John Adams Elementary School Multi-year School Support Plan

Complete a support plan for each prioritized root cause from the completed needs assessment process. For each goal, identify the 3-year goal
statement, framework indicator, measurable objectives, Evidence-based Strategy, intended outcomes, the lead person, and appropriate team
members. Then, identify the action steps, process owner, time frame, progress checks, measures of success, cost elements, and funding

sources.

Multi-year School Support Plan

3-Year Goal Statement

Include the goal statement completed as part of the needs

assessment process.

By June 2028, the Reading Mastery Index Performance score for Students with disabilities will
increase to at least 80%. through strengthened Tier 1 instruction, aligned special education service
delivery, and consistent use of progress-monitoring data.

School Performance and Support Framework Alignment
Select indicator that the goal addresses.

Reading Mastery

Measurable Objectives

Define objectives that support accomplishing the goal.

Measurable Objective Year 1 | Measurable Objective Year 2 | Measurable Objective Year 3

Student Data: Students with Student Data: Students with Student Data: Students with

disabilities will demonstrate disabilities will demonstrate disabilities will demonstrate
increased academic growth in  increased academic growth in  |increased academic growth in
reading, as evidenced by an reading, as evidenced by an reading, as evidenced by an

increase from 62 to at least 68 |increase from 68 to at least 74  [increase from 74 to at least 80
percentage points in Reading  |percentage points in Reading percentage points in Reading
SOL Mastery Index SOL performance. SOL performance
performance.

Evidence-Based Strategy

Describe the evidence-based strategy and the rationale for

selection. lIdentify evidence tier.

We will implement evidence-based reading interventions aligned to student need profiles. Students
with dyslexia and other word-level reading disabilities will receive explicit, systematic phonics
instruction focused on phonemic awareness, decoding, and encoding skills. Students with
comprehension-based reading disabilities will routinely engage in a structured set of
comprehension-building strategies designed to support understanding of text, including explicit
instruction in monitoring for meaning, identifying key ideas, making inferences, and using text
structure to support comprehension.

Dyslexia/ Word Level Reading Disabilities: WWC Recommendation 3- Teach students to
decode words, analyze word parts, and write and recognize words.



https://www.doe.virginia.gov/home/showpublisheddocument/74807/639007821506630000
https://www.doe.virginia.gov/home/showpublisheddocument/74807/639007821506630000

Comprehension-based reading disabilities: WWC Recommendation 3- Routinely use a set of
comprehension-building practices to help students make sense of the text.
Tier of Evidence: Strong- 1

Rationale: These strategies were selected based on strong evidence from the What Works
Clearinghouse (WWC) demonstrating their effectiveness for students with reading disabilities.
Research indicates that explicit, systematic phonics instruction is highly effective for students with
dyslexia and word-level reading difficulties, while explicit comprehension strategy instruction
improves reading comprehension outcomes for students with language-based and comprehension-
focused disabilities. Implementing interventions matched to student profiles allows for more
targeted instruction and an increased likelihood of accelerated reading growth.

Intended Outcomes

Describe how student outcomes will improve as a result

implementing the evidence-based strategy.

Implementation of targeted, evidence-based reading interventions aligned to specific disability
needs will result in improved reading outcomes for students with disabilities.

For students with dyslexia and word-level reading disabilities:

/As a result of explicit, systematic phonics instruction-

e Students will demonstrate improved phonemic awareness, decoding, and word recognition
skills.

e Students will increase reading accuracy and fluency, supporting more efficient access to
grade-level text.

e Students will show increased growth on reading assessments and progress-monitoring
measures focused on foundational reading skills.

For students with comprehension-based reading disabilities:
As a result of explicit instruction in comprehension strategies-
e Students will demonstrate improved ability to monitor understanding, identify key ideas,
and make meaning from text.
e Students will apply learned strategies to comprehend increasingly complex texts across
content areas.
e Students will show improved performance on reading comprehension measures and
classroom-based assessments.

Lead person (Who is responsible for ensuring the work gets|School Principal

done?)

