James K. Polk Elementary School

Multi-year School Support Plan

Complete a support plan for each prioritized root cause from the completed needs assessment process. For
each goal, identify the 3-year goal statement, framework indicator, measurable objectives, Evidence-based
Strategy, intended outcomes, the lead person, and appropriate team members. Then, identify the action
steps, process owner, time frame, progress checks, measures of success, cost elements, and funding

sources.

School Support Plan

al Statement
e goal statement completed as part of the
essment process.

By June 2028, the Reading Mastery Index Performance Score for students with disabilitie
increase to at least 80% as measured annually and compared to baseline data from the
2026 school year (51.31%).

rformance and Support Framework Alignment
icator that the goal addresses.

Reading Growth

le Objectives
ectives that support accomplishing the
|

Measurable Objectiv
2027-2028

Measurable Objective Year 1~
2025-2026

Measurable Objective Year 2 ~
2026-2027

By the end of the 2025-2026
school year, the Reading
Mastery Index Performance
score will increase to at least score will increase to at least score will increase to ¢
65%. (Baseline: 51.31%-) 72%. 80%.

By the end of the 2026-2027
school year, the Reading
Mastery Index Performance

By the end of the 202¢
school year, the Reac
Mastery Index Perforn

Based Strategy
he evidence-based strategy and the rationale
on. ldentify evidence tier.

The staff will implement structured literacy instruction grounded in the Science of Readin
combined with systematic progress monitoring and targeted interventions for students wi
disabilities. Instruction will explicitly address phonological awareness, phonics, fluency, v
and comprehension through direct, explicit, and cumulative teaching practices. Instructiol
decisions will be informed by NWEA MAP Reading data, ongoing formative assessments
progress monitoring to ensure timely adjustments to instruction and intervention.

Strategy 1 ~ Decoding - Teach students to decode words, analyze word parts, and
recognize words.

e Develop awareness of the segments of sounds in speech and how they link to le
Rationale ~ Students with disabilities need to learn how to tackle the difficult task of reac
unfamiliar word. Successfully tackling difficult words will improve students’ ability to read

understand texts, build students’ confidence in reading grade-level texts, and improve st
interest and motivation in reading.

Strategy 2 ~Comprehension- Use a set of comprehension-building practices to hel
students make sense of the text.

e Teach students to identify and use the text’s organizational structure to compreh
and remember content.
Select texts purposefully to support comprehension development.
Guide students through focused, high-quality discussion on the meaning of text.

Rationale ~ By the time students with disabilities are in upper-elementary grades, readin
in all subject areas conveys information and ideas that students are expected to learn an
understand. When students are unable to understand these texts, they miss crucial oppo
learn grade-level content. The goal of this recommendation is to provide teachers with w:
support students as they learn and practice routines and develop reading habits that ena
students to understand what they are reading.




The selected structured literacy practices are supported by multiple high-quality experime
quasi-experimental studies demonstrating statistically significant positive effects on readi
outcomes for students with disabilities.

These practices meet ESSA Tier 1 criteria. K-3: Foundational Skills to Support Reading f
Understanding in Kindergarten Through 3rd Grade

Recommendation 3: Teach students to decode words, analyze word parts, and write and
words.
4-5: Providing Reading Interventions for Students in Grades 4-9

Recommendation 3: Routinely use a set of comprehension-building practices to help stuc
make sense of the text

Dutcomes
10w student outcomes will improve as a result
ting the evidence-based strategy.

/As a result of implementing structured literacy instruction grounded in the Science of Rec
both the tier 1 and small group level, along with systematic progress monitoring and targe
interventions, students with disabilities will demonstrate improved reading achievement a
accelerated growth. Students will show measurable gains in foundational reading skills, i
phonological awareness, phonics, fluency, vocabulary, and comprehension, enabling inc
access to grade-level text and instruction.

Progress will be monitored through NWEA MAP Reading assessments, VALLSS assess|
small group progress monitoring, IEP progress data, and ongoing formative assessment:
three-year implementation period, an increasing percentage of students with disabilities \
or exceed their individual Fall to Spring MAP Reading growth targets, and/or score in the
to low risk band on VALLSS. This will contribute to the reduction of achievement gaps an
improved equity in literacy outcomes.

on (Who is responsible for ensuring the work
?)

Principal

nbers (Who are responsible for doing the

/Assistant Principals, Reading Specialist, Instructional Coaches, Reading Specialist/Inten
Data Coach, Special Education, General Education Inclusion and English Language Lea
(Support for Dually Identified Students)Teachers- K-5




EDUCATION |Principal Quarterly-At the end of During monthly meetings Notes documented on VA IEP System [SIG
D REVIEW each quarter: The with the special education  the SWD data sheet.
reviews will occur team, the administrative
istrative Team |Assistant Principals  |during the final two team will review caseloads
ith grade weeks of each quarter. jand determine if changes Copying Paper
cial education need to be made. If indeed
gers, English 2nd Quarter changes are
Learner Jan. 12th-16th necessary,actions will be
O review Jan. 19th-23rd taken immediately to address
files, to the needed change.
dents’ 3rd Quarter
needs, social- March 16th-20th
vell-being, and March 23rd- 27th
ndance rates.
4th Quarter
May 25th-29th
June 1st-5th
(Upon calendar
adoption, specific dates
will be added)
yH BASELINE Data Coach NWEA MAP Reading- [Data Collection Tracking: [NWEA MAP Reading NWEA MAP SIG (
Assessments Maintain a data tracker to baseline data have [Testing Program
administered within the |confirm completion of NWEA [been collected for all
] analyze testing window outlined [MAP Reading baseline students with VALLSS
P Reading Instructional Coaches by Alexandria City assessments, VALLSS disabilities. assessment
ata, VALLSS Public Schools’ assessments, |IEP goal data
1t data, IEP Department of collection, and classroom VALLSS assessment
als, and Accountability & formative assessments for alljdata have been
formative Research Department |students with disabilities. collected and reviewed
1t results for for students with
ith disabilities IEP Reading Data Review Meetings: disabilities.
skill gaps and Goals/Formative Review and analyze baseline
Al priorities. Assessments data during scheduled CLT |IEP reading goals
2025-2026 or special education team  jand present levels

Daily- Effective
January 22, 2026-
June 12, 2026

Daily - First day of
each school year until
the last day of each
school year.

meetings.

