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School and Community Summary

School and Community Summary

Westport is located approximately 62 miles south of Boston, Massachusetts. As of the 2023 census, Westport
was home to just over 16,400 residents. Westport is a community consisting of many small businesses, both
seasonal and year-round, as well as numerous working farms. The median income of Westport residents is just
above $85,000 per year. Approximately 30.8 percent of Westport residents hold a bachelor's degree or higher.

The Westport Community Schools consist of three schools. A primary school serves grades preK and K, one
elementary school serves students in grades 1 through 4, and one combined middle-high school houses grades
5 through 12. The district serves students in grades preK through 12. Students from Westport have the option of
enrolling in a technical high school for grades 9 through 12. Approximately 30 students leave after grade 8.
Enrollment in the Westport Community Schools has been increasing. In 2020, the district had 1,446 students
enrolled; As of this school year, Westport Community Schools served 1,517 students.

Westport Middle High School employs 78 full-time teachers, creating a student-teacher ratio of 12:1. One
hundred percent of teachers are licensed. Class sizes average around 20 students.

The average per pupil cost is $19,013.64, below the state average of approximately $21,255.54. The fiscal year
2026 school department budget is $23,734,943.The school budget is projected to make up 54 percent of the total
town budget. The Town of Westport allocates adequate resources to its public schools. According to data from
the 2024-2025 Massachusetts Department of Elementary and Secondary Education district profile, 35.2 percent
of families attending the Westport Community Schools are considered economically disadvantaged.

The most recent data available for Westport Community Schools shows a dropout rate of 1.4 percent for the
2023-2024 school year. The 2024 four-year graduation rate was 91 percent. The student attendance rate for the
2024-2025 school year was 93.3 percent. Seventy-seven percent of students from the Class of 2024 planned to
continue their education after graduation at either a two- or four-year college. Just under 5 percent enrolled in a
trade or vocational program, 0 percent enlisted in the military, and 17 percent entered the workforce. During
students' sophomore and junior years, we offer all students in those grade levels the opportunity to participate in
PSAT testing free of charge.

Outside the classroom, students have many athletic and co-curricular opportunities. We offer several middle
school sports as part of the Massasoit League. Most high school programs are comprised of Junior Varsity and
Varsity level teams. Co-curricular offerings include drama, Students That Exemplify Extraordinary Leadership
(STEEL), National Honor Society, Junior National Honor Society, makerspace, art club, music club, pep band,
Gay Straight Alliance, Advocats, and newspaper club.

Westport Community Schools has working relationships with Lee's Market, a local grocery store, and Bay Coast
Bank. Lees supports students with employment opportunities and provides items for many of our events, such as
the senior dinner, Credit for Life, and the career fair. Bay Coast Bank has been supportive of the senior dinner
since its inception in 2020.

Westport has a long-standing relationship with Mass Hire in Fall River. They provide training for the work study
and internship programs. They assist in organizing the career fair and volunteer fair and in arranging industry
tours.

Westport has partnerships with the University of Massachusetts (UMASS)-Dartmouth, the Massachusetts
Maritime Academy, and Bristol Community College, which offer opportunities for students to take dual-enrollment
courses.
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Core Values, Beliefs, and Vision of the Graduate

Visit the linked document for the school's core values, beliefs, and vision of the graduate:
Core Values, Beliefs, and Vision of the Graduate

Visit the linked document for Westport's school improvement plan.

Westport's School Improvement Plan

School Improvement/Growth Plan

The school improvement/growth plan is attached.

Related Files
e 2025 11 10-18 41 WMHS School Improvement Plan 2025-2026.pdf
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LEARNING CULTURE

Learning Culture

The school provides a safe learning culture that ensures equity and fosters shared values among learners,
educators, families, and members of the school community. These shared values drive student learning as well
as policy, practice, and decision-making while promoting a spirit of collaboration, shared ownership, pride,
leadership, social responsibility, and civic engagement. The school community sets high standards for student
learning, fosters a growth mindset, and facilitates continuous school improvement to realize the school's core
values, beliefs about learning, and vision of the graduate.

1. The school community provides a safe, positive, respectful, and inclusive culture that demonstrates a
commitment to all students feeling that they belong and are valued and accepted.

la. The school community provides a safe environment.

2. The school’s core values, beliefs about learning, and vision of the graduate drive student learning, professional
practices, learning support, and the provision and allocation of learning resources.

2a. The school has a written document describing its core values, beliefs about learning, and vision of the
graduate.

3. The school community takes collective responsibility for the intellectual, physical, social, and emotional well-
being of every student and can demonstrate how each student is known, valued, and connected to the school
community.

4. The school community’s professional culture demonstrates a commitment to continuous improvement through
the use of research, collaborative learning, innovation, and reflection.

5. The school’s culture promotes intellectual risk taking and personal and professional growth.

6. The school has an inclusive definition of leadership and provides school leaders with the authority and
responsibility to improve student learning.

7. The school culture fosters civic engagement and social and personal responsibility.
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STUDENT LEARNING

Student Learning

The school has a vision of the graduate that includes the attainment of transferable skills,
disciplinary/interdisciplinary knowledge, understandings, and dispositions necessary to prepare learners for their
future. Students are assured consistent learning outcomes through a defined curricular experience and have the
opportunity to demonstrate their skills and knowledge in a variety of creative ways. Students actively participate
in authentic learning experiences while practicing the skills and habits of mind to regularly reflect upon, and take
ownership of, their learning.

1. The school has a vision of the graduate that includes the attainment of transferable skills, knowledge,
understandings, and dispositions necessary for future success and provides feedback to learners and their
families on each learner’s progress in achieving this vision.

2. There is a written curriculum in a consistent format for all courses in all departments that includes units of
study with guiding/essential questions, concepts, content, and skills and integrates the school’s vision of the
graduate.

2a. There is a written curriculum in a consistent format for all courses in all departments.

3. Curriculum ensures that learners demonstrate a depth of understanding over a breadth of knowledge.

4. Instructional practices are designed to meet the learning needs of each student.

5. Students are active learners who have opportunities to lead their own learning.

6. Learners regularly engage in inquiry, problem-solving, and higher order thinking skills.

7. Learners demonstrate their learning through a variety of assessment strategies that inform classroom
instruction and curriculum.

8. Learners have multiple opportunities to demonstrate their learning, receive corrective feedback, and use this
feedback in meaningful ways to support their learning.

9. Learners use technology across all curricular areas to support, enhance, and demonstrate their learning.
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PROFESSIONAL PRACTICES

Professional Practices

The school maintains and implements a school improvement/growth plan, organizational practices, and
productive community relationships to meet and support student learning needs. Educators engage in ongoing
reflection, collaboration, and professional development to improve their practice and examine evidence of student
learning and well-being to improve curriculum, instruction, assessment practices, programs, and services.

1. The school engages all stakeholders in the development and implementation of a school improvement/growth
plan, which reflects the school’s core values, beliefs about learning, and vision of the graduate.

la. The school has a current school improvement/growth plan.

2. Educators engage in ongoing reflection, formal and informal collaboration, and professional development to
improve student learning and well-being.

3. Educators examine evidence of student learning and well-being to improve curriculum, instruction, assessment
practices, and programs and services.

4. Collaborative structures and processes support coordination and implementation of curriculum.

5. School-wide organizational practices are designed to meet the learning needs of each student.

6. Educators develop productive student, family, community, business, and higher education partnerships that
support learning.
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LEARNING SUPPORT

Learning Support

The school has timely, directed, and coordinated interventions for all students. The school provides targeted
supports to meet each student’s individual needs, including counseling services, health services,
library/information services, and other appropriate support services to assist each student in meeting the school’'s
vision of the graduate.

1. All students receive appropriate intervention strategies to support their academic, social, and emotional
success.

la. The school has intervention strategies designed to support students.

