider, and analyze the ways in which foundational pieces of
art have been interpreted, reinvented, and “reimagined” for contemporary audiences. Using
Henrik Ibsen’s A Doll’s House, students will come to understand that some works can seem
“old-fashioned” or even “cliche” to them, but were wildly innovative and transformative at the
time of their origination. Considered one of the first “modern” plays, 4 Doll’s House calls upon
students to research and deeply understand the cultural context of gender politics and social
status in the late 1800s; at the same time, its timeless exploration of the human need for
actualization and connection offers myriad opportunities for theatre artists today.

After an initial individual reading of the entire play, students will work through the piece
collaboratively, applying close reading and interpretation skills to the work. Specifically, students
will be asked to consider the “surprise” ending of the play through two lenses: first, students will
be exposed to the critical and popular reception of the play during its contemporary time (1890’s)
and will come to understand the impact it had on both playwriting and social norms; then,
students will employ close reading to Ibsen’s script to consider how he crafts a balanced
narrative in his subtext, laying the groundwork for a much more nuanced work than they might
have originally imagined. Students will come to understand the unit of “beats” in a playscript.
They will develop the ability to independently identify a beat in a script and will be able to
analyze how beats work together to create a cohesive, fluid narrative on stage.
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The final assessment of the unit offers students opportunities to research and explore past
innovative productions of 4 Doll’s House or creatively synthesize their analysis with a fresh new
vision for the play.

Unit Assured Assessments
Formative Assessments:

-Students will respond to their first reading of the play independently, using a reader (audience)
response approach.

-Students will work in small groups to analyze a specific beat in the script, employing close text
reading to analyze tone, subtext, dynamics, diction, symbolism, etc.

-Students will work individually or in small groups to rewrite a popular fairy tale, children’s
story, Disney movie, etc., inserting a “surprise ending” to explore the role of “Ibsen endings” in
storytelling.

Summative Assessments:
The final assessment in this unit asks students to choose from one of two options:

1) Research several productions of A Doll’s House to explore the various lenses through
which the script has been produced. They will analyze critical and popular reception to
the productions and be able to articulate the effectiveness of the choices made in the
production. Findings and analysis will be shared with class peers.

2) Create your own production of 4 Doll’s House, “reimagining” it for a contemporary
audience. Students will establish a central metaphor through which to tell the story (e.g it
is set in the American 1950’s or it is in a bird sanctuary and all of the characters are avian
representations of their chief characteristics) and develop a pitch presentation for
potential producers for the work. Presentations will be shared with class peers.

For each of these choices, students may choose to work individually or collaboratively.
Resources

Core
® A Doll’s House by Henrik Ibsen

Supplemental
e Script excerpts of other works that can be perceived as “dated” or “old-fasioned” or “cliche”

(e.g. The Importance of Being Earnest, Grease, A Streetcar Named Desire etc)
® Backwards and Forwards by David Ball
® The Art of Active Dramaturgy by Lenora Inez Brown
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Time Allotment
e Approximately 3 Weeks

UNIT 4
Historical Research & Playwright’s Voice

Unit Goals
At the completion of this unit, students will:

Reading Literatur

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative meanings; analyze the cumulative
impact of specific word choices on meaning and tone, including words with multiple
meanings or language that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts

Honors Dramaturgy, 2026 23



CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects
to answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of each source in
answering the research question; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

Honors Dramaturgy, 2026 24



CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,
audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering vocabulary knowledge
when considering a word or phrases important to comprehension or expression.

2016 ISTE Technology Standards

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their
perspectives and enrich their learning by collaborating with others and working effectively
in teams locally and globally.

Unit Essential Questions

e What makes a work of theatre “important?”
e How do a playwright’s lived experiences evolve from retelling, mimicry, or reaction to
serious theatrical art?

Unit Scope and Sequence

Great American playwrights of the 20th century offer students the opportunity to explore how
lived experience translates into heightened artistic expression for the stage. From O’Neill,
Williams, and Miller to Hansberry, Vogel, and Mamet, playwrights of the 20th century took
Ibsen’s first steps into realism and naturalism and created theatre as we know it today. No one is
more renowned for their work in this field than August Wilson. Wilson’s Century Cycle, a ten
play collection in which each work chronicles Black American life in a particular decade of the
20th century, marries poetry, mysticism, music, and spirituality with the harsh realities of urban
life in America.
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In this unit, students will individually choose one of Wilson’s ten Century Cycle plays to read.
After an initial independent reading, students will come together in small groups to explore the
singularities and the universality of their chosen play. Together, students will explore Wilson’s
lived experiences and identify how we see them take shape as art in his plays. They will apply
essential questions (What questions does your play ask? To what extent does it seem to offer
answers to those questions? What are key elements that are important to your play (could be
subject matter, historical context, story structure or narrative elements, motifs, symbolism,
relationships...)) to their play and use them as a base for discussion among peers who’ve read
the same play. After sharing their findings on these questions, students will gather in small
groups for Shared Inquiry Discussion with peers who’ve read different works than they, in order
to draw parallels between the works and discover the universality of themes and note the
progress achieved in the 20th century.

Unit Assured Assessments
Formative Assessments:

-Students will write an individual letter to a character expressing their reader (audience) response
reaction to decision making in the play.

-After viewing the documentary The Ground On Which I Stand, students will respond in
discussion to moments that were especially powerful, curious, or sparked inquiry for them.

-Students will work in small groups to prepare three slides (in response to the three prompts:
What questions does your play ask? To what extent does it seem to offer answers to those
questions? What are key elements that are important to your play?) in a collaborative slide deck
on the Wilson Century Cycle.

Summative Assessments:

-Students will each engage as a central participant in one thematic Shared Inquiry Discussion.
When not a central participant, students will take part as observers, questioners, clarifiers, etc.

-Using the collaborative slide deck and Shared Inquiry Discussion as discovery material,
students will construct a creative piece that responds to their play. Focus should be on utilizing
visual expression and symbolism for thematic statement.

Students may choose to create one the following:

e Cornell box

e diorama

e C(Collage

e Photo essay
(this assessment may be completed either in this unit or the next unit, at the teacher or student’s
discretion)
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Resources

Core
e August Wilson Century Cycle plays (student choice)
® The Ground On Which I Stand

Supplemental
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown

Time Allotment
e Approximately 3 Weeks

UNIT 5
Dramaturgical Analysis of Media(s)

Unit Goals

At the completion of this unit, students will:

Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as well as its
aesthetic impact.
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CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band
independently and proficiently.

Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the
text.

Writing

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to
support analysis, reflection, and research.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own
ideas clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence ,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

Language
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CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrases important to comprehension or
expression.

2016 ISTE Technology Standards

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they act
and model in ways that are safe, legal, and ethical.

ISTE (Standard 4) Innovative Designer: Students use a variety of technologies within a design
process to identify and solve problems by creating new, useful or imaginative solutions

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions

e What role does dramaturgy play in building the complete world of a theatrical text?
e How do musicals incorporate dramaturgical research and close text reading to sustain a
unified story that is told through spoken word, music, and dance?

Unit Scope and Sequence

In contemporary theatre and industry, musicals (a relatively young art form when compared with
plays) play a prominent role in the live performance landscape. From small, regional projects to
multimillion-dollar spectacles, musicals harness the power of music, dance, scenic design,
costumes, lighting, and other to capture the imagination of audiences. But at the heart of any
musical production are the same crucial elements of a small cast play: competing character
objectives; the exploration of humanity; and the use of theatre vocabularies to draw an audience
in and move them. Musicals with staying power are those that implement the same attention to
language, subtext, world-building, and character-driven storytelling that successful plays do. The
role of the dramaturg is no less important in these endeavors. Because musicals are a more
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familiar and accessible art form than plays for many young people, this unit strives to give
students the opportunity to apply their dramaturgical skills to work with a musical libretto.

After an initial individual read/listen, students will come together to brainstorm all the possible
avenues for dramaturgical focus in the libretto of /n the Heights (book by Quiara Alegria Hudes,
lyrics and music by Lin Manuel Miranda). As In the Heights is a sweeping, multi-character,
multi-plot script, students will work to determine how to select a focus for tracing a throughline
in the libretto. The primary exercise of this unit is the practice of the clinical skills of noticing
and tracking in a text. Students will work individually or collaboratively to catalogue their work
and share it with peers. Once they have completed their tracking work they are better prepared to
ask the big “so what” questions tied to character, conflict, and thematic statement. When viewed
in long-shot, students are in a position to evaluate how a full text works (or does not work) as a
larger piece.

Unit Assured Assessments
Formative Assessments:
-Students will respond to the libretto individually, using a reader (audience) response approach.

-Students will contribute to a class brainstorm in which they share what they “notice” in the
libretto (patterns, ruptures, theatrical moments, etc).

-Students will track a motif or element through the libretto and determine how the element works
to serve the larger thematic statement, character arc, or ensemble journey.

Summative Assessments:

Students will contribute a “so what” statement to the class analysis of the libretto of In the
Heights, applying their tracking work as evidence for their position. Statements will be
formulated as open questions (see The Active Art of Dramatury Ch 3) that could be used in
dramaturgical conversations with actors, directors, designers, educators, etc. Statement may be
expounded upon in the form of a theatrical review, a vlog or podcast, or as a guiding document
for an upcoming production.

Resources

@

ore
® [n the Heights, by Quiara Alegria Hudes (lyrics and music by Lin Manuel Miranda)

Supplemental
® [n the Heights: Finding Home

® Backwards and Forwards by David Ball
® The Active Art of Dramaturgy by Lenora Inez Brown
® The Secret Life of the American Musical (excerpts) by Jack Viertel
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Time Allotment
e Approximately 2 Weeks

UNIT 6
THE ACTOR’S PACKET (ongoing throughout course)

Unit Goals

At the completion of this unit, students will:
Reading Literature

CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how
to develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone, including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as well as its
aesthetic impact.

CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires
distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama or poem

(e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each
version interprets the source text.
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CCSS.ELA-Literacy.RL.11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity
band independently and proficiently.

Reading Informational Texts

CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

CCSS.ELA-Literacy.RI.11-12.10 By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text complexity band independently and
proficiently.

Writing

CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.

CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the
development, organization, and style are appropriate to task, purpose, and audience.

CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach, focusing on addressing what is most
significant for a specific purpose and audience.

CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including new

arguments or information.

CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects
to answer a question (including a self-generated question) or solve a problem; narrow or
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broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of each source in
answering the research question; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

CCSS.ELA-Literacy.W.11-12.10 Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time frames (a single sitting or a day or two)
for a range of tasks, purposes, and audiences.

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and expressing their own ideas clearly and
persuasively.

CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal
tasks.

CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g. textual, graphical,

audio, visual, and interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Language

CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.
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CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for reading, writing, speaking, and listening
at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrases important to comprehension or
expression.

2016 ISTE Technology Standards

ISTE (Standard 1) Empowered Learner: Students leverage technology to take an active role in
choosing, achieving,and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE (Standard 2) Digital Citizen: Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an interconnected digital world, and they
act and model in ways that are safe, legal, and ethical.

ISTE (Standard 3) Knowledge Constructor: Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative artifacts, and make meaningful learning
experiences for themselves and others.

ISTE (Standard 4) Innovative Designer: Students use a variety of technologies within a design
process to identify and solve problems by creating new, useful or imaginative solutions

ISTE (Standard 6) Creative Communicator: Students communicate clearly and express
themselves creatively for a variety of purposes using the platforms, tools, styles, formats and
digital media appropriate to their goals.

ISTE (Standard 7) Global Collaborator: Students use digital tools to broaden their perspectives
and enrich their learning by collaborating with others and working effectively in teams locally
and globally.

Unit Essential Questions
e How does a dramaturg’s work contribute to the overall success of a production?
e How can close reading and research be most effectively conveyed to a target audience for
a production?
Unit Scope and Sequence
Throughout the course, students will build skills, knowledge, and process for producing what is
known as an “Actor’s Packet”: a product which encapsulates the relevant work of the dramaturg

for a specific audience (not always the actor, despite the nomenclature) and is packaged for
efficiency, clarity, and precision without being prescriptive.
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This unit spans the entire course because work on their Actor’s Packet begins on Day 1 and ends
at the conclusion of the course. Specific class time can be dedicated to work on the Actor’s
Packet (as a daily or weekly allotment) but students should be dedicating individual time outside
of class to this work as well. The Actor’s Packet is a culmination of all the skills a student has
honed; it should demonstrate that the student has a deep appreciation and understanding for what
a dramaturg does and that they can execute these skills for a particular audience with a high
degree of grade-level effectiveness.

At the end of the course, students will share their Actor’s Packets with their class peers to
demonstrate proficiency and to build foundational knowledge of a variety of plays and musicals.

Unit Assured Assessments
Formative Assessments:

-Students will read a minimum of three theatrical texts (scripts and/or librettos) individually and
will review them for suitability as a subject for their Actor’s Packet.

-Students will write a precis piece providing an overview of their proposed Actor’s Packet.

-Students will submit at least one paragraph from their Actor’s Packet that demonstrates their
highest and best effort at close text analysis. Paragraphs will receive timely and targeted
feedback in order to guide their continuing work on the Actor’s Packet.

Summative Assessments:

Students will create a focused Actor’s Packet product (document, website, Padlet, etc) on a
playscript or musical libretto of their choice. The focus should be appropriately narrowed and the
material should be targeted to a specific audience (e.g. actors, directors, designers, educators,
producers, etc). Each student will have the opportunity to share their product with their class
peers during the publishing process.

This piece will be evaluated using the Honors Dramaturgy Summative Assessment rubric and
will count as the final exam grade for the course. This project is completed in lieu of a seated

exam.

Resources

@
9

or
e Scripts/librettos considered for project (minimum of three required)
e script/libretto chosen for project

Supplemental
® Backwards and Forwards by David Ball

® The Art of Active Dramaturgy by Lenora Inez Brown
® The Secret Life of the American Musical by Jack Viertel
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Time Allotment

o 20 Weeks (concurrent with other units during the entire semester)

CREDIT
One-half credit in English
One class period daily for a half year

PREREQUISITES
Successful completion of grades 9, 10, and 11 and teacher recommendation into the class.

CURRENT REFERENCES

Ball, David. Backwards and Forwards: A Technical Manual for Reading Plays. Carbondale,
IL: Southern Illinois University Press, 1998. Print.

Brown, Lenora Inez. The Art of Active Dramaturgy: Transforming Critical Thought into
Dramatic Action. Cambridge, MA: Focus, 2010. Print.

Cattaneo, Anne. The Art of Dramaturgy. New Haven, CT. Yale University Press, 2021. Print
Chemers, Michael Mark. Ghost Light: An Introductory Handbook for Dramaturgy.
Carbondale, IL: Southern Illinois University Press, 2010. Print.

http://www.corestandards.org/EL. A-Literacy/

http://www.iste.org/standards/standards/for-students-2016
http://www.nationalartsstandards.org/

Mazer, Cary. “Dramaturgy in the Classroom: Teaching Undergraduate Students Not to be
Students.” Theatre Topics 13.1 (March 2003): 135-41. Print.
Educational Theatre Association: https://www.schooltheatre.org/home

ASSURED STUDENT PERFORMANCE RUBRICS

Vision of the Graduate Skill and Distribution Rubrics

Honors Dramaturgy Summative Assessment rubric

Trumbull High School School-Wide Reading Rubric

Trumbull High School School-Wide Writing Rubric

Trumbull High School School-Wide Independent Learning and Thinking Rubric
Honors Dramaturgy Participation Rubric
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http://www.corestandards.org/ELA-Literacy/
http://www.iste.org/standards/standards/for-students-2016
http://www.nationalartsstandards.org/
https://www.schooltheatre.org/home
https://docs.google.com/document/d/14vt6Pa77VpDQClWf-2_HhXLjUcMMtX10f1km-YgrSSE/edit?usp=sharing

CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK
FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate > g

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something

original or imaginative.

Communication
The ability to understand others
and be understood for a variety of
reasons and purposes. Trumbull

Public

. Schools i i
Collaboration /D\ Emotl_onal_ln_tglllgence
The qualities and competencies we Q-.-g The aphmdeﬁ?r Idearmfymg how and
use to collectively make progress why a person is feeling the way they are

toward common goals or outcomes. and how to regulate and address those

The ability to use knowledge, facts, and
data to effectively solve problems.

