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Course Title: Vocal Stage Performance

Course Description: This course introduces the student to the American Musical theatre
repertoire with a concentration on acting fundamentals, vocal technique, monologues and
scene study, audition techniques, stage production, ensemble and solo

singing, movement for musical theater, and the history of musical theater. The students
have the opportunity to experience musical and theatrical performance and develop an
appreciation for musical theater. Scripts and vocal material are provided.

New Jersey Student Learning Standards

2020 NIJSLS - VPA Standards

Course Sequence & Pacing

Estimated
Week of
Unit Title Instruction
Unit 1: Vocal Basics & Health Weeks 1-4

(10 Class Periods)

Unit 2: Vocal Technique & Tone

Weeks 5 - 8
(10 Class Periods)



https://www.nj.gov/education/standards/vpa/Docs/2020%20NJSLS-VPA.pdf

Unit 3: Foundations of Music Literacy and Sight-Singing

Weeks 9 - 12
(10 Class Periods)

Unit 4: Ensemble Singing & Collaboration

Weeks 13 - 16
(10 Class Periods)

Unit 5: Mid Year Showcase

Week 17
(5 Class Periods)

Unit 6: Musical Styles & Repertoire

Weeks 18 - 22
(10 Class Periods)

Unit 7: Performance Skills & Stage Presence

Weeks 23 - 27
(7 Class Periods)

Unit 8: Solo Performance & Audition Technique

Weeks 28 - 32
(10 Class Periods)

Unit 9: Composition & Interpretation

Weeks 33 - 38
(8 Class Periods)

Unit 10: Final Performance & Portfolio Showcase

Weeks 39 - 44
(10 Class Periods)




Unit 1

Desired Results

Unit 1 Title: Vocal Basics & Health

Unit Summary: In this foundational unit, students will explore the essential components of vocal performance with a focus on
understanding and caring for their unique instrument—the human voice. Students will gain a functional understanding of the
vocal mechanism, including how the respiratory system, vocal folds, and resonators work together to produce sound. Emphasis
will be placed on developing healthy singing habits through proper posture, breath support, and vocal hygiene.

Students will engage in a variety of breathing exercises, posture drills, and warm-ups designed to promote flexibility, tone, and
vocal stamina. Through daily practice and guided instruction, they will learn to identify tension and employ strategies for

relaxation and vocal ease. The unit also introduces students to fundamental techniques in pitch accuracy, vowel formation, diction,
and projection.

By the end of this unit, students will be able to demonstrate a basic vocal routine, describe how the voice functions, and apply safe,
effective vocal techniques in both individual and ensemble settings. This unit sets the stage for more advanced repertoire and
stylistic interpretation in later units, while fostering confidence, discipline, and body awareness in young singers.

Learning Standards
NJSLS:

e 1.3A.8.Crla: Generate and improvise rhythmic, melodic and harmonic phrases and harmonic accompaniments within basic
forms (e.g., AB, ABA, Theme & Variations) and expanded forms (e.g., introductions, transitions, codas) that convey expressive
intent. Explain connection to specific purpose and context (e.g., social, cultural, historical).

e 1.3A.8.Pr4a: Apply collaboratively and personally developed criteria for selecting music of contrasting styles for performance
and explain expressive qualities, technical challenges and reasons for choices.

e 13A.8.Pr5a: Identify and apply personally developed criteria (e.g., demonstrating correct interpretation of notation, technical
skill of performer, originality, emotional impact, variety, interest) to rehearse, refine and determine when the music is
ready to perform.

e 1.3A.8.Re8a: Apply appropriate personally developed criteria to evaluate musical works or performances.




Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4 Life Literacies & Key Skills:
e -9.4.8.CL2: Repurpose an existing resource in an innovative way (e.g., 8.2.8.NT.3). - 9.4.8.CL.3: Examine challenges that may
exist in the adoption of new ideas (e.g., 2.1.8.SSH, 6.1.8.CivicsPD.2).
o Critical Thinking & Problem Solving — Students reflect on techniques, identify tension, and adjust posture and breath

support.
Creativity & Innovation — Students design unique warm-up routines or experiment with different vocalises.
Communication & Collaboration - Performing in ensemble settings, peer-feedback, and self-assessment sessions.
Digital Citizenship / Information Literacy - If using instructional videos or research modules on vocal health,
students discern credible sources.

Computer Science & Design Thinking (CS & DT):

e Sequencing warm-up routines
o 8.2.8.ED.2 (Design steps)
m Identify the steps in the design process that could be used to solve a problem.
e Treating warm-up as a designed process with defined stages
e Designing personalized warm-ups
o 8.2.8.ED.3 (Proposal with model)
m Develop a proposal for a solution to a real-world problem that includes a model (e.g., physical prototype,
graphical/technical sketch).
e Students draft a plan or graphic showing their vocal routine
e [Iterative refinement of technique
o 8.2.8.ED.5 (Optimization)
m Explain the need for optimization in a design process
e Improvements based on feedback and voice reflection
e (Choosing between methods
o 8.2.8.ED.6 (Trade-offs)
m Analyze how trade-offs can impact the design of a product.




e Reflecting on time vs benefit, tension vs vocal freedom

Interdisciplinary Connections:

e Science (Life Sciences & Human Body Systems)
o Connection: Understanding how the vocal mechanism works (lungs, diaphragm, larynx, vocal folds) supports vocal
health and technique.
o Standard:

m  MS-LS1-3 (NGSS / NJSLS-S): Use arguments supported by evidence for how the body is a system of interacting

subsystems composed of groups of cells.
e Application: Analyze how respiratory, muscular, and nervous systems collaborate in voice production.
e English Language Arts (ELA/Literacy)
o Connection: Students reflect, critique, and analyze vocal performance using discipline-specific vocabulary and
communication strategies.
o Standards:

m SL.PE.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.

m RI.MF.8.6. Evaluate the choices made (by the authors, directors, or actors) when presenting an idea in different
mediums and the advantages and disadvantages of using different mediums or formats (e.g., visually,
guantitatively) to address a question or solve a problem.

e Application: Discuss feedback from peers, analyze videos of vocal technique, or present oral reflections.
= W.IW.8.2. Write informative/explanatory texts (including the narration of historical events, scientific
procedures/ experiments, or technical processes) to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.
e Application: Write an essay or journal entry explaining how posture and breathing affect vocal tone.
e Health & Physical Education
o Connection: Posture, breath control, and body awareness relate directly to fitness, self-care, and vocal hygiene.
o Standards:
m 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
e Application: Discuss the effects of hydration, sleep, and nutrition on vocal quality.
m 2.2.8.LF.2: Develop and build an individual fitness plan.




e Application: Students create a vocal health and warm-up routine as part of daily physical care.
e Social-Emotional Learning (SEL)
o Connection: Confidence, emotional expression, and communication are core parts of singing and performance.
o SEL Competencies (NJ DOE Framework):
m Self-Awareness: Recognizing physical/emotional states during singing.
m Self-Management: Managing performance anxiety through breath and posture.
m Responsible Decision-Making: Choosing warm-ups or vocal strategies to protect the voice.
e Application: Students reflect on how singing impacts mood, focus, and social interaction.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
e How does understanding the vocal mechanism help us e The human voice is a complex instrument that requires
become better singers? knowledge, care, and practice to develop effectively.
e Why are posture and breath support important for healthy e Healthy vocal production depends on proper posture,
vocal production? breath control, and consistent warm-up routines.
e What habits contribute to long-term vocal health, and why e Singers must maintain physical and vocal health to
do they matter? ensure longevity and avoid injury.
e How can warm-ups prepare the voice and mind for e Awareness of the vocal mechanism supports more
singing? intentional and expressive singing.
e In what ways can singing connect to our identity, e Through reflection and self-assessment, singers can
emotions, and personal expression? improve technique and performance quality.
e How do singers evaluate and improve their vocal e Singing is a personal and expressive art form that
performance? connects the body, mind, and emotions.
Vocabulary: Diaphragm, Vocal Folds(Chords), Larynx, Resonators, Phonation, Breath Support, Posture, Inhalation, Exhalation,
Tension, Range, Tone Quality, Expression, Articulation.




Students will be able to:

e Describe the basic anatomy of the voice and how sound is produced.
Demonstrate proper posture and breathing for singing.

Participate in vocal warm-ups with purpose and awareness.
Understand how to care for their voice.

Learning Activities:
e Vocal Mechanism Exploration
o Activity: Students label a diagram of the vocal mechanism and identify key functions (e.g., diaphragm, vocal folds,
larynx).
Materials: Diagrams, slides, video animations, interactive 3D models (e.g., online apps).
Differentiation:
m Visual learners: labeled diagrams, animations.
m Kinesthetic learners: use pipe cleaners or 3D models to build the vocal mechanism.
m Struggling learners: provide a word bank or color-coded guides.
m Advanced learners: research and present a short report on how vocal misuse can affect the vocal folds.
e Breathing for Singing
o Activity: Guided breathing exercises using imagery (e.g., “breathe into your back” or “inflate the balloon”).
o Materials: Yoga mats (optional), soft music, breath-counting charts.
o Differentiation:
m Use physical prompts for students who benefit from movement or touch cues (e.g., hands on ribs).
m Offer seated options for students with physical limitations.
m Use recordings to allow students to practice at their own pace.
m Let advanced students explore breath control in phrasing during a simple song.
e Posture Practice
o Activity: “Posture Parade” - students practice correct singing posture with and without mirrors, then give peer
feedback.
Materials: Mirrors, yoga blocks/chairs, posters of correct posture.
Differentiation:
m Peer partners can provide support and visual cues.