Team Members (Who are responsible for doing the work?) |Literacy Coach, Instructional Coaches Team, Assistant Principals, CO SPED specialist

Action Step
(What will be
accomplished?)

List the specific, sequenced
steps required to complete

the activity.

Process Owner
(Who is responsible
for ensuring the
action step is
complete?)

Time Frame Progress Checks Measures of Cost Elements Funding Source
(How long wiill it (How will the team Success (What resources are| (Where will the
take?) monitor progress?) | (How will the team | needed to complete | money come from?)
Identify the start and | Define key dates to | know if the action the action step?)
end dates for each | review the process, | step is complete?)
make adjustments,




Identify a single,
accountability lead.

action step, including
any key milestones.

and confirm the work
remains on track.

Define clear,
observable indicators
of completion.

Conduct classroom SPED coach, Admin Jan. 2026-June 2026 [Monitor 80% of Classroom [(Staff time for Admin [No cost
observations to review the [Team, SPED CO implementation of  jobservations and Team and
implementation of specialist IEP coaching Instructional
differentiated small group accommodations, |documentation Coaches to conduct
instruction with students differentiated small |indicate that walkthroughs,
with disabilities during tier 1 group instruction, differentiated Fidelity Checks, and
instruction. and Specially instruction is coaching session

designed instruction |[implemented

through

walkthroughs and

coaching

conversations
Monitor bi-monthly co- Instructional Coaches|Feb. 2026- May 2026 Monitor co-planning [80% of Co-planned [Staff time for SIG Grant Funding
planning sessions to Team, Admin Team effectiveness lessons consistently |scheduled
collaboratively design through weekly reflect differentiated |collaborative
lessons aligned to review of instruction and planning blocks,
standards, analyze student collaborative lesson [Specially Designed |substitute coverage
data, and determine plans and Instruction (SDI), as [for extended

instructional strategies and
supports to meet the
diverse needs of all

observation of two
planning sessions
monthly to ensure

evidenced by lesson
plan reviews and
classroom

planning sessions (if
needed), and co-
planning

learners. data-based decision-observations. templates/resources.

making.
Monitor the implementation |Instructional Coaches|Feb. 2026- June Conduct specific co- [Classroom Differentiated SIG Grant Funding
of high-yield co-teaching  [Team, Admin Team 2026 teaching observations instructional

models that support
effective, inclusive
instruction for all learners.

walkthroughs
monthly to identify
the models in use
(e.g., station
teaching, parallel
teaching, alternative
teaching) and
provide feedback on
instructional
practices.

implement high-yield
models (such as
Station, Parallel
teaching, or
/Alternative teaching)
in at least 80% of
observed lessons.

materials (e.g.,
manipulatives for
stations), classroom
configuration
resources, and
allocation of
Instructional Coach
time for observation
and feedback cycles.

The year-2 plan and Action Steps will be developed after reevaluating Spring 2026 data and revising the Multi-Year plan.




Multi-year School Support Plan

3-Year Goal Statement
Include the goal statement completed as part of the needs
assessment process.

By June 2028, the Math Mastery Index Performance score for Students with disabilities will
increase to at least 80%. through strengthened Tier 1 instruction, aligned special education service
delivery, and consistent use of progress-monitoring data.

School Performance and Support Framework Alignment
Select indicator that the goal addresses.

Math Mastery

Measurable Objectives
Define objectives that support accomplishing the goal.

Measurable Objective Year 1

Measurable Objective Year 2

Measurable Objective Year 3

Student Data: Students with
disabilities will demonstrate
increased academic growth in
reading, as evidenced by an
increase from 60 to at least 67
percentage points in Math SOL

Student Data: Students with
disabilities will demonstrate
increased academic growth in
reading, as evidenced by an
increase from 67 to at least 74
percentage points in Math SOL

Student Data: Students with
disabilities will demonstrate
increased academic growth in
reading, as evidenced by an
increase from 74 to at least 80
percentage points in Math SOL

performance. performance performance

Evidence-Based Strategy
Describe the evidence-based strategy and the rationale for
selection. ldentify evidence tier.

