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​A.​ ​Executive Summary​
​MESA’s “why” is rooted in a simple truth: every kid deserves access to opportunities that​

​help them grow into confident community leaders, regardless of their background or zip code. In​
​a neighborhood that often feels forgotten by those who live there, MESA exists to create​
​something different: A school built by, for, and of the community it serves.​

​The name itself tells the story. At MESA, every scholar has a seat at the table. They’re​
​never just students – they’re stakeholders. This belief drives everything from who the school​
​serves to how classrooms operate. When kids see themselves reflected in their teachers, their​
​curriculum, and their community, they don’t just show up – they lead. MESA creates a table​
​where all scholars have access to challenging, joyful learning experiences.​

​Mission:​​MESA provides an excellent educational experience​​through Expeditionary​
​Learning and enrichment for all scholars.​

​Vision:​ ​MESA exists to serve scholars from all backgrounds​​to become exceptional​
​community leaders and lead tables where real world problems are solved​​.​

​MESA will be the first K-8 Expeditionary Learning Jeffco school.​​This will be achieved​
​through the cultivation of a safe, supportive, and service-oriented academic environment for​
​Two Creeks neighborhood students in Kindergarten through 8th grade and by establishing a​
​school community to which families are committed year after year.​​MESA will join other Jeffco​
​Schools in achieving a performance rating on the State Performance Framework. Detailed​
​objectives and targets for these goals and more are described below in​​Section C​​.​

​The academic intention of MESA is to provide the first Expeditionary Learning K-8​
​school in Jeffco. This Expeditionary Learning model will serve the needs of Jeffco students​
​because of its alignment with the District’s Jeffco Thrives Strategic plan.  Priority 1, Goal 2​
​states:​​All Jeffco students have extraordinary student experiences…​​1​ ​Because MESA provides​
​an “enrichment for all” approach for students, our scholars will have daily opportunities to be​
​challenged and improve their skills.  Additionally, MESA plans to offer four experiential learning​
​opportunities for each cohort of scholars each year (i.e. expert visit, field trip) which supports the​
​extraordinary experiences goal of Priority 1.  To enhance the four field trips a year, scholars will​
​collaborate on problem-based learning projects. At MESA, problem-based learning is when​
​scholars engage in a student-centered instructional model in which they collaborate in small​
​groups to investigate and solve real-world problems.  An example would be second graders​
​creating a plant and flower resource book describing the plant’s benefits to pollinators as part of​
​their pollinators’ habitats module.​

​MESA also connects to and supports the Jeffco Generations Vision by customizing the​
​student learning experience with meaningful, joyful and rigorous learning experiences.  The​
​chosen curricula for the school also include connections to the Generation Skills of: Civic and​

​1​ ​Jeffco thrives 2025 Strategic Plan - Jeffco Public​​Schools​​. Jeffco Jefferson County School District.​​(n.d.).​
​https://www.jeffcopublicschools.org/about/jeffco-thrives​
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​Global Engagement, Communication, Critical and Creative Thinking, and Collaboration and​
​Leading by Influence.​​2​ ​The target population of MESA is a diverse student body typical of a​
​student in the Two Creeks neighborhood area.  The intention of the school is to create more​

​access to enrichment programming for all students including​
​multilingual learners (MLLs).  Oftentimes, because of language​
​development trajectories, cultural differences, or other factors,​
​MLLs go underidentified in opportunities for gifted and talented​
​approaches.​

​← 📍 Proposed area for MESA K-8​
​1100 Upham St, Lakewood, CO 80214​

​The proposed location is on the eastern boundary of the Jeffco​
​School District with the intended boundaries of: North: Colfax Ave,​
​East: Sheridan (Denver boundary), South: W 1st Avenue​

​West: Wadsworth.  This location was chosen because there is a higher than district average of​
​students receiving Free and Reduced Lunch (FRL) and higher representation of MLL students.​
​The average FRL in this area is 77.7% of students and MLL is 37%.  In addition, the​
​surrounding schools in this area have a lower than district average of students identified as​
​Gifted and Talented.  Research shows that students who are MLLs and/or from low​
​socioeconomic backgrounds are more likely to experience exclusionary practices in schools.​​3​

​MESA exists to serve all students and is created with emphasis to serve in the Two Creeks​
​area.  Our founding principal and founder both met and exceeded enrollment goals at the​
​respective west Denver elementary schools.  This means that there is a greater likelihood to​
​increase enrollment from Denver’s boundary to Jeffco’s boundary through MESA.​

​There is a large and steady population of students in this area.  15,000 K-8 students live​
​within ten minutes of MESA, and that number is projected to be steady through 2030.​
​Additionally, based on in-depth demographic reports, schools within that ten minute radius of​
​MESA (Jeffco and Denver) show minimal diversity in program model and small capture rates for​
​students living in a school boundary attending their neighborhood school. During recruitment, it​
​was evident that offering a new Expeditionary Learning School as an additional choice​
​resonates strongly with families across a diverse student population.  Data from this section can​
​be found in the “​​Executive Summary​​” portion of the appendix.​

​Evidence of support comes from stakeholders across the community including residents,​
​potential MESA families, businesses, and leaders in education.  This is shown by 35 support​
​letters and 143 signatures of support.  Furthermore, thirty-five students (in the opening grades​
​age range) intend to enroll based on parent Letters of Intent.​

​3​ ​Should “gifted and talented” programs be open to​​all students? | all4ed​​. All 4 Ed. (n.d.).​
​https://all4ed.org/blog/should-gifted-and-talented-programs-be-open-to-all-students/​

​2​ ​Imagine learning el education​​. Imagine Learning. (2024, September 20).​
​https://www.imaginelearning.com/products/ela/el-education/​
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​In accordance with state and district expectations, MESA students will also participate in​
​Kindergarten Early Assessments,  READ Act progress monitoring with DIBELS, CMAS state​
​assessments, and ACCESS testing.  Kindergarten through 8th grade students will be evaluated​
​in math and literacy using the Measures of Academic Progress, or MAP test three to four times​
​per year.  This mirrors many District schools.  MAP aligns with performance against Common​
​Core State Standards and percentile rank amongst similar aged peers.  MAP is evidence based​
​and gives teachers and families solutions to better each individual student’s achievement.​​4​

​MESA scholars will take end of unit assessments in all core content areas provided by​
​Expeditionary Learning and Illustrative Math.  On a more frequent basis, students will complete​
​exit tickets, written responses, and culminating projects to show their mastery of skills and​
​standards.  This data will be used for teachers and leaders to monitor student progress at​
​weekly data team meetings to inform instruction - whether acceleration, enrichment, or​
​remediation and reteach are needed.​

​MESA’s approach to student discipline is grounded in the belief that strong relationships,​
​proactive structures, and clear expectations create the conditions for both safety and belonging.​
​To cultivate a positive school culture, MESA embeds two daily 20-minute Crew meetings to​
​intentionally build relationships, strengthen students’ social and interpersonal skills, and foster a​
​consistent sense of connection to peers and adults. The school implements Conscious​
​Discipline School Family practices and professional development to equip staff and students​
​with shared language and strategies for self-regulation, conflict resolution, and decision-making.​
​MESA prioritizes preparedness and prevention through a full-time School Resource Officer and​
​ongoing collaboration with school safety consultants and local law enforcement to ensure​
​comprehensive safety planning.  More details can be found in Appendix “Section T: Additional​
​Information.”​

​Aligned with Jeffco Public Schools’ commitment to student safety and equity, MESA will​
​implement the District’s Family Handbook, Discipline Matrix, and Board policies to ensure​
​consistency with federal civil rights law, special education law, and state statutes. Discipline​
​practices emphasize accountability and restorative approaches, preserve relationships, and​
​keep students engaged in learning whenever possible. Suspension and expulsion decisions will​
​follow district guidelines and include collaborative planning with families and district partners to​
​identify individualized supports ensuring each outcome prioritizes the student’s long-term​
​success.​

​MESA will be governed by a nonprofit board of directors responsible for ensuring the​
​school remains mission focused, is in legal compliance, is fiscally healthy, and in alignment with​
​meeting the academic goals. The board will operate in full accordance with the Colorado​
​Charter Schools Act and the Colorado Revised Nonprofit Corporation Act. The MESA governing​
​board will consist of five voting members​​(and grow​​to seven as the school grows in grades and​
​students served). This provides flexibility for the board to include a range of talents and​

​4​ ​NWEA: Advancing growth for all students. (2024). NWEA. https://www.nwea.org/about/​
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​perspectives while remaining agile and effective in its decision-making. An odd number of board​
​members to allow for a majority vote.  Founding board members will serve for three-to-five years​
​to allow for stability in the early years. After that, board members' terms will be staggered and​
​last two years with two consecutive terms as the maximum number allowed.​

​MESA's board will reflect the school’s core beliefs of collaboration, inclusion, community​
​engagement, and experiential learning. Areas of expertise and representation prioritized in​
​board recruitment will include:  education background, finance and non-profit accounting, law​
​and governance, facilities management and operations, inclusion, parent and community voice.​
​To ensure family engagement, at least one board seat will be reserved for a parent or guardian​
​of a MESA scholar. The board will also pursue members that reflect the demographics of the​
​broader community.  MESA’s board will follow an intentional transparent process for recruiting​
​and replacing members as explained in section​​H: Governance​​.  MESA’s governing board will​
​maintain full transparency and legal compliance, including public notice of meetings and public​
​posting of board rosters and term information, in accordance with Colorado’s Open Meetings​
​Law.​

​MESA will fund itself with identifiable and verifiable funding sources in order to operate​
​fully and be financially viable.  If approved by the Board of Education, MESA will budget off the​
​per pupil rate set forth by the District.  This sample budget is based off of the 2025-26 Jeffco​
​Public Schools approved budget.​​5​ ​That base number is $11,038 per pupil (PPR).  The budget​
​was conservatively built with this PPR unchanging for the first five years.  This MESA budget​
​also assumes $0 of Federal funds, as those funds have been inconsistent and future plans are​
​unclear at a national level.  MESA is a finalist for up to two million dollars of start-up grant​
​funding from various organizations, so the grants line reflects the anticipated award amount.​

​MESA First Five Years Draft Budget​

​Enrollment Revenue Overview (1 grade per year​

​growth)​

​Year 1 (2027-28)​

​Year 2​

​(2028-29)​

​Year 3​

​(2029-30)​

​Year 4​

​(2030-31)​

​Year 5​

​(2031-32)​

​Grades Served​ ​K​ ​K-2​ ​K-3​ ​K-4​ ​K-5​

​Kindergarten Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​Kindergarten Classes​ ​2​ ​2​ ​2​ ​2​ ​2​

​1st Grade Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​1st Grade Classes​ ​2​ ​2​ ​2​ ​2​ ​2​

​2nd Grade Class Size​ ​24​ ​24​ ​24​ ​24​

​2nd Grade Classes​ ​2​ ​2​ ​2​ ​2​

​3rd Grade Class Size​ ​24​ ​24​ ​24​

​5​ ​Financial Transparency - Jeffco Public Schools. (2025). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/services/financial-services/financial-transparency​
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​3rd Grade Classes​ ​2​ ​2​ ​2​

​4th Grade Class Size​ ​24​ ​24​

​4th Grade Classes​ ​2​ ​2​

​5th Grade Class Size​ ​24​

​5th Grade Classes​ ​2​

​6th Grade Class Size​

​6th Grade Classes​

​7th Grade Class Size​

​7th Grade Classes​

​8th Grade Class Size​

​8th Grade Classes​

​Total Enrollment​ ​96​ ​144​ ​192​ ​240​ ​288​

​Average Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​Annual Growth​ ​48​ ​48​ ​48​ ​48​

​General Assumptions​

​Jeffco Per Pupil Revenue​ ​$11,038​ ​$11,038​ ​$11,038​ ​$11,038​ ​$11,038​

​MLO​ ​$1,893​ ​$1,893​ ​$1,893​ ​$1,893​ ​$1,893​

​PPR + MLO​ ​$12,931​ ​$12,931​ ​$12,931​ ​$12,931​ ​$12,931​

​Enrollment only revenue​ ​$1,241,375​ ​$1,862,063​ ​$2,482,750​ ​$3,103,438​ ​$3,724,125​

​Other Revenues​

​State Special Education Funds Per Pupil (ECEA)​

​(~15% of students at $1750 pp)​ ​$25,200​ ​$37,800​ ​$50,400​ ​$63,000​ ​$75,600​

​State Revenue Per Pupil (State Facilities Assistance,​

​Capital Construction: ~$396 pp)​ ​$38,016​ ​$57,024​ ​$76,032​ ​$95,040​ ​$114,048​

​Colorado READ Act​ ​$51,552​ ​$77,328​ ​$103,104​ ​$128,880​ ​$154,656​

​Federal Revenue​ ​$0​ ​$0​ ​$0​ ​$0​ ​$0​

​Local Revenue​

​Grants (CSF, CSP, CSGF Seed, New Schools)​ ​$250,000​ ​$250,000​ ​$250,000​

​Donations​

​Summary of Revenues​

​MLO & PPR Revenues​ ​$1,241,375​ ​$1,862,063​ ​$2,482,750​ ​$3,103,438​ ​$3,724,125​

​Non-PPR/MLO Revenues​ ​$364,768​ ​$422,152​ ​$479,536​ ​$286,920​ ​$344,304​

​Total Revenue​ ​$1,606,143​ ​$2,284,215​ ​$2,962,286​ ​$3,390,358​ ​$4,068,429​

​Per the Jeffco Board of Education resolution signed on May 3, 2018, the Mill Levy​
​Override (MLO) sharing plan between the District and charters is that charters maintain 95% of​
​MLOs and the District maintains 5%.​
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​MESA will seek​​waivers​​in accordance with alignment to our core values, goals, and​
​educational programming model.  The instructional model at MESA requires flexibility in order to​
​implement Expeditionary Learning with fidelity. MESA understands that waivers provide​
​operational flexibility, not exemption from accountability. The school will be held accountable​
​under the same state and district performance frameworks applicable to all public schools.​

​MESA is intentionally designed to serve the full continuum of learners—including​
​students with disabilities, multilingual learners (MLLs), advanced learners, and students​
​experiencing educational or economic disadvantage—through an inclusive, enrichment-for-all​
​model that combines strong Tier 1 instruction with targeted, data-driven supports. All students​
​benefit from strong academics, integrated social-emotional learning through Conscious​
​Discipline, and proactive family supports, while those requiring additional assistance receive​
​timely interventions in literacy, math, and behavior. Leadership teams monitor progress through​
​weekly data meetings and coaching cycles to ensure responsiveness and accountability. To​
​reduce barriers to enrollment, access, and retention, MESA plans for before- and after-school​
​care, summer programming, extended learning time, and transportation options.​

​Students with IEPs are served in the least restrictive environment with individualized​
​services delivered through push-in support, co-teaching, and small-group instruction, overseen​
​by a SPED Lead to ensure compliance, progress monitoring, and strong family collaboration.​
​Scholars with 504 plans receive consistent accommodations across settings through clearly​
​defined systems and coordinator oversight. MLLs receive integrated, sheltered instruction​
​aligned to WIDA standards. Gifted and Talented students engage in curriculum compacting,​
​cluster grouping, and embedded extensions within EL Education and Illustrative Math,​
​supported by identification practices and annually reviewed Advanced Learning Plans. In​
​accordance with McKinney-Vento, students experiencing homelessness receive comprehensive​
​wraparound support. Together, these structures ensure that every scholar has access,​
​personalized pathways, and the conditions needed to thrive at MESA.​

​MESA is not in contract nor in an expected contract with an outside company or​
​management entity.  MESA aims to offer a different model as an additional excellent Jeffco​
​choice for students and families.​

​MESA has been designed from exemplary research, places, and practices from across​
​the country.  The following entities and partners have been contributors to the plan of MESA’s​
​development.​

​Name of Entity​ ​Contribution of Practices, Pedagogy​
​or Partnership​

​Alignment to Mission and Vision​

​Imagine Learning (EL Education aka​
​Dragonfly, Illustrative Math)​​6​

​Core curriculum​ ​EL and IM are both problem based and​
​real life examples that promote higher​
​level thinking skills many opportunities to​
​communicate and collaborate with​
​standards driven goals​

​6​ ​Core Curriculum. (n.d.). Imagine Learning. https://www.imaginelearning.com/solutions/core-curriculum/​
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​Teach Like a Champion​​by Doug Lemov​
​7​

​Instructional strategies and Coaching​
​practices​

​Research based practices that have​
​been proven to increase student​
​engagement, maximize learning time,​
​quality of feedback for students, and​
​anchor in accountability to high​
​expectations for students and adults​

​Conscious Discipline​​by Dr. Becky Bailey​
​8​

​School culture systems and social​
​emotional learning based on brain​
​development​

​Develops a sense of accountability to​
​words and actions and how they impact​
​others.  The curriculum also offers best​
​practices in creating a sense of school​
​family  and conflict resolution.​

​Relay Graduate School of Education​​9​ ​Research and results based practices​
​and protocols for instructional and​
​operational systems (i.e. weekly data​
​meetings, lesson planning, observation​
​feedback, coaching, etc)​

​These practices bring accountability to​
​life through intentional adult actions in​
​the system to sustain those throughout​
​all we do​

​Liberatory Design Mindsets from the​
​National Equity Project​​10​

​Leadership mindset check-ins with an​
​equity focus when planning systems and​
​iterating change ideas​

​As MESA exists to serve students from​
​all backgrounds, equity checks needs to​
​be in place​

​Mountain Middle School​
​Durango, CO​

​Exhibitions of learning​​11​ ​This connects to the schoolwide​
​enrichment model and increases strong​
​language development skills for all​

​Teach Like a Champion: Guide to the​
​Science of Reading​​by Doug Lemov et.​
​al.​

​Instructional strategies aligned with the​
​Science of Reading​

​These research based practices were​
​used to prove how the educational​
​model and programming at MESA will​
​support the Science of Reading​

​Highline Academy Northeast​
​Denver, CO​​12​

​Instructional strategies and coaching​
​aligned with Teach Like a Champion and​
​RELAY GSE, similar demographics and​
​high achievement​

​Highline Academy Northeast has similar​
​demographics to MESA’s and has​
​teaching and learning strategies and​
​systems which align with MESA’s​
​mission and vision.  The school has​
​achieved and sustained a performance​
​rating on the State Performance​
​Framework.​

​Central Queens Academy (CQA)​
​Queens, NY​​13​

​Instructional strategies and coaching​
​aligned with Teach Like a Champion and​
​RELAY GSE, similar demographics and​
​high achievement, not only a strong​
​school but a strong operational​

​CQA also believes in serving students​
​from all backgrounds and is a model of​
​high success of a K-8 in a high at-risk​
​population.  CQA has shown higher​
​growth than DOE NYC schools with​

​13​ ​Charter, A. (2024). Central Queens Academy Charter Schools. Central Queens Academy Charter Schools.​
​https://www.centralqueensacademy.org/​

​12​ ​Prospective Families - Highline Academy Charter Schools. (2020). Highlineacademy.org.​
​https://www.highlineacademy.org/prospective-families​

​11​ ​Engaging in Civil Discourse: A 7th Grade Humanities Exhibition at Mountain Middle School. (2025). KSUT Public Radio.​
​https://www.ksut.org/community-calendar/event/engaging-in-civil-discourse-a-7th-grade-humanities-exhibition-at-mountain-middle-sc​
​hool-21-02-2025-07-58-27​

​10​ ​Liberatory Design — National Equity Project. (2021). National Equity Project. National Equity Project.​
​https://www.nationalequityproject.org/frameworks/liberatory-design​

​9​ ​About Relay & History | Relay / GSE. (2025). Relay.edu. https://www.relay.edu/about-relay-our-history​
​8​ ​Rebecca Anne Bailey. (2001). Conscious discipline : 7 basic skills for brain smart classroom management. Conscious Discipline.​
​7​ ​Lemov, D. (2021). Teach like a champion 3.0: 63 techniques that put students on the path to college. (3rd ed.). Jossey-Bass.​
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​organization​ ​MLLs and is a hub of the community.​

​The Council for Great City Schools​​14​ ​Research and best practices for MTSS​ ​The Council for Great City Schools is​
​composed of educators who serve in​
​similar sized areas with similar student​
​populations as MESA.  This aligns to​
​making sure we meet the needs of the​
​diverse learners of the area.​

​Renzulli Center for Creativity at the​
​University of Connecticut​​15​

​Instructional strategies and professional​
​development aligned with enrichment for​
​all scholars​

​MESA’s belief in providing enrichment for​
​scholars of all backgrounds​

​Bookmarked Links to Resumes of Founding Leadership Team​

​Jennifer Norris, M.Ed. (​​link​​)​ ​Founder, Executive Director​

​Darby West (​​link​​)​ ​Founding Principal of K-3​

​Trevon Brandhorst (​​link​​)​ ​Founding Director of Enrollment and Engagement​

​The MESA Founding Leadership Team collectively has over forty years of experience​
​working in public education.  They all have a history of success working with underserved​
​families and show a commitment to inclusion and reducing barriers.​

​The core values of MESA are: Motivation, Engagement, Service, and Accountability.​

​MESA’s added value lies in our key programmatic features that scholars engage in​
​problem-based learning through motivating enrichment approaches.  Unlike​​project-based​
​learning​​, which often focuses on creating a final​​product,​​problem-based learning​​emphasizes​
​the process of analyzing and resolving a problem as the core learning experience. Students are​
​typically presented with a challenging problem upfront—without predefined solutions—and must​
​research and apply knowledge to propose evidence-based solutions. The goal is to develop​
​problem-solving skills, deepen understanding of the subject matter, and promote lifelong​
​learning habits which tie directly back to the vision statement for students to become​
​exceptional community leaders.​

​MESA offers problem-based learning through the Expeditionary Learning and Illustrative​
​Math curricula.  Both Expeditionary Learning and Illustrative Math offer real-word problem​

​15​ ​Siamak Vahidi. (2015, July 31). SEM-R Overview | Renzulli Center for Creativity, Gifted Education, and Talent Development.​
​Uconn.edu. https://gifted.uconn.edu/semr-overview/​

​14​ ​Council of the Great City Schools / Council of the Great City Schools - Homepage. (n.d.). Http. https://www.cgcs.org/​
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​solving in their approaches to teach content.  For example, the third grade literacy curriculum​
​dives into access to clean water while first grade math connects double-digit addition to bags of​
​trash collected during a beach clean up. Along with problem solving to grow care for the world,​
​MESA scholars will have expansive experiences four times per year (i.e. field trip, expert​
​speaker, assembly, etc) to directly relate to their learning connections.  The end of unit​
​experience will pair with a culminating project based assessment.  This end of unit culmination​
​will include a group and individual exhibition to which the community is invited and children will​
​publicly share their deep work and learning.​

​Last, but certainly not least, MESA believes firmly in the brilliance of all children and will​
​implement enrichment teaching practices for all students across all grade levels and content​
​areas.  This approach fosters a growth mindset and more flexible thinking through strategies like​
​differentiated instruction, cluster grouping, collaborative projects, and student choice in how to​
​demonstrate mastered learning.  These factors will ensure MESA’s mission and vision are​
​accordingly lived out.​

​This model comes out of research on the Center for Talent Development at the​
​University of Connecticut.  It uses higher order thinking skills, service learning approaches, and​
​accelerated work for all students which promote engaging, enjoyable, and challenging work for​
​all scholars.​​16​ ​This is also reaffirmed by research and partnership between the University of​
​Denver and highly diverse rural Colorado schools.​​17​ ​The implementation of differentiated​
​instruction and enrichment pedagogy showed high achievement and no statistical achievement​
​gaps between suburban and urban schools.​​18​ ​This shows that enrichment for all was as or more​
​effective than traditional approaches.  Pillars of this enrichment approach include: student​
​reflection portfolios, student selected enrichment blocks of learning, and teacher​
​professional development for curriculum internalization for strong differentiated instruction.​

​MESA’s plan for enrollment is to start with our youngest learners and grow with and for​
​them.  The 5-year goal is to be a K-5th grade center with 288 students total, or about 48 pupils​
​per grade level.  MESA will grow to the intended full K-8th grade levels by 2033-34 school year​
​with around 400 students total.  If enrollment patterns and community desire are strong, MESA​
​will add grade levels as needed with the intent to serve up to 700 students long-term on our​
​single-site campus.​

​Per the Colorado Department of Education 2024 District Performance Rating, Jeffco’s​
​overall student body is: 30.9% FRL, 36.1% Minority students, 7.9% Multilingual Learners, 12%​
​Gifted and Talented and 13.2% Students with an IEP.  The anticipated rates for free and​

​18​ ​Reis, S. M., McCoach, D. B., Little, C. A., Muller, L. M., & Kaniskan, R. B. (2011). The Effects of Differentiated Instruction and​
​Enrichment Pedagogy on Reading Achievement in Five Elementary Schools. American Educational Research Journal, 48(2),​
​462–501. https://doi.org/10.3102/0002831210382891​

​17​ ​Hesbol, K. (2022, April 25). Making Learning Accessible to Rural Students: Critical Approaches to Access and Pedagogy [​
​Roundtable Presentation Making Learning Accessible to Rural Students: Critical Approaches to Access and Pedagogy].​
​https://www.aera.net/Publications/Online-Paper-Repository/AERA-Online-Paper-Repository-Viewer/ID/1895286​

​16​ ​Renzulli, J. S. (1996). Schools for talent development:​​A practical plan for total school improvement. The School Administrator,​
​53(1), 20–22.​
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​reduced lunch (FRL), multilingual learners (MLL), and students with Individualized Education​
​Plans (IEPs) were calculated by creating a school model to increase access to programming for​
​students in those groups. This enrollment projection data is based on CDE reported enrollment​
​data of neighboring schools.  MESA will have a higher than average representation of students​
​who qualify for free or reduced lunch (~10% higher than Jeffco district average or 60% overall​
​MESA enrollment) and/or are multilingual learners  (~10% higher than Jeffco district average or​
​18% overall MESA enrollment).  The anticipated students with IEPs calculation is slightly higher​
​than the district average (~2% higher at 15% overall MESA enrollment).  The enrollment of​
​minority students will be similar to or slightly above the Jeffco average (~38% or more overall​
​MESA enrollment).​

​MESA First Five Years Enrollment Plan​

​1 grade per year growth​ ​Year 1 (2027-28)​

​Year 2​

​(2028-29)​

​Year 3​

​(2029-30)​

​Year 4​

​(2030-31)​

​Year 5​

​(2031-32)​

​Grades Served​ ​K​ ​K-2​ ​K-3​ ​K-4​ ​K-5​

​Kindergarten Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​Kindergarten Classes​ ​2​ ​2​ ​2​ ​2​ ​2​

​1st Grade Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​1st Grade Classes​ ​2​ ​2​ ​2​ ​2​ ​2​

​2nd Grade Class Size​ ​24​ ​24​ ​24​ ​24​

​2nd Grade Classes​ ​2​ ​2​ ​2​ ​2​

​3rd Grade Class Size​ ​24​ ​24​ ​24​

​3rd Grade Classes​ ​2​ ​2​ ​2​

​4th Grade Class Size​ ​24​ ​24​

​4th Grade Classes​ ​2​ ​2​

​5th Grade Class Size​ ​24​

​5th Grade Classes​ ​2​

​Total Enrollment​ ​96​ ​144​ ​192​ ​240​ ​288​

​Estimated Free and Reduced Lunch (60%)​ ​58​ ​86​ ​115​ ​144​ ​172​

​Estimated Multilingual Learners (18%)​ ​17​ ​26​ ​35​ ​43​ ​52​

​Estimated Students of Color (38%)​ ​36​ ​55​ ​73​ ​91​ ​109​

​Estimated Students with Disabilities (15%)​ ​14​ ​22​ ​29​ ​36​ ​43​

​Average Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​Annual Growth​ ​n/a​ ​+48​ ​+48​ ​+48​ ​+48​

​B.​ ​Vision and Mission Statements​
​The mission and vision statements started from a MESA key belief.  MESA believes​

​everyone deserves a seat at the table  At MESA, every scholar has a seat at the table. They’re​
​never just students – they’re stakeholders.​
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​This belief drives everything from who the school serves to how classrooms operate.​
​When kids see themselves reflected in their teachers, their curriculum, and their community,​
​they don’t just show up – they lead. MESA doesn’t sort kids into those who get enrichment and​
​those who don’t. Instead, MESA creates a table where all scholars (multilingual learners, kids​
​with IEPs, gifted students, and everyone in between) have access to challenging, joyful learning​
​experiences that they may not otherwise have the opportunity to have.​

​The mission and vision statements started with that key belief and then evolved through​
​multiple rounds of reiteration and refinement from community voice and stakeholder input.  The​
​founder took notes at each and every meeting, park visit, email, etc. to find common trends and​
​themes that emerged.  From over 150 individuals, three common themes continued to come up.​
​Those include:​

​1.) a whole-child and equity focus,​
​2.) the community needs more school choice, and​
​3.) a demand for an Expeditionary Learning model.​

​Those themes have been quantified and are available to view in “​​Section B: Vision and​
​Mission Statements​​” of the appendix. The mission and​​vision statements below are the product​
​of authoring something observable and achievable and ensuring stakeholder input in the​
​foundation of the school.  The table below shows how stakeholder input was included in the​
​finalized versions and how those elements will be observable and achievable when the school​
​operationalizes.​

​Stakeholder input​ ​Phrasing in mission and/or vision​ ​In action​

​whole-child and equity focus​ ​“scholars from all backgrounds”​ ​Intentional selection of location in a​
​diverse section of the school district​

​More choice for community​ ​“excellent educational experience”​ ​Accountability to the plan to achieve​
​performance rating on SPF and​
​offer an excellent option for families​
​in an area that lacks some choice​

​Expeditionary Learning model​ ​“through Expeditionary Learning”​ ​Not only use of EL curriculum but​
​additional programming elements to​
​enhance (i.e. field trips, exhibitions)​

​This led to the following MESA mission and vision statements:​

​Mission:​​MESA provides an excellent educational experience​​through Expeditionary​
​Learning and enrichment for all scholars.​

​Vision:​ ​MESA exists to serve scholars from all backgrounds​​to become exceptional​
​community leaders and lead tables where real world problems are solved​​.​
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​Goals and outcome measures are addressed within Section C: Goals and Objectives.​

​C.​ ​Goals, Objectives, and Pupil Performance Standards​
​At MESA, student achievement and growth will be measured by annual and interim​

​performance metrics.  For all students, core curriculum assessments, as well as district and​
​state metrics, will be used to ensure that our students are equipped with skills and confidence to​
​grow to be community leaders.  The goal of MESA is to be the first K-8 Expeditionary Learning​
​school in Jeffco which will help the school achieve a performance rating on the State​
​Performance Framework and add to the overall performance rating for the District.​

​MESA Goals to Achieve Performance State Performance Rating​
​Academic Area/Subject​ ​Measurement Tool​ ​Frequency (per school​

​year)​
​Goal​

​READ Act (K-3rd grade​
​foundational literacy​
​skills)​

​DIBELs​ ​4+ times per year​
​depending on​
​performance level​

​Growth: 80% or more of​
​students make their​
​individual growth goal on​
​DIBELs during the school​
​year.​

​Status: 75% of students​
​score at grade level in​
​foundational skills, and in​
​turn, 25% or less of​
​students are assigned a​
​READ Plan.​

​ELA (3rd-8th grade)​ ​Interim Assessments and​
​MAP​

​3-4 times​ ​Growth: 75% or more of​
​students make their​
​individual growth goal on​
​MAP during the school​
​year.​

​This can be used as one​
​predictor of Median​
​Growth Percentile scores​
​on SPF.​

​ELA (3rd-8th grade)​ ​CMAS​ ​1 time (spring)​ ​Status: 60% or more of​
​students have a scaled​
​score at or above the 50th​
​percentile rank (3rd-5th​
​grade 734.5, 6th-8th​
​grade 731.2).  This aligns​
​with a “meets” rating on​
​the SPF.​

​Math (K-8th grade)​ ​Interim Assessments and​
​MAP​

​3-4 times​ ​Growth: 75% or more of​
​students make their​
​individual growth goal on​
​MAP during the school​
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​year.​

​This can be used as one​
​predictor of Median​
​Growth Percentile scores​
​on SPF.​

​Math (3rd-8th grade)​ ​CMAS​ ​1 time (spring)​ ​Status: 60% or more of​
​students have a scaled​
​score at or above the 50th​
​percentile rank (3rd-5th​
​grade 739.5, 6th-8th​
​grade 740.1).  This aligns​
​with a “meets” rating on​
​the SPF.​

​Assessment Participation​
​Rates​

​CMAS, ACCESS, READ​
​Act state and district​
​assessments​

​Throughout year​ ​95% or more of MESA​
​students will participate in​
​required assessments.​
​This aligns with a “meets”​
​rating on the SPF.​

​MLL - On track for​
​English proficiency​

​ACCESS on track on CDE​
​School Performance​
​Framework​

​1 time (spring); 4+ times​
​per year for ongoing​
​in-house progress​
​monitoring body of student​
​evidence (containing all​
​domains of language:​
​reading, writing, listening,​
​and speaking)​

​55% or higher of​
​continuously enrolled​
​MESA MLL students will​
​score “on track” for​
​English proficiency.  This​
​aligns with a “meets”​
​rating on the SPF.​

​Non-Academic Area​ ​Measurement Tool​ ​Frequency (per school​
​year)​

​Goal​

​Attendance​ ​Average daily attendance in​
​Infinite Campus​

​Daily (bi-weekly data​
​analysis by student​
​support team members)​

​The overall average daily​
​attendance for students is​
​93% or above for the​
​school year.​

​Family Satisfaction​ ​Survey (paper and online​
​options)​

​2 times​ ​90% of families are​
​satisfied overall (75% or​
​above overall favorable​
​rating) with the MESA​
​experience.​

​Family and Community​
​Events​​(“FACEtime”)​

​Sign in sheets and/or exit​
​surveys​

​~6 times per year​
​(bi-monthly)​

​80% of MESA students​
​will have a parent or​
​guardian attend at least 1​
​FACEtime event per year,​
​including conferences​

​Student experience​ ​Exposure to real-life​
​connection to curriculum​

​4 times for each cohort of​
​students​

​100% of MESA students​
​will have 4 real-life​
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​unit (i.e. expert speaker,​
​assembly, field trip)​

​exposure connections to​
​class learning​

​Student recruitment,​
​enrollment and retention​

​1.​ ​Recruitment -​
​individual​
​household​
​outreaches​

​2.​ ​Enrollment -​
​waitlist​

​3.​ ​Retention-​
​in-house data​

​1.​ ​3 times/year​
​(January, March​
​and June)​
​through​
​marketing events​
​and campaigns​

​2.​ ​Ongoing through​
​the main office​
​and school​
​leadership data​

​3.​ ​Ongoing - pull 3​
​times/year​
​(January, March​
​and June)​
​through the main​
​office and school​
​leadership data​

​MESA will reach its​
​intended diversity indexes​
​of:​

​●​ ​40%+ FRL​
​●​ ​18%+  MLL and​
​●​ ​38% + Minority​

​students​

​MESA will have a 105%​
​enrollment on Day 1 of​
​school.​

​MESA will continuously​
​enroll 80% or more of its​
​students year over year​
​fall-to-fall October count.​

​Staff retention​ ​1.​ ​Hiring​
​2.​ ​Self-evaluation​
​3.​ ​Performance​

​incentives​

​1.​ ​Ongoing:​
​Values-driven​
​hiring processes​
​with multiple​
​stakeholders as​
​decisions makers​
​(students, staff,​
​Board)​

​2.​ ​2 times (mid and​
​end of year)​

​3.​ ​End of year​
​evaluations​

​MESA will retain 80% or​
​more of staff with meeting​
​or exceeding performance​
​reviews each year and​
​add to the district pipeline​
​of effective school staff​

​Staff Professional​
​Development on Talent​
​Development​

​Professional Learning with​
​self-reflections and​
​evaluations​

​Professional learning: 4+​
​times; performance​
​evaluations: 2 times​

​80% or more of MESA​
​teaching staff will show​
​evidence implementation​
​of talent development​
​practices as assessed by​
​their self and supervisor​
​evaluations by the end of​
​the year​

​Financial Responsibility​ ​Budget reviews and​
​quarterly reviews with the​
​Executive Director and the​
​Board​

​12 times per year for​
​budget reviews, 1 external​
​audit each year​

​MESA is in good standing​
​financially, making​
​payments on time,​
​spending in alignment with​
​the mission and vision and​
​has 30 days cash in​
​reserves​
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​In alignment with the State Performance Framework (SPF), which places strong​
​emphasis on student growth than on achievement at the elementary and middle school levels,​
​CMAS and READ Act goals were deliberately developed to focus on demonstrated growth and​
​students’ progress toward individualized performance targets.  This also aligns with Colorado​
​Senate Bill S.B. 10-191​​19​ ​and the emphasis of student academic growth measures as part of the​
​yearly teacher (50%) and principal evaluation system.  MESA will use SPF performance rating​
​targets in its goal setting in the Unified Improvement Plan (UIP) major improvement strategies.​

​D.​ ​Evidence of Support​
​Collectively, stakeholder feedback demonstrates broad and deep support for MESA​

​grounded in trust in the founder’s proven leadership, strong demand for Expeditionary and​
​experiential learning, and a clear need for high-quality, neighborhood-based options in​
​Lakewood and Jefferson County. Families, educators, and community leaders consistently​
​highlight MESA’s commitment to equity, bilingual access, arts integration, and whole-child​
​development, alongside a disciplined focus on systems, safety, and sustainable growth. In​
​addition to letters of support, stakeholders have offered governance expertise, startup guidance,​
​enrichment programming, wraparound services, and community partnerships—evidence that​
​MESA is not only desired, but already surrounded by the relationships and operational capacity​
​necessary to launch successfully and serve as a lasting community asset.​

​MESA isn’t an outside solution for the community. It’s being built BY, FOR, and OF the​
​community. The founding approach has been relentlessly local: dozens of individual​
​conversations with families, showing up at toddler story time at local libraries, attending city​
​council meetings, and meeting families where they are through direct, door-to-door​
​conversations.  This is a school built by a founder who’s spent her career in West Denver,​
​knows families, understands the barriers they face, and builds something that stands with them.​

​The chart below shows received letters of support from a variety of stakeholders.​

​Letters of Support for MESA*​
​̂  indicates Jeffco resident and/or parent​

​Education Sector​

​Name​ ​Title or Position​ ​Organization​

​Zachary McComsey​
​and Valerie McCormick​

​CEO/Founder and Fellowship​
​Director​

​The Legacy Institute​

​Korey Askew​ ​Climate and Culture Coordinator​ ​Aurora Public Schools​

​19​ ​Senate Bill 10-191 Policy and Rules | CDE. (n.d.). Www.cde.state.co.us.​
​https://www.cde.state.co.us/educatoreffectiveness/sb-policy​
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​Debbie Mercer​ ​Dean of the College of Education​ ​Kansas State University​

​Julia Pool​ ​Founder, 2013 DC Teacher of the​
​Year​

​Burn-in Mindset​

​Erin Anderson​ ​Associate Professor​ ​University of Denver​

​Guy Pasquino​ ​Principal, Director (retired)​ ​Denver Public Schools, City Year​

​Austin Hall​ ​Dean of Students​ ​Aurora Public Schools​

​Dayana Juski​ ​ECE Lead Teacher and Team​
​Specialist​

​Denver Public Schools​

​Belén Iniesta​ ​Bilingual ECE Teacher​ ​Denver Public Schools​

​Brian Hyosaka ^​ ​Founder​ ​Switchback Consulting​

​Victoria Laureska​ ​Teacher​ ​Easton Elementary School​

​Trevon Brandhorst​ ​Family and Community​
​Engagement Expert​

​Denver Public Schools​

​Cynden Porter^​ ​Owner; Chief of Staff​ ​Exponential Ops, Inc.; Charter​
​School Growth Fund​

​Derek Pike ^​ ​Assistant Principal​ ​(Denver) West High School​

​Dr. Barth Quenzer ^​ ​Visual Arts Educator and DPS Art​
​Curriculum Creator​

​Denver Public Schools​

​Dr. Kristina Hesbol​ ​Retired Professor​ ​University of Denver​

​Monica Mueller ^​ ​Program Supervisor: Discovery Link​ ​Denver Public Schools​

​Business and Non-Profit Sector​

​Name​ ​Title or Position​ ​Organization​

​Alanna Reynard  ^​ ​Franchise Owner​ ​Little Rembrandts​

​Theo Shaw ^​ ​Founder and CEO​ ​Shaw Consulting​

​Veronica Maes​ ​Director, Communications and City​
​Relations​

​City of Trinidad​

​Alex Gross ^​ ​Principal​ ​Gross Investments​

​John Norris​ ​Founder and Principal​ ​Norris Design​

​Trinity Bruno ^​ ​CEO​ ​A Music Plus Entertainment​

​Father Joe McLagan ^​ ​Pastor​ ​St. Bernadette Catholic Parish​
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​Amira Watters ^​ ​Executive Director; Board Member​ ​Spay Today; West Metro Fire​
​District​

​Community Members​

​Name​ ​Position​ ​City/Neighborhood​

​Jillian Tahiri ^​ ​Prospective Parent (5 year old)​ ​Lakewood​

​Elizabeth Roos​ ​Prospective Parent (5 year old)​ ​Denver​

​Susan Debus ^​ ​Jeffco Resident​ ​Lakewood​

​Jessica Howard ^​ ​Jeffco Resident​ ​Lakewood​

​Cheryl Kirksey ^​ ​Jeffco Resident​ ​Jeffco​

​Carl Mayfield ^​ ​Jeffco Resident​ ​Lakewood​

​Katherine Simms ^​ ​Jeffco Resident​ ​Jeffco​

​Andrea Cohen ^​ ​Jeffco Resident​ ​Jeffco​

​JoAnn Roos​ ​Jeffco Resident​ ​Jeffco​

​Patricia Kipp ^​ ​Jeffco Resident​ ​Lakewood​

​Jon Mayfield​ ​n/a​ ​n/a​

​*​​Actual letters available in appendix​

​As additional evidence for support, the table below summarizes Letters of Intent to Enroll​
​(LOI) received.  To date, MESA has over forty Letters of Intent to Enroll from PreK-12 students.​
​The founder will bring updated Letters of Intent to Enroll (LOI) to the applicant capacity interview​
​the week of March 15, 2026.  Below the table shows LOIs for opening grades enrollment.  In​
​addition, there are sixteen LOIs from parents with children born between 2024-2025 who would​
​be the second generation Kindergarten class.​

​Grade​ ​Grade(s) Offered During Year 1​
​(2027) and Number of Classrooms​

​and Grade Level​

​LOI Received to Date​
​(as of February 9, 2026)​

​Kindergarten (students born​
​2022-23)​

​2 classrooms, 24 students per​
​classroom, 48 spots​

​15​

​1st grade (students born​
​2020-2021)​

​2 classrooms, 24 students per​
​classroom, 48 spots​

​20​

​From parent provided information, LOIs have been received from students in the current​
​educational boundaries and settings.  Boundaries were listed here, as the vast majority of our​

​18​



​first generation of MESA enrolled scholars are currently 3-5 years old and not yet in elementary​
​school.  The bold map dots show some early LOI family locations.​

​●​ ​Explore and Discover Early Education Co-op​
​●​ ​Lasley Elementary boundary​
​●​ ​Patterson Elementary boundary​
​●​ ​Eiber Elementary boundary​
​●​ ​Rose Stein Elementary boundary​
​●​ ​Lumberg Elementary boundary (including the​

​Two Creeks/ Molholm area around the proposed​
​school building site)​

​●​ ​Edgewater Elementary boundary​
​●​ ​South Lakewood Elementary boundary​
​●​ ​Force Elementary boundary (DPS)​
​●​ ​Cowell Elementary boundary (DPS)​
​●​ ​KIPP Sunshine Peak Elementary (DPS charter)​
​●​ ​Peak Expeditionary (Jeffco K-5 EL charter, want to continue EL in Middle School)​

​E.​ ​Educational Program:​
​MESA is committed to ensuring a rich and robust education aligned with the vision of the​

​school, and also to ensuring that every student receives an education aligned to the rigor and​
​alignment of the Colorado Academic Standards (CAS). The table below shows the alignment of​
​materials to CAS as well as an overview of how each will be implemented.  Referenced​
​materials are available for viewing in the Appendix “​​Section E: Educational Program​​.”​

​MESA’s Plan for CAS Implementation​

​Area​ ​Curriculum or Materials​ ​School Implementation​

​Math​ ​Illustrative Math from Imagine​
​Learning​

​Classwork, Daily Tier 1 instruction​
​(Tier 2, 3 as needed)​

​Reading, Writing and​
​Communicating (ELA)​

​Expeditionary Learning (aka​
​Dragonfly) from Imagine Learning;​
​UFLI (Foundational Skills)​

​Classwork, Daily Tier 1 instruction​
​(Tier 2, 3 as needed)​

​Arts​ ​Jeffco Arts Curriculum​​20​ ​scope and​
​sequence guide developed from​
​CAS, Production class model from​
​Mountain Middle School​

​Dance units in PE, Enrichment​
​offerings from community partners,​
​Specials of visual and performing​
​arts, daily production studio class​

​Physical Education​ ​Jeffco PE Proficiency Scales​​21​ ​PE as a special, additional gross​
​motor experiences at recess and on​
​exhibitions​

​21​ ​Physical Education - Jeffco Public Schools. (2016). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/learning/curriculum/physical-education​

​20​ ​Visual Arts - Jeffco Public Schools. (2025). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/services/activities/visual-arts​
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​Financial Literacy​ ​Young Ameritowne (grades 4-6)​​22​​,​
​and/or Junior Achievement (grades​
​K-8)​​23​

​Classwork, Curriculum modules,​
​field trips, field expert visits, parent​
​nights, exhibitions of learning​

​World Languages​ ​Elementary Spanish curriculum (i.e.​
​Sonrisa Spanish PreK-8​​24​​)​

​Enrichment class: Spanish, Rich​
​Texts, Classwork, Curriculum​
​modules, field trips, exhibitions of​
​learning, interpretation and​
​translation services, bilingual staff​

​Science​ ​Resources from CSU Spur​
​Extension office​​25​​, Imagine Learning​
​Curriculum: Twig Science​​26​​(grades​
​K-8)​

​Classwork, Curriculum modules,​
​field trips, exhibitions of learning​

​Comprehensive Health​ ​Jeffco Health Education​
​guidelines​​27​​, Conscious Discipline,​
​Curriculum modules, additional​
​resources based on need and​
​parent input​

​Classwork, Curriculum modules,​
​Crew meetings, field trips, parent​
​book study groups​

​Social Studies​ ​Embedded EL ELA modules,​
​Imagine Learning Curriculum:​
​Traverse​​28​ ​(grades 6-8), Jeffco​
​Social Studies Scope and​
​Sequence and Essential​
​Questions​​29​

​Classwork, Curriculum modules,​
​field trips, exhibitions of learning​

​Computer Science​ ​SAMR Model​​30​ ​for safe technology​
​use and integration​

​Classwork, Curriculum modules,​
​field trips, exhibitions of learning,​
​Responsible technology use​
​agreements and presentations,​
​Enrichments i.e. coding, robotics,​
​graphic design​