Growth Mindset

The belief that one can improve
their intelligence or skills through
continued hard work and adapt
when faced with challenges.

emotions.
Self-Efficacy Integrity
The belief that you are capable of The act of consistently deing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022

OTHER RESOURCES

“Your” Hamlet analysis/argument

A Doll’s House project overview

August Wilson’s Century Cycle play analysis
Visual project

Actor’s Packet (final culminating project)
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Honors Dramaturgy Summative Assessment Rubric

Score 9

Highly articulate, effectively organized expression that addresses the task astutely. These
products meet the score 8§ criteria but are exceptional in their demonstration of mastery of
language, applied use of relevant and specific references to evidence, application of the
dramaturgical process, and development of an insightful, focused, and original thesis.
Perceptions of the playscript and other sources are incisive and clearly expressed, using
sophisticated, coherent language appropriate to literary/theatre criticism (as appropriate). The
student has original ideas and may also offer more than a single interpretation of a playscript or
any of its parts. While the product may not be completely error-free, it demonstrates careful
editing and revision and the student’s exemplary control of the elements of composition and the
craft of analytical and/or creative presentation.

Score 8

Highly effective expression that takes a convincing and clear position or approach to the task.
The student uses relevant and meaningful evidence from the playscript and other sources that is
substantive and well explained. The argument moves the expression forward and demonstrates
clear connection between the claims made and the evidence offered. Application of the
dramaturgical process controls the product. The product demonstrates the ability to use a broad
range of elements of effective expression (specific to the task) and is highly-focused and not
sprawling. There may be occasional mechanical errors (specific to the process) but the product is
generally well-edited and demonstrates the student’s control of the elements of composition and
the craft of analytical and/or creative presentation.

Score 7

Effective expression that advances a solid, clearly indicated thesis that responds directly to the
task. Evidence from the playscript and other sources is provided and may be substantive;
however, development or articulation of analysis or application of dramaturgical process could
be more convincing or clear. Analysis of the playscript and other sources is thoughtful, but may
not be as thorough or precise as is needed. The student’s elaboration may lack exemplary insight
or persuasiveness. There is concrete evidence that the student can read and respond expressively
and critically to text. The argument could benefit from more sophistication or stronger control.
There may be occasional mechanical errors (specific to the process).

Score 6

Effective expression that advances a solid thesis related to the task but may, at times, lack clarity
or specificity or put forth an argument that is not fully developed. Evidence from the playscript
or other sources is provided and efforts are made to use it to develop an argument; more analysis,
thoroughness, clarity, and/or focus is needed. The language is clear and may even be strong in
places but may display lack of sophistication, lapses, inability to apply literary/theatre
vocabulary effectively, and/or mechanical errors that momentarily distract from the thinking or
argument.
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Score 5

Expression that responds to the task appropriately but may offer what are, predominately,
observations about the playscript or other sources, without substantive conclusions drawn. The
citation of evidence or interpretations may lean toward superficiality or a lack of conviction. A
thesis is presented and supported but the support is vague, limited, or disconnected. The product
may accurately express the student’s thoughts but may contain an accumulation of errors
(including imprecise vocabulary) that detracts from the voice and/or uncovers weaknesses in
mechanics and vocabulary.

Score 4-3

Expression that attempts to address the task but is impacted by a misreading of or lack of facility
with the text. A thesis is present but logical, relevant support is meager or imprecise. An attempt
at dramaturgical analysis is present but is vague and unconvincing and may rely largely on
paraphrase and generalization. The writing is sufficiently clear to convey meaning but may suffer
from a lack of coherence, weak diction, faulty sentence structure, and/or a variety of mechanical
errors.

Score 2-1

Product does not respond adequately to the task or assignment. The product may be largely plot
summary of a text. Confused or incoherent dramaturgical analysis suggests the student’s inability
to comprehend the playscript or other sources and/or apply knowledge of literary/theatrical
elements or devices. The product may demonstrate minimal ability to understand and apply
conventions of composition and standard written English or lacking attention to the editing and
revision process.

Score 0

No response or a response with no more than a reference to the task.

OR

Plagiarism and/or use of Artificial Intelligence in place of original work and thought is evident.
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Honors Dramaturgy Participation Rubric
Exemplary

e Participates routinely in class discussions; participation is self-motivated

and responsive

Responds to and builds on other students’ & instructor’s ideas
Offers insightful evidence as support for own ideas and others’
Respects and actively listens to others’ ideas/opinions
Demonstrates curiosity, resilience, and intrinsic motivation

Meets Expectations
Participates voluntarily in class discussions

Responds to other students’ & instructor’s ideas

Is able to offer evidence for ideas—can do so when prompted
Respects and listens to others’ ideas/opinions

Demonstrates motivation to succeed & progress

Working toward Expectations
e Engages in class discussion only when called upon by instructor

e Ideas are offered in isolation and/or are repetitive of previously stated
ideas or are vague, lacking clarity or specificity

e Struggles to offer evidence for ideas

e Motivation is erratic, extrinsically motivated only, or regularly below
expectations of the class community

Consistently Below Expectations
(may include any of the following, which require intervention)

e Fails/refuses to participate in class activities, even when called upon by

instructor

Does not/cannot respond to other students’ ideas

Cannot/will not provide evidence for ideas

Consistently distracted or inattentive to others’ ideas/opinions
Disrespectful to others’ opinions/ideas
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“What’s Hamlet’s deal?!”
A fine question posed by a fine student (Jack Leonard, class of 2016)

Essential question: What is YOUR Hamlet “about?”” Uncover, develop, and support a focus for
your production of the classic Shakespearean tragedy.

e 1000 - 1500 words (4-5 pages-ish)
e thesis-driven
e close reading analysis of the play
...that drives toward an interpretation of the play that would work cohesively on stage

Start unbiased (look at evidence) to uncover what you see as a strongly suggested reading of the
play—narrow & focus that to an interpretation (biased reading) of the play that will be YOUR
production

You are doing the work of a dramaturg (close reading, analysis, research) to support a fictional
director’s vision (thesis/interpretation) of the play that will end up on stage

STRUCTURE NOTES:

Yes, you MUST have directly quoted evidence from the play

Yes, you must EXPLAIN how that evidence should be interpreted to forward your production
vision

You MUST have a claim (thesis) that directs & controls the whole thing

You are not required to structure this as a traditional academic essay—consider sectioning,
headers, etc that would make the information clear & user friendly if that’s helpful to you.

You will submit a precis to get feedback on your concept & line of thinking.
You will have the opportunity to submit a sample paragraph for a grade & feedback if desired.
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https://docs.google.com/document/d/1Ic3TzyfoF4HigCTV-Bwn3NuPsLHgX6xT13Z6r_mMZrM/edit?usp=sharing

HDram
A Doll’s House final project

A Doll’s House was written by Henrik Ibsen in 1879 Norway. After years of directing, writing
and producing the popular “well-made play,” Ibsen adapted the style to produce one of the most
controversial plays ever written. Ibsen is the second most frequently performed playwright after
Shakespeare and 4 Doll’s House was the most-produced play in the world as recently as 2006.

A Doll’s House was based on the real-life experiences of a friend of Ibsen’s and--as you
know--provides a “scathing criticism” on the contemporary marital roles of the Victorian era.
Ibsen denied having set out to write a “feminist” play although he went on to write several more
plays with strong, independent female protagonists and that poked at established social norms
predicated on gender.

A Doll’s House was so controversial that contemporary Victorian audiences were often shocked
and stormed out of the theatre. When the play was performed in Germany, Ibsen was required to
write an alternate ending in which Nora remains with her husband and children. He called the
alternate ending a “barbaric outrage.” As scholars of the play, it is interesting to consider how and
why it has retained such staying power in the theatre for over 100 years.

Your exploration can take one of two avenues:
e  acreative project in which you propose and develop a vision for a new production of 4
Doll’s House
e aresearch project in which you explore the various ways in which past productions of 4
Doll’s House have “reimagined” or otherwise attempted to reassert the relevancy of the

play

Refer to our project resource materials HERE
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HDram
August Wilson’s Century Cycle

Overview of the Century Cycle

e Injust 23 years, beginning in 1982 and ending in 2005, Wilson set out to write a series of
ten plays, each of which chronicles the African-American experience in a different
decade of the 20th century.

All the plays except Ma Rainey’s Black Bottom are set in the Hill District of Pittsburgh
The plays are not interconnected but several characters and locations overlap.

Two plays (Fences, The Piano Lesson) won the Pulitzer Prize for Drama. All except Gem
of the Ocean and Radio Golf won major awards.

e  Many of the plays were first developed, workshopped, and premiered in Connecticut at
Yale Rep and the O’Neill Center.

e  Wilson grew up in the Hill District, a bi-racial child of a German immigrant father and
southern black mother.

e  Wilson died in 2005, the same year his final play, Radio Golf, premiered.

Directions for your choice play analysis:

Assemble with the other members of the class who read the same Century Cycle play that you
read (if there are others--a few of you may be the only one reading your title)

Find your assigned slides (there are 3); in the title field of the first slide, add the year the play
takes place and YOUR names (e.g. “1977--Tina, Franklin, Marc™)

Discuss the questions you are being asked--collaborate to create thoughtful, text-informed
responses.

The three questions for all plays are:

e What questions does your play ask?

To what extent does the play seem to offer answers to those questions?

e What are key elements that are important to your play (could be subject matter, historical
context, story structure or narrative elements, motifs, symbolism, relationships...)?

Input your ideas onto your 3 slides in a way that conveys talking points for your group during
our discussion. Please be sure that someone on your team is doing a final edit for grammar &
mechanics. Information can be bulleted but it MUST be clear and free of typos.
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*QOur purpose here is to connect and collaborate with people who’ve read the same play and to
also inform those who’ve read other plays so they have a deeper appreciation for where their
play fits into the cycle with others and in Wilson’s development as a major playwright of the

20th century. Try to make your work on this accomplish those goals.
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HDram
Creative Response

Often, theatre artists will use a visual representation to express crucial thematic ideas about a
piece to the creative team and/or actors in order to bring them into the vision of the production.
For this assignment, we will experiment with various visual means of expressing the deep
analytical work you’ve done with a script.

Guidance: In this project you are taking your close reading skills and combining them with your
artistic sensibilities to express a visual representation of the thematic focus of the play in order to
(theoretically) convey a vision of the play to a group of actors, designers, and technicians.
Imagine that you would share and explain your choices in the Cornell Box, diorama, or
collage/inspiration board at a first read-through of the play in order to inspire and coalesce
everyone on the team around your vision so you can all be “doing the same play.”

Objective: utilize the creative expression possibilities of visual media to convey the thematic
focus of the play.

This project can be completed for either your Wilson Century Cycle play or In the Heights.

1) Create a “Cornell Box” for your Wilson Century Cycle play.
Background: A Cornell Box is a piece of 3D art inspired by the visual artist Joseph Cornell
(1903 - 1972). He worked largely in the medium of “assemblage”--curating, altering,
positioning, and presenting found art to express an idea. To get the best overview of his work,

google “Joseph Cornell box™ and select images. You’ll see.

To do:
1) Create a Cornell Box (see Guidance above).

2) Submit a short document with your Cornell Box that outlines the following:

e A central question that you think the play asks—provide elaboration as needed but keep it
concise.

e A brief statement of how you want the audience to FEEL after seeing your production of
the play.
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Three text quotations (a line or a small chunk of dialogue) that are central to the play—in
your opinion—that have inspired the Cornell Box. You may provide elaboration as needed
but, again, keep it concise.

2) Create a diorama that depicts a central “place” for the action of the play/musical.
Consider not just how the stage looks at that moment but also the symbolic representation
that is present in the visual details.

To do:

3)

Create a diorama that presents an audience or bird’s eye view of one moment in the
play/musical.

Submit a short document with your diorama that outlines the following:
A central question that you think the play/musical asks—provide elaboration as needed but
keep it concise. This should be a broad view but the moment you are choosing should be

a pivotal part of this broader view.

A brief statement of how you want the audience to FEEL during this moment of the
piece.

Three text quotations (a line or a small chunk of dialogue) that are central to this moment.
You may provide elaboration as needed but, again, keep it concise.

Create a collage or inspiration board that expresses central thematic or symbolic
ideas of the play/musical.

To do:
Creative curate and arrange images that speak to central thematic or symbolic ideas in the
play that you feel should be focused on in a production.

Submit a short document with your collage/inspiration board that outlines the following:

A central question that you think the play/musical asks—provide elaboration as needed but
keep it concise.

A brief statement of how you want the audience to FEEL after seeing your production of
the play/musical.
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e Three text quotations (a line or a small chunk of dialogue) that are central to the play—in
your opinion—that have inspired the collage/inspiration board. You may provide
elaboration as needed but, again, keep it concise.
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HONORS DRAMATURGY
FINAL PROJECT--THE “ACTOR’S PACKET”

An “Actor’s Packet” is an informational document, usually prepared by a dramaturg, that
provides the necessary background and research information to the people who will be working
on the production. Even though it’s called an “Actor’s Packet,” it’s really for designers,
marketers, educators, directors, etc in addition to the actors. For this project, the exact content of
your actor’s packet will be determined by the play or musical that you choose. Some productions
really require a lot of historical research. Others need more character analysis or song plots. Still
others focus heavily on past productions or the design concepts.

The final product can be a printed document, electronic document, or a website. If it has a lot of
links or images, you may want to go the electronic document route. If you want your users to be
able to easily move from one section to the next, then the website option might be best.

The rubric for the project evaluates the final product in these four areas of assessment:
e Your demonstration of your ability to conduct and apply Research
e Your demonstration of your ability to conduct and apply Analysis of the playscript
e Your demonstration of your ability to transfer your research and analysis into Practical
Application for a stage production
e Your demonstration of your ability in Publishing your work in way that is correct,
logical, effective, and persuasive for your intended audience

Step One: Read at least 3 playscripts or librettos

Step Two: Choose the play or musical that you will use for your final project

Step Three: Read the heck out of that playscript; read it again and again until you have a facility
with it. Do quick readings. Do annotations.

Step Four: make some decisions about the needs and focus of your Actor’s Packet. What does
this play or musical lend itself to? What have you noticed as you’ve read? What interests you?
What ways of looking at a script (return to the handout “Thirty Ways to Read a Play”) would be
beneficial for this text?

Step Five (here’s where it gets messy): Do the work. Research....analyze.....notice
things....recognize patterns and ask “so what?”” about them....decide how all those things might
shape a production....This is where you might spend time doing work only to realize it doesn’t
take you anywhere and you won’t include it in your Actor’s Packet. That’s okay--it’s part of the
process.

Step Six: Begin formatting your Actor’s Packet based on needs and focus of your particular
script and production.
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Step Seven: Edit your Actor’s Packet like you’ve never edited before. Imagine if you were in a
real professional job and you handed out (or published online) something that had pervasive
typos and errors...Yikes!

Step Eight: Share your work with the class. This will be informal--it’s not a presentation but,
rather, just a chance for you to show off all your hard work to an audience that is wider than just
me.

RESOURCES
Rubric for project:

https://docs.google.com/document/d/1 E4L BkVSpWp9VegJENGeydiKhFBSbxuUA8Ji2He45mq
M/edit?usp=sharing

Past student samples:
https://drive.google.com/drive/folders/1 WM YP60ertfG94A8Z1gQ02kePKZSzX VAu?usp=drive

Real world guidance & samples:
http://theatregeekery.blogspot.com/2018/02/examples-of-what-dramaturgs-do-part-3.html

http://asyoulikeitatsdsu.blogspot.com/p/directorial-ideas-and-inspirations.html

https://therivalscmu.files. wordpress.com/2012/09/actors-packet.pdf

https://issuu.com/maeganclearwood/docs/the_piano_lesson actor_packet

https://docs.google.com/document/d/1 ySWRIS50mxvXVAIEpQIWO0-LHIJ3COANPJEDMFLg4
9JM/edit

https://drive.google.com/file/d/1S8A0jtDCrwagl OdhEODamR SIchw79Qfw/view
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http://theatregeekery.blogspot.com/2018/02/examples-of-what-dramaturgs-do-part-3.html
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CORE VALUES AND BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present
problem-solving through critical thinking. Students will use technology as a tool applying it to
decision making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.

Approved 8/26/2011

INTRODUCTION & PHILOSOPHY

Why Shakespeare? Why offer an entire semester course devoted to the works of one person?
Why is Shakespeare continually performed live throughout the world, in as many different forms
and venues as possible? Why are his plays continually adapted for big budget film productions?
Harold Bloom offers a rationale in his massive tome Shakespeare: The Invention of the Human:
that what we consider to be our modern consciousness is the product of Shakespeare’s
characters. In other words, by watching Shakespearean characters go through the process that
Bloom calls “self-individuation” and “self-overhearing,” audiences get a glimpse into how we
conceive of ourselves in the world and through that understanding gain a certain amount of
control over that process.

