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Program Purpose, Goals, and Standards

Purpose and Vision:
The purpose and vision of the USD 480 mentorship program is to promote excellence in

education and to increase the retention of beginning teachers/educators and school specialists
through a professional development program. This program provides guidance, direction and
support for new teachers and school specialists. Success will be achieved through
collaboration, modeling, coaching, encouragement, and participation in a continuous,
professional learning community.

*For the purpose of the USD 480 Mentor Handbook: Mentee refers to the new
teacher/educator or new school specialist. USD 480 will provide two years of mentoring for
staff who have not obtained a professional license. (Staff on a substitute, initial, one-year
transitional or exchange license)

Goals:
The USD 480 mentor program will:
v Provide the support to develop quality instruction that will meet students’ needs.
v Acculturate mentees to the core values of the community, district, and school buildings.
v Provide professional learning opportunities, which will facilitate the growth of new
teachers and school specialists while enhancing the leadership skills of mentors.
v Enhance the retention of promising new teachers and school specialists.
v Establish and maintain personal and professional relationships.

Standards:

The program is designed according to the Kansas Model Mentor and Induction Program
Guidelines for New Teachers and School Specialists developed in 2015 and the
Teacher/School Specialist Mentoring Plan Checklist and Plan Review Process developed
12/7/2021.

The expectations and responsibilities addressed in this handbook are based upon the
Interstate Teaching Assessment and Support Consortium Model Core Teaching Standards
(InTASC). (Appendix C)

The mentor program supports and provides mentees with practical application and
experiences in these categories:
e The Learner and Learning
71 Plans instruction based on learning and developmental levels of all students
"1 Recognizes and fosters individual differences to establish a positive classroom
culture
"1 Establishes a classroom environment conducive to learning
e Content Knowledge
"1 Demonstrates a thorough knowledge of the content
1 Provides a variety of innovative applications of knowledge
e Instructional Practice
1 Uses methods and techniques that are effective in meeting student needs
71 Uses varied assessments to measure learning progress
1 Delivers comprehensive instruction for students
e Professional Responsibility
1 Engages in reflection and continuous growth
T Participates in collaboration and leadership opportunities



Participant Responsibilities
Mentor Program Facilitator Responsibilities:

e Train all new mentors prior to start of the school year and provide follow-up sessions for
ALL mentors throughout the school year

e Ensure all new teachers/educators and school specialists complete the needs
assessment

e Utilize Needs Assessment data to pair mentors and mentees prior to mentee’s first

contract date

Coordinate and lead mentor/mentee training during orientation

Provide induction for all new hires

Monthly email with highlights of the program and reminders

Collect Mentor contact logs, observation forms, needs assessments, walkthrough data,

and evaluation surveys from mentors and/or mentees

Building Principal Responsibilities:

e Recruit, select, match, and reassign (as needed) mentor teachers and school
specialists with mentees within the school or district, as necessary

Support the mentorship program

Assist in scheduling and coverage of classes to allow for mentor/mentee observations
Meet with the mentor/mentee once each semester to discuss progress

Honor confidentiality between mentor and mentee

Mentor Responsibilities:

Participate in designated professional learning as established by the district throughout the
year (First professional learning will be prior to school year beginning)

Collaborate with district mentors throughout the year

Orient the mentee to the school and its procedures

Build a relationship with the mentee through listening and trust building

Abides by the Confidentiality Statement

Take responsibility to engage in positive and constructive communication and feedback
Regular communication, plan, collaborate with the mentee, document communications on
the Mentor Contact Log form

Complete two classroom observations (1 in fall, 1 in spring) of the mentee, utilize the
Mentor/Mentee Observation form to guide discussions with the mentee

Collaborates with the building principal to ensure that the mentee observes at least two
colleagues during the school year (1 per semester), utilize the Mentee Observation of
Colleague form to documents observation

Compete contract logs and observation forms and submit it in the mentor documentation
shared folder by the end of each nine weeks

Complete the mentor/mentee activity checklist and submit it in the mentor documentation
shared folder by the end of each nine weeks

Meet with the mentee and building administrator each semester

Complete the mentor program evaluation (Google Form) prior to the conclusion of the first
and second semester and submit

Complete the mentor reflection process and submit to district at the end of the year

*In the event that the mentor is unable to meet most of the needs of the mentee, the mentor
should visit with the building principal about possible reassignment.



*School specialist mentor must be in the mentee’s area of specialty. Mentor may be from
another school.

**At no time should the mentor be in a role of evaluating the mentee. Mentors will observe
and offer suggestions to the mentee, but will not be involved in formative and summative
evaluations.

***In the event that the mentee needs additional support beyond that provided by the
mentor program, the building administrator and/or the mentor program facilitator may
require the mentee to continue to participate in the mentor program upon completion of the
two year cycle. Other support and interventions may also be provided for the mentee
throughout the mentoring cycle.

Mentee Responsibilities:

Complete the Needs Assessment provided by the district prior to the start of the program.
Participate in designated professional learning as established by the district throughout the
year

Utilize the Professional Education Standards to create goals and foster a continuous cycle
of learning and growth. (Appendix D)

Build a relationship with the mentor through listening and trust building

Abides by the Confidentiality Statement

Take responsibility to engage in positive and constructive communication and feedback
Regular communication, plan, collaborate with the mentor

Participate in two classroom observations (1 in fall, 1 in spring)

Collaborates with the building principal and mentor to observe at least two colleagues
during the school year(1 per semester)

Complete the activity checklist and submit it to the mentor documentation shared folder by
the end of each nine weeks

Meet with the mentor and building administrator each semester

Complete the mentor program evaluation (Google Form) prior to the conclusion of the first
and second semester and submit



Needs Assessment:

Mentees will complete a needs assessment prior to attending the New Educator Orientation or
entering the mentor program.

Needs Assessment:

e To assist in determining the professional learning needs, which leads to the creation of
goals and a continuous cycle of learning.

e To provide practical application of practices that support teacher/educators and school
specialists professional learning needs related to:

o0 The learner and learning
o Content knowledge

o Instructional practice

o Professional responsibility

e The needs assessment will be provided to new teachers/educators and school specialists
prior to the New Educator Orientation and or induction into the mentor program.

e The results will be reviewed by the District Program Facilitator and/or the building
administrator to determine the needs of the mentee.

e Based on results of the mentee’s needs, an appropriate mentor will be matched with the
mentee to provide support, guidance and opportunities for practical application experiences
throughout the mentor program.

e The mentor and mentee will review the progress of the needs assessment results and
progress towards goals set during the collaboration meetings.

e New Educator Needs Assessment (Appendix B)




Selection and Matching Process

Mentors and Mentees will be paired prior to the date of the mentee’s first contract date.

*Teachers/educators: mentor experience and license do NOT have to be in the same subject
area or same grade level.

**School specialists: mentors MUST have the same endorsement as the mentee.

Mentor Qualifications:

The qualities of an effective mentor are the following:
e Has three or more years of successful teaching experience
e Holds a valid Kansas Professional License
e Participates in the mentor training prior to school year beginning and throughout the year
e Demonstrates exemplary teaching ability through
o Professional competency as indicated by the most recent teacher evaluation:
and/or
o Recognition under national or state programs, including the National Board
Teaching Certification Program, the Kansas Exemplary Educators Network, or
Teacher Leader Endorsement on a teaching license
Highly regards the teaching profession
Values and demonstrates professionalism
Is respected by both peers and administration as a role model in the profession
Exhibits highly effective classroom management skills
Desires to invest in someone else’s professional growth
Is highly proficient in teaching curriculum
Uses effective communication and collaborative skills
Speaks truth and kindness
Respects confidentiality
Is patient with adult learners
Demonstrates strong interpersonal skills
Exhibits confidence
Exudes and optimistic attitude
Demonstrates flexibility
Possesses leadership skills
Assumes a non-evaluative role in the mentoring process




Training

Mentor Training:
*Provided by district, building administrators and/or by other specialists in areas

pertaining to topics presented.

Initial prior to the school year beginning and Ongoing Training Requirements for
Mentors:

Learning to observe, coach, and give constructive feedback to peers, including
strategies for self-reflection

Utilizing best instructional practices, classroom management, and organization
Dealing with difficult or resistant people and conflict resolution

Enhancing communication skills and building relationships

Clarifying mentor’s roles and responsibilities

Practicing time management

Developing knowledge of school/system policies and procedures including
student assessment, curriculum, guides and supplemental resources

Guide mentee in collecting and analyzing various types of student data to show
evidence of learning

Guide mentee in their use of content standards when planning lessons/units.
Use of professional education standards as a measure of assessing teacher
practice. Professional Learning Standards; (Appendix D)

Mentee Training:

Areas to be covered in new staff orientation include but are not limited to:

Staff communication/Email/Google
Licensure

Professional development process
Evaluation/Student Growth Measures
District Technology

Curriculum (units/lessons) and assessments
District-wide initiatives (CKH, AVID)
Staff absences

Student handbooks

Dyslexia

Science of Reading


https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing

Formal Monthly Meeting Schedule for Mentors

Each meeting mentors will collaborate with other mentors.
Meetings will be held virtually at 3:45, link will be provided.