m Use fun games (e.g., “freeze in good posture” when music stops).
m Students with balance or mobility needs can demonstrate posture from a seated position.
m Challenge advanced students to coach peers or explain how posture affects breath and sound.
e Warm-Up Circuit
o Activity: Rotating stations featuring different warm-ups (lip trills, sirens, tongue twisters, call-and-response).
o Materials: Station signs, instructions, visuals/audio guides.
o Differentiation:
m Provide audio/video demonstrations at each station.
m Allow students to opt for “quiet” versions (e.g., hums) if self-conscious.
m Offer choice of warm-up path (student choice = voice ownership).
m Let advanced students lead a station or create their own warm-up.
e Healthy Voice Habits Skit
o Activity: Small groups create and perform a skit showing healthy and unhealthy vocal habits.
o Materials: Props (optional), scenario prompts.
o Differentiation:
m Provide sentence starters or templates for those needing structure.
m Allow students to present live or record their skits.
m Use mixed-readiness groups so stronger students can support peers.
m Advanced students can write and direct the skit.
e Daily Vocal Journal
o Activity: Students reflect on their vocal warm-up, breath, and posture progress each day.
o Materials: Journals or digital log, sample reflection questions.
o Differentiation:
m Use sentence starters or emoji-based check-ins for younger or struggling writers.
m Allow video or voice-recorded reflections for students who prefer to speak.
m Provide options for creative expression (draw posture diagrams, write “voice goals”).
m Encourage advanced students to track specific vocal growth goals and techniques.
e Singing with Awareness
o Activity: Sing a simple piece focusing on posture, breath, and healthy tone. Stop periodically for reflection.
o Materials: Short song or round (e.g., “One Bottle of Pop”), lyric sheets, reflection questions.




o Differentiation:
m Pair students to give supportive feedback.
m Provide lyrics with visual breath marks for support.
m Let students choose which technical skill to focus on (posture, breath, tone).
m Challenge advanced singers to demonstrate contrast (singing with and without technique).

Assessment Evidence

Formative Assessments: Vocal Mechanism Labeling Quiz, Breathing Observation Checklist, Posture Self-Check, Warmup Log, Exit
Tickets, “Fix The Singer” Game, Reflection Prompts.

Summative Assessments: Vocal Technique Portfolio, Vocal Health PSA Project

Common Benchmark Assessments: Vocal Technique Diagnostic, Vocal Anatomy & Health Check In, Breathing and Posture
Demonstration

Alternative Assessments: Mechanism Exploration, Breathing for Singing, Posture Practice, Warm-Up Circut, Healthy Voice Habits
Skit, Daily Voice Journal, Singing with Awareness.

Core Instructional & Supplemental Materials

3D or Online Models of Vocal Anatomy
Mirrors for Posture Practice
Yoga Mats

Accommodations and Modifications:
Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.

e Mechanism Exploration




@)

o

Original Task: Label a diagram of the vocal mechanism and identify key functions.
Complete a drag-and-drop interactive labeling activity with audio descriptions; allow oral explanations instead of
written.

e Breathing for Singing

o

o

Original Task: Guided breathing exercises using imagery and reflection.
Complete a breath log (visual icons or simple charts) noting how many counts they sustained over time; pair with
video check-ins.

e Posture Practice

o

@)

Original Task: “Posture Parade” and peer feedback on posture.
Use mirrors or video feedback tools; allow seated demonstrations and scaffolded peer checklists (with visuals).

e Warm-Up Circuit

©)

o

Original Task: Rotate through warm-up stations with audio/visual guides.
Focus on 2-3 stations with tailored supports (visual prompts, simplified tasks); record short clips of themselves
doing each warm-up.

e Healthy Voice Habits Skit

o

o

Original Task: Groups perform a skit showing healthy vs. unhealthy vocal habits.
Use visual storyboards, voice-over narration, or pre-recorded audio clips; allow adaptive or seated performances.

e Daily Vocal Journal

@)

o

Original Task: Reflect daily on warm-up, breath, and posture.
Use emoji check-ins, voice notes, or sentence starters (“Today my voice felt ___ because ____.").

e Singing with Awareness

o

o

Original Task: Sing a short piece while focusing on posture, breath, and tone; pause for reflection.
Record short singing segments and respond with thumbs-up/thumbs-down or icons for posture, breath, tone.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.

e Mechanism Exploration

o

@)

Original Task: Label a diagram of the vocal mechanism and identify key functions.
Provide a bilingual glossary, visuals, and audio recordings of part names; allow students to label using native
language first, then English.




e Breathing for Singing
o Original Task: Guided breathing exercises using imagery and reflection.
o Use guided sentence stems: “I feel the air in my . Include images and dual-language instructions.
e Posture Practice
o Original Task: “Posture Parade” and peer feedback on posture.
o Provide posture posters labeled in both English and native language; let students mime or act out “bad” vs. “good”
posture.
e Warm-Up Circuit
o Original Task: Rotate through warm-up stations with audio/visual guides.
o Use pictorial instruction cards, repeat-after-me audio models, and bilingual labels; allow students to narrate their
experience in either language.
e Healthy Voice Habits Skit
o Original Task: Groups perform a skit showing healthy vs. unhealthy vocal habits.
o Provide structured dialogue templates and allow students to use home language for planning; optionally subtitle
their skit if recorded.
e Daily Vocal Journal
o Original Task: Reflect daily on warm-up, breath, and posture.
o Include dual-language journals, visuals, or sentence frames; allow voice or video recordings in either language.
e Singing with Awareness
o Original Task: Sing a short piece while focusing on posture, breath, and tone; pause for reflection.
o Provide a highlighted lyric sheet with icons for breath cues; reflect with visual choice boards (“I was strong in: o
posture o breath o tone”).

Students at Risk of Failure
e Mechanism Exploration
o Original Task: Label a diagram of the vocal mechanism and identify key functions.
o Use a color-coded, guided labeling worksheet with sentence starters (e.g., “The diaphragm helpsme ______ 7).
e Breathing for Singing
o Original Task: Guided breathing exercises using imagery and reflection.
o Complete a partner breathing reflection sheet where they track what helped and what felt hard after each exercise.
e Posture Practice




o Original Task: “Posture Parade” and peer feedback on posture.
o Use a “Simon Says™-style game or physical model with tactile prompts to reinforce concepts.
e Warm-Up Circuit
o Original Task: Rotate through warm-up stations with audio/visual guides.
o Complete a “warm-up passport” with quick stamps/stickers to show participation; offer praise-based feedback.
e Healthy Voice Habits Skit
o Original Task: Groups perform a skit showing healthy vs. unhealthy vocal habits.
o Use picture-based cue cards and act out scripted choices (e.g., “Which choice is healthier?” scenarios).
e Daily Vocal Journal
o Original Task: Reflect daily on warm-up, breath, and posture.
o Use graphic organizers (e.g., “2 stars and a wish” format), or checklist-based reflection tools.
e Singing with Awareness
o Original Task: Sing a short piece while focusing on posture, breath, and tone; pause for reflection.
o Use a peer buddy system for support and guided rehearsal; reflect via checklist or simple drawing (“Where did I feel
strong?”).

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students' accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Mechanism Exploration
o Original Task: Label a diagram of the vocal mechanism and identify key functions.
o Research and present a slide or video comparing normal vs. damaged vocal folds with visuals and prevention tips.
e Breathing for Singing
o Original Task: Guided breathing exercises using imagery and reflection.
o Choose a short phrase from a song and analyze how to breathe for each part; record themselves singing and
self-annotate breath points.




e Posture Practice
o Original Task: “Posture Parade” and peer feedback on posture.
o Create a video tutorial or infographic on how posture affects sound production and breathing.
e Warm-Up Circuit
o Original Task: Rotate through warm-up stations with audio/visual guides.
o Design and lead a station, including creating instructions and cues for peers.
e Healthy Voice Habits Skit
o Original Task: Groups perform a skit showing healthy vs. unhealthy vocal habits.
o Write, direct, and film a PSA-style video skit promoting vocal health using humor or storytelling.
e Daily Vocal Journal
o Original Task: Reflect daily on warm-up, breath, and posture.
o Maintain a digital journal with voice logs, technique goals, annotated progress reflections, and weekly peer
feedback.
e Singing with Awareness
o Original Task: Sing a short piece while focusing on posture, breath, and tone; pause for reflection.
o Sing two versions of the song (with and without technical focus) and critique the difference using vocal vocabulary.

Desired Results

Unit 2 Title: Vocal Performance Techniques for the Stage

Unit Summary: In this performance-focused unit, students will refine the core technical skills necessary for expressive and
confident vocal delivery on stage. Building upon foundational work in posture, breathing, and vocal health, the unit emphasizes
developing tone quality, pitch accuracy, articulation, vowel shaping, and dynamic control in both solo and ensemble contexts.
Students will explore how tone and pitch are affected by vocal placement, breath support, and resonance. Daily warm-ups and
targeted vocal exercises will help them recognize and adjust their tone to suit various musical styles. Through pitch-matching
games, solfége practice, and call-and-response activities, students will strengthen their ear-training and intonation.




Articulation and diction exercises will guide students in crafting clear consonants and fluid phrasing, with particular attention to
how vowel shape impacts tone and blend—especially in ensemble singing. Students will also examine dynamics as a dramatic tool,
using volume, intensity, and contrast to enhance storytelling and musical interpretation.

Throughout the unit, students will apply these techniques to stage repertoire, focusing on musicality and performance presence.
Rehearsals will include opportunities for individual and group feedback, self-assessment, and peer coaching. The unit culminates
in a live or recorded vocal performance, where students demonstrate their technical growth and expressive communication.

By the end of the unit, students will have a deeper understanding of how to use their voices as dynamic instruments, capable of
both precision and emotional resonance.

