
Mount Vernon Community School Multi-year School Support Plan 

Complete a support plan for each prioritized root cause from the completed needs assessment process.  For each goal, identify the 3-year goal 
statement, framework indicator, measurable objectives, Evidence-based Strategy, intended outcomes, the lead person, and appropriate team 
members. Then, identify the action steps, process owner, time frame, progress checks, measures of success, cost elements, and funding 
sources. 

Multi-year School Support Plan 
3-Year Goal Statement 
Include the goal statement completed as part of the needs 
assessment process. 

By June, 2028 the Reading Mastery Index Performance score by percent for EL students and 
economically disadvantaged students will increase to at least 80% (baseline data- 59%). 
(We have combined the EL and economically disadvantaged subgroups because there is an 
almost 1:1 correspondence between the two, meaning that close to 100% of our EL students are 
also identified as economically disadvantaged. In addition, 68% of our students with disabilities 
are also identified as English learners.) 

School Performance and Support Framework Alignment 
Select indicator that the goal addresses. Reading Mastery 
Measurable Objectives 
Define objectives that support accomplishing the goal. 

Measurable Objective Year 1 Measurable Objective Year 2 Measurable Objective Year 3 
By June, 2026, the Reading 
Mastery Index Performance 
score for EL students and 
economically disadvantaged 
students will increase to at 
least 66% (baseline data- 
59%). 

By June, 2027, the Reading 
Mastery Index Performance 
score for EL students and 
economically disadvantaged 
students will increase to at least 
73%. 

By June, 2028, the Reading 
Mastery Index Performance 
score for EL students and 
economically disadvantaged 
students will increase to at least 
80%. 

Evidence-Based Strategy 
Describe the evidence-based strategy and the rationale for 
selection. Identify evidence tier. 

1) Close literacy skill gaps by providing small group, intensive, systematic phonics 
intervention, as well as comprehension building practice, to teach students to decode and 
understand complex words and texts (Strong Evidence- Providing Reading Interventions 
for Students in Grades 4-9; Assisting Students Struggling with Reading: Response to 
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades; Providing intensive 
small group reading interventions for ELs in K-5; High Leverage Instruction Practices for 
SWD). This strategy responds to the CNA finding that EL and economically 
disadvantaged students who leave 2nd grade identified as high risk for reading difficulties 
consistently struggle to access core academic content in the upper grades; closing 
literacy gaps in grades K-2 and reinforcing fundamental reading skills in grades 3-5, for 
students who need this intervention, will improve reading outcomes for students.  

2) Grade K-5 general education and EL specialists will engage in structured co-planning and 
co-teaching using a standardized lesson planning tool that incorporates academic 
vocabulary instruction and integrated oral and written language instruction at the 
sentence and discourse level into core literacy instruction (Strong Evidence- Teaching 
Academic Content and Literacy to English Learners in Elementary and Middle School). 
This strategy responds to the CNA finding that EL and economically disadvantaged 
students who are not yet proficient in English require explicit language instruction and 
differentiated scaffolds to access grade-level texts; targeted co-planning for these 
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supports and scaffolds between EL specialists and general education teachers, as well as 
co-teaching, will improve access to core content instruction for students.  

Intended Outcomes 
Describe how student outcomes will improve as a result of 
implementing the evidence-based strategy. 

1. Strategy 1: Decrease the percentage of students in grades K-2 identified as high risk for 
reading difficulties, as measured by VALLS, and reduce remaining literacy skills gaps for 
students in grades 3-5 so that they have the decoding and fluency skills necessary to 
read and comprehend complex, grade-level texts.  

2. Strategy 2: Improve students’ access to the core literacy curriculum and resources 
through appropriate differentiation, integrated content and language learning, and 
collaborative teaching between general education teachers and specialists, so that they 
are able to meet grade level standards.  

Lead person (Who is responsible for ensuring the work gets 
done?) 

Principal 

Team Members (Who are responsible for doing the work?) Assistant Principal for K-2, Assistant Principal for 3-5, Assistant Principal for Special Education, 
Data Coach, Reading Specialist, Reading Interventionist, Dual Language Coach, Tier 3 GLAD 
Trainer, K-5 General Education Teachers, K-5 EL teachers, K-5 Special Education Teachers 

Action Step 
(What will be 

accomplished?) 
List the specific, sequenced 
steps required to complete 

the activity. 

Process Owner 
(Who is responsible 

for ensuring the 
action step is 
complete?) 

Identify a single, 
accountability lead. 

Time Frame 
(How long will it 

take?) 
Identify the start and 
end dates for each 

action step, including 
any key milestones. 

Progress Checks 
(How will the team 
monitor progress?) 
Define key dates to 

review process, make 
adjustments, and 
confirm the work 
remains on track. 

Measures of 
Success 

(How will the team 
know if the action 
step is complete?) 

Define clear, 
observable indicators 

of completion. 

Cost Elements 
(What resources are 
needed to complete 

the action step?) 
 

Funding Source 
(Where will the 

money come from?) 
 

Engage in professional 
learning on effective 
implementation of  core 
curriculum and 
supplemental intervention 
high-quality instructional 
materials provided in 
coordination with the 
division [i.e., Really Great 
Reading (RGR), 
BooksWorms, UFLI, 
Lexia, Walpole].  