Data Analysis
Documentation: Use
completed data analysis
templates, summary reports,
or meeting notes to
document identified skill gaps
and instructional priorities.

/Alignment Checks: Monitor
alignment between baseline
data findings, IEP reading
goals, and instructional
planning.

Progress Monitoring Plan

data have been
reviewed and
documented.

Classroom formative
assessment results
have been collected
and analyzed.

A data summary or
analysis document
identifies key skill gaps
and instructional
priorities for students
with disabilities.

Findings have been

Development: Verify that

baseline data are used to

shared and
discussed during CLT




establish progress monitoring
tools, benchmarks, and
instructional focus areas.

I/Administrative Oversight:
Conduct periodic checks to
ensure data accuracy,
completeness, and timely
analysis.

or special education
team meetings.

Baseline data have
been used to inform
instructional
planning,
intervention
placement, and
progress monitoring
plans.

MEETINGS Monthly The Administrative Team will Meeting Logs No additional Not /
Assistant Principal schedule check-in meetings resources are
istrative Team 2025-2026 with students to discuss their needed.
ith students Begin~ Jan. 22nd End~Jacademic and social and Observation data of
ities and give June 5th emotional needs. Upon students’ in their
tform for review of students’ learning environments.
ir strengths 1 month after the responses, the team will be
with the beginning of the school jable to measure progress.
tive Team. lyear and continuing
until the final week of
the school-year.
AD Principal Prior to the beginning |At the beginning of each VAIEP-Case load VAIEP System [SIG ¢
G of the school year, casejinstructional quarter, rosters
managers and the effective- January 2026 and
istrative Team |Assistant Principals [administrative team will continue until June 2029. Meeting
nanagers will examine students with /Agendas/Notes
udents’ disabilities collectively |[When new students enroll at

d determine if
| or skill-based
, more

Special Education
Case Managers

and determine how to
best support the needs
of students. Grade
level grouping or skill
based grouping.

various points throughout the
school year, IEPs will be
reviewed and students will be
placed in the group that is
aligned with their strengths,

needs.




IZE Principal Biweekly - Effective Students’ attendance data, [Students’ performance [Monitors for Not /
January 22, 2026 until work completion data, on formative additional recess

ind June 12, 2026 behavior charts (if applicable)assessments and their
tors will use  |Assistant Principals and teacher reports. IEP progress notes.  |Lunch with Staff
to encourage 1 month after the Member of
) attend school beginning of the school Teacher students’ choice
y and to work [Special Education year and continuing IAdministrator
) achieve their (Case Managers biweekly until the final Informal observations. |Option of doing

In addition, week of the school- an art project,
will be utilized year. Completing a
ge students to puzzle, playing a
pportunities to|Classroom Teachers game and/or
rning in the spending time in
ucation and/or another
education classroom.
ICATE Case Managers a Report Cards willbe  [Communication Logs: IEP meetings have  |No additional Not /£
S’ shared with families Maintain logs documenting |been held as resources are
S quarterly. family contacts, including scheduled, and needed.

General Education  [2025-2026 emails, phone calls, student reading

Jress with Teachers 2nd Quarter- meetings, and conferences |progress has been

d stakeholders 3rd Quarter- related to student reading reviewed and
P meetings, 4th Quarter- progress. documented.
ports, and If additional support

mmunication
student reading
| instructional

is needed due to other
factors-complex family|
situations, truancy,
behavior concerns,
the following staff
members will support
case managers with
communication
students’ progress.

Principal

Assistant Principals

IEP Documentation
Review: Monitor completion
and timeliness of IEP
progress reports and updates
aligned to reading goals.

Meeting Records: Track
agendas, sign-in sheets, and
notes from IEP meetings and
conferences to verify
progress was shared.

Progress Report
Distribution: Confirm that
progress reports are
completed and sent
according to established
schedules.

Family Feedback: Collect
feedback from families
through surveys, follow-up
emails, or meeting notes to
gauge clarity and
effectiveness of

IEP progress reports
aligned to reading
goals have been
completed and shared
with families according
to required timelines.

Ongoing
communication
records (emails,
phone logs,
newsletters, or
communication
platforms) document
regular updates to
families and
stakeholders.

Meeting notes and
documentation reflect
discussion of student
reading growth and
instructional supports.

Families have
received and




communication.

I/Administrative Oversight:
Conduct periodic audits of
communication records to
ensure consistency and
compliance.

Team Check-Ins: Review
communication practices
during PLC or special
education meetings to
address gaps or needed
adjustments.

acknowledged
progress information,
as evidenced by
signatures,
confirmations, or
follow-up
communication.

Communication
practices meet district
and IDEA compliance
requirements.

" DATA
'YCLES

uarterly data
vith

al teams to
Jent progress,
tervention

ss, and make
uctional

S.

Data Coach

Instructional Coach

Principal

IAssistant Principals

Special Education
Case Managers

Quarterly-At the end of
each quarter: The
reviews will occur
during the final two
weeks of each quarter.