Mathematical Language (EBI #2) (EBI #3)- Representations
Evidence Tier: Strong - 1

Rationale:

Recommendation 2: Teach Clear and Concise Mathematical Language-

The WWC practice guide emphasizes that students who struggle with mathematics often
experience difficulty understanding and using mathematical language, symbols, and structures.
Recommendation 2 supports making mathematical language explicit and precise so that students
can better interpret problems, follow mathematical reasoning, and communicate their
understanding. By explicitly teaching mathematical vocabulary and supporting students in using
that language during instruction, students are better able to access mathematical concepts and
procedures and demonstrate understanding during problem solving.

Recommendation 3: Use a Well-Chosen Set of Concrete and Semi-Concrete Representations-
The WWC practice guide identifies the use of concrete and semi-concrete representations as a
critical support for students who struggle with mathematics. Recommendation 3 emphasizes
helping students connect concrete objects and visual models to abstract symbols and equations.
Using representations supports understanding of mathematical concepts and procedures by



https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC2021006-Math-PG.pdf#page=18
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC2021006-Math-PG.pdf#page=18

making relationships visible and reducing reliance on abstract reasoning alone. The guide notes
that representations can help students build conceptual understanding and apply mathematical
knowledge more effectively.

Combined Rationale-

Together, Recommendations 2 and 3 support students struggling with mathematics by clarifying
mathematical meaning through explicit language and by strengthening conceptual understanding
through concrete and semi-concrete representations. These practices are designed to help
students better access mathematical content, understand relationships between concepts, and
apply learning to problem-solving tasks.

Intended Outcomes
Describe how student outcomes will improve as a result
implementing the evidence-based strategy.

WWC Recommendation 2: Mathematical Language-
As a result of implementing explicit instruction in mathematical language and supporting students’
use of precise math vocabulary and discourse:
e Students with disabilities will more accurately describe mathematical thinking and
procedures.
e Students will demonstrate increased use of grade-level mathematical vocabulary during
problem solving and explanations.
e Students will show improved ability to communicate understanding of math concepts,
supporting performance on formative and benchmark assessments.
e Students will demonstrate increased proficiency in interpreting and applying math
language in multi-step tasks.

WWC Recommendation 3: Concrete and Semi-Concrete Representations-

As a result of implementing a well-chosen set of concrete and semi-concrete representations:

e Students with disabilities will improve conceptual understanding of grade-level math ideas
by connecting symbols to real-world and visual representations.

e Students will demonstrate increased accuracy when solving problems that require linking
representations to symbolic notation.

e Students will rely more effectively on models and manipulatives to support reasoning and
problem-solving.

Combined Math Outcomes (SPED)

Students with disabilities will demonstrate improved mathematical communication, conceptual
understanding, and problem-solving through explicit mathematical language instruction and use of
concrete/semi-concrete representations.

Students will show improved performance on application tasks and benchmarks where reasoning
and representation fluency are required

Lead person (Who is responsible for ensuring the work gets
done?)

Principal




Team Members (Who are responsible for doing the work?) [Math Coach and Instructional Coaches Team, Assistant Principals, CO SPED specialist

Action Step
(What will be
accomplished?)
List the specific, sequenced
steps required to complete
the activity.

Process Owner
(Who is responsible
for ensuring the
action step is
complete?)
Identify a single,
accountability lead.

Time Frame
(How long will it
take?)
Identify the start and
end dates for each
action step, including
any key milestones.

Progress Checks
(How wiill the team
monitor progress?)
Define key dates to
review the process,
make adjustments,
and confirm the work
remains on track.

Measures of
Success
(How will the team
know if the action
step is complete?)
Define clear,
observable indicators
of completion.

Cost Elements
(What resources are
needed to complete

the action step?)

Funding Source
(Where will the
money come from?)