Learning Standards

NJSLS:

e 1.2.8.Crla: Generate a variety of ideas, goals and solutions for media artworks using creative processes such as sketching,
brainstorming, improvising, and prototyping with increased proficiency, divergent thinking, and opportunity for student
choice.

e 1.3A.8.Pr4a: Apply collaboratively and personally developed criteria for selecting music of contrasting styles for performance
and explain expressive qualities, technical challenges and reasons for choices.

e 13A.8.Pr5a: Identify and apply personally developed criteria (e.g., demonstrating correct interpretation of notation, technical
skill of performer, originality, emotional impact, variety, interest) to rehearse, refine and determine when the music is
ready to perform.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key SKkills (CLKS):
e 9.4 Life Literacies & Key Skills
e 9.4.8.CT.2: Develop multiple solutions to a problem and evaluate short- and long-term effects to determine the most
plausible option (e.g., MS-ETS1-4, 6.1.8.CivicsDP.1).
o Creativity & Innovation:
m Students design expressive vocal interpretations and arrange their tone, dynamics, and phrasing for stage
presence.
o Critical Thinking & Problem Solving:
m Students analyze technical challenges (e.g., pitch issues, vowel tuning, articulation clarity) and implement
rehearsal strategies for improvement.




o Communication & Collaboration:
m Ensemble work, peer feedback, and self-reflection sessions support cooperation and shared musical
understanding.
o Information & Media Literacy / Digital Citizenship:
m Students may leverage videos, apps, or recordings for independent practice, interpretive feedback, or
self-evaluation of their performances.
e 9.2 Career Awareness, Exploration, Preparation & Training
o Career Awareness & Planning:
m By identifying personal strengths and interests (e.g., vocal performance or choral roles), students begin
connecting their evolving musical skills to possible performance paths or extracurricular opportunities.

Computer Science & Design Thinking (CS & DT):

e Computer Science (8.1)
o 8.1.8.DA.1: Organize and transform data collected using computational tools.
e Design Thinking (8.2)
o 8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.
m Students map steps like identifying tone issues, proposing solutions (e.g., adjusting vowel shape, breath
support), and iterating through rehearsal performances.
o 8.2.8.ED.3: Develop a proposal for a solution to a real-world problem that includes a model (e.g., physical prototype,
graphical/technical sketch).
m Students draft a visual or flowchart “vocal exercise design” specifying dynamic control strategies or
articulation drills.
o 8.2.8.ED.5: Explain the need for optimization in a design process.
m They evaluate and refine vocal routines or performance plans for better tone, pitch, and consistency.
o 8.2.8.ED.6: Analyze how trade-offs can impact design.
m Students weigh choices—such as louder dynamics vs. vocal strain, or clarity vs. smooth phrasing—when
designing performance interpretations.

Interdisciplinary Connections:
e Science (Acoustics & Human Physiology)
o Connection: Exploring how sound is produced and modified by the vocal tract; understanding hearing and sound
wave properties.




o Standards:
m  MS-PS4-1 (Next Generation Science Standards/NJSLS-S): Use mathematical representations to describe a simple
model for waves that includes how amplitude relates to intensity.
m MS-LS1-3: Body systems interact to support functions like voice production.
m  MS-PS4-2: Develop and use models to describe waves (sound).
e English Language Arts (Communication & Reflection)
o Connection: Expressive communication through clear articulation and effective use of language in singing; reflective
writing on vocal technique and performance.
o Standards:
m NJSLSA.SLI1: Participate in collaborative discussions.
m  W.8.2: Write informative/explanatory texts.
m  NJSLSA.R7: Integrate and evaluate multimedia content (e.g., recordings, videos) for learning.
m SL.8.4: Present claims and findings clearly.
e Physical Education & Health
o Connection: Posture, breath control, and physical wellness impact vocal performance and stamina.
o Standards:
m 2.1.8.PGD.4: Analyze relationship between healthy behaviors and personal health.
m 2.2.8.LF.2: Develop and build an individual fitness plan.
m 2.2.8.PF.2: Use self-assessment and feedback to enhance physical fitness and health.
e Social-Emotional Learning (SEL)
e Connection: Developing confidence, managing performance anxiety, and building teamwork through ensemble work.
o NJ SEL Competency Framework:
m Self-Awareness
Self-Management
Social Awareness
Relationship Skills
Responsible Decision-Making

Learning Targets



Unit Essential Questions:

How do tone, pitch, and dynamics work together to
express emotion and meaning in singing?

What techniques can singers use to improve pitch
accuracy and maintain steady intonation?

Why is clear articulation and proper vowel shaping
important for effective vocal performance?

How can controlling dynamics enhance the storytelling
and emotional impact of a song?

In what ways can self-assessment and feedback help
singers refine their vocal skills?

How do physical habits and vocal techniques influence the
guality and health of the voice?

Unit Enduring Understandings:

Tone, pitch, and dynamics are fundamental musical
elements that work together to communicate emotion
and intention in vocal performance.

Accurate pitch and steady intonation are skills developed
through focused listening, practice, and proper
technique.

Clear articulation and precise vowel shaping enhance the
clarity and expressiveness of sung text, making the
message understandable to the audience.

Dynamic control allows singers to create contrast and
interest, enriching the storytelling aspect of music.
Reflection, self-assessment, and constructive feedback
are essential tools for ongoing vocal improvement and
artistic growth.

Healthy vocal techniques and physical habits support
consistent, high-quality singing and prevent vocal strain
or injury.

Vocabulary: Tone, Pitch, Intonation, Articulation, Vowel Shaping, Dynamics, Crescendo, Decrescendo, Breath Support, Resonance,
Diction, Legato, Staccato, Register, Falsetto, Pitch Accuracy, Vibrato, Expression, Range.

Students will be able to:

Demonstrate controlled and expressive use of tone, pitch, and dynamics in vocal performances.

Accurately match and sustain pitch within a given melody using focused listening and practice techniques.
Articulate consonants clearly and shape vowels precisely to enhance vocal clarity and expression.

Apply dynamic changes (such as crescendos and decrescendos) to convey mood and emotion in singing.
Use self-assessment and peer feedback to identify areas of strength and improvement in vocal technique.
Maintain healthy vocal habits during singing to support vocal longevity and prevent strain.




Learning Activities & Differentiation:
e Pitch Matching Drills
o Activity: Students sing short melodic patterns or intervals called out or played by the teacher.
o Differentiation:
m Visual learners: Use hand signals or color-coded pitch charts.
m Kinesthetic learners: Incorporate body movement to represent pitch direction (e.g., step up/down).
m Struggling singers: Practice with simpler intervals or use a keyboard app for reference.
m Advanced singers: Try more complex patterns or improvise melodic variations.
e Articulation and Vowel Shaping Exercises
o Activity: Practice tongue twisters and vowel-focused warm-ups emphasizing clarity and precision.
o Differentiation:
m Provide printed or digital phonetic guides.
m Use slow-motion video models for students who need extra support.
m Allow students to record themselves and self-evaluate.
m Challenge advanced students to create their own articulation exercises.
e Dynamic Contrast Activities
o Activity: Sing a simple phrase multiple times at different dynamic levels (piano to forte).
o Differentiation:
m Use visuals like volume meters or color codes for dynamics.
m Pair students to coach each other on dynamic control.
m Offer instrumental backing tracks for timing support.
m Encourage advanced learners to experiment with crescendos and decrescendos.
e Peer Feedback Sessions
o Activity: Small groups perform short excerpts focusing on tone, pitch, and dynamics, then exchange constructive
feedback using guided checklists.
o Differentiation:
m Provide sentence starters for feedback (e.g., “I liked how you...”, “You could improve by...”).
m Pair stronger communicators with students needing feedback practice.
m Allow shy students to submit written feedback if they prefer.
m Rotate roles so all students practice giving and receiving feedback.




e Self-Assessment Journals
o Activity: Students regularly reflect on their vocal practice and class performances focusing on tone, pitch, and
dynamics.

o Differentiation:
m Use sentence starters or prompts for guided reflection.
m Offer options for written, audio, or video journal entries.
m Incorporate emoji or rating scales for quick check-ins.
m Encourage advanced students to set personalized vocal goals.

e Solo or Small Group Performance (Summative)
o Activity: Prepare and perform a piece demonstrating all unit skills.
o Differentiation:
m Choose solo or small group format based on student comfort.
m Allow practice recordings and multiple takes for assessment.
m Provide scaffolded repertoire choices matched to skill level.
m Use peer or teacher support for performance preparation.
e Vocal Technique Presentation (Summative)
o Activity: Create and present a video or live demonstration on a vocal skill (e.g., vowel shaping).
o Differentiation:
m Offer options for live presentation, recorded video, or illustrated slideshow.
m Provide templates and examples for structure support.
m Allow choice of topic based on interest and strengths.
m Encourage use of technology for advanced students (editing software, audio enhancements).
e Written or Digital Quiz (Summative)
o Activity: Complete a quiz on vocabulary and concepts.
o Differentiation:
m Include varied question types (multiple choice, matching, short answer).
m Offer extra time or read-aloud accommodations.
m Provide study guides or review games beforehand.
m Challenge advanced students with application questions or scenarios.
e Final Reflection Essay or Video (Summative)




o Activity: Reflect on vocal progress, citing examples and setting future goals.
o Differentiation:

m Provide reflection prompts or graphic organizers.

m Allow written, recorded, or illustrated responses.

m Use peer review or conferencing for feedback.

m Encourage inclusion of musical terminology and personal anecdotes.

Assessment Evidence

Formative Assessments: Pitch Matching Drills, Articulation & Vowel Shaping Exercises, Dynamic Contrast Activities, Peer Feedback
Sessions, Self-Assessment Journal.

Summative Assessments: Solo and Small Group Performance, Vocal Technique Presentation, Written/Digital Quiz, Final Reflection
Video

Common Benchmark Assessments: Pitch & Tone Accuracy Quiz, Articulation and Vowel Shaping Drill, Dynamic Control and
Expression Assessment, Mid-Unit Self-Assessment/Peer Review.

Alternative Assessments: Modifications made for each assessment are listed below.