2nd Quarter
Jan. 12th-16th
Jan. 19th-23rd

3rd Quarter
March 16th-20th
March 23rd- 27th

4th Quarter

May 25th-29th
June 1st-5th

/Analyze benchmark
assessments, progress
monitoring tools, and
classroom-based data during
scheduled data meetings.
Use ongoing formative
assessments and
intervention-specific progress
monitoring measures to track
student growth between
quarters

Review implementation logs
and fidelity checklists to
ensure interventions are
delivered as designed..

Quarterly data
meetings have been
held and documented
for all instructional
teams.

/Agendas, sign-in
sheets, and meeting
notes show that
student progress and
intervention
effectiveness were
reviewed.

Student performance
data (benchmarks,
progress monitoring,
formative
assessments) were
analyzed during each
meeting.

Instructional
adjustments and
intervention decisions
were identified,
documented, and
assigned for
implementation.

Follow-up action
plans were created
and reviewed in
subsequent meetings
to confirm
implementation.

Evidence shows
data-informed
instructional changes

Data Tracker

Not /




were made based on
meeting outcomes.

D READING
ITIONS

ta-driven,

ing

ns aligned to

student needs,

/ defined
instructional

Implementation: IEP
case
managers,intervention
ists, and general
education teachers

Facilitating:
Reading
Interventionist

2025-2026

Daily- Effective
January 22, 2026-
June 12, 2026

Daily - First day of
each school year until
the last day of each

Every 6-8 weeks- Using
progress monitoring data
from the reading intervention
groups to determine mastery
or a need for re-teaching-
reviewed by general
education teachers, special
education teachers, and
reading specialists.

Mastery criteria is
defined as students
scoring __ /15 0n
progress monitoring
quick-checks.

Students will be put in
different groups as
they show mastery or

Evidenced-
Based Reading
Interventions: -
UFLI

-Just Words
-Fundations

SIG

and progress- school year. a need for re-teaching.
tools. Reading Specialist
Instructional Coach
Data Coach
RED Implementation: IEP [2025-2026 Classroom Observations & |All teachers Evidenced-Based [SIG |
/ case Daily- Effective \Walkthroughs: Conduct providing reading Reading
[ION managers,interventionJanuary 22, 2026- regular observations using |instruction to SWD |Interventions: -
ists, and general June 12, 2026 structured literacy fidelity have implemented -Really Great
1sistent education teachers checklists across core, small-evidence-based Reading
ation of group, and specialized structured literacy -Bookworms
ased, Facilitating: Daily - First day of settings. practices with fidelity. |FUFLI
literacy each school year until -Just Words
across all Reading the last day of each Lesson Plan & Materials |Lesson plans, -Fundations
ere students |Interventionist school year. Review: Review lesson instructional
ities receive plans, scope and sequence |materials, and
truction, Reading Specialist documents, and instructional [schedules reflect
ore instruction, materials to ensure consistent use of
o Instructional Coach alignment with evidence- structured literacy
ns, and based structured literacy components.
| instruction.  |Data Coach practices.

Progress Monitoring Data:
/Analyze student reading
progress data (e.g., phonics
mastery, fluency rates,
decoding accuracy) to
assess instructional impact.

Coaching & Feedback
Cycles: Provide instructional
coaching with documented
feedback and follow-up to
support consistent
implementation.

Observation data,
walkthroughs, or
fidelity checklists
confirm consistent
implementation across
settings.

Professional
development and
coaching support
have been completed
and documented.

plan and Action Steps will be developed after evaluating Spring 2026 data and revising the Multi-Year Plan.




School Support Plan

al Statement
e goal statement completed as part of the needs
nt process.

By June 2028, the Math Mastery Index Performance Score for students with di
will increase to at least 80% as measured annually and compared to baseline ¢

the 2025-2026 school year.

rformance and Support Framework Alignment
icator that the goal addresses.

Math Growth

le Objectives
jectives that support accomplishing the goal.

Measurable Objective Year
1 ~2025-2026

Measurable Objective Year
2 ~ 2026-2027

Measurable Objective
2027-2028

By the end of the 2025-2026
school year, the Math

By the end of the 2025-2026
school year, the Reading
Mastery Index Performance

By the end of the 2025-:
school year, the Readin
Index Performance scor

score will increase to at least [increase to at least 80%

70%.

Mastery Index Performance
score will increase to at least
60% (Baseline 55.7%).

Based Strategy
the evidence-based strategy and the rationale for
Identify evidence tier.

Assisting Students Struggling with Mathematics: Intervention in the Elementary Grad

Strategy: Mathematical Language -- Teach clear and
concise mathematical language and support students’ use of the language to help st
effectively communicate their understanding of mathematical concepts.

Rationale: Understanding mathematical language is critical to students’ learning be
used in textbooks, curricular and assessment materials, and teachers’ instruction. E
providing instruction on mathematical language, teachers support students’ learning
and complex mathematical ideas. Focusing on mathematical language during interv
also helps students access the language used during core instruction. Therefore, d
students’ mathematical language is critical for their success in mathematics,especial
material gets more complex.

Strategy: Systematic Instruction: Provide systematic instruction during interventior
develop student understanding of mathematical ideas.

Rationale: Effective interventions for improving the mathematics achievement of stt
with mathematics difficulties share one key feature: the design of the curricular mate
the instruction provided are systematic. The term systematic indicates that instructiol
elements intentionally build students’ knowledge over time toward an identified learn
outcome(s). Systematic intervention materials are designed to develop topics in an
incremental and intentional way, and the instruction provided supports student learni
approach specifically addresses the needs of students who are struggling.