This course offers students who wish to expand on their experiences with Shakespeare in their
grade 9 and grade 10 English courses an opportunity to explore the richness and depth of the
works in their original context as well as see how they continue to evolve to, in the words of
Hamlet, “hold up a mirror to nature,” and engage in their own “self-overhearing.”

This update continues to focus on the study and close reading of the text as well as the historical
context of the plays. However, it will also draw heavily on the idea that the plays were intended
to be performed and therefore the study undertaken will ultimately have an eye towards
performance analysis to help focus the study. The texts will be supplemented with examples of
interpretations as well as other scholarly critique. Additionally, it will be posited that today’s
educated and cultured consumers of media and entertainment benefit from being able to
recognize foundational elements from the works of Shakespeare. At the same time, students will
be brought to understand that all art at all times is created in reference to the time in which it is
being written; thus, Shakespeare’s works give us a glimpse into another time and place to
consider what is universal and timeless and what is of a particular moment.

The culminating project of the course will ask students to consider Shakespeare’s works from

both perspectives, offering them the opportunity to consider their place in the world as much as
they consider Shakespeare’s place in the world. This project will supplant a seated examination.
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COURSE GOALS

The following course goals derive from the 2010 Connecticut Core Standards.

CCSS.ELA-LITERACY.RL.
11-12.1

CCSS.ELA-LITERACY.RL.11-12.2

CCSS.ELA-LITERACY.RL.11-12.3

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RL.11-12.5

CCSS.ELA-LITERACY.RL.11-12.6

CCSS.ELA-LITERACY.RL.11-12.7

CCSS.ELA-LITERACY.RL.11-12.10

CCSS.ELA-LITERACY.RI.11-12.1

CCSS.ELA-LITERACY.RI.11-12.5

CCSS.ELA-LITERACY.RI.11-12.6
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Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

Analyze the impact of the author’s choices regarding how to develop
and relate elements of a story or drama (e.g., where a story is set, how
the action is ordered, how the characters are introduced and
developed).

Determine the meaning of words and phrases as they are used in the
text, including figurative and connotative meanings; analyze the
impact of specific word choices on meaning and tone, including words
with multiple meanings or language that is particularly fresh,
engaging, or beautiful.

Analyze how an author’s choices concerning how to structure specific
parts of a text (e.g., the choice of where to begin or end a story, the
choice to provide a comedic or tragic resolution) contribute to its
overall structure and meaning as well as its aesthetic impact.

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from what is really
meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g.,
recorded or live production of a play or recorded novel or poetry),
evaluating how each version interprets the source text.

By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR text
complexity band independently and proficiently

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters
uncertain.

Analyze and evaluate the effectiveness of the structure an author uses
in his or her exposition or argument, including whether the structure
makes points clear, convincing, and engaging.

Determine an author’s point of view or purpose in a text in which the
rhetoric is particularly effective, analyzing how style and content
contribute to the power, persuasiveness, or beauty of the text.


http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/2/
http://www.corestandards.org/ELA-Literacy/RI/11-12/5/
http://www.corestandards.org/ELA-Literacy/RI/11-12/6/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/4/
http://www.corestandards.org/ELA-Literacy/W/11-12/8/
http://www.corestandards.org/ELA-Literacy/W/11-12/10/

CCSS.ELA-LITERACY.RI.11-12.10

CCSS.ELA-LITERACY. W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

CCSS.ELA-LITERACY.W.11-12.4

CCSS.ELA-LITERACY.W.11-12.5

CCSS.ELA-LITERACY.W.11-12.6

CCSS.ELA-LITERACY.W.11-12.7

CCSS.ELA-LITERACY.W.11-12.8

CCSS.ELA-LITERACY.W.11-12.9

CCSS.ELA-LITERACY.SL.11-12.1
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By the end of grade 11, read and comprehend literary nonfiction in the
grades 11-CCR text complexity band proficiently, with scaffolding as
needed at the high end of the range. By the end of grade 12, read and
comprehend literary nonfiction at the high end of the grades 11-CCR
text complexity band independently and proficiently.

Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence

Write informative/explanatory texts to examine and convey complex
ideas, concepts, and information clearly and accurately through the
effective selection, organization, and analysis of content.

Use precise language, domain-specific vocabulary, and techniques
such as metaphor, simile, and analogy to manage the complexity of
the topic.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing
what is most significant for a specific purpose and audience. (Editing
for conventions should demonstrate command of Language standards
1-3 up to and including grades 11-12 on page 55.)

Use technology, including the Internet, to produce, publish, and update
individual or shared writing products in response to ongoing feedback,
including new arguments or information.

Conduct short as well as more sustained research projects to answer a
question (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple
sources on the subject, demonstrating understanding of the subject
under investigation.

Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the
strengths and limitations of each source in terms of the task, purpose,
and audience; integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and overreliance on
any one source and following a standard format for citation.

Draw evidence from literary or informational texts to support analysis,
reflection, and research.

Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.


http://www.corestandards.org/ELA-Literacy/SL/11-12/2/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.SL.11-12.4

CCSS.ELA-LITERACY.L.11-12.1

CCSS.ELA-LITERACY.L.11-12.2

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

CCSS.ELA-LITERACY.L.11-12.6

ISTE Empowered Learner
(Standard 1):

ISTE Digital Citizen
(Standard 2):

ISTE Knowledge Constructor
(Standard 3):

ISTE Creative Communicator
(Standard 6):

ISTE Global Collaborator
(Standard 7):
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Come to discussions prepared, having read and researched material
under study; explicitly draw on that preparation by referring to
evidence from texts and other research on the topic or issue to
stimulate a thoughtful, well reasoned exchange of ideas.

Present information, findings, and supporting evidence, conveying a
clear and distinct perspective, such that listeners can follow the line of
reasoning, alternative or opposing perspectives are addressed, and the
organization, development, substance, and style are appropriate to
purpose, audience, and a range of formal and informal tasks.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language functions
in different contexts, to make effective choices for meaning or style,
and to comprehend more fully when reading or listening.

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grades 11-12 reading and content,
choosing flexibly from a range of strategies.

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings.

Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Leverage technology to take an active role in
choosing, achieving, and demonstrating competency in their learning
goals, informed by the learning sciences

Recognize the rights, responsibilities, and

opportunities of living, learning, and working in an interconnected
digital world, and they act and model in ways that are safe, legal, and
ethical.

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and others.

Communicate clearly and express themselves
creatively for a variety of purposes using the platforms, tools, styles,
formats, and digital media appropriate to their goals.

Use digital tools to broaden their perspectives and
enrich their learning by collaborating with others and working
effectively in teams locally and globally.


http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

COURSE ENDURING UNDERSTANDINGS

e Students will understand:
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how to approach and comprehend a Shakespearean play on a structural, plot,
and thematic level.

how the plays both fit in and challenge the various genres.

the historical context in which the plays were written and how that affected
their conception and their reception.

how the plays continue to change in meaning as the society that experiences
the plays change.

how the plays have the potential to change society.

the conventions of drama as a genre.

the conventions of Shakespearean comedy, tragedy, history, and romance.
how Shakespearean soliloquies reveal the development of a character.

COURSE ESSENTIAL QUESTIONS

Why does Shakespeare endure?
. How do the writings of Shakespeare reveal us? Shape us? Reflect us?
What do we learn from reading and viewing Shakespeare about the power, fragility and

beauty of being human?
4. How does art affect audiences? How do audiences affect art?

COURSE KNOWLEDGE & SKILLS

e Students will know . . .

0
(0]

]
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the history of theatre and Shakespeare’s place in it.

the life and times of the historical Shakespeare as well as the context of
Elizabethan theatre.

the defining characteristics of Shakespearean genres.

the significance of iambic pentameter in communicating characterization and
plot as well as how it differs from prose.

the various roles of a production company.

how to approach a script and formulate an interpretation about the work.
how to approach and interpret a Shakespearean soliloquy.

how to understand a Shakespearean play on a literal, interpretive, and
evaluative level.

how elements such as lighting, music, shot selection, etc. help to communicate
a director’s vision and how it affects the audience’s opinion of the subject.

e Students will be able to . . .

(o)

(o)

interpret implied stage direction communicated in dialog to help conceive
characterization, plot, staging, etc.
communicate their interpretation via performance, promptbook notation,
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formal essay, informal responses, etc.

o engage in shared inquiry discussions where they use the text to support their
interpretation of the text in a group discussion.

o independently and in small production groups, read a play, formulate an
interpretation, and perform or analyze a scene according to how they read the
script’s intention.

o Synthesize thematic ideas between texts and between Elizabethan arts and
culture and today’s arts and culture.

Vision of the Graduate

The Honors Shakespere course purposefully integrates the eight core competencies outlined in
Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as abstract
ideals, but as real, observable behaviors and mindsets that students develop through reading,
writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate
How It Is Embedded Throughout the Course

Competency
In Unit 1: Introduction to Shakespeare, students conduct a formal close
reading and explication of a sonnet, paraphrasing the poem and
analyzing how structure, imagery, and word choice shape meaning. This
assignment requires precise academic vocabulary, coherent

.. organization, and sustained textual evidence. In Unit 2: History Plays, in
Communication

small “production company” groups, students stage a key scene from
Henry V or Richard III and present a promptbook explaining their
interpretive choices. They must clearly articulate how blocking, stress,
subtext, lighting, and delivery communicate theme and characterization,
demonstrating command of both oral and written communication.

In Unit 1: Independent Reading & Annotation: students complete an
initial independent reading of each play before class discussion, arriving
prepared with annotations and interpretive questions. This expectation
Self-Efficacy reinforces students’ belief that they can independently navigate complex
Elizabethan texts. In Unit 4: Tragedy, students select and evaluate
multiple filmed performances of Hamlet, ultimately defending which
portrayal most effectively captures the play’s thematic aims. The
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assignment positions students as authoritative critics capable of forming
and defending sophisticated judgments.

Critical Thinking
&
Problem Solving

In Unit 4: Tragedy Structure Analysis, students analyze Hamlet through
the five-act tragic framework (stasis & intrusion; complication;
irreversible act; “other play”; avalanche & last man standing). This
requires synthesizing structural analysis with thematic interpretation. In
Unit 2: Performance Comparison, students compare their staged scene
to professional productions, evaluating how directorial choices
influence audience perception. They must identify problems of
interpretation (e.g., Is Richard manipulative or charismatic?) and justify
their conclusions with textual evidence.

Collaboration

In Unit 2: History Plays Performance Project, students work in small
groups to interpret and stage a key scene. They must negotiate decisions
about characterization, tone, and staging, balancing competing ideas and
building consensus around a shared artistic vision. In Unit 3: Comedy
Shared Inquiry Discussions, through structured Shared Inquiry
discussions, students respond directly to peers’ interpretations of
masking, mistaken identity, and comedic structure in Twelfth Night or
Much Ado About Nothing. They practice active listening, questioning,
and building on others’ ideas.

Growth Mindset

In Unit 2: Promptbook Development, students revise their promptbooks
as they refine interpretive choices. Through rehearsal and peer
feedback, they adjust staging and delivery to better align with textual
evidence, modeling iterative improvement. In Unit 3: Close Reading
Essay, students draft, revise, and refine a close reading essay on a
selected comedic passage (10-20 lines), strengthening thesis clarity and
analytical depth through revision processes aligned to the Shakespeare
Summative Writing Rubric.

Integrity

In Unit 1: Bloom & Scholarship Analysis, students read excerpts from
Harold Bloom and other scholars, engaging critically rather than
passively accepting claims. They must accurately represent arguments
before responding, modeling intellectual honesty. In Unit 4: Research &
Citation Standards, when responding to scholarship and popular
commentary on Hamlet, students gather information from authoritative
sources, assess credibility, and properly cite evidence, reinforcing
ethical research practices. Students follow MLA citation guidelines and
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evaluate source credibility as outlined in CCSS W.11-12.8, reinforcing
responsible scholarship.

Innovation

In Unit 2: Staging with Modern Interpretation, students incorporate
music, lighting, and contemporary performance lenses into their staging
of historical scenes, creatively translating Shakespeare’s text for a
modern audience. In Unit 3: Comedy Genre Exploration, students
examine how Shakespeare both borrows from and deviates from
Aristophanes, Plautus, and Terence, then apply this understanding to
analyze modern comedic forms and adaptations, demonstrating transfer
of genre analysis across time periods.

Emotional
Intelligence

In Unit 4: Soliloquy Tracking in Hamlet, students track Hamlet’s
evolving worldview across his soliloquies, examining themes of
indecision, mortality, and self-awareness. This sustained attention to
internal conflict deepens students’ understanding of complex human
emotion. In Unit 2: Leadership & Conscience in History Plays, through
essential questions such as “What are the characteristics of a good
leader?” students analyze moral ambiguity in Henry V and Richard 111,
exploring manipulation, conscience, and power in ways that connect
literature to contemporary civic life.

Honors Shakespeare, 2026 10




COURSE SYLLABUS

Course Name
Shakespeare

Level
Honors

Prerequisites
Successful completion of grades 9, 10, and 11 English

General Description of the Course

Honors Shakespeare is a semester-long senior elective that provides interested students with a
rigorous introduction to the study of Shakespeare’s works through reading, writing, viewing,
discussion, and research. As an English course, Honors Shakespeare offers students the
opportunity to apply the skills they have acquired in previous courses with an eye toward asking
why we should continue to read, discuss, and perform the works of a single playwright from over
400 years ago. The course philosophy pulls from scholarship that asserts that we read and view
Shakespeare’s works in order to discover more about ourselves and our world. Students will be
expected to do an initial reading of a Shakespeare play on their own and come to class with
foundational understanding of plot and character and with questions and annotations to fuel
collaborative discovery. As Shakespeare’s works were meant to be seen as performances and
today’s student has ready access to performances, scholarship, and commentary, extensive
viewing of film or filmed live performance will supplement the reading and be foundational to
the classroom study of the works. Students are expected to work collaboratively and explore
multiple perspectives, applying Shared Inquiry methodology, in order to discover the universality
and timelessness of Shakespeare’s works.

Instructor note: Unit 1 is introductory in nature and should be completed first. The Tragedy unit
requires a familiarity with Shakespeare’s works and style and should be completed last. The
Units on Comedy and History could be offered in either order in between the first and last units.

Assured Assessments
Formative Assessments:
e Shared Inquiry Discussions
e Journal responses
e Individual & collaborative annotations

Summative Assessments:
e Written analysis of sonnet
e C(lose reading essay of a Shakespearean comedy
e Film analysis (written piece or presentation)

Core Texts
The Tragedy of Hamlet
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The Tragedy of Richard I1]
Twelfth Night or Much Ado About Nothing

Supplemental Texts

Alls Well That Ends Well

As You Like It

Coriolanus (excerpts)

The Tragedy of Julius Caesar

The Tragedy of King Lear

The Tragedy of Macbeth (excerpts)
The Merchant of Venice

The Tragedy of Romeo & Juliet (excerpts)
The Tragedy of Othello

The Tempest

Titus Andronicus (excerpts)

The Winter's Tale

Media Texts/Resources

How Not To Hate Shakespeare
Shakespeare is Everywhere

Shakespeare and Hip Hop?
Why Shakespeare? Because it’s 2016

Ball, David. Backwards and Forwards: A Technical Manual for Reading Plays. Carbondale:
Southern Illinois UP, 1998. Print.

Barton, John. Playing Shakespeare. London: Methuen, 1989. Print. And accompanying videos

Bloom, Harold. Shakespeare: The Invention of the Human. New York: Riverhead, 1999. Print.

Widdicombe, Toby. Simply Shakespeare. New York: Longman, 2002. Print.
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https://www.youtube.com/watch?v=Kh3gMcOUFao
https://www.youtube.com/watch?v=LsESSyMnwmU
https://www.youtube.com/watch?v=DSbtkLA3GrY
https://www.youtube.com/watch?v=khVubNIgS0o

UNIT 1

Introduction to Shakespeare — the person and the plays

Unit Goals

At the completion of this unit, students will:

CCSS.ELA-LITERACY.RL.11-12.1

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RL.11-12.10

CCSS.ELA-LITERACY.RIL.11-12.1

CCSS.ELA-LITERACY.RI.11-12.5

CCSS.ELA-LITERACY.RIL.11-12.6

CCSS.ELA-LITERACY.RI.11-12.10

CCSS.ELA-LITERACY.SL.11-12.1

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text, including determining where the text leaves matters
uncertain.