Core Instructional & Supplemental Materials

“Your Voice: An Inside View” by Scorr McCoy
“What Every Singer Needs to Know About the Body”
Tuneable (intonation practice)

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and modifications
outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In addition to exposure to




the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP acts as a supplemental
curriculum guide inclusive of instructional strategies that support each learner.
e Pitch Matching Drills:
o Original Activity: Students sing short melodic patterns or intervals called out or played by the teacher.
o Alternative Assessment: Use a keyboard app or adaptive technology that provides immediate visual/auditory feedback;
allow students to respond by pointing or using symbols to show pitch recognition.
e Articulation and Vowel Shaping Exercises:
o Original Activity: Practice tongue twisters and vowel-focused warm-ups emphasizing clarity and precision.
o Alternative Assessment: Use slow-motion video modeling and allow students to submit audio or video recordings; offer
phonetic guides with pictures.
e Dynamic Contrast Activities:
o Original Activity: Sing a simple phrase multiple times at different dynamic levels (piano to forte).
o Alternative Assessment: Use visual aids like volume meters and allow non-verbal responses (e.g., tapping to indicate
dynamic changes); provide backing tracks with adjustable volume.
e Peer Feedback Sessions:
o Original Activity: Small groups perform short excerpts focusing on tone, pitch, and dynamics, then exchange
constructive feedback using guided checklists.
o Alternative Assessments: Provide sentence starter cards or checklists with visuals; allow feedback via drawings or audio
recordings.
e Self-Assessment Journals:
o Original Activity: Students regularly reflect on their vocal practice and class performances focusing on tone, pitch, and
dynamics.
o Alternative Assessment: Use emoji scales or audio journal entries; provide sentence starters and graphic organizers.
e Solo or Small Group Singing Performance
o Original Activity: Prepare and perform a piece demonstrating all unit skills.
o Alternative Assessment: Allow multiple takes and use of assistive devices; permit small group formats or partial
performances.
e Vocal Technique Presentation:
o Original Activity: Create and present a video or live demonstration on a vocal skill (e.g., vowel shaping).
o Alternative Assessment: Use pre-made templates for slides; allow video, audio, or illustrated presentations with assistive
tech.




e Written or Digital Quiz:
o Original Activity: Complete a quiz on vocabulary and concepts.
o Alternative Assessment: Offer read-aloud options, extra time, and simplified language versions; use multiple choice or
matching questions.
e Final Reflection Essay or Video
o Original Activity: Reflect on vocal progress, citing examples and setting future goals.
o Alternative Assessment: Allow video or audio reflections; use graphic organizers and sentence starters.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often preferred
over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Pitch Matching Drills:
o Original Activity: Students sing short melodic patterns or intervals called out or played by the teacher.
o Alternative Assessment: Incorporate color-coded pitch charts with native language labels; practice pitch matching with
call-and-response using visuals.
e Articulation and Vowel Shaping Exercises:
o Original Activity: Practice tongue twisters and vowel-focused warm-ups emphasizing clarity and precision.
o Alternative Assessment: Provide bilingual phonetic guides and encourage practice with native language vowel
comparisons; use peer modeling.
e Dynamic Contrast Activities:
o Original Activity: Sing a simple phrase multiple times at different dynamic levels (piano to forte).
o Alternative Assessment: Use color-coded dynamics charts with clear visual cues; partner students for coaching and
language support.
e Peer Feedback Sessions:
o Original Activity: Small groups perform short excerpts focusing on tone, pitch, and dynamics, then exchange
constructive feedback using guided checklists.
o Alternative Assessments: Offer bilingual feedback prompts and pair with strong communicators; allow written or oral
feedback in home language with translation support.
e Self-Assessment Journals:
o Original Activity: Students regularly reflect on their vocal practice and class performances focusing on tone, pitch, and
dynamics.




o Alternative Assessment: Allow reflections in home language, with bilingual prompts; incorporate visuals and simple
vocabulary.
e Solo or Small Group Singing Performance
o Original Activity: Prepare and perform a piece demonstrating all unit skills.
o Alternative Assessment: Scaffold repertoire choice with familiar songs or bilingual pieces; allow rehearsal with language
support.
e Vocal Technique Presentation:
o Original Activity: Create and present a video or live demonstration on a vocal skill (e.g., vowel shaping).
o Alternative Assessment: Provide sentence frames and vocabulary lists; allow presentations in home language with
translation or subtitles.
e Written or Digital Quiz:
o Original Activity: Complete a quiz on vocabulary and concepts.
o Alternative Assessment: Provide bilingual glossaries and audio versions of questions; allow extra time.
e Final Reflection Essay or Video
o Original Activity: Reflect on vocal progress, citing examples and setting future goals.
o Alternative Assessment: Permit reflections in home language or bilingual format; provide structured prompts.

Students at Risk of Failure
e Pitch Matching Drills:
o Original Activity: Students sing short melodic patterns or intervals called out or played by the teacher.
o Alternative Assessment: Use simpler intervals and a partnered drill format where peers assist; allow use of instrument
to check pitch.
e Articulation and Vowel Shaping Exercises:
o Original Activity: Practice tongue twisters and vowel-focused warm-ups emphasizing clarity and precision.
o Alternative Assessment: Allow repetitive practice with visual aids and scaffolded tongue twisters; use sentence frames
for self-evaluation.
e Dynamic Contrast Activities:
o Original Activity: Sing a simple phrase multiple times at different dynamic levels (piano to forte).
o Alternative Assessment: Provide instrumental backing tracks and practice with simple dynamic levels; use peer feedback
with guided sentence starters.
e Peer Feedback Sessions:




o Original Activity: Small groups perform short excerpts focusing on tone, pitch, and dynamics, then exchange
constructive feedback using guided checklists.
o Alternative Assessments: Use structured feedback templates with simple language; allow written feedback if speaking is
challenging.
e Self-Assessment Journals:
o Original Activity: Students regularly reflect on their vocal practice and class performances focusing on tone, pitch, and
dynamics.
o Alternative Assessment: Use checklists or guided reflection questions; offer choice of short written or verbal reflections.
e Solo or Small Group Singing Performance
o Original Activity: Prepare and perform a piece demonstrating all unit skills.
o Alternative Assessment: Provide simplified repertoire matched to skill; allow video submissions and peer rehearsal
support.
e Vocal Technique Presentation:
o Original Activity: Create and present a video or live demonstration on a vocal skill (e.g., vowel shaping).
o Alternative Assessment: Scaffold with guided outlines and sample videos; permit live or recorded formats.
e Written or Digital Quiz:
o Original Activity: Complete a quiz on vocabulary and concepts.
o Alternative Assessment: Supply study guides and review games before the quiz; break into smaller sections.
e Final Reflection Essay or Video
o Original Activity: Reflect on vocal progress, citing examples and setting future goals.
o Alternative Assessment: Use guided questions and checklist formats; allow short responses or drawings.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily activities
in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Pitch Matching Drills:
o Original Activity: Students sing short melodic patterns or intervals called out or played by the teacher.




o Alternative Assessment: Challenge with complex melodic improvisation tasks or composing short pitch patterns to
perform.
Articulation and Vowel Shaping Exercises:
o Original Activity: Practice tongue twisters and vowel-focused warm-ups emphasizing clarity and precision.
o Alternative Assessment: Create and teach their own articulation drills to peers, including explanations of phonetic
concepts.
Dynamic Contrast Activities:
o Original Activity: Sing a simple phrase multiple times at different dynamic levels (piano to forte).
o Alternative Assessment: Experiment with advanced dynamic shapes such as crescendos, decrescendos, and sudden
changes; record and analyze performances.
Peer Feedback Sessions:
o Original Activity: Small groups perform short excerpts focusing on tone, pitch, and dynamics, then exchange
constructive feedback using guided checklists.
o Alternative Assessments: Rotate roles to lead feedback discussions and develop critical listening rubrics.
Self-Assessment Journals:
o Original Activity: Students regularly reflect on their vocal practice and class performances focusing on tone, pitch, and
dynamics.
o Alternative Assessment: Set personalized growth goals and use detailed logs tracking specific vocal parameters over
time.
Solo or Small Group Singing Performance
o Original Activity: Prepare and perform a piece demonstrating all unit skills.
o Alternative Assessment: Encourage complex or stylistically challenging pieces; include improvisation or arrangement
elements.
Vocal Technique Presentation:
o Original Activity: Create and present a video or live demonstration on a vocal skill (e.g., vowel shaping).
o Alternative Assessment: Incorporate advanced tech tools for video editing or sound enhancement; encourage deep dives
into vocal science.
Written or Digital Quiz:
o Original Activity: Complete a quiz on vocabulary and concepts.
o Alternative Assessment: Include application and scenario-based questions requiring higher-order thinking.
Final Reflection Essay or Video




o Original Activity: Reflect on vocal progress, citing examples and setting future goals.
o Alternative Assessment: Encourage in-depth analysis with incorporation of musical terminology and future goal setting.

Desired Results

Unit 3 Title: Foundations of Music Literacy and Sight-Singing

Unit Summary: In this unit, students will build essential music literacy skills to support confident and independent vocal
performance. Through interactive lessons and guided practice, students will learn to read basic rhythms and pitches using

standard notation. They will explore melodic patterns through solfege syllables and Curwen hand signs, reinforcing pitch
relationships and interval recognition.

Students will also identify and apply common musical symbols such as dynamics, time signatures, key signatures, repeat signs,
and tempo markings, developing a deeper understanding of the written language of music. Daily sight-singing exercises and
rhythm drills will help students build fluency and self-assurance in reading and performing unfamiliar music.

By the end of the unit, students will demonstrate growth in their ability to decode, interpret, and sing music at sight, laying the
groundwork for more advanced ensemble and solo performance experiences.