​Rationale​

​The Education Program at MESA will be uniquely designed to meet the vision of the​
​school and needs of students, while maintaining the core foundations with the Jeffco district​

​30​ ​PowerSchool. (2021, April 13). SAMR Model: A Practical Guide for K-12 Classroom Technology Integration. PowerSchool.​
​https://www.powerschool.com/blog/samr-model-a-practical-guide-for-k-12-classroom-technology-integration/​

​29​ ​Social Studies - Jeffco Public Schools. (2026). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/learning/curriculum/social-studies​

​28​ ​Traverse. (2024, November 13). Imagine Learning. https://www.imaginelearning.com/products/traverse/​

​27​ ​Health Education - Jeffco Public Schools. (2026). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/learning/special-programs/health-education​

​26​ ​Twig Science. (2024, December 18). Imagine Learning. https://www.imaginelearning.com/products/science/twig-science/​
​25​ ​https://www.facebook.com/CSUSpur. (2025). School programs | CSU Spur. CSU Spur. https://csuspur.org/school-programs/​

​24​ ​About Us | The Sonrisas Spanish Curriculum. (2024, April 12). Sonrisas | Sonrisas Spanish School Is a Complete Resource for​
​Spanish Curriculum. https://sonrisasspanishschool.com/about-us/?_gl=1​

​23​ ​Education, J. (2026). JA Education Resource Site. Google.com. https://sites.google.com/ja.org/ja-ed-resources/home​
​22​ ​Young AmeriTowne - Young Americans Center. (2013, September 10). https://yacenter.org/young-ameritowne/​
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​schools.  MESA’s approach for program model, curriculum, and instructional practices are all​
​research based and results proven among high performing schools.  Above all, MESA will live​
​our core values of accountability and engagement with a commitment to grade level text and​
​tasks in front of every scholar every day.  As our mission states:​​MESA provides an excellent​
​educational experience through Expeditionary Learning and enrichment for all scholars​​, there​
​will be an emphasis on problem-based learning which requires deep thinking, presentation​
​skills, and expansive real-world experiences in our community.​

​The program model at MESA is Expeditionary Learning through instruction driven by​
​problem-based learning.  The selected anchor curricula are Expeditionary Learning (K-8​
​literacy) and Illustrative Math (K-8 math) through Imagine Learning.  Both of these curricula are​
​problem based, have strong interdisciplinary connections and real life examples, and promote​
​higher level thinking skills and many opportunities to communicate and collaborate with project​
​and standards driven goals.​

​When someone says, “Please bring an elementary school back to our community,” or​
​“I’m so glad our community isn’t being forgotten,” MESA listens. Parents in this area have​
​limited options: schools that aren't meeting their kids' needs, have a waitlist, or are expensive​
​private schools. MESA offers something in the middle: high-quality, rigorous, joyful learning​
​that’s free, public, and designed specifically for the kids it serves.​

​Because MESA is grounded in strong relationships and shared responsibility for student​
​success, the school has intentionally cultivated broad community support to ensure both a​
​high-quality launch and long-term sustainability.  In visiting with community members, there was​
​a theme in conversations of desire for global and community context and children having​
​opportunities to engage with learning within and outside of their own lived experiences.​
​Families, educators, and community leaders consistently express confidence in the vision for​
​the school and in the leadership capacity required to execute that vision with fidelity. Many​
​stakeholders who have worked directly with the founder describe a proven track record of​
​building strong systems, developing teams, and improving outcomes for students, which gives​
​the community confidence that MESA will open with both heart and operational strength.​

​An example of this support can be found in the number of experienced practitioners who​
​have already committed their time and expertise to the school’s development. Former principals,​
​district leaders, and charter founders have offered guidance on startup systems such as safety​
​planning, attendance structures, governance design, MTSS frameworks, and bilingual​
​programming. Community partners have committed to providing before- and after-school care,​
​enrichment opportunities in the arts and outdoor education, mentoring, apprenticeships, and​
​wraparound services for families. Several individuals have pledged letters of support, board​
​service, and ongoing coaching to ensure the school’s success.​

​In addition to leadership capacity, stakeholders consistently identify MESA’s​
​Expeditionary Learning model as a needed and distinctive option within Jefferson County.​
​Families describe a desire for hands-on, real-world learning experiences that emphasize critical​
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​thinking, collaboration, and meaningful application of knowledge rather than rote memorization.​
​Fieldwork, daily production classes, and public exhibitions of learning are seen as structures​
​that build both academic mastery and a strong sense of belonging. For many families, these​
​features represent not simply enrichment, but the type of learning environment in which their​
​children will thrive.​

​To ensure that these values translate into daily practice, MESA’s design intentionally​
​integrates both community connection and operational readiness. The school will prioritize​
​inclusive supports for multilingual learners, students with disabilities, and advanced learners;​
​cultivate partnerships that extend learning beyond the classroom; and establish clear systems​
​for safety, communication, and continuous improvement. By pairing a rigorous, experiential​
​academic model with strong systems and deep community partnerships, MESA is positioned to​
​serve as both an excellent school and a neighborhood anchor.​

​Through this collective effort, MESA is not opening as a standalone institution, but as a​
​school built with and for the community—one that reflects shared values of equity, service, and​
​opportunity, and one that will prepare students to contribute meaningfully to the world around​
​them.​

​Both chosen Math and ELA curricula meet these criteria and are rated green (or meeting​
​expectations) on EdReports and are available in English and Spanish to support the typical Two​
​Creeks neighborhood student and their home languages.  Furthermore, Illustrative Math is​
​currently being used in Jeffco schools as a district approved curriculum. This shows MESA’s​
​commitment to alignment with district schools and expectations on high quality instructional​
​materials.​

​Expeditionary Learning has been proven to raise student achievement in Jeffco Schools.​
​In a 2018-19 case study, six Jeffco elementary schools that implemented Expeditionary​
​Learning saw their Median Growth Percentiles (MGP) in both ELA and Math CMAS increase​
​and outperform the district average MGP.  Teachers in the case study reported higher rates of​
​student engagement, persistence, and perseverance in problem solving, and an instructional​
​coach said​​“EL Education has given our students the​​confidence and the tools to drive their own​
​learning and contribute, not only to their classroom, but the world.”​​31​ ​This is just one example of​
​how the EL curriculum is supportive to not only state and district performance targets but also​
​the mission and vision of MESA as an educational organization.​

​To further the commitment to enrichment for all, students will participate in four​
​complementary learning opportunities and expeditions to culminate Expeditionary Learning​
​literacy modules and connect to experts and service for the community. Complementary​
​experiences for each grade age level are laid out below which include experts, field trips, and​
​community service projects.  This is not specific to the EL curriculum, but rather, was developed​
​by the founder as a means to enhance the curriculum and bring in direct connection to​
​real-world problem solving and leadership development in MESA’s mission and vision.  This​

​31​ ​EL Education. (2025). Eleducation.org.​
​https://www.eleducation.org/our-results/case-studies/jefferson-county-colorado-a-case-study/​
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​adds value to the educational experience of all MESA scholars and is aligned to the Jeffco​
​Generations aims by promoting civic and global engagement, communication and collaboration,​
​critical and creative thinking, and leading by influence.​

​Grade​ ​ELA Module 1 Theme​
​and Connections for​

​Enrichment & Service​
​Opportunities​

​ELA Module 2 Theme​
​and Connections for​

​Enrichment & Service​
​Opportunities​

​ELA Module 3 Theme​
​and Connections for​

​Enrichment & Service​
​Opportunities​

​ELA Unit 4 Theme​
​and Connections for​

​Enrichment & Service​
​Opportunities​

​Kindergarten​ ​Toys and Play​

​Expert(s): Hobbyist,​
​Toy Maker​
​Field Trip(s):​
​Children’s Museum of​
​Denver​
​Service: Create a new​
​toy or center for the​
​classroom​

​Weather Wonders*​

​Expert(s):​
​Meteorologist​
​Field Trip(s): NOAA,​
​News Station,​
​Weather station​
​Service: Create an​
​inside recess game or​
​activity to do in​
​inclement weather​

​Trees are Alive​

​Expert(s): Arborist,​
​Botanist​
​Field Trip(s): Plant​
​nursery, tree farm,​
​Botanic Gardens​
​Service: Plant a tree,​
​tree clean up​

​Enjoying and​
​Appreciating Trees​

​Expert(s): Arborist,​
​Botanist​
​Field Trip(s): Hike in​
​the forest, Botanic​
​Gardens​
​Service: Plant a tree,​
​tree clean up, art​
​piece with fallen tree​
​parts​

​1st grade​ ​Tools and Work​

​Expert(s): Contractor,​
​construction worker,​
​mechanic​
​Field Trip(s):​
​Children’s Museum of​
​Denver​
​Service: Create a in​
​invention to help​
​organize the​
​classroom​

​The Sun, Moon, and​
​Stars​

​Expert(s):​
​Astronomer,​
​Professor, Planetary​
​Scientist​
​Field Trip(s): Wings​
​Over the Rockies Air​
​& Space Museum,​
​DMNS​
​Service: Create a​
​constellation or planet​
​guidebook for the​
​school​
​*challenger learning​
​center​

​Birds’ Amazing​
​Bodies​

​Expert(s):​
​Ornithologist, Aviary​
​veterinarian​
​Field Trip(s): Audubon​
​Society, Bird​
​Conservancy of the​
​Rockies, birding tour​
​Service: Create a bird​
​watching map of birds​
​seen around the​
​school for others to​
​spot​

​Caring for Birds​

​Expert(s):​
​Ornithologist, Bird​
​Conservationist,​
​Aviary veterinarian​
​Field Trip(s): Audubon​
​Society, Bird​
​Conservancy of the​
​Rockies, birding tour​
​Service: Design a bird​
​house or feeder​

​2nd grade​ ​Schools and​
​Community​

​Expert(s): Principal,​
​head of school,​
​teachers, city council​
​member​
​Field Trip(s): CSU​
​Spur, History​
​Colorado​
​Service: Students​
​generate a​

​Fossils Tell of the​
​Earth’s Changes​

​Expert(s):​
​Paleontologist,​
​Museum curator​
​Field Trip(s): Dinosaur​
​Ridge, DMNS​
​Service: Create a​
​game or activity to​
​have fun while​
​learning about​

​The Secret World of​
​Pollination​

​Expert(s): Beekeeper,​
​ornithologist,​
​agricultural specialist,​
​ecologist​
​Field Trip(s): Butterfly​
​Pavilion, Botanic​
​Gardens​
​Service: Create a​
​plant and flower​

​Providing for​
​Pollinators​

​Expert(s): Beekeeper,​
​ornithologist,​
​agricultural specialist,​
​ecologist​
​Field Trip(s): Butterfly​
​Pavilion,  Botanic​
​Gardens​
​Service: Create​
​resources about​
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​collaborative idea and​
​complete together for​
​their school​
​community​

​dinosaurs, create a​
​dinosaur exhibit​

​resource book​
​describing the plant’s​
​benefits to pollinators​

​pesticide free​
​alternatives to​
​gardening​

​3rd grade​ ​Overcoming Learning​
​Challenges Near and​
​Far*​

​Expert(s): Librarian​
​Field Trip(s): Local​
​public library, CSU​
​Spur, History​
​Colorado​
​Service: Create a​
​lending library, write​
​books for younger​
​students​

​Adaptations and the​
​Wide World of Frogs​

​Expert(s): Wildlife​
​Biologist​
​Field Trip(s): Bluff​
​Lake Nature Center,​
​Hudson Gardens​
​“Frog Quest”​
​Service: Remove​
​invasive species from​
​local pond​

​Exploring Literary​
​Classics​

​Expert(s): Author,​
​Writer, Editor, College​
​Professor of Literature​
​Field Trip(s): Arvada​
​Center for the​
​Performing Arts,​
​Denver Center for the​
​Performing Arts​
​Service:​ ​Perform a​
​play​

​Water Around the​
​World​

​Expert(s): Civil​
​engineer,Water​
​attorney, Waste water​
​engineer, City​
​Manager​
​Field Trip(s): CSU​
​Spur, Denver Water,​
​Water treatment plant​
​Service: Design and​
​trial water filters to be​
​used in Colorado​
​wilderness​

​4th grade​ ​Poetry, Poets and​
​Becoming Writers​

​Expert(s): Author,​
​Writer, Editor, College​
​Professor of Literature​
​Field Trip(s): Arvada​
​Center for the​
​Performing Arts,​
​Denver Center for the​
​Performing Arts​
​Service: Create and​
​present an original​
​writing night, host​
​local poets​

​Animal Defense​
​Mechanisms​

​Expert(s): Zoologist,​
​Wildlife Biologist,​
​Animal Control​
​Field Trip(s): Wild​
​Animal Sanctuary,​
​DMNS​
​Service: Volunteer at​
​an animal shelter,​
​clean up an animal​
​home/habitat​

​The American​
​Revolution​

​Expert(s): Historian,​
​Researcher,​
​Re-enactor​
​Field Trip(s): State​
​Capitol, History​
​Colorado​
​Service: Welcome​
​home troops event or​
​place flags/flowers at​
​a veteran memorial​
​site​

​Responding to​
​Inequality and​
​Ratifying the 19th​
​Amendment​

​Expert(s): Local​
​politician (city council,​
​representative, etc)​
​Field Trip(s): Center​
​for Colorado Women’s​
​History, History​
​Colorado​
​Service: Collaborate​
​with Get Out the Vote,​
​write to rising high​
​school seniors about​
​why they should​
​register to vote​

​5th grade​ ​Stories of Human​
​Rights​

​Expert(s): NAACP,​
​ACLU, Human Rights​
​Attorney, Local​
​Advocate​
​Field Trip(s): History​
​Colorado​
​Service: Students​
​generate a​
​collaborative idea and​
​complete together​

​Biodiversity in the​
​Rainforest​

​Expert(s): Zoologist,​
​Wildlife Biologist,​
​Botanist​
​Field Trip(s):​
​Downtown Aquarium,​
​Botanic Gardens​
​Service: Create a​
​shopper’s guide to​
​rainforest friendly​
​products​

​Athlete Leaders of​
​Social Change​

​Expert(s): Local​
​athlete, Sports Agent,​
​Coach or scout​
​Field Trip(s): Colorado​
​Sports Hall of Fame,​
​Olympic & Paralympic​
​Museum​
​Service: Collaborate​
​with Special Olympics​
​to host an event or​

​The Impact of Natural​
​Disasters​

​Expert(s): Emergency​
​Management Director​
​(Red Cross),​
​Firefighter, Public​
​Safety Director​
​Field Trip(s): Colorado​
​Geological Society​
​Service: Create​
​preparedness plans​
​for the school for​
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​practice session​ ​different disaster​
​events​

​6th grade​ ​Greek Mythology​

​Expert(s):​
​Field Trip(s): Denver​
​Art Museum,​
​Cheeseman Park​
​(Architecture)​
​Service: Write and​
​perform short plays​
​for younger students​
​to teach them about​
​Greek mythology​

​Critical Problems and​
​Design Solutions​
​(Scientific Inquiry)​

​Expert(s): Engineer,​
​Physicist, Contractor​
​Field Trip(s): Forney​
​Transportation​
​Museum, CSU Spur​
​Service: Design and​
​build a device to make​
​a school task more​
​efficient and easier​

​American Indian​
​Boarding Schools​

​Expert(s):​
​Field Trip(s): Ute​
​Indian Museum​
​Service: Amplify​
​Native voices by​
​hosting a speaker and​
​culture night, write a​
​collaborative land​
​acknowledgement​

​Remarkable​
​Accomplishments in​
​Space Science​

​Expert(s): NASA or​
​Space Force​
​Field Trip(s):​
​Petersen Space Force​
​Base​
​Service: Create/code​
​an ISS tracker and​
​journal its journey​

​7th grade​ ​The Lost Children of​
​Sudan​

​Expert(s): Arok​
​Garang (local ‘Lost​
​Boy’)​
​Field Trip(s): Hike​
​Service: Host a film​
​screening, donation​
​drive for local​
​refugees​

​Epidemics​

​Expert(s): Physician,​
​Nurse, Researcher​
​Field Trip(s):  Hospital​
​or health laboratory​
​(CU or Childrens)​
​Service: hygiene kit​
​drive, host a​
​workshop or organize​
​a vaccine clinic​

​The Harlem​
​Renaissance​

​Expert(s): National​
​Humanities Center,​
​Five Points Artist or​
​Musician​
​Field Trip(s): Omar​
​Blair Museum​
​Service: Organize an​
​arts/poetry slam night​

​Plastic Pollution​

​Expert(s):​
​Environmental or​
​Materials scientist,​
​Sustainability​
​consultant​
​Field Trip(s): SPREE​
​(Greenway​
​Foundation)​
​Service: Conduct a​
​plastic waste review​
​and host a recycling​
​campaign at school,​
​public clean up​

​8th grade​ ​Folklore of Latin​
​America​

​Expert(s): Professor,​
​Museum curator,​
​Community member​
​Field Trip(s): Museo​
​de las Américas​
​Service: Host a​
​storytelling night and​
​create digital bilingual​
​stories for the​
​community​

​Food Choices​

​Expert(s): Nutritionist,​
​Dietician, Physician,​
​Nurse​
​Field Trip(s): DMNS​
​Service: Create a​
​local guidebook to​
​healthy food, produce,​
​with recipes to share​

​Voices of the​
​Holocaust​

​Expert(s): Survivor or​
​descendant of a​
​Holocaust survivor,​
​Professor, Curator​
​Field Trip(s): Mizel​
​Museum​
​Service: Organize a​
​tolerance workshop,​
​create resources to​
​analyze propaganda​
​and misinformation​

​Lessons of Japanese​
​American Internment​

​Expert(s): Survivor or​
​descendant,​
​Professor, Curator​
​Field Trip(s): Amache​
​National Park​
​Service: Create a map​
​and guide to historical​
​internment sites​
​across the country​

​*Examples of these student exhibition criteria for success​​available in appendix​​.​

​MESA cares deeply about developing future community leaders, therefore, there is an​
​intentional service project tied to each of the ELA learning modules.  An example of this service​
​project can be found in the Kindergarten weather unit.  One of the essential questions is: how​
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​does weather impact us?  Kindergarteners will explore weather, and in service to other students​
​in the school community, the students work in collaborative groups to design and create inside​
​recess games or activities to play during inclement weather.  These activities will then be taught​
​to others and be available for play for inside recess.​

​In providing opportunities for students to give back to the community, MESA is helping​
​them become informed and caring members of society.  This is a direct connection to our core​
​value of service.  As net positive, many of these service projects connect to work force​
​readiness and career skills like planning, designing, and constructing a pollinator habitat,​
​classroom invention, or lending library.  These hands-on projects mirror real careers and​
​workforce skills.​

​To pair with the experiences detailed above and ensure enrichment for all MESA​
​scholars, there will be four distinct elements in the educational programming which further​
​promote enrichment, and in turn, acceleration opportunities: 1) student reflection portfolios, 2)​
​cluster grouping, 3) curriculum modification, and 4) public exhibitions of learning.  Curriculum​
​compacting is explained in greater detail in the following instructional strategies section, and​
​public exhibitions of learning are adopted from research and a visit to Mountain Middle School in​
​Durango, CO.  Three of these elements are directly tied to the research of the Center for​
​Creativity, Gifted Education, and Talent Development at the University of Connecticut.  Joseph​
​S. Renzulli explains the schoolwide enrichment model as:​

​“Flexible enough to allow each school to form its own program based on local resources,​
​student populations, school leadership dynamics, faculty strengths, and creativity, this​
​research-supported model is based on highly successful practices that had their origins​
​in special programs for gifted and talented students. Its major goal is to promote​
​challenging and enjoyable high-end learning across the full range of school types, levels,​
​and demographic differences.”​​32​

​MESA will implement the Schoolwide Enrichment Model–Reading (SEM-R), developed​
​by Renzulli at the University of Connecticut, as a core literacy framework to ensure equitable​
​access to rigorous, engaging, and student-centered reading instruction. SEM-R is an​
​evidence-based enrichment model designed to improve reading achievement, motivation, and​
​independence for all learners, with demonstrated effectiveness in schools serving diverse and​
​historically marginalized student populations.​

​Unlike traditional, whole-class literacy models that rely on fixed texts and pacing, SEM-R​
​centers on student choice, appropriately challenging texts, and individualized teacher​
​conferencing. Students engage in sustained independent reading aligned to their interests and​
​instructional reading levels while teachers provide targeted feedback focused on​
​comprehension, fluency, and higher-order thinking. This structure allows instruction to be both​

​32​ ​Renzulli, J. S. (1994). Schools for Talent Development. Prufrock Press.​
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​rigorous and responsive, particularly for students who are often disengaged or under-served by​
​one-size-fits-all approaches.​

​Research conducted by UConn researchers across multiple elementary​
​settings—including urban and high-poverty schools—demonstrates that students participating in​
​SEM-R show statistically significant gains in reading fluency and comprehension when​
​compared to peers receiving traditional reading instruction. These gains have been documented​
​across low-, middle-, and high-achieving readers, indicating that the model effectively​
​differentiates without tracking or remediation. Studies also report that SEM-R students develop​
​the ability to sustain independent reading for extended periods (approximately 40–45 minutes),​
​reflecting increased reading stamina, self-regulation, and academic independence.​

​In addition to academic outcomes, SEM-R has been shown to produce measurable​
​improvements in students’ attitudes toward reading, including increased motivation,​
​engagement, and enjoyment. These outcomes are particularly important for marginalized​
​students—such as students from low-income backgrounds, multilingual learners, and students​
​historically under-identified for advanced learning—who are more likely to disengage from​
​literacy instruction that does not reflect their interests, strengths, or cultural experiences.  In​
​studies conducted in schools with over 90% of students qualifying for free or reduced-price​
​lunch, SEM-R students achieved significantly greater gains in reading fluency and​
​comprehension than control groups receiving typical instruction, suggesting that the model is​
​effective for students from marginalized socioeconomic backgrounds.​

​By applying enrichment pedagogy traditionally reserved for gifted programming to all​
​students, SEM-R directly addresses equity gaps in access to challenging, high-interest literacy​
​experiences. This aligns with Jeffco’s emphasis on student-centered instruction, differentiation,​
​and academic growth for every learner. Through SEM-R, MESA ensures that all​
​students—regardless of background—experience reading as both intellectually rigorous and​
​joyful, while achieving strong, research-supported gains in literacy achievement.​

​The chart below details the core programmatic features​​with a description and rationale​
​behind each:​

​Enrichment for All (SEM-R) Elements of the Educational Programming​
​What is this program​

​feature?​
​Who drives this element?​ ​When/ Frequency?​ ​Why is this important?​

​Student reflection​
​portfolios​

​Students maintain ongoing​
​reflection portfolios to​
​document academic​
​growth, set goals, and​
​demonstrate mastery of​
​standards over time​

​Students​ ​At least quarterly post​
​exhibitions​

​Reflection is a strong practice​
​in evaluating self​
​performance against a​
​success criteria.  Students​
​will set, monitor, and reflect​
​on progress towards goals​
​and keep this through their​
​entire MESA experience as a​
​talent portfolio.  This portfolio​
​will also be the anchor for​
​student-led conferences with​
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​families.​

​Cluster grouping in​
​self-selected enrichment​
​groups​

​Students are strategically​
​clustered in interest-based​
​enrichment groups that​
​promote collaboration,​
​challenge, and engagement​
​while supporting​
​differentiated instruction​

​Instructional staff and​
​community/parent​
​volunteers​

​Weekly​ ​Students and community​
​come together to dive into a​
​high interest area each week.​
​This is driven by adults’​
​expertise (i.e. gardening,​
​cooking, building, etc) and​
​promotes community and​
​agency when students from​
​multiple ages come together​
​to solve a problem of practice​
​and grow deep knowledge in​
​an area.​

​Curriculum modification​
​through curriculum​
​compacting​

​Students who demonstrate​
​early mastery of grade-level​
​standards engage in​
​curriculum compacting,​
​allowing instructional time​
​to be reallocated to deeper​
​learning and enrichment​

​Instructional staff, mainly​
​teacher leaders​

​Daily in response to​
​assessments data​

​Instructional staff can use the​
​curriculum as a tool to​
​differentiate modules of​
​learning in order to meet the​
​unique needs of each learner.​
​If a group of students shows​
​mastery of an element of a​
​unit of learning at the​
​pre-assessment, the teacher​
​can accelerate lessons to not​
​waste time instructing in​
​standards students have​
​mastered.​

​Public exhibitions of​
​learning​

​Student present and defend​
​their learning to authentic​
​audiences, reinforcing rigor,​
​communication skills, and​
​accountability​

​Students​ ​Quarterly to culminate​
​each of the four EL​
​Literacy modules​

​Students will create and​
​present service learning​
​projects to the community​
​which supports language​
​development, presentation​
​skills, and requires deeper​
​transfer and application of​
​skills than traditional​
​summative assessments.​

​Educational Program: Alignment​

​The chosen math curriculum for MESA is Illustrative Math, and the chosen literacy core​
​curriculum is Expeditionary Learning.   Importantly, these chosen materials strongly support​
​MESA’s enrichment for all foundational beliefs and practices.  Both of these curricula are rated​
​Green, or meeting expectations, on EdReports.  Curriculum selection was carefully and​
​thoughtfully done in alignment with recommendations from the Colorado Department of​
​Education and the Colorado Academic Standards for curriculum adoption and implementation.​​33​

​33​ ​Curriculum Adoption and Implementation Guidance - Colorado Department of Education. (2020). State.co.us.​
​https://ed.cde.state.co.us/standardsandinstruction/curriculum-adoption-and-implementation​
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​In speaking with current experts in the field (curriculum writers, college professors and Colorado​
​Department of Education staff), both of these curricula are preferred and supported as they​
​promote critical thinking, real life connections, and allow more time for students to grapple with​
​solving rigorous and exciting problems.​

​Mathematics Curriculum​

​In alignment with the core district math curriculum of Jeffco Schools, MESA will utilize​
​Imagine Learning Illustrative Mathematics (IM), a rigorous, problem-based K–12 curriculum that​
​emphasizes real-world connections to build a deep understanding of mathematical concepts.​
​Imagine Learning IM is intentionally designed to develop students’ conceptual understanding,​
​procedural fluency, strategic thinking, and adaptive reasoning—while cultivating a positive,​
​productive disposition of seeing themselves as mathematicians.​

​Each unit, lesson, and activity is thoughtfully structured to mirror real-life problem-solving​
​scenarios, engaging students in meaningful applications of mathematics that are relevant to​
​their everyday lives and future endeavors. Lessons begin with accessible entry points that​
​encourage all learners to participate, followed by rich mathematical investigations and​
​collaborative discussions. Scholars apply what they’ve learned to authentic contexts, helping​
​them see the value of mathematics beyond the classroom.​

​Imagine Learning IM is available in both print and digital formats, allowing MESA to​
​customize instruction and integrate technology in ways that further support real-world learning​
​and accessibility. Through this curriculum, students will not only master mathematical content​
​but also gain the skills and confidence to solve complex, real-world problems.  To support​
​multi-lingual learners, the curriculum can be translated into hundreds of languages.​

​Many districts and school networks across the country, like Jeffco Public School, have​
​adopted IM as their math curriculum including: UnCommon Schools, Denver Public Schools,​
​New York City Public Schools, Greeley-Evans School District 6, Philadelphia Public Schools,​
​and Washington DC Public Schools.  Imagine Learning IM is also supported by research and​
​results-based success stories.  For example, the impact on implementation of IM in fifteen​
​schools in Elk Grove, Illinois in 2021 resulted in an average of 10% more of students​
​outperforming the rest of the state in math assessments.  This includes grades 3-8, as well as,​
​students with IEPs, students who qualify for free and reduced lunch and multilingual learners.​​34​

​In Colorado’s own Greeley-Evans, a case study affirms that teachers say that IM helps students​
​see how math is used in daily life and helps students solve real world problems.  Staff also​
​notes that students are getting more excited to tackle math and enjoy the collaborative nature of​
​the lesson structure.​​35​ ​The table below shows vertical and horizontal alignment of math​
​standards strands across Kindergarten-8th grades in Illustrative Math.​

​35​ ​Greeley-Evans School District 6 I M K -5 M A T H TM. (n.d.). Retrieved August 26, 2025, from​
​https://illustrativemathematics.org/wp-content/uploads/2024/11/IMx-Case-Study-Greeley-English.pdf​

​34​ ​Imagine Learning. (2023, June 14). Imagine Learning.​
​https://www.imaginelearning.com/pdf-viewer/?file=https://www.imaginelearning.com/wp-content/uploads/2023/04/1074206548_IM_​
​MATH_CCSD_59_Research_Success-Story_DIGITAL.pdf#zoom=auto&pagemode=none​
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​Major Mathematical Concepts (CCSS Strand) by Grade Level in Illustrative Math​​36​

​Grade​ ​Counting​
​&​

​Cardinality​

​(CC​
​Strand)​

​Geometry​

​(G​
​Strand)​

​Measurem​
​ent & Data​

​(MD​
​Strand)​

​Number &​
​Operation​

​s Base​
​Ten​

​(NBT​
​Strand)​

​Operation​
​s &​

​Algebraic​
​Thinking​

​(OA​
​Strand)​

​Number &​
​Operation​

​s​
​Fractions​

​(NF​
​Strand)​

​Statistics​
​&​

​Probability​

​(SP​
​Strand)​

​The​
​Number​
​System​

​(NS​
​Strand)​

​Expressio​
​ns &​

​Equations​

​(EE​
​Strand)​

​Ratios &​
​Proportion​

​al​
​Relationsh​

​ips​

​(RP​
​Strand)​

​Functions​

​(F Strand)​

​K​ ​X​ ​X​ ​X​ ​X​ ​X​

​1​ ​X​ ​X​ ​X​ ​X​

​2​ ​X​ ​X​ ​X​ ​X​

​3​ ​X​ ​X​ ​X​ ​X​ ​X​

​4​ ​X​ ​X​ ​X​ ​X​ ​X​

​5​ ​X​ ​X​ ​X​ ​X​ ​X​

​6​ ​X​ ​X​ ​X​ ​X​ ​X​

​7​ ​X​ ​X​ ​X​ ​X​ ​X​

​8​ ​X​ ​X​ ​X​ ​X​ ​X​

​Illustrative Math Unit Dependency Chart: Grades K-5th​

​36​ ​Illustrative Mathematics​​. (n.d.). Illustrative Mathematics.​​https://tasks.illustrativemathematics.org/content-standards​
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​ELA Curriculum​

​As backed by decades of evidence and research, the Science of Reading is required to​
​be studied and taught in elementary school classrooms in Colorado.  MESA is also in​
​agreement, regardless of requirement, that the Science of Reading is essential to growing​
​lifelong readers and student success.  Imagine Learning EL Education has explicit instruction to​
​support the Science of Reading through many practices like preparing students with advanced​
​supports.​​37​ ​In the​​Teach Like a Champion Guide to the Science of Reading​​, Lemov, Driggs,​
​and Woolway note the following Science of Reading aligned practices from their research.​​38​

​The table shows how the EL curriculum has these strategies embedded throughout the lessons.​
​The strand name column also expresses how this strategy supports Multilingual Learners​
​(MLLs).  This is explicitly  called out to show MESA’s intention in serving scholars from all​
​backgrounds and being prepared with WIDA aligned instruction that promotes language​
​development.​

​Scarborough’s Reading Rope Strand​​39​ ​Teach Like a​
​Champion​

​Guide to the​
​Science of​
​Reading​

​Research-Backed​
​Strategy​

​Example of Alignment​
​with Expeditionary​

​Learning​​(Imagine Learning​
​Dragonfly)​

​Language​
​Comprehension​

​Background Knowledge​

​For MLLs: Building​
​background knowledge​
​supports language​
​development by providing​
​Multilingual Learners with​
​shared concepts and​
​experiences that make​
​academic language​
​comprehensible, purposeful,​
​and transferable across​
​contexts. Aligned with WIDA,​
​MESA’s knowledge-rich​
​curriculum and experiential​

​Founding belief:​​"Background​
​knowledge is the most​
​important driver of​
​understanding and​
​comprehension.”​​(p. 10)​

​The EL curriculum exposes​
​students to expansive themes​
​which over time, paired with​
​MESA’s commitment to field​
​experiments and field trips, will​
​widen the aperture of​
​background knowledge that​
​our students already bring with​
​them​

​39​ ​Lexia. (2019). What is Scarborough’s Reading Rope? Lexia.​
​https://www.lexialearning.com/blog/what-is-scarboroughs-reading-rope​

​38​ ​Lemov, D., Driggs, C., & Woolway, E. (2025). The Teach Like a Champion Guide to the Science of Reading (pp. 49–366) [Review​
​of The Teach Like a Champion Guide to the Science of Reading]. Jossey-Bass. (Original work published 2025)​

​37​ ​EL Education Self Regulation. (n.d.). Retrieved August 26, 2025, from​
​https://www.imaginelearning.com/wp-content/uploads/2022/11/Addressing-the-Science-of-Reading-with-EL-Education.pdf#pdfjs.acti​
​on=download​
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​learning intentionally develop​
​students’ ability to interpret,​
​express, and negotiate​
​meaning through repeated​
​exposure to content-specific​
​vocabulary, oral discourse,​
​and complex texts.​

​Vocabulary​

​For MLLs: This approach is​
​effective for Multilingual​
​Learners because shared​
​background knowledge​
​reduces linguistic barriers​
​and allows students to​
​access grade-level content​
​while developing academic​
​language. Aligned with WIDA,​
​it supports MLLs in​
​interpreting, expressing, and​
​negotiating meaning through​
​sustained, scaffolded​
​opportunities to use​
​content-based vocabulary​
​and discourse across​
​listening, speaking, reading,​
​and writing.​

​Give definition, ask​
​application questions (p. 192)​
​rather than prompt for context​
​clues; accurate student​
​friendly definitions (p. 200)​

​Not only do the curriculum​
​texts have rich vocabulary, EL​
​also has Tier 2 vocabulary​
​which is central to mastery of​
​the essential questions and​
​included in daily discussion​
​and written responses to lead​
​to the end of module​
​assessment​

​Language Structures​

​For MLLs: Teacher​
​read-alouds support​
​Multilingual Learners by​
​providing consistent exposure​
​to fluent, grade-level models​
​of WIDA Language​
​Structures, including syntax,​
​semantics, and discourse​
​patterns. Through intentional​
​teacher modeling and​
​discussion, MLLs develop an​
​understanding of how English​
​works, strengthening​
​comprehension and their​
​ability to produce increasingly​
​complex oral and written​
​language.​

​Teacher Read Aloud (p.64,​
​100)​

​The teacher read aloud​
​portions, particularly heavier in​
​early grades, provides fluent​
​language modeling of​
​language structures like​
​semantics and syntax​

​Verbal Reasoning​

​For MLLs: Annotation tasks​
​support Multilingual Learners​

​Annotation Tasks (p.73)​ ​Annotation prepares students​
​for collaborative discussion​
​protocols of the anchor text​
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​by strengthening WIDA​
​Verbal Reasoning as​
​students analyze text, make​
​inferences, and justify ideas​
​using evidence in a​
​structured, low-risk format.​
​These tasks scaffold MLLs’​
​ability to prepare for​
​collaborative discussions by​
​giving them time and tools to​
​process language, organize​
​thinking, and rehearse​
​academic reasoning before​
​speaking.​

​Literacy Knowledge​

​For MLLs:​

​Knowledge Organizer (p.​
​169, 171)​

​Not only do students read​
​multiple genres, Knowledge​
​Organizers can become useful​
​one page references to help​
​students store high-priority​
​knowledge like characters,​
​story terms, discussion terms,​
​etc.​

​Word​
​Recognition​

​Phonological Awareness​

​For MLLs:​

​Short, developmental writing​
​prompts (p. 241) to practice​
​transcription of units of sound​
​and syllables​

​Because of problem-based end​
​of module exhibitions, students​
​have daily writing prompts to​
​transcribe grade level phonics​
​skills​

​Decoding​

​For MLLs:​

​Orthographic Mapping (p. 93)​
​aka sight-sound matching​
​prompts​

​During FASE (Fluent,​
​Accountable, Social,​
​Expressive) reading, teacher​
​prompts students by having the​
​student repeat, giving a quick​
​definition, and imprinting a new​
​word by probing with a higher​
​level thinking question​

​Sight Recognition​

​For MLLs:​

​Synergetic Reading Cycles​
​(p. 68)​

​By reading high quality text​
​aloud, students practice their​
​automaticity of familiar words​
​and build their bank of familiar​
​words, as the texts in EL are​
​rich​
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​EL, The Teach Like a Champion to the Science of Reading and MESA Founders all​
​support the belief in high text, low tech and scholars having books in hand as much as possible​
​to annotate and engage and focus attention. MESA will also support students in the Science of​
​Reading with differentiated foundational literacy skill instruction, specifically for needs in​
​phonemic awareness, phonics, and fluency, in Kindergarten through fourth grade with the​
​system from the University of Florida’s Literacy Institute, or UFLI.  UFLI is rated green on​
​EdReports​​40​ ​and provides a systematic, prescribed approach to foundational reading skills​
​through many opportunities, repetitions, and quick-paced lessons.  Much research shows that​
​students who get UFLI lessons have higher DIBELs scores​​41​ ​which will positively impact READ​
​Act goals for MESA students.  MESA will also utilize the fluency checks for students, as well as,​
​intervention placement guides and fidelity checklists to ensure teachers have data backed​
​bodies of evidence and are correctly implementing UFLI.​

​UFLI 2-Day Lesson Structure and Example​
​Day 1​

​Day 2​

​41​ ​Schwartz, S. (2025, January 17). Researchers Created a Phonics Program With “Dramatic” Results. How It Works. Education​
​Week.​
​https://www.edweek.org/teaching-learning/researchers-created-a-phonics-program-with-dramatic-results-how-it-works/2025/01​

​40​ ​Explore Reports. (2025). EdReports. https://www.edreports.org/reports/overview/ufli-ela-k-2-2025​
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​Further examples and materials for Illustrative Math, Expeditionary Learning (Dragonfly​
​by Imagine Learning), and UFLI, such as scope and sequence and lesson plan examples, are​
​available in the appendix.​

​Enrichment for All​

​In support of an enrichment-for-all school model, teachers and school leaders will be​
​trained to implement curriculum compacting. McKinney and Ulrik​​42​ ​describe this process in​
​Accelerate Learning for All​​and identify the following​​steps as essential to curriculum​
​compacting:​

​1.​ ​Identify the targeted standard(s) and criteria for success, or what students must​
​know, understand, and do.​

​2.​ ​Pre-assess students using an existing or teacher created assessment aligned to​
​the criteria mentioned above.​

​3.​ ​From the pre-assessment data, determine which students have full, some, or little​
​grasp on the criteria of success of the standard.​

​4.​ ​Use that data to compact curriculum, create small groups for targeted instruction,​
​and determine who needs a faster pace, more repetition, or more direct​
​instruction.​

​Curriculum compacting is determined as a Tier 3 intervention strategy and allows the​
​teacher to provide above grade-level standards for students who show mastery of the​
​pre-assessment.  This strategy is shown to result in an effect size of 0.68 which means higher​
​than typical growth rates for students.  McKinney and Ulrik claim the benefits of curriculum​
​compacting include: maximizing resources of people, time and money; increasing engagement​
​which simultaneously decreases behavior disruptions; supporting teaching staff in meeting​
​diverse needs of scholars; prioritizing instructional time; and building confidence and autonomy​
​for students.​

​Educational Program: Instructional Strategies​
​As with any educational organization, instructional excellence is key to success, and​

​MESA’s instructional strategies will be consistent with current data-backed research which​
​promote rigor and high expectations.  These practices are also proven to differentiate and​
​individualize tailored to student strengths and needs.  These instructional practices will be​
​consistent throughout the school in each grade level and content area: Weekly Data Team​
​meetings, responsive small group instruction, strong teacher questioning, and active​
​observation.​

​Active Observation​
​Foundational to differentiated instruction is robust progress monitoring and ongoing,​

​real-time checks for understanding as students engage in discussion and work. In daily​
​instruction, the check for understanding strategies are those based on the​​Teach Like a​
​Champion​​work of Doug Lemov.  Teachers will have a pen-in-hand and use a schoolwide​

​42​ ​McKinney, R., & Urlik, C. (2023). Accelerating Learning for All, PreK-8. Corwin Press.​
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​annotation protocol to quickly gauge engagement and understanding of student work.  This​
​active observation and marking up of student work allows the teacher to see misunderstandings​
​at the point of error.  From there, the teacher can stop and regroup the class with a model or​
​guided discourse or pull a small group for the same reason.  Similarly to WDMs, Active​
​Observation immediately guides movement to Tier 2 or Tier 3 interventions based on real time​
​data from student work.  If the teacher notices students are showing mastery (80% or more of​
​students “have it”), then the teacher can continue to push the rigor towards the learning target of​
​the lesson.​

​Strong Teacher Questioning​
​Rigor for all students will also be upheld through purposeful teacher questioning,​

​prepared by internalizing lesson plans and scripting prompts and exemplars. This technique is​
​named as “Stretch It” in Teach Like a Champion 2.0.​​43​ ​As stated in the text, “the reward for right​
​answers is harder questions.”  The “Stretch It” technique can be used across grades and​
​content areas and promotes a student habit of being ready for follow-up questions, opportunities​
​to answer a myriad of question types, and a culture of lifelong learning - the learning is never​
​done.  The teacher will prepare scripted extension questions and answers  which ensures a​
​high bar and avoids almost-there answers. To further push thinking, teachers will be ready with​
​back-pocket phrases like “tell me more,” “what in the text makes you think that,” “why is that​
​important,” and “you said __ before, what made you revise your thinking?" “Stretch It” promotes​

​43​ ​Lemov, D. (2015). Teach like a champion 2.0: 62 techniques that put students on the path to college (2nd ed.). Jossey-Bass.​
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​higher order thinking as mentioned in the Webb’s Depth of Knowledge and reinforces​
​conceptual, procedural, and application based mastery of Common Core State Standards.​​44​

​Weekly Data Teams (WDM)​
​On a weekly basis, teachers will engage in data team meetings around student work​

​based on a major standard of the grade and assessed through the current unit of study in the​
​curriculum.  They will use the RELAY Graduate School of Education Weekly Data Meeting​
​(WDM) protocol which includes components like sorting student work based on performance​
​against a grade level exemplar to form responsive small groups, breaking down a grade level​
​standard into conceptual and procedural criteria for success, and identifying gaps in​
​understanding and student misconceptions.  This process allows for teachers to see the​
​standard and deeply build their knowledge of it, name what is the ideal state of student work,​
​and then create timely instructional next steps for students according to their deep knowledge of​
​the rigor associated with mastery of the standard.​​45​

​When data indicates that some students require additional support beyond Tier 1, WDM​
​outcomes guide movement to Tier 2 or Tier 3 interventions. These decisions are grounded in​
​documented instructional attempts, reassessment data, and clearly identified misconceptions.​
​Teams plan targeted supports, monitor implementation, and reassess progress on a defined​
​timeline. Instructional leaders observe classrooms and review follow-up data to ensure fidelity​
​and effectiveness. These next step instructional lessons from Weekly Data Meetings will then be​
​observed by academic leaders for feedback and accountability for the teacher.  The​​WDM​
​Protocol​​can be seen linked here to the appendix section of the application.​

​Because MESA intends to serve a large number of multilingual students which is typical​
​of Two Creeks area demographics, sheltered instruction strategies will be used to support​
​language development.  This includes, but is not limited to:​

​●​ ​Cognates: words that have a similar spelling, meaning, and pronunciation across​
​two or more languages​

​●​ ​Visuals: photographs, illustrations, icons, and real life items that can make​
​abstract ideas concrete and support academic vocabulary​

​●​ ​Tier 2 vocabulary frontload: pre-teaching strategies like visual aids and real-world​
​examples, and focus on words that are high-frequency, cross-curricular, and​
​useful for academic success​

​●​ ​Word walls: a posted area (i.e. bulletin board) organized alphabetically to​
​increase vocabulary use across language domains​

​●​ ​Increased opportunities for speaking and writing​
​These research backed strategies are noted by the Center for Applied Linguistics.​​46​

​46​ ​Using Sheltered Instructions to Support English Learners - Center for Applied Linguistics. (2022, May 28). Center for Applied​
​Linguistics -. https://www.cal.org/publications/using-sheltered-instructions-to-support-english-learners/​

​45​ ​Shimada, J. (n.d.). LibGuides: Relay Data Protocol: Relay Data Protocol. Relay.libguides.com.​
​https://relay.libguides.com/data-protocol​

​44​ ​Hess, K. (2013). A Guide for Using Common Core State​​Standards.​
​https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/English-Language-Art/Resources-for-English-Language-Arts/Instr​
​uctional-Strategies-for-English-Language-Arts/WYC_DOK_Webbs_Flip_Chart.pdf.aspx​
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​Speaking and listening skills will be strengthened through a schoolwide use of Habits of​
​Discussion.  These are nonverbal cues and hand motions which hold students accountable for​
​listening comprehension, strong audience member engagement, and signal their input to a​
​discussion be it to agree or disagree, build onto/off of a peers answer, stretch out thinking, etc.​
​Another reason why Habits of Discussion are supportive of language development is because​
​from the youngest students, there is a shared expectation to track the speaker (which supports​
​seeing places and manners of articulation in speech) and to speak loudly and proudly in​
​complete sentences.​​47​ ​This pushes accountability and expectations beyond a traditional turn​
​and talk.   As both the Expeditionary Learning and Illustrative Math curricula are heavy on​
​student discourse protocols, this will be yet another way to strengthen language development​
​for all MESA scholars.  For an additional school system to support language development, staff​
​will engage with multiple professional development sessions throughout the year about​
​implementing these best practices.​

​Lastly, as a rigor and language development strategy, each lesson plan will be required​
​to have a reading, writing, listening, and speaking component included regardless of grade level​
​or content area (see “​​MESA Lesson Plan Template​​” in​​the appendix for example).  This ensures​
​that all domains of language are addressed multiple times throughout the day.  It also promotes​
​high expectations with literacy when everybody writes.  Whether it is a reflection, short response​
​or essay, writing not only promotes the transfer of phonics and language skills to paper but,​
​according to Scientific American, also increases memory of the content and the brain energy​
​required to complete the task as opposed to a typed or verbal exercise.​​48​

​The instructional leadership team of MESA will monitor implementation and pacing of the​
​scope and sequence and exit standards of the curriculum through the schoolwide systems of​
​Lesson and Unit Internalization, Weekly Data Team Meetings and Observation Feedback and​
​Coaching.  There will also be a public schoolwide assessment and pacing calendar in both​
​printed and electronic formats visible at any moment.  Instructional leaders will monitor pacing​
​and progress during the systematic meetings and cross-check that to be in alignment with the​
​schoolwide assessment and pacing calendar.  If there is misalignment, the instructional leader​
​will come alongside the teacher during coaching to correct the course in a timely manner​
​without watering down rigor and joy of the curriculum.​

​The instructional leadership team will also ensure educational practices are aligned with​
​walkthroughs with organization specific look-for tools (see “​​MESA Instructional Walkthrough​
​Tool” in the appendix) which reflect the values, mission, and goals of MESA as an organization.​
​These walkthrough observation tools will not only be shared with the staff observed for praise​
​and feedback, they will also be used by the leadership team to monitor and adjust areas of need​