Reading Specialist August 2025 -June, 
2026 

Annual training/ 
refresher dates: 
August-October 
 
6-8 week walk-
through cycle: 
November, Jan/Feb, 
March/April with 
individual and PLC 
feedback 
 
Informal and formal 
observations 
between walk-
through cycles for 
individual, evaluative 
feedback 

Staff attendance and 
completion of training 
sessions 

Paid PD trainers 
 
Purchase of 
supplemental core 
materials (i.e., UFLI 
manuals) 
 
Purchase of external 
PD services as 
required, based on 
teacher proficiency 

SIG Grant 
 
School operating 
budget 

Implement day-time and 
after-school structured 
English literacy 
interventions and tutoring, 

Principal October, 2025-June, 
2026  

Build student lists 
annually based on 
BOY data and 
previous year’s 

Data progress-
monitoring related to 
both student 
attendance at 

Approximately 
$90,790 annually for 
tutoring staff salaries 

SIG Grant 
EIRI funds 
School operating 
budget  



including: Lexia (grades 1-
5), Really Great Reading 
(RGR) (grades K-3), UFLI 
(new for K-5), Walpole (K-
5), and Ignite (2-3) 
Tutoring. 

VALLSS, MAP and 
SOL results annually 
in Sept. 
 
Train tutors in core 
programs and begin 
tutoring by early 
October; weekly 
tutoring will continue 
yearly as long as 
funding allows 
through May. 
 
Tutoring coordinators 
engage in semi-
weekly walk-throughs 
to monitor fidelity of 
program 
implementation and 
provide feedback. 
 
Quarterly data 
meetings will be held 
to adjust groupings 
based on student 
progress data. 

tutoring and student 
academic growth 

Continue to provide initial 
and follow-up training, 
individualized feedback, 
opportunities for peer 
observations, and 
individualized coaching 
support related to 
implementation of high-
yield co-teaching  (parallel 
or stations) structures 
during core ELA 
instruction. 

Principal August, 2025-June, 
2026 

Annual co-teaching 
training/ refresher in 
August followed by 
walk-throughs, 
informal 
observations, and 
formal observations. 
 
Weekly coaches/ 
admin meeting to 
assign staff in need 
of coaching cycles 
and monitor 
progress; follow up 
observation after 
around 2 weeks. 
Cycles repeat for 
staff needing 
additional support, 

Staff attendance and 
completion of 
trainings 
 
Staff feedback and 
reflection meetings 
and notes (admin 
staff feedback 
provided after each 
6-8 week walk- 
through rotation and 
after individual formal 
or informal 
observations 
between rotations.) 

Purchase of external 
PD services as 
required, based on 
teacher proficiency 
 
Paid professional 
time to co-plan and 
co-create lesson 
resources 

External training 
services- DL 
Program + SIG grant 
 
Professional 
planning time- SIG 
grant 



based on admin 
observations. 
 
Admin team follows 
through with formal 
documentation of 
staff performance 
following HR 
procedures.. 

Continue to provide 
annual training in lesson 
planning expectations and 
review and provide PLC-
based and individualized 
teacher feedback on 
effective implementation 
of the standardized lesson 
planning tool, ensuring it 
incorporates high-yield co-
teaching structures, 
academic vocabulary 
instruction, and integrated 
oral and written language 
instruction at the sentence 
and discourse level.  

Principal (Support 
from 3-5 Assistant 
Principal and 
Reading Specialist) 

August, 2025-June, 
2026 

Annual training/ 
refresher in lesson 
planning tool 
provided in August 
followed by walk-
throughs, informal 
observations, and 
formal observations. 
 
Weekly coaches/ 
admin meeting to 
assign staff in need 
of coaching cycles 
and monitor 
progress; follow up 
observation after 
around 2 weeks. 
Cycles continue for 
staff needing 
additional support, 
based on admin 
observations. 

Lesson plans reflect 
expectations and 
align to grade-level 
standards; taught 
lesson matches 
lesson plans during 
walk-throughs and 
observations 

Paid professional 
planning time outside 
of contract hours 

SIG Grant 

Continue data-driven PLC 
structure including weekly 
ELA (biweekly in K-1) 
curriculum/content 
meetings, weekly ELA 
Lexia data meetings, 
monthly student progress-
monitoring meetings, and 
quarterly team data 
review and planning days 
to review EBI 

K-2 and 3-5 
Assistant Principals 

August, 2025-June, 
2026 

PLCs begin in August 
and occur weekly. 
 
Progress monitoring 
meetings begin in 
Nov. each year and 
continue monthly.  
 
1st quarterly data and 
planning meetings  
held in November; 
2nd meetings in 
Jan./early Feb.; 3rd 

Meeting agendas 
and attendance; 
student progress 
monitoring sheet; 
documented action 
plans developed 
during quarterly data 
and planning 
meetings 

Costs for substitutes 
during quarterly data 
and planning 
meetings 

SIG Grant 



implementation and 
student progress, and to 
refine action steps as 
needed. 

meeting in 
March/April. Meetings 
facilitated by data 
coach and admin, 
focus on data 
analysis, action 
planning, and lesson 
planning. 

Continue classroom walk-
throughs on a 6-8 week 
rotation to observe: 
implementation of the 
core ELA literacy 
programs and approved 
intervention resources; 
implementation of high-
yield co-teaching 
structures; academic 
vocabulary instruction; 
and integrated oral and 
written language 
instruction at the sentence 
and discourse level, as 
described in the lesson 
planning tool; and provide 
individualized feedback to 
co-teaching teams and 
PLC-level feedback 
regarding trends and 
action steps.  
 

Principal October, 2025-June, 
2026 

Walk-throughs begin 
in October annually 
(Oct./Nov., Dec., 
Feb./March, April), as 
well as formal and 
informal classroom 
observations, and will 
continue through 
April according to 
Division timelines. 
 
Following each walk-
through cycle, staff 
receive PLC and/or 
individualized 
feedback; following 
each observation, 
staff receive 
individualized 
feedback. Follow up 
actions include 
required coaching 
cycles with 
instructional coaches, 
peer observations, 
and/or growth 
dialogues or 
improvement plans.  

Walk-through + 
informal and formal 
observation feedback 
provided to teachers 

No tangible costs N/A 

The year-2 plan and Action Steps will be developed after evaluating Spring 2026 data and revising the Multi-Year plan. 