Determine the meaning of words and phrases as they are used
in the text, including figurative and connotative meanings;
analyze the impact of specific word choices on meaning and
tone, including words with multiple meanings or language that
is particularly fresh, engaging, or beautiful.

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the
grades 11-CCR text complexity band independently and
proficiently

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text
leaves matters uncertain.

Analyze and evaluate the effectiveness of the structure an
author uses in his or her exposition or argument, including
whether the structure makes points clear, convincing, and
engaging.

Determine an author’s point of view or purpose in a text in
which the rhetoric is particularly effective, analyzing how style
and content contribute to the power, persuasiveness, or beauty
of the text.

By the end of grade 11, read and comprehend literary nonfiction
in the grades 11-CCR text complexity band proficiently, with
scaffolding as needed at the high end of the range. By the end
of grade 12, read and comprehend literary nonfiction at the high
end of the grades 11-CCR text complexity band independently
and proficiently.

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12 topics,
texts, and issues, building on others’ ideas and expressing
their own clearly and persuasively.
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http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/6/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/4/
http://www.corestandards.org/ELA-Literacy/W/11-12/8/
http://www.corestandards.org/ELA-Literacy/W/11-12/10/
http://www.corestandards.org/ELA-Literacy/SL/11-12/2/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

CCSS.ELA-LITERACY.L.11-12.6

CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

CCSS.ELA-LITERACY.W.11-12.9

ISTE Empowered Learner
(Standard 1):

Honors Shakespeare, 2026

Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic
or issue to stimulate a thoughtful, well reasoned exchange of
ideas.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading
or listening.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 11-12
reading and content, choosing flexibly from a range of
strategies.

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when
considering a word or phrase important to comprehension or
expression.

Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage
the complexity of the topic.

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Leverage technology to take an active role in
choosing, achieving, and demonstrating competency in their
learning goals, informed by the learning sciences
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http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

ISTE Digital Citizen Recognize the rights, responsibilities, and

(Standard 2): opportunities of living, learning, and working in an
interconnected digital world, and they act and model in ways
that are safe, legal, and ethical.

ISTE Creative Communicator Communicate clearly and express themselves
(Standard 6): creatively for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their goals.

Unit Essential Questions

e Who is Shakespeare?

o How do Shakespeare’s plays come to us and how does that transmission impact our
understanding of the plays?

e How does one begin to understand and unpack a play on the literal and interpretive
level?

e Why Shakespeare?

Unit Scope and Sequence

Why Shakespeare? This unit will introduce that question as well as one potential and potentially
controversial answer by examining Harold Bloom’s introduction to his collection of thoughts on
Shakepeare’s plays--Shakespeare: The Invention of the Human. As this is a complex and
provocative idea, there will be time devoted to unpacking, understanding, and reacting to this
idea--especially key components as:

self-overhearing which leads to individuation;
Shakespeare invented us;

there are more Hamlets than actors to play them;
the plays read us better than we read them.

All of which will be the backdrop of the course. From there, there will be a brief history of
ancient Greek theatre, which is the foundation of Western theatre, and the evolution of
Elizabethan theatre. There will be contextual grounding in Elizabethan history in general and
then narrowing down to what we know about Shakespeare himself. After the historical context,
there will be a focus on the texts themselves including the differences between quartos and folios
and how each were formed and transmitted to us; how the Folger editions of the plays are
constructed out of these various versions. The focus is again narrowed as there is instruction on
how to read the plays:

the difference between prose and verse
iambic pentameter

stage directions--explicit & implied
editors notes

longer notes

textual notes
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https://drive.google.com/file/d/1AQUwzX-k7J79ZViuLCdBRQh4Qh4-1jEw/view?usp=sharing
https://drive.google.com/file/d/0Bz0ou9HBzHYTYjVmSkV1WWZMWVk/view?usp=sharing&resourcekey=0-Djt-00xs7qryT0yWCoYc4Q

The unit will culminate in an exploration of the sonnets as an example of iambic pentameter and
the type of discourse that will be seen in the soliloquies.

Unit Assured Assessments
Formative Assessment:

e Students will read and annotate Bloom’s introduction to Shakespeare: The Invention of
the Human. They will engage in a class discussion where they share their insights and
ask questions of each others’ interpretation. As a class we will select the elements of
Bloom’s assertions (including the importance of self-overhearing in the process of
self-individuation, the assertions that the “play reads me more than I read the play” and
“there are more Hamlets than there are actors to play them”) that we will return to
throughout the course.

Summative Assessment:

e Students will take a sonnet and will conduct a close reading and an explication of the
poem. They will paraphrase the poem, formulate an interpretation of the poem, comment
on how the structure, imagery, and word choice (particularly the puns) help to
communicate that interpretation.

Resources:
Core:
e Introductory material from Henry V or Richard III(Folger Edition)
e The Sonnet text or selected Shakespearean sonnets
e Excerpts from Shakespeare: The Invention of the Human by Harold Bloom
e Excerpts from Simply Shakespeare by Toby Witticombe

Supplemental:
e Clip from Sir Laurence Olivier’s production of Henry V (1944)
e Clips from Playing Shakespeare BBC production

Time Allotment
o 1-2 Weeks

UNIT 2
History Plays

Unit Goals

At the completion of this unit, students will:

CCSS.ELA-LITERACY.RL.11-12 Cite strong and thorough textual evidence to support analysis of
A what the text says explicitly as well as inferences drawn from the
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https://docs.google.com/presentation/d/1688QuUNxuDLOkPEw3jPGF3hc4arrA3PBZ-j_Joc9Ldw/edit?usp=sharing
https://docs.google.com/document/d/100QTfkf6eN8-j5ELDpxYhKRu5UqWAycHsiQLSXdSXe4/edit?usp=sharing
https://drive.google.com/file/d/1AQUwzX-k7J79ZViuLCdBRQh4Qh4-1jEw/view?usp=sharing
https://drive.google.com/file/d/0Bz0ou9HBzHYTbUpaWFhZUklPRHc/view?usp=sharing&resourcekey=0-xJTYLCa2_gKizcAlWoXNUg
https://drive.google.com/file/d/0Bz0ou9HBzHYTU3g5UWRxN29VWUk/view?usp=sharing&resourcekey=0-_5BgrvjDBYL7Qd_s8JPm3A
https://youtube.com/playlist?list=PL3F16B64189460F3C&si=6s8JfOP7B_IU5itC
http://www.corestandards.org/ELA-Literacy/RI/11-12/1/
http://www.corestandards.org/ELA-Literacy/RI/11-12/1/

CCSS.ELA-LITERACY.RL.11-12.2

CCSS.ELA-LITERACY.RL.11-12.3

CCSS.ELA-LITERACY.RL.11-12.5

CCSS.ELA-LITERACY.RL.11-12.6

CCSS.ELA-LITERACY.RL.11-12.7

CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

CCSS.ELA-LITERACY.W.11-12.4

CCSS.ELA-LITERACY.W.11-12.5

Honors Shakespeare, 2026

text, including determining where the text leaves matters
uncertain.

Determine two or more themes or central ideas of a text and
analyze their development over the course of the text,
including how they interact and build on one another to
produce a complex account; provide an objective summary of
the text.

Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a
story is set, how the action is ordered, how the characters are
introduced and developed).

Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g., the choice of where to begin or end a
story, the choice to provide a comedic or tragic resolution)
contribute to its overall structure and meaning as well as its
aesthetic impact.

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from what is
really meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem
(e.g., recorded or live production of a play or recorded novel
or poetry), evaluating how each version interprets the source
text.

Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage
the complexity of the topic.

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience. (Grade-specific expectations for writing types are
defined in standards 1-3 above.)

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and
audience. (Editing for conventions should demonstrate command
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http://www.corestandards.org/ELA-Literacy/RI/11-12/2/
http://www.corestandards.org/ELA-Literacy/RI/11-12/5/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/b/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/3/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/
http://www.corestandards.org/ELA-Literacy/L/11-12/6/

CCSS.ELA-LITERACY.W.11-12.6

CCSS.ELA-LITERACY.W.11-12.9

CCSS.ELA-LITERACY.SL.11-12.1

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.L.11-12.1

CCSS.ELA-LITERACY.L.11-12.2

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

ISTE Digital Citizen
(Standard 2):

ISTE Knowledge Constructor
(Standard 3):

Honors Shakespeare, 2026

of Language standards 1-3 up to and including grades 11-12 on
page 55.)

Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to
ongoing feedback, including new arguments or information.

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with
diverse partners on grades 11-12 topics, texts, and issues,
building on others’ ideas and expressing their own clearly
and persuasively.

Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic or
issue to stimulate a thoughtful, well reasoned exchange of ideas.

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 11-12
reading and content, choosing flexibly from a range of strategies.

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Recognize the rights, responsibilities, and

opportunities of living, learning, and working in an
interconnected digital world, and they act and model in ways that
are safe, legal, and ethical.

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts, and
make meaningful learning experiences for themselves and others.
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ISTE Creative Communicator Communicate clearly and express themselves
(Standard 6): creatively for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their goals.

ISTE Global Collaborator Use digital tools to broaden their perspectives and
(Standard 7): enrich their learning by collaborating with others and working
effectively in teams locally and globally.

Unit Essential Questions

e What are the characteristics of a good leader?

How/why do people allow themselves to be manipulated (for either good or bad)?

e How do different performances affect the audience’s perspective of the themes in the
play?

e How does Shakespeare shape the audience’s opinion of a historical figure?

e What does the play say about the role of the conscience?

Unit Scope and Sequence

This unit will begin with an introduction to Witticombe’s discussion of the key characteristics of
Shakepeare’s History play--focusing on the questions about leadership qualities and how a king
performs his role. There will be a brief survey of British history of the time--focusing on royal
succession and the conflicts that shaped the nation. Students will use this backdrop and critical
lens to study Henry V and/or Richard I1l. Students will conduct a close reading of a significant
passage of the play (for example R3.1.4.1-10) to infer major themes of the play. Students will
examine the characters’ portrayals in various interpretations to see how a performance can shape
the audience’s perspective. Students will then get practice at formulating an interpretation of a
character, based on the text using some of the following tools:

stress, subtext, gestures, and implied stage directions

action, reaction, drive, and desire--inferring and interpreting characterization
information revealed by studying the structure and purpose of various soliloquies
interactions with other characters: noble or lower class

Students will demonstrate their understanding of character and major themes of the play by
working in a group to “stage” a portion of a key scene. This will require the students to consider
the following:

blocking

delivery of lines

reaction to other characters and events
music

lighting
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Students will then compare their interpretation and “performance” to other professional

productions.

Unit Assured Assessments
Formative Assessments:
e Shared Inquiry discussions about the ways which the titular character manipulates his
audience (his subjects or otherwise).

Summative Assessments:

e Students will work in small groups on a part of a key scene. They will read the scene in
context, formulate an interpretation about the scene and then determine the best way to
communicate that interpretation through performance. Groups will perform their scene
and submit a promptbook which indicates the notes in the script detailing their choices.
They will follow up with a presentation to the class where they explain their intent and
the process to come to their decisions. As this is not a performance class per se, the focus
won’t be on the performance product as much as on the promptbook and the presentation.

Resources:

Core:

e Henry V and/or Richard III (Folger Edition)

Supplemental:

Excerpts from Shakespeare: The Invention of the Human by Harold Bloom
Excerpts from Simply Shakespeare by Toby Witticombe

Excerpts from Backwards and Forwards by David Ball

Clips from Sir Laurence Olivier’s production of Henry V (1944)

Clips from Kenneth Branagh’s production of Henry V' (1989)

Clips from Sir Laurence Olivier’s production of Richard III (1955)

Clips from Al Pacino’s documentary Looking for Richard (1996)

Clips from Sir Ian McKellen’s performance in Richard III (1995)

“Henry V: A Modern Perspective” by Michael Neill (found in the Folger Edition)
“Richard III: A Modern Perspective” by Phyllis Rackin (found in the Folger
Edition)

Liar music video by Rollins Band

Time Allotment

4-6 Weeks

Unit Goals

UNIT 3
Comedy Plays

At the completion of this unit, students will:
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CCSS.ELA-LITERACY.RL.11-
12.1

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RI.11-12.1

CCSS.ELA-LITERACY.RI.11-12.5

CCSS.ELA-LITERACY.RI.11-12.6

CCSS.ELA-LITERACY.SL.11-12.1.a

CCSS.ELA-LITERACY.L.11-12.3

CCSS.ELA-LITERACY.L.11-12.4

CCSS.ELA-LITERACY.L.11-12.5

CCSS.ELA-LITERACY.L.11-12.6

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn
from the text, including determining where the text leaves
matters uncertain.

Determine the meaning of words and phrases as they are used in
the text, including figurative and connotative meanings; analyze
the impact of specific word choices on meaning and tone,
including words with multiple meanings or language that is
particularly fresh, engaging, or beautiful.

Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters
uncertain.

Analyze and evaluate the effectiveness of the structure an
author uses in his or her exposition or argument, including
whether the structure makes points clear, convincing, and
engaging.

Determine an author’s point of view or purpose in a text in which
the rhetoric is particularly effective, analyzing how style and
content contribute to the power, persuasiveness, or beauty of the
text.

Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic or
issue to stimulate a thoughtful, well reasoned exchange of ideas.

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or
listening.

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 11-12
reading and content, choosing flexibly from a range of strategies.

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when
considering a word or phrase important to comprehension or
expression.
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CCSS.ELA-LITERACY.W.11-12.1

CCSS.ELA-LITERACY.W.11-12.2

CCSS.ELA-LITERACY.W.11-12.2.d

ISTE Empowered Learner
(Standard 1):

ISTE Digital Citizen
(Standard 2):

ISTE Creative Communicator
(Standard 6):

Unit Essential Questions

Write arguments to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence

Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately
through the effective selection, organization, and analysis of
content.

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to manage the
complexity of the topic.

Leverage technology to take an active role in
choosing, achieving, and demonstrating competency in their
learning goals, informed by the learning sciences

Recognize the rights, responsibilities, and

opportunities of living, learning, and working in an
interconnected digital world, and they act and model in ways that
are safe, legal, and ethical.

Communicate clearly and express themselves
creatively for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their goals.

e What defines comedy as a genre?

e Who were the practitioners of comedy before Shakespeare’s time, and what did they
contribute to the genre (Aristophanes, Plautus, Terence)?

e What defines a Shakespearean comedy?

e How does Shakespeare in his comedic writing reflect and deviate from the definitions

and structure of comedy?

e How can an understanding of Shakespearean comedy help us understand comedic forms
today, especially contemporary adaptations of Shakespeare’s comedies?

Unit Scope and Sequence

In this unit, students will be introduced to Shakespearean comedy, its formal structure, and how
Shakespeare borrowed from ancient Greek and Roman playwrights while defying convention
and breaking new ground in the world of comedy. While the focus of Shakespearean tragedy is
the tragic hero, and the inherent flaw and inevitable fall of the title character, the central feature
of Shakespearean comedy is the situation, or the tangled and ludicrous web of events in which

Honors Shakespeare, 2026
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characters on stage interact with one another. Students will learn how Shakespeare structured his
comedies within the five act format and analyze the comedic situations that he built for his
characters. In particular, students will be introduced to concepts such as identity formation and
masking/disguise, understand how Shakespeare used marriage within the comedic structure, and
explore the crucial and careful overlap between comedy and tragedy on the Shakespearean stage.
Following this introduction, students will then study either Tivelfth Night or Much Ado About
Nothing as a core text for the unit. As they conduct a close analysis of either play, students will
keep the following things in mind:

How the comedic characters use identity formation/masking/mistaken identity as central
aspects of their characterization

The relationship between a specific comedic situation and the characters who participate
within it

The larger interaction between multiple comedic situations and how Shakespeare uses
these interactions to drive the plot of the comedy

Use of asides and nested scenes on stage to drive the comedic factor

Group dynamics on stage and how to decipher these dynamics through the play’s text and
stage directions

The role that socioeconomic class and social/cultural difference plays in the plot of
Shakespeare’s comedies

The fine line between tragedy and comedy as genres and how Shakespeare uses that
overlap in the structure of his comedies

Unit Assured Assessments
Formative Assessments:

Shared inquiry discussions on central moments and concepts within the comedies under
study

Short writing responses that require students to perform close reading and analysis of
important selected passages and/or characters

Graded notetaking and journaling as preparation for class discussion and analysis

Short reading quizzes

Summative Assessments:

Students will write a longer essay response on the unit play in which they carefully
analyze a chosen moment (no more than 10-20 lines of text) and establish an argument
regarding its importance to the play as a whole or a significant comedic situation within
the play. The essay will showcase the student’s ability to perform close reading analysis,
understand the major themes and concepts that cut across the play, and the relationship
between the major characters and the comedic situations in which they are placed.