​48​ ​Hu, C. (2024, February 21). Why Writing by Hand Is Better for Memory and Learning. Scientific American.​
​https://www.scientificamerican.com/article/why-writing-by-hand-is-better-for-memory-and-learning/​

​47​ ​L​​eslie, D. (2022, December 14). Using Habits Of Discussion​​To Enhance Oracy. HWRK Magazine.​
​https://hwrkmagazine.co.uk/the-power-of-habits-of-discussion/​

​38​



​and focus based on trends and outcomes of the walkthrough observations.  This tool will also be​
​flexible enough to be revised to gain laser-like focus on a specific strategy or practice while​
​maintaining the named behaviors associated that exhibit school values and goals.​

​An example of this annotated walkthrough tool is​
​found to the left.  This shows a broad checklist of​
​one focus domain - Inclusion and Language​
​Development.  If the observer notices that listening,​
​reading, and writing are evident in the lesson, but​
​not speaking, the observer will notate that in this​
​section and use that as a possible action step at the​
​teacher’s next coaching meeting.​

​MESA will intentionally be a low technology use​
​school and not dependent on technology for our curriculum or model.   There will be more of an​
​emphasis on hands-on, handwriting, and face-to-face learning opportunities rather than time on​
​a device.  In his book,​​The Anxious Generation​​, Jonathan Haidt details how excessive screen​
​time increases childhood anxiety tremendously.  Doug Lemov, et. al. further investigation shows​
​that the mere presence of a device (i.e. phone, chromebook, iPad), lessens attention and​
​productivity even when the device is not being used.  The increase in screen time in schools is​
​also associated with increased impulsivity and a weaker ability to positively respond to delayed​
​gratification.​​49​

​To ensure students are informed and prepared for success, technology will be used​
​intentionally as a tool to enhance learning. Technology may be utilized for assessment practice,​
​including CMAS and ACCESS, but will primarily support the design and creation of digital​
​products aligned with student exhibitions. Additionally, technology-based programs may be used​
​as supplemental interventions (e.g., Lexia) only when small-group instruction and MTSS​
​strategies are not producing sustained, repeatable success. MESA believes that a strong​
​teacher in front of students coupled with targeted instruction is best practice.​

​A proposed bell schedule is available as​​a link here​​to the appendix of this application.​
​The value add for scholars of this proposed calendar includes the following intentional​
​components to maximize instructional time, provide expanded field work and enrichment​
​opportunities, and match the working family schedule:​

​1.​ ​Before and after school care - ensuring supervised school hours from 7:00 a.m.​
​to 6:00 p.m​

​2.​ ​A comparatively longer school day (7.5 hours student contact time) which is 2.5​
​hours more of instructional time per week than most schools​

​3.​ ​Four field trips and four public exhibitions of learning each year for all students​
​4.​ ​Two 20-minute crew meetings to bookend the day and provide social skills and​

​character development​

​49​ ​Lemov, D., Driggs, C., & Woolway, E. (2025). The Teach Like a Champion Guide to the Science of Reading (pp. 47-49) [Review of​
​The Teach Like a Champion Guide to the Science of Reading]. Jossey-Bass. (Original work published 2025)​
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​5.​ ​In addition to essentials (specials) programming, a 40-minute enrichment or​
​workshop daily to provide time outside of core instruction for students to plan,​
​design, create, and refine products for their problem-based learning modules and​
​learning exhibitions​

​Through the programming, model, and systems at MESA, alignment to our mission and​
​vision will be ensured through checks and balances of people and stakeholders’ input in surveys​
​and through conversations and collaboration with each other.  This includes annual review of​
​tools, such as the walkthrough forms, school schedule, and academic outcome data.  The​
​systems that ensure accountability of alignment include but are not limited to:​

​●​ ​Weekly leadership meetings​
​●​ ​Monthly Board meetings​
​●​ ​Weekly Data Meetings with teaching teams​
​●​ ​Beginning, Mid- and End-of-Year staff conversations​
​●​ ​Summer Data Reviews (including UIP revisions)​

​Educational Program: Supplemental Programming​

​A cornerstone of MESA’s enhanced programmatic features are expanded opportunities​
​for real-life connections to learning through four field trips and guest speakers yearly.  As​
​detailed in the Educational Program section, these field trips and speakers will culminate deep​
​learning done in ELA modules of the Expeditionary Learning curriculum.  To provide time​
​outside of core content for strong exhibition products and presentations, MESA will also offer​
​“production classes” for students in STEAM or Visual Arts to act as a workshop style class.  In​
​production class, students will have materials, guidance, and time to design, create, and refine​
​their service learning projects for quarterly exhibitions.  Students in first grade, for example, may​
​collaboratively design, build, paint, install, and plant a garden box in the neighborhood that has​
​pollinator friendly plants to pair with their literacy module.​

​As MESA will offer a unique and special educational program, supplemental and​
​additional programming will be a core part of the student experience.  MESA will match the​
​family work day as close as possible by offering before and after school care and summer​
​school options for families.  A qualified and licensed outside provider will lead and run the​
​before and after school programming each school day and offer full-day care on non-student​
​contact days (including but not limited to school breaks and holidays).  Structures will be​
​established to make before-school, after-school, and summer care as affordable as possible for​
​families, thereby increasing access.This includes applying for grant and foundation funding,​
​adopting sliding scale tuition, having MESA school staff contracted for longer hours, and​
​partnering with local agencies (i.e. City of Lakewood).​

​As social emotional learning is a keystone to a safe and welcoming environment, MESA​
​will champion the School Family practices of Conscious Discipline by Dr. Becky Bailey.  Dr.​
​Bailey’s research and practices depend on adult understanding of brain development,​
​self-regulation, and building intrinsic motivation through being an integral part of the​
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​community.​​50​ ​The School Family practices have shown success across grades, ages, and​
​schools across the nation for many years.  Better Health says that the School Family practices​
​of Conscious Discipline show “positive connections [that] attributed to the lowering of anxiety​
​and depression, and the raising of self-esteem in both children and adults.”​​51​ ​Some of these​
​cornerstones practices include, but are not limited to:​

​●​ ​Many posted pictures of students, staff, families and community members​
​prominently and proudly displayed around the building​

​●​ ​Greetings - each child greeted by name and high-5 or handshake in the morning​
​and at each classroom transition​

​●​ ​Each space in the school having a “Safe Place” to encourage and support​
​calming strategies​

​●​ ​Morning Circle (Crew) time in homeroom to start the day with a social skills​
​lesson, role playing, and discussion time​

​●​ ​Classroom jobs - each student has a daily chore or service to complete as being​
​a contributing member of the school family​

​●​ ​Conflict resolution using a “Time Machine” protocol​
​●​ ​Shared common language across the school students and staff​
​●​ ​Traditions and rites of passage including a school family chant​

​School leaders will regularly collect and review quarterly data on staff, student, and​
​parent experiences, including social and emotional indicators, through surveys and empathy​
​interviews. These will be done in person, on paper, and/or digitally in preferred languages.  This​
​feedback will be synthesized and shared with the MESA Board, staff, and families.  From those​
​trends, feedback will then be used to continue or adapt the social emotional learning​
​programming at MESA.  For instance, if feedback shows that students feel a sense of belonging​
​because they see family photos on the walls, that practice will be continued.  If parents feel like​
​a certain topic - like cyberbullying - needs to be more heavily addressed during Crew meetings,​
​then resources will be gathered to implement that parent input in the classroom.  Because​
​MESA is a school who is being made by, of, and for the community, centering voice from​
​feedback is essential to providing an excellent and authentic experience.​

​MESA is committed to providing a comprehensive Multi-Tiered System of Supports​
​(MTSS), a coherent, schoolwide framework that ensures every scholar receives the timely and​
​right level of academic, behavioral, and social-emotional support to thrive. At MESA, MTSS is​
​not a stand-alone initiative, but an integrated system embedded within daily instruction and​
​aligned to Jeffco’s expectations for systematic, data-driven decision making, equitable access,​
​and tiered interventions. Rather than waiting for students to fall behind, MESA proactively​
​identifies strengths and needs early through universal screening (such as MAP and READ Act​
​assessments), frequent progress monitoring (through daily checks for understanding), and​

​51​ ​Shannon, J. (2023, October 27). Conscious Discipline Success in Texas: Benefits of the School Family at Any Age. Conscious​
​Discipline.​
​https://consciousdiscipline.com/blog/benefits-of-the-school-family-at-any-age-educator-workshop-and-interview-with-diane-phelan/​

​50​ ​Rebecca Anne Bailey. (2014). Conscious discipline: Building Resilient Classrooms. Loving Guidance.​
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​collaborative problem solving (through group work). This preventative approach reflects our core​
​belief in the brilliance of every child and our responsibility to remove barriers to achievement.​

​At the foundation of our MTSS model is strong Tier 1 core instruction, which Jeffco​
​identifies as the most critical lever for student success. All scholars engage in high-quality,​
​culturally and linguistically responsive instruction grounded in Expeditionary Learning,​
​Illustrative Math, and enrichment practices that emphasize inquiry, critical thinking, and​
​real-world application. Teachers use universal screeners, common formative assessments, and​
​classroom data cycles to differentiate instruction through flexible grouping, targeted small-group​
​supports, and scaffolded learning experiences. Because differentiation is built into daily practice,​
​Tier 1 is designed to effectively meet the needs of at least 80% of students, demonstrating​
​MESA’s commitment to prevention and access before intervention.​

​When data indicate additional need, MESA provides Tier 2 targeted supports that are​
​timely, evidence-based, and delivered in small groups during protected intervention blocks.​
​These supports address specific skill gaps without removing scholars from core instruction.​
​Student progress is monitored frequently, and instructional adjustments are made based on​
​measurable outcomes. For scholars requiring more intensive assistance, Tier 3 individualized​
​interventions provide personalized plans, increased instructional time, and coordinated​
​collaboration with specialists, service providers, and families. Movement between tiers is fluid​
​and responsive, ensuring supports are matched precisely to student growth and need.​

​Consistent with Jeffco’s emphasis for whole-child systems and positive learning​
​environments, MESA integrates behavioral and social-emotional supports alongside academics​
​in the MTSS process. Clear expectations, restorative practices, and explicit instruction in​
​self-regulation, collaboration, and perseverance foster safe, inclusive classrooms where​
​scholars feel known and valued. This alignment of academic, behavioral, and social emotional​
​support ensures that barriers to learning are addressed comprehensively rather than in​
​isolation.​

​To uphold effective implementation, MESA establishes formal data cycles and​
​collaborative structures that meet Jeffco’s expectations for systematic progress monitoring and​
​continuous improvement. Grade-level teams meet regularly to review scholar data, identify​
​trends, design interventions, and evaluate impact using a structured problem-solving process.​
​Leadership monitors fidelity of implementation, provides coaching, and allocates resources​
​strategically to ensure consistency across classrooms. Families are active partners through​
​ongoing communication, shared goal setting, and transparent reporting of progress.​

​Through this layered, coherent, and accountable approach, MTSS is embedded into the​
​daily life of the school rather than treating it as a separate program, MESA ensures that no​
​scholar falls through the cracks and every child is challenged, supported, and empowered to​
​succeed. This comprehensive system operationalizes our mission and vision and positions​
​MESA to meet — and exceed — district expectations for student growth, achievement, and​
​whole-child development.​
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​For remediation and intervention, MESA proactively plans for this with our educational​
​model which is built on curriculum adjustment, cluster grouping with targeted small group​
​instruction, and daily checks for understanding of the standards.  For instance, curriculum​
​compacting for acceleration is a proven Tier 3 intervention.  Weekly Data Meetings will also​
​ensure that instructional staff has no surprises of student performance and knows where​
​students are performing in real time.   However, if there is an additional need for remediation or​
​intervention, the following options would be available:​

​●​ ​Use of the Illustrative Math intervention component in small group lessons​
​●​ ​Additional UFLI small groups for foundational skills needs​
​●​ ​Clear checkpoints and criteria set forth in Weekly Data Team meetings which​

​spur on the MTSS process for a student and create an individualized intervention​
​plan​

​Research backed remediation and intervention strategies (from​​Teach Like a Champion​​)​
​to be used in conjunction with curriculum and small group lessons include: Break It Down, Do It​
​Again, and Show Call.​

​Teach Like a Champion 3.0 Strategies​​52​

​Teach Like a​
​Champion​

​Strategy Name​

​Break It Down (​​link​​)​

​Goal: correcting a​
​misconception at the point of​
​error while the student is still​
​doing as much of the thinking​

​as possible​

​Do It Again (​​link​​)​

​Goal:  building a habit of​
​doing and giving our best for​
​what scholars already know​

​how to do​

​Show Call (​​link​​)​

​Goal:​ ​responding to an​
​error in the moment by​

​studying the error, itself,​
​against a criteria for​

​success​

​Teachers will…​ ​Provide an example, provide a​
​rule, provide next steps that are​
​the smallest variable hint​

​Prompt “let’s try that again” when​
​something is routine/known and​
​not done to the highest standard​

​Publicly show a student’s work​
​that’s “almost there” for​
​mastery of the lesson​
​objective​

​Students wil…​ ​Implement thinking from teacher​
​probes to notice and correct​
​mistake​

​Quickly recall and reflect and​
​complete in the highest standard​

​Add discourse and discussion​
​to an error analysis of their​
​peer’s work and implement​
​the consensus next step to​
​take the work to meeting​
​expectations​

​52​ ​Lemov, D. (2021). Teach like a champion 3.0: 63 techniques that put students on the path to college. (3rd ed.). Jossey-Bass.​
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​Example from a​
​classroom​

​Students are reading a passage​
​aloud with little energy.​

​The teacher says, “Okay.  You​
​read it correctly, but in this​
​classroom, we’re going for world​
​class.  Let’s try that again with​
​some expression at those​
​exclamation marks.”​

​Teacher projects student’s​
​work: 36 + 27 = 513​

​Teacher asks: where does it​
​drift from the criteria?​

​Peer says: She should put the​
​3 in the ones place and carry​
​the 1 to the tens.​

​Teacher asks: So what’s our​
​next step (students correct​
​error)​

​Student says: Oh, that makes​
​sense, I forgot to carry to the​
​tens place.​

​*​​A more expansive version of​
​a show-call conversation can​
​be found in Appendix “Section​
​E”​

​Why it works​ ​Not only does this correct a​
​student misconception in a timely​
​manner, it also creates a rigorous​
​conversation for the student to​
​think through and self-correct​

​It shortens the feedback loop​
​and reinforces accountability for​
​excellence.​

​It makes mistakes and​
​risktaking okay by creating a​
​culture of error as completely​
​normal.  Students find​
​mistakes, study them versus a​
​criteria for success without​
​defensiveness and learn from​
​a powerful error analysis.​

​As an additional enrichment offering for MESA scholars, summer school programs will​
​be offered directly by MESA staff members and include core academic content in math and​
​literacy, as well as, problem-based learning opportunities and further field trips and enrichment​
​opportunities.  MESA staff will teach core content from the major standards of each grade level​
​in math and literacy and integrate Common Core speaking and listening skills into the projects​
​during the summer to further grow students’ public speaking, writing, and presentation skills and​
​couple with the exhibitions of the traditional school year.  All MESA staff will obtain license to​
​drive passenger vans and parent permission to allow for consistent access to field work and​
​experiential learning.​

​Impacting the direct student experience are staff programming and funding needs.​
​MESA will build in paid time off once a year for all staff to attend a conference, go on a trip, or​
​have the time to experience something they are passionate about and can bring back to​
​enhance the student experience at MESA.  This could be a docent class at a museum, a​
​conference on early literacy, or a trip organized by Colorado Parks and Wildlife.  We will ensure​
​that our adults get to expand their skills and passion like our students do. This is accounted for​
​in the draft budget as a line item on row 19 and called “Paid day off for professional learning day​
​of choice…”​
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​F.​ ​Plan for Evaluating Pupil Performance​

​MESA’s student achievement and growth will be measured by annual and interim​
​performance metrics.  For all students, core curriculum assessments, as well as, district and​
​state metrics will be used to ensure that our students are equipped with skills to succeed on​
​grade level tasks and assessments. The academic goal of MESA is to provide the first​
​Expeditionary Learning K-8 school in Jeffco and a strong instructional core dependent on high​
​quality instructional materials and students’ daily use of grade level texts and tasks.  This​
​supports students in meeting demands of Common Core State Standards.  The assessments​
​listed below are proven to be reliable and valid measures of student performance in relation to​
​Common Core State Standards and state expectations.​

​MESA Pupil Assessment Goals to Achieve Performance State Performance Rating​
​Academic Area/Subject​ ​Measurement Tool​ ​Frequency (per school​

​year)​
​Goal​

​ELA (K-8th grade)​ ​Pre-Assessments with​
​independent writing sample​

​Once before and and the​
​mid-point each​
​Expeditionary Learning​
​Module (~8 times per​
​year)​

​This data will be used to​
​group students by grasp​
​on objectives towards​
​mastery of the unit’s​
​standards, so teachers​
​can adjust daily instruction​
​and small group​
​instruction for each​
​student with an end of​
​year goal of 80% of​
​students meeting the end​
​of year writing benchmark​

​READ Act (K-3rd grade​
​foundational literacy​
​skills)​

​DIBELs​ ​4+ times per year​
​depending on​
​performance level​

​Growth: 80% or more of​
​students make their​
​individual growth goal on​
​DIBELs during the school​
​year.​

​Status: 75% of students​
​score at grade level in​
​foundational skills, and in​
​turn, 25% or less of​
​students are assigned a​
​READ Plan.​

​ELA (3rd-8th grade)​ ​Interim Assessments and​
​Measures of Academic​
​Progress (MAP)​

​3-4 times​ ​Growth: 75% or more of​
​students make their​
​individual growth goal on​
​MAP during the school​
​year.​

​This can be used as one​
​predictor of Median​
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​Growth Percentile scores​
​on SPF.​

​ELA (K-8th grade) along​
​with cross curricular​
​connections​

​Exhibition of Service​
​Learning Projects paired​
​with Student Talent Portfolio​
​Reflections​

​4 times​ ​Students will culminate​
​their ELA module goals​
​and problems of practice​
​with a service learning​
​project to publicly present.​
​Students will reflect on​
​self-selected goals about​
​how they met the criteria​
​for success of the module.​
​The goal is for 95% of​
​students to have 4​
​reflections of service​
​learning in their portfolio at​
​the end of the year.​

​ELA (3rd-8th grade)​ ​CMAS​ ​1 time (spring)​ ​Status: 60% or more of​
​students have a scaled​
​score at or above the 50th​
​percentile rank (3rd-5th​
​grade 734.5, 6th-8th​
​grade 731.2).  This aligns​
​with a “meets” rating on​
​the SPF.​

​Math (K-8th grade)​ ​Pre-Assessments​ ​Once before each​
​Illustrative Math​
​instructional unit (~12​
​times per year)​

​This data will be used to​
​group students by grasp​
​on objectives towards​
​mastery of the unit’s​
​standards, so teachers​
​can adjust daily instruction​
​and small group​
​instruction for each​
​student.  The goal is that​
​95% or more of students​
​complete all​
​pre-assessments.​

​Math (K-8th grade)​ ​Interim Assessments and​
​MAP​

​3-4 times​ ​Growth: 75% or more of​
​students make their​
​individual growth goal on​
​MAP during the school​
​year.​

​This can be used as one​
​predictor of Median​
​Growth Percentile scores​
​on SPF.​

​Math (3rd-8th grade)​ ​CMAS​ ​1 time (spring)​ ​Status: 60% or more of​
​students have a scaled​

​46​



​score at or above the 50th​
​percentile rank (3rd-5th​
​grade 739.5, 6th-8th​
​grade 740.1).  This aligns​
​with a “meets” rating on​
​the SPF.​

​Science (3rd-8th grade​
​as assigned by the​
​State)​

​CMAS​ ​1 time (spring)​ ​Status: 60% or more of​
​students have a scaled​
​score at or above the 50th​
​percentile rank 5th grade:​
​601.7, 8th grade: 591.4).​
​This aligns with a “meets”​
​rating on the SPF.​

​MLL - On track for​
​English proficiency​

​ACCESS on track on CDE​
​School Performance​
​Framework​

​1 time (spring); 4+ times​
​per year for ongoing​
​in-house progress​
​monitoring body of student​
​evidence (containing all​
​domains of language:​
​reading, writing, listening,​
​and speaking)​

​55% or higher of​
​continuously enrolled​
​MESA MLL students will​
​score “on track” for​
​English proficiency.  This​
​aligns with a “meets”​
​rating on the SPF.​

​In addition to this​​assessment calendar​​, daily checks for understanding through exit​
​tickets and independent work will be used to guide students towards standards mastery.​

​Frequent parent–teacher conferences are essential because they strengthen​
​communication, align support between home and school, and allow educators and families to​
​respond quickly and collaboratively to each student’s academic and social-emotional needs.​
​MESA will host four annual conferences; this is double the number of conferences that most​
​traditional schools offer.  The quarterly schedule also aligns with the number of public​
​exhibitions students present which are a vehicle to communicate student learning.   Content​
​teachers and students will co-lead their individual portfolio reflections and present current data​
​and student work to show progress towards goals and mastery of standards.  This looks like a​
​student sharing their goals, reflections, and an exemplar piece of independent work with their​
​family to lead off the conference.​

​For regular parent involvement and communication sharing, MESA will use the​​Class​
​Dojo​​app.  Class Dojo’s student digital student portfolio​​tool will support the core value of​
​engagement, as students will record their exhibition presentations and get teacher and peer​
​feedback to use to refine for public exhibition nights.  Staff will use Class Dojo to meet unique​
​needs of all students in tracking core values, behavior, attendance, etc in a way that keeps​
​student data private and updates parents in real time in their home language.  With the use of​
​ClassDojo as a parent communication tool, parents and guardians will see real-time progress (in​
​their home language) at least weekly through posts on the class story.  For example, a teacher​
​might post that 89% of students scored mastery on a math quiz or 92% of students in the class​
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​met their DIBELs goals. This data can be used as part of a body of evidence in the MTSS​
​process if needed.​

​As a schoolwide community, goals will be reported on publicly, in person, at the quarterly​
​public exhibitions of learning, as well as, through written communication weekly from the school​
​leadership team.  Below is an example of what that may look like on a regular basis.​

​MESA’s Current Goals (Example)​

​Early Literacy (DIBELs)​ ​Elementary Math (Unit​
​Assessments)​

​Middle School ELA (Interim​
​Assessments)​

​Goal: By the end of the year, 70% of​
​students are meeting current grade​
​level expectations in foundational​
​literacy skills​

​Current state:  –% meeting​

​Action step: Teachers​
​will…Students will…​

​Goal: By the end of the year, 70% of​
​students are meeting current grade​
​level expectations in math​

​Current state:  –% meeting​

​Action step: Teachers​
​will…Students will…​

​Goal: By January, more than 50% of​
​6-8 students show on-track​
​performance for CMAS Math​

​Current state:  –% meeting​

​Action step: Teachers​
​will…Students will…​

​MESA will provide professional development (see section I “Employees” for more​
​details) to staff in the area of assessment in the following ways:​

​●​ ​Data Driven Instruction (from RELAY Graduate School of Education)​
​●​ ​Calibration of scoring and co-scoring based on vetted rubrics​
​●​ ​Backwards and Universal Design from an assessment​
​●​ ​Ensuring accommodations and differentiation are in place​
​●​ ​Daily checks for understanding through independent work and exit tickets​

​These areas of development when put in practice will support in planning and refining​
​curriculum, detecting needed intervention early, and informing daily practice married with​
​meeting goals.  To further support coaching in these areas, academic leaders will be trained​
​through the RELAY Graduate School of Education in the protocols for:​​Weekly Data Meetings​​,​
​Data Driven Instruction​​, and​​Unit and Lesson Internalization​​.​ ​This leader development ensures​
​common language, look fors, and expectations amongst instructional staff and consistency in​
​coaching and outcomes for teachers.​

​G.​ ​Budget and Finance: Establishing Business Operations​

​MESA is committed to building a strong foundation of fiscal responsibility and​
​operational excellence to support its educational mission. From inception, MESA will establish​
​transparent, functional, and accountable business operations aligned with state, district, and​
​federal requirements. Our financial strategy emphasizes sustainability, oversight, and​
​stewardship of public and private funds.​
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​MESA’s business office will be led by a Director Operations, who will report to the​
​Executive Director and liaise directly with the Board of Directors. This role will provide​
​leadership over budgeting, procurement, compliance, and financial reporting.   This role will​
​begin in Year 3 of operation with the Executive Director fulfilling these responsibilities until then.​
​Additional essential roles include:​

​●​ ​Business Manager (on-site employee in main office, reports to Director of Operations) –​
​Oversees daily financial transactions, accounts payable/receivable, and purchasing.​
​Further delineation or roles and responsibilities addressed below.​

​●​ ​HR/Payroll Coordinator (contracted, then on-site as growth is scaled up after Year 5) –​
​Manages payroll processing, benefits, and employee records.​
​External Bookkeeper (contracted) – Supports monthly reconciliations and quarterly​
​reports.​

​This structure allows for robust financial operations with the flexibility to scale as the school​
​grows.​

​MESA will implement an industry-standard, cloud-based accounting system such as​
​QuickBooks Nonprofit or FundEZ, allowing real-time access to financial data and compliance​
​with GAAP.​

​Financial operations will include:​

​●​ ​Cash Management – Overseen by the Business Manager with monthly reconciliation by​
​a third-party bookkeeper (as listed in roles above).​

​●​ ​Purchasing – Governed by a purchasing policy requiring quotes and multi-tiered​
​approvals. Purchases over $1,000 require Director of Finance and Executive Director​
​approval; over $5,000 require board approval.​

​●​ ​Accounts Payable/Receivable – Managed by-weekly in-house with documented review​
​with Office Manager, Director of Finance and Operations and Executive Director and​
​approval processes.​

​●​ ​Payroll – Processed monthly through a contracted payroll provider; HR ensures​
​timekeeping compliance.​

​●​ ​Fixed Assets – Tracked and inventoried annually; assets over $500 are logged in a fixed​
​asset management system.​

​MESA’s annual budget will be developed by the Executive Director and Director of​
​Finance and approved by the Board Finance Committee. The process will begin in February​
​each year, with final approval by May. Budgets will reflect strategic priorities, enrollment​
​projections, and long-term sustainability goals.  The Director of Finance will provide monthly​
​budget-to-actual reports and quarterly forecasts. These are reviewed by the Finance Committee​
​and shared at full board meetings, with budget amendments requiring board approval.​

​MESA will implement robust checks and balances, including:​
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​●​ ​Dual Signatures – All disbursements over $2,500 require two authorized signers.​
​Spending Limits – Tiered authority ensures no single individual can authorize high-value​
​transactions alone.​

​●​ ​Division of Duties – Clear separation of responsibility among staff for approval,​
​execution, and reconciliation.​

​●​ ​Board Oversight – Finance Committee will conduct regular reviews and spot reviews.​

​MESA will contract with a licensed, independent CPA firm to conduct an annual audit in​
​compliance with state and federal guidelines. The audit will be submitted to Jeffco Public​
​Schools and CDE, and any findings will be addressed through board-approved corrective action​
​plans.​

​MESA plans to contract out several core financial and operational services:​

​●​ ​Bookkeeping and Reporting​
​●​ ​Payroll and Benefits Administration​

​HR Compliance Support (as needed during early growth years)​

​MESA’s five-year financial model outlines a balanced budget based on conservative enrollment​
​projections and realistic cost assumptions. In the start-up years, revenues will come from:​

​●​ ​Per-pupil funding through Jeffco Public Schools​
​●​ ​Start-up grants from the Colorado Charter School Program (anticipated)​
​●​ ​Private contributions from foundations and community partners​
​●​ ​In-kind donations of services, equipment, and professional expertise​

​Start-up costs will include curriculum development, technology acquisition, initial staffing,​
​and facilities preparation. MESA will prioritize operational costs that directly impact student​
​learning while maintaining reserves and contingency planning.​

​MESA is in the process of securing private revenue streams, including:​

​●​ ​Foundation grants:​​As of January 2026, MESA is a finalist​​for Charter School Growth​
​Fund Seed Funding, semi-finalist for NewSchools Funding, and applying for Charter​
​School CSP funding.  The total awards of these three grants is over $2 million.​

​●​ ​Individual donations through a founding capital campaign​
​●​ ​Corporate sponsorships and community partnerships for enrichment programs​

​Private funds will support non-core expenses such as after-school programming, arts​
​integration, and experiential learning.​

​MESA will fully comply with District and CDE financial reporting requirements, Federal​
​Uniform Grant Guidance (UGG) and EDGAR rules, as well as Colorado's Financial​
​Transparency Act, including public posting of financial documents.  All financial staff will receive​
​training in state and federal compliance protocols.​
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​The MESA Board of Directors is deeply committed to fiscal transparency and oversight.​
​The Board’s Finance Committee, led by a member with a CPA or financial background, will meet​
​monthly to review financial reports, monitor budget health, and ensure accountability.  All​
​financial decisions will be aligned with MESA’s strategic plan and core values, with regular​
​reporting to the full board to support informed governance.​

​Salaries at MESA will be competitive and mission-aligned. Compensation will include:​

​●​ ​Comprehensive benefits, including health, dental, vision, and retirement contributions​
​●​ ​Additional yearly 1.0-1.5% performance bonus for meeting or exceeding end of year​

​evaluation rating​
​●​ ​Honoring up to ten years of previous experience to set initial salary step​

​We project that no less than 50% of annual expenditures will be dedicated to salaries​
​and benefits, underscoring our commitment to investing in people as our most valuable asset. In​
​the first three years of operation, this salary dedication is 60-80% of annual expenditures. The​
​draft budget assumes that founding teachers have around eight-to-ten years of experience per​
​the​​MESA compensation plan​​in Appendix “Section G:​​Budget and Finance.” This supports​
​hiring qualified and experienced candidates for a strong start for MESA scholars and families.​

​Version 2.0​

​Year 1​

​(2027-28)​

​Year 2​

​(2028-29)​

​Year 3​

​(2029-30)​

​Year 4​

​(2030-31)​

​Year 5​

​(2031-32)​

​Grades Served​ ​K​ ​K-2​ ​K-3​ ​K-4​ ​K-5​

​Kindergarten Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​Kindergarten Classes​ ​2​ ​2​ ​2​ ​2​ ​2​

​1st Grade Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​1st Grade Classes​ ​2​ ​2​ ​2​ ​2​ ​2​

​2nd Grade Class Size​ ​24​ ​24​ ​24​ ​24​

​2nd Grade Classes​ ​2​ ​2​ ​2​ ​2​

​3rd Grade Class Size​ ​24​ ​24​ ​24​

​3rd Grade Classes​ ​2​ ​2​ ​2​

​4th Grade Class Size​ ​24​ ​24​

​4th Grade Classes​ ​2​ ​2​

​5th Grade Class Size​ ​24​

​5th Grade Classes​ ​2​

​6th Grade Class Size​

​6th Grade Classes​

​7th Grade Class Size​

​7th Grade Classes​

​8th Grade Class Size​
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​8th Grade Classes​

​Total Enrollment​ ​96​ ​144​ ​192​ ​240​ ​288​

​Average Class Size​ ​24​ ​24​ ​24​ ​24​ ​24​

​Annual Growth​ ​48​ ​48​ ​48​ ​48​

​General Assumptions​

​Jeffco Per Pupil Revenue​ ​$11,038​ ​$11,038​ ​$11,038​ ​$11,038​ ​$11,038​

​MLO​ ​$1,893​ ​$1,893​ ​$1,893​ ​$1,893​ ​$1,893​

​PPR + MLO​ ​$12,931​ ​$12,931​ ​$12,931​ ​$12,931​ ​$12,931​

​Enrollment only revenue​ ​$1,241,375​ ​$1,862,063​ ​$2,482,750​ ​$3,103,438​ ​$3,724,125​

​Other Revenues​

​State Special Education Funds Per Pupil​

​(ECEA)​

​(~15% of students at $1750 pp)​ ​$25,200​ ​$37,800​ ​$50,400​ ​$63,000​ ​$75,600​

​State Revenue Per Pupil (State Facilities​

​Assistance, Capital Construction: ~$396 pp)​ ​$38,016​ ​$57,024​ ​$76,032​ ​$95,040​ ​$114,048​

​Colorado READ Act​ ​$51,552​ ​$77,328​ ​$103,104​ ​$128,880​ ​$154,656​

​Federal Revenue​ ​$0​ ​$0​ ​$0​ ​$0​ ​$0​

​Local Revenue​

​Grants (CSF, CSP, CSGF Seed, New Schools)​ ​$250,000​ ​$250,000​ ​$250,000​

​Donations​

​Summary of Revenues​

​MLO & PPR Revenues​ ​$1,241,375​ ​$1,862,063​ ​$2,482,750​ ​$3,103,438​ ​$3,724,125​

​Non-PPR/MLO Revenues​ ​$364,768​ ​$422,152​ ​$479,536​ ​$286,920​ ​$344,304​

​Total Revenue​ ​$1,606,143​ ​$2,284,215​ ​$2,962,286​ ​$3,390,358​ ​$4,068,429​
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​MESA Draft Spending for First Five Years​

​Year​

​Year 1​

​(2027-28)​

​Year 2​

​(2028-29)​

​Year 3​

​(2029-30)​

​Year 4​

​(2030-31)​

​Year 5​

​(2031-32)​

​REVENUE​

​Carry-Forward/Unused​

​Reserves​ ​$0​ ​$109,744​ ​$217,979​ ​$711,246​ ​$1,127,685​

​Enrollment Revenue​ ​$1,606,143​ ​$2,284,215​ ​$3,571,864​ ​$4,887,766​ ​$6,328,668​

​Revenue Subtotal​ ​$1,606,143​ ​$2,393,959​ ​$3,789,842​ ​$5,599,012​ ​$7,456,352​

​EXPENSES​

​Building Lease​ ​$102,000​ ​$393,000​ ​$478,860​ ​$507,588​ ​$554,184​

​Instructional Staffing​
​(Rows 11- 17 include salary + paid​
​comprehensive benefits)​

​Teaching Staff​ ​$492,500​ ​$689,500​ ​$939,375​ ​$1,801,000​ ​$2,087,500​

​Lead Teachers​ ​$98,500​ ​$98,500​ ​$197,000​ ​$197,000​ ​$295,500​

​Front Office/ Exec Leadership​ ​$366,000​ ​$377,000​ ​$545,000​ ​$721,000​ ​$829,000​

​Mental Health/ Behavior​ ​$34,791​ ​$83,500​ ​$197,000​ ​$197,000​ ​$208,750​

​Special Education/ MTSS​ ​$52,187​ ​$93,937​ ​$104,375​ ​$208,750​ ​$208,750​

​MLL / Language Development​ ​$20,875​ ​$52,187​ ​$88,500​ ​$104,375​ ​$104,375​

​Other (paraprofessionals,​
​apprentice teachers)​ ​$0​ ​$0​ ​$52,000​ ​$104,000​ ​$156,000​

​Professional Development​ ​$1,000​ ​$1,500​ ​$3,000​ ​$5,000​ ​$7,000​

​Paid day off for professional​
​learning day of choice​ ​$2,420​ ​$3,740​ ​$5,280​ ​$6,600​ ​$7,040​

​Staffing Subtotal​ ​$1,068,273​ ​$1,399,864​ ​$2,131,530​ ​$3,344,725​ ​$3,903,915​

​Operations​

​Nursing/ Health Tech​ ​$52,800​ ​$52,800​ ​$52,800​ ​$52,800​ ​$52,800​

​Janitorial​ ​$55,000​ ​$55,000​ ​$55,000​ ​$55,000​ ​$55,000​

​Campus Safety Officer​ ​$52,800​ ​$52,800​ ​$52,800​ ​$52,800​ ​$105,600​

​Raptor Security ID System and​
​Camera Maintenance​ ​$10,000​ ​$10,000​ ​$10,000​ ​$10,000​ ​$10,000​

​Trash​ ​$14,400​ ​$14,400​ ​$14,400​ ​$14,400​ ​$14,400​

​WiFi​ ​$1,728​ ​$2,592​ ​$3,456​ ​$4,320​ ​$5,184​

​Food and Nutrition​ ​$76,800​ ​$115,200​ ​$153,600​ ​$192,000​ ​$230,400​
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​Payroll & Bookkeeping​ ​$2,688​ ​$3,984​ ​$5,280​ ​$6,144​ ​$7,152​

​HR Consultation​ ​$41,600​ ​$41,600​ ​$41,600​ ​$41,600​ ​$41,600​

​Transportation (Vans,​
​Maintenance, Gas, and​
​Training)​ ​$24,000​ ​$24,000​ ​$36,000​ ​$36,000​ ​$48,000​

​Annual Audit​ ​$10,000​ ​$10,000​ ​$10,000​ ​$10,000​ ​$10,000​

​Operations Subtotal​ ​$289,016​ ​$329,576​ ​$382,136​ ​$422,264​ ​$527,336​

​Supplies and Materials​

​Curriculum (Imagine Learning​
​bundle is ~$50/student)​ ​$4,800​ ​$7,200​ ​$9,600​ ​$12,000​ ​$14,400​

​Consumable Materials and​
​Copying including machines​ ​$14,400​ ​$21,600​ ​$28,800​ ​$36,000​ ​$43,200​

​Furniture​ ​$0​ ​$1,500​ ​$10,000​ ​$15,000​ ​$30,000​

​Books​ ​$960​ ​$1,440​ ​$1,920​ ​$2,400​ ​$2,880​

​Devices (staff laptops, student​
​computer cart)​ ​$15,700​ ​$19,700​ ​$23,700​ ​$27,700​ ​$31,700​

​Exhibitions and Family Events​ ​$500​ ​$750​ ​$1,500​ ​$3,000​ ​$3,500​

​Photos and awards​ ​$250​ ​$350​ ​$550​ ​$650​ ​$750​

​Playground/ Outdoor learning​
​equipment​ ​$500​ ​$1,000​ ​$10,000​ ​$100,000​ ​$200,000​

​Supplies and Materials​
​Subtotal​ ​$37,110​ ​$53,540​ ​$86,070​ ​$196,750​ ​$326,430​

​Reserve​ ​$109,744​ ​$217,979​ ​$711,246​ ​$1,127,685​ ​$2,144,487​

​Year​

​Year 1​

​(2027-28)​

​Year 2​

​(2028-29)​

​Year 3​

​(2029-30)​

​Year 4​

​(2030-31)​

​Year 5​

​(2031-32)​

​Ending Balance​ ​$0​ ​$0​ ​$0​ ​$0​ ​$0​

​MESA plans to open with 48 Kindergarteners and 48 First graders, 96 total scholars in​
​Year 1. MESA needs 88 Kindergarten and First Grade scholars in Year 1 to be financially sound.​
​Contingency plans for budget balance include (specific to Year 1):​

​●​ ​Plan A:  Use of $109,744 in reserves (covers about 8 students’ PPR)​
​●​ ​Plan B: Reduce the Lead Teacher role ($98,500) and have the Principal assume​

​coaching duties (covers about 7 students’ PPR)​
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​H.​ ​Governance​

​MESA’s founding board was assembled through an intentional, mission-centered​
​recruitment process. Because MESA exists to increase access, opportunity, and voice in​
​Lakewood and Two Creeks neighborhood, the founder sought individuals who share a deep​
​commitment to whole-child learning, equitable access to rigorous instruction, and the belief that​
​diverse perspectives strengthen school governance. Potential members were identified through​
​education networks, local organizations, parent recommendations, and partnerships from the​
​founder’s leadership experience in West Denver.​

​Each individual was screened for mission alignment and for the expertise needed to​
​launch a high-quality Expeditionary Learning school. Areas prioritized included: instructional​
​leadership, EL Education, finance and nonprofit accounting, law and governance, community​
​engagement, facilities management, and diversity, equity, and inclusion. Candidates met with​
​founding members to discuss the expectations of charter governance, long-term responsibilities,​
​and the operational demands of opening a new school.​

​The governing board as a whole is responsible for ensuring that MESA remains​
​mission-aligned, academically excellent, fiscally sound, compliant with all federal and state​
​regulations, and accountable to the families and community it serves.​

​Founding MESA Board Members​

​Name​ ​Organization/Role​

​Patty Kipp, M.A.​ ​Board Chair, University of Denver: Design Improvement​
​Coach​

​Annie Carlon, BBA Finance​ ​Treasurer, Partner at ACRU Solutions​

​Dino Reyes, Jr.​ ​Vice Chair, Dean of Culture at Lake Middle School​

​Jill Duncan, M.Ed​ ​Secretary, Director of Client Service at Vivvi​

​Resumes for all founding board members​​are included​​in the application Appendix “Section H:​
​Governance.”​

​Process to Appoint or Elect the Founding Board​

​Because a formal board election cannot occur until the charter is authorized as a​
​Colorado nonprofit public school, founding board members were appointed through the​
​following structured process:​

​1.​ ​Nomination: Candidates were nominated by the founder and/or a founding board chair.​
​2.​ ​Vetting: The Governance Committee conducted interviews and evaluated candidates​

​using a skills-based board matrix.​
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​3.​ ​Review: Qualifications, commitment to MESA’s mission, and alignment with​
​Expeditionary Learning principles and belief in enrichment for all were reviewed​
​collaboratively​

​4.​ ​Appointment: The founding steering committee voted to confirm each new member by​
​majority vote.​

​5.​ ​Orientation: Appointed members completed initial governance training and received the​
​draft bylaws, articles of incorporation, and conflict of interest policies.​

​Transition of the Founding Board to an Operational Board​

​MESA’s founding board will serve through the planning year and first year of school​
​operations to ensure continuity and stability. The transition process includes the following​
​timeline:​

​●​ ​Planning Year (Year 0): Founding board finalizes bylaws, oversees facility preparation,​
​monitors budget development, and hires the Executive Director.​

​●​ ​Year 1: Founding board monitors academic start-up, student enrollment, financial health,​
​and legal compliance, completing a formal board self-assessment.​

​●​ ​End of Year 1: Founding terms begin to transition into staggered terms. Members with​
​remaining time in their 3–5 year founding terms continue; others rotate out.​

​●​ ​Year 2 (planned year of opening): The board transitions to full operational status with​
​staggered terms, the required parent seat, and additional community representation.​

​●​ ​Ongoing: The Governance Committee leads annual board recruitment aligned to​
​mission, skills needs, and representation of Two Creeks neighborhoods.​

​Parent and Community Involvement in the Board​

​MESA intentionally includes both parent and community voices in its governance​
​structure. At least​​one board seat is reserved for​​a parent or guardian​​of an enrolled MESA​
​student. The board will also recruit community members who reflect the demographics and lived​
​experiences of the Two Creeks community, including multilingual, multicultural, and historically​
​underserved populations. This ensures that decision-making remains grounded in authentic​
​stakeholder representation.​

​Board Member Agreement and Conflict of Interest Statement​

​Draft Board Member Agreement and Conflict of Interest Policy documents are included​
​in the application appendix.​

​Board Procedures​

​1.​ ​Nonprofit​​Articles of Incorporation​​and Bylaws​
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​MESA’s nonprofit articles of incorporation and draft bylaws are attached in the​
​application appendix.  The initial registered agent is Eric Hall, 24 South Weber Street, Suite 40,​
​Colorado Springs, CO 80903.​

​2.​ ​Board Terms, Structure, Officers, Meetings, and Governance Responsibilities,​
​Board Composition, Terms, and Term Limits​

​●​ ​The MESA governing board will consist of five voting members during its founding years​
​and may expand to seven members as the school grows.​

​●​ ​The board will always seek to maintain an odd number of members to ensure clear​
​majority voting.​

​●​ ​Founding terms: 3–5 years to ensure stability through early school development.​
​●​ ​Operational terms: Two-year terms, staggered, with a maximum of two consecutive​

​terms.​

​Board Officers and Their Roles​

​MESA’s founding board officers will include:​

​●​ ​Board Chair – Patty Kipp, School Design Improvement Coach and Professor,​
​University of Denver​​Board Chair Key Responsibilities: Leads governance operations,​
​facilitates meetings, and serves as the primary liaison to the Executive Director.  The​
​Board Chair provides strategic leadership to the governing board and ensures that​
​MESA remains mission-driven, legally compliant, and academically focused.​

​○​ ​Lead the governing board in fulfilling its fiduciary, strategic, and oversight​
​responsibilities in accordance with the Colorado Charter Schools Act and​
​nonprofit law.​

​○​ ​Facilitate all board meetings, ensuring agendas are aligned to strategic priorities,​
​student outcomes, and charter obligations.​

​○​ ​Serve as the primary liaison between the governing board and the Executive​
​Director, maintaining clear boundaries between governance and day-to-day​
​operations.​

​○​ ​Guide the board through the founding and start-up phase, including charter​
​implementation, policy adoption, and organizational development.​

​○​ ​Oversee the development, hiring, support, and evaluation of the Executive​
​Director in alignment with board-adopted goals and performance metrics.​

​○​ ​Ensure the board engages in annual self-assessment, goal setting, and ongoing​
​governance training.​

​○​ ​Represent the board in communications with Jeffco Public Schools, authorizers,​
​and key external stakeholders as appropriate.​

​○​ ​Uphold and model the school’s core values of collaboration, equity, service, and​
​community voice.​
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​●​ ​Vice Chair, Dino Reyes, Jr., Dean of Culture at Lake Middle School​​– The Vice Chair​
​supports the Board Chair and ensures continuity of leadership and governance​
​effectiveness.  Key responsibilities areas follows:​

​○​ ​Support the Board Chair in planning agendas, facilitating meetings, and​
​advancing board priorities.​

​○​ ​Assume the responsibilities of the Board Chair when the Chair is unavailable or​
​recused.​

​○​ ​Lead special initiatives or committees as assigned (e.g., governance, strategic​
​planning, or board development).​

​○​ ​Support board recruitment efforts, including identifying prospective members​
​aligned to MESA’s mission and community.​

​○​ ​Assist in monitoring progress toward board goals and charter commitments.​
​○​ ​Serve as a thought partner to the Chair and Executive Director, particularly​

​during the founding and transition phases.​

​●​ ​Secretary, Jill Duncan, Director of Client Service at Vivvi​​– The Secretary ensures​
​transparency, documentation, and compliance with statutory and charter requirements.​
​Key responsibilities of this role include:​

​○​ ​Maintain accurate and complete records of board meetings, including agendas,​
​minutes, votes, and official actions.​

​○​ ​Ensure compliance with Colorado Open Meetings Law, Open Records​
​requirements, and board documentation expectations.​
​Maintain governance records, including bylaws, articles of incorporation, board​
​policies, board rosters, and term information.​

​○​ ​Oversee the timely posting and archiving of required public documents.​
​○​ ​Support onboarding of new board members by ensuring access to governance​

​materials and orientation resources.​
​Coordinate with the Chair and Executive Director to ensure board actions are​
​properly documented and implemented.​

​●​ ​Treasurer, Annie Carlon, Principal at ACRU Solutions Accounting​​– The Treasurer​
​provides financial oversight to ensure the fiscal health and sustainability of the school.​
​Key responsibilities are:​