Strategy: Representations -- Use a well-chosen set of concrete and semi-concrete
representations to support students’ learning of mathematical concepts and procedu

Rationale: Concrete and semi-concrete representations are included in core instruc
programs. However, students who struggle to learn mathematics need additional, foc
instruction using representations to model mathematical ideas. Teachers should chc
representations carefully and connect them explicitly to the abstract representations
(mathematical notation). If teachers do this, students can conceptualize the connecti
between the representations and the mathematics. It is also important to provide stu
many opportunities to use representations and to help students understand the abstr
of mathematics over time.




Outcomes
how student outcomes will improve as a result
ting the evidence-based strategy.

Through the implementation of evidence-based mathematics strategies—including e
instruction in mathematical language and the use of concrete and semi-concrete
representations—students with disabilities will improve their ability to understand,
communicate, and apply grade-level mathematical concepts. These practices will inc
student engagement, conceptual understanding, and problem-solving accuracy, rest
sustained math growth. As measured by NWEA MAP Math data, an increasing perc
students with disabilities will meet or exceed individual growth targets each year, cull
in 80% meeting or exceeding growth targets by the end of the 2028—2029 school ye:
compared to the 2025-2026 baseline, in alignment with VDOE accountability and co
improvement expectations.

on (Who is responsible for ensuring the work
?)

Principal

nbers (Who are responsible for doing the work?)

Assistant Principals, Reading Specialist, Instructional Coaches, Reading
Specialist/Interventionist, Data Coach, Special Education, General Education Inclusi
English Language Learner (Support for Dually Identified Students)Teachers- K-5

Principal Quarterly-At the end During monthly meetings |[Notes documented VA IEP SIG Grant
EDUCATION of each quarter: The with the special education |on the SWD data [System
\D REVIEW reviews will occur team, the administrative [sheet.
during the final two  team will review
Assistant Principals weeks of each caseloads and determine
listrative Team will quarter. if changes need to be Copying
grade levels, special made. Paper
case managers, 2nd Quarter
nguage Learner Jan. 12th-16th
o review student Jan. 19th-23rd
include students’
needs, social- 3rd Quarter
well-being, and school March 16th-20th
> rates March 23rd- 27th
4th Quarter

May 25th-29th
June 1st-5th

(Upon calendar
adoption, specific
dates will be added)

"MEETINGS- Assistant Monthly
Principals

2025-2026 meetings with students to

The Administrative Team |[Meeting Logs No Not Applica
will schedule check-in additional




listrative Team will
students with

and give them a
r sharing their

and needs with the

Begin~ Jan. 22nd
End~ June 5th

1 month after the

discuss their academic
and social and emotional
needs. Upon review of
students’ responses, the
team will be able to

Observation data of|
students’ in their
learning
environments.

resources
are needed.

tive Team. beginning of the measure progress and
school year and make adjustments to
continuing until the targeted support as
final week of the needed.
school-year.
AD Principal Prior to the beginning|At the beginning of each |VAIEP-Case load |VAIEP SIG Grant
G of the school year, |instructional quarter, rosters System
case managers and (effective- January 2026
istrative Team and the administrative and continue until June  |Meeting
gers will examine Assistant Principals team will examine  [2029. IAgendas/Notes

rofiles and determine
rel or skill-based
5 more effective.

Special Education
Case Managers

students with
disabilities
collectively and
determine how to
best support the
needs of students.
Grade level grouping
or skill based

grouping.

When new students enroll
at various points
throughout the school
year, IEPs will be
reviewed and students will
be placed in the group
that is aligned with their
strengths, needs.




NT EVIDENCED
ATHEMATICS

for students with

by explicitly teaching
cal language and
rete and semi-
epresentations during
ction, MTSS

ns, and |IEP-aligned

SEQUENCED

WEA MAP Math data
priority standards and
cal vocabulary.

ofessional learning on
th language instruction
“concrete /semi-
spresentations.

‘strategies in

s and interventions
ncrete—
tional—abstract

n.

structional fidelity and
Hgress through
Jhs and data reviews.

ruction and
ns based on progress
data.

Implementation:

Special Education
Case Managers

Interventionists

General
Education Teachers

Facilitating:
Data Coach

Reading
Interventionist

Instructional
Coaches

Reading Specialist

Start: August 2025

End: June 2026

Milestones:

Fall: Data analysis
and professional
learning

Winter/Spring:
Implementation,
monitoring, and
instructional
adjustments

Annual review of
MAP Math growth
data

Quarterly review of
walkthrough and
observation data

Triannual NWEA MAP
Math data reviews (fall,
winter, spring)

CLT and MTSS team
meetings to review
student progress and
implementation fidelity

Evidence of explicit
math language
instruction and use
of representations in
lesson plans and
observations

100% of students
with disabilities have
documented math
growth targets and
progress monitoring

/Annual increase in
the percentage of
students with
disabilities meeting
or exceeding NWEA
MAP Math growth
targets