Resources:

Core:
o Twelfth Night or Much Ado About Nothing

Supplemental:
e Tiwelfth Night film, directed by Trevor Nunn
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As You Like It

Time Allotment

e Approximately 4 weeks

Unit Goals

A Midsummer Night's Dream
The Taming of the Shrew

The Merry Wives of Windsor
Tivo Gentlemen from Verona

UNIT 4
Tragedy Plays

At the completion of this unit, students will:

CCSS.ELA-LITERACY.RL.
11-12.1

CCSS.ELA-LITERACY.RL.11-12.2

CCSS.ELA-LITERACY.RL.11-12.4

CCSS.ELA-LITERACY.RL.11-12.5

CCSS.ELA-LITERACY.RL.11-12.6

CCSS.ELA-LITERACY.RL.11-12.7

Honors Shakespeare, 2026

Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including
how they interact and build on one another to produce a complex
account; provide an objective summary of the text.

Determine the meaning of words and phrases as they are used in the
text, including figurative and connotative meanings; analyze the
impact of specific word choices on meaning and tone, including words
with multiple meanings or language that is particularly fresh,
engaging, or beautiful.

Analyze how an author’s choices concerning how to structure specific
parts of a text (e.g., the choice of where to begin or end a story, the
choice to provide a comedic or tragic resolution) contribute to its
overall structure and meaning as well as its aesthetic impact.

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from what is really
meant (e.g., satire, sarcasm, irony, or understatement).

Analyze multiple interpretations of a story, drama, or poem (e.g.,

recorded or live production of a play or recorded novel or poetry),
evaluating how each version interprets the source text.
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CCSS.ELA-LITERACY.RL.11-12.10 By the end of grade 12, read and comprehend literature, including
stories, dramas, and poems, at the high end of the grades 11-CCR
text complexity band independently and proficiently

CCSS.ELA-LITERACY.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters
uncertain.

CCSS.ELA-LITERACY.W.11-12.1 Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence

CCSS.ELA-LITERACY.W.11-12.9 Draw evidence from literary or informational texts to support analysis,
reflection, and research.

CCSS.ELA-LITERACY.SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11-12 topics, texts, and issues, building on others’
ideas and expressing their own clearly and persuasively.

CCSS.ELA-LITERACY.SL.11-12.1.a  Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by
referring to evidence from texts and other research on the topic or
issue to stimulate a thoughtful, well reasoned exchange of ideas.

CCSS.ELA-LITERACY.L.11-12.5 Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings.

CCSS.ELA-LITERACY.L.11-12.6 Acquire and use accurate general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

ISTE Digital Citizen Recognize the rights, responsibilities, and

(Standard 2): opportunities of living, learning, and working in an interconnected
digital world, and they act and model in ways that are safe, legal, and
ethical.

Unit Essential Questions
e What are the defining characteristics of a Shakespearean tragedy?
How do tragedies have the ability to evoke empathy, catharsis, or both in their audiences?
How do people assess conflicting information and make decisions?
Why do some positive relationships turn negative?
How do the soliloquies illustrate Bloom’s concept of “self-individuation?”
How is the concept of a “tragic flaw” that brings one down relevant to our experiences
with self-regulation today?

Unit Scope and Sequence
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Shakespearean tragedy has its roots in the Aristotelian premise of a noble, but inherently flawed,
character ultimately brought down by decisions and behaviors which emanate from the internal
flaw. Following the traditional five act structure, tragedy plays’ denouement brings the world of
the play back to order, with “normalcy” restored for the characters left standing. Shakespeare’s
tragedy work also envelopes the audience in the humanism introduced during the Renaissance
period, examining the world through the lens of man (rather than God or the gods). Aristotle’s
influence can also be seen in tragedies’ ability to provoke catharsis in its audience; indeed,
provoking strong empathy through their universality is one of the elements that has allowed
Shakespearean tragedy to persist through the ages.

In this unit, students will put their exploration of history and comedy plays to use: the role of
genuine human emotions and urges (held up against the impossible standards of leadership)
explored in the history plays and of the pursuit of identity and connectedness in the comedies,
lays the groundwork for Shakespeare’s tragedies. The unit will utilize The Tragedy of Hamlet
(argued to be Shakespeare’s opus) as its core text. Regarded as a “revenge tragedy” in the
Jacobean tradition, Hamlet takes a powerful human impulse-revenge—and sets in in the play’s
context of uncertainty. Students are thereby asked to consider whether Hamlet’s “inaction” (a
popular categorization of his behaviors) is truly as one dimensional as often portrayed in popular
culture. This unit allows students to return to Bloom’s assertion of Hamlet and its opportunity to
consider: how we conceive of ourselves; self-individuation; and self-overhearing and how these
both mirror and aid our experiences of seeking and gaining control of the world.

If time allows, this unit can also include a reading of The Tragedy of Othello (in full or excerpts)
and/or other tragedy plays to enrich students’ exploration of the form. Additional readings will
also provide students with some framework for exploring why Hamlet is considered to be
Shakespeare’s most fully-realized work.

In considering the structure of a five-act Shakespearean tragedy, students will frame their
previous experiences and their reading of Hamlet through the following lens:

Act I: stasis & intrusion

Act II: complication & dynamics

Act III: the “irreversible act”

Act IV: the “other play”

Act V: the avalanche & last man standing

During their read of Hamlet, students can be directed to track and annotate for the following:
e Hamlets opening line’s assertion of a theme: “Who’s there?”
e Hamlet’s purpose
e The progression of Hamlet as seen through the soliloquies (assignment attached in
appendix)
e The effect of “watching” and being “watched”
Hamlet’s evolving view of death
e The progression from “To be or not to be” to “Let be”

If Othello is also studied, these elements may be included:

Honors Shakespeare, 2026 26



Assessing information

Examining the concept of “reputation”

lago’s manipulative power

Othello’s tragic flaw

Comparisons of different portrayals of Othello

Unit Assured Assessments
Formative Assessments:
e Students will read and respond to scholarship and popular commentary on Hamlet (the
play and the character) to gauge the play’s resonance in today’s world.
e Students will engage in journal writing in response to quotations from the play (e.g. “To
thine own self be true”) to reflect upon the play’s relevance to young people in their place
(grade 12 students, about to enter into the wider world.)
e Students will prepare for and engage in shared inquiry discussions, practicing particularly
the skill of using close critical reading to illustrate and defend a stance.

Summative Assessments:

e Students will select and view a variety of Hamlet performances (either films or filmed
live performances) and offer original commentary on which performance most
appropriately captures what they feel is the most “accurate” portrayal of the play’s
thematic aims according to their close read of the text.

Resources:
Core:
o The Tragedy of Hamlet by William Shakespeare

Supplemental:
® The Tragedy of Othello (strongly recommended—suitable as a full second text if
time and student interest permit)
o The Tragedy of Macbeth (excerpts—most students will have read in full in grade
10)
® The Tragedy of Romeo & Juliet (excerpts—most students will have read in full in
grade 9)
The Tragedy of Julius Caesar
Coriolanus (excerpts)
Titus Andronicus (excerpts)
The Tragedy of King Lear (excerpts)
Excerpts from Shakespeare: The Invention of the Human by Harold Bloom
Excerpts from Simply Shakespeare by Toby Witticombe
Excerpts from Backwards and Forwards by David Ball
Clips from Sir Laurence Olivier’s film production of The Tragedy of Hamlet
(1948)
Clips from Franco Zeffirelli’s film production of The Tragedy of Hamlet (1990)
e (lips from Kenneth Branagh’s film production of The Tragedy of Hamlet
(1996)
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e (lips from Michael Almereyda’s film production of The Tragedy of Hamlet
(2000)

e (lips from Gregory Doran’s film production of The Tragedy of Hamlet (2009)

e C(lips from Simon Godwin’s RSC production of The Tragedy of Hamlet (2018)

Time Allotment

e Approximately 4 - 6 weeks

CREDIT
One-half credit in English

PREREQUISITES
Successful completion of grades 9, 10, and 11 English

CURRENT REFERENCE

Ball, David. Backwards and Forwards: A Technical Manual for Reading Plays.
Carbondale: Southern Illinois UP, 1998. Print.

Barton, John. Playing Shakespeare. London: Methuen, 1989. Print.

Bloom, Harold. Shakespeare: The Invention of the Human. New York: Riverhead, 1999.
Print.

http://www.folger.edu/

http://www.corestandards.org/EL A-Literacy/

https://iste.org/standards/students

http://www.shakespeare-online.com/
Packer, Tina. Women of Will: The Remarkable Evolution of Shakespeare's Female

Characters. New York: Vintage, 2016. Print.

Shakespeare, William. Henry V. New York: Simon & Schuster Paperbacks, 2009. Print.
--. The Merchant of Venice. New York: Washington Square P, 1998. Print.

--. The Tragedy of Hamlet, Prince of Denmark. New York: Simon & Schuster
Paperbacks, 2009. Print.

--. The Tragedy of Othello, the Moor of Venice. New York: Washington Square P, 1993.
Print.

--. The Tragedy of Richard I1l. New York: Washington Square P, 1996. Print.
Widdicombe, Toby. Simply Shakespeare. New York: Longman, 2002. Print.

ASSURED STUDENT PERFORMANCE RUBRICS

Shakespeare Participation Rubric

English Department Shared Inquiry Rubric

Shakespeare Summative Writing Rubric (adapted from the English Summative Writing
Rubric & the Advanced Placement Writing Assessment Rubrics)
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CLICK HERE FOR GRADES 9-12 VOG RUBRICS AND FEEDBACK FORMS CREATED BY
THE DISTRICT VOG COMMITTEE

TPS Vision of a Graduate o

Critical Thinking & Problem Solving Innovation

The ability to look at something familiar and see
9 new possibilities, which leads to curiosity about
new learning and the desire to create something
original or imaginative.
Growth Mindset
The belief that one can improve
their intelligence or skills through
Trumbull continued hard work and adapt
when faced with challenges.

Public
Schools i i
Collaboration (@) Emotional Intelligence
The qualities and competencies we D-—-D The aptitude for identifying how and
use to collectively make progress why a person is feeling the way they are

toward common goals or outcomes. and how to regulate and address those
emotions.

Integrity

The ability to use knowledge, facts, and
data to effectively solve problems.

Communication

The ability to understand others
and be understood for a variety of
reasons and purposes.

Self-Efficacy

The belief that you are capable of The act of consistently doing the
successfully performing a task or right thing even when it's hard
managing a situation. or no one is looking. Approved May 2022
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Honors Shakespeare Participation Rubric

A range
e Participates daily in class discussions
® Responds to and builds on other students’ ideas
e Offers insightful evidence from the text as support for ideas
e Respects and actively listens to others’ ideas/opinions
B range
e Participates frequently in class discussions
e Responds to other students’ ideas
e Sometimes offers textual support for ideas
e Respects and listens to others’ ideas/opinions
ran
e Rarely participates in class discussions, but will offer relevant statements
when called upon by instructor
e Rarely responds to other students’ ideas
e Rarely offers textual support for ideas
e Sometimes distracted or inattentive to others’ ideas/opinions
D range

e Fails to participate in class discussions, even when called upon by
instructor

e Does not respond to other students’ ideas

Does not reference textual examples as support

e Distracted or inattentive to others’ ideas/opinions

Requires Intervention (failure to engage)

e Defiantly refuses to participate in class discussions, even when called
upon by instructor

e Disruptive during class discussion

e Disrespectful to others’ opinions/ideas
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SHARED INQUIRY DISCUSSION RUBRIC

appropriate, and followed up with
explanation of thinking.
Exemplary facility with the text is
demonstrated.

4 3 2 1
1 Engagement is highly attentive and Engagement is attentive and active. Engagement is attentive and respectful, Full engagement in discussion is not
N effective, responding clearly and Ideas are articulated with precision marked by more than cursory attempts evident, doing little to
directly to the thoughts of others. and correlate to the thoughts of to be active in the discussion. contribute to the conversation or build off of
Vv Involvement is passionate, others. Contributions are present but may the ideas of the group. The ideas center
(0 well-balanced and coherent. Discourse is responsive, sometimes repeat ideas rather than around initial responses with little evidence
L Critical questions advance the open-minded, and respectful without further the discussion. Ideas feel of reshaping ideas based on the discourse
% conversation, build on the ideas of peers, monopolizing. “presented,” rather than discussed, or Contributions may confound or derail the
E and offer challenging statements without may struggle to build off of the ideas of discussion.
being others.
M argumentative. The conversation may reflect the need for
E Discourse is courteous, respectful and greater balance between talking and
N genuinely interested; engagement is listening to others.
tempered with appreciation for a
T balanced discussion.
A Original and insightful questions and Questions and comments reflect clear Questions and comments reflect Questions and comments may demonstrate
N comments continually reflect comprehension and higher-level inconsistent higher-level thinking only a very literal or misguided
sophisticated comprehension and thinking. and/or muddied comprehension of the text comprehension of the text, missing
A higher-level thinking. Creative and Creative and divergent critical or the question. subtleties or
L divergent critical thinking is thinking is present. Interpretation may be out of context or nuances that are important. Ideas presented
Y consistently displayed. The ideas of others are acknowledged based mainly on do not assist the group in exploring critical
S Ideas are challenged, bringing the and deepened and/or respectfully superficial observations. Effort is in thought or building ideas collaboratively and
I class to a higher understanding of the challenged during the discussion. stating the obvious or rehashing prior may, ultimately, hold it back.
text and the question at hand. class discussions without
S deepening thought.
S Clear and convincing evidence Direct quotes and specific examples Examples from the text are used to Little to no concrete evidence from the
U supports each arguable to support inferential ideas are illustrate ideas requiring support. text is introduced.
assertion and introduced. Close text reading is Attempts are made to explain the Examples are not specific
P effectively builds off of the ideas of employed. references to text; however, text enough, and/or demonstrate a
P others. Comments refer to specific sections evidence may be vague, inconsistent, misreading or very cursory
(0] Text evidence deepens analysis and of text; quotes are read and/or repetitive, or nonessential to the reading of the text.
R ties directly to a clear and relevant paraphrased when appropriate. argument at hand.
T argument. ] ; Examples are given and stay on
Comments refer to specific pages topic.
and/or lines in the text; quotes are chility with text is
read or paraphrased when evident.
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Honors Shakespeare Summative Assessment Rubric

Name

Score 9

Highly articulate, effectively organized expression that addresses the task astutely. These
products meet the score § criteria but are exceptional in their demonstration of mastery of
language, applied use of relevant and specific references to evidence, application of the
dramaturgical analysis process, and development of an insightful, focused, and original thesis.
Perceptions of the playscript and other sources are incisive and clearly expressed, using
sophisticated, coherent language appropriate to literary/theatre criticism (as appropriate). The
student has original ideas and may also offer more than a single interpretation of a playscript or
any of its parts. While the product may not be completely error-free, it demonstrates careful
editing and revision and the student’s control of the elements of composition and the craft of
analytical or creative presentation.

Score 8

Highly effective expression that takes a convincing and clear position or approach to the task.
The student uses relevant and meaningful evidence from the playscript and other sources that is
substantive and well explained. The argument moves the expression forward and demonstrates
clear connection between the claims made and the evidence offered. Application of the
dramaturgical analysis process controls the product. The product demonstrates the ability to use a
broad range of elements of effective expression (specific to the task) and is highly-focused and
not sprawling. There may be occasional mechanical errors (specific to the process).

Score 7

Effective expression that advances a solid, clearly indicated thesis that responds directly to the
task. Evidence from the playscript and other sources is provided and may be substantive, but
development or articulation of analysis or application of dramaturgical analysis process could be
more convincing or clear. Analysis of the playscript and other sources is thoughtful, but may not
be as thorough or precise as is needed. The student’s elaboration may lack exemplary insight or
persuasiveness. There is concrete evidence that the student can read and respond expressively
and critically to text. The argument could benefit from more sophistication or stronger control.
There may be occasional mechanical errors (specific to the process).