​○​ ​Oversee the financial affairs of the organization in partnership with the Executive​
​Director and financial service providers.​
​Review and present financial reports, budgets, and forecasts to the board on a​
​regular basis.​

​○​ ​Ensure appropriate financial controls, internal procedures, and fiscal policies are​
​in place and followed.​
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​○​ ​Lead the board’s oversight of the annual budget, audit, and financial compliance​
​requirements.​

​○​ ​Monitor cash flow, reserves, and long-term financial sustainability, particularly​
​during start-up years.​

​○​ ​Support the board in understanding financial statements and fiduciary​
​responsibilities.​

​○​ ​Serve as chair or active member of the Finance Committee when established.​

​Collectively, all founding board officers are responsible for modeling MESA’s core values​
​of collaboration, equity, service, and community voice. Officers are expected to prepare for and​
​actively participate in meetings, comply with Conflict of Interest requirements, engage in​
​ongoing governance training, and hold themselves and one another accountable to high​
​standards of ethical leadership. As MESA grows, the officers will guide the board through a​
​planned transition from a founding governance structure to a stable, operational board that​
​continues to reflect the needs of the school and the community it serves.  After the terms of​
​these founding board members at MESA, these roles will continue with the transition to an​
​operational board.  In addition, there will be two more seats added as the school grows to​
​increase and ensure Two Creeks and Lakewood community representation.​

​Meeting Frequency​

​The MESA board will meet monthly during the planning year and at least ten times per​
​year thereafter. Additional meetings may be held as needed in accordance with Colorado’s​
​Open Meetings Law.​

​Election of New Members​

​All new members will be elected by a majority vote of the sitting board after completing​
​the established recruitment and vetting process led by the Governance Committee.​

​Parent, Community, and Appointed Seats​

​●​ ​At least one parent/guardian of an enrolled MESA student will serve as a voting board​
​member.​

​●​ ​At least one community member from Lakewood/Two Creeks Neighborhood will serve​
​as a voting member.​

​●​ ​Initial founding seats will be appointed; ongoing seats may be filled through either parent​
​election or board appointment, depending on final bylaws.​

​Duties of Individual Board Members and the Governing Board​

​Each board member is responsible for:​

​●​ ​Upholding MESA’s mission, vision, and values.​
​●​ ​Maintaining fiduciary and legal oversight.​
​●​ ​Reviewing and approving school policies required by state and district law.​
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​●​ ​Ensuring financial sustainability, including budgeting and audits.​
​●​ ​Addressing parent and staff complaints in accordance with established policy.​
​●​ ​Participating in ongoing governance training.​
​●​ ​Hiring, evaluating, and supporting the Executive Director.​
​●​ ​Ensuring the School Accountability Committee meets statutory requirements.​
​●​ ​Complying with Open Meetings Law, Open Records Law, FERPA, and conflict of interest​

​policies.​
​●​ ​Attending and preparing for all scheduled meetings.​
​●​ ​Demonstrating understanding of corporate documents, bylaws, financial statements, and​

​charter requirements.​
​●​ ​Ensuring MESA is on track to meet its academic benchmark goals with supporting data​

​The governing board as a whole is responsible for ensuring that MESA remains​
​mission-aligned, academically excellent, fiscally sound, compliant with all federal and state​
​regulations, and accountable to the families and community it serves. Draft Board Member​
​policies, as well as, Board Member resumes are available in Appendix “​​Section H:​
​Governance​​.”​

​I.​ ​Employees​

​MESA values its employees as partners and teammates who live out our mission and​
​vision for our community.  The employment relationship between staff and the charter school is​
​that staff are hired as at-will employees.  To support their success, there are systems in place to​
​honor, develop, and guide them as professionals.  One guiding document is a​​draft staff​
​handbook​​that is available in Appendix “​​Section E:​​Employees​​” of the application.  This​
​handbook states professional expectations for MESA staff. MESA’s robust professional​
​development plan, driven by learning cycles, shows the professional development plan,​
​observation and feedback cycles, and frequency of formal evaluations.  Each of the core values​
​of the school has its own dedicated weekslong learning cycle connection.  The core values​
​thread through what content and focus areas are at the forefront.   The mission and vision and​
​core values of the school are also operationalized through our school Operations Guidelines​
​available in the appendix.  The draft of the​​school​​operations guidelines​​that outline staff,​
​student, and visitor expectations in daily school operations for transparency and alignment.​

​MESA Professional Development Learning Cycles​

​Learning Cycle​ ​1​

​Summer PD​

​2​

​(Weeks 1-6)​

​3​

​(Weeks 7-14)​

​4​

​(Weeks 15-22)​

​5​

​(Weeks 23-30)​

​6​

​End of Year​
​Celebrations​

​(Weeks 31-34)​

​Focus​ ​Strong Start​ ​Learning​
​Environment &​
​School Culture​

​Rigor​ ​Joy​ ​Leadership​ ​Reflection​
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​School Culture​
​and Core Values​

​all 4 core​
​values​

​Motivation​ ​Accountability​ ​Engagement​ ​Service​ ​Reflection; all 4​
​core values​

​Mental Health/​
​SEL​

​-Greetings​
​-Safe Place &​
​Breathing​
​-Classroom​
​Jobs​

​-Seven Skills of​
​Discipline​​53​​:​
​-Choices​
​-Consequences​
​-Conflict​
​Resolution​

​-Seven Skills of​
​Discipline:​
​-Positive Intent​
​-Assertiveness​

​-Seven Skills​
​of Discipline:​
​-Empathy​
​-Encourageme​
​nt​
​-Composure​

​-Seven Skills of​
​Discipline​
​Review​

​Weekly Data​
​Meeting​

​Week 00:​
​State of the​
​School and​
​yearly​
​academic​
​targets​

​-Intro Week 1​
​-Start​
​collection​
​Week 2​
​-Weekly based​
​on a focus​
​standard​

​-Weekly based​
​on a focus​
​standard​

​-Weekly based​
​on a focus​
​standard​

​-Weekly based​
​on a focus​
​standard​

​EOY State of​
​the School​

​Planning for​
​upcoming UIP​
​and yearly​
​academic​
​targets​

​Observation/​
​Feedback and​
​Instructional​
​Coaching​

​-Intro​
​process​
​Week 0​

​-Weeks 2, 4, 6​ ​-Weeks 8, 10,​
​12, 14​

​-Weeks 16, 18,​
​20, 22​

​-Weeks 24,​
​26, 28, 30​

​Reflection of​
​process and​
​effectiveness​

​MTSS Referrals​
​and Meetings​

​n/a​ ​-Intro team​
​and process​
​Week 4​
​-Launch Week​
​6​

​-Week 12​
​-Week 15​

​-Week 18​
​-Week 21​

​-Week 24​
​-Week 30​

​Reflection of​
​process and​
​effectiveness;​
​transition​
​meetings​

​Grade/​
​Department​
​level planning​

​-Week 0​ ​-Week 3​ ​-Week 9​ ​-Week 15​
​-Week 21​

​-Week 27​
​-Week 30​

​Reflection of​
​process and​
​effectiveness​

​Vertical Unit​
​Internalization​

​-Week 0:​
​Module 1;​
​ICLD lesson​
​planning with​
​4 domains​

​-Week 6:​
​Module 2​

​-Week 12:​
​Module 3​

​-Week 18:​
​Module 4​

​-Week 24:​
​Final​
​Exhibitions​

​Reflection of​
​process and​
​effectiveness​

​Special​
​Education​
​Professional​
​Learning​

​-Week 0​
​review​
​IEPs/504s​
​with Sped​
​Team​

​-Week 5:​
​FAPE, IDEA,​
​mindful parent​
​communication​

​-Week 13: data​
​collection and​
​progress​
​monitoring​

​-Week 21:​
​accommodatio​
​ns, proactive​
​approaches​

​-Week 29:​
​student plan​
​reviews​

​Reflection of​
​process and​
​effectiveness;​
​transition​
​meetings​

​MultiLingual​
​Learners​
​Professional​
​Learning​

​-Week 0:​
​language​
​development​
​needs​

​-Week 1:​
​Visuals​

​-Week 7: Habits​
​of Discussion​

​-Week 15:​
​Everybody​
​writes​

​-Week 23:​
​ACCESS/WID​
​A data and​
​goal setting​

​Reflection of​
​process and​
​effectiveness;​
​transition​
​meetings​

​Gifted and​
​Talented​
​Professional​
​Learning​

​-Week 0:​
​traits of a​
​gifted student​

​-Week 4:​
​Student​
​Reflection​
​portfolios​

​-Week 12:​
​Curriculum​
​Compacting​

​-Week 20:​
​Cluster​
​grouping​

​-Week 28:​
​Presentation​
​skills​

​Reflection of​
​process and​
​effectiveness;​
​transition​

​53​ ​Seven Skills. (n.d.). Conscious Discipline. https://consciousdiscipline.com/methodology/seven-skills/​
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​meetings​

​Safety and​
​Preparedness​
​Professional​
​Learning​

​-Week 00​
​safety​
​protocols​
​practice​

​-Week 2​ ​-Week 8​

​Ongoing​
​monthly drills​

​-Review Ops​
​guide after​
​winter break;​
​ongoing​
​monthly drills​

​Ongoing​
​monthly drills​

​Reflection of​
​process and​
​effectiveness​

​Formal​
​Evaluation​

​-Week 00:​
​review tool​
​and system​

​-Week 6​ ​-Week 13​ ​-Week 21​ ​-Week 29​ ​-EOY Convos​
​Week 31​

​Continuous Improvement through the Professional Development Calendar​

​MESA’s annual learning cycle is intentionally designed as a coherent, data-driven​
​system that builds a strong school culture, ensures rigorous and engaging instruction, and​
​supports continuous improvement for scholars and staff. The year is organized into six​
​phases—Summer Preparation, Strong Start, Rigor, Joy, Leadership, and Reflection—each with​
​explicit priorities, professional learning, and measurable outcomes aligned to the Jeffco rubric​
​indicators for high-quality instruction, safe and inclusive environments, and systematic​
​performance monitoring.​

​Summer Preparation and Strong Start​

​The school year begins with summer professional development and Week 0 launch​
​activities that establish systems, expectations, and shared purpose. Staff analyze the State of​
​the School, set annual academic targets, internalize curriculum, review IEPs/504s and language​
​development needs, and receive training in safety protocols, evaluation systems, and inclusive​
​practices. During the first six weeks, teachers intentionally establish learning environments​
​rooted in MESA’s four core values—motivation, accountability, engagement, and​
​service—through daily greetings, safe-place routines, breathing strategies, and classroom jobs​
​that foster belonging and responsibility. Foundational social-emotional and behavior systems,​
​including the Seven Skills of Discipline, are explicitly taught to ensure a predictable, supportive​
​climate where all students can learn.​

​Instructional Rigor and Data-Driven Practice​

​From Weeks 1–30, MESA implements a consistent cycle of weekly data meetings​
​focused on priority standards. Teachers analyze formative and benchmark data, identify trends,​
​and adjust instruction and interventions in real time. This ongoing progress monitoring ensures​
​alignment to Jeffco’s expectations for evidence-based decision-making and equitable outcomes.​
​Vertical unit internalization occurs approximately every six weeks, allowing teams to unpack​
​standards, plan aligned lessons using four instructional domains, and calibrate rigor and​
​expectations across grade levels.​

​Coaching, Observation, and Professional Growth​

​62​



​Instructional quality is strengthened through a structured observation, feedback, and​
​coaching cadence. Leaders introduce the process at the start of the year and conduct regular​
​coaching cycles every two to four weeks. Feedback is actionable, standards-aligned, and​
​directly connected to student outcomes. Formal evaluations occur at multiple points throughout​
​the year, culminating in end-of-year conferences that synthesize growth, effectiveness, and next​
​steps. This system ensures ongoing professional learning and accountability, consistent with​
​Jeffco’s expectations for instructional excellence.​

​MTSS and Student Support Systems​

​MESA operates a clearly defined Multi-Tiered System of Supports (MTSS) to ensure​
​every scholar receives the academic, behavioral, and social-emotional supports needed to​
​thrive. Following team onboarding early in the year, referral and review meetings occur regularly​
​to monitor interventions, adjust plans, and collaborate with families. Grade-level and department​
​teams meet at scheduled intervals to analyze student needs and coordinate supports. Transition​
​and reflection meetings at year’s end ensure continuity of services and proactive planning.  A​
​detailed​​intervention menu​​is available in Appendix​​“Section I: Employees.”​

​Targeted Professional Learning for Diverse Learners​

​Professional learning is differentiated to ensure staff can effectively serve all learners:​

​●​ ​Special Education: training on FAPE/IDEA, compliance, progress monitoring,​
​accommodations, and proactive communication with families.​

​●​ ​Multilingual Learners: strategies aligned to WIDA, including visuals, structured​
​discussion habits, writing scaffolds, and ACCESS/WIDA data analysis and goal​
​setting.​

​●​ ​Gifted and Talented: identification practices, curriculum compacting, cluster​
​grouping, reflection portfolios, and presentation skills.​

​These cycles build staff capacity to implement inclusive, culturally responsive practices​
​and ensure equitable access to grade-level rigor.​

​Culture, Joy, and Leadership​

​Throughout the year, MESA intentionally cultivates engagement and joy through service​
​opportunities, student leadership, collaborative exhibitions, and celebrations of learning.​
​Students practice empathy, encouragement, composure, and conflict resolution, strengthening​
​both academic perseverance and character development. Final exhibitions and community​
​events highlight authentic learning and reinforce strong family partnerships.​

​Safety and Operational Readiness​

​Student and staff safety remain a continuous priority. Staff participate in protocol training​
​at the start of the year and engage in regular drills and operational reviews to ensure​
​preparedness and a secure learning environment.  A safe school environment is foundational to​
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​student learning, well-being, and academic success, and is essential for fostering trust among​
​families and staff. As our founder attended Board of Education forums and listened to​
​community questions and input, safety remains a top priority for families.  MESA understands​
​the great responsibility it holds to keep scholars and staff safe, so additional planned elements​
​for MESA’s Safety and Operational Readiness are available in the Appendix “​​Section T:​
​Additional Information​​.”​

​Reflection and Continuous Improvement​

​The final phase of the year centers on reflection and strategic planning. Teams analyze​
​academic results, intervention effectiveness, professional learning outcomes, and operational​
​systems to inform the Unified Improvement Plan (UIP) and the next year’s targets. End-of-year​
​State of the School reviews and staff reflections ensure that successes are scaled and​
​challenges are addressed through actionable next steps.​

​The learning cycles professional development plan will be supported by the daily​
​schedule. While students are in production class, grade level teams will have an extra forty-five​
​minutes daily to collaborate in planning and internalizing lessons.  This is made possible by​
​MESA’s longer school day, which provides additional time for collaboration and support.​

​The staffing plan also includes budget planning for a Lead Teacher role for every​
​four-to-six classroom teachers.  This Lead Teacher role will facilitate Weekly Data Meetings, be​
​an instructional coach for Observation and Feedback, and a leader for lesson and unit planning​
​and internalization.  This Lead Teacher role is intended to provide teachers with consistent​
​non-evaluative feedback and support.  The Lead Teacher will ensure expectations and goals are​
​met through bite sized action steps and coaching conversations.​

​The professional development plan also specifically addresses student needs for​
​differentiation such as Special Education, Gifted and Talented Education, and Multilingual​
​Education (fka English Language Learners).  Because MESA believes firmly in the mantra “all​
​our kids are ALL our kids,” the learning cycles include adult education for all staff members in​
​these areas.  It is important that all staff have foundations, strategies and research based best​
​practices in all these areas, as MESA exists to serve scholars of all backgrounds.  Lead​
​Teachers or Instructional Leaders in those areas will build teacher capacity in the Special​
​Education, Gifted and Talented Education, and Multilingual Education areas.​

​Special education professional development will include but is not limited to:​

​●​ ​Review of 504s, IEPs and student goals and accommodations​
​●​ ​Best practices for integrating students accommodations across content areas​

​and specialized classes (i.e. PE, art)​
​●​ ​Best practices for data collection and parent communication​
​●​ ​Proactive preparation for special needs vs. reactive approaches​
​●​ ​An understanding of FAPE, IDEA, and the MTSS process​

​Gifted and Talented professional development will include but is not limited to:​
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​●​ ​Student Reflection Portfolios​
​●​ ​Cluster Grouping​
​●​ ​Curriculum Compacting​
​●​ ​Public Exhibitions of Learning​
​●​ ​An understanding of traits of the Gifted student and the MTSS process​

​Multilingual Education professional development will include but is not limited to:​

​●​ ​Integrated Content Language Development lesson planning​
​●​ ​Sheltered Instruction strategies​
​●​ ​Habits of Discussion​
​●​ ​An understanding of WIDA standards and the MTSS process​
​●​ ​The difference between second language development vs. speech delays​

​Cycles 2–5, the four longest learning cycles in the professional development plan,​
​include multiple measures for analyzing student learning data and formally incorporating those​
​findings into teacher performance evaluations. This supports alignment with Colorado Senate​
​Bill S.B. 10-191​​54​ ​and the emphasis of student academic​​growth measures as part of the yearly​
​teacher evaluation system.  Teacher performance evaluations at MESA will be weighted with​
​50% of the total representing student growth data from the students in their direct instruction.​
​To set teaching staff up for success, Lead Teachers will facilitate Weekly Data Meetings with​
​each grade level team and determine next steps for cluster grouping, acceleration, or​
​remediation for students based on mastery of a grade level standard.  Instructional Coaches​
​and Evaluators (School Leadership Team) will also use student work samples as part of their​
​coaching conversations and evaluation body of evidence.  Furthermore, teachers will keep a​
​yearlong body of evidence for each student to bring to coaching meetings and performance​
​reviews to show evidence of student growth.  There should never be a surprise to staff as to​
​how our scholars are performing, as data will be examined at least weekly.​

​The learning cycle professional development plan includes vertical and horizontal​
​alignments through intentional collaboration with grade/department level teammates.  Extended​
​time for grade/department level teams’ collaboration is mapped out every three weeks.  Vertical​
​backwards planning and unit internalization (based on a core content area) is mapped out for​
​extended periods of time every six weeks.  At MESA, this means teachers will read the text, do​
​the math, and take the assessments that students would to drive their understanding of​
​essential questions and standards prior to teaching to students.​

​Each learning cycle has its own focus, so the coaching, observation, and evaluation will​
​follow that focus area.  Teachers will receive informative feedback aligned to the focus area to​
​drive those specific teaching practices. For example, a teacher will be observed implementing​
​strong visuals on anchor charts to increase access for Multilingual Learners after a professional​

​54​ ​Senate Bill 10-191 Policy and Rules | CDE. (n.d.). Www.cde.state.co.us.​
​https://www.cde.state.co.us/educatoreffectiveness/sb-policy​
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​development session.  The Lead Teacher then gives feedback on the effectiveness of the​
​implementation and degree of student access and use of the visuals.  This helps teachers​
​master an area over multiple weeks and receive non-evaluative feedback before a scored​
​evaluation.​

​As MESA grows and matures, the professional learning cycles will align and adapt to​
​best meet the current state and needs of the school based on data and reflection.  However, the​
​core values and structures of Weekly Data Meetings, Observation and Feedback, and​
​Collaborative Planning will remain.  Over time, teachers will naturally grow into Lead Teacher​
​and Instructional Leader roles and take over the ownership and facilitation of those structures.​
​We will also grow to offer differentiated tracks to professional development such as new to​
​MESA and returning staff, and departmental sessions.​

​The quality and effectiveness of professional learning and development will be evaluated​
​through reflections and feedback from staff during weeks 31-33 of the learning cycle year.  This​
​provides time for each system and structure, as well as content area, to have input from staff.​

​Teacher Evaluation System​

​The MESA​​teacher evaluation system​​will meet the intent of CO SB-191, as student​
​growth and achievement account for 50% of the total overall evaluation. A draft of this system​
​can be found in Appendix “Section I: Employees.” The primary evaluators will be the Executive​
​Director and Principal(s).  While there will be input from the Lead Teacher who serves as a​
​department coach, the Lead Teacher will not evaluate their teammates.  This belief is backed by​
​Elena Aguilar, a nationally recognized K-12 education coach and author.​​55​ ​In conversations with​
​educators during the founding process, the desire of educators was clear in asking to keep​
​coaching and evaluating as separate roles. This evaluation system will also ensure that the​
​school leaders are in tune with the current state of teaching and learning. Formal teacher​
​evaluations will take place four times a year coupled with beginning, mid year and end of year​
​conversations.  This system will accompany the learning cycles professional development​
​cadence and be shared in person at summer professional development.  Staff will also have the​
​opportunity to self-reflect on observable teacher and student behaviors, as well as​
​professionalism agreements.  Because the evaluation system aligns with the professional​
​development calendar, the teacher evaluation system will be used to hold staff accountable to​
​meeting expectations for student learning.  Areas of strength for teachers will be fostered and​
​used as anchor points to grow further instructional skills.  Because the MESA evaluation​
​process is 50% student achievement and growth, the system of Weekly Data Meetings which​
​inform responsive instruction are inherently linked to the evaluation system and effectiveness of​
​instruction.  The MESA Professional Evaluation System document can be located in the​
​appendix.​

​55​ ​Aguilar, E. (2013, May 20). Should Coaches Participate in Teacher Evaluation? (Opinion). Education Week.​
​https://www.edweek.org/education/opinion-should-coaches-participate-in-teacher-evaluation/2013/05​
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​J. Insurance​

​The School will obtain and maintain all insurance coverage required by federal and​
​Colorado law and by Jeffco Public Schools. All required insurance will be in effect prior to the​
​School’s opening and will be reviewed annually to ensure continued compliance. The School will​
​contract with Minga Education Group​​56​ ​to support the procurement and ongoing management of​
​the School’s insurance coverage.​

​The School will carry Workers’ Compensation insurance as required by Colorado law for​
​all employees. The School will also maintain general liability insurance, including coverage for​
​bodily injury, personal injury, and property damage, with limits that meet or exceed those​
​required by the District. Additional liability coverage will include, as appropriate, educators’ legal​
​liability, directors and officers liability, and automobile liability.​

​The School will maintain property insurance covering buildings and facilities, whether​
​owned or leased, and contents including furniture, fixtures, equipment, instructional materials,​
​and technology. Coverage will be sufficient to protect the School against loss from fire, theft,​
​vandalism, and other customary risks. The School will coordinate with the District’s Risk​
​Management Department as necessary and will name Jefferson County Public Schools as an​
​additional insured where required.​

​K. Parent and Community Involvement​

​MESA’s community partnerships demonstrate strong alignment to clear evidence of​
​community demand, operational preparedness, and a coherent educational program that​
​supports student success. Through partnerships that include before- and after-school care,​
​transportation, and summer programming, MESA strengthens its student support systems and​
​ensures equitable access for families in alignment with Jeffco’s expectations for comprehensive​
​student services.Interest from founding families in the initial kindergarten cohort further​
​demonstrates authentic community demand and readiness to enroll students upon opening.​

​Facility and site partners support operational viability and community engagement by​
​providing a safe, appropriate learning environment and a setting to host enrollment, recruitment,​
​and community events. These partnerships reinforce MESA’s capacity to meet facility​
​requirements while serving as a community hub, aligning with Jeffco’s operational and​
​governance criteria.​

​Programmatic and instructional partners support educational quality and continuous​
​improvement. Design implementation support and executive coaching for the school leadership​
​team align with Jeffco’s expectations for strong organizational capacity, leadership development,​
​and systems planning.  Design implementation is also a user-centered approach and was​
​created to keep the user (community) at the forefront of decision making and action planning.​
​Professional learning partnerships offering​​Radical​​Self-Care​​and​​Warm Demander Teachers​
​56​ ​Now, C. (2025). Minga Education Group. Minga Education Group. https://www.mingaeducationgroup.org/services​
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​sessions directly support instructional excellence by strengthening educator practice, relational​
​culture, and high expectations for student learning.​

​Finally, enrichment partners—including after- and during-school visual arts and dance​
​providers and organizations such as Meow Wolf, D3 Arts Collective, and 40 West​
​Arts—enhance the educational program through experiential, interdisciplinary learning​
​opportunities. These collaborations expand access to arts education, exhibitions, and​
​production-based classes, aligning with Jeffco’s rubric criteria related to a well-rounded​
​program, student engagement, and meaningful community connections.​

​MESA’s Community Partnerships​

​Entity​ ​Nature of Partnership/​
​Description of Resources​

​Status: Planned or In Place​

​Colorado Children’s Academy​
​(Rich Silvas, CEO)​

​Before/After school care with​
​transportation, summer care​
​options for K-5 students​

​Planned​

​Explore and Discover Infant​
​and Toddler Care​​(Cyden​
​Porter, Past Board President)​

​Interest in being founding​
​families for initial Kindergarten​
​class​

​Planned​

​Archdiocese of Denver​​(St.​
​Bernadette Parish property, Very​
​Rev. Joe McLagan, VF)​

​Landlord for school building​
​lease​

​In Place per Lease Agreement​

​Red Bus Coffee Company​
​(Alice, manager)​

​Setting to host events for​
​enrollment and recruitment​

​Planned​

​University of Denver,​
​Morgridge College of​
​Education (Dr. Erin Anderson,​
​Professor)​

​Design Implementation work​
​and coaching​

​Planned, support indicated on​
​signature form​

​Little Rembrandts​​(Alanna​
​Reynard, Franchise Owner)​

​After/during school art class​
​enrichment​

​Planned, support indicated on​
​signature form​

​Burn-In Mindset​​(Julia Pool,​
​Founder and Owner)​

​Executive coaching for school​
​leadership team​

​Planned​

​Art Educators​​(Dr. Barth​
​Quenzer, Heather Ashley)​

​Connections to and​
​collaborations with organizations​
​such as Meow Wolf, D3 Arts​
​Collective, 40 West Arts for​
​enrichment, exhibitions, and​
​production classes​

​Planned, support indicated on​
​signature form​

​Radical Self Care​​(Dr. Franita​ ​Professional learning grounded​ ​Planned to start with founding​
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​Ware)​ ​Radical Self-Care and Warm​
​Demander Teachers sessions​
​designed to support educators​
​and school leaders in​
​strengthening practice and​
​impact.​

​team July 2026​

​X-Treme Dance Force​
​(Rachelle Nemec, Owner and​
​Director)​

​Enrichment and/or specials​
​dance classes​

​Planned​

​* There is​​more information​​about these partners available​​in section K of the appendix.​

​L.  Enrollment Policy​

​Our vision states that “MESA exists to serve scholars from all backgrounds…” and​
​extensive time and resources were invested in demographics and enrollment data.  This​
​includes a thorough analysis of the intended location of the school by Brian Eschbacher of​
​Eschbacher Consulting, the premier charter school demographer in the country.  This analysis​
​confirms that the student population typical of Two Creeks neighborhood is more diverse than​
​most district schools,  with around 71% students qualifying for Free and Reduced Lunch (FRL)​
​and 56% Hispanic students in this corridor.  Furthermore, the percentage of Multilingual​
​Learners in the Two Creeks area ranges from 30% to 80%.   This study also shows that​
​anywhere from 41-59% of families are choosing school options outside of their home boundary​
​school.​

​MESA isn’t an outside solution for the community. It’s being built BY, FOR, and OF the​
​community. The founding approach has been relentlessly local: dozens of individual​
​conversations with families, showing up at toddler story time at local libraries, attending city​
​council meetings, and going door-to-door talking to anyone who will listen. This isn’t someone​
​swooping in to “save” a struggling neighborhood. This is a school built by someone who’s spent​
​her career in West Denver, knows these families, understands the barriers they face, and is​
​creating something that walks alongside them.​

​The founder’s outreach to this part of the community (July 2025-January 2026) has​
​included:​

​●​ ​Listen and Learn​
​○​ ​Over 95 individual coffee chats and Google Meets​

​●​ ​Community Engagement​
​○​ ​Six park play dates were hosted at surrounding public parks (Morse Park,​

​O’Kane Park, Belmar Park, etc) to engage and inform families and share​
​activities.​

​○​ ​Three visits to Lakewood and Belmar libraries during toddler story time  to​
​engage and inform families and share free activities for winter break​
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​○​ ​Hundreds of door hangers placed in the surrounding area to promote the​
​school and give people information​

​○​ ​Collaboration with new, local small business (i.e. Red Bus Coffee Co) to​
​have a meeting space for the founder’s meetings and information​
​sessions​

​○​ ​Curation of sensory materials and school information for parents of young​
​children at local early learning centers (i.e. Explore and Discover and​
​Edgewater Early Learning Center)​

​○​ ​PIT count day volunteer for Jefferson County​
​○​ ​Attendance at Alameda Connects, West Colfax Community Association,​

​and other neighborhood and metro district meetings​
​●​ ​Digital Engagement​

​○​ ​Three virtual parent meetings to share about the school mission, vision,​
​and programming and host a question and answer session for​
​prospective parents​

​○​ ​Instagram and LinkedIn posts and updates​
​○​ ​Establishment of a website​
​○​ ​Bi-weekly emails to MESA supporters to keep them updated on timelines​

​and goals​

​The founder also created activities and curated materials to give to prospective families.​
​Materials and problem-based project examples were developed by the founder in alignment with​
​Common Core Standards and essential questions from Expeditionary Learning.  This is titled​
​“​​Meteorologist Memo​​” and can be found in the Appendix​​“Section L: Enrollment Policy.”  The​
​founder will continue these outreach initiatives after the application due date.​

​The founder is also a Spanish bilingual educator and served in Title I schools in West​
​Denver neighborhood schools for over a decade. This geographic area drives her passion, and​
​her experience in schools gives her a unique and historical perspective of the intended MESA​
​community.​

​Starting in February 2026, the Founding K-3 Principal and Founding Director of​
​Enrollment and Engagement will spend at least twelve hours per week in the community for the​
​purposes of recruitment and enrollment.  Both of them will be hosting events, canvassing Two​
​Creeks and the surrounding neighborhoods, visiting with families, and collecting signatures.​

​MESA will uphold the core value of accountability with a non-discriminatory enrollment​
​policy.  Put simply, when a space is available at MESA, the student is welcomed and enrolled.​
​Our founder believes deeply in being of service to others and meeting a need whenever​
​possible.  For these reasons, MESA will aim to fill enrollment capacity in each grade level and​
​maintain a waitlist.  When a seat opens, the next child on the waitlist will be enrolled as soon as​
​possible regardless of time of year. Upon authorization, MESA will engage in the Jeffco school​
​choice windows and procedures consistent with those of traditional schools.​
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​While visiting schools with similar demographics nationwide, a shared sentiment to the​
​beliefs of MESA’s founders arose - to lessen barriers for families to have access to an enriching​
​educational program. Therefore, MESA will have a blind lottery that is aligned with Jeffco​
​policies and C.R.S. 22-30.5-104(3) and C.R.S. 22-30.5-507(3).  Siblings of current MESA​
​students and children of MESA staff members and board members will be given priority​
​enrollment.​

​MESA K–8 School is committed to an enrollment process that is equitable, transparent,​
​and fully compliant with the Colorado Charter Schools Act, C.R.S. § 22-30.5-101 et seq., and​
​Jefferson County Public Schools (Jeffco) policies. Admission is open to all students residing in​
​Colorado, and no student will be denied admission based on race, ethnicity, national origin,​
​disability, language proficiency, gender, religion, income level, academic ability, or any other​
​protected status.​

​Consistent with C.R.S. § 22-30.5-104(3), MESA will not limit admission based on​
​academic performance or selectively screen applicants. When the number of applicants​
​exceeds the number of available seats at any grade level, admission will be determined through​
​a random, public lottery process.​

​If the number of completed Intent to Enroll forms received by the published deadline​
​exceeds available capacity, MESA will conduct a public lottery on the date identified in the​
​Enrollment Timeline. The lottery will be open to families and community observers to ensure​
​transparency and accountability. All eligible students who submit a timely Intent to Enroll will be​
​included and assigned a randomly generated number. A random number generator will be used​
​to select students for available seats to ensure fairness and equal opportunity.​

​Current students who submit an Intent to Re-enroll form by the stated deadline will be​
​automatically re-enrolled and will not participate in the lottery.  In accordance with C.R.S. §​
​22-30.5-104(3)(a), MESA may apply the following enrollment preferences prior to conducting​
​the general lottery:​

​●​ ​Sibling Preference: Siblings of currently enrolled students will receive priority​
​placement to support family continuity and stability.​

​●​ ​Founding/Staff Children Preference: Children of full-time MESA employees and​
​founding staff may receive enrollment preference to support recruitment and​
​retention of high-quality educators and ensure operational stability.​

​●​ ​Other Statutorily Permissible Preferences: Any additional preferences allowed by​
​statute or Jeffco policy may be applied, if adopted by the school and publicly​
​disclosed in advance.​

​If the number of applicants within any preference category exceeds the available seats​
​allocated for that category, a random lottery will be conducted within that group. Remaining​
​applicants will then be included in the general lottery.​
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​Students not selected through the lottery will be placed on a waitlist in the order​
​determined by their randomly assigned lottery number. As seats become available, students will​
​be offered admission from the top of the waitlist in sequential order, consistent with any​
​applicable statutory preferences. MESA will begin offering seats within five business days of the​
​lottery and will continue filling openings until classes reach capacity.​

​When a seat becomes available, MESA will notify families using the contact information​
​provided on the Intent to Enroll form. Families will have five business days to accept or decline​
​the offer. If the school is unable to reach the family after reasonable attempts during that period,​
​or if the offer is declined, the seat will be offered to the next student on the waitlist, and the​
​student may be placed at the bottom of the list.​

​All lottery procedures, timelines, preferences, and results will be documented and​
​implemented consistently to ensure compliance with law and to provide all applicants an equal​
​opportunity to enroll. Through this structured and publicly documented process, MESA upholds​
​fairness, access, and transparency for all families.​

​Upon enrollment and acceptance of enrollment offer, students with existing​
​Individualized Education Plans (IEP) and/or Advanced Learning Plans (ALP) will have an​
​individualized intake meeting with a specialized service provider to review, amend and/or adopt​
​the student’s plan and operationalize how that can best be served at MESA.​

​M. Transportation and Food Services​

​Transportation​

​Offering transportation is one of the most important access points MESA will offer​
​scholars to increase access to the school and its rich programming.  MESA intends to lease​
​twelve-passenger vans (starting with two vans) for before/after school and field trip​
​transportation.   Each MESA staff member will complete the P (passenger) Endorsement to add​
​to their driver’s license.  This is the requirement of the state of Colorado to drive up to sixteen​
​passengers.  The P endorsement includes both a written and driving skills portion and will be​
​included in the onboarding process for MESA staff.  This not only allows us to serve all students​
​with field trip transportation, but also allows for up to twenty-four students per day to have a​
​reliable ride to and from school.  MESA will be compliant with C.R.S., Sections 22-51-108 and​
​42- 4-1904.​

​Food​

​In alignment with other Jeffco Public Schools charters, MESA will purchase Food &​
​Nutrition services through the district.​ ​Access to​​nutritious, balanced meals is essential to student​
​health, focus, and academic success, and ensures all scholars are supported throughout the school​
​day.​​MESA plans to offer breakfast, a snack, and lunch​​to all students free of cost.  This has​
​been accounted for in the draft budget at $800/student per year. This number accounts for the​
​national average of around $498 per elementary student per year for lunch and around $302 per​
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​elementary student per year for breakfast.​​57​ ​This general funds budget item will not only cover​
​food but also services to transport and serve food to students.  Upon authorization, MESA​
​would qualify for meal reimbursement from the state, as part of the district, for the Healthy​
​School Meals for All state initiative.​​58​ ​The school facility is equipped with a kitchen, allowing​
​meals for MESA scholars to be warmed and/or prepared on site daily.​

​N. Facilities Needs Assessment​

​MESA has secured a lease agreement for the school building, gymnasium, field, and​
​parking area at 1100 Upham Street, Lakewood, CO 80214.  The lease begins on January 1,​
​2026 and is a ten-year agreement.  A floorplan and property brochure is in the appendix of the​
​application.  This building is a turnkey Pre-K-8th grade school zone M-R-U with E occupancy.​
​The lease agreement is for 38,782 square feet of indoor space.  This will serve our scholars at​
​100+ square feet/student for the first four years.  Features of the property include:​

​●​ ​18 classrooms​
​●​ ​2 ECE licensed classrooms​
​●​ ​Office spaces​
​●​ ​A large library with a stage​
​●​ ​A large gymnasium with with a stage​
​●​ ​A cafeteria with serving kitchen​
​●​ ​Storm shelter areas​
​●​ ​A large outdoor play area with several​

​basketball hoops and playground​
​●​ ​A separate baseball field​
​●​ ​Plentiful parking for staff and community​
​●​ ​A brand new city park (Two Creeks Park)​

​less than a block away​
​●​ ​Close proximity to Light Rail and 6th Avenue​

​Below is a chart that shows the lease cost for the next seven years.  Included in the​
​lease cost is: snow removal, landscape, irrigation, maintenance (including HVAC and electrical),​
​and structural repairs (i.e. roof, main water supply, underground sewer line).​

​Year​

​Year 1​

​(2027-28)​

​Year 2​

​(2028-29)​

​Year 3​

​(2029-30)​

​Year 4​

​(2030-31)​

​Year 5​

​(2031-32)​

​Year 6​

​(2032-33)​

​Year 7​

​(2033-34)​

​Building Lease annual​
​cost for 1100 Upham​ ​$102,000​ ​$393,000​ ​$478,860​ ​$507,588​ ​$554,184​ ​$570,732​ ​$587,928​

​58​ ​Support Healthy School Meals for All | Hunger Free Colorado. (2022). Hungerfreecolorado.org.​
​https://hungerfreecolorado.org/support-hsma/?gad_source=1&gad_campaignid=946041339&gbraid=0AAAAADwxlodxkbSUizu8BHs​
​kR2tQpuL5X&gclid=Cj0KCQiAxonKBhC1ARIsAIHq_lujV63RVpEo1M3WgiJD4e3vKAgZDiMvcDyxnlzFuYAoVomkqo6pMyEaAhpWE​
​ALw_wcB​

​57​ ​Hanson, M. (2024, November 23). School Lunch Debt. Education Data Initiative. https://educationdata.org/school-lunch-debt​

​73​



​To ensure student safety, the building has a storm shelter, secure entrances and exits,​
​and clear city signage and cross-walk from the surface lot to the main entrance.  Additionally,​
​MESA has budgeted for one to two full-time school resource officers, internet (cyber-security), a​
​Raptor identification system, daily janitorial services, and weekly trash pick up.  The school​
​founder is actively applying for a $5,000 Business Safety and Security program grant through​
​the City of Lakewood​​59​ ​to cover the purchase cost of​​additional exterior cameras. These​
​elements and anticipated costs can be seen in the budget section and appendix.  In addition to​
​school wide systems, the school leadership team will also be on walkie-talkies and actively​
​facilitating arrival and dismissal of students safely each day.  MESA will also register school​
​cameras (free of charge) through the Connect Lakewood program through the Lakewood Police​
​Department​​60​ ​to provide further and faster assistance​​needed during an incident.​

​O. Waivers​

​MESA will utilize the automatic charter school waivers approved and granted by the​
​Colorado Department of Education.​​61​ ​Additionally,​​MESA will seek non-automatic waivers in​
​accordance with alignment to our core values, goals, and educational programming model.  The​
​table below shows the policies of which MESA intends to seek waivers.  A replacement plan for​
​each of these waivers is listed in the table here.​

​MESA Intended Non-Automatic Waivers​

​Statue/ Area​ ​Rationale​ ​Replacement Plan​ ​Expected Outcome​ ​Financial​
​Impact​

​C.R.S. §​
​22-32-109(1)(b)​
​Local Board​
​Duties​
​Concerning​
​Competitive​
​Bidding​
​C.R.S. §​
​22-32-110(1)(y)​
​Accepting Gifts,​
​Donations, and​
​Grants​

​To effectively​
​manage its own​
​budget and​
​finances, MESA​
​requires​
​autonomy to​
​develop and​
​implement​
​financial policies​
​that align with its​
​mission,​
​timeline, and​
​operational​
​needs as a​
​public charter​
​school.​

​MESA will follow​
​GAAP-compliant​
​accounting policies​
​and strong internal​
​controls.​
​Procurement​
​decisions will be​
​made by the MESA​
​Governing Board and​
​school leadership in​
​the best interest of​
​students, considering​
​price, quality,​
​availability,​
​reputation, and​
​service history.​
​Competitive bidding​
​procedures will be​
​established as​

​Increased fiscal​
​efficiency, timely​
​purchasing,​
​responsible​
​stewardship of funds,​
​and improved ability to​
​allocate resources​
​directly to students and​
​programming​

​No​
​anticipated​
​financial​
​impact to​
​Jeffco or​
​MESA​

​61​ ​Waivers & Policy Guidance - Colorado Department of Education. (2017). State.co.us. https://ed.cde.state.co.us/cdechart/waivers​
​60​ ​Home - Connect Lakewood. (2026). Connect Lakewood. https://connectlakewood.org/​

​59​ ​Business Safety and Security Program. (2026). Lakewoodco.gov.​
​https://www.lakewoodco.gov/City-Hall/Departments/Economic-Development/Business-Safety-and-Security-Program​
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​required by law. All​
​purchasing will be​
​transparent,​
​documented, and​
​ethical. Gifts and​
​donations will be​
​accepted only when​
​compliant with law,​
​the charter contract,​
​and​
​conflict-of-interest​
​policies.​

​C.R.S. §§​
​22-63-202–206​
​Teacher​
​Employment,​
​Contracts,​
​Renewal/Non-R​
​enewal,​
​Portability,​
​Exchanges,​
​Transfers​

​MESA’s​
​expeditionary,​
​problem-based​
​instructional​
​model requires​
​flexibility to hire​
​and retain​
​educators who​
​are specifically​
​aligned with the​
​school’s mission,​
​culture, and​
​instructional​
​design.​
​Autonomy​
​ensures best-fit​
​staffing and​
​continuity of​
​programming.​

​All employees will be​
​employed on an​
​at-will basis with​
​clear written​
​employment​
​agreements outlining​
​terms, expectations,​
​and renewal​
​processes. Hiring will​
​be based on​
​qualifications,​
​mission alignment,​
​and student needs.​
​MESA will recruit​
​staff with specialized​
​skills that support​
​expeditionary​
​learning and​
​integrated​
​programming. All​
​employment​
​practices will follow​
​federal and state​
​nondiscrimination​
​laws.​

​Ability to build a​
​cohesive,​
​mission-aligned team;​
​increased staff​
​effectiveness; improved​
​student outcomes and​
​program​
​implementation​

​No​
​anticipated​
​financial​
​impact to​
​Jeffco or​
​MESA​

​C.R.S. §​
​22-9-106​​Local​
​Board Duties​
​Concerning​
​Performance​
​Evaluations​
​C.R.S. §​
​22-2-112(1)(q)(I)​
​Commissioner​
​Duties –​
​Reporting​
​Performance​
​Evaluation​
​Ratings​

​MESA requires​
​the flexibility to​
​implement an​
​evaluation​
​system aligned​
​to its​
​instructional​
​model,​
​leadership​
​structure, and​
​professional​
​learning priorities​
​while​
​maintaining high​

​MESA will implement​
​a research-based,​
​standards-aligned​
​evaluation system​
​that meets the intent​
​of state law. Staff will​
​receive annual​
​training. Evaluations​
​will include clear​
​performance​
​standards, multiple​
​measures of​
​effectiveness, and​
​student growth​

​Increased instructional​
​quality, targeted​
​professional growth,​
​and improved student​
​achievement through a​
​system tailored to​
​MESA’s program model​

​Increased​
​instructional​
​quality,​
​targeted​
​professional​
​growth, and​
​improved​
​student​
​achievement​
​through a​
​system​
​tailored to​
​MESA’s​

​75​



​accountability for​
​educator​
​effectiveness.​

​indicators. Results​
​will inform coaching,​
​professional​
​development, and​
​hiring decisions.​
​Required​
​non-waivable​
​reporting will​
​continue in​
​accordance with law.​

​program​
​model​

​MESA does​​not​​request waivers from:​

​●​ ​State or federal accountability systems​
​●​ ​Participation in district, state, or required interim assessments​
​●​ ​Civil rights protections​
​●​ ​IDEA, Section 504, READ Act, or multilingual learner requirements​
​●​ ​Open Meetings Law, Open Records Law, FERPA, or financial transparency requirements​

​P.  Student Discipline, Suspension, or Expulsion​

​At MESA, there is a foundational belief that strong relationships are essential to a​
​thriving school community. To support this belief, the school intentionally schedules 20-minute​
​Crew meetings at the beginning and end of each day to build relationships, foster a strong​
​sense of belonging, and provide ongoing practice in social and interpersonal skills.  Another​
​proactive action for student discipline is the use of Conscious Discipline School Family​​62​

​professional development and schoolwide practices, as well as, budgeting for a full-time School​
​Resource Officer.  The MESA founder is also connecting with school preparedness consultants,​
​local law enforcement, and first responders to have their input and lens on school safety as part​
​of the design of the school.​

​MESA’s core value of accountability will drive the student experience - including the high​
​expectations for ourselves and others.  Because of Jeffco Public Schools’ emphasis on student​
​safety, MESA will adopt the District’s discipline policy from the Family Handbook, Discipline​
​Matrix, and Board policies.​​63​ ​MESA believes in Restorative​​Practices, too, which elevate the​
​relationship of the people involved and repair the harm done.​​64​ ​With the adoption of the district​
​policies, this makes certain that MESA will be in alignment with federal civil rights law, special​
​education law, and state statutes.​

​64​ ​Restorative Practices - Jeffco Public Schools. (2025). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/learning/multi-tiered-system-of-supports/restorative-practices​

​63​ ​Student & Family Handbook - Jeffco Public Schools. (2024). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/about/student-family-handbook​

​62​ ​Bailey, B. (n.d.). Conscious Discipline ® : BUILDING RESILIENT SCHOOLS AND HOMES A 10-Session Course for Educators​
​and Parents PARTICIPANT WORKBOOK.​
​https://consciousdiscipline.s3.amazonaws.com/E-Learning/Building-Resilient-Schools-and-Homes/eCD-Participant-Guide-Complete.​
​pdf​
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​MESA will handle student discipline, suspension and expulsion in accordance with the​
​Jeffco Public Schools’ discipline policy from the Family Handbook, Discipline Matrix​​65​​, and​
​Board policies.  If a situation arises where an expelled student needs an alternative education​
​setting, MESA School Leadership will work with the family and student to find a solution​
​together.  The outcome will be to best serve the student’s academic and social needs.  Such a​
​decision will be made in collaboration with a school team, the family, and district guidance.​

​Q. Serving Students with Special Needs​

​MESA was created to serve scholars from all backgrounds, and this includes ensuring​
​that students with disabilities, multilingual learners, students identified as gifted and talented,​
​students experiencing homelessness, and all learners requiring additional support can​
​meaningfully access our Expeditionary Learning model. Consistent with our belief that all​
​students bring unique strengths to the table, MESA will implement a schoolwide tiered system of​
​support so that every scholar receives the instruction, intervention, and enrichment they need to​
​thrive.  Beyond the approach to supporting all students, MESA is committed to meeting its legal​
​obligation to every student under applicable laws for special education, gifted and talented,​
​multilingual education, section 504 and students experiencing homelessness.​