Learning Standards

NJSLS:

e 1.3C.12acc.Pr4a: Develop and apply criteria to select a varied repertoire to study and perform based on an understanding of
theoretical and structural characteristics and expressive challenges in the music, the technical skill of the individual or
ensemble, and the purpose and context of the performance.

e 1.3C.12acc.Pr4b: Document and demonstrate, using music reading skills (where appropriate), how compositional devices

employed, and theoretical and structural aspects of musical works, may impact and inform prepared and improvised
performances.




e 1.3C.12acc.Pr4c: Demonstrate how understanding the style, genre and context of a varied repertoire of music influences
prepared and improvised performances as well as performers’ technical skills to connect with the audience.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):
e (reativity & Innovation:

o 9.4.8.CL1
m Demonstrate originality and inventiveness in work and understand the real-world limits to adopting new
ideas.
m Applies as students creatively interpret and perform music through reading notation and solfege.
o 9.4.8.ClL.3:

m Use multiple modes of expression and representation.
m Supports students’ use of hand signs, solfége, notation, and vocal performance as diverse communication

methods.
e (ritical Thinking & Problem Solving
o 9.4.8.CT.L:

m Identify and define authentic problems and significant questions for investigation.
m Students identify challenges in reading unfamiliar rhythms or pitches and develop practice strategies.
o 9.4.8.CT.2:
m Evaluate and select appropriate tools and technology to problem solve and complete tasks.
m Use of music notation software, apps for sight-singing, or digital metronomes for rhythm drills.
e (Communication & Collaboration:
o 9.4.8.CC.L:
m  Use effective communication for different purposes and audiences.
m Students communicate musical ideas through notation reading and vocal performance.
o 9.4.8.CC.2:
m Demonstrate leadership and teamwork in groups or teams.
m Collaborative learning during group sight-singing and rhythm exercises.
e Information & Media Literacy:
o 9.4.8.IML.1:
m Locate and organize information using digital tools and evaluate sources for credibility.




m Research and use credible digital resources to practice music literacy skills.
o 9.4.8.IML.3:
m Evaluate media for bias, misinformation, or misleading information.
m Critical listening to recordings and performances to assess accuracy and style.
e (Career Awareness, Exploration, and Preparation:
o 9.2.8.CAP.L:
m Develop an initial career plan based on personal interests, abilities, and goals.
m Encourages students to connect music literacy skills with potential career pathways in performance,
education, or production.
o 9.2.8.CAP.5:
m Demonstrate leadership and teamwork skills required for career readiness.
m Vocal ensemble work and peer learning enhance leadership and collaboration.

Computer Science & Design Thinking (CS & DT):

e 8.1 Computer Science Standards
o Data & Analysis

m 8.1.8.DA.L:
e Organize and transform data collected using computational tools to make it useful for a specific
purpose.

e Students can analyze pitch and rhythm accuracy using music software or apps (e.g., sight-singing or
pitch-tracking tools).
o Algorithms & Programming
m 8.1.8.AP.4:
e Evaluate and select algorithms using a set of criteria.
e Students use apps or software to evaluate their vocal pitch/rhythm accuracy through programmed
feedback (e.g., SmartMusic, SightReadingFactory).

m 8.1.8.AP.5:
e Modify an existing program to add additional functionality and discuss intended and unintended
outcomes.

e Students can explore music technology platforms to adjust playback speed, key, or rhythm complexity
for practice.




e 8.2 Design Thinking Standards
o Technology & Society
m 8.2.8.ETW.2:
e Compare how technologies have influenced society over time.
e Students investigate how vocal performance and music reading have evolved through the use of
recording/playback tech, notation software, and auto-tuning.
o Design Process
m 8.2.8.ED.L
e Evaluate the function, value, and impact of products and systems.
e Students evaluate tools like digital metronomes, tuners, or notation software to support music literacy.

m 8.2.8.ED.4:
e Investigate a malfunctioning system and identify root causes of the problem through testing and
iteration.
e Students assess issues in pitch or rhythm fluency and adjust practice strategies based on diagnostic
tools.
m 8.2.8.ED.5:

e Explain the need for optimization in a design process.
e Students optimize their practice routines (e.g., more targeted solfége or dynamic mapping) using
structured feedback tools.

Interdisciplinary Connections:

e EIA (English Language Arts)
o Focus: Reading fluency, interpretation, expressive communication, and vocabulary.
m  NJSLSA.SLI (Speaking & Listening):
e Prepare for and participate effectively in a range of conversations and collaborations...
e During group rehearsals and peer feedback, students participate in collaborative musical discussions
about tone, pitch, and dynamics.
m  NJSLSA.SL4:
e Present information, findings, and supporting evidence... using appropriate eye contact, adequate
volume, and clear pronunciation.
e Students apply this in performance, speaking/singing with clear diction and dynamic control.




m  NJSLSA.L6:
e Acquire and use accurate general academic and domain-specific words and phrases...
e Students use music-specific vocabulary (e.g., crescendo, interval, fermata) during reflection, peer
critique, and assessment.
e Social Studies / History
o Focus: Cultural context, historical perspectives in music, and communication.
m 6.1.8.CivicsPlL.3.a:
e Explain how and why individuals and groups make decisions to address problems.
e Discuss how composers or performers in different cultures/time periods expressed ideas or resistance
through music.
m 6.1.8.HistoryCC.4.b:
e Explain how cultural interactions influence music, art, and language.
e Students explore how global music traditions (e.g., spirituals, folk songs, protest songs) influence vocal
performance today.
e Mathematics
o Focus: Counting, patterns, fractions, and proportional reasoning.
m 7.RP.A.2 & 7.RP.A.3 (Ratios & Proportional Relationships):
e Recognize and represent proportional relationships between quantities.
e Students apply this when analyzing rhythmic values (e.g., half note = two quarter notes, triplets,
meter).
m 6.EE.C.9 (Expressions and Equations):
e Use variables to represent relationships and analyze patterns.
e Used when identifying patterns in rhythm or pitch intervals in musical notation.
m 8.F.A.1 (Functions):
e Understand that a function is a rule that assigns each input exactly one output.
e Applied in the consistent relationship between note names, staff positions, and solfége syllables.




Learning Targets

Unit Essential Questions:

How do singers use rhythm and pitch to bring written
music to life?

What role do musical symbols play in helping us
understand how music should sound?

How can learning to read music improve my singing skills
and confidence?

What strategies help singers successfully read and
perform music they've never seen before?

Why is it important for vocalists to develop independent
music-reading skills?

In what ways can self-assessment and feedback help me
become a more accurate and expressive singer?

Unit Enduring Understandings:

Singers interpret rhythm and pitch to accurately perform
written music.

Musical symbols guide performers in how to sing with
appropriate expression and style.

Sight-singing builds confidence and independence in
vocalists.

Singers use strategies—such as solfege, counting
rhythms, and interval training—to decode new music.
Independent music-reading skills help vocalists learn
music outside of rehearsal.

Reflection, peer feedback, and teacher input help vocalists
refine their accuracy and expression.

Vocabulary: Pitch, Rhythm, Beat, Tempo, Time Signature, Measure, Bar Line, Treble Clef, Staff, Note, Rest, Dynamic Markings, Accent,
Solfege, Interval, Sight-Singing, Tonic, Scale, Melody.

Students will be able to:
Read and perform simple rhythms using standard music notation.

Identify and sing pitches on the treble clef staff using solfege syllables.

Recognize and interpret basic musical symbols and markings (e.g., dynamics, tempo, articulation).

Use sight-singing strategies (e.g., solfege, interval recognition, hand signs) to read and perform unfamiliar music.
Demonstrate proper vocal posture and breath support while sight-singing.

Reflect on their sight-singing progress through self-assessment and peer feedback.

Learning Activities & Differentiation:

Rhythm Clap-Backs & Body Percussion




o Activity: Teacher claps or taps rhythmic patterns; students echo them using claps, stomps, or pats.
o Differentiation:
m Support: Visual rhythm cards for beginners.
m Extension: Students create and notate their own rhythms in small groups.
Solfege Ladder Warm-Up
o Activity: Practice Do-Re-Mi patterns using Curwen hand signs, ascending/descending scales.
o Differentiation:
m Support: Use color-coded pitch charts or guided keyboard visuals.
m Extension: Sing solfége with arpeggios or use scale degrees in simple sight-reading.
“Find the Symbol” Music Marking Game
o Activity: Students search printed music for dynamic/tempo/articulation markings and explain their meaning.
o Differentiation:
m Support: Provide symbol anchor charts or interactive music symbol flashcards.
m Extension: Students analyze the emotional effect of expressive markings and suggest changes.
Sight-Singing Carousel
o Activity: Students rotate through 4-5 short sight-singing stations (1-2 measures each) using solfége or letter names.
o Differentiation:
m Support: Practice patterns with pitch names and note names labeled.
m Extension: Students notate what they sing from memory or create original 2-bar melodic phrases.
Pitch Matching & Partner Echoes
o Activity: One student or the teacher sings a pitch or short melodic phrase; the partner echoes.
o Differentiation:
m Support: Use a keyboard or pitch apps for real-time pitch reference.
m Extension: Students sing back in harmony (e.g., in thirds), or notate what they hear.
Posture & Breathing Stations
o Activity: Students rotate between mini-stations to explore correct posture, breathing exercises, and tone production.
o Differentiation:
m Support: Use mirrors and visual diagrams to guide correct form.
m Extension: Students record and evaluate their tone and breathing control during warm-ups.
Personal Sight-Singing Journals




o Activity: Weekly entries including reflection, notation practice, and short performance goals.
o Differentiation:

m Support: Sentence starters, checklists, and printed notation for tracing.

m Extension: Encourage original melodic compositions or notated reflections on progress.

Assessment Evidence

Formative Assessments: Do Now/Exit Ticket Checks, Rhythm & Pitch Flashcard Drills, Sight-Singing Checks, Symbol Hunt in Sheet
Music, Peer Feedback Rubric, Music Literacy Journal.

Summative Assessments: Sight- Singing Performance Assessment, Written Music Literacy Quiz, Notation Task/Create-A-Measure,
Music Portfolio Check, Vocal Skills Demonstration,

Common Benchmark Assessments: Rhythm Performance Check-In, Music Symbol & Notation Check-In

Alternative Assessments: Call and Response Echo-Rhythm, Audio/Video Submissions, Symbol Identification with Visual Supports,
Oral or Illustrated Reflections, Solfege Dictation, Peer Teaching, Guided Practice with Immediate Feedback.