Score 6

Effective expression that advances a solid thesis related to the task but may, at times, lack clarity
or specificity or put forth an argument that is not fully developed. Evidence from the playscript
or other sources is provided and efforts are made to use it to develop an argument; more analysis,
thoroughness, clarity, or focus is needed. The language is clear and may be strong in places but
may display lack of sophistication, lapses, inability to apply literary/theatre vocabulary
effectively, and/or mechanical errors that momentarily distract from the thinking or argument.
Score 5

Expression that responds to the task appropriately but may offer what are, predominately,
observations about the playscript or other sources, without substantive conclusions drawn. The
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citation of evidence or interpretations may lean toward superficiality or a lack of conviction. A
thesis is presented and supported but the support is vague or limited. The product may accurately
express the student’s thoughts but may contain an accumulation of errors (including imprecise
vocabulary) that detracts from the voice and/or uncovers weaknesses in mechanics and
vocabulary.

Score 4-3

Expression that attempts to address the task but is impacted by a misreading of or lack of facility
with the text. A thesis is present but logical, relevant support is meager or imprecise. An attempt
at dramaturgical analysis is present but is vague and unconvincing and may rely largely on
paraphrase and generalization. The writing is sufficiently clear to convey meaning but may suffer
from a lack of coherence, weak diction, faulty sentence structure, and/or a variety of mechanical
errors.

Score 2-1

Product does not respond adequately to the task or assignment. The product may be largely plot
summary of a text. Confused or incoherent dramaturgical analysis suggests the student’s inability
to comprehend the playscript or other sources and/or apply knowledge of literary/theatrical
elements or devices. The product may demonstrate minimal ability to understand and apply
conventions of composition and standard written English or lacking attention to the editing and
revision process.

Score 0
No response or a response with no more than a reference to the task.
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CORE VALUES & BELIEFS

The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an articulate
and coherent manner. All students will participate in activities that present problem solving
through critical thinking. Students will use technology as a tool applying it to decision making.
We believe that by fostering self-confidence, self-directed and student-centered activities, we
will promote independent thinkers and learners. We believe ethical conduct to be paramount in
sustaining the welcoming school climate that we presently enjoy.

TPS Vision of a Yraduate

Critical Thinking & Problem Solving Innovation
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INTRODUCTION & PHILOSOPHY

This course will explore the concepts and principles that come to create us as individuals.
At the core of the course is the premise that we as individuals are a part of a tapestry of human
experience that yields who we are in the present. There are many factors, motifs, and themes that
have come to influence who we are. Frequently, we are unaware of the influence these forces
have on us. The stories and thinking that are contained within the pieces of literature and media
within this curriculum serve as mirrors with which we stare back at ourselves and validate our
questions and our thoughts about ourselves. They also are windows through which we look at the
experience of others seeming unlike ourselves and work to help us gain empathy, as well as
discover a perspective we may never have seen or consciously thought of before. The course is
designed to focus on individuals who are asking themselves questions about their purpose and
their own experiences. It is an exploration of how those two things will influence their future.
The goal is to foster critical thinking and independence, as well as strengthen reflective practices
in an effort to influence a more diverse thought about a single person’s contribution to the world.
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Units for this course will be broken down into 4 parts - one introducing Joseph Campbell’s
Hero’s Journey as a concept, and the next three breaking down each phase of the journey. Each
of these parts will contribute to a written portfolio that students will submit at the end of the
course as a summative and culminating assessment called the “Story of Self Portfolio” (details
on this below). All of the topics will explore how an individual reacts to and/or engages in:

The Hero’s Cycle as a whole
Initiation

Separation

The Return

o O O O

While self-discovery and self-awareness are not limited to these four areas, each of the
focuses will serve as a thread to bring the course together. Through the process of participation in
the crafting of their “Story of Self Portfolios,” class discussions, lessons, and activities students
will authentically question and explore the elements of their own individuality as well as those of
the people that are in their lives.

COURSE GOALS

Reading Literature

e CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact
and build on one another to produce a complex account; provide an objective
summary of the text.

e CCSS.ELA RL. 11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

e (CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a story, the choice to
provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

e (CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text
complexity band independently and proficiently.

Reading Informational Texts

e CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

e CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over the course of the text.
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e (CCSS.ELA RI. 11-12.5 Analyze and evaluate the effectiveness of the structure an author
uses in his or her exposition or argument, including whether the structure makes points
clear, convincing, and engaging.

e (CCSS.ELA RI.11-12.6 Determine an author’s point of view or purpose in a text in which
the rhetoric is particularly effective, analyzing how style and content contribute to the
power, persuasiveness or beauty of the text.

e (CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

e CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction
at the high end of the grades 11-CCR text complexity band independently and
proficiently.

Writing

e CCSS.ELA W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the eftective
selection, organization, and analysis of content.

e CCSS.ELA W. 11-12.2¢ Use appropriate and varied transitions and syntax to link the
major sections of the text, create cohesion, and clarify the relationships among complex
ideas and concepts.

e CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which they are writing.

e CCSS.ELA W.11-12.3 Write narratives to develop real or imagined experiences or events
using effective technique, well-chosen details, and well-structured event sequences.

e (CCSS.ELA W.11-12.3a Engage and orient the reader by setting out a problem, situation,
or observation and its significance, establishing one or multiple point(s) of view, and
introducing a narrator and/or characters; create a smooth progression of experiences or
events.

e CCSS.ELA W.11-12.3b Use narrative techniques, such as dialogue, pacing, description,
reflection, and multiple plot lines, to develop experiences, events, and/or characters.

e (CCSS.ELA W. 11-12.3c Use a variety of techniques to sequence events so that they build
on one another to create a coherent whole and build toward a particular tone and outcome
(e.g., a sense of mystery, suspense, growth, or resolution).

o CCSS.ELA W. 11-12.3d Use precise words and phrases, telling details, and sensory
language to convey a vivid picture of the experiences, events, setting, and/or
characters.

e (CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.

e CCSS.ELA W.11-12.5 Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach, focusing on addressing what
is most significant for a specific purpose and audience

Story of Self, 2026 4



e (CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including
new arguments or information.

e CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

e (CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e (CCSS.ELA W.11-12.10 Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes, and audiences.

Speaking and Listening

e CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own
clearly and persuasively.

e CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence
from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

e (CCSS.ELA SL. 11-12.1b Work with peers to promote civil, democratic discussions and
decision-making, set clear goals and deadlines, and establish individual roles as needed.

e CCSS.ELA SL. 11-12.1c Propel conversations by posing and responding to questions
that probe reasoning and evidence; ensure a hearing for a full range of positions on
a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

e CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

Language

e (CCSS.ELA L. 11-12.1 Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

e (CCSS.ELA L. 11-12.2 Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

e CCSS.ELA L. 11-12.3 Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.
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COURSE ENDURING UNDERSTANDINGS

Students will understand that . . .

Reading and analyzing the stories of others (both real and imagined) is an integral part of
self-discovery.

Authors make informed and specific choices within their writing in order to convey
purpose so that the reader can forge their own meaning.

The experiences that we have as individuals are connected to thousands of years of
stories in human history.

The exploration and analysis of others’ stories can help us to better understand our own
People can further develop their sense of self through active and collaborative discussion
with their peers.

COURSE ESSENTIAL QUESTIONS

How do the universal principles of the Hero’s Journey manifest themselves in literature
and in life?
What inspires people to embark on the search for self?
What are the differing perspectives that exist regarding the meaning or purpose of our
existence?
How can we synthesize literature, film, and other texts with our own experiences and the
experiences of those around us to create a better understanding of ourselves?
How does an individual learn what their capabilities are?

o Why do we allow ourselves to admit we are incapable of something?

o  Why do we allow ourselves to admit we are capable of something?

o What are the things that help us open ourselves to achieve our true potential?
What obstacles must we overcome in order to discover ourselves?
How do we effectively engage with others when sharing and listening to stories of self?
In what ways do our relationships with our parents/guardians, friends, and communities
shape us as individuals?

COURSE KNOWLEDGE & SKILLS

e Students will know . . .
o The stages and key principles of Joseph Campbell’s Hero’s Journey.

o That these stages and principles manifest themselves in a variety of different
ways, both in literature and in life.

o That despite the universal elements presented by Campbell, no two stories of
self look exactly the same.

Story of Self, 2026 6



o That reading and telling the stories of others is essential for better
understanding ourselves.

e Students will be able to . . .
o Read and analyze long-form texts (feature-length films and novels) through

the lense of the Hero’s Journey.
o Closely read novels, short stories, and film using a variety of sophisticated
annotation techniques.

Synthesize their own experiences with those that they come across in texts

Engage in collaborative discussions around shared texts and individual

experiences.
o Explore differing perspectives from their own in order to better understand the
world around them.

o Capture their own experiences with the various elements of the Hero’s
Journey in personal narratives and journal entries.

o Uncover the stories of those in their community by way of effective
interviews and written narratives.

Vision of the Graduate

The Story of Self course purposefully integrates the eight core competencies outlined in
Trumbull Public Schools’ Vision of the Graduate. These competencies are not treated as abstract
ideals, but as real, observable behaviors and mindsets that students develop through reading,
writing, discussion, collaboration, and reflective learning experiences.

Vision of the
Graduate
Competency

How It Is Embedded Throughout the Course

Communication

Structured shared inquiry discussions and formal writing is incorporated
into every unit. In Unit 1, students synthesize ideas from The Alchemist
and Finding Joe in analytical writing aligned to the department rubric,
clearly articulating purpose, audience awareness, and textual evidence.
The culminating Story of Self Portfolio requires students to capture
another person’s voice authentically through long-form interviews and
narrative writing, demonstrating precise organization, audience
awareness, and active listening.

Self-Efficacy

Self-efficacy is fostered through repeated reflective writing and
intellectual risk-taking. In Unit 1, students write a personal Hero’s
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Journey reflection, connecting their own experiences to Campbell’s
framework, participating in discourse even when unsure of their
interpretations. The sustained drafting and revision process of the Story
of Self Portfolio requires students to set goals, accept feedback, and
revise thoughtfully, reinforcing the belief that they can manage
complex, authentic tasks successfully.

Critical Thinking
&
Problem Solving

Critical thinking is central to analyzing how universal archetypes
manifest across texts and lived experience. In Unit 2, students evaluate
rhetorical choices in / Am and generate their own philosophical question
about the world, then conduct interviews to test and refine their
thinking. This process requires identifying a problem, analyzing
multiple perspectives, selecting relevant evidence, and synthesizing
conclusions, demonstrating systematic planning, questioning, and
evidence-based reflection.

Collaboration

In Unit 3, student-choice book groups analyze texts such as Long Way
Down or Maus, assigning roles, synthesizing multiple perspectives, and
designing a creative “Mapping Out Initiation” project. Students monitor
group dynamics, distribute responsibilities based on strengths, and
reflect on collective contributions.

Growth Mindset

In Unit 4, students analyze The Last Lecture and examine how
perseverance and reframing obstacles shape identity. Across the
semester, students revise journal entries, analytical responses, and
narrative pieces, reflecting on how their thinking evolved,
demonstrating resilience, adaptability, and openness to feedback.

Integrity

Integrity 1s reinforced through ethical storytelling and responsible
scholarship. In the Story of Self Portfolio, students conduct authentic
interviews and are responsible for representing their subjects truthfully
and respectfully, capturing voice without distortion. Across analytical
writing tasks (e.g., the Unit 1 The Alchemist response), students follow
MLA citation guidelines and evaluate source credibility as outlined in
CCSS W.11-12.8, reinforcing responsible scholarship.

Innovation

In Unit 2, students design and produce an original documentary project
inspired by I Am, synthesizing research, interviews, and personal
reflection into a cohesive film or alternative presentation format. In Unit
3, groups create inventive representations (board games, visual maps,
multimedia presentations) of the Initiation stage, demonstrating creative
problem-solving while remaining grounded in textual evidence.
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Emotional
Intelligence

Throughout literature circles and shared inquiry discussions, students
actively listen, paraphrase peers’ ideas, and respectfully challenge
interpretations. In the Story of Self interviews, students practice
empathy by asking thoughtful follow-up questions, regulating their own
reactions, and honoring differing life experiences directly reflecting the
district’s indicators of empathy, emotional regulation, and respectful
conflict resolution.
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COURSE SYLLABUS

Course/Name
Story of Self

Level
Advanced College Prep

Prerequisites
Successful completion of English courses for grades 9-11

Materials Required:

e School-approved electronic device and charger
Composition notebook to be used as a writer’s journal
Writing implements
Sticky notes
Daily agenda pad
Binder/notebook/folder

General Description of the Course

The focus in this course is to examine how stories and experiences can come to help us find
purpose and forge meaning in real life. In this course, the four assured units of study are meant to
serve as building blocks; each unit focuses on a stage of the Hero’s Journey and builds off of
skills and concepts from the previous unit. Students will begin with a foundational study of
Joseph Campbell’s Hero’s Journey. Then, throughout the semester, they will be asked to closely
analyze assigned texts through the lens of Campbell’s ideas, participate in collaborative
discussions with their peers around those texts and their own lived experiences, write personal
narratives and journal entries, and ultimately, interview chosen subjects in an effort to capture
their personal journeys in a written portfolio. The goal is for students to gain an understanding of
the ways that engaging with literature and the world around them can help them to better
understand their own senses of self as they prepare to head into the world outside of Trumbull
High School.

Assured Assessments

Teachers may select additional formative or summative activities based on student skills from the
following examples or other activities as aligned with Common Core Standards and NCTE.

Summative Assessments:
The Alchemist written analytical response (Unit 1)

Becoming Shadyac documentary project inspired by “I Am” (Unit 2)
Mapping Out Initiation project and written reflection (Unit 3)

The Last Lecture written response (Unit 4)

Story of Self Portfolio (Culminating project)

Formative Assessments
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Personal Hero’s Journey written response

Collected annotations for films watched in class

Collected annotations for novels and supplemental written texts
Routine journal checks for daily free-writes

Initiation in Your K-12 Journey (brief presentation)

Shared inquiry discussions around 7he Alchemist and book group texts

Course Texts

In order to engage students in a rich and diverse reading and viewing experience, teachers will
utilize the course texts/ documentaries (listed below) which are representative of varied voices:

Unit 1 - The Hero’s Cycle Overview

e Finding Joe - Directed by Patrick Takaya Solomon
® The Alchemist - Written by Paulo Coelho

Unit 2 - Separation

e “I Am” - Directed by Tom Shadyac
e Excerpts of Life’s Operating Manual by Tom Shadyac

Unit 3 - Initiation

The following novels will be available for student-choice book groups during this unit:
e Fiction

Supplemental Resources

Supplemental Readings:
e Excerpts from The Hero with a Thousand Faces by Joseph Campbell
o “The Allegory of the Cave” by Plato
o Small Wonder Essays by Barbara Kingsolver

Supplemental Talks/ Speeches
e Randy Pausch - The Last Lecture
Randy Pausch - The Final Farewell
Andrew Solomon - How the worst moments of our lives, make us who we are
Marc Rober - Super Mario Effect
Rita Pierson - Why Every Student Deserves a Champion
Simon Sinek - How Great Leaders Inspire Action
Sir Kenneth Robinson - Do schools kill creativity?
Sir Kenneth Robinson - Changing Educational Paradigms
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https://youtu.be/ji5_MqicxSo?si=4mqihr-pBXjGK5kx
https://youtu.be/mIysXLiA5s0?si=ip1q7WeMSTdqGCQe
https://youtu.be/RiM5a-vaNkg?si=9P5KNrwNzBX8dyYU
https://youtu.be/9vJRopau0g0?si=kYenaTn0HG86pyRt
https://youtu.be/F23ak31YnTI?si=WJsn4RnNeJmf0LmQ
https://youtu.be/qp0HIF3SfI4?si=ohWDvObsSoDfcyIB
https://youtu.be/iG9CE55wbtY?si=tTso9WZPOhfzMrhZ
https://youtu.be/zDZFcDGpL4U?si=C9uQasRGCFgtSb1Q

Admiral William H. McRaven - Can One Person Change the World?
Travel: The Hero’s Journey - Gilad Goren

Any portion of the above listed books to supplement the core class text study

Teachers may select additional readings and materials based on student skills as aligned with
Common Core Standards and NCTE.

UNIT 1
THE HERO’S JOURNEY OVERVIEW

Unit Goals

At the completion of this unit, students will:

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact
and build on one another to produce a complex account; provide an objective
summary of the text.

CCSS.ELA RL. 11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

CCSS.ELA RL.11-12.5 Analyze how an author’s choices concerning how to structure
specific parts of a text (e.g. the choice of where to begin or end a story, the choice to
provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

CCSS.ELA RI. 11-12.10 By the end of grade 12, read and comprehend literary nonfiction
at the high end of the grades 11-CCR text complexity band independently and
proficiently.

CCSS.ELA W.11-12.3 Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details, and well-structured event
sequences.