 

Multi-year School Support Plan 



3-Year Goal Statement 
Include the goal statement completed as part of the needs 
assessment process. 

By June, 2028 the Reading Mastery Index Performance score by percent for students with 
disabilities (SWD) will increase to at least 80% (baseline data- 60%). 
(Approximately 68% of our students with disabilities are also identified as English learners; 
strategies identified for both groups overlap with this data point in mind.) 

School Performance and Support Framework Alignment 
Select indicator that the goal addresses. Reading Mastery 
Measurable Objectives 
Define objectives that support accomplishing the goal. 

Measurable Objective Year 1 Measurable Objective Year 2 Measurable Objective Year 3 
By June, 2026, the Reading 
Mastery Index Performance 
score for students with 
disabilities will increase to at 
least 67% (baseline data- 
60%). 

By June, 2027, the Reading 
Mastery Index Performance 
score for students with 
disabilities will increase to at 
least 74%. 

By June, 2028, the Reading 
Mastery Index Performance 
score for students with 
disabilities will increase to at 
least 80%. 

Evidence-Based Strategy 
Describe the evidence-based strategy and the rationale for 
selection. Identify evidence tier. 

3) Close literacy skill gaps by providing small group, intensive, systematic phonics 
intervention, to teach students to decode and understand complex words and texts 
(Strong Evidence- Providing Reading Interventions for Students in Grades 4-9; Assisting 
Students Struggling with Reading: Response to Intervention (RtI) and Multi-Tier 
Intervention in the Primary Grades; Providing intensive small group reading interventions 
for ELs in K-5; High Leverage Instruction Practices for SWD). This strategy responds to 
the CNA finding that SWD who leave 2nd grade identified as high risk for reading 
difficulties consistently struggle to access core academic content in the upper grades; 
closing literacy gaps in grades K-2 and reinforcing fundamental reading skills in grades 3-
5, for students who need this intervention, will improve reading outcomes for students.  

4) Grade K-5 general education and SPED specialists will engage in structured co-planning 
and co-teaching using a standardized lesson planning tool that incorporates explicit 
fluency practice and comprehension strategy instruction into core literacy instruction 
(Strong Evidence- Providing Reading Interventions for Students in Grades 4-9; Improving 
Reading Comprehension in Kindergarten Through 3rd Grade; High Leverage Instruction 
Practices for SWD). This strategy responds to the CNA finding that SWD require specially 
designed fluency and comprehension strategy instruction to access grade-level texts; 
targeted co-planning for these supports and scaffolds between special educators and 
general education teachers, as well as co-teaching, will improve access to core content 
instruction for students. 

Intended Outcomes 
Describe how student outcomes will improve as a result 
implementing the evidence-based strategy. 

3. Strategy 1: Decrease the percentage of SWD in grades K-2 identified as high risk for 
reading difficulties, as measured by VALLSS, and reduce literacy skills gaps for students 
in grades 3-5 so that they have the decoding and fluency skills necessary to read and 
comprehend complex, grade-level texts.  

4. Strategy 2: Improve SWDs’ access to the core literacy curriculum and resources through 
appropriate differentiation and explicit instruction in an inclusive, co-taught setting, so that 
they are able to meet grade level standards. 

Lead person (Who is responsible for ensuring the work gets 
done?) 

Principal 

Team Members (Who are responsible for doing the work?) Assistant Principal for K-2, Assistant Principal for 3-5, Assistant Principal for Special Education, 
Data Coach, Reading Specialist, Reading Interventionist, Dual Language Coach, Tier 3 GLAD 
Trainer, K-5 General Education Teachers, K-5 EL teachers, K-5 Special Education Teachers 
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Action Step 
(What will be 

accomplished?) 
List the specific, sequenced 
steps required to complete 

the activity. 

Process Owner 
(Who is responsible 

for ensuring the 
action step is 
complete?) 

Identify a single, 
accountability lead. 

Time Frame 
(How long will it 

take?) 
Identify the start and 
end dates for each 

action step, including 
any key milestones. 

Progress Checks 
(How will the team 
monitor progress?) 
Define key dates to 

review process, make 
adjustments, and 
confirm the work 
remains on track. 

Measures of 
Success 

(How will the team 
know if the action 
step is complete?) 

Define clear, 
observable indicators 

of completion. 

Cost Elements 
(What resources are 
needed to complete 

the action step?) 
 

Funding Source 
(Where will the 

money come from?) 
 

Engage in professional 
learning on 
implementation of  core 
curriculum and 
supplemental intervention 
high-quality instructional 
materials provided in 
coordination with the 
division [i.e., Really Great 
Reading (RGR), 
BooksWorms, UFLI, 
Lexia, Walpole]  

Assistant Principal 
for Special Education 

August 2025 -
November, 2026 

Annual training/ 
refresher dates: 
August-October 
 
6-8 week walk-
through cycle: 
November, Jan/Feb, 
March/April with 
individual and PLC 
feedback 
 
Informal and formal 
observations 
between walk-
through cycles for 
individual, evaluative 
feedback 

Staff attendance and 
completion of training 
sessions 

Paid PD trainers 
 
Purchase of 
supplemental core 
materials (i.e., UFLI 
manuals) 

SIG Grant 

Implement day-time and 
after-school structured 
English literacy 
intervention services and 
tutoring, including: Lexia 
(grades 1-5), RGR 
(grades K-3), UFLI (new 
for K-5 + SWD), Walpole 
(K-5), and Ignite (2-3) 
Tutoring. 

Principal October, 2025-May, 
2026 

Build student lists 
annually based on 
BOY data and 
previous year’s 
VALLSS, MAP and 
SOL results annually 
in Sept. 
 
Train tutors in core 
programs and begin 
tutoring by early 
October; weekly 
tutoring will continue 
yearly as long as 
funding allows 
through May. 
 