​Programming:  Accommodating the needs of all students​

​MESA will have a process for students enrolling with an identified need or plan. It is also​
​expected that needs will surface through the school year and the MTSS process is designed to​
​quickly identify and support those students and their needs.  During the enrollment process,​
​students who have existing IEPs, 504 Plans, ALPs, or READ Plans will have parents/guardians​
​participate in an intake process with school staff to ensure continuity of services.  For those​
​students, parents/guardians and the school team will collaborate to adopt the current plan as-is,​
​amend, or exit.  For students whose needs surface after enrollment, MESA implements a clear​
​and systematic MTSS process aligned with Jeffco guidelines, including documented intervention​
​cycles, progress monitoring, and fidelity checks. This process ensures that students needing​
​additional support receive them quickly, and that students whose needs indicate a potential​
​disability or gifted identification are referred for appropriate evaluation.​

​MESA’s core programming is built on the understanding that students learn best in​
​inclusive environments with access to joyful, rigorous, problem-solving experiences.​
​Identification of student needs occurs through multiple measures including universal screeners,​
​MAP assessments, pre- and post- assessments in EL Education and Illustrative Math, DIBELS,​
​ACCESS, teacher observation, and ongoing family communication. Weekly data team meetings,​
​as shown in the professional development plan,  ensure that teachers and leaders review trends​
​frequently and adjust instruction, grouping, and interventions in a timely and consistent way​
​based on real-time data.  Built into the Weekly Data Team system will also be a progress​

​65​ ​English. (2025). English 2025-2026 Public Discipline Matrix. Google Docs.​
​https://docs.google.com/spreadsheets/d/1dHHfxVtsW50DX5njnsUI8lfqhhBnpk_RLXk2hSuwiL8/edit?gid=102527327#gid=10252732​
​7​

​77​



​monitoring system that starts an MTSS referral when a student continues to show academic​
​needs after multiple rounds of targeted accommodations such as small group instruction,​
​instructional scaffolding, extended time, etc.​

​Instruction is designed using universal design for learning, small-group instruction,​
​language-rich routines, structured discussion protocols, vocabulary development, and targeted​
​supports aligned to individual plans. These practices ensure that students at all​
​levels—including students with disabilities, MLLs, and gifted students—have equitable access to​
​core content. Because daily Crew structures and enrichment blocks are built into the school​
​schedule, students can receive additional help or extended learning in a natural, integrated way.​

​Progress monitoring is ongoing and tied to both the curricula and assessment systems in​
​place. For MLLs, ACCESS and internal language development data guide goal setting and​
​redesignation decisions. For students with IEPs and 504 Plans, annual reviews, quarterly​
​checkpoints, and consistent teacher communication ensure compliance and alignment to​
​student goals. Students who meet criteria for exiting services do so following state and district​
​requirements.​

​Programming:  Specific Student Groups​

​Student programming at MESA is grounded in the belief that diversity strengthens​
​learning communities and enriches problem solving. Guided by Jeffco Thrives and the​
​Generations Vision, MESA is designed to provide extraordinary student experiences that​
​recognize individual strengths, reduce barriers to access, and support every scholar to succeed​
​academically and as a developing community leader. The school’s enrichment-for-all model​
​ensures that rigorous, engaging instruction is not reserved for a select group of students, but is​
​embedded in the daily experience of every learner.​

​MESA’s approach to serving students with diverse needs is intentionally inclusive,​
​proactive, and responsive. Academic, behavioral, and social-emotional supports are delivered​
​through a Multi-Tiered System of Supports that emphasizes early identification, targeted​
​intervention, and ongoing progress monitoring, while keeping students meaningfully engaged​
​with their grade-level peers whenever possible. Programming is designed to cultivate the​
​Generation Skills of communication, collaboration, critical and creative thinking, and civic​
​engagement, ensuring that students not only meet academic expectations but are prepared to​
​lead and contribute beyond the classroom.​

​Oversight of student programming is embedded in the school’s instructional systems and​
​leadership structures. Weekly data meetings, coaching cycles, and collaborative planning time​
​allow educators to monitor student progress, adjust instruction, and ensure fidelity to​
​individualized plans and support services. Family partnership is central to this work, and MESA​
​prioritizes clear communication, shared problem solving, and the removal of logistical barriers​
​that may limit enrollment, access, or long-term engagement. Together, these systems ensure​
​that student programming at MESA remains aligned to its mission, responsive to community​
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​needs, and accountable to Jeffco and state expectations.  To ensure programming aligned to​
​the needs of specific student groups, the strategic plans are outlined below.​

​●​ ​Educationally Disadvantaged and At-Risk Students:  MESA provides increased access​
​through enrichment-for-all programming, targeted academic supports, SEL through​
​Conscious Discipline, and family-centered supports. Students benefit from universal Tier​
​1 practices as well as targeted interventions in reading, writing, mathematics, and​
​behavior. Leadership oversight occurs through weekly data meetings and ongoing​
​coaching.  MESA also seeks to reduce barriers for student enrollment, access, and​
​retention by planning for before and after school care, summer programming, an​
​extended school day, and transportation options.​

​●​ ​Students with IEPs:  MESA exists to serve students from all backgrounds, so inclusion is​
​paramount to our mission and vision.  Students with disabilities will receive services​
​aligned to their individualized goals in their IEPs in the least restrictive environment.  As​
​much as possible, students will participate with their grade level peers in the general​
​education classroom.  MESA will utilize a combination of push-in, co-teaching, and​
​small-group instruction, depending on student needs and individualized plans. A​
​designated SPED Lead will ensure procedural compliance, consistent implementation of​
​accommodations and modifications, and timely communication with families. Annual​
​reviews, reevaluations, and ongoing monitoring follow Jeffco and state expectations.​

​●​ ​Students with Section 504 Plans:  General education and essentials teachers will​
​implement 504 accommodations across all learning environments. The school maintains​
​a clear system for plan review, annual updates, and ensuring that instructional staff have​
​immediate access to accommodation lists. Oversight occurs through the school’s 504​
​coordinator, who ensures compliance and collaborates with families and teachers as​
​needs emerge.​

​●​ ​Multilingual Learners:  MLLs are served through integrated, sheltered instruction aligned​
​to WIDA standards and supported by visuals, structured discourse, vocabulary routines,​
​and explicit language objectives. Teachers analyze ACCESS data to inform instruction​
​and redesignation decisions. Because MESA’s mission emphasizes access and problem​
​solving for all students, ML learners participate fully in enrichment and experiential​
​learning.  The MESA Lesson Plan template specifically calls out all four domains of​
​language (reading, writing, listening, and speaking) to be included in each lesson, and​
​teacher PD addresses the needs of MLLs throughout the year.​

​●​ ​Gifted and Talented Students:  Aligned with Jeffco’s Generations Vision and MESA’s​
​enrichment-for-all approach, GT students receive curriculum compacting, cluster​
​grouping, extension tasks embedded in EL Education and Illustrative Math, and​
​reflection portfolios aligned to the Generation Skills. Teachers receive training on​
​identifying GT characteristics—including those of gifted multilingual learners—to ensure​
​equitable identification. ALPs are reviewed annually with families.  Because MESA’s​
​model includes pillars of talent development, the programming would be a strong fit for​
​an identified GT student.​

​●​ ​Students Experiencing Homelessness:  In accordance with McKinney-Vento, students​
​experiencing homelessness enroll immediately and receive full access to instruction,​
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​meals, transportation assistance, school supplies, uniforms, and all school activities. The​
​school’s McKinney-Vento liaison, initially a responsibility of the founding Director of​
​Enrollment and Engagement, will partner with community organizations to remove​
​barriers to participation.  MESA will continually work to build strong partnerships and​
​collaborative relationships with families through a welcoming environment.​

​Plan for Implementation​

​Important to the success of system implementation to benefit diverse learners, MESA’s​
​professional development plan addresses needs of identified student groups specifically​
​throughout the school year.   As discussed in Section I “Employees,” the plan builds research​
​based skills and understanding, paired with observation and feedback, to ensure accountability​
​and fidelity to best serve unique student needs.  By emphasizing training for supporting each of​
​these specific sub groups in a rotating manner, MESA will build internal capacity for supporting​
​all students.​

​Programming​

​Instruction at MESA is intentionally structured to support inclusive practices and maintain​
​students in the least restrictive environment whenever appropriate, consistent with Jeffco​
​expectations. Teachers and specialized service providers collaborate through co-teaching and​
​push-in service models that embed support within the general education classroom. Targeted​
​small-group instruction and inclusive enrichment blocks are used to address identified​
​academic, behavioral, and social-emotional needs while also providing opportunities for​
​acceleration and extension. Learning environments are designed to remove barriers to access​
​and include classroom Safe Places, flexible seating, production labs, and designated​
​small-group spaces that support both instructional and sensory needs. To ensure fidelity of​
​implementation and continuous improvement, the master schedule includes a protected​
​45-minute daily co-planning period during which grade-level teams analyze multiple sources of​
​data, monitor student progress, and adjust instruction and interventions in alignment with the​
​school’s MTSS framework.​

​GT Identification and Support​
​In alignment with Jeffco Public Schools, MESA students will take the Cognitive Abilities​

​Test (CogAT) during the fall of their second and fifth grade years.​​66​ ​This is a universal screener​
​for all students who have not yet been identified formally as Gifted and Talented.  The CogAT​
​score will be part of a body of evidence that determines if a student should be recommended for​
​Gifted and Talented identification and support.  All teachers and parents will receive​
​communication of these scores and an explanation of performance for each of their tested​
​students. Additional measures in this body of evidence will include but are not limited to:​

​●​ ​READ Act performance data (95th percentile or higher)​

​66​ ​Cognitive Abilities Test (CogAT) - Jeffco Public Schools. (2025). Jeffcopublicschools.org.​
​https://www.jeffcopublicschools.org/learning/assessments/cogat​
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​●​ ​MAP performance data (95th percentile or higher)​
​●​ ​CMAS performance data (95th percentile or higher)​
​●​ ​Scales for Identifying Gifted Students (SIGS) survey completion by at least one​

​parent/guardian and one staff member who know the student well​
​●​ ​Observation by school psychologist or other professionally trained school/district partner​
​●​ ​Interest Interview with the student by school psychologist​
​●​ ​Referrals from parents and/or staff members​
​●​ ​Student portfolio work​

​This body of evidence will be collected by the Lead Teacher.  Then, the Lead Teacher​
​and Principal will communicate with the classroom teacher and parents to have a meeting to​
​discuss next steps for the student.  If it is recommended that the student needs a formal​
​advanced learning plan (ALP), then the parent and school team, along with the school​
​psychologist, will convene for another meeting to finalize the plan.  From the school​
​psychologist’s observations and student interview, the student’s preferences, goals, and ideas​
​will be discussed and considered for implementation in the ALP.  Students will consult with the​
​school psychologist monthly to reflect on their progress towards their ALP goals.  Annual​
​reviews will be conducted with parents, the student, and the school team after that.  District and​
​state reporting and record keeping for ALPs will be the responsibility of the school psychologist.​

​MESA is committed to ensuring equitable identification and access to Gifted and​
​Talented programming, with particular attention to students from historically underrepresented​
​groups, including multilingual learners, students from low socioeconomic backgrounds, and​
​students from diverse backgrounds.  MESA believes in strong student engagement and​
​enrichment opportunities for all students. Teachers receive training on traits of giftedness​
​(SIGS)—including historically under-identified populations. All MESA scholars participate in​
​enrichment projects, compacted lessons, and four public exhibitions per year that align with EL​
​Education’s model. Specific professional development for staff around GT identification and​
​support happen in each of the six learning cycles.  For students performing about grade level,​
​there will be opportunities for self-selected enrichments and extension opportunities through​
​production classes and quarterly problem-based learning service projects.​

​Oversight and Compliance​

​MESA maintains a clearly defined governance and operational chain of responsibility to​
​ensure consistent oversight, legal compliance, and timely intervention for all student support​
​services. Lines of accountability flow from Teacher → Lead Teacher → Director of Student​
​Services → Executive Director, with each level responsible for documented monitoring and​
​corrective action.​

​The Director of Student Services serves as the school’s compliance lead and is​
​responsible for ensuring adherence to all federal, state, and district requirements related to​
​IDEA, Section 504, ESSA, Child Find, and MTSS implementation. This role oversees special​
​education, intervention services, and student support systems and reports directly to the​
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​Executive Director to ensure organizational accountability.  To operationalize compliance, MESA​
​implements the following internal controls:​

​IEP and Special Education Compliance Monitoring​

​●​ ​Routine IEP file audits and compliance checks​
​●​ ​Verification of service minutes and placement implementation​
​●​ ​Progress monitoring and quarterly progress reports to families​
​●​ ​Tracking of timelines for evaluations, eligibility, and annual reviews​
​●​ ​Documentation of accommodations and modifications listed and signed off in shared​

​documents including the assessment calendar​
​●​ ​Immediate corrective action protocols when discrepancies are identified​

​MTSS Oversight and Data Governance​

​●​ ​Weekly Data Meetings serve as the formal MTSS oversight structure​
​●​ ​Review of academic, behavior, attendance, and SEL data​
​●​ ​Tier movement decisions based on documented progress monitoring​
​●​ ​Fidelity checks to ensure interventions are delivered as designed​
​●​ ​Documentation of intervention plans and outcomes​

​Staff Accountability and Training​

​●​ ​Designated case managers for each student receiving targeted or intensive supports​
​●​ ​Ongoing staff training on compliance requirements and procedural safeguards​
​●​ ​MTSS and special education implementation embedded into professional development​

​at least eight times annually​
​●​ ​Clear expectations for documentation and service delivery​

​Leadership Review and Escalation​

​●​ ​Monthly leadership review of compliance dashboards and caseload data​
​●​ ​Immediate escalation of compliance risks to the Executive Director​
​●​ ​Collaboration with district and external partners as needed to ensure adherence to all​

​regulations​

​These structures ensure that compliance is not episodic but systematic, proactive, and​
​continuously monitored. Through scheduled audits, documented processes, and defined​
​accountability at every level, MESA maintains consistent implementation of required services​
​and safeguards students’ legal rights while ensuring timely support and continuous​
​improvement.​

​Monitoring of All Students (MTSS)​

​MESA implements a Multi-Tiered System of Supports (MTSS) to ensure that all students​
​receive equitable access to instruction, intervention, and support aligned to Jeffco expectations.​
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​MTSS is used as a systematic, data-driven framework to identify students’ academic,​
​behavioral, and social-emotional needs early and to respond through clearly defined tiers of​
​support. High-quality Tier 1 instruction is provided to all students in the general education​
​setting, with Tier 2 targeted small-group interventions and Tier 3 intensive individualized support​
​implemented as needed. Student progress is monitored regularly using multiple measures, and​
​instructional teams review data during scheduled meetings to adjust supports, document fidelity​
​of implementation, and determine next steps. This approach ensures timely intervention,​
​maintains students in the least restrictive environment whenever appropriate, and supports​
​continuous improvement in student outcomes.​

​The goal of MTSS Progress monitoring of all students will occur weekly at Weekly Data​
​Meetings.  In addition, universal screeners each trimester, MAP assessments three to four times​
​per year, and ongoing formative data information will drive universal, targeted, and intensive​
​support.  This is explicitly planned for in the professional development plan.  Students will​
​receive interventions with defined cycles, and Lead Teachers will monitor implementation for​
​fidelity. Families receive updates regarding progress and next steps.  Students will also use their​
​reflection portfolios to write and review their own goals and progress quarterly.  These portfolios,​
​paired with teacher data and input will be used to drive MESA’s family conferences.  Because of​
​these planned systems of Weekly Data Meetings, professional development, Lead Teacher​
​monitoring, parent communication, and student reflection, progress monitoring for all students is​
​intentionally built into MESA.​

​Before launching the MTSS system, all MESA staff will complete the Online Academy​
​Lessons for MTSS provided by the Colorado Department of Education. The purpose of this is to​
​grow common language and foundations as a staff.  It will be part of the onboarding process for​
​staff each year for continuity.   The MTSS System at MESA will follow the research and best​
​practices laid forth by the Council of Great City Schools.​​67​ ​This research based framework and​
​guidance was developed specifically for diverse, urban populations of scholars which reflects​
​MESA’s intended demographics.​

​As MESA believes in inclusion and strong Tier 1 instruction with research based​
​curriculum and enrichment for all students embedded, MESA does not believe that the MTSS​
​process is an automatic referral for an Individualized Education Plan or 504.  However, some​
​students will need additional and documented accommodations to better meet their unique​
​needs.   Potential MTSS interventions can be seen below in the MESA Intervention MTSS​
​Menu.  If interventions are not working, the MESA team will collaborate to review and refine​
​using the flowchart shown after the Intervention Menu.  This decision making flow chart ensures​
​that the team has asked reflective questions: have we implemented and documented with​
​fidelity?  What has and hasn’t worked for this scholar? And who else may we need at the table?​

​67​ ​Gamm, S., Elliott, J., Halbert, J., Price-Baugh, R., Hall, R., Walston, D., Uro, G., & Casserly, M. (n.d.). Common Core State​
​Standards and Diverse Urban Students: Using Multi-Tiered Systems of Support Council of the Great City Schools.​
​https://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/87/77--Achievement%20Task%20Force--RTI%20White%20Paper-Fina​
​l.pdf​
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​MESA MTSS Intervention Menu (Elementary)​

​Tier 1 – Universal (All Students)​

​Core instruction + prevention.​
​Designed for ~80–90% of​

​students​

​Tier 2 – Targeted (Some​
​Students)​

​Short-term, small-group​
​interventions for ~10–15%​

​Tier 3 – Intensive (Few​
​Students)​

​Individualized, high-frequency​
​supports for ~3–5%​

​Academics​

​●​ ​Standards-aligned core​
​curriculum with explicit​
​instruction​

​●​ ​Differentiated small groups​
​within core block​

​●​ ​Universal screeners​
​(3x/year: DIBELS, MAP,​
​etc.)​

​●​ ​Daily literacy & math​
​workshop models​

​●​ ​Formative assessment +​
​reteach cycles​

​●​ ​Vocabulary-rich, language​
​scaffolds for all learners​

​●​ ​Family learning​
​resources/home practice​
​supports​

​Behavior​

​●​ ​Schoolwide PBIS/positive​
​behavior expectations​
​Clear routines, procedures,​
​and visuals​

​●​ ​Behavior teaching lessons​
​(model/practice/reteach)​

​●​ ​Positive reinforcement​
​systems (class points,​
​recognition)​

​●​ ​Restorative circles/class​
​meetings​

​●​ ​Active supervision +​
​precorrections​

​Attendance​

​●​ ​Welcoming school climate​
​& strong relationships​
​Family communication​
​systems (texts, calls,​
​newsletters)​

​●​ ​Morning greeters/check-ins​

​Academics​

​●​ ​Small-group reading/math​
​intervention (3–5x/week)​

​●​ ​Targeted skill groups​
​(phonics, fluency, fact​
​fluency, problem solving)​

​●​ ​Progress monitoring​
​biweekly​

​●​ ​Intervention programs​
​(e.g., LLI, SPIRE, Do the​
​Math)​

​●​ ​Tutoring or after-school​
​support​

​●​ ​Check-in on independent​
​work completion​

​Behavior​

​●​ ​Check-In/Check-Out​
​(CICO)​

​●​ ​Social skills groups​
​●​ ​Behavior contracts​
​●​ ​Structured break plans​
​●​ ​Targeted reinforcement​

​plans​
​●​ ​Increased adult mentoring​
​●​ ​Functional Behavior​

​Assessment (brief)​

​Attendance​

​●​ ​Attendance check-ins with​
​trusted adult​

​●​ ​Family problem-solving​
​meetings​

​●​ ​Attendance goals with​
​incentives​

​●​ ​Home visits or counselor​
​outreach​

​●​ ​Morning “soft landing” or​
​breakfast clubs​

​Social-Emotional Development​

​Academics​

​●​ ​Daily 1:1 or very small​
​group intervention​

​●​ ​Individualized learning​
​plans​

​●​ ​Diagnostic assessments to​
​target skill gaps​

​●​ ​Specialized instruction​
​(SPED/MTSS specialists)​

​●​ ​Extended time/day​
​supports​

​●​ ​Assistive technology​
​●​ ​Possible special education​

​referral if warranted​

​Behavior​

​●​ ​Full Functional Behavior​
​Assessment (FBA)​

​●​ ​Behavior Intervention Plan​
​(BIP)​
​Intensive wraparound​
​supports​

​●​ ​Daily data tracking​
​●​ ​Crisis/safety plans​

​Increased adult​
​supervision or​
​individualized schedule​

​●​ ​Collaboration with outside​
​providers​

​Attendance​

​●​ ​Individual attendance plan​
​●​ ​Social worker/case​

​manager support​
​●​ ​Barrier removal​

​(transportation, housing,​
​health resources)​

​●​ ​Intensive family​
​engagement​

​●​ ​Community agency​
​partnerships​
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​●​ ​Recognition for​
​strong/improved​
​attendance​

​●​ ​Clear attendance​
​expectations shared with​
​families​

​Social-Emotional Development​

​●​ ​SEL curriculum (Second​
​Step, RULER, Responsive​
​Classroom, etc.)​

​●​ ​Daily morning meetings​
​●​ ​Explicit instruction in​

​self-regulation & conflict​
​resolution​

​●​ ​Calm-down spaces in​
​classrooms​

​●​ ​Growth mindset language​
​●​ ​Universal trauma-informed​

​practices​

​●​ ​Small-group counseling​
​(friendship, anxiety, grief,​
​self-regulation)​

​●​ ​Mentoring programs (lunch​
​bunch, buddy systems)​
​Coping skills instruction​
​groups​

​●​ ​Structured play groups​
​●​ ​Short-term behavior​

​coaching​

​●​ ​Truancy prevention​
​processes (as required)​

​Social-Emotional Development​

​●​ ​Individual​
​counseling/therapy​

​●​ ​Wraparound or​
​multi-agency supports​

​●​ ​Safety planning​
​●​ ​Mental health referrals​

​Trauma-informed​
​individualized supports​

​●​ ​Functional coping plans​
​embedded in schedule​
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​More detailed steps to this decision tree and additional information can be found in​
​Appendix “​​Section Q: Serving Students with Special​​Needs​​.”​

​Staffing: Hiring and retaining licensed staff​

​In alignment with other Jeffco charters, MESA will use the services of Jeffco special​
​service providers for special education.  For further development, alignment, and oversight, a .​
​A strong coaching model, competitive compensation, and a collaborative culture support​
​retention. The Special Education portions of the professional development calendar includes:​

​●​ ​Week 0: Review of all IEPs/504s and service delivery structures​
​●​ ​Ongoing: Data collection, accommodations, FAPE, and MTSS alignment​
​●​ ​Week 15: Procedural safeguards, evaluation timelines, and LRE fidelity​
​●​ ​Weekly coaching and participation in data team meetings​

​Professional development for general educators and service providers​

​Professional development at MESA is designed to ensure that all general education​
​teachers and related service providers are equipped to meet the needs of a diverse student​
​population within an inclusive, rigorous learning environment. Throughout the year, staff engage​
​in ongoing training focused on inclusive instructional practices and universal design for learning,​
​ensuring that lessons are accessible to all students. Teachers also receive targeted professional​
​development in sheltered instruction strategies to support multilingual learners, as well as​
​training on identifying Gifted and Talented characteristics and implementing curriculum​
​compacting and extension opportunities. Instructional decision-making is grounded in data, with​
​professional learning aligned to EL Education and Illustrative Math and focused on the use of​
​formative and summative assessments to inform instruction. In addition, staff participate in​
​training on Conscious Discipline to support students’ social-emotional development and create​
​safe, supportive classroom environments. MTSS implementation is reinforced through the use​
​of shared checklists, protocols, and progress monitoring tools informed by resources from the​
​Council of Great City Schools. This professional development structure is embedded within​
​MESA’s yearlong instructional cycles and reflects Jeffco’s emphasis on extraordinary student​
​experiences, with all general education staff receiving ongoing coaching, feedback, and support​
​to continuously strengthen their practice.​

​This PD aligns with MESA’s yearlong instructional cycles and Jeffco’s focus on​
​extraordinary student experiences.  This includes all general education staff receiving​
​professional development and feedback in: inclusive practices through universal design,​
​sheltered instruction for MLLs, best practices for Special Education and Gifted and Talented​
​Education, as well as, engaging in weekly data meetings and regular instructional coaching.​

​Additionally, teachers and staff will have release time during professional learning​
​sessions to complete online free professional development options from the Colorado​
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​Department of Education​​68​​.  These modules help teachers earn licensure renewal credits, as​
​well as, develop teacher skill sets for exceptional student needs like behavior, trauma-informed​
​care, dyslexia and more.​

​Ratios​

​MESA follows Jeffco’s staffing ratio requirements for students with disabilities and​
​special service providers. Enrollment projections include approximately 15% of students with​
​IEPs, informing staffing allocations for Special Education teachers and service providers.  The​
​table below shows the ratios for students:providers based on the initial five-year budget and​
​enrollment plan.​

​Year​

​Total students​
​enrolled →​

​Year 1​

​96 total students​

​Year 2​

​144 total​
​students​

​Year 3​

​192 total​
​students​

​Year 4​

​240 total​
​students​

​Year 5​

​288 total​
​students​

​Anticipated​
​students receiving​
​Special Education​

​Services (15%)​

​14 students​ ​22 students​ ​29 students​ ​36 students​ ​44 students​

​Ratio of Service​
​Providers to​

​Students​
​needing​
​services​

​FTE of Service​
​Providers in​

​Budget​

​1:11​

​-0.75 Special​
​Education Teacher​
​-0.5 Mental Health​

​Total FTE: 1.25​

​1:11​

​-1.0 Special​
​Education Teacher​
​-1.0 Mental Health​

​Total FTE: 2.0​

​1:9​

​-1.0 Director of​
​Special Services​
​-1.0 Mental Health​
​-1.5 Special​
​Education​
​Teachers​

​Total FTE: 3.5​

​1:9​

​-1.0 Director of​
​Special Services​
​-1.0 Mental Health​
​-2.0 Special​
​Education​
​Teachers​

​Total FTE: 4.0​

​1:9​

​-1.0 Director of​
​Special Services​
​-2.0 Mental Health​
​-2.0 Special​
​Education​
​Teachers​

​Total FTE: 5.0​

​Adjustments to programs and resources​

​Instructional plans may be modified based on student need or accommodation, including​
​grouping changes, intervention frequency, schedule adjustments, and use of specialized​
​materials. Additional resources include sensory tools, translation support, technology for​
​assessments, and intervention programs aligned to MTSS.  MESA K–8 School will collaborate​
​with the district to determine appropriate supports and, when needed, potential placements for​
​students with significant needs, ensuring alignment with district processes and a commitment to​
​student success.​

​68​ ​(n.d.). https://www.cde.state.co.us/cdesped/online-free-pd-options [Review of​
​https://www.cde.state.co.us/cdesped/online-free-pd-options]. Colorado Department of Education.​
​https://www.cde.state.co.us/cdesped/online-free-pd-options​
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​R. Dispute Resolution Process​

​MESA is committed to maintaining a collaborative, transparent, and professional​
​relationship with Jeffco Public Schools. In the event that a dispute arises between the charter​
​school and the District, MESA will follow a dispute resolution process that is fully aligned with​
​the requirements set forth in CRS 22-30.5-107.5 and with the intent of resolving issues at the​
​lowest possible level.​

​Consistent with statute, MESA will first attempt to resolve any dispute informally through​
​direct communication between school leadership and designated District staff. This initial step is​
​intended to clarify concerns, share relevant information, and seek a mutually agreeable​
​resolution without the need for formal proceedings. The school believes that early, good-faith​
​dialogue supports strong partnerships and minimizes disruption to students and families.​

​If informal resolution is unsuccessful, MESA will engage in the formal dispute resolution​
​process outlined in its charter contract, which will mirror statutory requirements. This includes​
​providing written notice of the dispute, a clear description of the issue, and proposed remedies.​
​Both parties will be afforded the opportunity to present relevant documentation and perspectives​
​within established timelines.​

​Should the dispute remain unresolved after these steps, MESA will participate in​
​mediation or other dispute resolution mechanisms as required by CRS 22-30.5-107.5, prior to​
​pursuing any further legal remedies. Throughout the process, MESA will continue to operate in​
​compliance with all applicable laws, regulations, and contractual obligations and will prioritize​
​continuity of services to students.​

​The governing board will oversee adherence to the dispute resolution process, ensuring​
​that actions taken by the school are aligned with statutory requirements, board policy, and the​
​terms of the charter contract. By following this structured, statute-aligned approach, MESA​
​demonstrates its commitment to accountability, collaboration, and responsible governance in​
​partnership with Jeffco Public Schools.​

​S. School Management Contracts​

​This section of the application does not apply, as MESA is not planning to contract with​
​an education management provider.​
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​MESA Charter Application: Appendix​
​Use​​linked bookmark​​to jump to digital appendix section​

​Letter of Intent​

​A.​ ​Executive Summary​

​B.​ ​Vision and Mission Statements​

​C.​ ​Goals, Objectives, and Pupil Performance Standards​

​D.​ ​Evidence of Support​

​E.​ ​Educational Program​

​F.​ ​Plan for Evaluating Pupil Performance​

​G.​ ​Budget and Finance​

​H.​ ​Governance​

​I.​ ​Employees​

​J.​ ​Insurance Coverage​

​K.​ ​Parent and Community Involvement​

​L.​ ​Enrollment Policy​

​M.​ ​Transportation and Food Service​

​N.​ ​Facilities​

​O.​ ​Waivers​

​P.​ ​Student Discipline, Suspension, or Expulsion​

​Q.​ ​Serving Students with Special Needs​

​T.​​Additional Information:​​School Safety and Preparedness​
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​Letter of Intent​

​MESA K–8 School​
​An Expeditionary Learning School in the Two Creeks Neighborhood​
​1100 Upham Street | Lakewood, CO 80214​

​February 1, 2026​

​Jefferson County Board of Education and District Accountability Committee​
​Jefferson County Public Schools​
​1829 Denver West Drive​
​Golden, CO 80401​

​Dear Members of the Board of Education,​

​On behalf of our founding team, I am pleased to submit this Letter of Intent to apply for​
​authorization of MESA K-8 School, a public charter school designed to serve students and​
​families in the Two Creeks neighborhood through an Expeditionary Learning and​
​enrichment-for-all model.​

​MESA K-8 School will be founded and led by Jennifer Norris, Executive Director, in​
​partnership with a dedicated steering committee: Trevon Brandhorst, Annie Carlon, Jill Duncan,​
​Patty Kipp, Dino Reyes Jr., and Darby West.​

​The proposed school location is a vacant school at 1100 Upham Street, Lakewood,​
​Colorado 80214. This site lies along the eastern boundary of Jefferson County Public Schools​
​and was intentionally selected to serve the Two Creeks neighborhood and surrounding​
​communities where families have expressed a strong need for additional high-quality public​
​school options.​

​MESA proposes to open in the 2027–2028 school year, initially serving 48 Kindergarten​
​students and 48 1st Grade students in Year 1. The school will add one grade level each year​
​and will grow to serve Kindergarten through 8th grade at full build-out by the 2033–2034 school​
​year.​

​The rationale for MESA is grounded in demonstrated community demand and equity of​
​access. The proposed service area reflects higher-than-district averages of students qualifying​
​for free and reduced lunch and multilingual learners, alongside limited access to innovative or​
​enrichment-focused programming. Approximately 15,000 K–8 students live within a ten-minute​
​radius of the site, and nearby schools show minimal program diversity and low neighborhood​
​capture rates. Families and community members have consistently voiced the need for more​
​school choice and specifically requested an Expeditionary Learning model that provides​
​rigorous academics, real-world problem solving, and meaningful enrichment opportunities for all​
​students. Community support is evidenced through numerous letters of support and strong​
​family enrollment interest.​
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​MESA will be the first K-8 Expeditionary Learning school in Jeffco. Through daily​
​rigorous instruction, problem-based learning, field experiences, exhibitions of learning, and​
​strong social-emotional supports, MESA will ensure that scholars from all backgrounds have​
​access to joyful, challenging, and meaningful educational experiences that prepare them to​
​become confident community leaders.​

​MESA affirms that it is not applying for authorization with any other school district.​

​Thank you for your time and consideration. We look forward to partnering with Jefferson​
​County Public Schools to expand high-quality educational opportunities for students and​
​families in the Two Creeks community.​

​Sincerely,​

​Jennifer Norris​
​Founder and Executive Director, MESA K-8 School​
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​Appendix Section A: Executive Summary​

​Footnote 1:​​Jeffco Thrives​​Initiatives​

​Footnote 2:​​EL Education from Imagine Learning​​(Brochure​​linked​
​here, further instructional materials in educational programming​
​section)​

​93​

https://www.jeffcopublicschools.org/about/jeffco-thrives
https://www.imaginelearning.com/wp-content/uploads/2023/12/753370622-ELE-Overview-Brochure.pdf


​Data from Demographer that Supports Enrollment Viability​
​(from​​Eschbacher Consulting, LLC​​and​​Jeffco Dashboards​​)​

​Capture rates from nearby schools​
​“Capture” is the percentage of students who live in that school’s boundary and enroll in that boundary school.​

​Stevens​ ​Lumberg​ ​Belmar Arts​ ​Deane​ ​Eiber​

​Patterson​ ​South Lakewood​ ​Welchester​ ​Slater​ ​Rose Stein​

​Alameda MS/HS​ ​Jefferson​ ​Lakewood HS​ ​Edgewater​ ​5 of these 14​
​schools have​
​50% or more​

​their boundary​
​students​

​attending their​
​school​
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​This graph shows that more than half​
​of the students at nearby schools are​
​not going to their boundary school.​
​This is not a matter of declining​
​enrollment but rather low capture and​
​high choice out rates.  MESA is a​
​chance for 2,500 students to come​
​back to their neighborhood and only​
​needs 3% of the students in this area​
​to be fully viable.  The highest​
​(over-enrolled) school in this area in​
​2024-25 was Kipp Sunshine Peak​
​Elementary, a DPS charter school.​
​The leader of this school is our​
​MESA Founding Principal​​and will​
​bring families from DPS to Jeffco.​

​The table to the left shows nearby schools to MESA’s location and community perception from​
​GreatSchools and Niche rating systems.  This shows that there are many mixed ratings at​
​schools and that schools with a higher FRL population (which MESA intends to serve) have​
​lower ratings from the community.  This shows an opportunity to attract local families back with a​
​new model option.​
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​Footnote 3: Referenced​​article​​for reasoning to offer enrichment for all students​
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​Letters of Support (in order as listed in Evidence of Support Table of Application)​

​98​



​99​



​100​



​101​



​102​



​Julia Pool​
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​242 W 53rd St 50A​
​NY, NY 10019​

​julia@burninmindset.com​
​804-241-6109​
​September 30, 2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA K-8​
​School, founded by Jennifer Norris. As a business owner focused on teacher retention, I believe this​
​proposed school presents a much-needed and thoughtfully designed educational option for families in​
​Jefferson County.​

​MESA aims to serve Kindergarten-8th grade students in a shared campus. The school’s​
​mission—MESA exists to serve scholars from all backgrounds to become exceptional community​
​leaders—reflects both innovation and a deep commitment to academic excellence and values that​
​align with Jeffco Public Schools’ broader goals.​

​Having heard/followed the vision and leadership of Jennifer Norris, I can attest to her​
​qualifications, integrity, and dedication to students. Her background and passion for​
​meaningful, community-driven education give me confidence in their ability to lead a​
​successful and sustainable school.​

​I believe MESA will provide an educational model that complements existing district schools while​
​meeting the unique needs of our diverse student population. As an east Jeffco K-8 Expeditionary​
​Learning center, this school is positioned to enhance learning opportunities and empower families with​
​choice.​

​I respectfully urge the Board of Education and the Charter School Application Review Committee to​
​approve this application. The approval of MESA represents a forward-thinking step toward a stronger​
​and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​

​Julia Pool​
​CEO, Burn-in Mindset​
​2013 DC Teacher of the Year​
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​Guy Pasquino​
​408 N Franklin St​
​Denver CO 80218​
​gpasquino@mac.com​
​720-256-0708​
​10/15/2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review​
​Committee,​

​It is with unreserved enthusiasm that I recommend the charter school application for MESA K-8 School,​
​founded by Jennifer Norris. As an educator, school leader, and educational non-profit executive director, I​
​am confident this proposed school presents a much-needed and thoughtfully designed educational option​
​for families in Jefferson County.​

​MESA aims to serve Kindergarten-8th grade students in a shared campus. The school’s mission—MESA​
​exists to serve scholars from all backgrounds to become exceptional community leaders—reflects both​
​innovation and a deep commitment to academic excellence and values that align with Jeffco Public​
​Schools’ broader goals.​

​Having worked alongside Jennifer Norris and witnessed her vision and leadership firsthand, I can​
​unequivocally attest to her proven qualifications, unwavering integrity, and profound dedication to​
​students. Her 15+ years of experience in teaching, coaching, and school leadership, combined with a​
​demonstrated capacity for translating passion into operational reality, give me absolute confidence in her​
​ability to found and sustain a successful school.​

​I believe MESA will provide an educational model that powerfully complements existing district schools​
​while meeting the unique needs of our diverse student population. As an East Jeffco K-8 Expeditionary​
​Learning Center, MESA is uniquely positioned to deepen student engagement through project-based​
​curricula, thereby enhancing learning opportunities and empowering families with greater choice.​

​I respectfully urge the Board of Education and the Charter School Application Review Committee to​
​approve this application. The approval of MESA represents a forward-thinking step toward a stronger and​
​more inclusive public education system in Jeffco.​

​I am confident that MESA K-8 School will be a valuable and successful addition to Jeffco Public Schools. I​
​urge you to approve this application.​

​Sincerely,​
​Guy Pasquino​​M.Ed​
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​Austin Hall​
​Dean of Students​
​Aurora West College Preparatory Academy​
​19700 E Idaho ave​
​Aurora, CO 80017​
​ahall3@aurorak12.org​
​720-291-3766​

​10/27/2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to offer my enthusiastic support for Jennifer Norris and the charter school application to establish​
​MESA K-8 School in Jefferson County. As someone who has had the privilege of​​working with/for​​Jennifer​​Norris in​
​the field of education, I can confidently speak to their qualifications, character, and readiness to found and lead a​
​high-quality public charter school.​

​Jennifer Norris brings 15 years of experience in education, with a proven track record of​​instructional​
​leadership, community engagement.​​Her ability to​​connect​​with students and​​families will​​serve her well as​​the​
​founder of a new public charter school in Jeffco.​

​I have personally witnessed Jenn demonstrate the kind of visionary leadership and operational acumen that founding​
​a school requires. Whether through​​advocating for​​underserved students,​​or developing culturally responsive​
​curriculum​​her work has consistently prioritized student​​success and community impact.​

​What​ ​sets​ ​Jenn​ ​apart​ ​is​ ​her​ ​unwavering​ ​commitment​ ​to​ ​educational​ ​equity,​ ​innovative​ ​learning,​ ​and​ ​whole-child​
​development.​​Her​​vision​​for​​MESA​​K-8​​is​​not​​only​​compelling—it​​is​​actionable,​​rooted​​in​​research,​​and​​reflective​​of​
​the needs of families across Jefferson County.​

​Jeffco Public Schools would benefit from the addition of a school led by such a dedicated, capable, and​
​student-focused leader. I urge the Board and Review Committee to approve the charter application for MESA K-8​
​School, knowing that its success will be shaped by the strength, integrity, and educational excellence that Jennifer​
​Norris brings.​
​Thank you for your consideration and for your ongoing commitment to expanding high-quality public education in​
​our community.​

​Sincerely,​
​Austin Hall​

​Dean of Students​

​Aurora West College Preparatory Academy​
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​Dayana Juski​
​Early Childhood Education (ECE) Lead teacher and Team Specialist​
​Colfax Elementary School​
​1526 Tennyson st​
​Denver CO 80204​
​dayana_juski@dpsk12.net​
​(720) 557 9908​

​November, 2, 2025​

​J​​effco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to offer my enthusiastic support for Jennifer Norris in her application to found and lead MESA K–8 School​
​within Jeffco Public Schools. I had the privilege of working closely with Jennifer during her time as Assistant Principal​
​at Colfax Elementary, where I witnessed firsthand her exceptional leadership, deep commitment to students, and​
​unwavering dedication to collaborative, student-centered education.​

​Jennifer consistently demonstrated the ability to build strong, cohesive teams through trust, transparency, and​
​genuine listening. She valued teacher voice and fostered a culture where staff felt empowered to innovate, take​
​risks, and continuously improve their practice—all with students’ best interests at heart. Her openness to feedback​
​and her ability to adapt in response to student needs set her apart as a leader who prioritizes student growth above​
​all else. At the time, we were using a curriculum that I had a really hard time with, and went to Jenn a number of​
​times for advice on how to make things more tailored to our title 1 school students. Not only did she listen to my​
​concerns, but she also offered suggestions and guided me to make changes that were still meeting the curriculum​
​standards but with a more culturally appropriate approach. And I was a happier teacher.​

​The vision for MESA K–8 reflects Jennifer’s educational philosophy and her passion for equity and enrichment. A​
​school that emphasizes enrichment for all students—not just those identified as gifted and talented—alongside​
​service learning, problem-based learning, and field experiences tied to Expeditionary Learning literacy units,​
​embodies her belief that every child deserves meaningful, hands-on learning opportunities that connect academics​
​to the real world. This was a big part of the problem we needed to solve at Colfax with the curriculum we were using,​
​that was written for middle-class families, and Jenn had the sensibility to help the ECE team to find alternatives to​
​make it more meaningful for our students. We went from changing play themes, to incorporating activities that were​
​very responsive to what our families were bringing, which promoted more family involvement that year. We even had​
​her child as one of our students, and as a family member, she could see how the changes benefited the students​
​and families. She is a problem solver, and she listens with heart.​

​I​ ​am​ ​confident​ ​that​ ​under​ ​Jennifer’s​ ​leadership,​ ​MESA​ ​will​ ​become​ ​a​ ​thriving,​ ​inclusive​ ​learning​ ​community​ ​that​
​nurtures​​curiosity,​​compassion,​​and​​a​​love​​of​​learning​​in​​every​​student.​​She​​has​​the​​vision,​​organizational​​skill,​​and​
​heart to make this a reality.​

​Please do not hesitate to contact me if you would like additional insight into Jennifer’s leadership and​
​professional impact. I offer my full support for the approval of the MESA K–8 charter application.​

​Sincerely,​
​Dayana Juski​
​Early Childhood Lead Teacher and Team Specialist​
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​Belén Iniesta-Plaza​
​E.C.E Teacher​
​Denver Public Schools​
​90 N Corona ST​
​Denver, CO​
​iniesta_plaza@hotmail.com​
​720-441-9876​
​10/28/2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to offer my enthusiastic support for Jennifer Norris and the charter school application to establish​
​MESA K-8 School in Jefferson County. As someone who has had the privilege of working for Jennifer Norris in the​
​field of education, I can confidently speak to their qualifications, character, and readiness to found and lead a​
​high-quality public charter school.​

​Jennifer Norris brings 15 years of experience in education, with a proven track record of fostering a school-wide​
​culture where all educators—from Early Childhood through upper grades—students, and families feel included,​
​respected, and empowered; promoting collaborative decision-making, equity-centered practices, and innovative​
​approaches to teaching and learning; and ensuring that all members of the school community are supported to​
​achieve their full potential. Her ability to create a cohesive, student- and family-centered learning environment that​
​values diverse perspectives and nurtures both professional and personal growth among educators will serve her well​
​as the founder of a new public charter school in Jeffco.​

​I have personally witnessed Jenn demonstrate the kind of visionary leadership and operational acumen that​
​founding a school requires. Whether through advocating for inclusive teaching practices, ensuring that every student​
​has equitable opportunities to succeed, and cultivating strong partnerships with families to support student growth,​
​her work has consistently prioritized student success and community impact.​

​What sets Jenn apart is her unwavering commitment to educational equity, inclusion, and whole-child​
​development. She believes that every student and every teacher deserves to feel welcome, supported, and​
​empowered to reach their full potential, and she lives that belief through her daily leadership. Her vision for MESA​
​K-8 is not only compelling—it is actionable, rooted in research, and reflective of the needs of families across​
​Jefferson County.​

​Jeffco Public Schools would benefit from the addition of a school led by such a dedicated, capable, and​
​student-focused leader. I urge the Board and Review Committee to approve the​
​charter application for MESA K-8 School, knowing that its success will be shaped by the strength, integrity,​
​and educational excellence that Jennifer Norris brings.​

​Thank you for your consideration and for your ongoing commitment to expanding high-quality public education in​
​our community.​

​Sincerely,​
​Belén Iniesta-Plaza​

​Early Childhood teacher in Denver Public Schools​
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​Brian Hyosaka​
​2131 S. Allison Ct​
​Lakewood, CO 80227​
​Brian.hyosaka@gmail.com​
​630.463.2290​
​11/24/25​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review​
​Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA​
​K–8 School, founded by Jennifer Norris. I write as a Lakewood resident, a career educator, and​
​a parent of children in Jeffco Public Schools who deeply believes in strong, community-rooted​
​public education.​

​Over the years, I have seen firsthand both the strengths of our district and the real need for​
​more innovative, responsive learning environments that meet the needs of today’s students. The​
​vision for MESA feels like a thoughtful and timely response to that need. The school’s mission to​
​serve scholars from all backgrounds to become exceptional community leaders resonates​
​strongly with my own beliefs about what schools should make possible for young people.​

​I have followed Jennifer Norris’s leadership and vision with admiration for many years now. Her​
​background in education and her commitment to creating meaningful, student-centered learning​
​environments give me strong confidence in her ability to lead a school that is both academically​
​rigorous and deeply grounded in the needs of families. She brings both credibility and heart to​
​this work, qualities I know are essential for a successful school.​

​As a parent and educator in Jefferson County, I believe MESA offers a model that will​
​complement existing district schools while expanding high-quality options for families. The​
​proposed K–8 expeditionary learning focus is especially compelling, as it emphasizes real-world​
​learning, strong relationships, and student voice, all elements I believe are critical.​

​I respectfully urge you to approve the MESA K–8 charter application. I see this school as a​
​powerful opportunity to strengthen the public education landscape in Jeffco and to better serve​
​the diverse learners and families who call our community home.​

​Thank you for your time, leadership, and thoughtful consideration.​

​Sincerely,​
​Brian Hyosaka​
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​Victoria Laureska​
​Easton Elementary School​
​307 Glenwood Ave.​
​Easton, MD 21601​

​December 2, 2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to offer my enthusiastic support for Jennifer Norris and the charter school​
​application to establish MESA K-8 School in Jefferson County. As someone who has had the​
​privilege of knowing and working with Jennifer Norris in the field of education, I can confidently​
​speak to their qualifications, character, and readiness to found and lead a high-quality public​
​charter school.​

​Jennifer Norris brings 15 years of experience in education, with a proven track record of​
​heart-centered leadership and innovation. Her ability to instruct and guide with confidence,​
​intention, and grace consistently even while facing challenges and turmoil, will serve her well as​
​the founder of a new public charter school in Jeffco.​