Core Instructional & Supplemental Materials

Essential Musicianship - Book 1
Sing at First Sight - Book 1
Sight Reading Factory

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and modifications
outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In addition to exposure to
the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP acts as a supplemental
curriculum guide inclusive of instructional strategies that support each learner.
e Rhythm Clap-Backs & Body Percussion
o Standard Assessment: Echo clapped patterns by the teacher.




o Alternative Assessment:
m Tactile Rhythm Boards: Use touch-sensitive or textured rhythm strips where students tap patterns with visual
and sensory cues.
m Pre-recorded Prompts: Students respond to pre-recorded rhythms at their own pace.
m Choice-Based Rhythms: Choose correct rhythm from multiple options shown as icons or color-coded images.
m Movement Substitution: Instead of clapping, use hand-over-hand guidance, foot taps, or instruments (e.g.,
drum pads).
Solfege Ladder Warm-Up
o Standard Assessment: Perform ascending/descending scale with Curwen hand signs.
o Alternative Assessment:
m Interactive Visual Solfege Boards: Match sung pitches to large color-coded notes or solfege cards.
m Sign Along Option: Use hand-over-hand assistance or simplified gesture alternatives to represent pitch.
m Pre-recorded Response: Student selects matching pitch/hand sign from audio/visual options.
m Seated Adaptation: Perform hand signs seated with physical support or simplified movement.
“Find the Symbol” Music Marking Game
o Standard Assessment: Identify and describe symbols in printed music.
o Alternative Assessment:
m Symbol Matching Sheet: Match expressive symbols to names/meanings using a Velcro board or drag-and-drop
on a tablet.
m Guided Annotation: Use highlighters or stickers to mark teacher-modeled symbols in simplified notation.
m Audio Symbol Hunt: Play excerpts with dynamic changes and have students identify symbols via image choice.
m Touchscreen Adaptation: Students tap symbols on interactive whiteboards with enlarged visuals.
Sight-Singing Carousel
o Standard Assessment: Rotate stations to read and sing short musical examples.
o Alternative Assessment:
m Guided Station Cards: Use stations with note names already written in, color-coded notes, or sung examples.
m Pitch-Matching Option: Echo rather than read pitches—respond with voice or instrument (xylophone,
keyboard).
m Recorded Carousel: Student moves through recorded examples with headphones and responds individually
with teacher support.
m Peer Buddy System: Work with a trained peer who assists with visual tracking or melodic direction.




e Pitch Matching & Partner Echoes
o Standard Assessment: Repeat a sung pitch or short melodic phrase.
o Alternative Assessment:
m Pitch Wheel or Keyboard: Student identifies sung pitch using a color-coded keyboard or pitch selection wheel.
m App Integration: Use apps like “Vocal Pitch Monitor” or “Blob Chorus” to support pitch recognition.
m Non-Vocal Echo: Echo using hand signs, instruments, or gestures if vocalization is a challenge.
m Recorded Practice: Student records attempts and selects their best version to submit.
e Posture & Breathing Stations
o Standard Assessment: Rotate through stations to develop breathing and posture.
o Alternative Assessment:
m Mirror & Visual Cue Cards: Use static stations with mirrors and posture cards with step-by-step images.
m Seated Adaptations: Perform breathing exercises from a supported seated position with clear physical
boundaries.
m Breath Ball Tools: Use sensory tools like Hoberman spheres or breath balls to visualize inhalation/exhalation.
m Breath Control Game: Blow through a straw to move a cotton ball or pinwheel—measures air control.
e Personal Sight-Singing Journals
o Standard Assessment: Written reflections and notation exercises.
o Alternative Assessment:
m Voice or Video Reflections: Record audio/video reflections instead of writing.
m Picture Journals: Use stickers, emojis, or symbol-based entries to reflect on performance.
m Tracing Activities: Trace pre-printed notes or solfege syllables using adapted pencils or touchscreen stylus.
m Checklists & Visual Prompts: Use large-print or symbol-supported checklists to set goals and track growth.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often preferred
over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Rhythm Clap-Backs & Body Percussion
o Original Activity: Teacher claps or taps rhythms; students echo using body percussion.
o Alternative Assessments:
m Visual Rhythm Cards: Match clapped rhythm to visual card (note images or color-coded patterns).
m Picture-to-Sound Matching: Choose from images that show how the rhythm sounds (e.g., apple-apple-pear).




m Body Movement Cue: Echo rhythms with gestures (stomp/clap) using peer modeling or video samples.
m Native Language Support: Use familiar rhythmic words/syllables in home language (e.g., "ta" and "ti-ti").
Solféege Ladder Warm-Up
o Original Activity: Sing Do-Re-Mi using Curwen hand signs.
o Alternative Assessments:
m Gesture-Only Performance: Demonstrate pitch with hand signs without needing to name or write them.
m Color-Coded Charts: Use colored solfege ladders to match pitch to visuals.
m Pitch Matching via App: Use tools like TonalEnergy or Blob Chorus for responsive pitch activities.
m Peer Pairing: Partner with a more fluent peer for side-by-side repetition and modeling.
“Find the Symbol” Music Marking Game
o Original Activity: Locate and explain music symbols.
o Alternative Assessments:
m Symbol Match Game: Match dynamic/tempo/articulation symbols to images or actions.
m  Word Wall Walk: Point to or label music symbols from a posted visual glossary.
m Icon-to-Meaning Sorting: Sort flashcards into “loud,” “soft,” “fast,” etc., using pictures.
m Sentence Starters: Use fill-in-the-blank scaffolds like: “The symbol ___ means play ___.
Sight-Singing Carousel
o Original Activity: Rotate through short sight-singing stations.
o Alternative Assessments:
m Echo-Sing Option: Listen and echo without reading notation.
m Labeled Scores: Provide music with solfege or pitch names written in.
m Singing with Icons: Use note blocks or simplified visuals to represent melodic direction.
m Graphic Organizer: Complete a 2-column chart: “What I see” — “What I sing”.
Pitch Matching & Partner Echoes
o Original Activity: Sing back short phrases sung by a peer or teacher.
o Alternative Assessments:
m Keyboard or App Aids: Match pitch using a piano app or a color-coded keyboard.
m Nonverbal Option: Match using Curwen signs, pointing to note cards, or humming.
m Recording Tools: Record a pitch-matching task and self-select best try.
m Peer Modeling: Watch a peer perform first, then imitate the pitch.
Posture & Breathing Stations
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o Original Activity: Practice proper singing posture and breathing.
o Alternative Assessments:
m Picture Sequencing: Arrange images showing correct breathing/posture steps.
m Mirror Check-In: Use a mirror and visual checklist to assess alignment and technique.
m Breath Control Game: Blow cotton balls, pinwheels, or paper to demonstrate controlled exhalation.
m Guided Video Modeling: Watch and follow along with breathing videos that use gestures and labels.
e Personal Sight-Singing Journals
o Original Activity: Write weekly reflections and notation exercises.
o Alternative Assessments:
m Voice Journal: Record reflections orally in English or home language.
m Emoji + Icons Entry: Use emojis or simple drawings to express how singing went that week.
m Choice Board Reflections: Choose from sentence frames like “Today I sang ___”or “I felt ___ when...”.
m Label & Trace: Trace music notation with support; label symbols using word banks.

Students at Risk of Failure
e Rhythm Clap-Backs & Body Percussion
o Original Activity: Echoing clapped rhythms.
o Alternative Assessments:
m Pre-Recorded Prompts: Students respond to video/audio clips at their own pace.
m Simplified Patterns: Use 2-beat or 4-beat patterns only with visuals.
m Multiple Choice Rhythm Match: Hear a rhythm and choose the correct one from 3 visual options.

m Partner Support: Echo a peer instead of the teacher for lower-pressure practice.
e Solfege Ladder Warm-Up

o Original Activity: Sing scale using hand signs.

o Alternative Assessments:
m Hand Signs Only: Assess correct pitch shape using silent Curwen hand signs.
m Sing Along with Audio: Use solfege tracks for scaffolded group practice, then individual response.
m  “Follow the Color” Charts: Sing with color-coded pitch maps instead of notation.

m Echo Drill Logs: Track which intervals a student echoes successfully; grade progress, not perfection.
e “Find the Symbol” Music Marking Game

o Original Activity: Identify dynamic/tempo/articulation symbols.




o Alternative Assessments:
m Symbol Hunt with Visual Key: Match printed symbol cards to a legend or glossary.
m Interactive Slide/Notebook: Drag-and-drop or highlight symbols digitally or on paper.
m Symbol Sorting Task: Group symbols into categories (e.g., loud/soft, fast/slow).
m Explain with Sentence Starters: “This means to sing ___.” — Fill in using choices or visuals.
Sight-Singing Carousel
o Original Activity: Sing short notated patterns using solfege.
o Alternative Assessments:
m Sing Along with Staff Labeled: Allow pitch names written directly in the notation.
m Hum or Speak Solfége: Perform rhythm with spoken syllables or hum instead of full singing.
m Sing One Note Per Measure: Simplify task to identifying and singing the first pitch only.
m Peer or Video Modeling First: Watch or sing with a peer before trying solo.
Pitch Matching & Partner Echoes
o Original Activity: Echo a sung pitch or melodic fragment.
o Alternative Assessments:
m Pitch Matching via App: Use tools like SingTrue, Chrome Music Lab for visual feedback.
m Point or Hum: Point to matching pitch on a chart, or hum if full singing feels risky.
m Call-and-Response Game: Make pitch-matching part of a low-stakes game or rhythm challenge.
m Partner Coaching: Work in pairs with peer support before individual assessment.
Posture & Breathing Stations
o Original Activity: Rotate through posture and breath control activities.
o Alternative Assessments:
m  Mirror Self-Check with Checklist: Student checks posture against a simple visual guide.
m Record-and-Reflect: Video performance and answer 2-3 guided reflection questions.
m Breathing Race Game: Use timed pinwheel or cotton ball blowing challenges to show breath control.
m Choice Stations: Pick 2 out of 4 stations to complete and reflect on.
Personal Sight-Singing Journals
o Original Activity: Weekly written reflection and notation work.
o Alternative Assessments:
m Audio Journals: Record 30-second reflections on progress or goals.
m Emoji Check-ins: Select an emoji or feeling face and explain briefly (“I felt ) because...”)




m Draw-What-You-Sang: Sketch the motion of the melody line on a blank staff.
m Sentence Frame Reflections: “I practiced ___ and learned ___.”