Date Topic

August 7
11:00 - 12:00
Cottonwood

Roles and responsibilities of mentor/mentee

Structure of program

Building relationships between mentor and mentee

Planning for the 1% day of school

Classroom management & organization techniques
Educational standards/Kansas College and Career Standards
Planning units and lessons

Time management

Navigate USD 480 website (policies/staff links)

Review results from mentee’s needs assessment

How to conduct an effective observation

Guiding mentee to self-reflect on their practice

How to provide constructive feedback

Dealing with difficult or resistant people & conflict resolution
Analyzing various types of data

NWEA/MAP

PowerSchool/Teacher grades and attendance

Communication with parents during Parent/Teacher Conferences

September 13

Social Media

Title | School Information
Coaching language
Evaluation domains
Student Growth Measures

November 15

February 21 Parent Community Involvement
Communication with parents
Poverty

Migrant

May 8 Reflection
e Evaluation

e End of Year Documentation




Incentives

Mentors:

Stipend for full-time classroom teacher serving as a mentor: according to the USD 480
Negotiated Agreement
Professional development points

Mentee:

Professional growth and development

Support system

Professional development points

Fulfills licensure requirements to move from initial teaching license to professional
license

Program Evaluation/Effectiveness

The mentor program will utilize multiple measurable goals/objectives, and a process to
determine overall effectiveness

Data considered in program evaluation: (qualitative and quantitative

Retention of new teachers/educators and school specialists
Mentorship program survey: Mentor

Mentorship program survey: Mentee

Mentor Logs: review content and time spent with mentees
Progress on the mentee’s annual needs assessment: reviewed throughout the year
Building administrative survey/feedback: Building Administration
Walkthrough data

Charlotte Danielson’s Framework for Teaching:

o Domain growth progression throughout the year

o Growth on goals

Professional Development Transcript

o Growth on the Professional Education Standards

Individual Professional Development Plan (IPDP)

o Growth on goals

Data Collection Process:

Mentors will submit surveys and logs within the district created documentation
folders. See Timelines and Deadlines document for due dates.

District level administrators will collect and create reports from domains,
walkthroughs, retention data and PDC transcripts for review.

Due by the last day of school in May

Surveys and data will be reviewed and analyzed by the Intentional Culture
Committee in May - July; to determine the effectiveness and/or necessary
enhancements to the program.

The committee will make recommendations to the distinct level administration to
consider what actions will take place to continue the effectiveness of the
mentoring program.

Timelines and Deadlines (Year One Mentee)



August

1t SEMESTER

e Mentor and mentee attends training during Teacher Orientation

e Mentor signs and submits:
e Confidentiality Statement of Understanding
e Mentor Commitment Agreement

e Mentor begins relationship building and meeting with mentee

e Mentor/Mentee begin Activity Checklist activities/conversations

e Mentee signs and submits:
e Confidentiality Statement of Understanding
® Mentee Commitment Agreement

e Mentee completes a needs assessment (prior to Teacher Orientation)

August — December

e Mentor attends monthly district lead professional learning opportunities
e If mentor cannot attend session, they are required to watch the video of the
session that is provided by the district
e Mentor/Mentee collaborate on topics provided

e Mentor/Mentee complete monthly Activity Checklist activities/conversations and submit
to the district mentor documentation shared folder at the end of each nine weeks

e Mentor submits the Mentor Log on the last teaching day of each nine weeks to the
district mentor documentation shared folder

® Assure mentee has observed a colleague during the semester and reflect on the
observation

e Mentor observes Mentee once in the semester and completes the Mentor/Mentee
Observation form

e Mentor and Mentee meet with building administrator at the end of the semester

e Mentor and Mentee submits the evaluation survey (Google Form) at the end of the
semester

January

— May 2" SEMESTER

e Mentor attends monthly district lead professional learning opportunities
e [f mentor cannot attend session, they are required to watch the video of the
session that is provided by the district
e Mentor/Mentee collaborate on topics provided

e Mentor/Mentee complete monthly Activity Checklist activities/conversations and submit
to the district mentor documentation shared folder at the end of each nine weeks

e Mentor submits the Mentor Log on the last teaching day of each nine weeks to the
district mentor documentation shared folder

10



® Assure mentee has observed a colleague during the semester and reflect on the
observation

e Mentor observes Mentee once in the semester and completes the Mentor/Mentee
Observation form

e Mentor and Mentee meet with building administrator at the end of the semester

e Mentor and Mentee submits the evaluation survey (Google Form) at the end of the
semester

11



Mentoring Activity Checklist (Year One Mentee)

Items to be covered with first year mentees

The goal of the mentoring program is to integrate the staff into the culture of the district as well as the
building. In order to facilitate this, the mentor will meet regularly with the mentee as outlined in the
mentoring guidelines and cover all the items included in this document. There will be many other items
covered during the mentor/mentee meetings, but this document includes the ones that must be covered
at a minimum.

The activity checklist should be covered thoroughly. The checklist should be brought to the monthly
scheduled professional learning sessions each month.

The activity checklist will be submitted in the district mentor documentation folder at the end of each
nine weeks.

The MENTOR should “check off” each item as it is completed.

Mentor: School:
Mentee: School:
1t NINE WEEKS
PRIOR TO SCHOOL BEGINNING: Date Completed:

Introductions

Meet and welcome mentee

Mentor and Mentee agree to abide by an sign the Confidentiality Statement Agreement

Mentee and mentor review needs assessment to establish goals for meeting the mentees
needs

Assist mentee in developing their Individual Professional Development Plan (IPDP)

Introduce the mentee to the secretaries and custodians

Tour the district, building, and grounds. Include entrance doors, check keys out, the office
area, workroom, mailbox, teacher’s lounge, parking areas, faculty/staff bathrooms,
library/technology center, gym, cafeteria, location of classroom, location of shared curriculum
material, support staff offices (counselors, support staff, instructional coaches, etc.)

General

Go over district calendar pointing out parent/teacher conferences, staff development days,
end of quarter/semester workdays

Fire drill, tornado drill procedures along with need for student rosters and locations for
students

Crisis plan expectations and resource bag (heightened security and lockdown procedures)

Discuss school-wide discipline philosophy and proactive approach to discipline - hallway
procedures, lunch room procedures, etc.

12



Copy machine usage and copy machine codes if applicable

Effective management scheduling and transitions - discuss classroom management ideas

Discuss ways to set up classroom for optimal learning

from lunch

Lunch schedules and movement of students going to lunch, during lunch, and coming back

District mail (pony)

Telephone System

Computer Use Policy

Employee Portal

Red Rover (substitute/leave management)

Faculty Handbook

Student attendance policy

Accident/injury

Medication

Homework/planners

Fundraising policy

Cafeteria regulations (Wellness Plan)

Student use of profanity or tobacco

Student dress code

Display of affection

Assembly behavior standards

Bus loading and routes

Student grievance process

Student handbook

Parking

Field trip procedure

Classroom parties

Collection of student money

Students in detention (SID) assignments

In-house suspension

13




Badges

Use of classroom volunteers

Booster Club and/or PTO

Sexual harassment

Bullying Policy(JDDC)

AUGUST Date Completed:

Introductions

Introduce the mentee to other staff (instructional coaches, librarian, nurse, specials teachers)

Procedures/Processes

Obtain lesson planning template from a building instructional coach/administration

Ordering teacher supplies

Procedures for obtaining class lists, phone numbers, lunch schedule

Open house procedures/expectations

Procedures for taking attendance and recording tardiness

Reviewing supervision schedules

Textbook distribution and keeping check out records

Review disciplinary major/minors, referral process

Securing a substitute (when you are sick or attending a professional learning event)

Discuss what is included in a substitute folder

Questions regarding the first day of school

General
Review calendar and special events for the month
Review faculty handbook
Review importance of efficient planning to teach the entire period to maximize academic
learning time (ALT)
Review the Professional Education Standards Professional Learning Standards
Students

Confidential records and cumulative folders

Discuss how to handle parental concerns

Cultural diversity and school activities

14



https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing

Sending students to nurse and special medical needs of students

Curriculu

m and Instruction

How to utilize paraprofessionals in the classroom

Technology

Review technology that is present in room

August and September Focused Discussion Conversation: Explain, Rehearse, and Reinforce
Procedures, Classroom Management Techniques

SEPTEMBER Date Completed:

General

Review the calendar and special events for the month

Discuss how district/building staff development works

What form to submit for Professional Learning Points (PDC): leave requests form for
professional learning

Student Improvement Team referral process (how to refer a student and how to gather
documentation)

Discuss formative assessments

Structure Walk Through process and data

Remind novice teacher to make an appointment with building coaches/administration to
discuss active engagement and effective lesson planning

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

OCTOBER Date Completed:

General

Review calendar and special events for the month

Parent/Teacher conference (general expectations and procedures)

How report cards are generated, adding comments, and grade verification

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the
Mentee Observation of a Colleague form and has a follow-up discussion with mentor

Review Inclement Weather procedures

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

15



https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing
https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing

Curriculum/Instruction

Ongoing discussions of curriculum, instruction, teaching strategies, and classroom
management

Review pacing of curriculum

Focused Conversation Topic: Academic Learning Time and Effective Lesson Planning

FORMS DUE:

Mentor observation of Mentee, utilize the Mentor/Mentee Observation form

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.