​I have personally witnessed Jenn demonstrate the kind of visionary leadership and​
​operational acumen that founding a school requires. Whether through advocating for students,​
​implementing data driven instruction, or working tirelessly to engage families in her school​
​community, her work has consistently prioritized student success and community impact.​

​What sets Jenn apart is her unwavering commitment to equality and to seeing every child​
​succeed academically and as a whole child. Her vision for MESA K-8 is not only compelling—it​
​is actionable, rooted in research, and reflective of the needs of families across Jefferson County.​

​Jeffco Public Schools would benefit from the addition of a school led by such a dedicated,​
​capable, and student-focused leader. I urge the Board and Review Committee to approve the​
​charter application for MESA K-8 School, knowing that its success will be shaped by the​
​strength, integrity, and educational excellence that Jennifer Norris brings.​
​Thank you for your consideration and for your ongoing commitment to expanding high-quality​
​public education in our community.​

​Sincerely,​
​Victoria Laureska​
​Easton Elementary School​
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​Trevon Brandhorst​
​1834 S Quitman St​
​Denver, CO 80219​
​Trevon.Brandhorst@gmail.com​
​319-541-8154​
​12/10/2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA​
​K-8 School, founded by Jennifer Norris. As a Family and Community Engagement Expert and​
​Large Urban School District Administrator, I believe this proposed school presents a​
​much-needed and thoughtfully designed educational option for families in Jefferson County.​

​MESA aims to serve Kindergarten-8th grade students in a shared campus. The school’s​
​mission—MESA exists to serve scholars from all backgrounds to become exceptional​
​community leaders—reflects both innovation and a deep commitment to academic excellence​
​and values that align with Jeffco Public Schools’ broader goals.​

​Having heard the vision and leadership of Jennifer Norris and previously collaborated, I can​
​attest to her qualifications, integrity, and dedication to students. Her background in leading​
​schools to impact and her passion for meaningful, community-driven education give me​
​confidence in her ability to lead a successful and sustainable school.​

​I believe MESA will provide an educational model that complements existing district schools​
​while meeting the unique needs of our diverse student population. Simply put this is a huge​
​opportunity for Jeffco and the families and students! As an east Jeffco K-8 Expeditionary​
​Learning center, this school is positioned to enhance learning opportunities and empower​
​families with choice.​

​I respectfully hope the Board of Education and the Charter School Application Review​
​Committee will consider approving this application. The approval of MESA represents a​
​forward-thinking step toward a stronger and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration!​

​Sincerely,​
​Trevon Brandhorst​
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​Cynden Porter​

​1204 S Balsam Ct​

​Lakewood, CO 80232​

​cynden@exponentialops.com​

​720-878-6388​

​December 18, 2025​

​Jeffco Public Schools​

​Board of Education and Charter School Application Review Committee​

​1829 Denver West Drive, Bldg. #27​

​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I​ ​am​​writing​​to​​express​​my​​enthusiastic​​and​​unwavering​​support​​for​​the​​charter​​school​​application​​submitted​

​for​​MESA​​K-8​​School,​​founded​​by​​Jennifer​​Norris.​​As​​a​​strategic​​operations​​consultant​​who​​works​​extensively​

​with​ ​educational​ ​and​ ​nonprofit​ ​organizations,​ ​I​ ​believe​ ​this​ ​proposed​​school​​represents​​exactly​​the​​kind​​of​

​innovative, community-responsive educational option that families in east Jefferson County desperately need.​

​Though​​Jennifer​​and​​I​ ​first​​connected​​just​​over​​a​​month​​ago,​​I​ ​have​​been​​genuinely​​inspired​​by​​the​​depth​​of​

​her​​passion,​​the​​clarity​​of​​her​​vision,​​and​​her​​remarkable​​ability​​to​​translate​​complex​​educational​​challenges​

​into​ ​actionable​ ​solutions.​ ​In​ ​my​ ​years​ ​of​ ​working​ ​with​ ​educational​ ​leaders​ ​across​ ​various​ ​contexts,​ ​I​ ​can​

​confidently​ ​say​ ​that​ ​Jennifer​ ​stands​ ​out​ ​as​ ​an​ ​exceptional​ ​leader​ ​with​ ​both​​the​​track​​record​​and​​the​​heart​

​necessary to build something transformative.​

​What​​strikes​​me​​most​​about​​Jennifer​​is​​her​​unwavering​​commitment​​to​​improving​​student​​outcomes—not​​as​

​an​ ​abstract​ ​concept,​ ​but​ ​as​ ​a​ ​daily​ ​practice​ ​grounded​ ​in​ ​real​ ​relationships​ ​with​ ​students​​and​​families.​​She​

​approaches​ ​education​ ​with​ ​a​ ​rare​ ​combination​ ​of​ ​data-driven​ ​rigor​ ​and​ ​deep​ ​empathy,​ ​constantly​​seeking​

​innovative​ ​ways​ ​to​ ​better​ ​support​ ​the​ ​whole​ ​child​ ​and​ ​engage​ ​families​ ​as​​true​​partners​​in​​the​​educational​

​journey.​ ​Her​ ​leadership​ ​style​ ​embodies​ ​both​ ​high​ ​expectations​ ​and​ ​high​ ​support,​ ​creating​ ​environments​

​where students don't just succeed academically but develop into confident, capable community leaders.​

​Jennifer's​​decision​​to​​establish​​MESA​​K-8​​School​​in​​east​​Jefferson​​County​​speaks​​volumes​​about​​her​​character​

​and​​commitment.​​She​​identified​​a​​critical​​gap​​in​​educational​​options​​for​​families​​in​​this​​area​​and,​​rather​​than​

​simply​​noting​​the​​challenge,​​she​​stepped​​forward​​to​​meet​​the​​moment.​​This​​is​​not​​someone​​who​​shies​​away​

​from​​difficulty;​​this​​is​​a​​leader​​who​​sees​​challenges​​as​​opportunities​​to​​serve​​and​​who​​has​​the​​proven​​ability​

​to build sustainable, high-performing educational institutions.​

​The​ ​MESA​ ​model—an​ ​Expeditionary​ ​Learning​ ​approach​ ​serving​ ​K-8​ ​students​ ​from​ ​all​

​backgrounds—represents​​thoughtful​​innovation​​grounded​​in​​proven​​pedagogical​​practices.​​This​​isn't​​change​

​for​ ​change's​ ​sake;​ ​it's​ ​a​ ​carefully​ ​designed​ ​response​ ​to​ ​the​ ​specific​ ​needs​ ​and​ ​assets​ ​of​ ​the​ ​east​ ​Jeffco​

​community.​ ​The​ ​school's​ ​mission​ ​to​ ​develop​ ​exceptional​ ​community​ ​leaders​ ​from​ ​all​ ​backgrounds​ ​aligns​
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​perfectly​ ​with​ ​both​ ​district​ ​goals​ ​and​ ​the​ ​broader​ ​imperative​ ​to​ ​ensure​ ​every​ ​child​​has​​access​​to​​excellent​

​public education options.​

​From​ ​an​ ​operational​ ​perspective,​ ​Jennifer​ ​brings​ ​the​ ​systems​ ​thinking​ ​and​ ​strategic​ ​planning​ ​capabilities​

​essential​​for​​launching​​and​​sustaining​​a​​successful​​charter​​school.​​She​​understands​​that​​great​​schools​​require​

​more​ ​than​ ​great​ ​teaching—they​ ​need​ ​robust​ ​operational​​foundations,​​strong​​community​​partnerships,​​and​

​sustainable​ ​financial​ ​models.​ ​Her​ ​comprehensive​ ​approach​ ​to​ ​school​ ​design,​ ​combining​ ​educational​

​excellence​​with​​operational​​sustainability,​​gives​​me​​tremendous​​confidence​​in​​MESA's​​long-term​​viability​​and​

​impact.​

​I​ ​urge​​the​​Board​​and​​Review​​Committee​​to​​recognize​​what​​an​​extraordinary​​opportunity​​Jennifer​​Norris​​and​

​MESA​ ​K-8​ ​School​ ​represent​ ​for​ ​Jefferson​ ​County.​ ​Approving​ ​this​ ​application​ ​means​ ​investing​ ​in​ ​a​ ​proven​

​educational​ ​leader,​ ​expanding​​quality​​options​​for​​families​​who​​need​​them​​most,​​and​​demonstrating​​Jeffco's​

​commitment to innovative, equity-focused public education.​

​The​ ​students​ ​and​ ​families​ ​of​ ​east​ ​Jefferson​ ​County​ ​deserve​ ​access​ ​to​ ​excellent​ ​schools​ ​that​​see​​and​​serve​

​their​​full​ ​potential.​ ​Jennifer​​Norris​​has​​both​​the​​vision​​and​​the​​capability​​to​​deliver​​exactly​​that​​through​​MESA​

​K-8 School. I respectfully but urgently encourage you to approve this application.​

​Thank you for your time, your service to our community, and your consideration of this important application.​

​Sincerely,​

​Cynden Porter​

​Owner, Exponential Ops, Inc.​
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​Derek Pike​
​2099 S Raleigh St​
​Denver, CO 80219​
​mrderekpike7@gmail.com​
​303-908-4130​
​January 7th 2026​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA K-8​
​School, founded by Jennifer Norris. As a parent and school leader who has deep knowledge and interest​
​in the success of JeffCo and Denver Metro area schools, I believe this proposed school presents a​
​much-needed and thoughtfully designed educational option for families in Jefferson County and beyond.​
​Jennifer Norris has consistently designed and led schools that outperform their counterparts in Colorado.​
​As such, her proposal and commitment to exceptional schools should be considered as a priority for any​
​community she serves.​

​MESA aims to serve Kindergarten-8th grade students from all backgrounds in a shared campus. The​
​school’s mission—MESA exists to serve scholars from all backgrounds to become exceptional​
​community leaders—reflects both innovation and a deep commitment to academic excellence and​
​values that align with Jeffco Public Schools’ broader goals.​

​Having firsthand experience with the vision and leadership of Jennifer Norris, I can attest to her​
​qualifications, integrity, and dedication to students. Her background at the University of Denver​
​Educational Leadership Program, in Denver Public Schools, and with Springs Legacy has prepared​
​Jennifer for the MESA mission. Her passion for meaningful, community-driven educational opportunities​
​is unmatched.​

​I believe MESA will provide an educational model that complements existing district schools while​
​meeting the unique needs of our diverse student population. As an east Jeffco K-8 Expeditionary​
​Learning center, this school is positioned to enhance learning opportunities and empower families with​
​choice.​

​I respectfully urge the Board of Education and the Charter School Application Review Committee to​
​approve this application. The approval of MESA represents a forward-thinking step toward a stronger​
​and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​
​Derek Pike​
​Denver Public Schools Administrator and Prospective JeffCo Public Schools Parent​
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​Barth Quenzer​
​4445 Cody St.​
​Wheat Ridge, CO 80033​
​barthquenzer@gmail.com​
​505-923-0953​
​1/5/2026​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​It is with great pleasure that I lend my unwavering support for the charter school application​
​submitted for MESA K-8 School, founded by Jennifer Norris. As a Jeffco resident and parent of​
​two Jeffco students, and as a teacher who worked with Jenn for three years when she was a​
​principal in Denver Public Schools, I can say with full confidence that her school proposal is​
​thoughtfully designed, inspiring, and addresses the need for school options for families in​
​Jefferson County.​

​As Jenn has expressed to her supportive community, the vision of MESA is to serve​
​Kindergarten-8th grade students from all backgrounds in a shared campus with a focus on​
​Expeditionary Learning. The school’s mission reflects both innovation and a deep commitment​
​to academic excellence and values that align with Jeffco Public Schools’ broader goals.​

​After listening to the vision of Jennifer Norris, and having the privilege of working directly with​
​her, I can attest to her visionary abilities, courage, resilience, qualifications, integrity, and​
​dedication to students and families. Her background as a teacher, principal, and now founder of​
​her own school as a Legacy Fellow demonstrates her commitment and passion for meaningful,​
​community-driven education. I have no doubt that her school will thrive under her leadership.​

​As a parent of Jeffco students, I know how important and valuable it is to provide families with​
​quality choices. I would not hesitate to send my own kids to MESA, as the school’s vision and​
​mission align with my family's values and educational needs.​

​I respectfully urge the Board of Education and the Charter School Application Review​
​Committee to approve this application. The approval of MESA represents a forward-thinking​
​step toward a stronger and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​

​Dr. Barth Quenzer, PhD​
​Visual Arts Educator, Denver Public School​
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​Kristina A. Hesbol, PhD​

​10506 Meadow Run​
​Parker, Colorado 80134​
​Kristina.hesbol@du.edu​
​January 18, 2026​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA K-8​
​School, founded by Jennifer Norris. As a lifelong educator and recently retired professor at the​
​University of Denver, I believe this proposed school presents a much needed and thoughtfully​
​designed educational option for families in Jefferson County.​

​MESA aims to serve Kindergarten-8th grade students from all backgrounds in a shared campus. The​
​school’s mission—MESA exists to serve scholars from all backgrounds to become exceptional​
​community leaders—reflects both innovation and a deep commitment to academic excellence and​
​values that align with Jeffco Public Schools’ broader goals.​

​Having heard/followed the vision and leadership of Jennifer Norris, I can attest to her qualifications,​
​integrity, and dedication to students. Her background as an educational leader and school founder,​
​supported by her inclusive vision to develop students as leaders and environmental stewards, as well​
​as her passion for meaningful, community-driven education give me confidence in her ability to lead​
​a successful and sustainable school. I believe MESA will provide an educational model that​
​complements existing district schools while meeting the unique needs of our diverse student​
​population. As an east Jeffco K-8 Expeditionary Learning center, this school is positioned to enhance​
​learning opportunities and empower families with choice.​

​I respectfully urge the Board of Education and the Charter School Application Review Committee to​
​approve this application. The approval of MESA represents a forward-thinking step toward a​
​stronger and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​

​Kristina A. Hesbol, PhD​
​Morgridge College of Education Associate Professor (retired)​
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​Monica Mueller​
​2555 S Irving St​
​Denver, CO, 80219​
​monica.raudalez@gmail.com​
​720-354-1178​
​1/16/2026​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA​
​K-8 School, founded by Jennifer Norris. As​​an educator​​and parent,​​I believe this proposed​
​school presents a much-needed and thoughtfully designed educational option for families in​
​Jefferson County.​

​MESA aims to serve Kindergarten-8th grade students from all backgrounds in a shared​
​campus. The school’s mission—MESA exists to serve scholars from all backgrounds to become​
​exceptional community leaders—reflects both innovation and a deep commitment to academic​
​excellence and values that align with Jeffco Public Schools’ broader goals.​

​Having heard/followed the vision and leadership of Jennifer Norris, I can attest to her​
​qualifications, integrity, and dedication to students. Her background in education and their​
​passion for meaningful, community-driven education give me confidence in their ability to lead a​
​successful and sustainable school.​

​I believe MESA will provide an educational model that complements existing district schools​
​while meeting the unique needs of our diverse student population. As an east Jeffco K-8​
​Expeditionary Learning center, this school is positioned to enhance learning opportunities and​
​empower families with choice.​

​I respectfully urge the Board of Education and the Charter School Application Review​
​Committee to approve this application. The approval of MESA represents a forward-thinking​
​step toward a stronger and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​
​Monica Mueller​
​Program Supervisor DPS​
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​Alanna Reynard​
​5 Green Spruce​
​Littleton, CO 80127​
​alanna.reynard@gmail.com​
​415-513-2033​
​10/1/2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application for MESA K-8​
​School, founded by Jennifer Norris. As a community member, parent, and local business owner,​
​I believe this school offers a much-needed and thoughtfully designed option for families in​
​Jefferson County.​

​MESA’s mission—to serve scholars from all backgrounds to become exceptional community​
​leaders—reflects both innovation and a deep commitment to academic excellence, aligning​
​closely with Jeffco Public Schools’ broader goals.​

​Through my work with a variety of schools and school districts across the Front Range, I have​
​seen the value of high-quality, mission-driven educational programs. Having also worked with​
​Jennifer Norris as a fellow parent in the school setting, I can personally attest to her integrity,​
​leadership, and dedication to students. Seeing her vision in action and the way she engages​
​with families gives me great confidence in her ability to establish and sustain a successful​
​school.​

​Having heard Jennifer Norris’s vision for MESA, I believe the school will both complement​
​existing district schools and meet the unique needs of a diverse student population.​

​I respectfully urge you to approve this application. Supporting MESA represents a​
​forward-thinking step toward a stronger, more inclusive public education system in Jeffco.​

​Thank you for your time and consideration.​

​Sincerely,​
​Alanna Reynard​
​Parent and Owner of Young Rembrandts Northern Colorado​
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​Theo Shaw​
​822 Willow Oak Street​
​Brighton, CO 80601​
​theotshaw33@gmail.com​
​October 3, 2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board and Review Committee,​

​I’m writing in strong support of MESA K–8, founded by Jennifer Norris.​

​What moved me most in our conversation was not just a school design—it was a posture: build longer tables, not​
​higher fences. MESA’s vision centers students and families who have too often been asked to fit into systems that​
​weren’t built with them. This proposal flips that script. It elevates student voice, treats diversity as a strength, and​
​invites families and community partners to co-create learning—not as guests, but as co-guides.​

​Here is what MESA will bring to Jeffco—and why it matters: A community-anchored K–8 with dual language and an​
​enrichment-first model. MESA is deliberately designed to welcome West Metro families—targeting approximately​
​70% FRL and 40% MLL—while resisting deficit thinking. Instead of reteach/remediate, MESA prioritizes enrichment​
​and acceleration so scholars experience challenge, success, and pride from day one.​

​● Authentic, hands-on learning every week. Drawing on EL Education (expeditionary learning) and Illustrative​
​Mathematics as core anchors, students will engage in quarterly problem-based service projects with public​
​exhibitions and oral presentations.​

​● Space for joy, curiosity, and purpose​​.​​Regular,​​student-driven enrichment time lets teachers bring their talents​
​to the table while students explore interests deeply—sparking creativity and connection across grades.​

​● Alignment with district priorities. MESA’s design threads directly to Jeffco’s strategic aims: durable skills,​
​authentic assessment, family partnership, and​
​community-connected learning. This is a “with, not to” model—built alongside local partners and​
​responsive to a community that has weathered consolidations and deserves a school that reflects its​
​voice.​

​I’ve been a Montessori educator, a school leader, a district leader, and now a coach to districts across the country on​
​outcomes and implementation. In that arc, I’ve rarely seen a founding plan as coherent and values-driven as​
​MESA’s. Jennifer brings 14 years of district experience, deep credibility with families, and the courage to ask hard​
​questions in service of kids. Just as importantly, she’s building the coalition—engaging local organizations and​
​leaders—so approval isn’t the finish line; it’s the launch of a school that belongs to the community.​

​Approving MESA would not siphon energy from Jeffco; it would add to it. It would offer a high-quality, public,​
​community-rooted option in an area with few “green” choices, and it would do so by elevating student voice,​
​expanding opportunity, and proving what’s possible when we lengthen the table.​

​For these reasons, I respectfully urge you to approve the MESA charter application.​

​With appreciation for your leadership and service to Jeffco’s students,​

​Theo Shaw​
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​Veronica Maes​
​210 W. Main Street​
​Trinidad, CO​
​veronica.maes@trinidad.co.gov​
​303-913-1388​
​October 7, 2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA​
​K-8 School, founded by Jennifer Norris. As an educator and former community member, I​
​believe this proposed school presents a much-needed and thoughtfully designed educational​
​option for families in Jefferson County.​

​MESA aims to serve Kindergarten-8th-grade students in a shared campus. The school’s​
​mission—MESA exists to serve scholars from all backgrounds to become exceptional​
​community leaders—reflects both innovation and a deep commitment to academic excellence​
​and values that align with Jeffco Public Schools’ broader goals.​

​Having heard and discussed the vision and leadership of Jennifer Norris, I can attest to her​
​qualifications, integrity, and dedication to students. Her background in inclusive education,​
​education, and community building gives me confidence in her ability to lead a successful and​
​sustainable school.​

​I believe MESA will provide an educational model that complements existing district schools​
​while meeting the unique needs of our diverse student population. As an East Jeffco K-8​
​Expeditionary Learning Center, this school is positioned to enhance learning opportunities and​
​empower families with choice.​

​I respectfully urge the Board of Education and the Charter School Application Review​
​Committee to approve this application. The approval of MESA represents a forward-thinking​
​step toward a stronger and more inclusive public education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​
​Veronica Maes​
​Director, Communications and Community Relations​
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​Alex Gross​

​6184 W. Gould Dr​
​Littleton, CO 80123​
​aggross24@gmail.com​
​(520) 245-2350​
​11/24/2025​

​Jeffco Public Schools​
​Board of Education and Charter School Application Review Committee​
​1829 Denver West Drive, Bldg. #27​
​Golden, CO 80401​

​Dear Members of the Board of Education and Charter School Application Review Committee,​

​I am writing to express my strong support for the charter school application submitted for MESA K-8 School,​
​founded by Jennifer Norris. As a parent, I believe this proposed school presents a much-needed and thoughtfully​
​designed educational option for families in Jefferson County.​

​To provide some context, MESA aims to serve Kindergarten-8th grade students in a shared campus. The school’s​
​mission—MESA exists to serve scholars from all backgrounds to become exceptional community leaders—reflects​
​both innovation and a deep commitment to academic excellence and values that align with Jeffco Public Schools’​
​broader goals. As a parent of a 2​​nd​ ​grader and Kindergartener​​in the Jeffco school system, I am not aware of any​
​school that exists like the one proposed in this letter. There is a clear need for this, and no one is better qualified and​
​dedicated to lead a school of this caliber than Jennifer.​

​I thought it would be helpful to share what a wonderful experience my family and I have had with Jennifer. This past​
​Spring, Jennifer and her husband served as my son’s T-ball coaches. From the beginning it was clear that she was​
​truly the kindest, most patient, and most supportive coach we could have hoped for. She consistently encouraged the​
​boys to cheer for one another and created an environment where every child felt seen, understood, and valued.​

​A few months ago, I approached Jen with some concerns about my son’s behavior. She sat down with me and was​
​incredibly knowledgeable, compassionate, and supportive. Jennifer went above and beyond—offering helpful​
​resources, sharing both her personal insights and her educational experience, and making sure I felt understood and​
​supported as a parent. It was clear from the moment I met Jennifer, that teaching and creating a world where every​
​child is seen and supported is her passion.​

​I believe MESA will provide an educational model that complements existing district schools while meeting the​
​unique needs of our diverse student population. As an east Jeffco K-8 Expeditionary Learning center, this school is​
​positioned to enhance learning opportunities and empower families with choice.​

​I respectfully urge the Board of Education and the Charter School Application Review Committee to approve this​
​application. The approval of MESA represents a forward-thinking step toward a stronger and more inclusive public​
​education system in Jeffco.​

​Thank you for your time, leadership, and consideration.​

​Sincerely,​
​Alex Gross​
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​Footnote 4:​​NWEA (MAP)​​testing​
​The image below shows an example of a family report from MAP testing to serve as a progress report for families.​
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​Resume of School Founder and Executive Director​
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​Resume of Founding Principal of K-3​
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​Resume of Founding Director of Enrollment and Engagement​

​T​​REVON​​B​​RANDHORST​
​Denver, CO​

​319-541-8154​

​trevon.brandhorst@gmail.com​

​Compassionate and strategic family & community engagement K-12 leader with a proven ability to elevate  programs and​
​empower communities. Exceptional at navigating change and complex roles while driving visionary  efforts that champion​
​service, equity, inclusivity, and authentic relationship building.​

​PROFESSIONAL EXPERIENCE​

​DENVER PUBLIC SCHOOLS – FAMILY AND COMMUNITY ENGAGEMENT​​Denver, CO​

​Director, Community Engagement & Outreach​​05/2022​​– 09/2025​

​●​ ​Spearheaded the strategic direction, coaching, and support of multidisciplinary teams of 16+ managers and​
​engagement experts to lead district-wide Family and Community Engagement (FACE) initiatives and ensure​
​alignment with strategies that support family, school, and community  partnerships.​

​●​ ​Managed a comprehensive, blended source budget exceeding $2 million while ensuring compliance and effective​
​resource allocation. Additional key operational management responsibilities include oversight of payroll services​
​for 3,000+ educators, support for 13,000+ volunteers, and leading a high performing team that successfully​
​supported completion of over 9,000 Parent Teacher Home Visits this last school year.​

​●​ ​Fostered collaboration with internal and external stakeholders, including local and state educational boards,​
​Colorado Department of Education, and Denver Public Schools (DPS) Executive Cabinet. Adapt seamlessly to the​
​dynamic needs of the largest school district in Colorado, serving 90,000 students annually and accommodating​
​diverse linguistic backgrounds.​

​●​ ​Implemented cutting-edge programs and communication strategies tailored to meet the needs of DPS families.​

​Senior Manager, Family Empowerment & Academic Partnerships​​08/2021-05/2022​

​●​ ​Managed and coached a high performing team of managers and content experts leading district-wide, high impact​
​FACE services and initiatives​

​●​ ​Managed day-to-day operations of $910,000+ blended source budget to support high quality district-wide initiatives​
​and program services. Ensured compliance to Family and Community Engagement policy set by Board of Education,​
​state, and federal policymakers.​

​Lead Program Specialist, Youth Self-Sufficiency 07/2019 – 08/2021​

​●​ ​Led implementation and managed operations of the Denver Youth Employment Program – enrolling  200+​
​youth annually with grant budget of $750,000​
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​Workforce Innovation and Opportunity Act (WIOA) Program Specialist 08/2018 – 07/2019​

​●​ ​Managed relationships and provided high quality partnership support to ensure  contractual and grant obligations​
​were met & upheld for out-of-school youth programming.​

​Regional Training Coordinator, Literacy Initiatives & Projects 10/2016 – 08/2018​

​●​ ​Developed new initiatives and managed a diverse set of existing student literacy-focused programs​
​●​ ​Designed and facilitated a literacy mentorship program to match high school students increasing motivation around​

​literacy through shared cultural experiences  and language, and positive peer mentorship.​
​●​ ​Implemented monthly academies to support student, parent, and community member needs in becoming​

​paraeducators in DPS​

​Community Engagement Specialist, Literacy Initiatives & Projects 08/2015 – 10/2016​

​●​ ​Managed school-site day-to-day relationships and logistics for the Power Lunch Reading Program in  partnership with​
​Mile High United Way​

​●​ ​2,225 hours of volunteer student literacy support across 9 school sites.​
​●​ ​Implemented  systems for at-home literacy  programs​

​AmeriCorps Member, Power Lunch Reading Program Assistant 09/2013 – 08/2015​

​●​ ​Facilitated weekly sessions of the Power Lunch Reading Program across 11 Title 1 elementary  schools.​
​●​ ​Completed 3,400+ hours  of AmeriCorps service over the course of two years.​

​FACILITATION & PUBLIC SPEAKING EXPERIENCE​

​●​ ​Certified Trainer of Trainers of National Parent Teacher Home Visits Program, Parenting Partners,  and University of​
​Colorado's Parent to Para Program​

​●​ ​National AmeriCorps Service Swearing-In Ceremony, Opening Speaker​

​EDUCATION​

​Bachelor of Arts in History, Minor in French, Coaching Certificate​

​University of Iowa​

​Graduated May 2013​

​RELEVANT PROFESSIONAL DEVELOPMENT​

​●​ ​Harvard Division of Continuing Education: Leading More Effective Teams​
​●​ ​Harvard Division of Continuing Education: Leadership Coaching Strategies​
​●​ ​The Art of Coaching Teams with Elena Aguilar​
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​●​ ​High Conflict Training​
​●​ ​Denver Public Schools Leadership Training Series: DPS Management, DPS Teams, DPS Leadership​

​Footnote 6: Core Curriculum Offerings from Imagine Learning and​​Research and Evaluation​

​Footnote 7:​​Teach Like a Champion 3.0​​by Doug Lemov​​book summary​
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https://www.imaginelearning.com/research-and-evaluation/
https://teachlikeachampion.org/books/teach-like-a-champion-3-0/


​Footnote 8:​​7 Skills​​from Conscious Discipline​

​Footnote 9:​​About RELAY​​Graduate School of Education,​​mission, and some notable partners​
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https://consciousdiscipline.com/methodology/seven-skills/
https://www.relay.edu/about-relay-our-history
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​Footnote 10: About the National Equity Project’s​​Liberatory Design​​and accompanying card​
​deck for design reference​
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https://www.nationalequityproject.org/frameworks/liberatory-design


​Sample cards from the Liberatory Design deck that were used in the application for MESA​
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​Footnote 11: Example of a​​student exhibition from​​Mountain Middle School​​in Durango, CO​
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https://www.ksut.org/community-calendar/event/engaging-in-civil-discourse-a-7th-grade-humanities-exhibition-at-mountain-middle-school-21-02-2025-07-58-27


​Another example of an​​exhibition​
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https://www.durangoherald.com/articles/mountain-middle-school-to-hold-student-exhibit//?utm_medium=referral&utm_source=shareArticleButton&utm_campaign=shareArticleButton


​Footnote 12:​​About Highline Academy NE​​and the school’s most recent SPF rating​
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https://www.highlineacademy.org/prospective-families


​Footnote 13:​​About Central Queens Academy​​and most recent NYC DOE​​report card​

​153​

https://www.centralqueensacademy.org/
https://tools.nycenet.edu/snapshot/2025/84Q083/EMS/#IP


​Footnote 14: About the​​Council for Great City Schools​
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https://www.cgcs.org/


​Footnote 15: About the​​Renzulli Center For Creativity​
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https://gifted.uconn.edu/semr-overview/


​Footnote 16: Published work about the schoolwide enrichment for all model for school​
​improvement​

​156​



​157​



​158​



​159​



​160​



​161​



​162​



​163​



​Footnote 17: Research from Colorado schools and the University of Denver to support​
​enrichment approaches for marginalized students.​ ​Note: this paper was co-authored by a MESA​
​supporter, Dr. Kristina Hesbol, whose letter of support is available in the appendix.​
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​Footnote 18: Research showing​​effects of schoolwide​​enrichment model for all on reading​
​achievement​

​Appendix Section B: Vision and Mission Statements​
​The graph below shows stakeholders’ input from coffee chat notes and comments​

​accompanying signatures of support for MESA.  This shows not only what the community wants​
​but also shows their willingness to commit to partner with MESA.  In addition, confidence in the​
​founder’s leadership and capacity is strong.  The themes of: whole-child and equity focus,​
​community need for more choice, and demand for Expeditionary Learning were included in the​
​final versions of the MESA mission and vision statements.​
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https://journals.sagepub.com/doi/10.3102/0002831210382891
https://journals.sagepub.com/doi/10.3102/0002831210382891


​Appendix Section C: Goals, Objectives, and Pupil Performance Standards​
​Footnote 19: Senate Bill 10-191​​Overview​

​Appendix Section D: Evidence of Support​
​Evidence of Community Need and Support​

​MESA has generated broad and sustained support from families, educators, community​
​members, nonprofit leaders, and current and former district and charter school administrators​
​across Jefferson County and the Denver metro area. Feedback consistently affirms both the​
​need for the proposed program and confidence in the founding team’s capacity to implement it​
​successfully.​

​Across outreach conversations, written comments, and letters of support, stakeholders​
​describe MESA as filling a clear gap in Jeffco’s current portfolio by offering an expeditionary,​
​experiential, and arts-integrated educational model grounded in equity, bilingual access, and​
​whole-child development. Families and educators repeatedly noted that this type of learning​
​environment—hands-on, collaborative, and community-centered—is not widely available in​
​Southwest Jeffco or Lakewood, and that additional high-quality neighborhood options are​
​needed to retain and attract families to the district.​

​In addition to expressing interest in enrollment, stakeholders have demonstrated tangible​
​commitment to the school’s success. Community members have offered letters of support,​
​board service, operational expertise, enrichment programming, before- and after-school care​
​partnerships, bilingual and MLL coaching, special education consultation, and connections to​
​local organizations and funders. Several experienced school founders, former principals, and​
​district leaders have provided specific startup guidance related to governance, safety systems,​
​staffing structures, multiage implementation, MTSS, and sustainable growth planning, reflecting​
​confidence that MESA is both mission-aligned and operationally viable.​

​Collectively, this feedback indicates that MESA is not only a desired educational option,​
​but a school already embedded within a strong network of families and partners prepared to​
​actively contribute to its launch and long-term success.​
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https://ed.cde.state.co.us/educatoreffectiveness/sb-policy


​Below is a chart that shows a synthesis of stakeholders’ voices after learning about​
​MESA.  All written and recorded comments were run through ChatGPT to generate this​
​information.​

​Theme from Stakeholders​ ​Notes on their comments​

​Demand for Expeditionary Learning Model​
​30+ stakeholders​

​●​ ​Strong enthusiasm for EL, project-based, and​
​hands-on learning​

​●​ ​Families seeking continuation of expeditionary​
​pathways​

​●​ ​Educators affirm research-based effectiveness​
​●​ ​Specific praise for fieldwork, arts integration,​

​and real-world application​

​Need for Additional Option and High Quality Choice​
​in Lakewood/Jeffco​
​25+ stakeholders​

​●​ ​Limited elementary options cited​
​●​ ​Desire for neighborhood-based, walkable​

​school​
​●​ ​Interest in keeping families in Jeffco​
​●​ ​Before/after care shortages noted*​

​*This was also noted by the City of Lakewood architects​
​who shared that the city’s before and after care is​
​always full and on a waitlist.​

​Whole-child, Equity and Inclusion Focus​
​20+ stakeholders​

​●​ ​Support for equity, diversity, and belonging​
​●​ ​Emphasis on SEL, arts, enrichment, and​

​cultural celebrations​
​●​ ​“GT for all,” inclusive gifted models​
​●​ ​MLL access and Spanish parity in chosen​

​curriculums​

​Partnerships and Collaboration Commitments​
​35+ stakeholders​

​●​ ​Letters of support​
​●​ ​Board member interest​
​●​ ​Enrichment providers (arts, outdoor ed,​

​Scouts, apprenticeships, Junior Achievement)​
​●​ ​Before/after/summer care providers​
​●​ ​University and research partners​
​●​ ​Community-based organizations and​

​nonprofits​
​●​ ​Family engagement networks​

​Leadership & Capacity Confidence​
​40+ stakeholders​

​●​ ​Express explicit trust in Jenn Norris’ leadership​
​and track record​

​●​ ​Cite integrity, vision, and execution strength​
​●​ ​Include former principals, charter founders,​

​district leaders, and nonprofit executives​
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​Digital signature of support pages​​(larger versions can be provided if needed)​
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​Paper signature of support  pages​
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​In addition to letters and signatures of support, many MESA supporters wrote comments​
​on signature pages that they would like to be included in the appendix of this application.  Here​
​is a collection of their statements in support of MESA.​

​Please provide any comments or reasons for your support (Optional):​

​I believe in the mission​

​Belief in the founder and values of the school!​

​I believe in the inclusion and human growth/expression that the arts brings to all communities.​

​Jenn Norris has a track record of successful student learning outcomes. She gets better in each new leadership​
​role she takes on and I have no doubt that Mesa will become one of the most highly sought after schools in​
​Jefferson County.​

​I think Jenn is exceptional!​

​I have known Jenn Norris for several years and seen her dedication, integrity, passion, and hard work in the​
​education world. She is improving the lives of the children to which she has devoted her life!​

​Jenn is a visionary leader who stands for equity and inclusivity. I know her school will provide opportunity and​
​enrichments for all students.​

​More education options in Jeffco are good for kids and parents​

​Great Ideas!​

​Southwest Denver Metro Elementary School quality and choice does not have options our family are considering.​
​Our son frequently engages in extracurriculars in JeffCo esp. Lakewood area. Looking for school with intentional​
​programming in the same community our extracurriculars are located in.​

​I have worked with the founder for many years and know her as an exceptional school leader and educator. I have​
​full confidence in her ability to create an exceptional school environment where all children thrive.​

​Great opportunity for children​

​Belief in the unique mission and vision for the school that will improve the offerings for JeffCo Schools and the​
​broader community.​

​More school options is better for all.​

​MESA will provide unique learning opportunities for every student.​

​I believe in the vision and mission Jenn Norris has for MESA.​
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​Jennifer Norris has my full support in all educational matters. I have personally witnessed the positive impact she​
​has on students’ and families’ lives through her commitment to academic excellence, as well as her dedication to​
​developing socially and emotionally well-rounded students who will carry forward a legacy of independent, critical​
​thinking.​

​Expeditionary Learning provides hands-on and problem solving learning, which fits the needs of this new generation​
​of children.​

​Think this type of school would fill a need for special gifted children. The location is more central to serve a large​
​portion of Jeffco.​

​This sounds like an amazing school-​

​Strong leadership and school design​

​This sounds like a fabulous opportunity to expand learning opportunities for Jeffco students​

​This is the type of experiential learning I want available for my daughter I’m I’m a Family and Community​
​Engagement Expert in the Denver Metro​

​Great leader. Need more schools that are focused on equity and diversity. Worked with Jennifer Norris and support​
​her mission and her work ethic. I know that with her as a leader, students will get proper care and education. I know​
​that she will also do whatever she can to continue evolving and growing this school and the students.​

​Proximity​

​Very interested in expeditionary schooling, and very close!​

​Great opportunity​

​Please give our neighborhood an elementary school again! Thank you.​

​We are currently at an expeditionary school called PEAK and we want to continue our expeditionary learning journey​
​into middle school.​

​I'm a lifelong educator and supporter of charter schools.​

​This school will transform the lives of countless children and families by providing a joyful, rigorous education that​
​will prepare students for bright futures as contributors, leaders, and people of peace.​

​Total belief in Jenn!​

​A new school option would be great in the neighborhood!​

​181​



​We believe in experiential learning and think our daughter would thrive.​

​Our kids deserve an education that teaches the skills, habits, and mindsets needed to succeed​

​Valuable and meaningful mission!​

​As a 20+ educator, I am impressed with MESA's vision and can vouch for the effectiveness of Expeditionary​
​Learning.​

​Charter and independent schools are in high demand in Jefferson County and we'd be lucky to have MESA join!​

​I absolutely love expeditionary learning. I think it’s a very valuable way for children to get hands on learning through​
​real life experiences. I’ve heard a lot of positive things from people that teach at or have students at centennial​
​expeditionary school in Denver. I think the Lakewood community would highly benefit from having this school​
​choice for children. I imagine the attendance would be high for students, because it creates a love for learning, and​
​would have great student outcomes as far as grades go.​

​Very excited for a different learning approach that emphasizes real-world experience/application of knowledge over​
​memorization.​

​I believe that this school will be an amazing opportunity for this neighborhood and feel that Jefferson county needs​
​more options for schools like this.​

​I believe strongly in the vision and for the need for innovative options within Lakewood and Jefferson County. The​
​team behind this school is also first class!​

​Parents need choices​

​There NEED to be more options in Jeffco!! We've been so unpleased with the offerings and lack of hands-on​
​outdoor learning opportunities within the district. (Signed one frustrated Jeffco parent who is also an ECE Director​
​in Jeffco)​

​My son currently attends Peak Expeditionary and we love it but there is no expeditionary middle school for after. We​
​would love to continue in the EL school program​

​Our kids are currently enrolled in an expeditionary learning school in Jeffco, but the school only goes through fifth​
​grade. We would love to continue an expeditionary learning experience for middle school!​

​Expeditionary models rock!!!​
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​Because the MESA founder was told on December 6, 2025 that the timeline for​
​application deadline was due much earlier than the previously posted March 15 date, additional​
​letters of intent (LOI) to enroll will be gathered and turned in for a final count on March 15, 2026.​
​This final count day is supported by Tayo Adeeko, Executive Director of Charter Partnerships at​
​Jeffco Public Schools.​

​Appendix Section E: Educational Program​
​Footnote 20:​​Jeffco Visual Arts Education​​, Curriculum​​Links by Grade Level​

​●​ ​Kindergarten​
​●​ ​1st grade​
​●​ ​2nd grade​
​●​ ​3rd grade​
​●​ ​4th grade​
​●​ ​5th grade​
​●​ ​Middle School​

​Footnote 21:​​Jeffco Physical Education​​, Curriculum tips listed below​
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https://www.jeffcopublicschools.org/services/activities/visual-arts
https://resources.finalsite.net/images/v1703779262/jeffcopublicschoolsorg/mw54xjqzkzvv5pxg76ey/visual-arts-overview-kinder-english.pdf
https://resources.finalsite.net/images/v1703779297/jeffcopublicschoolsorg/h7b8a8ixdx7xlp2vmvhf/visual-arts-overview-first-english.pdf
https://resources.finalsite.net/images/v1703780933/jeffcopublicschoolsorg/way66tod4xr8hjz0cltf/visual-arts-overview-second-english.pdf
https://resources.finalsite.net/images/v1703782560/jeffcopublicschoolsorg/kdx8vyd5suoqps1bgxld/visual-arts-overview-3-english.pdf
https://resources.finalsite.net/images/v1703782610/jeffcopublicschoolsorg/vbkxl6zxdrlegbtsww9z/visual-arts-overview-4-english.pdf
https://resources.finalsite.net/images/v1703782649/jeffcopublicschoolsorg/pynhclose5tb1dycxnbe/visual-arts-overview-5-english.pdf
https://resources.finalsite.net/images/v1703782707/jeffcopublicschoolsorg/qvgp1jaluwfrozxlpb6p/visual-arts-overview-ms-english.pdf
https://www.jeffcopublicschools.org/learning/curriculum/physical-education
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​Footnote 22:​​Young Ameritowne Programs​​for Financial Literacy​

​Footnote 23:​​Junior Achievement Resources​​for Financial​​Literacy​
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https://yacenter.org/young-ameritowne/
https://sites.google.com/ja.org/ja-ed-resources/home
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​Footnote 24: Sonrisas​​Spanish Curriculum​​and Sample Lesson below​
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https://sonrisasspanishschool.com/about-us/?_gl=1
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​Footnote 25:​​CSU Spur Programs​​for Science​
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https://csuspur.org/school-programs/
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​Footnote 26:​​Twig Science​​Materials​
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https://www.imaginelearning.com/products/science/twig-science/
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​Footnote 27:​​Jeffco Health Education​
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https://www.jeffcopublicschools.org/learning/special-programs/health-education


​Footnote 28:​​Traverse Social Studies​​Curriculum Link and Overview​
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https://www.imaginelearning.com/products/traverse/
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​Footnote 29:​​Jeffco Social Studies Curriculum​​and Grade Level Resources Linked​
​●​ ​Kindergarten​
​●​ ​First Grade​
​●​ ​Second Grade​
​●​ ​Third Grade​
​●​ ​Fourth Grade​
​●​ ​Fifth Grade​
​●​ ​Sixth Grade​
​●​ ​Seventh Grade​
​●​ ​Eighth Grade​
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https://www.jeffcopublicschools.org/learning/curriculum/social-studies
https://docs.google.com/document/d/1DHxdWu1sEKPhRdqz97QLuYE3q1xqkFTDeR3_PfhMWTA/edit?tab=t.0#heading=h.d387k0h60qvv
https://docs.google.com/document/d/1YA5cohjmbTHvUBPmXkm2Pe09_kxswx71LhdSqC_naOs/edit?tab=t.0#heading=h.u55fqfyrkewq
https://docs.google.com/document/d/1DhH47bnVBO3rmp1mUWvLfwQqxzBObYQAEbWiS75YmBA/edit?tab=t.0#heading=h.lhy84npz368w
https://docs.google.com/document/d/1zCdL8i17ux6d3PZ753Xhrg_xEVgmG72V_YymKc29QJo/edit?tab=t.0#heading=h.k2vmxciilv28
https://docs.google.com/document/d/1Rgy2fi2iLsW6HTjp8HfM1VU5F81nb_qCZE7MscqPzfM/edit?tab=t.0#heading=h.gncs31lqcts6
https://docs.google.com/document/d/1Z-Ii2imBMtaDGzNfULGSGdCk-nvHOhmBXMgZUyTcN7s/edit?tab=t.0#heading=h.bvz295eftwh5
https://docs.google.com/document/d/1SF0YNN9QiU39MxEzJFwAH5OKN9fkdXzUhyy6aaSGjbo/edit?tab=t.0#heading=h.lhy84npz368w
https://docs.google.com/document/d/1SF0YNN9QiU39MxEzJFwAH5OKN9fkdXzUhyy6aaSGjbo/edit?tab=t.0#heading=h.cyod70aq6xw3
https://docs.google.com/document/d/1SF0YNN9QiU39MxEzJFwAH5OKN9fkdXzUhyy6aaSGjbo/edit?tab=t.0#heading=h.n05ctx3998xd


​Footnote 30:​​SAMR Model​​for Technology Integration followed by an article from International​
​Journal of the Whole Child​

​230​

https://www.powerschool.com/blog/samr-model-a-practical-guide-for-k-12-classroom-technology-integration/
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​Footnote 31:​​EL Education Case Study​​from Success in Jeffco Public Schools​
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https://www.eleducation.org/our-results/case-studies/jefferson-county-colorado-a-case-study/


​247​



​248​



​249​



​250​



​251​



​Example of Student Exhibition Criteria for Success and Teacher Scoring Rubrics​​(4th and 2nd grades)​
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​Continues on next page​
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​Footnote 33: Link to Colorado Department of Education​​Curriculum Adoption and​
​Implementation Guidance​
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https://ed.cde.state.co.us/standardsandinstruction/curriculum-adoption-and-implementation
https://ed.cde.state.co.us/standardsandinstruction/curriculum-adoption-and-implementation


​Footnote 34:​ ​Impact Story​​from Implementation of Imagine Learning Illustrative Math​
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https://www.imaginelearning.com/pdf-viewer/?file=https://www.imaginelearning.com/wp-content/uploads/2023/04/1074206548_IM_MATH_CCSD_59_Research_Success-Story_DIGITAL.pdf#zoom=auto&pagemode=none
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​Footnote 35:​​Case Study​​from Greeley from Implementation of IM Math​
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https://illustrativemathematics.org/wp-content/uploads/2024/11/IMx-Case-Study-Greeley-English.pdf
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​Footnote 36: Illustrative Math​​Content Standards​

​Examples of IM Math Lessons and Curriculum Materials​

​Kindergarten Lesson​
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https://tasks.illustrativemathematics.org/content-standards


​273​



​274​



​275​



​276​



​277​



​278​



​279​



​3rd Grade Lesson​
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​Footnote 37: Addressing the​​Science of Reading with EL Education​​with Lesson Examples​
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https://www.imaginelearning.com/wp-content/uploads/2022/11/Addressing-the-Science-of-Reading-with-EL-Education.pdf#pdfjs.action=download
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​Footnote 38: Abstract of​​The Teach Like a Champion Guide to the Science of Reading:​
​Translating Research to Reignite Joy and Meaning in the Classroom​ ​by Doug Lemov​
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​Footnote 39:​​Scarborough’s Reading Rope​

​317​

https://www.lexialearning.com/blog/what-is-scarboroughs-reading-rope
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​Footnote 40: EdReports​​Rating for UFLI​​(full rating per grade linked)​