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Rhythm Clap-Backs & Body Percussion
o Original Activity: Echo rhythmic patterns.
o Alternative Assessments:
m Compose & Perform: Create a 4- or 8-measure rhythmic piece using body percussion.
m Polyrhythm Challenge: Perform layered rhythm patterns in small groups or solo with backing track.
m Time Signature Explorer: Create rhythmic phrases in 3/4, 6/8, or 5/4 time and perform.
e Solfege Ladder Warm-Up
o Original Activity: Sing scale patterns with hand signs.
o Alternative Assessments:
m Original Melodic Composition: Compose a short melody using solfége syllables; notate and perform.
m Sight-Reading Duel: Partner competition using increasingly complex melodic examples.
m Transposition Task: Sing and notate solfege patterns in multiple keys.
e “Find the Symbol” Music Marking Game
o Original Activity: Identify symbols in sheet music.
o Alternative Assessments:
m Score Annotation Project: Mark a full score with expressive symbols and explain their interpretive effect.
m Create-a-Symbol Activity: Design a new musical symbol, define its purpose, and apply it in a composition.
m Historical Context Quiz Creation: Research and write quiz questions about expressive symbols and their origins.
e Sight-Singing Carousel
o Original Activity: Sing short notated melodies.
o Alternative Assessments:




m Sight-Sing & Notate from Memory: Hear a short phrase, then notate it accurately.
m Create a Carousel Station: Write and prepare a new station melody for peers to sight-sing.
m Conduct & Sing: Lead a small group in a sight-singing example while conducting basic beat patterns.
e Pitch Matching & Partner Echoes
o Original Activity: Echo sung phrases.

o Alternative Assessments:
m Sing in Harmony: Echo back in a third or sixth; explore basic harmony through partner duets.

m Call-and-Response Creator: Compose both the call and response in a melodic echo exercise.
m Pitch Dictation Challenge: Notate a short melodic pattern after hearing it once.
e Posture & Breathing Stations
o Original Activity: Explore posture, breath control, and tone production.

o Alternative Assessments:
m Instructional Video Creation: Script, record, and edit a video teaching correct posture and breath support.

m Tone Analysis Lab: Record and visually analyze breath and tone quality using audio software (e.g., GarageBand,
Audacity).
m Peer Coaching Log: Work with a partner to correct posture/breathing and log progress with reflections.
e Personal Sight-Singing Journals
o Original Activity: Weekly reflections and practice logs.

o Alternative Assessments:
m Original Melody Journals: Include student-written melodies or harmonized duets in their journal.

m Musical Growth Timeline: Create an illustrated timeline of personal progress with annotated scores.
m Vlog Reflections: Record and edit video journals reflecting on growth, challenges, and goals.




Unit 4

Desired Results

Unit 4 Title: Ensemble Singing & Collaboration

Unit Summary: In this unit, students will focus on foundational ensemble singing skills by performing in unison, rounds, and
two-part harmony. Through vocal warm-ups, guided practice, and repertoire-based learning, students will develop the ability to
sing independently and as part of a cohesive group.

Emphasis will be placed on ensemble listening, vocal blend, and balance, helping students to become more aware of how their
voices contribute to the overall sound. Students will learn how to adjust tone, volume, and timing to create a unified performance.
Additionally, they will build collaborative rehearsal skills, including giving and receiving constructive feedback, following a
conductor, and working cooperatively toward shared musical goals.

By the end of the unit, students will demonstrate growth in vocal independence, musical awareness, and ensemble cooperation
through group performances that reflect careful preparation and teamwork.

Learning Standards
NJSLS:

e 1.2.8.Pr4a: Experiment with and integrate multiple forms, approaches and content to coordinate, produce and implement
media artworks that convey purpose and meaning (e.g., narratives, video games, interdisciplinary projects, multimedia
theatre).

e 1.2.8.Pr5c: Develop and demonstrate creativity and adaptability in standard and experimental ways, to construct, achieve
assigned purpose, and communicate intent in media artworks.

e 1.3C.12acc.Pr5a: Develop and apply appropriate rehearsal strategies to address individual and ensemble challenges in a varied
repertoire of music and evaluate their success.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4: Life Literacies & Key Skills
o Creativity & Innovation




m Students interpret vocal blend, tone shifts, and harmony creatively within the ensemble.
o Critical Thinking & Problem Solving
m Identifying tuning issues or balance problems and applying corrective rehearsal techniques.
o Communication & Collaboration
m Key to ensemble singing: turning, listening, giving and receiving feedback, and following a conductor.
o Information & Media Literacy
m Using recording devices or listening to peer groups to self-assess ensemble sound.
e 9.2: Career Awareness, Exploration, Preparation & Training
o Recognizing personal musical strengths and ensemble roles
m Helps students see performance and ensemble participation as part of broader music pathways.
o Leadership, teamwork & shared goal attainment
m Ensemble work reinforces the collective responsibility and group cohesion needed in career sectors like arts
management, education, or performance.

Computer Science & Design Thinking (CS & DT):

e Computer Science / Data & Analysis (8.1)
o 8.1.8.DA.1:
m Organize and transform data collected using computational tools to make it useful for a specific purpose.
m Students record rehearsals, analyze balance/timing data (e.g. volume levels or onset timings), and translate
findings into rehearsal strategies.
e Design Thinking (8.2)
o 8.2.8.ED.2:
m Identify the steps in the design process to solve a problem.
m Students analyze musical challenges like tuning or blend, then plan rehearsal steps: isolating parts, adjusting
tone/dynamics, group review.
o 8.2.8.ED.3:
m Develop a proposal for a solution to a real-world problem, including a model or plan.
m Students propose and diagram rehearsal sequences or vocal drills to improve ensemble cohesion (e.g., divide
parts, adjust dynamics, conductor signals).
o 8.2.8.ED.5:
m Explain the need for optimization in a design process.




m Students critique rehearsal plans, propose refinements for tone matching or timing alignment over multiple
rehearsals.
o 8.2.8.ED.6:
m Analyze how trade-offs can impact design.
m Students weigh rehearsal decisions—e.g. louder blend vs vocal comfort, tempo speed vs ensemble
tightness—and make informed choices.

Interdisciplinary Connections:
e English Language Arts (NJSLS-ELA)
o Skills Addressed: Listening, speaking, responding to feedback, musical interpretation

m Standards:

m SL.8.1:
e Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with

diverse partners.

e Students collaborate in ensemble rehearsals and give/receive constructive feedback.

m SL.8.4:
e Present claims and findings, emphasizing salient points in a focused, coherent manner.
e Students articulate musical ideas or performance reflections in peer reviews or reflections.

m RIL8.7:
e Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video,
multimedia).
e Students use recordings or visual tools (like dynamic graphs or conductor videos) to analyze vocal
performance.

e Mathematics (NJSLS-Math)
o Skills Addressed: Counting, timing, rhythm analysis, patterns

m Standards:

m 8.F.B.4:
e Construct a function to model a linear relationship between two quantities.
e Connections to tempo vs. duration or breath timing across measures.

m 8SP.AL
e (Construct and interpret scatter plots for bivariate measurement data.




e Students can graph dynamic contrast or volume levels across rehearsal segments and analyze trends.
e Social Studies (NJSLS-SS)
o Skills Addressed: Musical genres, cultural perspectives, collaboration
o Standards:
m  6.1.8.CivicsPlL.4.a:
e Evaluate the impact of the Constitution and Bill of Rights on current day issues.
e Discuss freedom of expression in music or protest songs in ensemble repertoire.
m 6.1.8.GeoHE.3.a:
e Determine how human and environmental interactions impacted historical migration and settlement
patterns.
e Explore how folk songs or choral traditions reflect cultural identity and history.
e Health & Physical Education (NJSLS-PE)
o Skills Addressed: Posture, breathing, vocal health, group awareness
o Standards:
m 2.2.8.PF.2:
e Recognize the physical and emotional benefits of exercise.
e Relate breath control and posture to physical well-being in singing.
m 2.18.SSH.L
e Differentiate between healthy and unhealthy relationships.
e Applied during group rehearsal dynamics, promoting supportive collaboration.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
e How does singing in unison differ from singing in rounds e Singing in unison, rounds, and harmony each create
and harmony? unique musical textures that contribute differently to the
e What techniques help singers blend their voices and overall sound.
maintain balance in an ensemble? e Blending and balancing voices are essential skills that
e Why is active listening important when singing with help ensembles sound unified and harmonious.
others?




How can singers work together to create a cohesive and
expressive group performance?

What role does rehearsal etiquette and collaboration play
in the success of an ensemble?

How can feedback from peers and teachers improve
ensemble performance?

In what ways do different ensemble textures (unison,
rounds, harmony) affect the emotional impact of a song?

Active listening is critical for ensemble members to stay
in tune, in rhythm, and respond to one another.
Successful ensemble performance depends on
cooperation, communication, and shared musical goals.
Rehearsal etiquette and collaboration foster a positive
environment that supports musical growth and
teamwork.

Constructive feedback from peers and teachers helps
performers improve and refine their ensemble skills.
Different ensemble textures influence the emotional and
expressive qualities of a performance, shaping the
listener’s experience.