Tutoring coordinators 
engage in semi-
weekly walk-throughs 

Data progress-
monitoring related to 
both student 
attendance at 
tutoring and student 
academic growth 

Approximately 
$90,790 annually for 
tutoring staff salaries 

SIG Grant 
EIRI funds 



to monitor fidelity of 
program 
implementation and 
provide feedback. 
 
Quarterly data 
meetings will be held 
to adjust groupings 
based on student 
progress data. 

Continue to provide initial 
and follow-up training, 
individualized feedback, 
opportunities for peer 
observations, and 
individualized coaching 
support related to 
implementation of high-
yield co-teaching  (parallel 
or stations) structures 
during core ELA 
instruction. 

Principal (Support 
from Assistant 
Principal for Special 
Education) 

August, 2025-May, 
2026 

Annual co-teaching 
training/ refresher in 
August followed by 
walk-throughs, 
informal 
observations, and 
formal observations. 
 
Weekly coaches/ 
admin meeting to 
assign staff in need 
of coaching cycles 
and monitor 
progress; follow up 
observation after 
around 2 weeks. 
Cycles repeat for 
staff needing 
additional support, 
based on admin 
observations. 
 
Admin team follows 
through with formal 
documentation of 
staff performance 
following HR 
procedures.. 

Staff attendance and 
completion of 
trainings 
 
Staff feedback and 
reflection meetings 
and notes (admin 
staff feedback 
provided after each 
6-8 week walk- 
through rotation and 
after individual formal 
or informal 
observations 
between rotations.) 

Purchase of external 
PD services as 
required, based on 
teacher proficiency 
 
Paid professional 
time to co-plan and 
co-create lesson 
resources 

External training 
services- DL 
Program + SIG Grant 
 
Professional 
planning time- SIG 
Grant 

Continue to provide 
annual training in lesson 
planning expectations and 
review and provide PLC-
based and individualized 

Principal (Support 
from 3-5 Assistant 
Principal and 
Reading Specialist) 

August, 2025-April, 
2026 

Annual training/ 
refresher in lesson 
planning tool 
provided in August 
followed by walk-
throughs, informal 

Lesson plans reflect 
expectations and 
align to grade-level 
standards; taught 
lesson matches 
lesson plans during 

Paid professional 
planning time outside 
of contract hours 

SIG Grant 



teacher feedback on 
effective implementation 
of the standardized lesson 
planning tool, ensuring it 
incorporates high-yield co-
teaching structures and 
standards-aligned 
Specially Designed 
Instruction (SDI) in fluency 
and comprehension 
strategies. 

observations, and 
formal observations. 
 
Weekly coaches/ 
admin meeting to 
assign staff in need 
of coaching cycles 
and monitor 
progress; follow up 
observation after 
around 2 weeks. 
Cycles continue for 
staff needing 
additional support, 
based on admin 
observations. 

walk-throughs and 
observations 

Continue data-driven PLC 
structure including weekly 
ELA (biweekly in K-1) 
curriculum/content 
meetings, weekly ELA 
Lexia data meetings, 
monthly student progress-
monitoring meetings, and 
quarterly team data 
review and planning days 
to review EBI 
implementation and 
student progress, and to 
refine action steps as 
needed. 

K-2 and 3-5 
Assistant Principals 

August, 2025-May, 
2026 

PLCs begin in August 
and occur weekly. 
 
Progress monitoring 
meetings begin in 
Nov. each year and 
continue monthly.  
 
1st quarterly data and 
planning meetings  
held in November; 
2nd meetings in 
Jan./early Feb.; 3rd 
meeting in 
March/April. Meetings 
facilitated by data 
coach and admin, 
focus on data 
analysis, action 
planning, and lesson 
planning. 

Meeting agendas 
and attendance; 
documented action 
plans developed 
during quarterly data 
and planning 
meetings 

Costs for substitutes 
during quarterly data 
and planning 
meetings 

SIG Grant 

Continue classroom walk-
throughs on a 6-8 week 
rotation to observe: 
implementation of the 
core ELA literacy 
programs, approved 

Principal October, 2025-April, 
2026 

Walk-throughs begin 
in October annually 
(Oct./Nov., Dec., 
Feb./March, April), as 
well as formal and 
informal classroom 
observations, and will 

Walk-through + 
informal and formal 
observation feedback 
provided to teachers 

No tangible costs N/A 



intervention resources; 
SDI in fluency and 
comprehension strategies; 
and implementation of 
high-yield co-teaching 
models; and provide 
individualized feedback to 
co-teaching teams; and 
provide PLC-based 
feedback regarding trends 
and next steps.  

continue through 
April according to 
Division timelines. 
 
Following each walk-
through cycle, staff 
receive PLC and/or 
individualized 
feedback; following 
each observation, 
staff receive 
individualized 
feedback. Follow up 
actions include 
required coaching 
cycles with 
instructional coaches, 
peer observations, 
and/or growth 
dialogues or 
improvement plans.  

The year-2 plan and Action Steps will be developed after reevaluating Spring 2026 data and revising the Multi-Year plan. 
 

 
Multi-year School Support Plan 
3-Year Goal Statement 
Include the goal statement completed as part of the needs 
assessment process. 

By June 2028, the Math Mastery Index Performance score, expressed as a percentage, for EL 
students and economically disadvantaged students will increase to at least 80% (baseline data: 
65%). 
(We have combined the EL and economically disadvantaged subgroups because there is an 
almost 1:1 correspondence between the two, meaning that close to 100% of our EL students are 
also identified as economically disadvantaged. In addition, 68% of our students with disabilities 
are also identified as English learners.) 

School Performance and Support Framework Alignment 
Select indicator that the goal addresses. Math Mastery 
Measurable Objectives 
Define objectives that support accomplishing the goal. 

Measurable Objective Year 1 Measurable Objective Year 2 Measurable Objective Year 3 
By June, 2026, the Math 
Mastery Index Performance 
score for EL students and 
economically disadvantaged 
students will increase to at 
least 70% (baseline data- 
65%). 