16




2"Y NINE WEEKS

Mentor: School:

Mentee: School:

NOVEMBER Date Completed:
General

Review calendar and special events for the month

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the Mentee
Observation of a Colleague form and has a follow-up discussion with mentor

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Ongoing discussions of curriculum, instruction, teaching strategies, classroom management

Discuss instructional/assessment alignment

Focused Conversation Topic: Gradual Release of Responsibility Within Your Teaching

DECEMBER Date Completed:

General

Review calendar and special events for the month

End of semester procedures

Review report card procedures

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Review and assess if procedures are effective, if they need to be revised, reviewed, or retaught

Reflect on first semester

Use of formative assessment and how these assessments drive instruction

Work with instructional coach to select a piece of complex text that will be incorporated into
instruction next semester

Focused Conversation Topic: Teaching Vocabulary and Effective Use of Complex Text

FORMS DUE:

17



https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing
https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing

Mentor observation of Mentee, utilize the Mentor/Mentee Observation form

Mentor and Mentee meet with building administrator

Mentor and Mentee complete and submit the Mentor Program Evaluation (Google Form)
and submit

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.

18




3" NINE WEEKS

Mentor: School:

Mentee: School:

JANUARY Date Completed:
General

Review calendar and special events for the month

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Discuss state and district assessments

Discussion: What are two formative assessments you have used that have provided you with
quality information?

Ongoing discussions of curriculum, instruction, teaching strategies, and classroom
management

Have reflective meeting with mentee

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the Mentee
Observation of a Colleague form and has a follow-up discussion with mentor

Focused Conversation Topic: Discuss the Novice Teacher’s Use of Higher Level Questions

FEBRUARY Date Completed:

General

Review calendar for special events for the month

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Ongoing discussion of curriculum, instruction, teaching strategies, classroom management

Focused Conversation Topic: How Has the Teacher Incorporated Authentic and Real World Application
Into Instruction?

MARCH Date Completed:

General

Review calendar and special events for the month

19



https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing
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Review report card procedures

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Review pacing of curriculum

Focused Conversation Topic: What is the Difference Between “Covering Content” and “Student
Learning”?

Forms Due:

Mentor observation of Mentee, utilize the Mentor/Mentee Observation form

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.

20



https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing

4" NINE WEEKS

Mentor: School:
Mentee: School:
APRIL
General

Review calendar and special events for the month

Submit pre/post observation paperwork to District Mentor facilitators

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Pacing of curriculum

Discuss summer school procedures and student needs

Reflection on changes for next year

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the Mentee
Observation of a Colleague form and has a follow-up discussion with mentor

Focused Conversation Topic: Do Your Assessments Match Your Instruction?

MAY

General

Explain/Review end of year procedures

Textbooks returned that were checked out to students

Job requests (maintenance work for summer months)

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Complete end of year evaluation survey of the mentor program and submit to district

Forms Due:

Mentor and Mentee meet with building administrator

Mentor and Mentee complete and submit the Mentor Program Evaluation (Google Form)
and submit

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.

21
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Timelines and Deadlines (Year Two Mentee)

August 1t SEMESTER

e Mentor and mentee attends training during Teacher Orientation

e Mentor signs and submits:
e Confidentiality Statement of Understanding
® Mentor Commitment Agreement

e Mentor begins relationship building and meeting with mentee

e Mentor/Mentee begin Activity Checklist activities/conversations

e Mentee signs and submits:
e Confidentiality Statement of Understanding
® Mentee Commitment Agreement

® Mentee completes a needs assessment (prior to Teacher Orientation)

August — December

e Mentor attends monthly district lead professional learning opportunities

provided by the district
e Mentor/Mentee collaborate on topics provided

e [f mentor cannot attend session, they are required to watch the video of the session that is

district mentor documentation shared folder at the end of the nine weeks

e Mentor/Mentee complete monthly Activity Checklist activities/conversations and submit to the

documentation shared folder

e Mentor submits the Mentor Log on the last teaching day of each nine weeks to the district mentor

® Assure mentee has observed a colleague during the first semester and reflect on the observation

e Mentor observes Mentee once in the semester and completes the Mentor/Mentee Observation form

e Mentor and Mentee meet with building administrator at the end of the semester

e Mentor and Mentee submits the evaluation survey (Google Form) at the end of the semester

January — May 2" SEMESTER

e Mentor attends monthly district lead professional learning opportunities

provided by the district
e Mentor/Mentee collaborate on topics provided

e |f mentor cannot attend session, they are required to watch the video of the session that is

district mentor documentation shared folder at the end of the nine weeks

e Mentor/Mentee complete monthly Activity Checklist activities/conversations and submit to the




e Mentor submits the Mentor Log on the last teaching day of each nine weeks to the district mentor
documentation shared folder

e Assure mentee has observed a colleague during the first semester and reflect on the observation

e Mentor observes Mentee once in the first semester and completes the Mentor/Mentee Observation
form

23




Mentoring Activity Checklist (Year Two Mentee)

Items to be covered with second year mentees
The goal of the mentoring program is to integrate the staff into the culture of the district as well as the
building. In order to facilitate this, the mentor will meet regularly with the mentee as outlined in the
mentoring guidelines and cover all the items included in this document. There will be many other items
covered during the mentor/mentee meetings, but this document includes the ones that must be covered
at a minimum.

The activity checklist should be covered thoroughly. The checklist should be brought to the monthly
scheduled professional learning sessions each month.

The activity checklist will be submitted to the district at the end of each nine weeks.

The MENTOR should “check off” each item as it is completed.

Mentor: School:

Mentee: School:

1t NINE WEEKS

AUGUST: Date Completed:

Introductions

Mentor and Mentee agree to abide by an sign the Confidentiality Statement Agreement

Mentee and mentor review needs assessment to establish goals for meeting the mentees
needs

August and September Focused Discussion Conversation: Explain, Rehearse, and Reinforce
Procedures, Classroom Management techniques

SEPTEMBER Date Completed:

General

Review the calendar and special events for the month

Review procedures for requesting Professional Learning Points: leave requests form for
professional learning

Student Improvement Team referral process (how to refer a student and how to gather
documentation)

Remind novice teacher to make an appointment with building coaches/administration to discuss
active engagement and effective lesson planning

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

OCTOBER Date Completed:

24
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General

Review calendar and special events for the month

Parent/Teacher conference (general expectations and procedures)

How report cards are generated, adding comments, and grade verification

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the Mentee
Observation of a Colleague form and has a follow-up discussion with mentor

Review Inclement Weather procedures

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Ongoing discussions of curriculum, instruction, teaching strategies, and classroom
management

Review pacing of curriculum

Focused Conversation Topic: Academic Learning Time and Effective Lesson Planning

FORMS DUE:

Mentor observation of Mentee, utilize the Mentor/Mentee Observation form

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.
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https://drive.google.com/file/d/1Y4lyZ8QHfiwDlabMJ-B2ujUIAAXrG0ne/view?usp=sharing

2" NINE WEEKS

Mentor: School:

Mentee: School:

NOVEMBER Date Completed:
General

Review calendar and special events for the month

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the Mentee
Observation of a Colleague form and has a follow-up discussion with mentor

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Ongoing discussions of curriculum, instruction, teaching strategies, classroom management

Discuss instructional/assessment alignment

Focused Conversation Topic: Gradual Release of Responsibility Within Your Teaching

DECEMBER Date Completed:

General

Review calendar and special events for the month

End of semester procedures

Review report card procedures

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Review and assess if procedures are effective, if they need to be revised, reviewed, or
retaught

Reflect on first semester

Use of formative assessment and how these assessments drive instruction

Work with instructional coach to select a piece of complex text that will be incorporated into
instruction next semester
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Focused Conversation Topic: Teaching Vocabulary and Effective Use of Complex Text

FORMS DUE:

Mentor observation of Mentee, utilize the Mentor/Mentee Observation form

Mentor and Mentee meet with building administrator

Mentor and Mentee complete and submit the Mentor Program Evaluation (Google Form)
and submit

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.
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3" NINE WEEKS

Mentor: School:

Mentee: School:

JANUARY Date Completed:
General

Review calendar and special events for the month

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Discuss state and district assessments

Discussion: What are two formative assessments you’ve used that have provided you with
quality information?

Ongoing discussions of curriculum, instruction, teaching strategies, and classroom
management

Have reflective meeting with mentee

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the Mentee
Observation of a Colleague form and has a follow-up discussion with mentor

Focused Conversation Topic: Discuss the Novice Teacher’s Use of Higher Level Questions

FEBRUARY Date Completed:

General

Review calendar for special events for the month

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Remind mentee to schedule second semester observation in a colleague’s classroom.

Curriculum/Instruction

Ongoing discussion of curriculum, instruction, teaching strategies, classroom management

Focused Conversation Topic: How Has the Teacher Incorporated Authentic and Real World Application
Into Instruction?

MARCH Date Completed:

General
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Review calendar and special events for the month

Review report card procedures

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Review pacing of curriculum

Focused Conversation Topic: What is the Difference Between “Covering Content” and “Student
Learning”?

Forms Due:

Mentor observation of Mentee, utilize the Mentor/Mentee Observation form

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.
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4" NINE WEEKS

Mentor: School:
Mentee: School:
APRIL
General

Review calendar and special events for the month

Submit pre/post observation paperwork to District Mentor facilitators

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Curriculum/Instruction

Pacing of curriculum

Discuss summer school procedures

Reflection on changes for next year

Remind mentee to schedule the semester observation in a colleague’s classroom.
Mentor/Mentee determines the focus of the observation. Mentor/Mentee completes the
Mentee Observation of a Colleague form and has a follow-up discussion with mentor

Focused Conversation Topic: Do Your Assessments Match Your Instruction?