Instructional
materials
and
manipulative
S

SIG Grant




ICATE STUDENTS’ [Special Education [Report Cards will be Communication Logs: [IEP meetings have |No Not Applical
3S Case Managers shared with families |Maintain logs been held as additional
quarterly. documenting family scheduled, and resources
yress with families and (General Education contacts, including emails,|student math are needed.
rs through IEP Teachers 2025-2026 phone calls, meetings, progress has been
progress reports, and 2nd Quarter- and conferences related |reviewed and
ymmunication If additional 3rd Quarter- to student math progress. documented.
student math growth  [support is needed |4th Quarter-
tional supports. due to other factors- IEP Documentation IEP progress
complex family Review: Monitor reports aligned to
situations, truancy, Interim completion and timeliness |math goals have
behavior concerns, |Reports/Progress |of IEP progress reports  been completed and
the following staff |Notes will be shared jand updates aligned to  shared with families
members will with families on math goals. according to
support case district -mandated required timelines.
managers with interim report day.  [Meeting Records: Track
communication (Upon calendar agendas, sign-in sheets, |Ongoing
students’ progress. [adoption, specific and notes from IEP communication
dates will be added.) [meetings and conferencesjrecords (emails,
Principal to verify progress was phone logs,
shared. newsletters, or
communication
Assistant Principals Progress Report platforms) document
Distribution: Confirm thatregular updates to
progress reports are families and
completed and sent stakeholders.
according to established
schedules. Meeting notes and
documentation
Family Feedback: Collectreflect discussion of
feedback from families student math growth
through surveys, follow-upland instructional
emails, or meeting notes supports.
to gauge clarity and
effectiveness of Families have
communication. received and
acknowledged
Administrative progress
Oversight: Conduct information, as
periodic audits of evidenced by
communication records to [signatures,
ensure consistency and  |confirmations, or
compliance. follow-up
communication.
Team Check-Ins: Review
communication practices [Communication
during PLC or special practices meet
education meetings to district and IDEA
address gaps or needed |compliance
adjustments. requirements.
[ DATA REVIEW Data Coach Quarterly-At the end |Analyze benchmark Quarterly data Data TrackerNot Applical

Juarterly data meetings
ctional teams to review

Instructional Coach

of each quarter: The
reviews will occur
during the final two

assessments, progress
monitoring tools, and
classroom-based data
during scheduled data

meetings have
been held and
documented for all




hgress, evaluate

n effectiveness, and
ly instructional

ts.

Principal
Assistant Principals

Special Education
Case Managers

weeks of each
quarter.

2nd Quarter
Jan. 12th-16th
Jan. 19th-23rd
3rd Quarter
March 16th-20th
March 23rd- 27th

4th Quarter

May 25th-29th
June 1st-5th

meetings. Use
ongoing formative
assessments and
intervention-specific
progress monitoring
measures to track student
growth between quarters

Review implementation
logs and fidelity checklists
to ensure interventions
are delivered as
designed..

instructional teams.

Agendas, sign-in
sheets, and
meeting notes
show that student
progress and
intervention
effectiveness were
reviewed.

Student
performance data
(benchmarks,
progress monitoring,
formative
assessments) were
analyzed during
each meeting.

Instructional
adjustments and
intervention
decisions were
identified,
documented, and
assigned for
implementation.

Follow-up action
plans were created
and reviewed in
subsequent
meetings to confirm
implementation.

Evidence shows
data-informed
instructional
changes were made
based on meeting
outcomes.

IZE

and Administrators will
ves to encourage

) attend school

y and to work

b achieve their IEP
ddition, incentives will
to encourage students
ze opportunities to
rning in the general
and/or the special
settings.

Principal

IAssistant Principals

Special Education
Case Managers

Classroom

Teachers

Biweekly - Effective
January 22, 2026
until June 12, 2026

1 month after the
beginning of the
school year and
continuing biweekly
until the final week of
the school-year.

Students’ attendance
data, work completion
data, behavior charts (if
applicable) and teacher
reports.

Students’
performance on
formative
assessments and
their IEP progress
notes.

Teacher
Administrator
Informal
observations.

Monitors for
additional
recess

Lunch with
Staff
Member of
students’
choice

Option of
doing an art

project,

Not Applical




Completing
a puzzle,
playing a
game and/or
spending
time in
another
classroom.

 plan and Action Steps will be developed after evaluating Spring 2026 data and revising the Multi-Year plan.

Addressing Resource Inequities Plan

The Addressing Resource Inequities Plan should be completed by Comprehensive Support and
Improvement and Additional Targeted Support and Improvement schools following the complete of the

Resource Inequity Review.

Complete a resource inequities plan for each prioritized root cause from the completed Resource Inequity
Review process. For each area, identify the 3-year goal statement, measurable objectives, strategy,
intended outcomes, the lead person, and appropriate team members. Then, identify the actions steps,
process owner, time frame, progress checks, measures of success, cost elements, and funding sources.

ng Resource Inequities Plan

bal Statement
e goal statement completed as part of the

Inequity Review process.

le Objectives
jectives that support accomplishing the goal.

Measurable Objective Year 1

Measurable Objective Year 2

Measurable Objectiv

the strategy and the rationale for selection.

Outcomes

how student outcomes will improve as a result

ting the strategy.

son (Who is responsible for ensuring the work gets

mbers (Who are responsible for doing the work?)

tion Step
‘hat will be
omplished?)
the specific,

>d steps required

Process Owner

for ensuring the
action step is
complete?)

(Who is responsible

Time Frame
(How long will it
take?)
Identify the start and
end dates for each

Progress Checks
(How will the team
monitor progress?)
Define key dates to
review process,

Measures of
Success
(How will the team
know if the action
step is complete?)

Cost Elements
(What resources are
needed to complete

the action step?)

Funding
(Where \
money corn

complete Identify a single, |action step, including| make adjustments, Define clear,
e activity. accountability lead. | any key milestones. |and confirm the work|observable indicators
remains on track. of completion.
Assurances

Assurance of Review and Approval

School Year: Choose an item.

Division Name:




Division-Level Team Lead Name:

Division-Level Team Lead Email:

School Name:

Principal Name:

Principal Email:

School Performance Category: Choose an item.

School Federal Designation: Choose an item.