By June, 2027, the Math Mastery 
Index Performance score for EL 
students and economically 
disadvantaged students will 
increase to at least 75%. 

By June, 2028, the Math 
Mastery Index Performance 
score for EL students and 
economically disadvantaged 
students will increase to at least 
80%. 



Evidence-Based Strategy 
Describe the evidence-based strategy and the rationale for 
selection. Identify evidence tier. 

1) Close math skill gaps by providing small group, systematic, standards-based 
interventions and tutoring services for students identified as performing in the basic to 
below basic ranges on a specific skill assessment, the MAP math exam, and/or the 
previous school year’s SOL assessment (Strong Evidence- Assisting Students Struggling 
with Mathematics: Intervention in the Elementary Grades- Systematic Instruction; 
Effective Programs in Elementary Mathematics; Characteristics of Effective Elementary 
Mathematics Instruction; Elementary Mathematics Interventions). This strategy responds 
to the CNA finding that EL and economically disadvantaged students continue to 
demonstrate challenges with early numeracy skills that impact long-term math skills 
development and their access to core math instruction. 

2) General education teachers will engage in structured lesson planning to incorporate the 
use of concrete and semi-concrete representations into instruction to support students’ 
learning of math concepts and skills (Strong Evidence- Assisting Students Struggling with 
Mathematics: Intervention in the Elementary Grades- Representations; Using the 
concrete-representational-abstract sequence; Using CRA to Teach; Characteristics of 
Effective Elementary Mathematics Instruction; Building Mathematical Fluency; Word 
problem solving instructions for English learners). This strategy responds to the CNA 
finding that EL and economically disadvantaged students  are not accessing core content 
instruction presented primarily in the abstract (or algorithm), and require both concrete 
and semi-concrete representations to successfully do so. 

Intended Outcomes 
Describe how student outcomes will improve as a result 
implementing the evidence-based strategy. 

Strategy 1: Reduce math skills gaps for EL students and economically disadvantaged students in 
grades K-5 so that they have the number sense, computational, and mathematical reasoning 
skills necessary to access grade-level math concepts.  
 
Strategy 2: Improve EL students' and economically disadvantaged students’ access to the core 
math curriculum and resources by appropriately differentiating and scaffolding instruction, using 
the Concrete-Representational-Abstract (CRA) approach. 

Lead person (Who is responsible for ensuring the work gets 
done?) 

Principal 

Team Members (Who are responsible for doing the work?) Assistant Principal for K-2, Assistant Principal for 3-5, Assistant Principal for Special Education, 
Data Coach, Reading Specialist, Reading Interventionist, Dual Language Coach, Tier 3 GLAD 
Trainer, K-5 General Education Teachers, K-5 EL teachers, K-5 Special Education Teachers 

Action Step 
(What will be 

accomplished?) 
List the specific, sequenced 
steps required to complete 

the activity. 

Process Owner 
(Who is responsible 

for ensuring the 
action step is 
complete?) 

Identify a single, 
accountability lead. 

Time Frame 
(How long will it 

take?) 
Identify the start and 
end dates for each 

action step, including 
any key milestones. 

Progress Checks 
(How will the team 
monitor progress?) 
Define key dates to 

review process, make 
adjustments, and 
confirm the work 
remains on track. 

Measures of 
Success 

(How will the team 
know if the action 
step is complete?) 

Define clear, 
observable indicators 

of completion. 

Cost Elements 
(What resources are 
needed to complete 

the action step?) 
 

Funding Source 
(Where will the 

money come from?) 
 

Engage in professional 
learning on effective 
implementation of  core 
curriculum and 

Math coach August 2025 -June, 
2026 

Annual training/ 
refresher dates: 
August-October 
 

Staff attendance and 
completion of training 
sessions 

Paid PD time for staff 
after contract hours 
 

SIG Grant 

https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC2021006-Math-PG.pdf#page=12
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC2021006-Math-PG.pdf#page=12
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC2021006-Math-PG.pdf#page=12
https://journals.sagepub.com/doi/pdf/10.1177/2332858420986211
https://www.mdpi.com/2227-7102/15/1/76
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supplemental intervention, 
high-quality instructional 
materials (i.e., Zearn, 
Imagine Math, Counting 
Collections, Number 
Worlds)  

6-8 week walk-
through cycle: 
November, Jan/Feb, 
March/April with 
individual and PLC 
feedback 
 
Informal and formal 
observations 
between walk-
through cycles for 
individual, evaluative 
feedback 

Purchase of 
supplemental core 
materials (i.e., 
manipulatives) 
 
Purchase of external 
PD services as 
required, based on 
teacher proficiency 

Plan for and implement 
day-time and after-school 
structured math 
interventions and tutoring, 
using the following 
resources: Counting 
Collections (grades K-2), 
Zearn (grades 3-5), 
Imagine Math (new for K-
5), Number Worlds (SWD 
K-5) 

Principal October, 2025-June, 
2026  

Build student lists 
annually based on 
BOY data and 
previous year’s MAP 
and SOL results 
annually in Sept. 
 
Train tutors in core 
programs and begin 
tutoring by early 
October; weekly 
tutoring will continue 
yearly as long as 
funding allows 
through May. 
 
Tutoring coordinators 
engage in semi-
weekly walk-throughs 
to monitor fidelity of 
program 
implementation and 
provide feedback. 
 
Quarterly data 
meetings will be held 
to adjust groupings 
based on student 
progress data. 

Data progress-
monitoring related to 
both student 
attendance at 
tutoring and student 
academic  growth 

Approximately 
$43,740 annually for 
tutoring staff salaries 

SIG Grant, All In 
Tutoring funds  



Math PLCs and math 
coach continue to co-plan 
and create materials in 
grades K-5 for weekly 
core standards spiral 
review (Flex Fridays) 
based on formative and 
summative assessment 
data. 