MAY

General

Explain/Review end of year procedures

Textbooks returned that were checked out to students

Job requests (maintenance work for summer months)

Review goals established from needs assessment

Review the Professional Education Standards Professional Learning Standards

Complete end of year evaluation survey of the mentor program and submit to district

Forms Due:

Mentor and Mentee meet with building administrator

Mentor and Mentee complete and submit the Mentor Program Evaluation (Google Form)
and submit

Activity Timeline will be submitted to the district mentor documentation shared folder at
the end of each nine weeks.
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Mentor Commitment Agreement

| understand that the role of a mentor is critical to the success of the mentee teacher and ultimately a key to
student performance. | believe | have the qualities for establishing a professional relationship with a beginning
educator. | will be able to help the mentee teacher face the realities of teaching, set appropriate goals, model
effective teaching practices, and perform the duties listed below.

Mentoring Qualifications Mentoring Duties

Has three or more years of successful teaching o Participate in designated professional learning as
experience established by the district throughout the year (First
Holds a valid Kansas Professional License professional learning will be prior to school year
Participates in the mentor training prior to the beginning)
school year beginning and throughout the year e Collaborate with district mentors throughout the year
Demonstrates exemplary teaching ability through ¢ Orient the mentee to the school and its procedures

o Professional competency as indicated by the most | ¢ Build a relationship with the mentee through listening and
recent teacher evaluation: and/or trust building

o Recognition under national or state programs, o Abides by the Confidentiality Statement
including the National Board Teaching Certification | ¢ Take responsibility to engage in positive and constructive
Program, the Kansas Exemplary Educators communication and feedback
Network, or Teacher Leader Endorsement on a e Regular communication, plan, collaborate with the
teaching license mentee, document communications on the Mentor
Highly regards the teaching profession Contact Log form
Values and demonstrates professionalism e Complete two classroom observations (1 in fall, 1 in
Is respected by both peers and administration as a spring) of the mentee, utilize the Mentor/Mentee
role model in the profession Observation form to guide discussions with the mentee
Exhibits highly effective classroom management o Collaborates with the building principal to ensure that the
skills mentee observes at least two colleagues during the
Desires to invest in someone else’s professional school year(1 per semester), utilize the Mentee
growth Observation of Colleague form to documents observation

e Is highly proficient in teaching curriculum e Complete contract logs and observation forms and

e Uses effective communication and collaborative submit it in the mentor documentation shared folder by
skills the end of each nine weeks

e Speaks truth and kindness e Complete the mentor/mentee activity checklist and

e Respects confidentiality submit it in the mentor documentation shared folder by

e |s patient with adult learners the end of each nine weeks

o Demonstrates strong interpersonal skills e Meet with the mentee and building administrator each

o Exhibits confidence semester

e Optimistic attitude e Complete the mentor program evaluation (Google Form)

o Demonstrates flexibility prior to the conclusion of the first and second semester

o Possesses leadership skills and submit

e Assumes a non-evaluative role in the mentoring e Complete the mentor reflection process and submit to
process district at the end of the year

Building-level mentors are required to attend the Mentor training during the New Teacher Orientation.
In collaboration with the district, building principals will select the mentor/mentee teacher pairings.

Mentor Signature Date

Printed Name Building Grade Level/Content Area
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Mentee Commitment Agreement

I understand that my role as a mentee is critical to my success and ultimately a key to student
performance. | believe | have the qualities for establishing a professional relationship with a
mentor/experienced educator. | will be open to communication and suggestions provided by the
mentor. | am receptive to conversations/observations that will prepare me to face the realities of
teaching, set appropriate goals, model effective teaching practices, and perform the duties listed below.

Mentee Duties

e Complete the Needs Assessment provided by the district prior to the start of the program.

e Participate in designated professional learning as established by the district throughout the
year

¢ Utilize the Professional Education Standards to create goals and foster a continuous cycle of
learning and growth. (Appendix D)

¢ Build a relationship with the mentor through listening and trust building

e Abides by the Confidentiality Statement

o Take responsibility to engage in positive and constructive communication and feedback

e Regular communication, plan, collaborate with the mentor

e Participate in two classroom observations (1 in fall, 1 in spring)

¢ Collaborates with the building principal and mentor to observe at least two colleagues during
the school year(1 per semester)

e Complete the activity checklist and submit it to the mentor documentation shared folder by the
end of each nine weeks

e Meet with the mentor and building administrator each semester

e Complete the mentor program evaluation (Google Form) prior to the conclusion of the first and
second semester and submit

Mentee Signature Date

Printed Name Building Grade Level/Content Area
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Confidentiality Statement of Understanding

The mentor program for Liberal, USD 480 has been developed to ensure that each
teacher/school specialist entering district employment be provided the support of
experienced teachers. In order for the program to be successful, the mentor/mentee
relationship must be risk-free and non-threatening. To create such and environment,
the following information is provided:

1. Mentors will have no role in the mentee’s evaluation process.

2. Mentors will refrain from sharing a teacher’s information regarding the mentee
teacher with principals, other administrators, colleagues, or students. However, if it
becomes apparent that at teacher or student is risking harm to self or others, state
reporting statutes and district policies will be followed.

3. Principals will refrain from seeking any information from mentors regarding the
mentee teacher or from sharing their own evaluative observations with mentors.

4. Mentee teachers, at their discretion, may wish to share personal or evaluative
information with either mentor or principals as a means of seeking advice or
guidance.

5. The mentor or mentee teacher may inform the district facilitator if the mentor-mentee
relationship is faltering so that appropriate adjustments can be made.

6. If a mentee teachers’ retention or future contract to the school district is in question,
mentors will not be asked for input.

7. If a mentee teacher requests a letter of recommendation from the mentor for
promotion or other reasons, compliance is the personal decision of the mentor.

8. Under Kansas law, it is understood that should it become relevant in any sort of
legal proceeding to obtain the testimony of a mentor, the law will not recognize any
privilege in the relationship that would permit the mentor not to testify or that would
permit the mentee teacher to prevent disclosure.

Mentor Signature Date

Mentor Print Name

Mentee Signature Date

Mentee Print Name
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Mentor/Mentee Observation

(2 observations required: 1 in the fall and 1 in the spring)

Mentee:

Date: Class:

Mentor:

What does the environment say?

Observations:

Is the objective posted?
Classroom expectations posted?
What is the classroom arrangement?

What is the teacher doing?

Observations:

Does teacher follow Gradual Release of
Responsibility ?

Does the teacher model instruction?
Mode of delivery?

Teacher prepared/planning evident?

What are students doing/saying?

Observations:

Working independently/pairs/groups?

Students actively involved in learning?
Conversations centered on objective?
Conversations include use of content vocabulary?
Evidence of learning?

Students are able to explain their thinking?

Observations:

What did you observe that worked well?
Why?

Observations:

What did you observe that needs
improvement? How?

Follow-Up

How can you take what you observed/learned
today back to your class to enhance your
instruction? OR How can your mentor assist you?

What is the mentee’s goal for the nine weeks?
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Mentee Observation of a Colleague

(2 observations required: 1 each semester)

Mentee:

Date: Class:

Mentor:

What does the environment say?

Observations:

Is the objective posted?
Classroom expectations posted?
What is the classroom arrangement?

What is the teacher doing?

Observations:

Does teacher follow Gradual Release
of Responsibility?
Does the teacher model instruction?
Mode of delivery?
Teacher prepared/planning evident?

What are students doing/saying?

Observations:

Working independently/pairs/groups?
Students actively involved in learning?
Conversations centered on objective?
Conversations include use of content
vocabulary?

Evidence of learning?

Students are able to explain their
thinking?

Observations:

What did you observe that worked
well? Why?

Observations:

What did you observe that needs
improvement? How?

Follow-Up

How can you take what you

observed/learned today back to your
class to enhance your instruction? OR
How can your mentor assist you?

What is the mentee’s goal for the nine
weeks?

Mentor Contact Log
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Mentor: Mentee:

Mentor School: Mentee School:

[1 Record description and date of your interactions with your assigned mentee.

[l Regular Communication: E-mail, face to face, phone, etc.

[l Document observations with mentor/mentee and of mentee observing colleagues.
L] bmit to district mentor documentation shared folder on the last teaching day o

Activity or Meeting Name and Description — What was accomplished?

Date
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Mentee/Mentor/Building Administrator Collaboration

Mentor: Mentee:

Building Administrator:

MENTEE and MENTOR will complete at the end of each semester prior to the conference/meeting
with the building administrator.

What activities/strategies have the mentor and mentee implemented/modeled to enhance student learning?

List three activities that built/enhanced collaboration.

What types of support did you find most helpful?

What types of support do you need? (academic and/or professional)

Mentee Signature: Date:
Mentor Signature: Date:
Administrator Signature: Date:
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Mentor Reflection

Mentor: Mentee:

Mentor School: Mentee School:

Reflect on your mentor experience. Return form to Assistant Superintendent of Elementary Education office
by the workday in May.

What creative ways did you use to overcome the challenge of having enough time to meet?

How did you work with your mentee to enhance student learning?

List three mentoring activities that contributed to the success of your relationship.