For Comprehensive Support and Improvement Schools, the Multi-year School Support Plan must be
written by the school division for the school and include four evidence-based Interventions. The proposed
plan must be approved by the principal and division, reviewed by the local school board, and submitted to
the Virginia Department of Education (the Department) by the Division Superintendent for final approval.
The Virginia Department of Education will review the plan and may request revisions before approving the
plan. The Department-approved plan must be published on the division website and the school website.
The Multi-year School Support Plan will be incorporated as a component of the school's comprehensive,
unified, long-range plan. (8VAC20-132-280(C)(1)) (ESEA Section 1111(d)(1)(B)(v)).

For Targeted Support and Improvement and Additional Targeted Support and Improvement schools,
the Multi-year School Support Plan must be written by the school and include two evidence-based
Interventions. The proposed plan must be approved by school division and the local school board. The
approved plan must be published on the division website and the school website. The Multi-year School
Support Plan will be incorporated as a component of the school's comprehensive, unified, long-range plan.
(8VAC20-132-280(B)) (ESEA Section 1111(d)(2)(B)(iii)).

By signing below, | certify that | have thoroughly reviewed the Multi-year School Support Plan for the
federally identified school named in this document. | affirm that the plan:

Aligns with federal and state requirements for school improvement;
Addresses the needs identified through a school needs assessment;
Includes the minimum number of required evidence-based interventions;
Reflects stakeholder input and collaboration; and

Establishes clear goals, timelines, and progress monitoring processes.

| approve the contents of this plan and commit to supporting its implementation with fidelity to ensure
improved outcomes for all students.

Principal Name Principal Signature Date Approved
Division-Level Lead Name Division-Level Lead Signature Date Approved
Division Superintendent Division Superintendent Date Approved

Name Signature




Date Reviewed/Approved
per School Board Minutes
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Multi-year School Support Plan

Complete a support plan for each prioritized root cause from the completed needs assessment process.

For each goal, identify the 3-year goal statement, framework indicator, measurable objectives, Evidence-
based Strategy, intended outcomes, the lead person, and appropriate team members. Then, identify the

action steps, process owner, time frame, progress checks, measures of success, cost elements, and

funding sources.

School Support Plan

al Statement
e goal statement completed as part of the needs
nt process.

By June 2028, the Math Mastery Index Performance Score for students wi
disabilities will increase to at least 80% as measured annually and compar
baseline data from the 2025-2026 school year.

rformance and Support Framework Alignment
icator that the goal addresses.

Math Growth

le Objectives
jectives that support accomplishing the goal.

Measurable Objective Year
1~ 2025-2026

Measurable Objective Year
2 ~ 2026-2027

Measurable Objec
3 ~2027-2(

By the end of the 2025-2026
school year, the Math
Mastery Index Performance
score will increase to at least

By the end of the 2025-2026
school year, the Reading
Mastery Index Performance
score will increase to at least
70%.

By the end of the 2
school year, the Re
Mastery Index Perfi
score will increase
80%.

60% (Baseline 55.7%).

Based Strategy
the evidence-based strategy and the rationale for
Identify evidence tier.

)Assisting Students Struggling with Mathematics: Intervention in the Elementary

(K-5)

Strategy: Mathematical Language -- Teach clear and
concise mathematical language and support students’ use of the language to he
students effectively communicate their understanding of mathematical concepts

Rationale: Understanding mathematical language is critical to students’ learnin
because it is used in textbooks, curricular and assessment materials, and teach
instruction. By providing instruction on mathematical language, teachers suppc
students’ learning of subtle and complex mathematical ideas. Focusing on matt
language during intervention also helps students access the language used duri
instruction. Therefore, developing students’ mathematical language is critical f
success in mathematics,especially as the material gets more complex.

Strategy: Systematic Instruction: Provide systematic instruction during interve
develop student understanding of mathematical ideas.

Rationale: Effective interventions for improving the mathematics achievement
students with mathematics difficulties share one key feature: the design of the ¢
materials and the instruction provided are systematic. The term systematic indic
instructional elements intentionally build students’ knowledge over time toward ¢
identified learning outcome(s). Systematic intervention materials are designed fc
topics in an incremental and intentional way, and the instruction provided suppo
student learning. This approach specifically addresses the needs of students wt
struggling.




Strategy: Representations -- Use a well-chosen set of concrete and semi-conc
representations to support students’ learning of mathematical concepts and prot

Rationale: Concrete and semi-concrete representations are included in core in
programs. However, students who struggle to learn mathematics need additione
instruction using representations to model mathematical ideas. Teachers shouls
representations carefully and connect them explicitly to the abstract representat
(mathematical notation). If teachers do this, students can conceptualize the coni
between the representations and the mathematics. It is also important to provide
with many opportunities to use representations and to help students understand
abstract nature of mathematics over time.

Outcomes
how student outcomes will improve as a result
ting the evidence-based strategy.

Through the implementation of evidence-based mathematics strategies—includ
instruction in mathematical language and the use of concrete and semi-concrete
representations—students with disabilities will improve their ability to understanc
communicate, and apply grade-level mathematical concepts. These practices w
increase student engagement, conceptual understanding, and problem-solving :
resulting in sustained math growth. As measured by NWEA MAP Math data, an
increasing percentage of students with disabilities will meet or exceed individual
targets each year, culminating in 80% meeting or exceeding growth targets by
the 2028-2029 school year, compared to the 2025-2026 baseline, in alignment
\VDOE accountability and continuous improvement expectations.

on (Who is responsible for ensuring the work gets

Principal

nbers (Who are responsible for doing the work?)