​Footnote 41:​​EdWeek Research​​about UFLI’s Impact​
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https://www.edreports.org/reports/overview/ufli-ela-k-2-2025
https://www.edweek.org/teaching-learning/researchers-created-a-phonics-program-with-dramatic-results-how-it-works/2025/01
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​Footnote 42: Abstract of​​Accelerating Learning for All, PreK-8: Equity in Action​
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https://www.amazon.com/Accelerating-Learning-All-PreK-8-Equity/dp/1071888986


​Footnote 43: Abstract of​​Teach Like a Champion 3.0​​by Doug Lemov​

​Footnote 44:​​Webb’s Depth of Knowledge​​and Connection​​to Common Core State Standards​
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​Footnote 45: RELAY​​Data Protocol​

​This data protocol presents a structured reflection process for teachers and other school​
​stakeholders to observe trends and discuss ideas for continuous improvement. It emphasizes the​
​importance of examining data with an equity lens and elevating a range of perspectives when​
​interpreting data.​

​343​

https://relay.libguides.com/data-protocol


​344​



​Footnote 48:​​Brief​​on using Sheltered Instruction​​for MLLs​
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​Footnote 47:​​The Power of Habits of Discussion​

​The Power of Habits of Discussion​

​What makes a discussion a​​good​​discussion? Darren​​Leslie explores the complexities of oracy and offers​
​tactical advice on how to improve the quality of your teaching with​​Habits of Discussion​​.​

​Discussions in my classroom were often a form of disjointed verbal interactions. You could compare them to verbal​
​tennis. I would ask a question, a pupil would respond, I’d ask another, another pupil would respond, and it would go​
​on like that until I was satisfied that we had concluded. Over time, I came to realise that this didn’t qualify as a​
​discussion in its fullest sense. Mainly because the ideas presented were not connected to each other.​

​To dig a little deeper, a hallmark of a discussion is listening,​​really​​listening to one another and​​this key feature was​
​also missing. You could say we were talking​​past​​one​​another as opposed​​to​​talking to one another. The​​comments​
​would have been slightly related but would not really constitute a discussion, rather a set of statements grouped​
​together to make it look like a discussion, mediated by me, the teacher.​

​So, I resolved to make discussions in my classroom better and this is when I came across “Habits of Discussion” as​
​outlined by Doug Lemov in​​Teach Like a Champion 3.0​​.​​In his book, Lemov writes that ‘a discussion is supposed to​
​be a mutual endeavour by a group of people to develop, refine, or contextualise an idea or set of ideas, and that’s​
​different from a series of loosely related comments’.​

​To make the discussions in my classroom stronger I needed to implement a set of tools and behaviours that build​
​belonging, ensure psychological safety, and maximise the potential of my pupils so that they would feel comfortable​
​contributing.​

​Our pupils often provide us with the most profound thinking, if only we take the steps necessary to allow them to​
​shine.​

​“Our pupils often provide us with the most profound thinking, if only we take the steps necessary to allow them to​

​shine.”​

​Build belonging first​

​Habits of Discussion are a powerful set of tools but to set it up requires developing a series of ‘nearly invisible​
​behaviours that are displayed by participants that signal the importance of the endeavour’. These behaviours such as​
​establishing and maintaining eye contact and subtle prosocial behaviours including nodding to show appreciation and​
​understanding are key to building a strong scholarly classroom culture where pupils feel comfortable to both​
​participate and listen attentively.​

​Listening carefully to the speaker is a fundamental action that participants need to take. Listening with the intent to​
​“follow on” encourages pupils to show the speaker that they care about what they have said.​

​No one makes profound contributions or shares razor-sharp thinking with their peers, if the signals in the room tell​
​them that nobody cares.​
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​“No one makes profound contributions or shares razor-sharp thinking with their peers, if the signals in the room​

​tell them that nobody cares.”​

​Another fundamental action that links directly to listening carefully is maintaining eye contact with the speaker. Not​
​only does this show the speaker that you are keen to hear what they have to say, looking at them while they do and​
​giving them your full concentration will help you to hear more of what they are saying. By looking at the speaker you​
​can also pick up on gestures and facial expressions that add meaning and context to what they are saying.​

​This is extremely useful, especially if you are the one called upon next to contribute. I recognise that maintaining eye​
​contact is not suitable for some pupils and it isn’t a guarantee that pupils will listen to one another, but it is a​
​behaviour worth developing for the majority.​

​These behaviours are important because pupils, and most of society, seek affirmation that their words matter. If after​
​you share an insight no one builds on it or recognises your contribution you soon begin to conclude that it isn’t worth​
​speaking.​

​Encouraging these behaviours begins slowly but they compound to encourage pupils to share their thoughts safe in​
​the knowledge that their peers will listen to them and demonstrate this through sending signals of belonging. This is​
​akin to the same young people who post pictures on Instagram and wait desperately for ‘likes’. This affirmation is​
​powerful and we crave it just as much when we speak, as we do online.​

​By showing that you ‘like’ what a peer has to say through simple hidden cues, it makes it more likely that they will​
​share a first-thought or even a half-developed thought, necessary for a high-quality emerging classroom discussion.​

​Provide the tools​

​Once the behaviours are in place that signal belonging and pupils feel that they are safe to contribute their thoughts​
​to discussions we now need to provide them with the tools necessary, a framework you could say, for talking to, not​
​past, each other.​

​First, it is vital that the pupils are armed with the necessary knowledge to take part in a discussion. It is of no use to​
​start a discussion if the pupils lack the prior knowledge necessary to take part in a fact-based and connected​
​discussion. Without being well-informed, discussions could easily result in emotive and argumentative contributions.​
​We want discussions to be rich and connected, this requires a well-informed group of participants.​

​Pupils need a framework to help get them started, to teach them how to take part in an academic discussion. To start,​
​I gave them sentence starters that they could use such as ‘I think that…’, ‘I agree with…’ and ‘I disagree with…’. This​
​encouraged the pupils to begin by recognising the previous speaker before offering their own contributions. It also​
​allows for the teacher to ask questions that don’t demand a correct response immediately.​

​By asking a pupil what they think you are ensuring that they can kick start a discussion without the fear of wanting to​
​be right. This allows them to start by offering their thoughts on the matter in hand.​

​The next pupil that is called upon then as a choice, do they agree or disagree with the previous speaker. This​
​recognition is not only affirming that what you said matters it encourages you to want to speak again.​
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​By beginning your contribution with ‘I agree with Kieran because’ or ‘I disagree with Kieran because’ shows that you​
​were listening. The third pupil that contributes has even more choice, they can agree or disagree with the previous​
​speakers.​

​This adds even more layers to our fundamental behaviours. The pupils are now looking at one another, using each​
​other’s names in their responses and building on each other contributions. Making it much more of a discussion than​
​the tennis matches we previous embarked upon.​

​Building momentum​

​Once the initial framework is being utilised and perhaps even changed by the pupils. You can build momentum in​
​discussions by adding in a simple question, ‘agree, disagree or build’.​

​After calling upon a student to provide their thoughts you could say ‘agree, disagree or build’. This does a few things​
​for us. It keeps the correct answer from being revealed and encourages participation and leaves the space open for​
​anyone to contribute.​

​A pupil may want to agree with Vanessa or disagree with James or build upon what Angus had to say. When the​
​conditions are ripe it is such a powerful question to ask. Three words from the teacher and a series of hands shoot​
​up.​

​The real power, however, is hearing the students use and build upon the initial framework. Now, when called upon, a​
​pupil could say ‘I’d like to build on what Jessica said because they said this, and I think that they are right, but they​
​missed out this key point’.​

​This technique builds a strong classroom culture because it involves pupils making a habit of referring to or revising a​
​previous comment and referencing by name the peer who made the previous point. By doing this we are building​
​belonging and raising the standards of our discussions.​
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​Footnote 48:​​Scientific American Articl​​e “Why Writing By Hand is Better for Memory and Learning”​

​Handwriting notes in class might seem like an anachronism as smartphones and other digital technology subsume​
​every aspect of learning across schools and universities. But a steady stream of research continues to suggest that​
​taking notes the traditional way—with pen and paper or even stylus and tablet—is still the best way to learn,​
​especially for young children. And now scientists are finally zeroing in on why.​

​A recent study in​​Frontiers in Psychology​​monitored​​brain activity in students taking notes and found that those​
​writing by hand had higher levels of electrical activity across a wide range of interconnected brain regions responsible​
​for movement, vision, sensory processing and memory. The findings add to a growing body of evidence that has​
​many experts speaking up about the importance of teaching children to handwrite words and draw pictures.​

​Differences in Brain Activity​

​The new research, by Audrey van der Meer and Ruud van der Weel at the Norwegian University of Science and​
​Technology (NTNU), builds on a foundational​​2014 study​​.​​That work suggested that people taking notes by computer​
​were typing without thinking, says​​van der Meer​​, a​​professor of neuropsychology at NTNU. “It’s very tempting to type​
​down everything that the lecturer is saying,” she says. “It kind of goes in through your ears and comes out through​
​your fingertips, but you don’t process the incoming information.” But when taking notes by hand, it’s often impossible​
​to write everything down; students have to actively pay attention to the incoming information and process it—prioritize​
​it, consolidate it and try to relate it to things they’ve learned before. This conscious action of building onto existing​
​knowledge can make it easier to​​stay engaged and grasp​​new concepts​​.​

​To understand specific brain activity differences during the two note-taking approaches, the NTNU researchers​
​tweaked the 2014 study’s basic setup. They sewed electrodes into a hairnet with 256 sensors that recorded the brain​
​activity of 36 students as they wrote or typed 15 words from the game Pictionary that were displayed on a screen.​

​When students wrote the words by hand, the sensors picked up widespread connectivity across many brain regions.​
​Typing, however, led to minimal activity, if any, in the same areas. Handwriting activated connection patterns​
​spanning visual regions, regions that receive and process sensory information and the motor cortex. The latter​
​handles body movement and sensorimotor integration, which helps the brain use environmental inputs to inform a​
​person’s next action.​

​“When you are typing, the same simple movement of your fingers is involved in producing every letter, whereas when​
​you’re writing by hand, you immediately feel that the bodily feeling of producing A is entirely different from producing​
​a B,” van der Meer says. She notes that children who have learned to read and write by tapping on a digital tablet​
​“often have difficulty distinguishing letters that look a lot like each other or that are mirror images of each other, like​
​the b and the d.”​

​Reinforcing Memory and Learning Pathways​

​Sophia Vinci-Booher​​, an assistant professor of educational​​neuroscience at Vanderbilt University who was not​
​involved in the new study, says its findings are exciting and consistent with past research. “You can see that in tasks​
​that really lock the motor and sensory systems together, such as in handwriting, there’s this really clear tie between​
​this motor action being accomplished and the visual and conceptual recognition being created,” she says. “As you’re​
​drawing a letter or writing a word, you’re taking this perceptual understanding of something and using your motor​
​system to create it.” That creation is then fed back into the visual system, where it’s processed again—strengthening​
​the connection between an action and the images or words associated with it. It’s similar to imagining something and​
​then creating it: when you materialize something from your imagination (by writing it, drawing it or building it), this​
​reinforces the imagined concept and helps it stick in your memory.​

​The phenomenon of boosting memory by producing something tangible has been well studied. Previous​​research​​has​
​found that when people are asked to write, draw or act out a word that they’re reading, they have to focus more on​
​what they’re doing with the received information. Transferring verbal information to a different form, such as a written​
​format, also involves activating motor programs in the brain to create a specific sequence of hand motions, explains​
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​Yadurshana Sivashankar​​, a cognitive neuroscience graduate student at the University of Waterloo in Ontario who​
​studies movement and memory. But handwriting requires​​more​​of the brain’s motor programs than typing. “When​
​you’re writing the word ‘the,’ the actual movements of the hand relate to the structures of the word to some extent,”​
​says Sivashankar, who was not involved in the new study.​

​For example, participants in a 2021 study by Sivashankar​​memorized a list of action verbs​​more accurately​​if they​
​performed the corresponding action than if they performed an unrelated action or none at all. “Drawing information​
​and enacting information is helpful because you have to think about information and you have to produce something​
​that’s meaningful,” she says. And by transforming the information, you pave and deepen these interconnections​
​across the brain’s vast neural networks, making it “much easier to access that information.”​

​The Importance of Handwriting Lessons for Kids​

​Across many contexts,​​studies have shown​​that kids​​appear to learn better when they’re asked to produce letters or​
​other visual items using their fingers and hands in a coordinated way—one that can’t be replicated by clicking a​
​mouse or tapping buttons on a screen or keyboard. Vinci-Booher’s​​research has also found​​that the action​​of​
​handwriting appears to engage different brain regions at different levels than other standard learning experiences,​
​such as reading or observing. Her work has also shown that handwriting improves letter recognition in preschool​
​children, and the effects of learning through writing “last longer than​​other learning experiences​​that​​might​​engage​
​attention​​at a similar level,” Vinci-Booher says.​​Additionally, she thinks it’s possible that engaging the motor system is​
​how children learn how to break “​​mirror invariance​​”​​(registering mirror images as identical) and begin to decipher​
​things such as the difference between the lowercase b and p.​

​Vinci-Booher says the new study opens up bigger questions about the way we learn, such as how brain region​
​connections change over time and when these connections are most important in learning. She and other experts​
​say, however, that the new findings don’t mean technology is a disadvantage in the classroom. Laptops, smartphones​
​and other such devices can be more efficient for writing essays or conducting research and can offer more equitable​
​access to educational resources. Problems occur when people rely on technology​​too much​​, Sivashankar says.​
​People are increasingly delegating thought processes to digital devices, an act called “​​cognitive offloading​​”—using​
​smartphones to remember tasks,​​taking a photo​​instead​​of memorizing information or​​depending on a GPS​​to​
​navigate. “It’s helpful, but we think the constant offloading means it’s less work for the brain,” Sivashankar says. “If​
​we’re not actively using these areas, then they are going to deteriorate over time, whether it’s memory or motor​
​skills.”​

​Van der Meer says some officials in​​Norway​​are inching​​toward implementing​​completely digital schools​​. She​​claims​
​first grade teachers there have told her their incoming students barely know how to hold a pencil now—which​
​suggests they weren’t coloring pictures or assembling puzzles in nursery school. Van der Meer says they’re missing​
​out on opportunities that can help stimulate their growing brains.​

​“I think there’s a very strong case for engaging children in drawing and handwriting activities, especially in preschool​
​and kindergarten when they’re first learning about letters,” Vinci-Booher says. “There’s something about engaging the​
​fine motor system and production activities that really impacts learning.”​

​A version of this article entitled “Hands-on” was adapted for inclusion in the May 2024 issue of​​Scientific​​American.​
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​MESA Lesson Plan Template​

​This template reflects MESA’s commitment to rigorous, language-rich​
​instruction and aligns with Jeffco expectations, Expeditionary Learning​
​practices, and MESA’s literacy-forward approach.​

​Lesson Overview​

​●​ ​Teacher:​
​●​ ​Grade / Content Area:​
​●​ ​Date:​
​●​ ​Lesson Title, Place in Scope and Sequence:​
​●​ ​Time Allotment:​

​Standards & Learning Targets (​​CLO Generator​​)​

​●​ ​CCSS Content Standard(s):​
​●​ ​Language Standard(s):​
​●​ ​Learning Target(s) (Student-Friendly):​

​I can…​

​Lesson Purpose & Rigor​

​●​ ​Why this lesson matters:​
​(How does this lesson connect to prior learning, essential questions, real-world application, or an​
​expedition/project?)​

​●​ ​Level of Cognitive Demand (​​Bloom’s Resource​​):​
​☐ Recall ☐ Skill/Concept ☐ Strategic Thinking ☐ Extended Thinking​

​Language Domains (Structural Requirement)​

​At MESA, all four language domains—reading, writing, listening, and speaking—are non-negotiable​
​components of every lesson, regardless of grade level or content area. Lesson plans are considered​
​complete only when all domains are intentionally planned for and implemented. This structure ensures​
​that literacy development, academic discourse, and content mastery are reinforced throughout the day for​
​all learners.​

​Reading (Required)​
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​●​ ​What students read:​
​(Text, problem, prompt, data set, directions, visuals with text, or primary/secondary sources.)​

​Writing (Required — Every Lesson)​

​●​ ​What students write:​
​☐ Reflection ☐ Short Response ☐ Constructed Response ☐ Explanation ☐ Argument ☐​
​Problem-Solving Justification ☐ Other: _______​

​●​ ​How writing is used as a thinking tool:​
​(Writing is used to process, synthesize, explain, or apply learning—not only to record answers.)​

​Listening (Required)​

​●​ ​What students listen to:​
​(Teacher modeling, peer discussion, read-aloud, expert voice, multimedia, or directions​
​connected to the learning target.)​

​Speaking (Required)​

​●​ ​How students speak:​
​☐ Turn-and-talk ☐ Structured protocol ☐ Small-group discussion ☐ Academic debate ☐​
​Presentation ☐ Reflection share​

​Instructional Sequence​

​1.​ ​Opening / Connection (5–10 min)​
​○​ ​Activate background knowledge​
​○​ ​Introduce learning target​

​2.​ ​Instruction & Practice (Core of Lesson)​
​○​ ​Modeling / mini-lesson​
​○​ ​Guided practice​
​○​ ​Student collaboration​
​○​ ​Focus question and exemplar answer​

​3.​ ​Independent or Applied Practice​
​○​ ​Students apply learning through task, problem, or product​

​4.​ ​Closing / Reflection​
​○​ ​Writing-based reflection or synthesis​
​○​ ​Check for understanding​

​Differentiation & Support (MTSS)​

​●​ ​Universal Supports (Tier 1):​
​●​ ​Targeted Supports (Tier 2):​
​●​ ​Intensive Supports (Tier 3):​
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​(Include supports for MLLs, students with IEPs/504s, and extension for advanced learners.)​

​Assessment & Evidence of Learning​

​●​ ​Formative Check(s):​
​●​ ​Student Work Collected:​
​●​ ​Criteria for Success​

​○​ ​1.​
​○​ ​2.​
​○​ ​3.​

​●​ ​Progress Monitoring for Mastery: ____ of _____​

​Materials & Resources​

​●​ ​Texts / Handouts:​
​●​ ​Technology:​
​●​ ​Manipulatives / Visuals:​

​Teacher Reflection (Post-Lesson)​

​●​ ​What worked well?​
​●​ ​What evidence shows students met the learning target?​
​●​ ​What adjustments are needed for the next lesson?​

​Note: Writing is intentionally embedded in every lesson at MESA. Research indicates that writing​
​increases memory retention and cognitive engagement, reinforcing both literacy development and content​
​mastery across disciplines.​
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​MESA Instructional Walkthrough Tool​
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​Proposed MESA Scholar Bell Schedule (1 of 3 pages)​
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​Proposed MESA Scholar Bell Schedule (2 of 3 pages)​
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​Proposed MESA Scholar Bell Schedule (3 of 3 pages)​

​375​



​Footnote 49:​​TLAC Science of Reading Reference Pages 47-49​
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​Footnote 50: Examples of mentioned Conscious Discipline School Family Practices​

​Conflict Resolution Time Machine​ ​Classroom Jobs​

​Greetings​ ​Safe Place (aka Cozy Corner)​
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​Footnote 51:​​Benefits of Conscious Discipline at Any Age​

​Conscious Discipline is most often practiced in early education, Head Start, Early Head Start and elementary​

​settings. Resources such as the​​Feeling Buddies Self-Regulation​​Toolkit​​and​​Baby Doll Circle Time​​, and the​

​implementation of practices such as​​I Love You Rituals​​create a solid foundation for optimal brain development,​

​mental health, resilience, and social-emotional development in the earliest years. But the benefits of Conscious​

​Discipline’s powers, practices, and skills aren’t just for young children. In fact, the lasting effects reach far into​

​secondary education into adulthood.​

​Diane Phelan, a former secondary education administrator in Texas and current Director of Engagement at​

​Conscious Discipline, has vast experience implementing Conscious Discipline in secondary education settings. She​

​cites one essential theme that ties relevancy throughout all ages and grade levels: the creation of a School Family.​

​When Diane opened a new middle school, Keller Middle School, in Keller, TX she knew she wanted to implement​

​Conscious Discipline from the very beginning. She brought staff from each grade level (15 in all) to a Conscious​

​Discipline Institute with a vision and purpose. She said, “It changed everything.” From then on, she committed to​

​sending faculty every year. Keller was also at the front end of Academies.​

​When Diane moved to a high school in Texas, she knew how long it took for implementation to reach fidelity. This​

​made her even more intentional about building a School Family. She implemented tools school-wide such as​

​incorporating breathing and wish wells into school announcements in the morning to make things more purposeful.​

​“You have to make it safe for teachers to take risks,” Diane says, “Teachers must feel a difference.”​

​What is the School Family?​

​In the simplest terms, building a​​School Family​​requires​​investing in relationships and cultivating a compassionate​

​classroom culture. Positive connections are attributed to the lowering of anxiety and depression, and the raising of​

​self-esteem in both children and adults (​​BetterHealth)​​.​​A positive school climate has a myriad of effects such as​

​dramatically increased teaching time and academic success, and a significant decrease in behavioral issues. School​

​climate is contingent on building healthy and strong relationships between teachers, students, and stakeholders.​
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​Connection Over Content​

​A​​School Family​​can’t be successful if you do not​​first attempt to connect with others in a meaningful way. There are​

​some who believe connections come a bit easier in the early education or elementary level. Lesson plans that include​

​music, graphics, etc., tend to be more common at these ages but School Families also thrive in middle school and​

​high schools. Diane says, “Secondary education staff, teachers and even administrators are hungry for the kind of​

​connection that the School Family provides. And they can create it, it just looks different than it would at the earlier​

​ages.” Often, professional development is content based in secondary education where teachers instruct specialized​

​subjects; however, without a felt sense of safety, belonging and connection, content is dead in the water.​

​Meaningful Rituals​

​At Conscious Discipline, we create powerful connections through eye contact, presence, touch, and playfulness.​

​Connections with early childhood and elementary ages can start with a simple greeting ritual in which we offer each​

​student choices about how they would like to be greeted as they arrive in the morning, and then offer that connecting​

​ritual authentically. Diane connected with students and staff via morning greetings in high school as well, but they​

​were more of the fist bump sort than the “butterfly hi” and superhero greetings you might employ at younger ages.​

​Diane also made an intentional choice to “celebrate​​everything​​,” and to open the floor to input at staff​​meetings and​

​assemblies to increase both connection and agency. “Connection invites cooperation, increases mental health and​

​even impacts teacher retention in a positive way,” Diane said. “Establishing connection is everything!” Rituals,​

​routines, and learning structures such as the Safe Place and the Kindness Tree heavily contribute to building a​

​School Family.​

​“Keep the Tenets, Adjust the Delivery”​

​The​​powers​​,​​skills​​, and​​principles​​of Conscious Discipline​​are beneficial for every age group. The challenge can​

​come when trying to convey that message in a way that is applicable to different age groups, cultures, and school​

​environments. This is why Conscious Discipline’s adult-first model of learning, reflection and internalization becomes​

​essential. Once we understand the core tenets of Conscious Discipline, it is possible to implement them in any​

​setting. Those who operate in the secondary education space will naturally use language that sounds different and​

​classroom structures that look different from those employed by elementary-focused educators to achieve the same​

​goals. Diane stresses the importance of maintaining fidelity to the core teachings of Conscious Discipline while also​

​adjusting the language to reach your students’ unique needs. It can be a simple reframe such as: “We practice the​

​skill this way… We adjust the language this way…” The same concept can be used when introducing implementation​

​tools across ages and grades, such as the​​Conflict​​Resolution Time Machine​​.​​“The reality is that a conflict​

​resolution tool is something we should all be using,” says Diane, “Some of the Conscious Discipline visuals can be​
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​adapted to fit specific demographics and audiences, but the focus remains. You must be willing to self-regulate and​

​then work through the problem together.”​

​Conscious Discipline as an Adult-First Practice​

​Conscious Discipline is an adult first self-regulation practice that focuses on the whole person of any age, “from​

​infants to in-laws” making it beneficial in all education settings. The goal is to highlight the value of self-regulation at​

​every stage and age of development. Then, provide inroads for educators to recognize and apply those benefits in​

​relatable ways. Conscious Discipline is not always considered a secondary education practice, and according to​

​Diane, “It will not be a secondary education practice unless the adults see their jobs as taking care of the whole child​

​and every aspect of their lives, not just their field or department. Conscious Discipline gave our school’s teachers the​

​tools they needed to reach​​all​​kids in our low socio-economic​​school district in Texas.”​
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​Teach Like a Champion 3.0 Book Pages from Referenced Strategies​

​Break It Down​
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​Do It Again​
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​Show Call​
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​Example of a Conversation between Teacher and Scholars during use of a Show Call​
​Teacher:​ ​“Mathematicians, I’m going to do a show​​call. I’m sharing Maya’s work because it’s​

​almost there and will help us think together.”  (Projects​​Maya’s work:​​36 + 27 = 513)​

​Teacher:​ ​“First, quick reminder — what’s our success​​criteria for adding two-digit numbers?”​

​Students​​:  “Line up place values.”  “Add ones first.”​ ​“Regroup if we need to.”​

​Teacher:​ ​“Great. Now, quietly: what did Maya do well?”​

​Student 1:​ ​“She lined up the numbers correctly.”​

​Student 2:​ ​“She added both places. She didn’t skip​​anything.”​

​Teacher:​ ​“Yep — strong setup. Now, where does it​​drift from the criteria?”​

​Student 3:​ ​“She wrote 6 + 7 as 13 but kept the 3​​and the 1 next to each other instead of​

​regrouping.”​

​Teacher:​ ​“Say more.”​

​Student 3:​ ​“She should put the 3 in the ones place​​and carry the 1 to the tens.”​

​Teacher:​ ​“Do we agree?”​

​Class:​ ​“Yeah.”​

​Teacher:​ ​“So what’s our next step to fix it?”​

​Student 4:​ ​“Regroup the 1 ten, then add 3 + 2 + 1.”​

​Teacher:​ ​“Try it. What do we get?”​

​Class:​ ​“63!”​

​Teacher (smiling):​ ​“Nice. Thanks, Maya, for letting​​us learn from your thinking. Mistakes help​

​our brains grow.”​

​Maya:​ ​“Ohhh, I forgot to carry. That makes sense​​now.”​

​Teacher:​ ​“Exactly. That’s what mathematicians do​​— we study the error and adjust.”​
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​MESA Draft Assessment Calendar​

​Name of​
​Assessment​ ​Aug​ ​Sep​ ​Oct​ ​Nov​ ​Dec​ ​Jan​ ​Feb​ ​Mar​ ​Apr​ ​May​ ​Jun​ ​Jul​

​Week 1​
​READ​
​Act BOY​ ​KEA​

​READ​
​Act MY​ ​n/a​

​Data​
​reviews​

​ELA​
​Module 3​

​CMAS​
​3rd-8th​

​READ​
​Act EOY​

​Data​
​reviews​

​Week 2​
​READ​
​Act BOY​

​Data​
​reviews​

​READ​
​Act MY​ ​ACCESS​

​Data​
​reviews​

​CMAS​
​3rd-8th​

​READ​
​Act EOY​

​Data​
​reviews​

​Week 3​

​READ​
​Act BOY,​
​KEA​

​Data​
​reviews​

​ELA​
​Module 2​ ​ACCESS​

​CMAS​
​3rd-8th​

​READ​
​Act EOY,​
​ELA​
​Module 4​

​Data​
​reviews​

​Week 4​ ​KEA​
​ELA​
​Module 1​ ​n/a​ ​ACCESS​

​CMAS​
​3rd-8th​
​(Make​
​ups)​

​Point Person​

​Accommodation​
​s Reviewed and​
​Planned (Sped​
​sign off)​

​Notes​

​*Math end of unit test times vary per grade level​
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​Appendix Section F: Plan for Evaluating Pupil Performance​

​FAQ about Class Dojo​
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​RELAY GSE Protocol: Weekly Data Meeting​
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​Modified RELAY GSE Protocol: Data Driven Instruction​
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​Modified RELAY GSE Protocol: Unit/ Lesson Internalization​
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​Appendix Section G: Budget and Finance​

​MESA K-8 School​
​Draft Compensation Plan​

​Last Updated: November 2025​

​Step​ ​Teaching Role​ ​Lead Teacher Role​ ​Principal/Director Role​

​1​ ​$65,000​ ​$75,000​ ​$95,000​

​2​ ​$66,950​ ​$77,250​ ​$97,850​

​3​ ​$68,900​ ​$79,500​ ​$107,000​

​4​ ​$70,850​ ​$81,650​ ​$103,550​

​5​ ​$72,800​ ​$84,000​ ​$106,400​

​6​ ​$74,750​ ​$86,250​ ​$109,250​

​7​ ​$76,700​ ​$88,500​ ​$112,100​

​8​ ​$78,650​ ​$90,750​ ​$114,950​

​9​ ​$80,600​ ​$93,000​ ​$117,800​

​10​ ​$82,550​ ​$95,250​ ​$120,650​

​11​ ​$84,500​ ​$94,500​ ​$123,500​

​12​ ​$86,450​ ​$96,750​ ​$126,350​

​13​ ​$88,400​ ​$99,000​ ​$129,200​

​14​ ​$90,350​ ​$101,250​ ​$132,050​

​15​ ​$92,300​ ​$103,500​ ​$134,900​

​Excellence Compensation: 1% one-time bonus for effective EOY evaluation, 1.5% one-time​
​bonus for highly effective EOY evaluation​

​Assumed benefits in addition to salary​
​●​ ​$18,000 for teacher roles​
​●​ ​$28,000 for director roles​

​408​



​Appendix Section H: Governance​

​Nonprofit Articles of Incorporation​

​ARTICLES OF INCORPORATION​
​OF​

​MESA SCHOOL​

​Pursuant to the Colorado Revised Nonprofit Corporation Act (C.R.S §7-121-101 et seq.),​
​the undersigned incorporator hereby forms a nonprofit corporation and adopts the following​
​Articles of Incorporation:​

​ARTICLE I​
​NAME​

​The name of the Corporation shall be Mesa School.​

​ARTICLE II​
​PERIOD OF DURATION​

​The Corporation shall have perpetual existence.​

​ARTICLE III​
​PURPOSES​

​This Corporation is organized exclusively for charitable, educational, and scientific​
​purposes within the meaning of Section 501(c)(3) and Section 170(b)(1)(A)(vi) of the Internal​
​Revenue Code of 1986, as amended ("Code"). Specifically, the Corporation shall be a Colorado​
​charter school called Mesa School. It will engage in educational and charitable endeavors as​
​described in Section 501(c)(3).​

​ARTICLE IV​
​MEMBERS​

​Mesa School shall not have members.​

​ARTICLE V​
​POWERS​

​409​



​5.1​ ​Powers.​ ​The Corporation may exercise all powers available to nonprofit​
​corporations under Colorado law, subject to the limitations of these Articles.​

​5.2.​ ​Restriction on Powers.​

​5.2.1 No part of net earnings shall inure to the benefit of any individual, except​
​for reasonable compensation for services rendered.​

​5.2.2 The Corporation shall not carry on propaganda or attempt to influence​
​legislation as a substantial part of its activities.​

​5.2.3 The Corporation shall not participate or intervene in political campaigns.​

​5.2.4 No grants or loans shall be made to board members or officers.​

​5.2.5 Notwithstanding any other provision of these Articles of Incorporation, the​
​Corporation shall not carry on any activities not permitted to be carried on by an​
​organization exempt from federal income tax under Section 501(c)(3) of the​
​Internal Revenue Code (the "Code").​

​Furthermore, in any year in which the Corporation is classified as a private foundation (as​
​defined in Section 509(a) of the Code), it shall comply with the following requirements, in​
​accordance with Sections 4941–4945 of the Code:​

​a.​ ​The Corporation shall distribute its income for such taxable year at such time and in​
​such manner as not to become subject to the tax on undistributed income under​
​Section 4942 of the Code.​

​b.​ ​The Corporation shall not engage in any act of self-dealing, as defined in Section​
​4941(d) of the Code.​

​c.​ ​The Corporation shall not retain any excess business holdings, as defined in Section​
​4943(c) of the Code.​

​d.​ ​The Corporation shall not make any investments in such manner as to subject it to tax​
​under Section 4944 of the Code.​

​e.​ ​The Corporation shall not make any taxable expenditures, as defined in Section​
​4945(d) of the Code.​
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​ARTICLE VI​
​REGISTERED OFFICE AND AGENT​

​The principal office of the Corporation is:​
​1100 Upham Street​

​Lakewood, CO 80214​

​ARTICLE VII​
​PRINCIPAL OFFICE​

​The initial registered agent is:​
​Eric Hall​

​24 South Weber Street,  Suite 400​
​Colorado Springs, CO 80903​

​The registered agent has consented to serve.​

​ARTICLE VIII​
​BOARD OF DIRECTORS​

​The Corporation shall be managed by a Board of Directors. The number, terms, and method of​
​appointment shall be defined in the Bylaws.​

​ARTICLE IX​
​LIMITATION OF LIABILITY OF DIRECTORS​

​FOR BREACH OF FIDUCIARY DUTIES​

​No director shall be personally liable for breach of fiduciary duty, except for:​

​a.​ ​any breach of the director’s duty of loyalty to the Corporation,​

​b.​ ​any acts or omissions of the director not taken in good faith,​

​c.​ ​any acts or omissions of the director or involving intentional misconduct or knowing​
​violation of law,​

​d.​ ​any liability for unlawful distributions under C.R.S. Section 7-128-403, as it now​
​exists or hereafter may be amended,​
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​e.​ ​any other transaction from which the director directly or indirectly derived an​
​improper personal benefit, or​

​f.​ ​any other act for which indemnification of directors is prohibited under the provisions​
​of the Act.​

​ARTICLE X​
​INDEMNIFICATION​

​Nothing herein limits the Corporation's ability to indemnify or advance legal expenses to​
​officers, directors, or agents to the fullest extent allowed by law and the Bylaws. Procedures for​
​indemnification shall be set forth in the Bylaws.​

​ARTICLE XI​
​BYLAWS​

​Bylaws shall be adopted by the Corporation's initial Board of Directors. The Board may​
​amend the Bylaws in accordance with procedures therein. No bylaw shall give proprietary​
​interest in the Corporation's assets to any individual.​

​ARTICLE XII​
​INCORPORATOR​

​The name and address of the incorporator are:​

​Jennifer Norris​
​1100 Upham Street​

​Lakewood, CO 80214​

​DELIVERY​

​The name and mailing address of any individual who causes this document to be​
​delivered for filing, and to whom the Secretary of State may deliver notice if filing of this​
​document is refused, are:​

​Eric Hall​
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​24 South Weber Street,​
​Suite 400​

​Colorado Springs, CO 80903​

​ARTICLE XIII​
​DISSOLUTION​

​Upon dissolution, the remaining assets shall be transferred to a Colorado charter school​
​similar to Mesa School if it qualifies under Section 501(c)(3) as determined by the Board of​
​Directors. If not to a charter school, then assets shall go to one or more qualifying charitable​
​organizations as determined by the Board or, if the Board cannot act, then by the Denver County​
​District Court.​
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​Certificate of Good Standing​
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​MESA Board Member Agreement​

​This Board Member Agreement ("Agreement") outlines the roles, responsibilities, and​
​expectations of members of the Governing Board of MESA (the "School"), a Colorado nonprofit​
​public charter school. This Agreement is aligned to the Governance Plan described in Section G​
​of the charter application and supports the board’s responsibilities for mission alignment, legal​
​compliance, fiscal oversight, and academic accountability. By signing this Agreement, each​
​Board Member affirms their commitment to the mission, vision, and values of MESA and agrees​
​to fulfill their fiduciary, legal, and ethical duties in accordance with applicable law.​

​1. Mission and Purpose​

​Board Members commit to advancing MESA’s mission to serve scholars from all backgrounds to​
​become exceptional community leaders, and to ensuring that the School remains​
​mission-focused, academically strong, fiscally sound, and legally compliant, as described in the​
​Governance section of the charter application.​

​2. Legal and Fiduciary Responsibilities​

​Board Members understand and agree that they are legally responsible for the governance and​
​oversight of the School and will:​

​●​ ​Act in good faith and in the best interests of the School;​
​●​ ​Exercise the duties of care, loyalty, and obedience required under the Colorado Revised​

​Nonprofit Corporation Act and the Colorado Charter Schools Act;​
​●​ ​Ensure compliance with applicable federal, state, district laws, and the charter contract;​
​●​ ​Provide financial oversight, including approval of budgets, monitoring of financial​

​statements, and review of audits.​

​3. Governance Role​

​Board Members agree to:​

​●​ ​Focus on governance, strategy, and oversight rather than day-to-day operations;​
​●​ ​Hire, support, and evaluate the Executive Director/School Leader in accordance with​

​board policy;​
​●​ ​Adopt and review policies required by law and by the charter contract;​
​●​ ​Participate in board self-assessment and governance improvement.​

​4. Meetings and Participation​

​Board Members commit to:​

​●​ ​Attend and actively participate in all scheduled board meetings;​
​●​ ​Review materials in advance and engage in informed decision-making;​
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​●​ ​Maintain confidentiality as required by law and board policy.​

​5. Training​

​Board Members agree to participate in orientation and ongoing governance training, including​
​training related to charter law, financial oversight, and open meetings requirements.​

​6. Ethics and Conflict of Interest​

​Board Members will avoid conflicts of interest and comply fully with the School’s Conflict of​
​Interest Policy, as referenced in Section G of the charter application.​

​7. Term of Service​

​Board Members agree to serve in accordance with board terms and term limits established in​
​the bylaws.​

​Founding Board Member Signature​

​Founding Board Member Name: ____________________________​

​Signature: _________________________________ Date: _____________​

​Operational Board Member Signature​

​Operational Board Member Name: ____________________________​

​Signature: _________________________________ Date: _____________​
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​MESA Board Member Conflict of Interest Policy​

​1. Purpose​

​The purpose of this Conflict of Interest Policy is to protect the interests of MESA when it is​
​contemplating entering into a transaction or arrangement that might benefit the private interest​
​of a Board Member, officer, or key employee. This policy is intended to supplement, not replace,​
​any applicable state and federal laws governing conflicts of interest, including the Colorado​
​Revised Statutes.​

​2. Definitions​

​Interested Person:​​Any Board Member, officer, or committee​​member with governing​
​board-delegated powers who has a direct or indirect financial or personal interest.​

​Financial Interest:​​A person has a financial interest​​if they have, directly or indirectly, through​
​business, investment, or family:​

​●​ ​An ownership or investment interest in any entity with which the School has a​
​transaction or arrangement;​

​●​ ​A compensation arrangement with the School or with any entity or individual with which​
​the School has a transaction or arrangement; or​

​●​ ​A potential ownership or compensation interest in, or arrangement with, any entity or​
​individual with which the School is negotiating a transaction or arrangement.​

​3. Duty to Disclose​

​Interested persons must disclose any actual or potential conflict of interest as soon as it arises​
​and before the board or committee considers the proposed transaction or arrangement.​

​4. Procedures for Addressing a Conflict of Interest​

​●​ ​The interested person shall disclose the existence of the conflict and all material facts.​
​●​ ​The interested person shall leave the meeting during discussion and voting on the​

​matter.​
​●​ ​The remaining board members shall determine whether a conflict exists.​
​●​ ​If a conflict exists, the board shall determine whether the transaction or arrangement is​

​in the School’s best interest and fair and reasonable.​
​●​ ​The board may approve the transaction by a majority vote of disinterested members.​

​5. Violations of the Policy​
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​If the board has reasonable cause to believe that a member has failed to disclose a conflict, it​
​shall inform the member and allow an opportunity for explanation. If a violation is determined,​
​the board may take appropriate corrective action, including removal, consistent with the bylaws.​

​6. Records of Proceedings​

​The minutes of board meetings shall contain:​

​●​ ​The names of persons who disclosed or were found to have a conflict;​
​●​ ​The nature of the conflict;​
​●​ ​The board’s decision regarding the conflict; and​
​●​ ​The vote taken.​

​7. Annual Statements​

​Each Board Member shall annually sign a statement affirming that they:​

​●​ ​Have received a copy of this Conflict of Interest Policy;​
​●​ ​Have read and understand the policy;​
​●​ ​Agree to comply with the policy; and​
​●​ ​Understand that the School is a public, nonprofit entity and must engage in activities that​

​primarily accomplish its exempt purposes.​

​8. Review​

​The governing board shall review this Conflict of Interest Policy annually and update it as​
​necessary to ensure continued compliance with law and best practices.​

​Acknowledgement of Conflict of Interest Policy​

​I have read and understand the Conflict of Interest Policy and agree to comply with it.​

​Name: ____________________________​

​Signature: _________________________________ Date: _____________​

​418​



​Resume of Founding Board Member:​​Patty Kipp, Board Chair​

​Patricia Kipp​
​3914 Reed Street​
​Wheat Ridge CO 80033​
​C- 303-941-3080  /​​pattykipp@comcast.net​

​EDUCATION​
​1990, Type D Principal Licensure, University of Colorado at Denver​
​1976, M. A., Reading Specialist, University of Colorado at Denver​
​1972, B. A., Spanish and History, Monmouth College, Monmouth, Illinois​
​1971, Spanish and History, University of Barcelona, Spain​

​EXPERIENCE​
​2019-Current- Design Improvement Coach​
​* Assist in designing, preparing and delivering content for Design Improvement Convenings​
​* Coach selected schools through Design Improvement processes and phases​

​2011-2019- Assistant Professor of Practice​
​* Planned, prepared and delivered instruction for the Ritchie Fellows​
​* Lead instructor for Adams County cohort​
​* Advised certification students​
​* Facilitated select Ritchie Fellows​

​2006- 2011– Adjunct Faculty, University of Denver, Ritchie Program for School Leaders​
​* Participated in planning, preparing and delivering instruction for the Ritchie Fellows​
​* Facilitated select Ritchie Fellows​
​* Lead instructor for Adams County cohort, 2010-2011​
​* Assisted in planning and implementing the Adams County Schools’ Ritchie Program for 2007-2008​

​2006- 2010- Principal Mentor, Program Developer, Denver Public Schools​
​* Developed AIM Program- Administrator Induction Mentor Program for the Denver Public Schools​
​* Developed and implemented professional development for Administrators​
​* Mentored first year Principals, Assistant Principals and consulted with veteran Principals​

​1992-2005- Principal, Palmer Elementary School, Denver Public Schools​
​* Provided instructional leadership and school management to urban school of 300 students and twenty-seven staff members *​
​Introduced programs that led to increased student enrollment and decreased mobility- Gifted and Talented Program, Integrated Arts​
​Program, Early Childhood Education, Full Day Kindergarten, Advanced Kindergarten, After-school Enrichment Clubs * Partnered​
​with staff members to ensure that assessments reflected authentic student progress and made significant yearly increases *​
​Collaborated with community groups, private institutions and DPS to bring resources and educational events to school * Promoted​
​parent engagement through parent focus groups, family activities, committees and direct, ongoing communication * Implemented,​
​coordinated and participated in numerous district professional development activities​

​1990-1992- Title I, Denver Public Schools​
​* Designed and delivered staff development to Title I teachers.​
​* Collected and analyzed student data​

​1989-1990- Administrative Assistant, Alternative High Schools (East, Zuni, Byers), Denver Public​
​Schools​​* Coordinated educational programs for three​​alternative high school sites​
​* Collaborated with students and families to assure school success​
​* Provided staff development for staff members​
​* Facilitated long range planning​

​1986-1989- Director, CORPS Program, Federal Dropout Prevention Program, Denver Public​
​Schools​​* Initiated CORPS Program grant proposal and​​designed program components​
​* Managed program components in three articulation locations each including an elementary, middle​
​and high school *Selected and worked with staff of counselors and teachers​

​1974-1986- Teacher, Denver Public Schools​
​* Taught high school and junior high/ middle school Bilingual Education, History and Literacy​
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​Resume of Founding Board Member:​​Annie Carlon, Treasurer​

​ANNIE CARLON​
​Board Member | Financial Governance & Oversight​
​Denver, Colorado​

​PROFESSIONAL EXPERIENCE​

​Partner​
​ACRU Solutions​​| Denver, CO​

​● Provide strategic accounting and financial leadership for growing and mission-driven​
​organizations​

​● Advise clients on budgeting, cash flow management, and financial decision-making ●​
​Support the development of scalable financial systems and internal controls​

​Senior Manager / Director of Accounting (Financial Leadership)​
​Stage 1 Financial​

​● Supported high-growth and emerging organizations with outsourced finance and​
​accounting leadership​

​● Provided budgeting, forecasting, and financial reporting to executive teams and boards ●​
​Strengthened financial processes to support organizational sustainability and growth​

​Founder​
​Abaci Financial​

​● Delivered accounting and financial advisory services to clients across multiple industries ●​
​Supported compliance, reporting, and process improvement initiatives ● Partnered with​
​leadership to improve financial clarity and operational effectiveness​

​EDUCATION​

​University of Colorado​
​Bachelor of Science in Business Administration​
​Emphasis:​​Finance​
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​Resume of Founding Board Member:​​Dino Reyes, Jr., Vice Chair​

​DINO REYES JR.​
​📞  720.229.2032 | ✉️  dinoreyesjr@gmail.com​

​PROFESSIONAL SUMMARY​
​Dynamic, relationship-driven school culture leader with 16 years of experience in Denver Public Schools and over 25​
​years of youth leadership experience. Expert in restorative practices, culturally responsive programming, and school​
​turnaround. Proven track record of improving school climate, increasing enrollment, and creating innovative programs​
​that amplify student voice and build community trust. Skilled communicator who effectively engages students,​
​families, staff, and partners to foster inclusive, thriving school environments.​

​PROFESSIONAL EXPERIENCE​
​Lake Middle School – Denver Public Schools​
​Dean of Culture | 2018 – Present​
​● Led a schoolwide culture transformation that helped improve the Colorado Department of Education SPF rating​
​from red to green.​
​● Increased enrollment from 245 to 620 students while maintaining a commitment to serving low-income​
​communities.​
​● Designed and facilitated weekly all-school student assemblies, empowering students to lead and share their voices.​
​● Collaborated with community partners (Colorado UpLift, diversion officers, DPS​
​Transitions Department) to provide preventative support for students and families.​
​● Coordinated multimedia activities including behavior tracking systems, discipline data, and event production.​
​● Head coach for boys basketball and flag football, leading multiple successful seasons and building student-athlete​
​character.​

​Denver West 6–12 – Denver Public Schools​
​Dean of Culture | 2015 – 2018​
​● Maintained daily school culture systems and led restorative conversations with students addressing academic,​
​behavioral, and social challenges.​
​● Coordinated behavior tracking systems, school-wide discipline, and multimedia activities.​
​● Facilitated weekly assemblies to strengthen school identity and celebrate student success.​
​● Built strong partnerships with local organizations and case workers to provide wraparound services for students.​
​● Coached boys basketball and flag football, fostering teamwork and resilience.​

​Trevista at Horace Mann – Denver Public Schools​
​Dean of Students | 2009 – 2015​
​● Supported elementary and middle school students through restorative approaches, social-emotional counseling,​
​and family engagement.​
​● Coordinated behavior tracking systems and produced multimedia projects, including culminating 8th grade videos.​
​● Partnered with GRASP, Colorado UpLift, and community agencies to deliver intervention services.​
​● Coached boys basketball and flag football, building character and sportsmanship.​