As a mentor, what types of support did you find most helpful?

Thank you for being a mentor and for your leadership in supporting the success of a new educator in USD 480.

Mentor Signature: Date:
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Mentee Evaluation of Mentoring Program
(Submit at the end of each semester) USE GOOGLE FORM ONLY

Mentee Evaluation of Mentoring Program 23-24.gform

Circle Semester submitted: 5 4 3 2 1
1% Semester 2" Semester -
2trongly Agree What Disagree S?rongly
gree Agree Disagree

| understood what was expected of me as a teacher.
(policy, professional responsibility)

| felt prepared to work with parents.

| received adequate assistance in securing
resources.

Throughout the year, | improved my classroom
procedures and routines.

My mentor helped me improve my classroom
management.

My building mentor and | had ample time to work
together.

My building mentor was helpful in planning lessons.

| felt personally supported by my building mentor.

Communication between the building mentor and
myself was positive and constructive.

Building mentor observation and reflection
conferences provided valuable feedback.

Visiting peer classrooms and reflecting on what |
observed made me a better teacher.

There was a connection between induction meeting
content and the focused conversations | had with my
mentor.

The induction meetings provided appropriate and
ample information on topics that are important to
new teachers.

| am glad that | was part of the mentor program.

What are the strengths of the mentor program?

| would suggest the following improvements in the program for next year.
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Mentor Evaluation of Mentoring Program
(Submit at the end of each semester) USE GOOGLE FORM ONLY

Mentor Evaluation of Mentoring Program 23-24.gform

Circle Semester submitted: 5 4 3 2 1
1% Semester 2"! Semester srond] S
rong ome Disa | Strongly
y Agree | What

Agree Agree gree | Disagree

| understood what was expected of me as a mentor.

| felt prepared to be a building mentor.

The novice teacher’s classroom instruction
improved.

| had ample time to work with my novice teacher.

Communication between the novice teacher and
myself was positive and constructive.

The reflective conferences helped me reflect on my
own practice.

There was a connection between induction meeting
content and the focused conversations | had with my
mentee.

Visiting peer classrooms and reflecting on what |
saw made me a better teacher. (leave blank if you
did not visit peer classrooms)

Collaboration with the district mentors was
constructive and beneficial.

The induction meetings provided appropriate and
ample information on topics that are important to
new teachers.

| am glad that | was part of the mentor program.

What are the strengths of the mentor program?

| would suggest the following improvements in the program for next year.




Appendix A

Observations

Observation is an integral part of the mentoring process. It gives participants the opportunity

to view techniques and strategies that would enhance classroom practice, it allows for

coaching and tutoring. It opens discussion and provides the avenue for problem solving and

reflection. Veterans and novices, alike, find that learning from watching others — a

demonstration of effective skills — is a two-way street. Observation offers the chance to

visually experience a new technique or an introduction to new concepts. From the

observation, feedback and support is given that allows participants to gain a better

understanding of the teaching practice.

Observation in the mentoring process is both non-evaluative and nonjudgmental. Its purpose

is to help the participants view and react to the learning and the teaching that occurs within the

instructional setting.

There are many useful questions that will help teachers reflect on their lessons after and

observation has been completed. Using a series of questions enables both participants to

discuss the skills and strategies used during the lesson, and their ultimate effectiveness in

improving the teaching and learning of the classroom.

Observational Prompts:

1. How do you think the class went, in light of the objectives you set?

2. Do you feel that the students grasped the concepts? Can you give examples that validate
that point?

3. Did you need to alter your plans at any time during the lesson (monitor and adjust)? Why?
How did you accomplish that?

4. Was there any one aspect of the lesson that you would like to teach differently? How would
you like to change it?

5. Were the materials you used helpful in making the concept come alive?

6. Are there any teaching methods you would like to further explore that might help you in
teaching this type of lesson?

7. Can you describe the strength of the lesson?

8. Describe an area of concern during the lesson. What could be done to change the
outcome?

9. Were there behaviors in the class that are not normally present? What could you do to
retain the focus of the students while addressing the behavior?

10.What strategies did you use to encourage student active engagement?

11. Identify how you incorporated a variety of questioning techniques that assist students in
using higher level thinking skills. How did you differentiate instruction for all learners?

12.Can you identify elements of the lesson that help students relate the learning to real-world
situations?
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New E tor N A ment

Please rate each item below to indicate your level of concern about or interest in
that topic at this time.

Possible Ratings

¢ 1for a low level of concern or interest at this time
¢ 2 for a moderate level of concern or interest at this time
¢ 3 for a high level of concern or interest at this time

1. Please provide your name

2. Are you an interim?

[ ]

3. Where will you be working within the district?

4, Personal
Not Important Important Very Important
Making living
arrangements O O O
Location gyms
and recreation O O O
facilities
Getting to know
people O O O
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5. Professional/Human Resources

Payroll, benefits,
and investment
information

Certification and
tenure
requirements

Teacher
performance
evaluation
system

Professional
development
opportunities

Professional
organizations

6. Curriculum, Instruction, and Assessment

District and state
learning
standards

Planning for
instruction

Building a
repertoire of
instructional
strategies

Differentiation of
instruction

Assessing
student learning
(formative and
summative}

Using student
work and
achievement
data to inform
instruction

Not Important

O

O

O

O

Not Important

O

O

Important

O

O

Important

O

O

Very Important

O

O

Very Important

O

O
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7. Organizational Systems for the Classroom

Setting up the
classroom

Obtaining
instructional
resources and
material

Ordering
materials and
supplies

8. Getting to Know and Working with Students

Getting to know
the students

Creating a
learning
community

Working with
students to
establish norms
and rules

Diagnosing
student needs

Teaching diverse
learners

Motivating
students

Assisting
students with
special needs

Not Important

O

O

O

Not Important

O

O

O

O O O O

Important

O

O

O

Important

O

O

O

o ©C O O

Very Important

O

O

Very Important

O

O

O

O O O O
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9. Collegial Interactions and Collaboration

Establishing a
professional
relationship with
the
administrative
staff

Working as a
member of a
grade level,
interdisciplinary,
or departmental
team

Working with my
mentor

Co-teaching and
collaboration
between general
and special
education
teachers

Working with a
paraprofessional

Not Important

O

Important

O

Very Important

O
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10. School and School System Policies and Procedures

Not Important Important Very Important

Understanding
my legal rights

and O O O
responsibilities
as a teacher

School and

district policy O O O

handbooks
Completing

administrative O O O

paperwork

Administration of

standardized
O O O

achievement
tests

Use of district
and school

library, media, O QO O

and technology
resources

T1. Parents and Community

Net Important Important Very Important
Establishing

positive home @) O O

contact

Working with

parents as O O O

partners

Working with

arents of
P O O O

special needs
students

Parent O O O

conferences

Grading and

reporting O O O

student learning



12. List any professional needs you have that are not addressed in the items above

)

13. What additional types of support should the school district provide you and
other beginning teachers?




The INTASC Standards

The Performance-Based Licensure product uses the ten standards articulated by the
Interstate New Teacher Assessment and Support Consortium (INTASC). These
standards reflect the professional consensus of what beginning teachers should know
and be able to do. The standards and the key indicators associated with them follow.
They provide the framework for the rubrics used to assess the products.

STANDARD 1: CONTENT PEDAGOGY

The teacher understands the central concepts, tools of inquiry, and structures of the
discipline he or she teaches and can create learning experiences that make these
aspects of subject matter meaningful for students.

1.1 demonstrates an understanding of the central concepts of his or her
discipline.

1.2 uses explanations and representations that link curriculum to prior
learning.

1.3 evaluates resources and curriculum materials for appropriateness to the
curriculum and instructional delivery.

1.4 engages students in interpreting ideas from a variety of

perspectives. 1.5 uses interdisciplinary approaches to teaching

and learning.

1.6 uses methods of inquiry that are central to the discipline.

STANDARD 2: STUDENT DEVELOPMENT
The teacher understands how children learn and develop, and can provide learning
opportunities that support a child’s intellectual, social, and personal development.

2.1 evaluates student performance to design instruction appropriate for social, cognitive,
and emotional development.

2.2 creates relevance for students by linking with their prior experiences.

2.3 provides opportunities for students to assume responsibility for and be actively
engaged in their learning.

2.4 encourages student reflection on prior knowledge and its connection to new information.
2.5 accesses student thinking as a basis for instructional activities through
group/individual interaction and written work (listening, encouraging discussion,
eliciting samples of student thinking orally and in writing).
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STANDARD 3: DIVERSE LEARNERS
The teacher understands how students differ in their approaches to learning and
creates instructional opportunities that are adapted to diverse learners.

3.1 designs instruction appropriate to students’ stages of development, learning
styles, strengths and needs.

3.2 selects approaches that provide opportunities for different performance modes.
3.3 accesses appropriate services or resources to meet exceptional learning
needs when needed.

3.4 adjusts instruction to accommodate the learning differences or needs of
students (time and circumstance of work, tasks assigned, communication and
response modes).

3.5 uses knowledge of different cultural contexts within the community
(socio-economic, ethnic, cultural) and connects with the learner through types of
interaction and assignments.

3.5 creates a learning community that respects individual differences.

STANDARD 4: MULTIPLE INSTRUCTIONAL STRATEGIES
The teacher understands and uses a variety of instructional strategies to encourage
student development of critical thinking, problem solving, and performance skills.