CCSS.ELA W. 11-12.3¢c Use a variety of techniques to sequence events so that they build
on one another to create a coherent whole and build toward a particular tone and outcome
(e.g., a sense of mystery, suspense, growth, or resolution).

CCSS.ELA W. 11-12.4 Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
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e (CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own clearly
and persuasively.

e (CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

Unit Essential Questions

e What archetypes and patterns can we identify across centuries of storytelling?

How can we read and annotate closely while still keeping the larger context in mind?

e How can we connect our own lives to the archetypes and structures within the stories that
we read?

e Why do we let others admit we are capable/incapable of something? Why do we let

ourselves admit we are capable/incapable of something?

e How do we discover purpose in our lives? What are the things that help us achieve our
true potential?

e How and why do the external factors in our lives influence our behavior?

Unit Scope and Sequence

In the first unit of the course, students will gain a foundational understanding of Joseph
Campbell’s Hero’s Journey. First, they will engage in active viewing notes during a whole-class
viewing of the documentary “Finding Joe.” Students will focus on gaining a general
understanding of Campbell’s journey and relate it to their own lives, considering the “normal
world” in which they exist and what kinds of things can happen/have happened to set them on
their personal journeys into the unknown. They will complete a brief written reflection
connecting their own lives to the Hero’s Journey as presented in the documentary.

They will then read Paulo Coelho’s The Alchemist as a whole-class text, analyzing its portrayal
of Campbell’s ideas. Students will synthesize evidence from “Finding Joe,” The Alchemist, and
their own lived experiences via a series of small-group of shared inquiry discussions, along with
strengthening their close-reading and analytical writing skills. They will have daily opportunities
for journaling and personal writing throughout our reading of the text. This unit will end with a
summative writing assessment in which students write a fully formulated response to an essential
question of their choosing supported by direct evidence from The Alchemist.
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Unit Assured Assessments

Formative:
e “Finding Joe” Active Viewing Notes: Click here for example of packet
® Hero Response: In 1-1.5 pages (typed, size 12, double spaced) write about how you have
experienced the HERO's JOURNEY so far in your life. You can discuss the Hero's Cycle,
you can reference where you are on your Heroic Journey so far, etc. The aim is to take the
information you gleaned from the documentary and apply it to your life.
e Shared inquiry discussions based on The Alchemist around three essential questions:
o  Why do we let others admit we are capable/incapable of something? Why do we
let ourselves admit we are capable/incapable of something?
o How do we discover purpose in our lives? What are the things that help us
achieve our true potential?
o How and why do the external factors in our lives influence our behavior?

Summative:
e In-class written response on The Alchemist - click here for example prompt

Texts and Resources

In the first unit of study, students will participate in whole-class viewings/readings and
discussions of the following two texts:

e “Finding Joe” - Directed by Patrick Takaya Solomon

® The Alchemist - Written by Paulo Coelho

Supplemental texts may include:
e “The Allegory of the Cave” - Plato

e “From Kobe to Kyrie. how ‘The Alchemist’ became the book to live by in the NBA” -
Vorkunov

Time Allotment: 4-5 weeks

UNIT 2
SEPARATION

Unit Goals

At the completion of this unit, students will:
e CCSS.ELA RI.11-12.1 Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.
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e (CCSS.ELA RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author
uses in his or her exposition or argument, including whether the structure makes points
clear, convincing, and engaging.

e (CCSS.ELA RI.11-12.6 Determine an author’s point of view or purpose in a text in which
the rhetoric is particularly effective, analyzing how style and content contribute to the
power, persuasiveness or beauty of the text.

e (CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information presented
in different media or formats (e.g., visually, quantitatively) as well as in words in order to
address a question or solve a problem.

e CCSS.ELA W.11-12.7 Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on the
subject, demonstrating understanding of the subject under investigation.

e CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

Unit Essential Questions

e How can we annotate and analyze an individual’s perspective while still keeping our own
experiences in mind?

e How can we synthesize a variety of ideas and perspectives in order to form strong
responses to philosophical questions?

e What is “wrong” with our world, and what can we do about it?

Unit Scope and Sequence

The second unit of the course will focus on the first stage of Campbell’s journey, studying how
individuals (real and fictional) experience a separation as they leave the ordinary behind. The
core text of this unit will be the documentary “I Am,” directed by Tom Shadyac; students will
take careful viewing notes in order to analyze how Shadyac’s life experiences shaped him along
his journey to discover his bliss. Specifically, students will consider the two primary questions
that Shadyac poses in his documentary (What is wrong with our world, and what can we do
about it?) and develop their own answers.

This unit will also provide opportunities for multimedia creation in the form of a documentary
research project. Students will first generate a thoughtful philosophical question about the world
around them, in the style of the questions Shadyac asks in his documentary. They will formulate
their own initial responses to that question, and then record interviews posing the same question
to people in their communities with differing perspectives and experiences from their own - this
will represent their own “separation” from their known world. They will synthesize their initial
response with the answers generated by their interviews into an engaging film to be presented for
the class, ultimately exploring how the perspectives of others can influence their own worldview.
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Teachers may choose to allow students to present their findings in an alternative presentable
format (slideshow, TED Talk-style lecture, etc.).

Unit Assured Assessments

Formative
e “I Am” Active Viewing Notes (Click here for example of packet)

Summative
e Becoming Shadyac Interview Project

Texts and Resources

In the second unit of study, students will participate in a whole-class viewing and discussion of
the following text:
e “I Am” - Directed by Tom Shadyac

Supplemental texts may include:
e Life’s Operating Manual - Written by Tom Shadyac

Time Allotment: 3-4 weeks

UNIT 3
INITIATION

Unit Goals

At the completion of this unit, students will:

e CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact
and build on one another to produce a complex account; provide an objective
summary of the text.

e (CCSS.ELA RL. 11-12.3 Analyze the impact of the author’s choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action
is ordered, how the characters are introduced and developed).

e CCSS.ELA RL. 11-12.10 By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of the grades 11-CCR text
complexity band independently and proficiently.
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e (CCSS.ELA W.11-12.2 Write informative/explanatory texts to examine and convey
complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.

e (CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone while
attending to the norms and conventions of the discipline in which they are writing.

e (CCSS.ELA W.11-12.6 Use technology, including the Internet, to produce, publish, and
update individual or shared writing products in response to ongoing feedback, including
new arguments or information.

e CCSS.ELA W. 11-12.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

e CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own
clearly and persuasively.

e CCSS.ELA SL. 11-12.1a Come to discussions prepared, having read and researched
material under study; explicitly draw on that preparation by referring to evidence
from texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

e CCSS.ELA SL. 11-12.1c Propel conversations by posing and responding to questions
that probe reasoning and evidence; ensure a hearing for a full range of positions on
a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

e CCSS.ELA SL. 11-12.3 Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice,
points of emphasis, and tone used.

e (CCSS.ELA L. 11-12.3 Apply knowledge of language to understand how language
functions in different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.

Unit Essential Questions

What obstacles must we overcome in order to discover ourselves?
How do we effectively engage with others when sharing and listening to their experiences
and interpretations?

e How does observing, connecting, and formally discussing the external factors in the lives
of characters/ subjects in a text influence human behavior?

® [n what ways do our relationships (with our parents/guardians, friends, and communities)
shape us as individuals?
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Unit Scope and Sequence

In the third unit of the course, students will be given the opportunity to choose from a wide
variety of fiction and nonfiction texts for a literature circles experience. As they read their chosen
book, students will analyze and identify the universal elements within Campbell’s initiation stage
(Challenges, Temptations, Enemies, Allies, and Obstacles) via active annotations and daily
check-ins with their book groups. Specific emphasis will be placed on the “dragon,” or ultimate
obstacle that must be overcome, in each text.

Throughout the unit, students will engage in shared inquiry discussions with other students who
are reading different texts than they are in order to analyze the different types of obstacles that
individuals face and the ways in which they defeat them. Students will be assessed on their
ability to use the annotations they gathered during their reading and group discussions.

This unit concludes with a group project in which students design a creative representation of the
Initiation stage experienced by the protagonist of their literature circle novel. Examples of a
creative representation may include a poster presentation, slideshow presentation, board game,
etc. This group project will be presented to the class. Individually, students will submit a written
reflection analyzing the creative choices they made in their creative representation supported by
evidence from their literature circles text.

Unit Assured Assessments

Formative:
e C(lose reading annotations throughout literature circles experience
e Shared inquiry discussions

Summative:
e Mapping Out Initiation Project (collaborative) and written reflection (individual)

Texts and Resources

In the third unit of study, students will participate in student-choice book groups and select from
the following fiction and nonfiction texts.

e Fiction

o Ishmael - Written by Daniel Quinn
Long Way Down - Written by Jason Reynolds
Turtles All the Down - Written by John Green
Deadline - Written by:Chris Crutcher
Maus - Art Spiegelman
Clap When You Land - Elizabeth Acevedo

o Darius the Great is Not Okay - Adib Khorram
e Nonfiction

o Wild - Written by Cheryl Strayed

o Tuesdays with Morrie - Written by Mitch Albom

0O O O O O
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Who Says I Can t - Written by Coach Rob Mendez
Into the Wild - Written by Jon Krakauer

Falling Up - Written by Leslie Odom Jr.

Glass Castle - Written by Jeanette Walls

Hey, Kiddo - Written by Jarrett Krocozka

O O O O O

Time Allotment: 4-5 weeks

UNIT 4
THE RETURN

Unit Goals

At the completion of this unit, students will:

CCSS.ELA RL.11-12.2 Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and
build on one another to produce a complex account; provide an objective summary of the
text.

CCSS.ELA RI. 11-12.3 Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the
course of the text.

CCSS.ELA RI.11-12.7 Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually, quantitatively) as well as in
words in order to address a question or solve a problem.

CCSS.ELA W. 11-12.2¢ Establish and maintain a formal style and objective tone
while attending to the norms and conventions of the discipline in which they are
writing.

CCSS.ELA W.11-12.3 Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details, and well-structured event
sequences.

CCSS.ELA SL.11-12.1 Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades
11-12 topics, texts, and issues,building on others’ ideas and expressing their own clearly
and persuasively.

Unit Essential Questions

What does it take to follow your dreams?

Why does an individual abandon a dream?

What obstacles must we overcome in order to discover ourselves?

In what ways do our relationships with our parents/guardians, friends, and communities
shape us as individuals?
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e How do we discover purpose in our lives?
Unit Scope and Sequence

Students will close out the course with a study of Randy Pausch’s The Last Lecture, focusing on
how Pausch is able to find his bliss and complete the Hero’s Journey in the last days of his life.
This unit will feature a close whole-class reading of the novel, along with a whole-class viewing
of the lecture itself. After reading and watching the lecture in full, students will complete a
written response analyzing the text through the lens of the Return stage of Campbell’s Journey.

Additionally, students will work on their final Story of Self portfolios throughout this unit,
conducting long-form interviews with subjects of their choosing and writing narrative pieces that
capture their subjects’ personal journeys in discovering their sense of self. In preparation for this
project, teachers should model what a long-form interview looks like by conducting an interview
in front of the class with members of the school community if possible; alternatively, teachers
can allow a student to interview them as a model. In addition to submitting their portfolio of
narrative pieces, students will also submit a written reflection in which they analyze one of their
narratives and explain how it connects to the various stages of the Hero’s Journey. The Story of
Self portfolio serves as the required culminating experience/exam for the course. The final
portfolio grade will apply to the second quarter of the course (whether it falls in the first or
second semester) and to the semester exam grade.

Unit Assured Assessments

Formative:
® The Last Lecture Active Viewing Guide:_Click here for example of packet
® The Last Lecture reading annotations
e Collected rough draft of first portfolio narrative piece

Summative:
® The Last Lecture written response
e Story of Self portfolio

Texts and Resources

In the final unit of study, students will participate in whole-class viewings/readings and
discussions of the following two texts:

® The Last Lecture - Written by Randy Pausch

® The Last Lecture: Achieving Your Childhood Dreams

Time Allotment: 4-5 weeks

Final Assessment/ Course Portfolio: (addresses Communication & Growth Mindset)
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Story of Self Portfolio
@storyofself

A Story of Self is a piece of writing that serves as a snapshot into a quaking moment that is a microcosm
of who the author or subject is and what has brought them to this moment of their life. It is designed to be
shared on social media, in a blog, or on one page of a piece of paper. Most are a minimum of 300 words,
but should not exceed 500. All Stories of Self are accompanied by a photograph that is artfully
emblematic of the theme of the story that is told.

For this culminating assessment you must compose three Stories of Self. ONE will be your own, and the

other two will be subjects of your own choosing. In the end, what makes a Story of Self special is you do
all the writing based on what you gleaned in your long-form interview with the chosen subject -you quite
literally get to tell their story.

Your subjects for interviews can be anyone: a relative, stranger, teacher, friend, administrator, etc.). Each
entry is written in the first person - so you must capture the voice of your subject.

CLICK HERE for TWO EXAMPLES - the first is one I created about myself and the other is a former
colleague named Kristin Magazine - it is titled.

Guiding Questions for Interviews

Call to Adventure/ Initiation - Significant Experience/ Defining Moment Questions
e Before you describe a significant or defining moment - What makes a moment significant or
something that is defining?
e Describe a moment or experience that is important or significant to you.
o Listen to what the person says, be prepared to ask follow up questions.
Were there any significant guides or mentors along the way?
How has this experience or moment helped you grow as an individual?
What led up to this experience (was it spontaneous, planned?)
Are you proud of your actions throughout this experience? Explain.

How has this experience helped you grow as a person and influenced you?

Slaying a Dragon/ Separation - Facing an Obstacle Questions
e Describe one obstacle that you have faced in your life.
o  Why/ how did the obstacle present itself?
o What were the biggest challenges that you faced?
o Who helped you along the way? Who hindered your progress?
o What lessons have you taken away from the experience, if any?
e What has called you to this topic or cause? How are you connected to it?
o What values move you to take action like that and might also inspire others to similar
action?
o What stories can you tell from your own life about specific people or events that would
show (rather than tell) how you learned or acted on those values?
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The Spark/ Initiation or Separation - Forming an Opinion Questions

What is one opinion that you have formed in your life that is very important to you?

Discuss your influences/ mentors.

What came to create this opinion?

Why is it such a powerful opinion?

When faced with someone who doesn’t agree with you, how do you handle yourself?
o Where did you learn this trait or behavior?

Has this opinion strengthened and/or hurt any of your relationships in your life?

Do you see this opinion ever changing?

Finding Your Bliss/ Return - Achieving/ Acquiring an Understanding Questions

What is one of the most significant accomplishments you have achieved or are working towards
achieving?

Have you achieved it yet - If yes, how has it impacted your life? If not, what are you doing right
now to work towards that goal?

What makes this accomplishment so significant?

Why is this accomplishment important to you?

What do other people stand to learn from your accomplishment

CLICK HERE for a link to a template for each of your chapters.