Assistant Principals, Reading Specialist, Instructional Coaches, Reading
Specialist/Interventionist, Data Coach, Special Education, General Education In
and English Language Learner (Support for Dually Identified Students)Teachers




Principal Quarterly-At the end [During monthly meetings [Notes documented VA IEP SIG Gr
EDUCATION CASELOAD of each quarter: The with the special education jon the SWD data [System
reviews will occur team, the administrative [sheet.
during the final two  team will review
Assistant Principals weeks of each caseloads and determine
istrative Team will meet quarter. if changes need to be Copying
levels, special education made. Paper
1gers, English Language 2nd Quarter
>achers to review student Jan. 12th-16th
include students’ Jan. 19th-23rd
needs, social-emotional
~and school attendance 3rd Quarter
March 16th-20th
March 23rd- 27th
4th Quarter
May 25th-29th
June 1st-5th
(Upon calendar
adoption, specific
dates will be added)
"MEETINGS- Assistant Monthly The Administrative Team [Meeting Logs No Not Ap
Principals will schedule check-in additional
listrative Team will meet 2025-2026 meetings with students to resources
nts with disabilities and Begin~ Jan. 22nd discuss their academic are needed.

a platform for sharing their
and needs with the
tive Team.

End~ June 5th

1 month after the
beginning of the
school year and
continuing until the
final week of the
school-year.

and social and emotional
needs. Upon review of
students’ responses, the
team will be able to
measure progress and
make adjustments to
targeted support as
needed.

Observation data ofi
students’ in their
learning
environments.




AD
G

listrative Team and case
will examine students’

d determine if grade level
ed grouping is more

Principal

Assistant Principals

Special Education
Case Managers

Prior to the beginning
of the school year,
case managers and
the administrative
team will examine
students with
disabilities
collectively and
determine how to
best support the
needs of students.
Grade level grouping
or skill based

grouping.

At the beginning of each
instructional quarter,
effective- January 2026
and continue until June
2029.

When new students enroll
at various points
throughout the school
year, |IEPs will be
reviewed and students will
be placed in the group
that is aligned with their
strengths, needs.

VAIEP-Case load
rosters

Meeting
/Agendas/Notes

VAIEP
System

SIG Gr




NT EVIDENCED BASED
ATICS instruction for

ith disabilities by explicitly
1athematical language and
rete and semi-concrete
tions during core

, MTSS interventions, and
d instruction.

SEQUENCED STEPS:

WEA MAP Math data to
ority standards and
cal vocabulary.

ofessional learning on

th language instruction and
crete /semi-concrete

tions.

‘strategies in classrooms
entions using a concrete—
tional-abstract

n.

structional fidelity and
bgress through
Jhs and data reviews.

ruction and interventions
rogress monitoring data.

Implementation:

Special Education
Case Managers

Interventionists

General
Education Teachers

Facilitating:
Data Coach

Reading
Interventionist

Instructional
Coaches

Reading Specialist

Start: August 2025

End: June 2026

Milestones:

Fall: Data analysis
and professional
learning

Winter/Spring:
Implementation,
monitoring, and
instructional
adjustments

Annual review of
MAP Math growth
data

Quarterly review of
walkthrough and
observation data

Triannual NWEA MAP
Math data reviews (fall,
winter, spring)

CLT and MTSS team
meetings to review
student progress and
implementation fidelity

Evidence of explicit
math language
instruction and use
of representations in
lesson plans and
observations

100% of students
with disabilities have
documented math
growth targets and
progress monitoring

/Annual increase in
the percentage of
students with
disabilities meeting
or exceeding NWEA
MAP Math growth
targets

Instructional
materials
and
manipulative
s

SIG Gr




ICATE STUDENTS’
35S

jress with families and
rs through IEP meetings,
eports, and ongoing
ation regarding student
th and instructional

Special Education
Case Managers

General Education
Teachers

If additional
support is needed
due to other factors-
complex family
situations, truancy,
behavior concerns,
the following staff
members will
support case
managers with
communication
students’ progress.

Principal

Assistant Principals

Report Cards will be
shared with families
quarterly.

2025-2026

2nd Quarter-
3rd Quarter-
4th Quarter-

Interim
Reports/Progress
Notes will be shared
with families on
district -mandated
interim report day.
(Upon calendar
adoption, specific
dates will be added.)

Communication Logs:
Maintain logs
documenting family
contacts, including emails,
phone calls, meetings,
and conferences related
to student math progress.

IEP Documentation
Review: Monitor
completion and timeliness
of IEP progress reports
and updates aligned to
math goals.

Meeting Records: Track
agendas, sign-in sheets,
and notes from IEP
meetings and conferences
to verify progress was
shared.

Progress Report
Distribution: Confirm that
progress reports are
completed and sent
according to established
schedules.

Family Feedback: Collect
feedback from families
through surveys, follow-up
emails, or meeting notes
to gauge clarity and
effectiveness of
communication.

Administrative
Oversight: Conduct
periodic audits of
communication records to
ensure consistency and
compliance.

Team Check-Ins: Review
communication practices
during PLC or special
education meetings to
address gaps or needed
adjustments.

IEP meetings have
been held as
scheduled, and
student math
progress has been
reviewed and
documented.

IEP progress
reports aligned to
math goals have
been completed and
shared with families
according to
required timelines.

Ongoing
communication
records (emails,
phone logs,
newsletters, or
communication
platforms) document
regular updates to
families and
stakeholders.

Meeting notes and
documentation
reflect discussion of
student math growth
and instructional
supports.

Families have
received and
acknowledged
progress
information, as
evidenced by
signatures,
confirmations, or
follow-up
communication.

Communication
practices meet
district and IDEA
compliance
requirements.

No
additional
resources
are needed.

Not Ap

[ DATA REVIEW CYCLES

Juarterly data meetings with
al teams to review student
svaluate intervention

Data Coach

Instructional Coach

Quarterly-At the end
of each quarter: The
reviews will occur
during the final two

Analyze benchmark
assessments, progress
monitoring tools, and
classroom-based data

during scheduled data

Quarterly data
meetings have
been held and
documented for all

Data Tracker

Not Ap;




ss, and make timely
al adjustments.