4.1 selects and uses multiple teaching and learning strategies (a variety of
presentations/ explanations) to encourage students in critical thinking and problem
solving.

4.2 encourages students to assume responsibility for identifying and using

learning resources.

4.3 assumes different roles in the instructional process (instructor, facilitator,
coach, audience) to accommodate content, purpose, and learner needs.
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STANDARD 5: MOTIVATION AND MANAGEMENT

The teacher uses an understanding of individual and group motivation and behavior
to create a learning environment that encourages positive social interaction, active
engagement in learning, and self-motivation.

5.1 encourages clear procedures and expectations that ensure students assume
responsibility for themselves and others, work collaboratively and independently, and

engage in purposeful learning activities.

5.2 engages students by relating lessons to students’ personal interests, allowing
students to have choices in their learning, and leading students to ask questions and

solve problems that are meaningful to them.

5.3 organizes, allocates, and manages time, space and activities in a way that is
conducive to learning.

5.4 organizes, prepares students for, and monitors independent and group work that
allows for full and varied participation of all individuals.

5.5 analyzes classroom environment and interactions and makes adjustments to
enhance social relationships, student motivation/engagement and productive work.

STANDARD 6: COMMUNICATION AND TECHNOLOGY

The teacher uses knowledge of effective verbal, nonverbal, and media communication
techniques to foster active inquiry, collaboration, and supportive interaction in the
classroom.

6.1 models effective communication strategies in conveying ideas and information and
when asking questions (e.g., monitoring the effects of messages; restating ideas and
drawing connections; using visual, aural, and kinesthetic cues; being sensitive to
nonverbal cues both given and received).

6.2 provides support for learner expression in speaking, writing, and other media.

6.3 demonstrates that communication is sensitive to gender and cultural differences (e.g.,
appropriate use of eye contact, interpretation of body language and verbal statements,
acknowledgement of the responsiveness to different modes of communication and

participation.
6.4 uses a variety of media communication tools to enrich learning opportunities.
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STANDARD 7: PLANNING
The teacher plans instruction based upon knowledge of subject matter, students, the
community, and curriculum goals.

7.1 plans lessons and activities to address variation in learning styles and performance
modes, multiple development levels of diverse learners, and problem solving and
exploration.

7.2 develops plans that are appropriate for curriculum goals and are based on effective
instruction.

7.3 adjusts plans to respond to unanticipated sources of input and/or student

needs. 7.4 develops short and long-range plans.

STANDARD 8: ASSESSMENT
The teacher understands and uses formal and informal assessment strategies to evaluate
and ensure the continuous intellectual, social, and physical development of the learner.

8.1 selects, constructs, and uses assessment strategies appropriate to the learning
outcomes.

8.2 uses a variety of informal and formal strategies to inform choices about student
progress and to adjust instruction (e.g., standardized test data, peer and student
self-assessment, informal assessments such as observation, surveys, interviews, student
work, performance tasks, portfolio, and teacher made tests).

8.3 uses assessment strategies to involve learners in self-assessment activities to help
them become aware of their strengths and needs, and to encourage them to set personal
goals for learning.

8.4 evaluates the effects of class activities on individuals and on groups through
observation of classroom interaction, questioning and analysis of student work.

8.5 maintains useful records of student work and performance and can communicate
student progress knowledgeably and responsibly.

8.6 solicits information about students’ experiences, learning behavior, needs, and
progress from parents, other colleagues, and students.
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STANDARD 9: REFLECTIVE PRACTICE: PROFESSIONAL DEVELOPMENT

The teacher is a reflective practitioner who continually evaluates the effects of his or her
choices and actions on others and who actively seeks out opportunities to grow
professionally.

9.1 uses classroom observation, information about students and research as

sources for evaluating the outcomes of teaching and learning and as a basis for
experimenting with, reflecting on, and revising practice.

9.2 uses professional literature, colleagues, and other resources to support

self- development as a learner and as a teacher.

9.3 consults with professional colleagues within the school and other professional arenas
as support for reflection, problem-solving and new ideas, actively sharing experiences,
and seeking and giving feedback.

STANDARD 10: SCHOOL AND COMMUNITY INVOLVEMENT
The teacher fosters relationships with school colleagues, parents, and agencies in the
larger community to support students’ learning and well-being.

10.1participates in collegial activities designed to make the entire school a

productive learning environment.

10.2 links with counselors, teachers of other classes and activities within the school,
professionals in community agencies, and others in the community to support students’
learning and well- being.

10.3 seeks to establish cooperative partnerships with parents/guardians to

support student learning.

10.4 advocates for students.
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Kansas Educator Preparation Program Standards for Professional Education

**Learner(s) is defined as children including those with disabilities or exceptionalities, who are gifted,
and students who represent diversity based on ethnicity, race, socioeconomic status, gender, language
(single and/or multi), religion, and geographic origin.

***Learning environments are defined as the diverse physical locations, face-to-face and virtual
environments, contexts, and cultures in which students learn.

Standard 1: Learner Development. The teacher understands how learners grow and develop,
recognizing that patterns of learning and development vary individually within and across the
cognitive, linguistic, social, emotional, and physical areas, and designs and implements
developmentally appropriate, relevant, and rigorous learning experiences.

Function 1: The teacher understands how learners grow and develop.

Content Knowledge (CK): Professional Skills (PS):
1.1.1CK The teacher understands how 1.1.3PS The teacher collaborates with families,
learning occurs-- how learners construct communities, colleagues, and other professionals to
knowledge, acquire skills, and develop promote learner growth and development.

disciplined thinking processes.

1.1.2CK The teacher understands the role 1.1.4PS The teacher identifies readiness for learning,
of language and culture in learning. and understands how development in any one area
may affect performance in others.

Function 2: The teacher recognizes that patterns of learning and development vary individually within
and across the cognitive, linguistic, social, emotional, and physical areas.

Content Knowledge (CK): Professional Skills (PS):
1.2.1CK The teacher understands that each 1.2.2PS The teacher creates developmentally appropriate
learner’s cognitive, linguistic, social, instruction that takes into account individual learners’
emotional, and physical development strengths, interests, and needs and enables each learner to
influences learning. advance his/her learning.

Function 3: The teacher designs and implements developmentally appropriate, relevant, and rigorous learning
experiences:

Content Knowledge (CK): Professional Skills (PS):
1.3.1CK The teacher knows how to use 1.3.3PS The teacher regularly assesses individual and
instructional strategies that promote group performance in order to design and modify
student learning. instruction to meet learners’ needs in each area of

development (cognitive, linguistic, social, emotional, and
physical) and scaffolds to the next level of development.

1.3.2CK The teacher knows how to make 1.3.4PS The teacher modifies instruction to make
instructional decisions that build on language comprehensible and instruction accessible,
learners’ strengths and needs. relevant, and rigorous.
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Standard 2: Learning Differences. The teacher uses understanding of differences in individuals,
languages, cultures, and communities to ensure inclusive learning environments that enable each learner

to meet rigorous standards.

Function 1: The teacher uses an understanding of differences in individuals, languages, cultures, and
communities to ensure inclusive learning environments.

Content Knowledge (CK):

Professional Skills (PS):

2.1.1CK The teacher understands students with
exceptional needs, including those associated
with disabilities and giftedness, and knows how
to use strategies and resources to address these
needs.

2.1.4PS The teacher uses strategies and accesses
resources, including specialized assistance and services to
meet particular learning differences or needs.

2.1.2CK The teacher knows about second
language acquisition processes and knows how
to incorporate instructional strategies and
resources to support language acquisition.

2.1.5PS The teacher incorporates tools of language
development into planning and instruction, including
strategies for making content accessible to English
language learners and for evaluating and supporting
their

development of English proficiency.

2.1.3CK The teacher understands that learners
bring assets for learning based on their
individual experiences, abilities, talents, prior
learning, and peer and social group
interactions, as well as language, culture,
family, and community values.

2.1.6PS The teacher brings multiple perspectives to the
discussion of content, including attention to learner’s
personal, family, and community experiences and cultural
norms.

Function 2: The teacher uses an understanding of differences in individuals, languages, cultures, and
communities to enable each learner to meet rigorous standards.

Content Knowledge (CK):

Professional Skills (PS):

2.2.1CK The teacher understands and
identifies differences in appropriate
approaches to learning and performance and
knows how to design instruction that uses
each learner’s strengths to promote growth.

2.2.3PS The teacher designs, adapts, and delivers
instruction to address each student’s diverse learning
strengths and needs and creates opportunities for students
to demonstrate their learning in multiple ways.

2.2.2CK The teacher knows how to access
information about the values of diverse
cultures and communities and how to
incorporate each learner’s experiences,
languages, cultures, and community into
instruction.

2.2.4PS The teacher makes appropriate and timely
provisions (e.g., pacing for individual rates of growth, task
demands, communication,

assessment, and response modes) for individual

students with particular learning differences or needs.

2.2.5PS The teacher designs instruction to activate prior
knowledge and experiences, allowing learners to
accelerate as they demonstrate their understandings.

Standard 3: Learning Environment. The teacher works with others to create learning environments that
support individual and collaborative learning, includes teacher and student use of technology and
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encourages positive social interaction, active engagement in learning, and self motivation.