​PROFESSIONAL DEVELOPMENT & TRAINING​
​● Cahn Fellowship Program (2022–2023) – Cahn Ally, national leadership development program​
​● Teach Like a Champion – Training Conference (Jan. 2020)​
​● School Culture Advisor PLCs (2013–2023) – Led network trainings and supported district colleagues​
​● NCIS Training (2012)​
​● Restorative Justice Training (2011–Present) – Monthly district-level training​

​EDUCATION​
​● Ohio Center for Broadcasting – Broadcasting Certification, 2002–2003​
​● Warren Technical School – GED, 2000​
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​Resume of Founding Board Member: Jill Duncan,​​Secretary and Prospective Parent​
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​Appendix Section I: Employees​

​*DRAFT*​​MESA K-8 School: Staff Handbook​
​Last Updated: October 2025​

​Mission​

​MESA provides an excellent educational experience through Expeditionary Learning and enrichment for all​

​scholars.​

​Vision​

​MESA exists to serve scholars from all backgrounds to become exceptional community leaders and lead tables​

​where real world problems are solved.​

​Core Beliefs and Values​

​MESA is grounded in the belief that diversity is a strength and that learning is most powerful when it is purposeful,​

​inclusive, and rooted in service. The pillars of MESA—​​Motivation,​​Engagement, Service, and Accountability​​—guide​

​all adult and student actions.​

​●​ ​Motivation:​​We cultivate learners who are curious,​​persistent, and driven to improve themselves and their​

​community.​

​●​ ​Engagement:​​Learning at MESA is joyful, rigorous,​​and relevant. We do not do “boring.”​

​●​ ​Service:​​We act with empathy and responsibility, recognizing​​our obligation to contribute positively to our​

​community.​

​●​ ​Accountability:​​We hold ourselves and one another​​to high expectations, understanding that excellence is​

​a shared responsibility.​

​Professional Culture and Expectations​

​MESA operates as a professional learning community aligned to Expeditionary Learning and Jeffco’s focus on​

​extraordinary student experiences. All staff are expected to:​

​●​ ​Model professionalism, integrity, and inclusive practices​

​●​ ​Engage in continuous improvement through coaching, feedback, and reflection​

​●​ ​Uphold student-centered decision-making grounded in inclusion and access​
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​Collaboration, respectful communication, and solution-oriented problem solving are foundational to the MESA staff​

​culture.​

​Instructional Program Alignment​

​Instruction at MESA is grounded in EL Education, Illustrative Mathematics, and a talent-development approach for​

​all students. Staff are expected to:​

​●​ ​Plan and deliver standards-aligned instruction​

​●​ ​Participate in data-driven instructional cycles​

​●​ ​Implement inclusive practices and MTSS structures​

​●​ ​Maintain high expectations for all learners​

​Protected collaboration time is built into the schedule to support co-planning, progress monitoring, and​

​instructional responsiveness.​

​Student Support, Behavior, and Restorative Practices​

​MESA maintains a safe, supportive, and service-oriented learning environment. Behavior systems are instructional,​

​restorative, and aligned to Jeffco expectations.​

​●​ ​Restorative practices are used to repair harm, build relationships, and strengthen community​

​●​ ​MTSS frameworks guide academic, behavioral, and social-emotional supports​

​●​ ​Discipline practices prioritize learning, accountability, and reintegration into the classroom​

​Staff are expected to implement schoolwide expectations consistently and document interventions as required.​

​Dress Code Philosophy​

​MESA’s dress code reflects its mission to develop scholars as leaders. Staff and students are expected to dress in a​

​manner that supports readiness to learn, professionalism, and respect for self and others. The dress code is​

​inclusive, culturally responsive, and implemented through instructional—not punitive—approaches.​

​Family and Community Partnership​

​Families are valued as essential partners in the educational experience. Staff are expected to:​

​●​ ​Communicate regularly, respectfully, and proactively with families​

​●​ ​Engage families in learning, exhibitions, and community events​
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​●​ ​Uphold confidentiality and student privacy at all times​

​Governance and Accountability​

​MESA operates in accordance with its approved charter, governing board policies, and all applicable state and​

​federal laws. Staff are expected to understand and uphold policies related to:​

​●​ ​Student safety and supervision​

​●​ ​Confidentiality and FERPA​

​●​ ​Professional ethics and conduct​

​Commitment to Inclusion and Access​

​MESA is committed to eliminating barriers and expanding opportunity for all students, particularly those​

​historically underserved. This commitment guides staffing, instruction, student support systems, and professional​

​learning.​

​Appendix A: Attendance Procedures (Internal Draft)​

​Regular attendance is essential to student learning and community membership at MESA. Attendance procedures​

​are designed to support students and families while meeting Jeffco and state requirements.​

​●​ ​Daily attendance is taken and recorded in accordance with district and state expectations.​

​●​ ​Families are expected to report absences promptly using school-designated communication channels.​

​●​ ​Patterns of absenteeism are monitored through the MTSS framework to identify students who may​

​require additional support.​

​●​ ​When attendance concerns arise, staff engage families proactively to problem-solve barriers and connect​

​students to appropriate supports.​

​Appendix B: Staff Leave and Absence Procedures (Internal Draft)​

​MESA recognizes the importance of staff wellness and professional sustainability. Leave procedures are designed to​

​balance staff needs with continuity of instruction for students.​

​●​ ​Staff leave is requested and documented according to school procedures and applicable employment​

​policies.​

​●​ ​Whenever possible, planned absences should be communicated in advance to allow for instructional​

​continuity.​
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​●​ ​Substitute plans should be provided that align to ongoing instructional goals and maintain high​

​expectations for student learning.​

​Appendix C: Safety, Emergency, and Drill Procedures (Internal Draft)​

​The safety and well-being of students and staff are a shared responsibility. MESA follows Jeffco guidance and state​

​requirements related to emergency preparedness.​

​●​ ​Required drills (e.g., fire, lockdown, secure, evacuation) are conducted regularly and documented.​

​●​ ​Staff are trained annually on standard response emergency protocols and expectations.​

​●​ ​Safety procedures are reviewed with students in developmentally appropriate ways to promote​

​preparedness without fear.​

​These procedures are reviewed annually and updated as needed to ensure alignment with district guidance and​

​best practices.​

​MESA K-8 School Operations Guidelines *DRAFT*​
​Narrations: I notice (student) did (action).​

​That was kind/safe/respectful/helpful/honest/responsible.​

​ARRIVAL (from cafeteria)​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Students can enter building and head to​
​cafeteria at 7:20am​
​-Go through the line to pick up breakfast​
​if desired, then sit at homeroom table in​
​cafeteria and eat/wait for teacher pick up​
​-Treat others with kindness and respect​
​-Keep hands and personal belongings to​
​yourself​
​-Enter the building walking in an orderly​
​fashion​
​-Tell an adult if you need anything​
​-Throw trash away and take all personal​
​items with them to classroom​
​-Students will line up with homeroom​
​teacher at 7:40am and walk to​
​classroom​

​-Be at morning duty/arrival spot on time​
​(Support staff: 7:20 am, Teaching staff to​
​cafeteria hallways by 7:39 am)​
​-Arrange for someone to cover for you if​
​you’ll be late/absent​
​-Greet students and parents warmly​
​-Direct folks to where they need to go​
​-Share any immediately helpful​
​information​
​-Save non-immediate questions for a​
​meeting/email/call/note​
​-Positively narrate expectations​
​-Walk students up to classroom from​
​cafeteria exit points​

​-Support the school in a safe and orderly​
​arrival by being kind and respectful on​
​school grounds​
​-Bring students to their arrival spot (side​
​doors leading to cafeteria) on time​
​-Share any immediately helpful​
​information​
​-Save non-immediate questions for a​
​meeting/email/call/note​
​-Say goodbye and wish your student well​
​for the day at the doors​
​-Follow all traffic laws​
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​ATTENDANCE and LUNCH COUNT (taken by 7:50 am)​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Respond in a loud and proud, kind and​
​respectful way to their teachers call their​
​name for a response​
​-Be kind, quiet, and patient while teacher​
​is completing this routine​
​-Give the correct and honest information​

​-Enter in both lunch count and​
​attendance by 7:50 am​
​-Attendance taken​
​-Lunch count in Year at a Glance tab​
​-Call the main office with any difficulties​
​-Ask para or one student (with a hall​
​pass) to take the lunch wipe off list to the​
​cafeteria​
​-If you have a planned absence, guest​
​teacher will take attendance and lunch​
​count on paper roster​

​-Bring students to school on time​
​-If sending a lunch from home, please​
​make sure belongings (i.e. lunch box)​
​are labeled with students’ name​
​-Call the attendance line if student will be​
​out/tardy and provide documentation for​
​excused absence​

​BATHROOM EXPECTATIONS​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Enter the bathroom quietly​
​-Use the bathroom, flush, and wash their​
​hands​
​-Throw away trash​
​-Stay in own stall/ at own urinal​
​-Go back to their learning area as soon​
​as they’re done and make sure they​
​have their pass​

​- Provide a pass and sign out for​
​students​
​-Allow only 2 students at a time to exit​
​the room during learning time​
​-Teach and reiterate bathroom​
​expectations for students​
​-Let office know if bathroom needs​
​attention or a student hasn’t returned for​
​10+ mins​

​- Let staff know if bathrooms need​
​attention and maintain a clean and safe​
​environment​

​BREAKS*​
​(out of class​​only​​as identified on IEP, 504, through​​MTSS)​

​Point person: Staff Name Here​
​*This is NOT for a Tier 2+ behavior need​

​Students will…​ ​Staff will…​
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​-Respectfully ask for permission for a break and state their​
​need/reason​
​-Set or see the set timer (5 mins) from the teacher​
​-Go to the Cozy Corner to stop, take a breath, and relax​
​(STAR)​
​-Choose an activity in the Cozy Corner to do quietly and​
​independently​
​-When the timer goes off, clean up materials and return with a​
​calm body to the learning happening​

​-Follow expectations of the IEP, 504, or MTSS intervention​
​plan​
​-Pre-teach expectations for a safe and respectful Cozy Corner​
​-Listen to the child’s need and agree on the immediate  break​
​or set a different time for it​
​-Set/give the student a timer (5 mins)​
​-Welcome the student back warmly after the break is complete​
​-Connect with Principal if the breaks are becoming a trend​
​(more than once a day) and/or could be work avoidance​

​BREAKFAST EXPECTATIONS​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Enter the cafeteria quietly and calmly​
​(walk down right aisle, exit down left​
​side)​
​-Get food from line using manners​
​-Sit at assigned tables, staying seated​
​while eating, and using a level 1 or 2​
​voice to visit with friends​
​-Eat only own food (no sharing or​
​trading)​
​-Clean up (check table top, floor, for​
​spills) when prompted and line up with​
​teacher for class​

​-Welcome students in​
​-Assist students in getting breakfast and​
​directing them to a place to sit​
​-Remind students of expectations​
​-Positively narrate expectations​
​-Dismiss students at 7:39 to meet their​
​teacher at arrival spot​
​-Wear orange high visibility vest​
​-Actively supervise (not being on​
​phone/computer)​

​-Assist students in getting breakfast and​
​directing them to a place to sit​
​-Remind students of expectations​
​-Note: parents/guardians should kiss and​
​go at doors outside of the building​

​CELEBRATIONS (birthdays, holidays, events)​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​
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​-Follow expectations for the class event​
​that uphold our school core values of​
​community, kindness, and respect​
​-Earn these events through positive​
​behavior and completing classwork​
​-Clean up after and leave the area as​
​clean or cleaner than you found it​
​-Have fun :)​

​-Host at least 1 in-class celebration of​
​learning during the year before April​
​-Communicate celebrations and events​
​with students and families at least 1​
​week prior to the event​
​-Set a schedule and expectations for the​
​event ahead of time​
​-Double check for religious, dietary,​
​cultural, etc needs of students​
​-Follow the guidelines laid forth in the​
​staff handbook​
​-Positively narrate expectations​
​-Clean up after​
​-Have fun :)​

​-Follow the policy of celebrations at the​
​end of the month for all birthdays​
​-Bring only store bought items​
​-Check with teacher regarding times,​
​dietary needs, and schedules​

​CAFETERIA EXPECTATIONS​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Enter the cafeteria quietly and calmly​
​(walk down right aisle, exit down left​
​side)​
​-Get food from line using manners​
​-Sit at assigned tables, staying seated​
​while eating, and using a level 1 or 2​
​voice to visit with friends​
​-Eat only own food (no sharing or​
​trading)​
​-Clean up (check table top, floor, for​
​spills) when prompted and line up with​
​staff member for recess​
​-Save candy/pop/hot chips for after​
​school​

​-Welcome students in​
​-Assist students in getting food and​
​directing them to assigned tables​
​-Remind students of expectations​
​-Positively narrate expectations​
​-Dismiss students after 20 minutes to​
​line up for recess​
​-Monitor and dismiss students who​
​haven’t finished eating​
​-Wipe down tables between lunch times​
​-​​Remind students to use the​
​bathroom BEFORE going outside​
​(only 2 students at a time, with the​
​pass)​
​-Wear orange high visibility vest​
​-Actively supervise (not being on​
​phone/computer)​
​-​​NOT​​eat students’ food or their own​
​food while supervising​

​-Assist students in getting food/opening​
​and directing them to assigned place to​
​sit​
​-Remind students of expectations​

​CHROMEBOOK/ DEVICE CARE​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​
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​-Treat the devices and chargers with​
​kindness and respect​
​-Not put stickers/ etc on the device​
​-Uphold the District and school​
​technology use agreements​
​-Use only their assigned device at the​
​assigned times in order to complete​
​assignments and work​

​-Treat the devices and chargers with​
​kindness and respect​
​-Not put stickers/ etc on the device (on​
​an additional cover is fine)​
​-Alert the via help ticket if you or a​
​student has a tech need​
​-Uphold the District and school​
​technology use agreements​
​-Positively narrate expectations​

​-Remind students to return devices and​
​chargers to school​
​-Uphold the District and school​
​technology use agreements​

​CLASSROOM ENTRY​
​Point person: Classroom teacher, para teachers​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Choose a greeting to share with the​
​teacher​
​-Wait in a quiet  line then walk into the​
​classroom​
​-Let a teacher/staff know if you need a​
​check-in conversation or need help​
​-Say hello and welcome to a visitor and​
​then continue with classroom instruction.​
​“Hello, ___, welcome to MESA.”​

​-Share the students’ chosen greeting​
​-Have a warm and welcoming rapport​
​-Respond or ask a fellow staff member​
​to respond if a child needs help​
​-Say hello and welcome to a visitor and​
​then continue with classroom instruction​
​“Hello, ___, welcome to MESA.”​
​-Positively narrate expectations​

​-Say hello upon entering a room and​
​then follow the teacher's lead on where​
​to sit, etc.​
​-Not disrupt instruction​
​-Be kind and respectful​

​CLASSROOM EXPECTATIONS​
​Point person: Classroom teacher, para teachers​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Be kind and respectful to yourself and​
​others​
​-Engage in instruction i.e. tracking the​
​speaker, loud and proud voice, using​
​habits of discussion​
​-Be a safe community member by taking​
​care of yourself and following school​
​expectations​

​-Be prepared for that day’s instruction​
​-Be kind and respectful​
​-Positively narrate expectations​
​-Maintain professionalism and​
​expectations set forth in the MESA Staff​
​Handbook, School Culture​
​Commitments, and these Operations​
​Guidelines​

​-Be kind and respectful​
​-Not disrupt learning/teaching​

​DO NOW & FIRST FIVE MINUTES THRESHOLD​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​
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​-Line up with teacher at level zero outside of room entrance​
​-Hang up belongings on hooks outside of room​
​-Listen for what-to-do directions with a 5 minute time stamp​
​-Say hello with greeting to teacher and enter classroom​
​-Independently complete do now work for 5 minutes​
​-Hard stop for morning meeting at 7:50​

​-Have a do now out on each student’s spot --​​this​​should be a​
​review of content from grade level curriculum and take ~5​
​minutes independently​
​-Say good morning to students and tell them to hang up​
​belongings on hooks outside of room​
​-Give quick what-to-do directions with a 5 minute time stamp​
​-While standing in threshold of door, greet students outside of​
​the classroom and narrate what’s going on inside the​
​classroom​
​-Enter classroom after last student​
​-Enter attendance and lunch count​
​-Hard stop for morning meeting at 7:50​

​BEFORE AND AFTER CARE​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Follow expectations of MESA that​
​uphold our school core values of​
​motivation, engagement, service and​
​accountability​

​-Maintain professionalism and​
​expectations set forth in the MESA Staff​
​Handbook, School Culture​
​Commitments, and these Operations​
​Guidelines​
​-Regularly communicate with parents​
​including positive messages home​
​(utilizing Class Dojo)​
​-Positively narrate expectations​
​-Actively supervise students at all times​
​-Ensure areas are picked up and left​
​neat and clean after use​

​-Regularly communicate comments,​
​concerns, and scheduling needs with​
​before/after care supervisor​
​-Uphold our schools culture​
​commitments of being a safe and​
​inclusive community grounded in​
​motivation, engagement, service and​
​accountability​
​-Maintain up to date contact information​

​DISMISSAL (Walkers)​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​
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​-Arrive to their designated spot no earlier​
​than 2:39 pm​
​-Wait in line with their school adult​
​supervision​
​-Treat others with kindness and respect​
​-Keep hands and personal belongings to​
​yourself​
​-Exit the building walking in an orderly​
​fashion​
​-Tell an adult if you need anything​
​-Tell your teacher when you are leaving​
​and see who’s meeting you for pick up​

​-Arrive to their designated spot no earlier​
​than 2:39 pm​
​-Arrange for someone to cover for you if​
​you’ll be absent​
​-Dismiss students and parents warmly​
​-Direct folks to where they need to go​
​-Share any immediately helpful​
​information​
​-Save non-immediate questions for a​
​meeting/email/call/note​
​-Positively narrate desired behaviors​

​-Support the school in a safe and orderly​
​arrival by being kind and respectful on​
​school grounds​
​-Meet students at their arrival spot on​
​time​
​-Share any immediately helpful​
​information​
​-Save non-immediate questions for a​
​meeting/email/call/note​
​-Follow all traffic laws​

​HALLWAY PASSING  (individual)​
​Point person: Staff in charge of supervision​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Walk calmly and quietly on the right side​
​of the hall​
​-Keep hands to self​
​-Go to location on hall pass and return to​
​class in a timely manner​
​-Sign in and out​

​-Positively narrate expectations​
​-Smile at students in hall​
​-Hold private/sensitive conversations​
​outside of the hallway​
​-Provide a hall pass for students and​
​sign in and out sheet​

​-Walk quietly on the right side of the hall​
​-Step aside or into a room/opening to​
​hold a conversation​

​HALLWAY TRANSITIONS (groups)​
​Point person: Staff in charge of supervision​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Walk calmly and quietly in one line on​
​the right side of the hall​
​-Keep hands to self​
​-Stop at stopping points​
​-Maintain a safe community of learning​
​by being kind and respectful​

​-Positively narrate expectations​
​-Hold private/sensitive conversations​
​outside of the hallway​
​-Designate natural stop points​
​-Reward students with Dojo Points​
​-Practice the routine, when needed,  to​
​get to 100% commitment​

​-Walk quietly on the right side of the hall​
​-Step aside or into a room/opening to​
​hold a conversation​
​-Hold private/sensitive conversations​
​outside of the hallway​
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​PACKING UP AT THE END OF THE DAY​
​Point person: Classroom teachers and Facilities​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Stack chairs​
​-Pick up pencils and trash off of the floor​
​-Complete jobs around the classroom to​
​help prepare for the following day​
​-Get only their own belongings/things​
​-Stay quiet and quick in the hallway and​
​return back to the classroom​

​-Positively narrate expectations​
​-Send 5 or less students at a time to get​
​backpacks/coats​
​-Have a routine for where to sit​
​(classroom rug) when packed​
​-Remind students to pick up pencils,​
​trash, and stack chairs​
​-Reward students with Dojo Points​
​-Return student cell phones, if any​
​collected​

​-Pick up students at least 15 minutes​
​before dismissal if leaving early,​
​otherwise, students will dismiss with​
​class at 2:40​

​PRESENTATION & ASSEMBLY EXPECTATIONS (auditorium, classroom, etc)​
​Point person: Staff in charge of supervision​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Maintain a safe community of learning​
​by being kind and respectful​
​-Follow the expectations of​
​teachers/presenters​
​-Keep hands to self and eyes on the​
​speaker​

​-Positively narrate expectations​
​-Reward students with Dojo Points​
​-Actively monitor students (i.e. not on​
​phone/computer)​

​-Follow school culture commitments of​
​MESA​
​-Bring students to school on time, unless​
​there’s an excused absence, to ensure​
​the student gets to have the fun​
​experience​

​PURCHASING PROCEDURE​
​Point person: Executive Director​

​Staff members will…​ ​School leader will…​

​-Make budget requests which center kids’ learning​
​environment and maximize instructional times and align with​
​school priorities​
​-Double check to see if the items needed are here at the​
​school​
​-Send links and prices (with total sum) to the principal and​
​Executive Director via email​
​-Ensure tax exempt status is honored​

​-Respond within 48 hours of ask​
​-Keep ledger of remaining balances​
​-Serve as liaison between school and finance department​
​-Make budget decisions which center kids’ learning​
​environment and maximize instructional times and align with​
​school priorities​
​-Forward order status to teachers via email​
​-Follow MESA Board policies and purchasing guidelines​
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​RECESS EXPECTATIONS​
​Point person: Staff in charge of supervision​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Be kind and respectful​
​-Stay within the boundaries of MESA​
​recess​
​-Follow expectations set by MESA​
​community​
​-Keep hands to self-​​NO​​touch tag,​
​tackle football, groundies, etc.​
​-Keep food and drinks off the playground​
​-Have fun and enjoy time with friends​

​-Remind students to use the bathroom​
​BEFORE going outside​
​-Positively narrate expectations​
​-Wear orange high visibility vest​
​-Actively supervise (not being on​
​phone/computer, checking blindspots,​
​walking around)​
​-Use the tiered behavior support system​
​to guide conflict resolution​
​-Send 1 student in at a time for the​
​bathroom (emergencies ONLY) and/or​
​office (when sending to the office,​
​communicate with the office who is​
​coming and why)​
​-Designate ONE staff member to be​
​responsible for monitoring students​
​going in and out of the building​
​-Line students up on time​
​-Staff picking up classrooms will arrive​
​on time for pick up​

​-Follow school culture commitments of​
​MESA​
​-Sign in with the office before going to​
​the playground​

​RECESS EQUIPMENT EXPECTATIONS​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​

​-Take ONE piece of equipment per person​
​-Treat the cart with and equipment kindness and ask for help to​
​reach something​
​-Return the equipment YOU borrowed- you borrow it, you bring​
​it back​
​-Let an adult know if you need a pump, etc for the equipment​

​-Remind students to bring in equipment​
​-Monitor student use by active supervision​
​-Support students with pump, reaching things, etc.​
​-Positively narrate expectations​

​SNACKS​
​Point person: Classroom teacher​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​
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​-Clean up area and put technology away​
​-Quietly get snack from basket or​
​backpack​
​-Eat own snack (no sharing) and stay​
​seated while eating and talking to friends​
​-Clean up at the end of snack time​
​-​​NOT​​bring hot chips/pop/candy as a​
​snack​

​-Direct students to clean up area and put​
​technology away​
​-Create and enact a system for handing​
​out snacks along with a consistent,​
​scheduled time outside of core​
​instruction​
​-Provide wipes/paper towels for students​
​to clean area after snack​
​-Positively narrate expectations​
​-Use Purell food safe spray to wipe down​
​surfaces before and after eating​
​-Food cannot be left out whenever or​
​overnight​

​-Send students with a snack that is​
​healthy and not messy​
​-Label any/all snack containers with​
​student’s name​
​-​​NOT​​send/give students hot​
​chips/pop/candy as a snack​

​TARDY STUDENTS​
​Point person: Staff Name Here​

​Students will…​ ​Staff will…​ ​Community/ visitors will…​

​-Wish family well when they drop you off​
​-Check in at main office to get a tardy​
​slip​
​-Take tardy slip, backpack to classroom​
​-Put materials away, say hello to teacher​
​and class, then join in on the learning​
​happening​

​-Welcome students into the learning​
​environment using the student's name.​
​“Welcome, ___.  I’m glad you’re here​
​today.”​
​-Continue with learning/instructing​

​-Remind student to go to main office​
​-Provide documentation (i.e. doctor’s​
​note) for excusal​
​-Ensure student has backpack and​
​materials for day​
​-Wish student well for the school day​

​TESTING  (Interims, Unit Tests, CMAS, etc)​
​Point person: Principal​

​Students will…​ ​Staff will…​
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​-Wear headphones​
​-Be respectful of self and others​
​-Use their scratch paper​
​-Go to the bathroom before the assessment begins​

​-Ensure all students have needed technology (Chromebook​
​and headphones)​
​-Provide scratch paper for students​
​-Have lights on in classroom​
​-Ensure a quiet and calm environment​
​-Provide time for students to go to the bathroom prior to​
​starting the assessment​
​-Ensure accommodations are met for students with​
​accommodations​
​-Make testing arrangements 24 hrs in advance​

​WATER BOTTLE FILLER STATION​
​Point person: Staff in charge of supervision​

​Students will…​ ​Staff will…​

​-Line up one at a time​
​-Take lid off of water bottle and fill it to the top, not letting extra​
​water overflow​
​- Clean up or help clean up any spills​
​-Let an adult know if you need help​
​-Fill quickly and quietly then return to your learning area​
​-Have their name on their water bottle​

​-Help students who need support opening/closing​
​-Monitoring student use by reinforcing expectations​
​-Alert facilities if a clean up or mechanical need arises​
​-Positively narrate expectations​

​436​



​MESA MTSS Intervention Menu (Elementary)​

​Quick Implementation Tips (what makes this actually work)​

​●​ ​Use data every 6–8 weeks to move students between tiers​

​●​ ​Keep Tier 2 short-term + skill-focused (not permanent)​

​●​ ​Protect Tier 1 quality first (strong core reduces Tier 2/3 load dramatically)​

​●​ ​Tracking with tools (Google Sheet, MTSS tracker)​

​●​ ​Meet regularly (grade-level data meetings or Student Support Team)​

​Tier 1 – Universal (All Students)​

​Core instruction + prevention.​
​Designed for ~80–90% of​

​students​

​Tier 2 – Targeted (Some​
​Students)​

​Short-term, small-group​
​interventions for ~10–15%​

​Academics​

​Tier 3 – Intensive (Few​
​Students)​

​Individualized, high-frequency​
​supports for ~3–5%​

​Academics​

​Academics​

​●​ ​Standards-aligned core​
​curriculum with explicit​
​instruction​

​●​ ​Differentiated small groups​
​within core block​

​●​ ​Universal screeners​
​(3x/year: DIBELS, iReady,​
​MAP, etc.)​

​●​ ​Daily literacy & math​
​workshop models​

​●​ ​Formative assessment +​
​reteach cycles​

​●​ ​Vocabulary-rich, language​
​scaffolds for all learners​

​●​ ​Family learning​
​resources/home practice​
​supports​

​Behavior​

​Academics​

​●​ ​Small-group reading/math​
​intervention (3–5x/week)​

​●​ ​Targeted skill groups​
​(phonics, fluency, fact​
​fluency, problem solving)​

​●​ ​Progress monitoring​
​biweekly​

​●​ ​Intervention programs​
​(e.g., LLI, SPIRE, Do the​
​Math)​

​●​ ​Tutoring or after-school​
​support​

​●​ ​Check-in on independent​
​work completion​

​Behavior​

​●​ ​Check-In/Check-Out​
​(CICO)​

​●​ ​Social skills groups​

​Academics​

​●​ ​Daily 1:1 or very small​
​group intervention​

​●​ ​Individualized learning​
​plans​

​●​ ​Diagnostic assessments to​
​target skill gaps​

​●​ ​Specialized instruction​
​(SPED/MTSS specialists)​

​●​ ​Extended time/day​
​supports​

​●​ ​Assistive technology​

​●​ ​Possible special education​
​referral if warranted​

​Behavior​

​●​ ​Full Functional Behavior​
​Assessment (FBA)​

​●​ ​Behavior Intervention Plan​
​(BIP)​

​437​



​●​ ​Schoolwide PBIS/positive​
​behavior expectations​

​●​ ​Clear routines, procedures,​
​and visuals​

​●​ ​Behavior teaching lessons​
​(model/practice/reteach)​

​●​ ​Positive reinforcement​
​systems (class points,​
​recognition)​

​●​ ​Restorative circles/class​
​meetings​

​●​ ​Active supervision +​
​precorrections​

​Attendance​

​●​ ​Welcoming school climate​
​& strong relationships​

​●​ ​Family communication​
​systems (texts, calls,​
​newsletters)​

​●​ ​Morning greeters/check-ins​

​●​ ​Recognition for​
​strong/improved​
​attendance​

​●​ ​Clear attendance​
​expectations shared with​
​families​

​Social-Emotional Development​

​●​ ​SEL curriculum (Second​
​Step, RULER, Responsive​
​Classroom, etc.)​

​●​ ​Daily morning meetings​

​●​ ​Explicit instruction in​
​self-regulation & conflict​
​resolution​

​●​ ​Calm-down spaces in​
​classrooms​

​●​ ​Growth mindset language​

​●​ ​Universal trauma-informed​
​practices​

​●​ ​Behavior contracts​

​●​ ​Structured break plans​

​●​ ​Targeted reinforcement​
​plans​

​●​ ​Increased adult mentoring​

​●​ ​Functional Behavior​
​Assessment (brief)​

​Attendance​

​●​ ​Attendance check-ins with​
​trusted adult​

​●​ ​Family problem-solving​
​meetings​

​●​ ​Attendance goals with​
​incentives​

​●​ ​Home visits or counselor​
​outreach​

​●​ ​Morning “soft landing” or​
​breakfast clubs​

​Social-Emotional Development​

​●​ ​Small-group counseling​
​(friendship, anxiety, grief,​
​self-regulation)​

​●​ ​Mentoring programs (lunch​
​bunch, buddy systems)​

​●​ ​Coping skills instruction​
​groups​

​●​ ​Structured play groups​

​●​ ​Short-term behavior​
​coaching​

​●​ ​Intensive wraparound​
​supports​

​●​ ​Daily data tracking​

​●​ ​Crisis/safety plans​

​●​ ​Increased adult​
​supervision or​
​individualized schedule​

​●​ ​Collaboration with outside​
​providers​

​Attendance​

​●​ ​Individual attendance plan​

​●​ ​Social worker/case​
​manager support​

​●​ ​Barrier removal​
​(transportation, housing,​
​health resources)​

​●​ ​Intensive family​
​engagement​

​●​ ​Community agency​
​partnerships​

​●​ ​Truancy prevention​
​processes (as required)​

​Social-Emotional Development​

​●​ ​Individual​
​counseling/therapy​

​●​ ​Wraparound or​
​multi-agency supports​

​●​ ​Safety planning​

​●​ ​Mental health referrals​

​●​ ​Trauma-informed​
​individualized supports​

​●​ ​Functional coping plans​
​embedded in schedule​
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​Draft MESA Teacher Evaluation System​
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​Footnote 55:​​EdWeek Article​​about a Coach’s Role in Teacher Evaluation​

​Should Coaches Participate in Teacher Evaluation?​

​By Elena Aguilar — May 20, 2013​

​Elena Aguilar, an experienced K-12 educator, trains individuals and teams to build resilient, just​
​communities. She is the author of The Art of Coaching, (2013) The Art of Coaching Teams, (2016) and​
​Onward: Cultivating Emotional Resilience in Educators (2018). She is also the founder of Bright Morning​
​Consulting (brightmorningteam.com) and is active on social media.​

​From a coach somewhere east of the Mississippi (that’s all she said): I'm in an argument with my central​
​office supervisors over the direction that our coaching program is going. They would like to link coaching​
​with teacher evaluation and often talk about coaching as something to do to ineffective teachers. This isn't​
​what I think it is but I'm a new coach and am not doing a very good job convincing them. Can you help?​
​Do you think coaches can participate in teacher evaluation? How would you define coaching?​

​The deeper I get in learning about coaching and practicing this art, the harder I find it is to offer a​
​definition. Coaching lies at some very powerful intersections--adult learning, emotional intelligence and​
​resilience, beliefs and systems, and systemic oppression. This is what I love about coaching--it’s murky​
​and imprecise and can lead into many directions.​

​But I know that coaching is not a way to punish people. It’s not something to apply to ineffective teachers.​
​It’s something people have to choose to participate in and it’s a way to grow.​

​I also recognize that no one really knows what to do with ineffective teachers and all of us who work in​
​schools might need to engage in that conversation because it’s so volatile and scary and it keeps coming​
​up.​

​It’s How we Hold the Mirror​

​Lately I keep coming back to the idea that a coach is someone who holds up a mirror for another to look​
​into. We can’t force people to see what they don’t want to see. Adults won’t grow or change their​
​practices if they feel judged or are worried they’ll lose their jobs. A coach’s art is the way she holds the​
​mirror, the expressions she wears on her face when she holds the mirror, and the questions she asks her​
​client when they look in the mirror together. It’s the art of noticing something in the reflection and finding a​
​skillful way of inviting the client to look at that thing.​

​“We don’t see things the way they are, we see things the way we are,” wrote the authors of the Talmud.​
​Most of us look in a mirror and see the same thing all the time. An effective coach nudges the client to​
​see things they way they are--or at least, to recognize that she’s seeing things the way she is. What else​
​might we see in this reflection?, we ask a client. Let’s look together.​

​When the Reflection Points to an Exit​

​I’ve lost count of how many teachers and leaders I’ve “coached out” of the roles they were in. When we​
​looked in the mirror together, we saw that the teacher or principal might not be in the right place, at the​
​right time. Others had considered my client “ineffective.” I played no role in evaluation and worked to​
​withhold my judgment. Through our conversations, as I held up the mirror, my client saw that continuing in​
​his/her role wasn’t serving him/her. My clients who had been deemed “ineffective” were suffering--they​
​really were. They were miserable, frustrated, angry and not feeling very efficacious. When we looked in​
​the mirror, we saw the impact on their school communities. I helped them create a dignified exit plan.​

​Coaching doesn’t exist without trust. There is no such thing as coaching without a trusting relationship.​
​Whatever it is, it isn’t coaching. Would you ever look into a mirror of truth with someone you didn’t trust?​
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​What Role Can we Play?​

​I don’t know if there’s a way for coaches to play a role in teacher evaluation that both honors what​
​coaching is and honors evaluation. I don’t know if the two things are compatible. Maybe. A number of​
​supervisors whom I really trusted evaluated me. But the national context for teachers is so vicious and​
​suspicious and unforgiving--it’s hard to imagine how coaching and teacher evaluation can be tied​
​together. But I won’t rule it out.​

​Coaches can’t be used as a lever to eject bad teachers, but we can play a role in helping people and​
​systems heal and transform. Maybe we can find ways to care about those ineffective teachers and we​
​can engage in authentic, trusting, compassionate relationships with them where we can hold up a mirror​
​and look in together, and maybe we can help them find a different place to be in the world where children​
​are not negatively impacted. If we can move beyond judgment and blame (whose fault is it that they’re​
​“bad” teachers?) and shame and humiliation (publicizing test scores won’t motivate anyone to do anything​
​positive) maybe coaches can participate in evaluating teaching.​

​We’ll need to be very forceful in managing expectations, however. If we are “sent in” to help a teacher​
​improve it could take years. I’m not saying that this is okay for the students who are involved--but this is​
​all a coach can do.​

​More Mechanisms Needed​

​The system is flawed. There are many, many flaws. And holes. We need additional ways of dealing with​
​ineffective teachers (I’ll admit: I go through bouts of feeling very frustrated at the numbers of “ineffective​
​teachers” I see). But if coaches are going to​
​play a role, then we must define that role,​
​manage expectations, and engage in​
​transformational coaching where beliefs,​
​behaviors and being are explored and shifted,​
​and where a coach works from a place of​
​compassion and kindness. That’s the only​
​kind of coaching I’d agree to see in​
​conjunction with evaluation.​

​I’m sorry I’m not clearer about this issues.​
​What I think needs to happen is for more of us​
​to engage in conversations about coaching​
​and evaluation, conversations where we really​
​listen to each other and stay open to all​
​possibilities, conversations where we’re​
​willing to topple into a looking-glass and explore alternate worlds together.​
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​Appendix Section J: Insurance Coverage​

​Footnote 56: Minga Education Group​​Services​
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​Appendix Section K: Parent and Community Involvement​

​MESA’s Intended Community Partnerships​

​Entity​ ​Nature of Partnership/​
​Description of Resources​

​Link and Further Information​

​Colorado Children’s Academy​
​(Rich Silvas, CEO)​

​Before/After school care with​
​transportation, summer care options​
​for K-5 students​

​About​​the K-5 programming​

​Explore and Discover Infant and​
​Toddler Care​​(Cyden Porter, Past​
​Board President)​

​Interest in being founding families for​
​initial Kindergarten class​

​About​​the program​

​Archdiocese of Denver​​(St.​
​Bernadette Parish property, Very​
​Rev. Joe McLagan, VF)​

​Landlord for school building lease​ ​In Place per Lease Agreement;​
​support letter included in charter​
​application appendix​

​Red Bus Coffee Company​​(Alice,​
​manager)​

​Setting to host events for enrollment​
​and recruitment​

​Website​​for the Red Bus Coffee Co​

​University of Denver, Morgridge​
​College of​​Education (Dr. Erin​
​Anderson, Professor)​

​Design Implementation work and​
​coaching​

​Dr. Anderson’s​​DU Profile Page​

​Little Rembrandts​​(Alanna​
​Reynard, Franchise Owner)​

​After/during school art class​
​enrichment​

​Classes offered through​​Little​
​Rembrandts​

​Burn-In Mindset​​(Julia Pool,​
​Founder and Owner)​

​Executive coaching for school​
​leadership team​

​A little more about the​​Founder and​
​company​

​Art Educators​​(Dr. Barth​
​Quenzer, Heather Ashley)​

​Connections to and collaborations​
​with organizations such as Meow​
​Wolf, D3 Arts Collective, 40 West Arts​
​for enrichment, exhibitions, and​
​production classes​

​Dr. Barth Quenzer and the MESA​
​founder created an art program​
​together which was​​featured here​
​on RMPBS​

​Heather Ashley is an artist and art​
​educator in Denver. Here is some of​
​her work​​and a​​CEA spotlight​​about​
​her,​

​Radical Self Care​​(Dr. Franita​
​Ware)​

​Professional learning grounded​
​Radical Self-Care and Warm​
​Demander Teachers sessions​
​designed to support educators and​
​school leaders in strengthening​
​practice and impact.​

​Planned to start with founding team​
​July 2026; link to Dr. Ware’s​​website​

​X-Treme Dance Force​​(Rachelle​
​Nemec, Owner and Director)​

​Enrichment and/or specials dance​
​classes​

​Rachelle is a​​studio​​owner in Jeffco​
​and will contract to teach dance​
​classes​
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​Appendix Section L: Enrollment Policy​

​Example of Materials Given to Prospective Families​
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​Appendix Section M: Transportation and Food Service​

​Footnote 57:​​School Meals Cost Data​

​Footnote 58:​​Healthy School Meals for All​
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​Appendix Section N: Facilities​
​Brochure showing facility being leased​
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​Footnote 59: City of Lakewood​​Business Safety and Security Program​

​Footnote 60:​​Connect Lakewood​​Program​
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​Appendix Section O: Waivers​

​Footnote 61: CDE​​Waivers and Policy Guidance​

​454​

https://ed.cde.state.co.us/cdechart/waivers


​455​



​456​



​Appendix Section P: Student Discipline, Suspension or Expulsion​

​Footnote 62:​​10-Session Participant Workbook​​from​​Conscious Discipline for Parents and​
​Educators​​*Note this document is over 100 pages, so​​a few excerpts are shown here.​
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​Footnote 63:​​Link​​to Jeffco Public Schools Family​​Handbook​

​Footnote 64:​​Link​​to Jeffco Public Schools Restorative​​Practices​

​Footnote 65:​​Link​​to Jeffco Public Schools Public​​Discipline Matrix​

​Appendix Section Q: Serving Students With Special Needs​

​Footnote 66:​​Link​​to Jeffco Public Schools Information​​on the CogAT test​

​Footnote 67: White Paper “Common Core State Standards and Diverse Urban Students: Using​
​Multi-Tiered Systems of Support”​
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​Footnote 68: Overview of​​Courses for MESA Staff from CDE​
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​MTSS Reflection and Readjustment When Tier 1–3 Aren’t Enough: Next Steps for School Teams​

​Think in 4 lanes: diagnose better → intensify support → expand partnerships → consider formal pathways​

​1. Re-diagnose the Need (before adding more).  Sometimes the intervention failed because the​​problem​
​wasn’t accurately identified.​

​Actions​

​●​ ​Conduct deeper diagnostic assessments (skills-based, not just screeners)​
​●​ ​Review fidelity: Was the intervention delivered as designed?​
​●​ ​Increase progress monitoring (weekly)​
​●​ ​Observe across settings (classroom, recess, transitions)​
​●​ ​Gather student voice + family input​
​●​ ​Complete root cause analysis (skill gap? motivation? trauma? attendance barrier?)​

​Tools​

​●​ ​Error analysis of student work​
​●​ ​Functional Behavior Assessment (FBA)​
​●​ ​Attendance barrier interview​
​●​ ​SEL/mental health screening​

​Often this step alone reveals a mismatch (wrong skill, wrong dosage, wrong time of day).​

​2. Intensify & Individualize Supports. If Tier 3 isn’t working, go more individualized, not just longer.​

​Academics​

​●​ ​1:1 daily tutoring​
​●​ ​Different intervention program or methodology​
​●​ ​Schedule redesign (double-dose literacy/math)​
​●​ ​Smaller instructional group (1–2 students)​
​●​ ​Assistive technology​
​●​ ​Modified pacing/standards​
​●​ ​Alternative pathways (project-based, hands-on learning)​

​Behavior​

​●​ ​Revised FBA + updated BIP​
​●​ ​1:1 behavior aide or mentor​
​●​ ​Environmental redesign (sensory supports, flexible seating, reduced stimuli)​
​●​ ​Individual reinforcement systems​
​●​ ​Alternative schedules or break plans​
​●​ ​Restorative conferencing​

​Attendance​
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​●​ ​Case management​
​●​ ​Transportation or childcare support​
​●​ ​Home visits​
​●​ ​Daily check-ins with trusted adult​
​●​ ​Incentive plans tied to family goals​

​Social-Emotional​

​●​ ​Individual counseling​
​●​ ​Daily regulation coaching​
​●​ ​Check-in/check-out with counselor​
​●​ ​Calm room access​
​●​ ​Personalized coping toolkit​
​●​ ​Structured adult mentor​

​3. Expand the Circle (Partner beyond the classroom).  Some needs require more than school-based​
​solutions — and that’s okay.​

​School can coordinate:​

​●​ ​Family resource referrals (housing, food, healthcare)​
​●​ ​Community mental health agencies​
​●​ ​Wraparound services​
​●​ ​Social workers/case managers​
​●​ ​After-school programs​
​●​ ​Mentorship programs​
​●​ ​Cultural liaisons​
​●​ ​Pediatric or behavioral health providers​

​4. Consider Formal Pathways (when appropriate).  Collaborate with District Partners for LRE/Next steps.If​
​a student still shows limited response after documented, high-fidelity intervention:​

​Possible next steps​

​●​ ​Special Education evaluation (IDEA/Child Find)​
​●​ ​504 plan​
​●​ ​Gifted/Talented services (for under-challenged learners)​
​●​ ​Alternative program placement​
​●​ ​Functional behavioral or therapeutic program​
​●​ ​McKinney-Vento supports (housing instability)​
​●​ ​Section 31/MTSS case review team decision-making​

​Systems Moves Schools Should Make (Prevents future non-response)​

​If multiple students aren’t responding, it may be Tier 1 quality, not individual students.​

​Schools should:​

​479​



​●​ ​Strengthen core instruction​
​●​ ​Invest in teacher coaching​
​●​ ​Reduce group sizes​
​●​ ​Protect intervention time​
​●​ ​Increase SEL and climate work​
​●​ ​Improve family communication systems​
​●​ ​Audit fidelity of implementation​

​Because: Strong Tier 1 = fewer Tier 3 kids. Always.​

​When interventions fail, ask:​

​1.​ ​Did we implement with fidelity?​
​2.​ ​Did we diagnose the right problem?​
​3.​ ​Did we increase intensity enough?​
​4.​ ​Have we involved family and partners?​
​5.​ ​Is a formal plan needed?​

​If the answer to any is “no,” that’s your next move.​
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​Appendix Section T: Additional Information​

​Safety and Preparedness Elements for MESA​
​*assume staff training in each element per Professional Development Plan​

​This is not an exhaustive list and will be updated as needed.​

​In Classrooms and On Campus​ ​Parent and Community Communication and​
​Collaboration​

​●​ ​Standard Response Protocol posted in​
​each classroom (shown below) and​
​followed for drills and real-time incidents​

​○​ ​Practice drills scheduled​
​●​ ​“Go-bag” red backpack in each classroom​

​to take in case of emergency (rosters,​
​band aids, snacks, etc)​

​●​ ​Student dietary needs, allergies, and​
​medical conditions list updated and​
​reviewed with parents - made known to​
​those adults who need to know​

​●​ ​Raptor sign in system which instantly​
​checks and flags for criminal charges​
​including crimes against children​

​●​ ​Set aside debrief time for scholars to ask​
​questions and process after​
​drills/incidents​

​●​ ​Full time Campus Safety Officer​
​●​ ​Adults have walkie talkies for quick line of​

​communication​
​●​ ​School Operations Guidelines to​

​systematized rituals and routines​
​●​ ​Participation in Safe2Tell​
​●​ ​Staff have parking decal on their car in​

​school parking lot​
​●​ ​Staff wear ID badges​
​●​ ​Outside staff (recess, arrival) wear high​

​visibility vests​

​●​ ​Standard Response Protocol parent​
​guidance distributed (shown below)​

​●​ ​Campus cameras registered in Lakewood​
​Police Department database for quicker​
​response times if needed​

​●​ ​Multiple school/community safety experts​
​consulted during school design process,​
​as well as, the founder attended​
​education sessions from Minga, Verkada,​
​and the Operations Director from Atlas​
​Schools​

​●​ ​Seeking a first responder to add to the​
​MESA Board​

​●​ ​Founder is regularly attending community​
​sessions for Alameda Connects, West​
​Colfax, etc neighborhood groups to be​
​up-to-date with local practices and​
​happenings​

​●​ ​Daily communication through Class Dojo​
​App​

​●​ ​Education in Safe2Tell and resources​
​shared​

​●​ ​Visitors much check in through Raptor at​
​main office and wear a visitor sticker for​
​the entirety of their visit​

​●​ ​Volunteers background checked​
​●​ ​School surveys include safety questions​

​In addition to these elements, our Founder is QPR Gatekeeper certified and trained in the NASP​
​PREPaRE School Safety and Crisis Preparedness.​
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