2. All students receive counseling services that meet their personal, social, emotional, academic, career, and
college counseling needs from adequate, certified/licensed personnel.

3. All students receive health services that ensure their physical and emotional well-being from adequate,
certified/licensed personnel.

4. All students receive library/information services that support their learning from adequate, certified/licensed
personnel.

5. Identified English Language Learners and students with special needs and 504 plans receive appropriate
programs and services that support their learning from adequate, certified/licensed personnel.
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LEARNING RESOURCES

Learning Resources

The school has adequate and appropriate time, funding, and facilities to support the realization of its core values,
beliefs about learning, and vision of the graduate. The school and school community provide time, funding, and
facilities for student learning and support; teacher collaboration and professional growth; and full implementation
of curricular and co-curricular programs in the school. The school has appropriate plans, protocols, and
infrastructure in place to ensure consistent delivery of its curriculum, programs, and services.

1. The community and district provide school buildings and facilities that support the delivery of high-quality
curriculum, programs, and services.

la. The community and district provide school buildings and facilities that support the delivery of curriculum,
programs, and services.

2. The school/district provides time and financial resources to enable researched-based instruction, professional
growth, and the development, implementation, and improvement of school programs and services.

3. The community and the district's governing body provide adequate and dependable funding to fully implement
the curriculum, including co-curricular programs and other learning opportunities.

4. The school/district has short-term and long-term plans to address the capital and maintenance needs of its
building and facilities.

5. The school has infrastructure and protocols in place to ensure effective responses in crisis situations.
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Introduction

Introduction

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional accrediting
agencies in the United States. Since its inception in 1885, the Association has awarded membership and
accreditation to those educational institutions in the six-state New England region that seek voluntary affiliation.

The governing body of the Association is its Board of Trustees, which supervises the work of three Commissions:
the Commission on Independent Schools (CIS); the Commission on Public Schools (CPS); and the Commission
on International Education (CIE).

As the responsible agency for matters of the evaluation and accreditation of public school member institutions,
CPS requires visiting teams to assess the degree to which schools align with the qualitative Standards for
Accreditation. The Standards are Learning Culture, Student Learning, Professional Practices, Learning Support,
and Learning Resources.

The accreditation program for public schools involves a five-step process: the self-reflection conducted by
stakeholders at the school; the Collaborative Conference visit, conducted by a team of peer educators and
NEASC representatives; the school's development and implementation of a growth/improvement plan; the
Decennial Accreditation visit conducted by a team of peer educators and NEASC representatives; and the follow-
up program carried out by the school to implement the findings of its own self-reflection, the recommendations of
the visiting team, and those identified by the Committee in the follow-up process. Continued accreditation
requires that the school participate in the accreditation process over the ten-year cycle and that it shows
continued progress addressing identified needs.

Preparation for the Accreditation Visit

Accreditation coordinators and a steering committee composed of the professional staff were appointed to
supervise the school's Accreditation process, which includes the self-reflection, the Collaborative Conference
visit, the development and implementation of a growth plan, and the Decennial Accreditation Visit.

Public schools seeking Accreditation through the Commission on Public Schools must complete appropriate
materials to assess their alignment with the Standards for Accreditation and the quality of their educational
offerings in light of the school's core values, beliefs, vision of the graduate, and unique student population. In
preparation for the decennial visit, schools are required to complete a Decennial Summary Report to inform the
team about their progress since the time of the Collaborative Conference visit.

In addition, the professional staff was required to read and come to a consensus on the summary report to
ensure that all voices were heard related to the school's progress on its priority areas for growth.

The Process Used by the Visiting Team

A visiting team of eight members was assigned by the Commission on Public Schools to conduct a Decennial
Accreditation visit to Westport Middle High School in Westport, Massachusetts. The visiting team members spent
three days conducting a visit to the school; reviewed the self-reflection, Collaborative Conference report, and
Decennial Summary Report documents; met with administrators, teachers, other school and system personnel,
students, and parents; and visited classes to determine the degree to which the school aligns with the Committee
on Public Secondary Schools' and Public Elementary and Middle Schools' Standards for Accreditation and the
degree to which the school is making progress toward their identified priority areas for growth as indicated in the
school's improvement/growth plan.

Each conclusion in the report was agreed to by the visiting team consensus. Sources of evidence for each
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conclusion drawn by the visiting team are included within each section of the report. The report includes
commendations and recommendations that, in the visiting team'’s judgment, will be helpful to the school as it
works to improve teaching and learning and implement its plan for growth and improvement. The report also
includes an analysis of the conceptual understanding, commitment, competency, and capacity (4Cs), which is a
framework used to evaluate the school's ability for continuous growth and improvement as a learning
organization.

This report of the findings of the visiting team will be forwarded to the Commission on Public Schools, which will
make a decision on the Accreditation of the school.
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Foundational Element 1.1a - Learning Culture

Foundational Element 1.1a

The school makes a deliberate and consistent effort to provide and sustain a socially safe learning environment
for both students and adults. Students feel supported by the strong culture of mutual respect and genuine care
among students and staff. Westport Middle High School also adheres closely to all bullying and anti-harassment
policies outlined in the student handbook, code of conduct, and school committee policies. These practices
represent a significant strength of the school community. In addition, the school promotes a culture of shared
responsibility through the See Something, Say Something initiative and supports social-emotional learning
through programs such as Start With Hello and RULER.

Rating

Meets the Standard
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Foundational Element 1.2a - Learning Culture

Foundational Element 1.2a

The school has a written document describing its core values, beliefs about learning, and vision of the graduate.
However, the vision of a graduate does not yet clearly articulate the transferable skills, knowledge,
understandings, and dispositions necessary for future success. The school has completed the creation and initial
unveiling of its vision of the graduate, which complements the existing core values and beliefs. The school has
identified the following components within the vision of the graduate: effective written and oral communication;
creative and imaginative problem solving; lifelong learning; dedication to excellence; collaboration and
connection with others; adaptability to change and challenge; initiative in one's own learning; and support of
others. During school council meetings from 2020 to 2025, discussions focused on developing rubrics to support
the individual components of the vision of the graduate, though no rubrics are currently in use. The stated focus
for the upcoming school year is to move the vision of the graduate into full implementation with corresponding
rubrics to measure effectiveness.

While the vision of the graduate is posted in hallways, it is not yet embedded in daily instruction or actively
guiding teaching and learning. The vision of the graduate poster is not clearly displayed in classrooms, and
students cannot clearly articulate it; some have never heard of it. Several students indicate they had not heard of
it. Teachers have a wide variation in understanding and lack a shared, consistent understanding of the purpose
of the vision of the graduate. The Westport Middle High School Vision of the Graduate has not yet been
established as a guiding document that clearly defines the competencies all students are expected to
demonstrate upon completion of their time at the school.

Rating

Meets the Standard
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Foundational Element 2.2a - Student Learning

Foundational Element 2.2a

The school does not yet have written curriculum documents for all courses in all departments. Written curriculum
documents for most courses in the school include a scope and sequence or curriculum map, with units of study
that contain expected course outcomes for each student, guiding/essential questions, concepts, content, and
skills, and assessments aligned with expected course outcomes. The curriculum documents for some courses
also include detailed instructional components, such as the math courses. However, there is not yet a written
curriculum in a consistent format for courses in all departments across the school. Documents are housed in a
shared Google Drive, and nearly all follow the Understanding by Design (UbD) framework.

Rating

Does Not Meet the Standard

Page 13 of 42



Foundational Element 3.1a - Professional Practices

Foundational Element 3.1a

The school has a current school improvement/growth plan. This plan is created and maintained by the school
administrators and the school council and is designed to align with two of the school's Priority Areas for Growth:
Priority Area #1 - curriculum, and Priority Area #3 - interventions. The plan outlines goals and action steps,
persons responsible, timelines, and indicators of progress. According to the plan, the school intends to have the
curriculum goal completed by June 2026, and the intervention goal completed by February 2026. Priority Area
#2 - vision of the graduate, and Priority Area #4 - active learners who have opportunities to lead their own
learning, are not included in the school improvement plan (SIP).