Function 1: The teacher works with others to create learning environments that support individual and

collaborative learning:

Content Knowledge (CK):

Professional Skills (PS):

3.1.1CK The teacher knows how to help
learners work productively and cooperatively
with each other to achieve learning goals.

3.1.3PS The teacher manages the learning
environment, to actively engage all learners
appropriately by organizing, allocating, and
coordinating the resources of time, space and
learner’s attention.

3.1.2CK The teacher knows how to collaborate
with learners to establish and monitor elements
of a safe and productive learning environment,
including norms, expectations, routines and
organizational structures.

3.1.4PS The teacher uses a variety of methods to engage
learners by evaluating the learning environment and by
observing and collaborating with learners to make
appropriate adjustments.

Function 2: The teacher works with others to create environments that include teacher and student use of

technology.

Content Knowledge (CK):

Professional Skills (PS):

3.2.1CK The teacher understands digital
citizenship, knows safe and appropriate
technology tools for teachers and students, and
their effective use in all learning environments.

3.2.2PS The teacher works collaboratively with
technology leaders to promote responsible learner use of
interactive technologies to extend the possibilities for
learning locally and globally.

3.2.3PS The teacher intentionally builds learner capacity
to collaborate through applying effective academic
activities and discussions in virtual and classroom
environments.

Function 3: The teacher works with others to encourage positive social interaction, active engagement in

learning, and self-motivation.

Content Knowledge (CK):

Professional Skills (PS):

3.3.1CK The teacher understands the
relationship between motivation and
engagement and knows how to design learning
experiences using strategies that build learner
self-governance, self direction, and ownership
of learning.

3.3.2PS The teacher collaborates with learners, families
and colleagues to build a safe, positive learning climate
of openness, mutual respect, support and inquiry.

3.3.3PS The teacher develops learning

experiences that engage learners in collaboration,
self-governance, self-directed learning and that extend
learner interaction with ideas and people locally and
globally.

3.3.4PS The teacher collaborates with learners and
colleagues to develop shared values and expectations for
respectful interactions, rigorous academic discussions, and
individual and group responsibility for quality work.
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3.3.5PS The teacher communicates verbally and
nonverbally in ways that demonstrate respect for and
responsiveness to the diverse backgrounds and differing
perspectives learners bring to the learning environment.

Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and
structures of the discipline(s) he or she teaches and creates content-specific learning and literacy
experiences that make the discipline accessible and relevant to assure mastery of the content.

Function 1: The teacher understands the central concepts, tools of inquiry, and structures of the

discipline(s) he or she teaches.

Content Knowledge (CK):

Professional Skills (PS):

4.1.1CK The teacher understands major
concepts, assumptions, debates, the process of
inquiry, and ways of knowing that are central
to the

discipline(s) s/he teaches.

4.1.4PS The teacher effectively uses multiple
representations and explanations that capture key ideas in
the discipline, guide learners through learning
progressions, and promote each learner’s achievement of
content standards.

4.1.2CK The teacher understands common
misconceptions that occur in learning the
discipline and how to guide learners to
accurate conceptual understanding.

4.1.5PS The teacher evaluates and modifies instructional
resources and curriculum materials for their
comprehensiveness, accuracy for representing particular
concepts in the discipline and appropriateness for his/her
learners.

4.1.3CK The teacher has a deep knowledge of
Kansas College and Career Ready Standards
and their learning progressions for the
discipline(s) s/he teaches.

4.1.6PS The teacher uses supplementary resources and
technologies effectively to ensure
accessibility, rigor, and relevance for all learners.

Function 2: The teacher creates learning experiences that make the discipline accessible and relevant for
learners to assure mastery of the content and provides opportunities for literacy experiences across content

areas.

Content Knowledge (CK):

Professional Skills (PS):

42.1CK The teacher knows and uses the
academic language of the discipline and knows
how to make it accessible, relevant, and
rigorous.

4.2.3PS The teacher engages students in learning
experiences in the discipline(s) that encourage learners to
understand, question, and analyze ideas from diverse
perspectives so that they master the content.

4.2.2CK The teacher knows how to integrate
culturally relevant content to build on
learners’ background knowledge.

4.2.4PS The teacher engages learners in applying methods
of inquiry and standards of evidence used in the discipline.

4.2.5PS The teacher stimulates learner reflection on prior
content knowledge, links new concepts to familiar
concepts, and makes connections to learners’ experiences.

4.2.6PS The teacher recognizes learner

misconceptions in a discipline that interfere with learning
and creates experiences to build accurate conceptual
understanding.
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4.2.7PS The teacher creates opportunities for students to
learn, practice, and master academic language in their
content.

4.2.8PS The teacher accesses school and/or district based
resources to evaluate the learner’s content knowledge in
their primary language.

Standard 5: Application of Content. The teacher understands how to engage learners through
interdisciplinary lessons that utilize concept based teaching and authentic learning experiences to engage
students in effective communication and collaboration, and in critical and creative thinking:

Function 1: The teacher engages learners through the creation of interdisciplinary lessons and facilitates the
examination of issues from multiple perspectives through varied communication modes:

Content Knowledge (CK):

Professional Skills (PS):

5.1.1CK The teacher understands how cross
curricular themes interlace and provide an in
depth learning experience.

5.1.3PS Using content specific pedagogy, the teacher
creates interdisciplinary lessons connecting content
themes and literacy.

5.1.2CK The teacher understands varied
communication methods are used as vehicles
for gaining and expressing learning, and for
gaining an understanding of and expressing
multiple perspectives.

5.1.4PS The teacher develops learners’

communication skills by creating interdisciplinary learning
opportunities requiring the employment of varied forms of
communication tailored to given audiences and purposes.

5.1.5PS The teacher facilitates learning

opportunities that require examination of issues from
multiple perspectives, expanding

understanding of local and global issues.

Function 2: The teacher facilitates learning opportunities involving critical and creative thinking.

Content Knowledge (CK):

Professional Skills (PS):

5.2.1CK The teacher understands
thinking processes which lead to creative
and critical analysis.

5.2.3PS The teacher facilitates innovative learning
experiences that require creative and critical analysis.

5.2.2CK The teacher understands the role of
high level questioning to promote independent
thinking.

5.2.4PS The teacher engages learners through experiences
requiring analysis of complex issues resulting in inventive
solutions through original thinking.

5.2.5PS The teacher engages learners in questioning
and challenging assumptions and processes to foster
innovative thinking and problem solving.

Function 3: Through concept-based teaching, the teacher incorporates learning opportunities that involve
solving authentic, real world problems independently and collaboratively.

Content Knowledge (CK):

Professional Skills (PS):
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5.3.1CK The teacher understands the concepts
that govern his/her content area.

5.3.4PS The teacher creates concept-based lessons,
which facilitate conceptual and philosophical
understandings.

5.3.2CK The teacher understands how
concept based teaching leads to conceptual
and

philosophical understandings.

5.3.5PS The teacher facilitates the application of
conceptual and philosophical understandings to the
resolution of local and global issues.

5.3.3CK The teacher understands the role
information literacy skills play in
understanding issues and solving problems
independently and collaboratively.

5.3.6PS Through the use of varied technologies and
resources, the teacher facilitates the acquisition and
application of that knowledge to solve real world
problems.

Standard 6: Assessment. The teacher understands how to use multiple measures to monitor and assess
individual student learning, engage learners in self-assessment, and use data to make decisions.

Function 1: The teacher understands how to use multiple measures to monitor and assess individual student

learning.

Content Knowledge (CK):

Professional Skills (PS):

6.1.1CK The teacher understands the
difference between formative and summative
assessment.

6.1.4PS The teacher designs assessment plans with a balance
between formative and summative assessments.

6.1.2CK The teacher understands the multiple
methods of assessment and how to select
assessments based that are both reliable and
valid based on the specific learning goals and
learner needs.

6.1.5PS The teacher designs assessments aligned with the
learning goals, utilizing multiple measures that maintain
validity and reliability.

6.1.3CK The teacher understands the role of
feedback in learner achievement and can
supply feedback in a variety of
communication modes.

6.1.6PS The teacher differentiates assessments and
assessment environments based on learner needs.

6.1.7PS The teacher provides effective feedback and
shares this with learners in a variety of communication
modes.

Function 2: The teacher understands how to engage learners in self-assessment.

Content Knowledge (CK):

Professional Skills (PS):

6.2.1CK The teacher knows when to engage
learners in analyzing their own assessment
results.

6.2.4PS The teacher engages learners in analyzing their own
assessment data.

6.2.2CK The teacher knows how and when
to engage learners in setting goals for
future achievement.

6.2.5PS The teacher guides learners through a process
of analyzing their own thinking and learning, resulting
in goal setting using data.
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6.2.3CK The teacher knows how to
prepare learners for assessments.

6.2.6PS The teacher engages learners in the assessment
process through appropriate feedback utilizing technology
and other communication modes.

Function 3: The teacher understands how to make

informed decisions.

Content Knowledge (CK):

Professional Skills (PS):

6.3.1CK The teacher knows how to analyze
and report assessment data to understand
patterns and gaps in learning based on given
learning goals.

6.3.4PS The teacher works independently and
collaboratively to examine test and other performance data
to understand patterns and gaps in learning based on given
learning goals.

6.3.2CK The teacher knows how to use data to
guide planning and instruction.

6.3.5PS The teacher works independently and
collaboratively to examine test and other performance
data to understand each learner’s differentiated needs
and to guide planning and instruction accordingly.