Conduct classroom SPED coach, Admin [Jan. 2026-June 2026 Monitor 80% of Classroom [Staff time for Admin [No cost
observations to review the [Team, SPED CO implementation of  |observations and Team and
implementation of specialist IEP coaching Instructional
differentiated small group accommodations, documentation Coaches to conduct
instruction with students differentiated small [indicate that walkthroughs,
with disabilities during tier 1 group instruction, anddifferentiated Fidelity Checks, and
instruction. Specially designed  |instruction is coaching session

instruction through  implemented

walkthroughs and

coaching

conversations
Monitor bi-monthly co- Instructional Feb. 2026- May 2026|Monitor co-planning [80% of Co-planned [Staff time for SIG Grant Funding
planning sessions to Coaches Team, effectiveness through lessons consistently [scheduled
collaboratively design Admin Team weekly review of reflect differentiated (collaborative

lessons aligned to
standards, analyze student
data, and determine
instructional strategies and
supports to meet the diverse

collaborative lesson
plans and
observation of two
planning sessions
monthly to ensure

instruction and
Specially Designed
Instruction (SDI), as
evidenced by lesson
plan reviews and

planning blocks,
substitute coverage
for extended
planning sessions (if
needed), and co-

needs of all learners. data-based decision- classroom planning

making. observations. templates/resources.
Monitor the implementation |Instructional Feb. 2026- June Conduct specific co- |Classroom Differentiated SIG Grant Funding
of high-yield co-teaching Coaches Team, 2026 teaching observations instructional

models that support
effective, inclusive
instruction for all learners.

IAdmin Team

walkthroughs monthly|
to identify the models
in use (e.g., station
teaching, parallel
teaching, alternative
teaching) and provide
feedback on

implement high-yield
models (such as
Station, Parallel
teaching, or
Alternative teaching)
in at least 80% of
observed lessons.

materials (e.g.,
manipulatives for
stations), classroom
configuration
resources, and
allocation of
Instructional Coach




instructional time for observation
practices. and feedback cycles.

The year-2 plan and Action Steps will be developed after reevaluating Spring 2026 data and revising the Multi-Year plan.




Assurances

Assurance of Review and Approval

School Year: 2025-2026

Division Name: Alexandria City

Division-Level Team Lead Name: Dr. Anthony Sims
Division-Level Team Lead Email: anthony.sims@acps.k12.va.us
School Name: John Adams Elementary

Principal Name: Dr. Alicia Kingcade

Principal Email: alicia.kingcade@acps.k12.va.us

School Performance Category: Off Track

School Federal Designation: Targeted Support and Improvement

For Comprehensive Support and Improvement Schools, the Multi-year School Support Plan must be written by the school division for the
school and include four evidence-based Interventions. The proposed plan must be approved by the principal and division, reviewed by the local
school board, and submitted to the Virginia Department of Education (the Department) by the Division Superintendent for final approval. The
Virginia Department of Education will review the plan and may request revisions before approving the plan. The Department-approved plan must
be published on the division website and the school website. The Multi-year School Support Plan will be incorporated as a component of the
school's comprehensive, unified, long-range plan. (8VAC20-132-280(C)(1)) (ESEA Section 1111(d)(1)(B)(v)).

For Targeted Support and Improvement and Additional Targeted Support and Improvement schools, the Multi-year School Support Plan
must be written by the school and include two evidence-based Interventions. The proposed plan must be approved by school division and the
local school board. The approved plan must be published on the division website and the school website. The Multi-year School Support Plan will
be incorporated as a component of the school's comprehensive, unified, long-range plan. (8VAC20-132-280(B)) (ESEA Section
1111(d)(2)(B)(iii)).

By signing below, | certify that | have thoroughly reviewed the Multi-year School Support Plan for the federally identified school named in this
document. | affirm that the plan:

Aligns with federal and state requirements for school improvement;
Addresses the needs identified through a school needs assessment;
Includes the minimum number of required evidence-based interventions;
Reflects stakeholder input and collaboration; and

Establishes clear goals, timelines, and progress monitoring processes.

| approve the contents of this plan and commit to supporting its implementation with fidelity to ensure improved outcomes for all students.



Principal Name Principal Signature Date Approved
Division-Level Lead Name Division-Level Lead Signature Date Approved
Division Superintendent Division Superintendent Date Approved

Name

Signature

Date Reviewed/Approved
per School Board Minutes
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