Rating

Meets the Standard
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Foundational Element 3.6a - Professional Practices

Foundational Element 3.6a

All career and technical education programs have a program advisory committee and implement a systematic
program review process. Westport implements career and technical education through the Innovation Career
Pathways Program. The school is currently implementing two Innovation Career Pathways: advanced
manufacturingand health care, and social services. The advisory board first met in Spring 2025 and will continue
to meet to further develop and improve the program. Additionally, a group of staff members participates monthly
in an Innovation Career Pathways Committee to oversee and review the program. Lastly, there is an Innovation
Career Pathways Champion who communicates between these groups and the administration to facilitate
collaboration and curricular alignment.

Rating

Meets the Standard
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Foundational Elements 4.1a - Learning Support

Foundational Elements 4.1a

The school has intervention strategies designed to support learners. Interventions include Tier 2 interventions,
such as before- and after-school extra help with the content teacher and assigning a student to peer tutoring.
There is a reading intervention, but no formalized math intervention. Also, there is an after-school resilience
program, as well as a school vacation option for catching up on schoolwork.

Processes to identify students exist and include team meetings with students, parents, teachers, and school
counselors. School counselors also review grades, attendance records, and behavioral reports at the beginning
of each year to proactively identify students who would benefit from interventions.Teachers and parents share
academic, social, and emotional concerns with school counselors throughout the school year via email or in-
person conversations.

A formal response to intervention (RTI) referral process is well-defined and clearly depicted in a graphic that
shows the steps followed throughout. Counselors talk with parents and identify support options. A bi-weekly
meeting is held to monitor the progress of identified students; this team consists of school counselors, the school
nurse, administrators, and, often, a representative from special education. Various forms have been created and
are utilized to document observations, student learning styles, track data, define staff responsible for various
interventions, and determine outcomes and next steps.

Rating

Meets the Standard
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Foundational Element 5.1a - Learning Resources

Foundational Element 5.1a

The community and district provide high-quality school buildings and facilities that effectively support the delivery
of comprehensive curriculum, programs, and services. Westport Middle High School, which opened in 2021,
features modern infrastructure specifically designed to enhance teaching and learning. The physical plant meets
all applicable federal and state laws and maintains full compliance with local fire, health, and safety regulations.

The custodial staff maintains the school in impeccable condition, ensuring a consistently clean and well-
organized environment. Students, staff, and parents express strong appreciation for the pristine condition of the
facilities, noting that the clean, well-maintained environment contributes to a positive atmosphere that supports
academic focus and school pride. The excellent upkeep of the building demonstrates the community's
commitment to providing an optimal learning space.

Rating

Meets the Standard
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Foundational Element 5.5a - Learning Resources

Foundational Element 5.5a

Westport Middle High School demonstrates an unwavering commitment to providing a physically safe and secure
environment for all students and staff. The school has established strong collaborative partnerships with local
fire, police, and town officials, creating a robust security infrastructure supported by community-wide
coordination. All staff members receive comprehensive training and ALICE certification (alert, lockdown, inform,
counter, evacuate), ensuring the entire team is fully prepared to respond effectively to various emergency
situations.

Regular situational drills are conducted throughout the academic year, including active-shooter, intruder, and
required fire drills. These exercises maintain staff and student readiness while reinforcing critical safety
procedures. The consistent practice and preparation create a culture of confidence and competence, where both
students and staff feel genuinely secure in their daily environment. Staff members feel empowered by their
training, knowing they possess the skills to protect students in emergency scenarios.

As part of a proactive approach to school safety, Westport Middle High School proudly participates in Sandy
Hook Promise initiatives. The school has completed both "Start with Hello" and "See Something, Say Something"
training programs, which empower the entire school community to recognize warning signs, promote inclusive
environments, and prevent potential incidents before they occur. Currently, the school is implementing an
anonymous online reporting system in partnership with Sandy Hook Promise, providing students and staff with a
confidential platform to report concerns and potential threats. These prevention-focused initiatives create tangible
results in daily school life. Students feel physically safe and emotionally secure, knowing they have trusted
channels to voice concerns without fear. Staff members feel vigilant and supported in maintaining a protective
environment. Parents are confident that the school prioritizes not only reactive safety measures but also
proactive prevention strategies. The combination of comprehensive training, regular drills, community
partnerships, and confidential reporting mechanisms has cultivated an atmosphere where safety is embedded in
the school culture, allowing students and staff to focus fully on teaching, learning, and personal growth without
fear or anxiety about their physical well-being.

Rating

Meets the Standard
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Foundational Elements Ratings

Foundational Element Ratings

Foundational Elements

Collaborative

Collaborative

Resources

Conference Conference Decennial Decennial
School's Visitors' School's Rating || Visitors' Rating
Rating Rating
1.1a - Learning Culture Meets Meets Meets Meets
1.2a - Learning Culture Meets Meets Meets Meets
2.2a - Student Learning Does Not Meet || Does Not Meet || Meets Does Not Meet
3.1a - Professional Meets Meets Meets Meets
Practices
3.6 - I_:’rofessmnal Meets Meets
Practices
4.1a - Learning Support Meets Meets Meets Meets
>.1a - Learning Meets Meets Meets Meets
Resources
5.5a - Learning Meets Meets
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Priority Area 1

Priority Area

The school will complete a written curriculum in a consistent format for all courses in all departments that
includes units of study with guiding/essential questions, concepts, content, skills, instructional strategies, and
assessment practices, and integrates the school's vision of the graduate. (2.2a, 2.2, 2.3)

Action, Impact, and Growth

Department and grade-level teams have used common planning and professional development time to create
curriculum documents aligned with the district's adopted Understanding by Design (UbD) framework. Curriculum
documents are housed in a shared Google Drive. All teaching staff and building administrators were involved in
the creation of these documents. While Phase 1 has been completed for most courses, some have not yet been
documented. Additionally, Phases 2 and/or 3 are missing for some courses. It is important that all required
components (units of study with guiding/essential questions, concepts, content, skills, instructional strategies,
and assessment practices) are included in each curriculum document. In some cases, units of study are present
but do not cover the full length of the course.

Although professional development time has been used to align the curriculum with the vision of the graduate,
the curriculum maps do not yet integrate this vision. The school's summary report notes that “systematic
integration is scheduled for completion by the end of the current academic year.”

Teachers' use of curriculum maps varies from those who rely heavily on them for planning to those who don't use
them at all. When curriculum maps are fully developed,the school anticipates improved student achievement
through coherent curriculum delivery. For the curriculum documents to impact student achievement, it will be
important for teachers to regularly use them in their planning processes.

While teachers have made great strides toward completing their written curricula in a consistent format across all
departments, some course documents still lack assessments. Moving forward, teachers should focus on
completing all stages of their curriculum document. When the curriculum maps are complete, teachers will be
able to consistently use them to plan lessons and assessments. The vision of the graduate is not yet integrated
into the curriculum, as this task is scheduled for completion by the end of the school year.

The school's identified next steps are:

Establish curriculum review cycles for continuous improvement

Develop assessment literacy training for all staff

Develop interdisciplinary learning experiences connecting multiple subject areas
Create student-led curriculum feedback mechanisms

Recommended Next Steps
Ensure all phases of the curriculum documents are completed for all courses
Ensure the school's vision of the graduate is integrated into written curriculum documents

At the middle school level, identify times for grade/content teaching partners to plan lessons and assessments
together, utilizing completed curricular documents

Page 20 of 42



Sources of Evidence
e priority area meetings
¢ school leadership
e teacher interview
e teachers
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Priority Area 2

Priority Area

The school will ensure the vision of the graduate is known and understood by all members of the school
community, and develop a process to assess and communicate individual and whole-school progress towards
achieving the vision of a graduate. (1.2a, 2.1, 3.1)

Action, Impact, and Growth

The school focused on building community awareness and understanding of the WILDCATS vision. This was
accomplished through dedicated faculty meetings where the vision was reviewed and discussed in detail. All
teaching staff and building administrators were actively involved in this process, ensuring consistent messaging
and shared understanding across the school. The initial awareness phase has now been completed. While
progress has begun, implementation is still developing. In faculty meetings, teachers have started to explore
ways the vision of a graduate can be incorporated into curriculum design. The development and use of a
common assessment tool is in the early stages.