Principal (Support 
from Assistant 
Principals and Math 
Coach) 

October, 2025-June, 
2026 

Flex Friday lesson 
plans and resources 
creation by math 
coach and PLCs 
based on previous 
year’s SOL and MAP 
data. 
 
Flex Friday 
implementation 
begins in October 
each year and will 
continue through 
May. 
 
Weekly planning and 
check-ins through 
PLCs and classroom 
visits. 

Data progress-
monitoring related to 
student growth; 
materials created; 
and Flex Friday 
lesson plans 

Paid professional 
planning time outside 
of contract hours 

SIG Grant 

Continue to provide initial 
and follow-up training, 
individualized feedback, 
opportunities for peer 
observations, and 
individualized coaching 
support related to 
implementation of the 
CRA approach to math 
instruction in both whole 
group and small group 
settings, based on data 
from walk-throughs, 
formal, and informal 
observations. 

Math Coach August, 2025-June, 
2026 

Annual CRA training/ 
refresher in August 
followed by walk-
throughs, informal 
observations, and 
formal observations. 
 
Weekly coaches/ 
admin meeting to 
assign staff in need 
of coaching cycles 
and monitor 
progress; follow up 
observation after 
around 2 weeks. 
Cycles repeat for 
staff needing 
additional support, 
based on admin 
observations. 
 
Admin team follows 
through with formal 
documentation of 
staff performance 

Staff attendance and 
completion of 
trainings 
 
Staff feedback and 
reflection meetings 
and notes (admin 
staff feedback 
provided after each 
6-8 week walk- 
through rotation and 
after individual formal 
or informal 
observations 
between rotations.) 

Manipulatives to 
support CRA 
approach 
 
Paid professional 
planning and training 
time outside of 
contract hours 

SIG Grant 



following HR 
procedures.. 

Continue to review and 
provide PLC-based and 
individualized teacher 
feedback on effective 
implementation of the 
collaborative math lesson 
planning document, 
including specific planning 
for concrete and 
representational teaching 
strategies. 

Principal (Support 
from 3-5 Assistant 
Principal and Math 
Coach) 

August, 2025-June, 
2026 

Annual training/ 
refresher in lesson 
planning expectations 
delivered in August; 
follow-up training 
provided as needed 
when lesson plan 
must be modified or 
updated due to 
evolving CO 
guidance; weekly 
lesson plan review; 
coaching as 
identified. 

Lesson plans reflect 
expectations and 
align to grade-level 
standards; taught 
lesson matches 
lesson plans during 
walk-throughs and 
observations 

Paid professional 
planning and training 
time outside of 
contract hours 

SIG Grant 

Continue data-driven PLC 
structure including weekly 
(biweekly in K-1) math 
curriculum/content 
meetings, monthly Flex 
Friday progress 
monitoring meetings, and 
quarterly team data 
review and planning days 
to monitor student 
progress and determine 
action steps. 

K-2 and 3-5 
Assistant Principals 

August, 2025 - June, 
2026 

PLCs begin in August 
and occur weekly. 
 
Progress monitoring 
meetings begin in 
Nov. each year and 
continue monthly.  
 
1st quarterly data and 
planning meetings  
held in November; 
2nd meetings in 
Jan./early Feb.; 3rd 
meeting in 
March/April. Meetings 
facilitated by data 
coach and admin, 
focus on data 
analysis, action 
planning, and lesson 
planning. 

Meeting agendas 
and attendance; 
documented action 
plans developed 
during quarterly data 
and planning 
meetings 

Costs for substitutes 
during quarterly data 
and planning 
meetings 

SIG Grant 

Continue classroom walk-
throughs on a 6-8 week 
rotation to observe 
implementation of CRA 
and guided math block; 

Principal October, 2025-June, 
2026 

Walk-throughs begin 
in October annually 
(Oct./Nov., Dec., 
Feb./March, April), as 
well as formal and 
informal classroom 

Walk-through + 
informal and formal 
observation feedback 
provided to teachers 

No tangible costs N/A 



provide individualized 
feedback to teachers; and 
provide PLC-based 
feedback regarding trends 
and next steps.  

observations, and will 
continue through 
April according to 
Division timelines. 
 
Following each walk-
through cycle, staff 
receive PLC and/or 
individualized 
feedback; following 
each observation, 
staff receive 
individualized 
feedback. Follow up 
actions include 
required coaching 
cycles with 
instructional coaches, 
peer observations, 
and/or growth 
dialogues or 
improvement plans.  

The year-2 plan and Action Steps will be developed after evaluating Spring 2026 data and revising the Multi-Year plan. 

 

Multi-year School Support Plan 
3-Year Goal Statement 
Include the goal statement completed as part of the needs 
assessment process. 

By June, 2028 the Math Mastery Index Performance score by percent for students with disabilities  
(SWD) will increase to at least 80% (baseline data- 64%). 
(Approximately 68% of our students with disabilities are also identified as English learners; 
strategies identified for both groups overlap with this data point in mind.) 

School Performance and Support Framework Alignment 
Select indicator that the goal addresses. Math Mastery 
Measurable Objectives 
Define objectives that support accomplishing the goal. 

Measurable Objective Year 1 Measurable Objective Year 2 Measurable Objective Year 3 
By June, 2026, the Math 
Mastery Index Performance 
score for students with 
disabilities will increase to at 
least 69% (baseline data- 
64%). 

By June, 2027, the Math Mastery 
Index Performance score for 
students with disabilities will 
increase to at least 74%.  

By June, 2028, the Math 
Mastery Index Performance 
score for students with 
disabilities will increase to at 
least 80%.  

Evidence-Based Strategy 
Describe the evidence-based strategy and the rationale for 
selection. Identify evidence tier. 