Principal
Assistant Principals

Special Education
Case Managers

weeks of each
quarter.

2nd Quarter
Jan. 12th-16th
Jan. 19th-23rd
3rd Quarter
March 16th-20th
March 23rd- 27th

4th Quarter

May 25th-29th
June 1st-5th

meetings. Use
ongoing formative
assessments and
intervention-specific
progress monitoring
measures to track student
growth between quarters

Review implementation
logs and fidelity checklists
to ensure interventions
are delivered as
designed..

instructional teams.

/Agendas, sign-in
sheets, and
meeting notes
show that student
progress and
intervention
effectiveness were
reviewed.

Student
performance data
(benchmarks,
progress monitoring,
formative
assessments) were
analyzed during
each meeting.

Instructional
adjustments and
intervention
decisions were
identified,
documented, and
assigned for
implementation.

Follow-up action
plans were created
and reviewed in
subsequent
meetings to confirm
implementation.

Evidence shows
data-informed
instructional
changes were made
based on meeting

outcomes.
1ZE Principal Biweekly - Effective [Students’ attendance Students’ Monitors for [Not Ap
January 22, 2026 data, work completion performance on additional
and Administrators will use until June 12, 2026 |data, behavior charts (if [formative recess
to encourage students to applicable) and teacher |[assessments and
ool consistently and to Assistant Principals [1 month after the reports. their IEP progress  |Lunch with
ntly to achieve their IEP beginning of the notes. Staff
ddition, incentives will be school year and Member of
encourage students to Special Education [continuing biweekly Teacher students’
opportunities to access Case Managers until the final week of IAdministrator choice
the general education the school-year. Informal
special education settings. observations. Option of
Classroom doing an art
Teachers project,




Completing
a puzzle,
playing a
game and/or
spending
time in
another
classroom.

 plan and Action Steps will be developed after evaluating Spring 2026 data and revising the Multi-Year plan.

Addressing Resource Inequities Plan

The Addressing Resource Inequities Plan should be completed by Comprehensive Support and
Improvement and Additional Targeted Support and Improvement schools following the complete of
the Resource Inequity Review.

Complete a resource inequities plan for each prioritized root cause from the completed Resource
Inequity Review process. For each area, identify the 3-year goal statement, measurable objectives,
strategy, intended outcomes, the lead person, and appropriate team members. Then, identify the
actions steps, process owner, time frame, progress checks, measures of success, cost elements, and

funding

sources.

ng Resource Inequities Plan

| Statement

> goal statement completed as part of the Resource

oview process.

e Objectives

ectives that support accomplishing the goal.

Measurable Objective Year 1

Measurable Objective Year 2

Measurable Objectiv

e strategy and the rationale for selection.

Jutcomes

ow student outcomes will improve as a result

ing the strategy.

n (Who is responsible for ensuring the work gets

nbers (Who are res

ponsible for doing the work?)

ction Step

be accomplished?)
ecific, sequenced
uired to complete
1e activity.

Process Owner
(Who is responsible for
ensuring the action
step is complete?)
Identify a single,
accountability lead.

Time Frame
(How long will it take?)
Identify the start and
end dates for each
action step, including
any key milestones.

Progress Checks
(How will the team
monitor progress?)
Define key dates to

review process, make
adjustments, and
confirm the work
remains on track.

Measures of Success
(How will the team
know if the action step
is complete?)
Define clear,
observable indicators of

completion.

Cost Elements Funding '
(What resources are |(Where will t
needed to complete come fr

the action step?)




Assurances

Assurance of Review and Approval

School Year: Choose an item.

Division Name:

Division-Level Team Lead Name:

Division-Level Team Lead Email:

School Name:

Principal Name:

Principal Email:

School Performance Category: Choose an item.
School Federal Designation: Choose an item.

For Comprehensive Support and Improvement Schools, the Multi-year School Support Plan must be written by the school division for the school
and include four evidence-based Interventions. The proposed plan must be approved by the principal and division, reviewed by the local school



board, and submitted to the Virginia Department of Education (the Department) by the Division Superintendent for final approval. The Virginia
Department of Education will review the plan and may request revisions before approving the plan. The Department-approved plan must be
published on the division website and the school website. The Multi-year School Support Plan will be incorporated as a component of the school's
comprehensive, unified, long-range plan. (8VAC20-132-280(C)(1)) (ESEA Section 1111(d)(1)(B)(v)).

For Targeted Support and Improvement and Additional Targeted Support and Improvement schools, the Multi-year School Support Plan must be
written by the school and include two evidence-based Interventions. The proposed plan must be approved by school division and the local school
board. The approved plan must be published on the division website and the school website. The Multi-year School Support Plan will be
incorporated as a component of the school's comprehensive, unified, long-range plan. (8VAC20-132-280(B)) (ESEA Section 1111(d)(2)(B)(iii)).

By signing below, | certify that | have thoroughly reviewed the Multi-year School Support Plan for the federally identified school named in this
document. | affirm that the plan:

Aligns with federal and state requirements for school improvement;
Addresses the needs identified through a school needs assessment;
Includes the minimum number of required evidence-based interventions;
Reflects stakeholder input and collaboration; and

Establishes clear goals, timelines, and progress monitoring processes.

| approve the contents of this plan and commit to supporting its implementation with fidelity to ensure improved outcomes for all students.

Principal Name Principal Signature Date Approved
Division-Level Lead Name Division-Level Lead Signature Date Approved
Division Superintendent Name Division Superintendent Signature Date Approved

Date Reviewed/Approved
per School Board Minutes