At this time, the school's vision of a graduate is still emerging and has not yet been consistently understood
across stakeholder groups. It is not yet fully reflected in school culture or regularly used to guide policies,
procedures, decision-making, and resource allocation. Because the vision is still being introduced, students, staff,
and families were not yet able to clearly articulate the vision of a graduate or describe the specific skills
associated with each competency. Students demonstrated varying levels of understanding of transferable skills
and how those skills connect across academic areas and real-world applications. As a result, student ownership
of learning was inconsistent, with limited evidence of students regularly monitoring their progress or engaging
intentionally in their learning.

The school has an opportunity to further define what proficiency looks like for each component of the vision of a
graduate by establishing clear, measurable criteria for success and embedding intentional opportunities for
students to practice these skills and receive feedback throughout the curriculum. At present, the vision is not yet
fully embedded in daily instructional practices, which has resulted in learning expectations and goals that are not
consistently clear to students across content areas. In addition, communication with families around student
progress represents an area for continued growth, with opportunities to strengthen partnerships and increase
transparency related to student learning and progress toward full implementation of the vision of a graduate.

This work is expected to lead to the development of a comprehensive assessment system to measure student
attainment of the vision of the graduate. This system will support more intentional tracking of student growth and
strengthen preparation for college and career readiness. In addition, this effort will continue to foster a stronger
school culture closely aligned with the school's stated values, ensuring consistency among vision, practice, and
outcomes.

The school understands the importance of fully implementing its vision of the graduate and has begun to
consider several promising opportunities for growth. One potential direction is the development of digital
portfolios that allow students to showcase their progress and attainment of the vision of the graduate skills over
time. There is also an opportunity to create community showcase events that celebrate student growth and
learning with families and community members. In addition, this work can be strengthened through deeper
integration with local business partnerships, providing students with meaningful real-world applications of their
transferable skills.

Recommended Next Steps
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e Clarify and communicate the WILDCATS vision of a graduate

e Engage teachers, students, families, and community partners in shared discussions to build common
understanding of the vision and what it looks like in practice

e Map the vision of the graduate to existing curriculum by identifying where competencies are taught,
practiced, and assessed and documenting this alignment in curriculum maps and units

¢ Define proficiency for each vision of the graduate competency by developing clear, shared criteria and
common language across content areas

e Embed consistent opportunities for students to self-assess, reflect on, and document their growth in vision
of the graduate competencies

Sources of Evidence

¢ central office personnel
classroom observations
community members
parents

priority area meetings
priority area observations
school board

school leadership
school support staff

¢ school summary report
e student-led conferences
e students

e teacher interview

e teachers
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Priority Area 3

Priority Area

The school will provide a range of timely, coordinated, and directive intervention strategies that meet the
academic, social, and emotional needs of all students and create a formal, defined process to identify and refer
students who need additional assistance. (4.1a, 4.1)

Action, Impact, and Growth

The school counseling team identified a need for more social-emotional support for middle school students, so
three years ago, an additional school adjustment counselor was hired. Initially, this middle school adjustment
counselor position was grant-funded, but the district recognized its value and positive impact and secured its own
funding to continue the role once the grant expired. This school adjustment counselor, along with those at the
high school level, worked with teachers to implement the RULER social-emotional curriculum as part of the
school's multi-tiered system of supports (MTSS). Tier 1 lessons are delivered to middle school students during
homeroom period once per month - topics covered include healthy relationships, self-awareness, and academic
honesty.

Prior to the start of the school year, the school counselors review students' grades, attendance, and behavior
from the previous year to identify at-risk students and target them for MTSS Tier 2 interventions. Teachers and/or
parents can communicate student concerns to the counseling staff about academic, social, and emotional issues
throughout the school year via email or in person.

This starts the RTI/MTSS process, which is well-defined and clearly depicted in a graphic showing the steps
followed throughout. Counselors talk with parents and identify supports which may include Tier 2 interventions
such as before/after school extra help with the content teacher, assigning a student to peer tutoring, a team
meeting with the parent, teacher, student and school counselor and potentially recommending they attend the
after school resiliency program, assign them to Tier 2 reading intervention and/or work study or internships
opportunities for older students. A bi-weekly meeting is held to monitor the progress of identified students; this
team consists of school counselors, the school nurse, administrators, and, often, a representative from special
education. Various forms have been created and are utilized to document observations, student learning styles,
track data, define staff responsible for various interventions, and determine outcomes and next steps.

The school counseling team created a Tier 3 after-school resiliency program to support both middle and high
school students who have fallen behind academically. Students meet with qualified teaching staff two afternoons
each week for two hours in order to complete missing work for courses they are failing. High school students also
have the opportunity to complete an online course through Edgenuity for credit recovery. Massachusetts
Comprehensive Assessment System (MCAS) bootcamps are offered during April vacation for middle school
students whose parents feel they need to boost their skills prior to MCAS exams in the spring.

As new staff are hired, more teachers are sheltered English immersion (SEl)-endorsed, which helps with the
small number of English language learners (ELLS) attending Westport Middle High School, as well as in
implementing strategies that support all learners. The two district ELL staff have offered professional
development in the past to support teachers with differentiating their instruction.

Students can describe RULER strategies, such as deep breathing, that they use to get through difficult
assignments or assessments.The after-school resilience and summer school programs are positively impacting
struggling students, helping them stay on track to earn credits and earn their high school diploma. Counseling
staff are creative with current staffing, such as using the in-school suspension staff member to monitor and assist
students transitioning back to school after an extended absence.

The middle school has implemented the RULER curriculum, which is delivered monthly during homeroom blocks.
This involves all middle school staff in social-emotional learning and teaching to reinforce that this is not just a
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role of the school counseling department.There is a well-defined RTI/MTSS process with forms and a tracking
process to evaluate interventions and recommend students for Tier 2 and Tier 3 interventions.

School identified next steps includecreating a therapeutic classroom to support students returning from outside
placements or who are struggling to succeed in the traditional setting, offering additional professional
development or focused common planning time for staff on the needs of ELL students and the use of the district
curriculum accommodations plan to support teachers in differentiating their instruction and assessments for all
students, and possibly the hiring of a social worker towork directly with families of students who are not coming to
school or are struggling to find success in the traditional classroom setting.

Recommended Next Steps

Create a Tier 2 math intervention, similar to the reading intervention already in place, to support students who
require further assistance with their math skill acquisition

Use MCAS, formative, and summative assessment data to determine placement in appropriate math classes and
the need for math intervention

Sources of Evidence
e parents

school leadership

school support staff

school summary report

students

teacher interview
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Priority Area 4

Priority Area

The school will ensure all students are active learners who have opportunities to lead their own learning. (2.4, 2.5)

Action, Impact, and Growth

Westport Middle High School has highlighted two action steps taken to address this Priority Area. The
administration is developing a classroom observation protocol focused on student-centered learning. The school
reports early successes in this protocol among pilot classrooms. The school has implemented hands-on learning
techniques in many of its elective and exploratory classes, as well as in some core classes.