5) Close math skill gaps by providing small group, systematic, and standards-based 
interventions and services for students identified as performing in the basic to below basic 
ranges on a specific skill assessment, the MAP math assessment, and/or the previous 



school year’s SOL assessment (Strong Evidence- Assisting Students Struggling with 
Mathematics: Intervention in the Elementary Grades- Systematic Instruction; Effective 
Programs in Elementary Mathematics; Characteristics of Effective Elementary 
Mathematics Instruction; Elementary Mathematics Interventions). This strategy responds 
to the CNA finding that SWD continue to demonstrate challenges with early numeracy 
skills that impact long-term math skills development and their access to core math 
instruction. 

6) General education and special education teachers will engage in structured lesson 
planning to incorporate the use of concrete and semi-concrete representations into whole 
and small group instruction to support students’ learning of math concepts and skills 
(Strong Evidence- Assisting Students Struggling with Mathematics: Intervention in the 
Elementary Grades- Representations; Using CRA to Teach; Characteristics of Effective 
Elementary Mathematics Instruction; Building Mathematical Fluency). This strategy 
responds to the CNA finding that SWD are not accessing core content instruction 
presented primarily in the abstract (or algorithm), and require both concrete and semi-
concrete representations to successfully do so. 

Intended Outcomes 
Describe how student outcomes will improve as a result 
implementing the evidence-based strategy. 

5. Strategy 1: Reduce math skills gaps for students with disabilities in grades K-5 so that 
they have the number sense, computational, and mathematical reasoning skills 
necessary to access grade-level math concepts.  

6. Strategy 2: Improve students with disabilities’ access to the core math curriculum and 
resources with appropriate differentiation and scaffolds utilizing the Concrete-
Representational-Abstract (CRA) approach to core math instruction. 

Lead person (Who is responsible for ensuring the work gets 
done?) 

Principal 

Team Members (Who are responsible for doing the work?) Assistant Principal for K-2, Assistant Principal for 3-5, Assistant Principal for Special Education, 
Data Coach, Reading Specialist, Reading Interventionist, Dual Language Coach, Tier 3 GLAD 
Trainer, K-5 General Education Teachers, K-5 EL teachers, K-5 Special Education Teachers 

Action Step 
(What will be 

accomplished?) 
List the specific, sequenced 
steps required to complete 

the activity. 

Process Owner 
(Who is responsible 

for ensuring the 
action step is 
complete?) 

Identify a single, 
accountability lead. 

Time Frame 
(How long will it 

take?) 
Identify the start and 
end dates for each 

action step, including 
any key milestones. 

Progress Checks 
(How will the team 
monitor progress?) 
Define key dates to 

review process, make 
adjustments, and 
confirm the work 
remains on track. 

Measures of 
Success 

(How will the team 
know if the action 
step is complete?) 

Define clear, 
observable indicators 

of completion. 

Cost Elements 
(What resources are 
needed to complete 

the action step?) 
 

Funding Source 
(Where will the 

money come from?) 
 

Engage in professional 
learning on effective 
implementation of  core 
curriculum and 
supplemental intervention 
high-quality instructional 
materials (i.e.,Zearn, 
Imagine Math, Counting 

Math coach August 2025 -
November, 2026 

Annual training/ 
refresher dates: 
August-October 
 
6-8 week walk-
through cycle: 
November, Jan/Feb, 
March/April with 
individual and PLC 
feedback 

Staff attendance and 
completion of training 
sessions 

Paid PD time for staff 
after contract hours 
 
Purchase of 
supplemental core 
materials (i.e., 
manipulatives) 
 
Purchase of external 
PD services as 

SIG Grant 

https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC2021006-Math-PG.pdf#page=12
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https://files.eric.ed.gov/fulltext/ED548269.pdf


Collections, Number 
Worlds)  

 
Informal and formal 
observations 
between walk-
through cycles for 
individual, evaluative 
feedback 

required, based on 
teacher proficiency 

Implement day-time and 
after-school structured 
math interventions and 
tutoring, including: 
Counting Collections 
(grades K-2), Zearn 
(grades 3-5), Imagine 
Math (new for K-5), 
Number Worlds (SWD K-
5) 

Principal October, 2025-May, 
2026 

Build student lists 
annually based on 
BOY data and 
previous year’s MAP 
and SOL results 
annually in Sept. 
 
Train tutors in core 
programs and begin 
tutoring by early 
October; weekly 
tutoring will continue 
yearly as long as 
funding allows 
through May. 
 
Tutoring coordinators 
engage in semi-
weekly walk-throughs 
to monitor fidelity of 
program 
implementation and 
provide feedback. 
 
Quarterly data 
meetings will be held 
to adjust groupings 
based on student 
progress data. 

Data progress-
monitoring related to 
student attendance 
at tutoring and 
student growth 

Approximately 
$43,740 for tutoring 
staff salaries 

SIG Grant, All In 
Tutoring funds  

Math PLCs and math 
coach continue to co-plan 
and create materials in 
grades K-5 for weekly 
core standards spiral 
review (Flex Fridays) 
based on formative and 

Principal (Support 
from Assistant 
Principals and Math 
Coach) 

October, 2025-May, 
2026 

Flex Friday lesson 
plans and resources 
creation by math 
coach and PLCs 
based on previous 
year’s SOL and MAP 
data. 
 

Data progress-
monitoring related to 
student growth; 
materials created; 
and Flex Friday 
lesson plans 

Paid professional 
planning time outside 
of contract hours 

SIG Grant 



summative assessment 
data. 

Flex Friday 
implementation 
begins in October 
each year and will 
continue through 
May. 
 
Weekly planning and 
check-ins through 
PLCs and classroom 
visits. 

Continue to provide 
follow-up special educator 
and general educator 
training, individualized 
feedback, opportunities 
for peer observations, and 
individualized coaching 
support related to 
implementation of the 
CRA approach to math 
instruction in both whole 
group and small group 
settings, based on data 
from walk-throughs, 
formal, and informal 
observations. 