6.3.3CK The teacher knows how to
provide relevant feedback to all learners.

6.3.6PS The teacher communicates feedback from
assessments to assist students in making relevant decisions.

Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas, technology, curriculum,
cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

Function 1: The teacher plans instruction that supports every student in meeting rigorous learning goals.

Content Knowledge (CK):

Professional Skills (PS):

7.1.1CK The teacher knows a range of
evidence based instructional strategies,
resources, and technological tools and how to
use them effectively to plan instruction that
meets diverse learning needs.

7.1.3PS The teacher develops and evaluates plans in relation
to short- and long-range goals.

7.1.2CK The teacher knows when and how to
adjust plans based on assessment information
and learner responses.

7.1.4PS The teacher systematically adjusts plans to enhance
each student’s learning.

Function 2: The teacher plans instruction by drawing upon knowledge of content areas, technology,
curriculum, cross-disciplinary skills, and pedagogy.

Content Knowledge (CK):

Professional Skills (PS):

7.2.1CK The teacher understands content and
content standards and how these are organized
in the curriculum.

7.2.4PS The teacher individually and

collaboratively selects and creates learning experiences
that are appropriate for curriculum goals and content
standards, and are relevant to learners.
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7.2.2CK The teacher understands how
integrating cross- disciplinary skills in
instruction engages learners in applying content
knowledge in relevant ways.

7.2.5PS The teacher plans collaboratively with professionals
who have specialized expertise (e.g., special educators,
related service providers, language learning specialists,
instructional technology coordinators, librarians, media
specialists) to design and jointly deliver, as appropriate,
learning experiences to meet unique learning needs.

7.2.3CK The teacher knows when and how to
access multiple types of resources and
collaborate with others to support student
learning (e.g., special educators, related service
providers, language learner specialists,
instructional technology coordinators, librarians,
media specialists, community organizations).

Function 3: The teacher plans instruction based on knowledge of learners and the community context.

Content Knowledge (CK):

Professional Skills (PS):

7.3.1CK The teacher understands learning
theory, human development, cultural diversity,
linguistic diversity, community context, and
individual differences and how these impact
ongoing planning.

7.3.3PS The teacher plans how to achieve each student’s
learning goals, choosing appropriate strategies and
accommodations, resources, instructional and assistive
technologies, and materials to differentiate instruction for
individuals and groups of learners.

7.3.2CK The teacher understands the strengths
and needs of individual learners and how to plan
instruction that is responsive to these strengths
and needs.

7.3.4PS The teacher develops appropriate sequencing of
learning experiences and provides multiple ways to
demonstrate knowledge and skill.

7.3.5PS The teacher plans for instruction based on formative,
informative, and summative assessment data, prior learner
knowledge, and learner interest.

Standard 8: Instructional Strategies. The teacher understands and uses a variety of appropriate
instructional strategies and resources to encourage learners to develop deep understanding of content
areas and their connections, and to build skills to apply knowledge in relevant ways.

Function 1: The teacher understands and uses a variety of instructional strategies and resources to encourage
learners to develop deep understanding of content areas and their connections.

Content Knowledge (CK):

Professional Skills (PS):

8.1.1CK The teacher understands the cognitive
processes associated with various kinds of
learning (e.g., critical and creative thinking,
problem framing and problem solving,
invention, memorization and recall) and how
these processes can be stimulated.

8.1.5PS The teacher uses appropriate strategies and
resources to differentiate instruction to meet the needs of
individuals and groups of learners.

8.1.2CK The teacher knows how to apply a
range of developmentally, culturally, and
linguistically appropriate instructional
strategies to achieve learning goals.

8.1.6PS The teacher continuously monitors student learning,
engages learners in assessing their progress and setting goals,
and adjusts instruction in response to student learning needs.
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8.1.3CK The teacher knows when and how to
use appropriate strategies to differentiate
instruction and engage all learners in complex
thinking and meaningful tasks.

8.1.7PS The teacher collaborates with learners to design and
implement relevant and rigorous learning experiences,
identify their strengths, and access family and community
resources to develop their areas of interest.

8.1.4CK The teacher understands how content
and skill development can be supported by
media and technology and knows how to
evaluate these resources for rigor, quality,
accuracy, and effectiveness.

8.1.8PS The teacher varies his/her role in the instructional
process (e.g., instructor, facilitator, coach, co-teacher,
audience) in relation to the content and purposes of
instruction and the needs of learners.

8.1.9PS The teacher engages all learners in developing
higher order questioning skills and the metacognitive
processes.

8.1.10PS The teacher asks questions to stimulate discussion
that serves different purposes (e.g., probing for learner
understanding, helping learners articulate their ideas and
thinking processes, stimulating curiosity, and helping
learners to question).

Function 2: The teacher understands and uses a variety of instructional strategies and resources to encourage
learners to build skills to apply knowledge in relevant ways.

Content Knowledge (CK):

Professional Skills (PS):

8.2.1CK The teacher understands how multiple
forms of communication (oral, written,
nonverbal, digital, visual) convey ideas, foster
self - expression, and build relationships.

8.2.3PS The teacher provides multiple models and
representations of concepts and skills with opportunities for
learners to demonstrate their knowledge through a variety of
products and performances.

8.2.2CK The teacher knows how to use a wide
variety of appropriate resources, including
human resources, print and visual materials,
and technology, to engage students in skill
building and learning.

8.2.4PS The teacher engages learners in using a range of
learning skills and technology tools to access, interpret,
evaluate, and apply information.

8.2.5PS The teacher uses a variety of instructional strategies
to support and expand learners’ communication through
speaking, listening, reading, writing, visual representation,
and viewing.

8.2.6PS The teacher uses a variety of resources, including
human resources, print and visual materials, and
technology to engage students in learning.

Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her
choices and actions on others (learners, families, other professionals, and the community), and adapts

practice to meet the needs of each learner.

Function 1: The teacher engages in ongoing professional learning.

Content Knowledge (CK):

Professional Skills (PS):
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9.1.1CK The teacher understands the laws
related to learner rights and teacher
responsibilities (educational equity,
appropriate education for learners with
disabilities, confidentiality, privacy,
appropriate treatment of learners, and reporting
situations related to possible child abuse).

9.1.4PS The teacher advocates, models, and teaches safe,
legal, and ethical use of information and technology
including appropriate

documentation of sources and respect for others in using
social media.

9.1.2CK The teacher understands ethical
practice, and upholds the Kansas Educator Code
of Conduct focused on the best interests of their
students, and responsibilities to the student(s)
and families, the district, and the profession.

9.1.5PS The teacher takes responsibility for
implementing new knowledge, ideas, and strategies.

9.1.3CK The teacher understands a
professional educator is a lifelong learner,
staying apprised of current trends and
research in the field.

Function 2: The teacher uses evidence to continually evaluate his/her practice, particularly the effects of his/her
choices and actions on others (learners, families, other professionals, and the community), and adapts practice to

meet the needs of each learner.

Content Knowledge (CK):

Professional Skills (PS):

9.2.1CK The teacher understands the role
and goals of reflection in professional
growth.

9.2.3PS The teacher effectively uses student data,
self-assessment, teaching evaluations /

observations, educator colleagues, school and district
goals, and problem solving strategies to analyze and reflect
on his/her practice related to all stakeholders, and to plan
for professional growth.

9.2.2CK The teacher understands how the
elements of the evaluation protocol
corresponds with professional learning
experiences or opportunities.

Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues,
other school professionals, support staff, and community members to ensure learner growth, and to

advance the profession.

Function 1: The teacher seeks appropriate leadership roles and opportunities to take responsibility for student

learning.

Content Knowledge (CK):

Professional Skills (PS):

10.1.1CK The teacher understands schools as
organizations within a historical, cultural,
political, and social context and knows how to
work with others across the system to support
learners.

10.1.2PS The teacher is able to incorporate multiple
measures of student learning with a clear focus on improving
teacher practice.

10.2.3PS The teacher is
professional learning communities, recognizing
teachers share responsibility for student success.

an active participant in
that all
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Function 2: The teacher seeks appropriate leadership roles and opportunities to collaborate with learners,
families, colleagues, other school professionals, and community members to ensure learner growth.

Content Knowledge (CK):

Professional Skills (PS):

10.2.1CK The teacher understands the
importance of the multiple roles of teachers
with regards to the diversity of learners,
families, colleagues, other school
professionals, and community members and
interacts with each appropriately in planning,
instructing, collaborating, mentoring, learning,
leading, etc.

10.2.3PS The teacher welcomes families; participates in
regular two-way, meaningful communication; supports
student successes; advocates for every child; shares power
with the families and professionals involved with each
individual student; and collaborates with appropriate
school and community resources (PTA.org, n. d.).

10.2.2CK The teacher knows how to
collaborate with families, colleagues, other
school

professionals, and community members to
contribute to a common culture that supports
high expectations for student learning.

10.2.4PS The teacher provides information to families
about the instructional programs, each individual student’s
progress, and ways that they can be engaged in learning
activities (Danielson, 2013).

10.2.5PS The teacher works with colleagues in a leadership
role to examine teacher practice and student data to plan
and jointly meet the needs of learners.

10.2.6PS The teacher engages collaboratively in the
school-wide effort to build a shared vision and supportive
culture, to identify common goals, and monitor and evaluate
progress toward those goals.
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