Administrators and staff are also expanding the use of technology to enhance learning opportunities. Westport
Middle High School is expanding the use of zSpace technology and 3D printing capabilities, and providing
teacher training on interactive learning platforms and digital collaboration tools.The school has increased its use
of the zSpace technology for projects across multiple classes and disciplines.Additionally, the school is beginning
to implement Innovation Career Pathways (ICP) in advanced manufacturing and in health care and social
services.

While active learning opportunities are available in some classrooms, there is an inconsistency with the
distribution, implementation, and evaluation of these lessons. In some classrooms, students are experimenting,
collaborating, and naturally engaging with hands-on projects that challenge and captivate them. They are finding
their own solutions and attaining learning outcomes entirely independently, with groups of other students, and
through teacher guidance when necessary. Students are also using creativity to find solutions and additional
pathways for self-expression. In these examples, both students and teachers were genuinely engaged and
enjoying the learning process. When these types of lessons are implemented across all classes, the school can
ensure that all students are engaged as active learners with opportunities to lead their own learning.

As a result of the new Innovation Career Pathways programs, engagement has increased for many students.
Students and teachers have found success and academic enrichment in the Electric Boat program. Students
have multiple opportunities to experience real-world learning opportunities through internships, industry tours,
and volunteer fairs. The availability of on-site transportation for Reaching Independence through Supported
Education (RISE) Program students has expanded access to meaningful community-based learning
opportunities, supporting authentic, real-world experiences and strengthening student preparation for successful
participation in community outings.

The school's growth in this Priority Area is indicated by student engagement in relevant classes, creative
expression, and feedback on active learning.Students have many opportunities to enrich their learning in classes
that utilize the zSpace technology. Some teachers use common planning time to coordinate and structure their
lessons and increase active learning in their classrooms. When a more structured system is established, more
teachers will be able to reach these standards. Roughly two-thirds of students report having opportunities to lead
their own learning, pursue their own interests, and make suggestions about what they learn and how they learn.
As the school continues to work on this Priority Area, the proportion of students in these categories is expected to
increase.

The school's identified next steps include implementing comprehensive choice-based learning options across
curricula, developing student goal-setting and reflection protocols, and creating authentic assessment
opportunities connected to real-world applications.

Recommended Next Steps
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Establish a structured system for teachers to share the successful active learning opportunities in their
classrooms

Reinforce a more focused, robust system dedicated to the implementation of active learning and student-led
learning opportunities in all classes

Promote and encourage opportunities for students to explain their thinking and engage in discourse

Design a plan to support the coordination, expansion, and classroom integration of the Innovation Career
Pathways programs

Sources of Evidence

e classroom observations
facility tour

NEASC survey

parents

priority area meetings
priority area observations
school summary report
student work
student-led conferences
students

teacher interview
teachers
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Part 3 - Reflection on Student Learning

Reflection on Student Learning

A number of instructional practices meet the learning needs of each student. Many classes have multiple
teachers and aides who provide individualized support for all types of learners. In a U.S. history class, the
teacher and an aide work with a separate group to help students brainstorm ideas for a colonial region project. In
an English classroom, a co-teacher discreetly helps students follow along during a read-aloud of a novel. While in
many classes assignments are completed individually and in rows, in some classes, students have the option to
collaborate with a partner or in small groups.Many teachers use informal formative assessment to adjust
instruction. In one classroom, a teacher uses a Kahoot to review key concepts for an upcoming test. In another
class, students play Jeopardy to review and check for understanding. In an anatomy class, the teacher begins
with a warm-up designed to both assess students' well-being and prior knowledge. "Do-nows" are used in many
classrooms throughout the building. In other classrooms, teachers consistently circulate through the room,
checking students' work and providing assistance.While many of these instructional practices reflect a degree of
differentiation, individualization, and personalization, in general, most assignments are similar for all students in a
class.

At times, students are active learners who have opportunities to lead their own learning. Sixty-three percent of
students agree that their teachers allow them to make choices about their learning, and 64 percent agree that
teachers provide opportunities for students to pursue their own interests.In a chemistry class, students create
their own unique periodic tables. Each student chooses a topic (such as movies, music, or Clash Royale cards)
and decides how to best organize the information in their own periodic tables. In a physical education class,
students begin each day with a choice of warm-up activities. In an honors U.S. history class, students select four
primary source documents from a menu, carefully analyze them, and then use the information to explain the
growing tension between the North and South during the Civil War. Students have the choice to work
independently or in groups to understand the primary source documents. In an English 10 class, students
research information on the setting of the novel they were about to begin reading. Groups use this research to
deliver presentations on a variety of topics to educate their classmates. In a STEAM class, students design and
program interactive Scratch projects. Through iterative planning, remixing, and peer feedback, students develop
computational thinking skills.In some courses, students apply their knowledge and skills to authentic tasks. In a
science class, students build their own vertical farms. In a foundations of career readiness class, a team of
students develops a pitch for a new product, creating their own branding for a product they feel is necessary for
themselves and their peers. Special education students develop life skills such as vacuuming, washing dishes,
and wrapping Christmas gifts. They often go on outings to locations in the community, such as the supermarket,
restaurants, and to the gym to box.
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In many classrooms, learners engage in inquiry, problem-solving, and higher order thinking skills. In an Algebra 2
class, students solve problems at stations, looking for mistakes in their work. Students identify and correct the
mistakes and solve the problem. The teacher provides strategies for identifying mistakes in new problem sets. A
fifth-grade engineering class uses VexKit programmable roving robots to solve a variety of problems. The
problems get harder as the students progress, and there are challenge problems for students who complete the
tasks. Students have opportunities to be creative and express themselves with the robot, programming music
and movement. In a Project Lead the Way (PLTW) class, students develop foot orthotics to help people with
cerebral palsy. They research the disorder, design and test the orthopedics, then present to their classmates,
who complete an evaluation form.English and social studies teachers regularly engage students in critical and
creative thinking. English students analyze quotes from the textFast Food Nation and discuss how different
components of society often interact for the benefit or detriment of the people. In another English class, to better
understandOf Mice and Men, students analyze the Declaration of Independence in contrast to the lives of African
Americans during the Jim Crow era. In a U.S. history class, students work in groups to examine primary source
documents on sectionalism in the antebellum period. In another U.S. history class, a World War Il project
requires students to use a wide array of primary sources to write a series of war letters from the perspectives of
numerous groups affected by the war.

Students are observed engaging in a variety of assessment practices to support and improve learning. Teachers
use formative assessments to gather information about student progress and adjust instruction. For example, in a
fifth-grade social studies class, students demonstrate their understanding of early American colonies through a
group project. In an Algebra 2 class, students complete multiple activities to show their problem-solving skills,
and the teacher provides strategies to help them identify mistakes in new problem sets. In literacy instruction,
students answer questions about spelling patterns, such as doubling consonants or dropping vowels when
adding endings, and use small whiteboards to write and read words alongside their teacher. Teachers use
regular checks for understanding that engage all learners. Some teachers use established routines, such as
silent thumbs-up signals, for students to show understanding or completion of tasks. In an engineering class,
students document their work in journals after conducting a hands-on experiment. Students also respond to
probing questions in Google Classroom to explain their thinking, supporting deeper reflection and self-
assessment.While specific and measurable criteria for success are an essential component of effective
assessment, evidence of this practice is limited. In a social studies class, students receive a presentation rubric
in advance. Additionally, students are given criteria or a checklist prior to working on project-based assessments
in most of their classes. Common assessments are not widely used, and there is no school-wide benchmarking
across grades and/or courses.Common assessments and/or benchmark assessments help ensure consistent
and equitable learning opportunities, as well as support progress monitoring, teacher self-reflection, and data-
driven decision-making. Although students participate in MCAS testing, school leaders and teachers do not use
the data from this assessment to drive decisions about teaching and learning.