Math Coach August, 2025-May, 
2026 

Annual CRA training/ 
refresher in August 
followed by walk-
throughs, informal 
observations, and 
formal observations. 
 
Weekly coaches/ 
admin meeting to 
assign staff in need 
of coaching cycles 
and monitor 
progress; follow up 
observation after 
around 2 weeks. 
Cycles repeat for 
staff needing 
additional support, 
based on admin 
observations. 
 
Admin team follows 
through with formal 
documentation of 
staff performance as 
required. 

Staff attendance and 
completion of 
trainings 
 
Staff feedback and 
reflection meetings 
and notes (admin 
staff feedback 
provided after each 
6-8 week walk- 
through rotation and 
after individual formal 
or informal 
observations 
between rotations.) 

Manipulatives to 
support CRA 
approach 
 
Paid professional 
planning and training 
time outside of 
contract hours 

SIG Grant 

Continue to review and 
provide PLC-based and 
individualized teacher 
feedback on effective 
implementation of the 
collaborative math lesson 

Principal (Support 
from 3-5 Assistant 
Principal and Math 
Coach) 

August, 2025-May, 
2026 

Annual training/ 
refresher in lesson 
planning expectations 
delivered in August; 
follow-up training 
provided as needed 
when lesson plan 

Lesson plans reflect 
expectations and 
align to grade-level 
standards; taught 
lesson matches 
lesson plans during 

Paid professional 
planning and training 
time outside of 
contract hours 

SIG Grant 



planning document, 
including specific planning 
for concrete and 
representational teaching 
strategies. 

must be modified or 
updated due to 
evolving CO 
guidance; weekly 
lesson plan review; 
coaching as 
identified. 

walk-throughs and 
observations 

Continue data-driven PLC 
structure including weekly 
math (biweekly in K-1) 
curriculum/content 
meetings, monthly Flex 
Friday progress 
monitoring meetings, and 
quarterly team data 
review and planning days. 

K-2 and 3-5 
Assistant Principals 

August, 2025-May, 
2026 

PLCs begin in August 
and occur weekly. 
 
Progress monitoring 
meetings begin in 
Nov. each year and 
continue monthly.  
 
1st quarterly data and 
planning meetings  
held in November; 
2nd meetings in 
Jan./early Feb.; 3rd 
meeting in 
March/April. Meetings 
facilitated by data 
coach and admin, 
focus on data 
analysis, action 
planning, and lesson 
planning. 

Meeting agendas 
and attendance; 
documented action 
plans developed 
during quarterly data 
and planning 
meetings 

Costs for substitutes 
during quarterly data 
and planning 
meetings 

SIG Grant 

Continue classroom walk-
throughs on a 6-8 week 
rotation to observe 
implementation of CRA 
and guided math block; 
provide individualized 
feedback to teachers; and 
provide PLC-based 
feedback regarding trends 
and next steps.  

Principal October, 2025-April, 
2026 

Walk-throughs begin 
in October annually 
(Oct./Nov., Dec., 
Feb./March, April), as 
well as formal and 
informal classroom 
observations, and will 
continue through 
April according to 
Division timelines. 
 
Following each walk-
through cycle, staff 
receive PLC and/or 
individualized 
feedback; following 

Walk-through + 
informal and formal 
observation feedback 
provided to teachers 

No tangible costs N/A 



each observation, 
staff receive 
individualized 
feedback. Follow up 
actions include 
required coaching 
cycles with 
instructional coaches, 
peer observations, 
and/or growth 
dialogues or 
improvement plans.  

The year-2 plan and Action Steps will be developed after reevaluating Spring 2026 data and revising the Multi-Year plan. 

 

 
 
 
Assurances 

Assurance of Review and Approval 
School Year: Choose an item. 
Division Name:  
Division-Level Team Lead Name:  
Division-Level Team Lead Email:  
School Name:  
Principal Name:  
Principal Email:  
School Performance Category: Choose an item. 
School Federal Designation: Choose an item. 

For Comprehensive Support and Improvement Schools, the Multi-year School Support Plan must be written by the school division for the 
school and include four evidence-based Interventions. The proposed plan must be approved by the principal and division, reviewed by the local 
school board, and submitted to the Virginia Department of Education (the Department) by the Division Superintendent for final approval. The 
Virginia Department of Education will review the plan and may request revisions before approving the plan. The Department-approved plan must 
be published on the division website and the school website. The Multi-year School Support Plan will be incorporated as a component of the 
school's comprehensive, unified, long-range plan. (8VAC20-132-280(C)(1)) (ESEA Section 1111(d)(1)(B)(v)). 

For Targeted Support and Improvement and Additional Targeted Support and Improvement schools, the Multi-year School Support Plan 
must be written by the school and include two evidence-based Interventions. The proposed plan must be approved by school division and the 



local school board. The approved plan must be published on the division website and the school website. The Multi-year School Support Plan 
will be incorporated as a component of the school's comprehensive, unified, long-range plan. (8VAC20-132-280(B)) (ESEA Section 
1111(d)(2)(B)(iii)). 

By signing below, I certify that I have thoroughly reviewed the Multi-year School Support Plan for the federally identified school named in this 
document. I affirm that the plan: 

● Aligns with federal and state requirements for school improvement; 
● Addresses the needs identified through a school needs assessment; 
● Includes the minimum number of required evidence-based interventions; 
● Reflects stakeholder input and collaboration; and 
● Establishes clear goals, timelines, and progress monitoring processes. 

I approve the contents of this plan and commit to supporting its implementation with fidelity to ensure improved outcomes for all students. 

 

Principal Name  Principal Signature  Date Approved 

 

Division-Level Lead Name  Division-Level Lead Signature  Date Approved 
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