ACADEMIC LANGUAGE

Academic Language: English/literary study of the Hero’s Journey requires students to be
proficient in the following literary language, much of which they have honed throughout their
studies in grades 9-11. High School teachers will continue to have students identify and explain
significant examples of these, further deepening student understanding of how these devices and
concepts operate to convey meaning in a given text. As students encounter other devices and
concepts, they will expand their knowledge; however, knowledge outside of this given list is
text-dependent and therefore cannot be listed explicitly:

allusion e point of view
conflict (external and internal) ® sctting

dialogue e simile

imagery e symbolism

mood e theme

motif e tone

plot e rhetorical appeals
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COURSE CREDIT
.5 credit in English.
One class period daily for 1 semester

PREREQUISITES
Successful completion of English grades 9-11

ASSURED STUDENT PERFORMANCE RUBRICS

Trumbull Public School Vision of the Graduate Rubrics

Trumbull High School School-Wide Reading Rubric

Trumbull High School School-Wide Writing Rubric

Trumbull High School School-Wide Independent Learning and Thinking Rubric
English Department Writing Rubric

English Department Speaking & Listening/Shared Inquiry Rubric
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Skill Rubric: Communication 9-12 (currently under revision)

Indicator of Attainment Beginning Meets Exceeds Score
1 2 3
PURPOSE Limited demonstration of Purpose is identified and Purpose is identified and clearly articulated and
understanding. Purpose is not identified | articulated but may be enhanced.
Expresses ideas in alignment with the intended and/or not fully articulated. occasionally unclear.
purpose. Clearly expresses ideas in alignment with the
Does not or partially expresses ideas in | Expresses ideas with purpose. intended purpose.
alignment with purpose.
Makes connections beyond the intended purpose.
AUDIENCE Demonstrates little to no awareness of Demonstrates an awareness of Clearly and consistently demonstrates a complete
the audience. the audience. awareness of the intended audience by connecting to
Demonstrates an awareness of the intended the audience and adjusting as needed. Engages with
audience. and responds to the intended audience in a
Language and content is inappropriate Language and content is developmentally appropriate manner.
and/or ineffective for the audience. appropriate and helps the ] ] ]
audience understand the Language and content is appropriate and precise
topic/position. which helps the intended audience further understand
the topic/position.
ORGANIZATION The organizational structure is not Effective organizational Clearly expresses ideas in alignment with the
and/or minimally effective for the structure supports the purpose. intended purpose. Purpose is clearly identified and
Organizes and supports ideas in alignment with purpose. connections are made beyond the intended purpose.
the intended purpose. The topic/position is focused,
The topic/position is not focused and/or | well thought out, and supported Substantive and accurate details support and extend
minimally supported by details. by accurate and effective the topic/position with exceptional development,
details. specificity, and depth.
LISTENING Limited to no ability to listen to others. Listens to, evaluates, and Actively listens to, evaluates and responds to others.
responds to others.
Receives and responds to ideas in alignment with Unable to ask relevant questions. Asks relevant questions that indicate an interest to
the intended purpose. Asks relevant questions. learn more and understand further.
Can not paraphrase/restate the
message. Demonstrates understanding by | Demonstrates understanding by accurately
accurately paraphrasing/
paraphrasing/restating the restating the message and expanding upon the ideas
message. presented.
SCORING Beginning: 4 - 6 Meets: 7 - 8 GOAL Exceeds: 10 - 12 112

Skill Rubric: Collaboration 9-12 (currently under revision)
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Indicator of Attainment Beginning Meets Exceeds
Score
1 2 3
PLANNING Does not or lacks a discussion on the Assigns roles and defines Assigns roles and defines contributions
strengths of each group member. contributions of those in the group. | based upon the unique knowledge,
Works effectively with and is abilities, or interests of those in the group.
receptive to the ideas/contributions | Does not define group roles.
of group members. Suggests ways the group can Plans the approach to the task and
approach the task. anticipates challenges and resolutions.
COMMUNICATION Does not or rarely listens to the thinking of | Utilizes the thinking of the group in | Synthesizes and expresses the multiple
the group. order to work toward the perspectives of the group in order to
Thinks with the group and completion of the task. complete the task.
acknowledges multiple Provides little to no feedback.
perspectives.
Provides feedback. Provides feedback that improves the
quality of the task.
CONTRIBUTION Little or no contribution to the task. Shares work, reviews others’ Shares work beyond the individual task,
contributions and offers general constructively critiques others’
Works with others to complete a feedback. contributions, and offers feedback to
task and shares the credit. improve the overall quality of the task.
REFLECTION Little or no reflection on ways to adjust the | Reflects and suggests individual Applies relevant and diverse individual and
group’s collaboration process throughout and/or collective contributions to collective contributions to monitor and
Monitors individual and collective the task/product. adjust the group’s collaboration adjust the quality of the task.
contributions of each group process to improve the quality of
member throughout the Focuses only on individual contributions to | the task.
completion of the task. the task.
SCORING Beginning: 4 - 6 Meets: 7 - 8 GOAL Exceeds: 10 - 12 _ 112
SKill Rubric: Critical Thinking/Problem Solving 9-12 (currently under revision)
Indicator of Attainment Beginning Meets Exceeds Score
1 2 3

Story of Self, 2026

25




UNDERSTANDING

Identifies the problem, question or
issue being addressed.

Exhibits limited and/or no
understanding of key concepts.

Exhibits an understanding of key
concepts.

Exhibits a thorough and accurate
understanding of key concepts and can
access those concepts from multiple
perspectives.

PLANNING

Applies systematic thinking and
selects strategies to address the
problem, question or issue.

Shows limited to no evidence of a plan,
model or strategy to solve a problem.

Shows a plan, model or strategy to
solve a problem.

Shows innovative and creative thinking to
solve a problem.

QUESTIONING

Analyzes relevant information related
to the problem, question or issue.

Unable to or has difficulty questioning
and analyzing numerical, written, or
visual data and identifying related
evidence.

Questions and analyzes numerical,
written, or visual data and selects the
relevant evidence.

Questions and analyzes numerical, written,
or visual data and selects the most relevant
and impactful evidence.

Describes why different approaches to a
problem or situation could yield the same
or similar results.

REFLECTION

Makes evidence-based
conclusions/solutions and makes
adjustments as needed to address
the problem, question or issue.

Solution is inadequately supported or
supported with minimal evidence,
limited analysis of data and relevant
information.

Solution is accurately supported by
evidence and the student makes
conclusions based on appropriate
evidence.

Solution is thorough, accurate, and
evidence-based.

Shows extensive, thoughtful and reflective
thinking on how a problem is solved and
makes adjustments as needed.

SCORING

DRAFTSelf-Efficacy 9-12

Definition: Self-Efficacy is the belief that you are capable of successfully performing a task or managing a situation.

Beginning: 4 - 6

Meets: 7 - 8 GOAL

PORTRAIT OF A GRADUATE

- GRADES 9-12

Exceeds: 10 - 12

/12

A secondary student may demonstrate self-efficacy by:
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Reflective
Opportunities

e Asking for extra help to clarify a concept in math class so he/she can complete the homework with
success.

e Dealing with frustration by taking a deep breath and reminding herself that she can look back at the
textbook and go to extra help before the test.

Participating in class discourse despite being unsure of the answer

Tackling new challenges with a positive attitude

Using positive self talk while playing sports even when losing

Entering a new grade and thinks that she will pass all of her classes, even though she struggled in the
past.

Setting personal goals and celebrating successes

Confidently participating in class discussions

Willingly accepting feedback from students and peers

Standing up for yourself or a peer after observing name calling

Areas of Growth

Feedback to Students

Goals (growth areas) for Future Learning

Emotional Intelligence 9-12

Definition: Students exhibit an aptitude for being able to identify how and why they are feeling, and how to regulate and address those emotions.

PORTRAIT OF A GRADUATE
- GRADES 9-12

A secondary school student may demonstrate emotional intelligence by...
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Reflective
Opportunities

Showing empathy for others; for example, understanding when a classmate may not be able to complete
an assignment at the same level.

Working with classmates cooperatively despite differences.

Using strategies to regulate their own emotions and behaviors and/or helps peers when they are frustrated
or sad.

Exercising empathy in a way that spreads joy and positivity through representing the strengths of others or
the situation (eg. we have the materials to finish the project or our differences in the team give us
strengths to accomplish goals even better than on our own)

Accurately expressing their emotional state when faced with frustration (eg. failing a test, not being asked
to the dance)

Talking about conflicts such as deciding on roles in a group in order to respectfully and sensitively find
solutions

Encouraging classmates to behave properly for a substitute teacher (showing self-control of their behavior
and emotions).

Building relationships despite differences (has friends with different abilities and backgrounds)
Recognizing group dynamics during collaborative tasks and communicating so that roles are distributed
with sensitivity (choosing teammates for a sport or project, volunteering for roles, suggesting
configurations sensitively)

Accepting responsibility for actions after making a mistake

Honoring classmates in their work together by understanding people have different perspectives and ways
of expressing their emotions.

Handling setbacks and adapting when things don’t go according to plan.

Following through with commitments showing reliability and trustworthiness with peers and adults.
Demonstrates confidence by volunteering to present materials to a large crowd for the first time.

Areas of Growth

Feedback to Students

Goals (growth areas) for Future Learning

Integrity 9-12

PORTRAIT OF A GRADUATE
GRADES 9-12

Definition: Integrity is doing the right thing even when it's hard or when no one is looking.

Reflective
Opportunities

A secondary school student may demonstrate integrity by...

Showing up on time to class and doing homework in a timely manner
Noticing when another student drops her/his books in the hallway, and helps to pick them up
Returning a wallet that is found in the parking lot with the content intact

Areas of Growth
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Helping an individual who is struggling with learning - offers to help with Algebra homework by solving similar
problems (peer to peer learning)

Volunteering to help with a service project with the Trumbull Food Bank-creates flyers and collects canned food
items with permission from the principal.

Respecting her peer who is wearing a sari

Speaking up when student overhears a peer being teased and/or by privately letting the teacher know what
happened/Name calling is hurtful, think before you speak

Advocating for a peer after observing another student calling someone names

Volunteering to help at practice for the Unified basketball team.

Taking pride in their work and behaviors

Using school resources such as WeVideo appropriately; when asked to use it for school assignments and not
personal video making, the students only created the science video to document learning.

Dressing and accessorizing in their own style and confidently walking into school regardless of the reactions of
others. Be yourself in the face of adversity

Modeling appropriate behavior and ignoring negative?bad? behavior when provoked by others

Feedback to Students

Goals (growth areas) for Future Learning
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ENGLISH DEPARTMENT WRITING RUBRIC

Claim/Thesis

Evidence

Explanation

Writing Conventions

Exemplary
C))

Claim is clear, specific, and
expresses a complex
argument. It opens
divergent, insightful
understanding of the text.

Convincing evidence (not previously
discussed in class/not obvious within
the text) supports the claim. Quotes are
incorporated seamlessly with
appropriate introductory context.

Ideas are insightful and the explanation
of thinking demonstrates a clear,
thorough, and convincing connection
between the evidence and the claim.
Explanation thoroughly answers the
questions “How do you know? and “So
what?”

Writing demonstrates purposeful
organization, clear coherence, and smooth
progression of ideas. The writer uses
appropriate language for his/her audience
and purpose. The piece is free of most errors
in grammar and mechanics. Quotes are cited
according to MLA style.

Proficient

(&)

Claim is clear, specific, and
states an arguable
interpretation of text.

Evidence (quotes or well-selected
paraphrase previously discussed in
class/more obvious within the text)
adequately supports the claim.
Quotes are incorporated with
appropriate introductory context.

Ideas are explained adequately and
connect the evidence to the claim.
Explanation adequately answers the
questions “How do you know?” and/or
“So what?”

Writing demonstrates adequate
organization, coherence, and progression of
ideas. The writer uses appropriate but
inconsistent language for audience and
purpose. Grammatical and mechanical
errors are present. Inconsistent use of
correct MLA citation.

Progressing

2)

Claim attempts to
demonstrate an
interpretation of the text but
may not be arguable and/or
may not be
focused on or fully addressed
the prompt.

Evidence is present but may not
clearly support the claim, may be
more focused on repeating the claim
rather than supporting it, or may
merely reference a plot point. Quotes
are not introduced with appropriate
context.

Ideas display gaps in thinking or may
merely repeat the claim or evidence.
Explanation attempts to connect
evidence to claim but is inadequate
and/or not convincing. Explanation
does not answer the questions “How do
you know?” and “So what?”

Writing demonstrates limited organization
with lapses in coherence and/or progression
of ideas. The writer uses informal language
for audience and purpose. An accumulation

of grammatical and mechanical errors is
present. MLA citation is incorrect.

Emerging

1)

Claim is unclear, rooted in
inaccuracies, and/or a
statement of fact. It does not
set up an
interpretation for the
response.

Evidence is not present or not clearly

referenced and/or not relevant to the

claim. If used, evidence may simply
restate a plot point (summary).

Explanation is not present, may be
unrelated to claim and evidence, and/or
introduces no new thinking to the
response. Explanation may offer
discussion about topic(s) that is
unrelated to the evidence and claim.

Writing is disorganized and/or unfocused
with pervasive errors in grammar and
mechanics that interfere with meaning.
MLA citation is not used.

0

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score
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SHARED INQUIRY DISCUSSION RUBRIC

4

2

1

0 — unscorable

Engagement is highly attentive and effective,
responding clearly and directly to the
thoughts of others. Involvement is passionate,
well-balanced, and coherent. Critical

Engagement is attentive and active. Ideas are
presented and

Engagement is attentive and respectful,
marked by attempts to be active in the
discussion. Contributions are present

but may repeat ideas rather than further the

Full engagement in discourse is not
evident, doing little to contribute to

the conversation or build off of the ideas
of the group. The ideas

No involvement in the discussion,
demonstrated by being disengaged,

estions advance the conversation, build on discussion. Ideas are “presented,” . .
I]’lVOlvement ques N v > U correlate to the thoughts of others. . P > center around initial responses silent, or
the ideas of peers, and offer challenging . . > . rather than discussed, or may struggle to e . - . .
. . . Discourse is responsive, open minded, and . . with little evidence of reshaping ideas responding inappropriately to the

statements without being argumentative. . . build off of the ideas of others. The . .

. . respectful without monopolizing. . based on the discourse. ideas of others.
Discourse is courteous, respectful, and conversation may need a greater balance of I .

. . . . L Contributions may confound or derail the

genuinely interested; engagement is tempered talking and listening to others. R .

. . . h discussion.
with appreciation for a balanced discussion.

Questions and comments reflect Questions and comments may
Original and insightful questions and inconsistent higher-level thinking demonstrate only a very literal or
comments continually reflect sophisticated Questions and comments reflect clear and/or muddied comprehension of the misguided comprehension of the
Ideas and comprehension and higher-level thinking. comprehension and higher level thinking. text or the question. Ideas may be one sided | text, missing subtleties or nuances that are

Analysis

Creative and divergent critical thinking is
consistently displayed. Ideas are challenged,
bringing the class to a higher understanding of
the text and the question at hand.

Creative and divergent critical thinking is
present. The ideas of others are
respectfully challenged during the discussion.

or based mainly on superficial observations.

Investment of time is in

supporting the obvious or rehashing prior
class discussions without deepening
thought.

important. Ideas presented do not assist
the group in exploring critical thought or
building ideas collaboratively and may,
ultimately, hold it back.

Comments, if any, reflect a flawed or
incomplete understanding of the text.

Support

Clear and convincing evidence supports each
assertion and effectively builds off of the ideas
of others. Text evidence deepens analysis and
ties directly to a clear and

relevant argument. Comments refer to

specific pages and/or lines in the text; quotes
are read or paraphrased when appropriate, and
followed up with explanation of thinking.
Exemplary facility with the text is
demonstrated.

Direct quotes and specific examples to
support inferential ideas are introduced.
Comments refer to specific pages and/or lines
in the text; quotes are read and/or
paraphrased when

appropriate. Examples are given and stay on
topic. Some facility with the text is
demonstrated.

Examples from the text are used at times.
Text evidence may be vague,

inconsistent, repetitive, or nonessential to
the argument at hand. Facility with the text
is limited to only quotes prepared
beforehand.

Little to no concrete evidence from the
text is introduced. Examples are not
specific enough, and/or demonstrate a
misreading or very cursory reading of the
text.

No concrete evidence from the text is
utilized.

Participation is exceptionally well-prepared.
Copious and insightful notes on the reading

Participation is well-prepared.
Insightful notes and thoughtful questions

Required reading, thinking, and questions
have been completed. Some notes and

Preparation is lacking. The required
reading, thinking, or
questions may be incomplete or

Pr ep ar ati on have been takep and developed. Original and have been developed. questions ha\{e been ) ) rudimentary. There may be evlqence of No preparation is evident.
powerful questions have been developed . . developed prior to the discussion. some preparation, but all materials have
. . . . . All required materials have been brought to . .
prior to the discussion. All required materials class Some required materials have been brought | not been brought to class.
have been brought to class. ’ to class.
Reflection is limited and incomplete,
Reflection is insichtful. honest. and Reflection is intelligent. h q Reflection i . K " making little to no specific reference
eflection is insightful, honest, an eflection is intelligent, honest, an eflection is emerging, making mostly Reflection is confusing, unfocused, to the discussion and individual
comprehensive, making specific reference to complete, making a mix of general references to the discussion X 4 d devoid of
. . Lo : : T . . and/or sparse, making few references to preparation, and devoid o
the discussion and individual preparation, general and specific references to the and individual preparation, which may or . . A . both authentic thinki d the desi
. . ) L . . A . the discussion or individual preparation, oth authentic thinking and the desire
Reﬂectl()n demonstrating how the discussion impacted discussion and individual may not be accurate, demonstrating for self-

individual thinking, and demonstrating
authentic thinking and a strong desire for self-
improvement in future discussions.

preparation, demonstrating some authentic
thinking and the desire for self-improvement
in future discussions.

an attempt at authentic thinking and the
recognition of a need for self- improvement
in future discussions.

lacking
authentic thinking and apparent desire for
self- improvement in future discussions.

improvement in future discussions.
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