Some learners in some classes have multiple opportunities to demonstrate their learning, receive corrective
feedback, and use the feedback in meaningful ways to support their learning. Students agree that hands-on,
project-based assessments allow for creativity and deeper engagement. Project-based and student-choice
assessments were observed in several classes, including honors world history, art, and STEAM, reflecting some
alignment with this aspect of the standard.There is inconsistent evidence that students receive systematic,
specific, and timely corrective feedback. There does not appear to be a school-wide system or shared
expectations for how feedback should be delivered. Some teachers provide comments through Google
Classroom, while others offer feedback during class discussions. Opportunities to revise and improve work vary
by teacher and class, leading to uneven experiences for learners. Additionally, students rarely engage in peer
editing or receive one-on-one feedback from teachers before submitting assignments.

Grading practices vary across content areas and grade levels. In some cases, assessment of student work
emphasizes specific skills, such as English-language conventions, while other important aspects, including
content and ideas, may be less consistently evaluated. The school has an opportunity to strengthen shared
grading practices and structures to ensure that all learners have equitable opportunities to demonstrate their
learning, receive meaningful feedback, and use that feedback to support ongoing improvement.

Learners use technology across all curricular areas to support, enhance, and demonstrate their learning;

however, there are notable gaps in instruction related to digital literacy or the use of technology in informed,
effective, and ethical ways, including how to access, document, and supplement their learning responsibly.
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Students use technology to research, create, and problem-solve during the school day. In seventh-grade
engineering and fifth- and sixth-grade STEAM classes, students use tools such as Google Classroom and
Scratch to plan projects, self-assess, troubleshoot, and respond to reflective questions. Students also frequently
use technology for social studies research. Technology is sometimes used to personalize the pace of student
learning. In engineering classes, students use step-by-step digital instructions in Google Classroom to move
through projects at their own speed. In math, students use IXL, which adapts in difficulty based on accuracy. In a
fifth-grade engineering class, students use VexKit programmable roving robots with challenges that increase in
difficulty, enabling students to progress as they master each task. Edgenuity is another tool that may help
learners personalize the pace of their learning.Learners consistently use technology to share their work with
peers and teachers. Students are confident and competent in using tools such as Google Slides and interactive
whiteboards for presenting their learning, including solving math problems. They also use innovative applications,
such as Kahoot, App Inventor, and a podcast simulator, to demonstrate understanding in creative ways. In
addition, teachers model the use of technology for students, such as Google Slides and document cameras, to
support instruction. Students have occasionalopportunities to collaborate with their peers on a digital platform in
order to support learning. While technology is frequently used for individual work, research, or presentations, the
use of digital collaboration tools and structures is sporadic.
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Part 4 - Capacity for Continuous Growth as a
Learning Organization

Conceptual Understanding

Westport Middle High School demonstrates a growing conceptual understanding of effective learning through
several documented initiatives. The school's commitment to Understanding by Design (UbD) curriculum
development demonstrates a shared belief that learning should be purposeful, backward-designed, and focused
on enduring understandings. However, not all stakeholders have completed units in this manner. Fidelity to the
curricular design process will help support student learning and ensure consistency in the classroom experience.
The vision of the graduate should drive teaching and learning in the school, but it has not yet been incorporated
into the curriculum design or instructional planning process. With eight areas of focus, it may feel daunting to find
ways to ensure every area is reached. Revisiting the vision of the graduate to streamline the skills and
dispositions the community values may make implementation more robust. When Westport Middle High School
consistently uses the vision of the graduate to guide curricular design, instructional delivery, and assessment
processes, students will be able to demonstrate their acquisition of these transferable skills.

The integration of RULER group lessons reflects an understanding that emotional intelligence and social-
emotional learning are fundamental components of effective education. Ensuring that these are delivered
consistentlywill foster a growth mindset, establish a common language around emotions and emotional
intelligence, and create a positive social and emotional climate, where all stakeholders in the school feel
empowered to learn, work, and achieve.

The school's dual focus on academic rigor and student well-being suggests an implicit agreement that effective
learning encompasses both cognitive and affective domains. The two Innovation Career Pathway programs in
advanced manufacturing and in health care and social sciences indicate recognition that learning should connect
to real-world applications and career readiness. Extending this to all academic areas will strengthen this core
belief and support student success.

Through its multi-tiered intervention approach, the school recognizes that effective learning requires differentiated
support systems. The RISE program for students with moderate to severe special needs exemplifies
understanding that learning must be accessible and individualized for all students. Westport provides a formal

, defined process to identify and refer students who need additional assistance, as well as to assess and
document student progress during interventions and determine next steps.

While the school demonstrates some effective learning practices, there is a need for a more explicit articulation of
its comprehensive learning philosophy as presented in the vision of the graduate. The current documentation
suggests various components of effective learning but lacks a unified, clearly communicated framework that
connects all initiatives. When Westport Middle High School uses the vision of the graduate to guide curriculum,
instruction, and assessment design and decision-making for students, effective learning practices will become
the norm.

Commitment

The creation of the school improvement plan, which involved district leaders, building administrators, and the
school council, demonstrates the commitment to shared learning goals. The alignment with NEASC's Priority
Areas for Growth over the past two years indicates a sustained commitment to external standards and
continuous improvement. While progress has been made on the scope and sequence documents in the
curriculum, there is a disparity between and among departments in the level of completeness of these
documents. When Westport Middle High School dedicates time and support to completing the written curriculum,
teaching and learning will gain consistency.
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The school's commitment to effective learning requires targeted professional development to ensure that all
learningis personalized, relevant, and authentic; provides opportunities for students to determine learning
outcomes; is project-based; and fosters student agency to meet the skills and dispositions valued in the vision of
the graduate. There are some examples of this seen in classrooms throughout Westport Middle High School.
Determining professional development tracks for growth in these areas will lead to more consistent experiences
for learners across classrooms. Ongoing support for this development, along with regular feedback, will help
teachers ensure that active learning and student discourse are integrated into the curriculum. When Westport
Middle High School prioritizes active learning strategies that develop the ideals in the vision of the graduate,
students will achieve greater success.

The Innovation Career Pathway (ICP) Advisory Board's active engagement, with planned bi-monthly meetings
and dedicated staff participation in monthly ICP committee meetings, demonstrates community and professional
commitment to career-focused learning initiatives. Ensuring that ICP is integrated into the school's culture and
curriculum will help teachers build readiness skills in their content areas to support student growth in career
exploration, connecting content to lifelong learning. Full support for these pathways may also foster greater
community support for Westport Middle High School and encourage students to remain in the district.

The hiring of an additional school adjustment counselor demonstrates a commitment to addressing student
needs as they arise. Safety training, including ALICE certification and initiatives from Sandy Hook Promise,
shows a proactive approach to addressing safety concerns. Aformal, defined process has been developed to
identify and refer students who need additional assistance. Additionally, a formal process has been established
to assess and document student progress during interventions and determine next steps, helping the school
meet the academic, social, and emotional needs of all students.

Evidence of student and family engagement in defining and committing to the school's learning vision is limited.
Students and parents are largely unaware of the school's vision of the graduate, and many report that most
interest in the school centers on student co-curricular activities. Communicating school initiatives and providing
opportunities for families to volunteer and participate more broadly will help increase engagement.

Competency

Educators support effective learning through the creation and alignment of backward design curriculum.
Curriculum documents are at various stages of completion. When Westport Middle High Schoolensures that all
curricula include essential questions, concepts, content, skills, instructional strategies, and assessment practices,
particularly deep understanding through discipline-specific higher-order thinking, project-based learning,
authentic learning experiences, and interdisciplinary learning, the ability to deliver effective instruction will
increase.

Ensuring the vision of the graduate is known and understood by all members of the school community and
incorporated into the curriculum has not yet been achieved. Posters listing the traits are hung throughout the
building, but few stakeholders outside of administration could demonstrate knowledge about these skills and
dispositions. Faculty recently engaged in an activity to identify areas within the curriculum that may align and
demonstrate evidence of achievement of these skills and dispositions. When the vision of the graduate guides
school lesson planning and becomes an embedded expectation within the school community, the competence to
meet these goals will improve.

The school has begun enlisting all faculty and staff to meet the needs of all students in academic, social, and
emotional areas.While the documentation shows evidence of ongoing professional development through ALICE
certification and Sandy Hook Promise training, there is limited explicit information about comprehensive
professional learning programs specifically designed to support the school's understanding of effective learning
practices. When Westport Middle High School prioritizes professional development that promotes student-
centered learning practices, gains will be realized in academic, social, and emotional areas.

The existence of multiple collaborative structures, from the Innovation Career Pathway Advisory Board to
biweekly school counseling meetings, demonstrates that educators possess collaborative skills and dispositions.
However, the lack of evidence demonstrating how teachers use collaborative planning time indicates a need for
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stronger leadership to connect departments and teams with the school and district's larger goals.

The school would benefit from more professional learning opportunities directly aligned with the Priority Areas
identified in the collaborative conference, the creation of common assessments that incorporate connections to
elements of the vision of the graduate, and career pathway instruction that aligns with current academic offerings
and the broader community. Expanding competency development in data analysis and evidence-based decision-
making will help sharpen the school's ability to take actionable steps for improvement.

Capacity

Westport Middle High School demonstrates adequate structural capacity in some areas through established
meeting schedules, including bi-weekly school counseling meetings, monthly ICP committee sessions, and
regular advisory board meetings. The time allocated for departments and teams to meet may be adequate, but
without leadership and specific goals and outcomes identified for each meeting, it is unclear what growth
opportunities are realized during this time.

The school demonstrates capacity for professional learning through comprehensive safety training and
certification programs. The professional learning capacity needs to be expanded to fully support all aspects of the
school's learning vision. The current professional development time should be leveraged strategically to support
student learning initiatives aligned with the vision of the graduate. Students are clear in their belief that they learn
best through exploration of interests, presenting as experts on their topics, and hands-on experiences that
engage and enrich their skills. Using student expertise can motivate and inspire teaching and learning at
Westport Middle High School.

The school demonstrates strategic resource allocation, including hiring additional support staff (a school
adjustment counselor) and maintaining specialized programs, such as RISE. Westport Middle High School
requires support to ensure that faculty have high-functioning departments and teams that can develop and
deliver curriculum that meets student needs and aligns with the vision of the graduate. The new facility, opened
in 2021, provides physical capacity that can support high-quality curriculum delivery and program
implementation. When Westport Middle High School provides structured leadership to departments and teams to
support curriculum development and alignment, student growth is likely to increase.

The current capacity allocation appears well-aligned with safety and intervention goals; however, there are gaps
in capacity specifically dedicated to assessment practices. Adopting benchmark assessments, identifying areas
for improvement through MCAS analysis, and utilizing common assessments would help identify students who
require academic intervention. The proposed addition of a flex or "what | need" (WIN) block could support
struggling students and enrich those who are ready for extension activities.

The school would benefit from dedicated time for curriculum development and refinement, resources for
comprehensive family engagement, systematic professional learning opportunities that extend beyond safety and
crisis response, targeted and specific leadership for departments and teams, and sufficient time for academic
intervention.

Page 33 of 42



Additional Information

Additional Information
Standard 2, Principle 2.2

There is a written curriculum in a consistent format for all courses in all departments that includes units of study
with guiding/essential questions, concepts, content, and skills and integrates the school's vision of the graduate.

School's rating in the Self-Reflection report: Developing
School's rating in the Summary Report: Implementing
Explanation from the School

Westport Middle High School is implementing in Principle 2.2. Written curriculum is in a consistent format for
most courses in all departments and includes units of study with guiding/essential questions, concepts, content,
and skills. Over the past three years, a major district focus has been placed on curriculum writing. Both the
district improvement plan and the school improvement plan included goals that focused on specific stage
development in the Understanding by Design (UbD) format. Stage 1 (Objectives and Essential Questions) and
Stage 2 (Assessments) are almost completely done for most non-singleton courses, as noted in a curriculum
inventory done by building administration. Stage 3, which are the individual lesson plans within a unit, is done for
most courses; the focus moving forward will be on writing units of study for new or singleton courses that don't
run every year; this includes AP Environmental Science, AP Chemistry, AP Calculus, Gender Studies,
Communication Studies, Technical Writing, etc.

Standard 2, Principle 2.4

Instructional practices are designed to meet the learning needs of each student.
School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing

Explanation from the School

Standard 2, Principle 2.4

Westport Middle High School is implementing in Principle 2.4. Many high school classes are leveled, beginning
with college prep and advancing to honors and then advanced placement. At the middle school level, we offer
accelerated math in grade 7 and Algebra in grade 8. Students with special needs are supported by liaisons and
receive services compliant with their IEP/504 plan. Some classrooms are taught with a co-teaching model, which
may also be supported by a teacher assistant. ELL students receive language support from EL teachers who
also work with general education teachers to embed language standards into the daily lessons. Students with
behavioral goals are supported by a district board-certified behavior analyst (BCBA) who regularly meets with
teachers to implement and monitor the success of behavior plans. An MTSS model, including the DCAP and SST
intervention team, has been created to identify additional students who are not currently receiving specialized
services and to implement research-based interventions over a set period to address concerns.

Standard 3, Principle 3.1
School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing
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Explanation from the School

Westport Middle High School is implementing in Principle 3.1. Numerous stakeholders are involved in the
development and implementation of the school improvement plan (SIP), which aligns with the district's three-year
improvement plan (DIP) and strategic plan and the school's core values and beliefs about learning. The SIP is
created throughout the school year with members of the school council, including administrators, staff, parents,
and community members. Westport Middle High School has developed a vision of the graduate and work needs
to continue in this area. The school improvement plan is discussed during school council meetings. The school
council meets monthly and is composed of various stakeholders, including parents, students, and community
members. These meetings are open, easily accessible, and regularly scheduled, which allows for regular
engagement from any stakeholder who wants to participate. The faculty is also invited to every school council
meeting. The annually developed school improvement plan establishes two to three school-specific goals that
align with the DIP and New England Association of Schools and Colleges (NEASC) recommendations. Each
measurable goal within the SIP contains identified action steps, resources, outcomes, and a timeline for
accomplishment; professional development is guided by the SIP. The 2025-2026 School Improvement Plan
contained two goals, one concerning continued Understanding by Design (UbD) curriculum development and the
other regarding refining our MTTS model. Additionally, the common teacher SMART goals provided by the
administrative team have aligned with the UbD curriculum goals, and many teachers elected to utilize the
common goals.

Standard 4, Principle 4.1

The school has intervention strategies designed to support learners.
School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing

Explanation from the School

Westport Middle High School is implementing in Principle 4.1. There are appropriate intervention strategies in
place to support students' academic, social, and emotional success, such as bi-weekly student success team
(SST) meetings to identify students in need of interventions and various processes to foster student success,
including a formal RTI process, 504 plan evaluation system, and IEP qualification procedures. For example,
students with 504 plans may receive weekly progress reports from teachers to communicate weekly behavior,
missing work, grades, and upcoming assignments. These reports are also sent to guidance counselors,
specialists, and administration to create clear communication between all parties. There is a student-support
team that meets bi-weekly to discuss specific student concerns and to action plan for remediation; the support
team is composed of building administrators, guidance counselors, adjustment counselors, school nurses,
curriculum director, and special education director. We have a tiered system of supports in place at Westport
Middle High School for students who are not meeting with success at the Tier 1 level. These supports include
academic support, targeted reading intervention, and peer tutoring time. Westport Middle High School students
are also provided numerous supplemental opportunities to facilitate student academic success and foster post-
secondary interest planning, such as academic support classes, career exploration field trips, college fairs, dual
enrollment courses, internships, and work studies. All students in grades ten and eleven also participate in the
October PSAT administration during the school day. Furthermore, Westport High School creates credit recovery
and remediation course offerings in the after-school resiliency program and summer school classes. The adopted
RULER curriculum covers social-emotional learning topics such as mindfulness, stress management, relationship
building, and communication skills. Westport Middle High School staff remains in communication with families
regarding students' academic progress and any need for additional support. To continue to support the social-
emotional needs of our students, the district has partnered with Wayfinder; this platform will be rolled out during
the 2025-2026 school year.

Standard 4, Principle 4.2
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All students receive counseling services that meet their personal, social, emotional, academic, career, and
college counseling needs from adequate certified/licensed personnel.

School's rating in the Self-Reflection report: Developing
School's rating in the Summary Report: Implementing
Explanation from the School

Westport Middle High School is implementing in Principle 4.2. Students receive counseling services that meet
their personal, social, emotional, academic, career, and college counseling needs from adequate
certified/licensed personnel. Westport Middle High School's counseling department contains three school
counselors, three school adjustment counselors, and one administrative assistant. All counselors are licensed.
The counseling department also has one post-secondary university intern for the 2025-2026 school year and one
contracted school psychologist. The school counselors have caseloads of approximately 175-250 students, and
the school adjustment counselors have caseloads of approximately 250-315 students.

The written curriculum for the counseling department is being developed. Through the implementation of the
school counseling curriculum, all students have the opportunity to acquire the necessary skills and knowledge to
foster student success. Currently, counseling curriculum maps exist. The school counselors deliver the
curriculum individually, in small groups in the career center, and in classrooms through planned visits or teacher
requests. Additionally, a credit audit is consistently used for grades nine through twelve to evaluate students'
course selections and plan future coursework. The school adjustment counselors deliver the curriculum
individually and in small groups within a classroom or conference room. The school adjustment counselors also
maintain a local provider list for referral purposes, and referrals are made for various student/family needs.
Community provider meetings with outside and school-based support teams are also available to students during
the school day.

Each student has the support of a school counselor, a school adjustment counselor, an administrator, a school
nurse, and a school resource officer as part of their support team, where all members reach out to students,
attend meetings when appropriate, and are available when needed throughout the school year. This is reflected
in the student surveys, which overwhelmingly agree that students feel they have access to these support
personnel. For example, students meet with their academic school counselors throughout the school year for
post-secondary planning and career development. Additionally, our three school adjustment counselors are
available at all times for student needs and assistance.
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Commendations

Commendation

The warm and welcoming environment and positive culture that reflects the community's shared commitment to
respect, connection, and belonging

Commendation

The consistently clean school building that promotes a positive learning environment for students and staff

Commendation

The secure entry procedures and controlled access into the building that prioritize student and staff safety
throughout the school day

Commendation

The intentional use of common areas to showcase student work, highlighting student creativity, fostering pride
and ownership, and creating a welcoming, visually engaging environment for all who enter the building

Commendation

The efforts to communicate to families about the benefits of attending Westport High School

Commendation

The visible administrative presence in the building, including greeting students by name, which strengthens
relationships while reinforcing safety and supervision expectations

Commendation

The culture of trust and openness in which teachers and staff feel comfortable approaching the administration
with concerns, questions, and ideas

Commendation

The strong culture of acceptance and positive peer relationships, supported by caring staff and a shared
commitment to inclusion and mutual respect

Commendation
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The creation of meaningful community-based learning opportunities for RISE students through the availability of
on-site transportation that supports real-world experiences, community participation, and preparation for daily life

Commendation

The commitment of time and resources toward completing the curriculum

The culture of pedagogical freedom that allows teachers to exercise professional judgment in selecting texts and
instructional materials aligned to their students' needs and interests

The efforts of teachers to engage students through hands-on learning, presentations, and project-based learning,
in which students explore their ideas and exercise creativity

The commitment of the arts department to cultivating creativity by providing meaningful opportunities for artistic
expression, exploration, and innovation
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Additional Recommendations

Recommendation

Deliberately plan and implement professional development for teachers and administrators that support growth in
the school's Priority Areas

Recommendation

Add Priority Area #2 Vision of a Graduate, and Priority Area #4 Active learners who lead their own learning, to
the school improvement plan, including key action steps, persons responsible, timelines, and indicators of
progress
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FOLLOW-UP RESPONSIBILITIES

This Initial/Decennial Accreditation Report of the Visiting Team reflects the findings of the school's Summary
Report and those of the visiting team. It provides a blueprint for the faculty, administrators, and other officials to
use to improve the quality of programs and services for the students in this school. The faculty, school board, and
superintendent should be apprised by the building administrators yearly of progress made in aligning with the
Standards for Accreditation.

A school's initial/continued Accreditation is based on satisfactory progress implementing the school’s
improvement/growth plan based on the Priority Areas validated by the visiting team and recommendations
identified by the Commission as it monitors the school's progress and changes which occur at the school
throughout the decennial cycle.

To monitor the school's progress, the Commission requires that the principal submit a First Report of Progress
and Planning and routine Three- and Six-Year Reports of Progress and Planning describing the school’s
progress implementing the Priority Areas as well as submitting an updated improvement/growth plan. The
Commission may request additional Special Progress Reports if one or more of the Standards or Priority Areas
for Growth are not being met in a satisfactory manner, if additional information is needed on matters relating to
the school’s alignment with the Standards for Accreditation, or substantive changes occur in the school.

To ensure that it has current information about the school, the Commission has an established Substantive
Change Policy requiring that principals of member schools report to the Commission within sixty days of
occurrence any substantive change which impacts the school's alignment with the Commission's Standards for
Accreditation. The Report of Substantive Change must describe the change itself and detail the impacts the
change has had on the school's ability to meet the Standards for Accreditation. The Commission's Substantive
Change Policy is included on the next page. All other substantive changes should be included in the Reports on
Progress and Planning and/or the Annual Information Report (AIR) which is required of each member school to
ensure that the Commission office has current statistical data on the school.

The visiting team would like to express thanks to the community for the hospitality and welcome. The school
community completed a Self-Reflection that clearly identified the school’s strengths and areas of need, hosted a
Collaborative Conference, developed an improvement/growth plan, and completed a Summary Report. The time
and effort dedicated to the Accreditation process, school improvement/growth, the Summary Report, and the
preparation for the visit ensured a successful Initial/Decennial Accreditation visit.
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SUBSTANTIVE CHANGE POLICY

NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES
Commission on Public Schools

Principals of member schools must report to the Commission within sixty days of occurrence any substantive
change in the school which has an impact on the school's ability to meet any of the Commission's Standards for
Accreditation. The Report of Substantive Change must describe the change itself as well as detail the impact on
the school’s ability to meet the Standards. The following are potential areas where there might be negative
substantive changes which must be reported:

elimination of fine arts, practical arts, and student activities

diminished upkeep and maintenance of facilities

significantly decreased funding - cuts in the level of administrative and supervisory staffing

cuts in the number of teachers and/or guidance counselors

grade level responsibilities of the principal

cuts in the number of support staff

decreases in student services

cuts in the educational media staffing

increases in student enrollment that cannot be accommodated

takeover by the state

inordinate user fees

changes in the student population that warrant program or staffing modification(s) that cannot be
accommodated, e.g., the number of special needs students or vocational students or students with limited
English proficiency
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Roster of Team Members

Chair(s)

Chair: Troy Hopkins - North Stonington Public Schools

Assistant Chair: Zachary Best - Hamilton-Wenham Miles River Middle School

Team Members

Rachel Barnes - Monomoy Regional High School

Matthew Gagnon - Hopedale Junior-Senior High School

Adam Heywood - Winman Middle School

Christine Leamy - Montachusett Regional Vocational Technical School District
Jeffrey Reed - Dartmouth High School

Abigail Wesson - Warwick Veterans Middle School
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