Vocabulary: Unison, Round, Harmony, Blend, Balance, Pitch, Timbre, Dynamics, Intonation, Ensemble, Rehearsal Etiquette, Active
Listening, Vocal Technique, Collaboration.

Students will be able to:

Sing melodies accurately in unison, rounds, and two-part harmony.

Demonstrate active listening skills to maintain pitch and rhythm within an ensemble.

Blend their voices with others to create a balanced and unified ensemble sound.

Adjust their volume and tone to achieve proper balance within a group.

Participate respectfully in rehearsals, demonstrating effective collaboration and rehearsal etiquette.

Give and receive constructive feedback to improve individual and ensemble performance.

Describe how different ensemble textures (unison, rounds, harmony) affect the overall musical expression.

Learning Activities & Differentiation:

Vocal Warm-Up Circles

o Activity: Begin each class with group vocal warm-ups focusing on blend and tone matching.

o Differentiation:

m Support: Provide recordings or live modeling for students who need to echo.




m Extension: Invite advanced students to lead warm-ups or create their own sequence.

Unison to Harmony Challenge

@)

o

Activity: Start a simple song in unison, then add rounds, and build into 2-part harmony.
Differentiation:

m Support: Use color-coded lyrics or solfege hand signs.

m Extension: Let confident students sing harmony independently or add a third part.

"Blend Detective” Listening Game

o

o

Activity: Play or sing a recording where the blend is strong or uneven. Students identify why and discuss solutions.
Differentiation:

m Support: Use sentence starters or group discussion.

m Extension: Have students write or record their own reflections or critiques.

Mirror Rehearsal

o

O

Activity: Students rehearse in pairs, watching each other’s posture, breath, and mouth shape.
Differentiation:

m Support: Model expected behaviors and provide feedback prompts.

m Extension: Students record and evaluate their own rehearsal video.

Sectional Rehearsals

o

o

Activity: Break students into parts (Soprano/Alto or Group A/B) to practice harmony.
Differentiation:

m Support: Use part tracks or digital tools (like SmartMusic or Noteflight).

m Extension: Allow stronger students to serve as section leaders or peer coaches.

Musical Jigsaw

O

o

Activity: Assign each group a verse or phrase of a song to rehearse, then combine sections.
Differentiation:

m Support: Allow visual guides or solfege guides per part.

m Extension: Add expressive markings, dynamics, or staging decisions.

Ensemble Etiquette Role Play

o

o

Activity: Groups act out examples and non-examples of rehearsal etiquette, then discuss.
Differentiation:
m Support: Use visuals or scripts for students who benefit from structure.




m Extension: Have students write a rehearsal code of conduct.

e Peer Coaching Pairs
o Activity: Partner students to provide feedback during rehearsals using a checklist or rubric.
o Differentiation:
m Support: Use simplified rubrics with emojis or visuals.
m Extension: Encourage advanced students to reflect on how to coach supportively.

Assessment Evidence

Formative Assessments: Quick Vocal Checks, Peer Feedback Rounds, Rehearsal Reflection Logs, Blend & Balance Listening Check
Summative Assessments: Small Group Performance, Ensemble Self & Peer Evaluation, Music Literacy Quiz, Video Performance
Review.

Common Benchmark Assessments: Vocal Technique Checkpoint, Harmony Rehearsal Recording, Collaboration & Rehearsal
Participation Log.

Alternative Assessments: Peer Coaching, Independent Mastery Project, Music Journal with Sentence Starters.

Core Instructional & Supplemental Materials

Sheet Music & Repertoire
Listening Journal Templates
Audio & Visual Recordings

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.




Vocal Warm-Up Circles
o Alternative Assessments:

Echo Recordings: Students record themselves echoing modeled warm-ups to demonstrate tone matching.
Choice Board Submission: Students choose 2-3 warm-ups from a visual board and perform them individually
or in a small group.

Gesture Matching: Students use hand signs or visual cards to match pitch contours if vocal participation is
limited.

Unison to Harmony Challenge
o Alternative Assessments:

Color-Coded Lyric Matching: Students use color-coded lyrics to identify when parts transition from unison to
harmony.

Harmony Role Cards: Students complete a role card explaining what their part does in the harmony (e.g., “I
sing the higher melody”).

AAC Device Response: For non-verbal students, use assistive tech to identify or signal harmony changes.

"Blend Detective” Listening Game
o Alternative Assessments:

Visual Checklists: Students use simplified visuals (e.g., faces or thumbs-up/down icons) to assess blend
quality.

Response Cards: Students select reasons for poor blend from a set of pre-written cards.

Audio + Emotion Match: Students match audio clips with emotion cards or dynamic symbols (forte/piano) to
assess expressive quality.

Mirror Rehearsal
o Alternative Assessments:

Video Reflection with Prompts: Students record themselves singing and answer scaffolded questions (or use
emojis) about posture and breath.

Mirror Matching Game: Students silently follow teacher-led posture/breath movements as a check for
observation skills.

Peer Observation Forms: Use simplified forms with images so students can give feedback based on observed
technique.

Sectional Rehearsals
o Alternative Assessments:




m Digital Tool Practice Logs: Students complete a brief digital log (typed, audio, or pictorial) showing which
section or phrase they practiced.
m Guided Audio Tasks: Students match what they hear to labeled parts (e.g., Alto vs. Soprano) using audio clips
and images.
m Part Tracing Worksheet: Students trace or highlight their part in a visual score sheet before or after singing.
e Musical Jigsaw
o Alternative Assessments:
m Lyric Puzzle Cards: Students arrange the lyrics of their phrase in order as a pre-performance check.
m Group Sketch: Students draw a picture representing their section's feeling or message, then present it before
singing.
m Symbol Mark-Up: Students circle expressive markings or rhythm patterns in a printed version of their group’s
phrase.
e Ensemble Etiquette Role Play
o Alternative Assessments:
m Picture Sorting: Students sort picture cards into “Good Ensemble Behavior” and “Needs Improvement.”
m Scripted Scenes: Students act out simplified skits using provided dialogue or sentence frames.
m Social Story Reflection: Students read or view a social story about ensemble etiquette and answer yes/no or
multiple-choice questions.
e Peer Coaching Pairs
o Alternative Assessments:
m Emoji Rubric: Students use a visual scale (e.g., smiling faces, stars) to give feedback.
m Sentence Stem Responses: “I liked how you...” or “Next time, try to...” (fill-in-the-blank or picture-supported).
m Coach and Artist Cards: Students switch roles with labeled badges and reflect on what they liked about the
experience using symbols or drawings.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often

preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Vocal Warm-Up Circles

o Alternative Assessments:
m Visual Cue Cards: Use picture or color-coded cue cards for warm-up sequences.




m Choral Echoing: Group echoing of modeled warm-ups to reduce pressure on individual speaking.
m Recorded Practice: Allow students to listen to and practice with recordings at their own pace.
Unison to Harmony Challenge
o Alternative Assessments:
m Bilingual Lyrics: Provide lyrics translated into students’ native languages alongside English.
m Solfege Hand Signs: Use Curwen hand signs to support pitch recognition without heavy reliance on language.
m Part Matching Game: Match colors or symbols to parts (e.g., “red” = soprano) to assist in learning roles.
"Blend Detective” Listening Game
o Alternative Assessments:
m Sentence Starters: Provide sentence starters or fill-in-the-blank phrases to guide verbal or written responses
(e.g., “Ihear ___ voices.”).
m Visual Response Options: Use smiley/frowny face icons or thumbs up/down for quick comprehension checks.
m Group Discussion: Conduct the activity in small groups to allow peer language support.
Mirror Rehearsal
o Alternative Assessments:
m Modeling Videos: Use short videos demonstrating correct posture, breathing, and mouth shape.
m Partner Practice: Pair ELLs with supportive peers for guidance during rehearsal.
m Non-Verbal Checklists: Use visual or icon-based checklists for students to self-monitor technique.
Sectional Rehearsals
o Alternative Assessments:
m Simplified Instructions: Use clear, concise instructions paired with gestures or visuals.
m Audio Part Tracks: Provide audio recordings of parts for students to practice outside of group rehearsals.
m Graphic Organizers: Use charts or diagrams that visually represent the parts and how they fit together.
Musical Jigsaw
o Alternative Assessments:
m Visual Storyboards: Students illustrate their assigned verse or phrase to demonstrate understanding.
m Sentence Frames: Provide sentence frames for students to describe their part (e.g., “My part is the ___ because
)
m Collaborative Presentations: Have students present their section in pairs or groups, allowing shared language
support.
Ensemble Etiquette Role Play




o Alternative Assessments:
m Scripted Dialogues: Use simple scripts with repetitive language for role plays.
m Picture Prompts: Provide pictures depicting good and poor rehearsal behaviors.
m Interactive Games: Use games that reinforce etiquette vocabulary and concepts in a fun, engaging way.

e Peer Coaching Pairs
o Alternative Assessments:
m Guided Feedback Frames: Provide sentence starters and question prompts for giving feedback (e.g., “I liked
when you ___.").
Visual Rubrics: Use emoji or icon-based rubrics to simplify evaluation.
Audio/Video Feedback: Allow students to give feedback using recordings instead of written or spoken

responses if preferred.

Students at Risk of Failure
e Vocal Warm-Up Circles

o Alternative Assessments:
m Simplified Warm-Up Options: Offer shorter or slower-paced warm-ups focusing on a few core skills.

m Practice Logs: Students keep a simple daily practice log with checkboxes or smiley faces to track participation
and effort.

m Guided Group Warm-Ups: Participate in small-group warm-ups with close teacher or peer support.

e Unison to Harmony Challenge
o Alternative Assessments:

m Partial Participation: Allow students to start by singing only in unison before gradually adding harmony
parts.

m Color-Coded Lyrics: Use highly visible color-coding for lyrics and parts to aid memorization and confidence.

m Call-and-Response Practice: Use call-and-response singing to scaffold learning of harmony lines.

e 'Blend Detective” Listening Game
o Alternative Assessments:
m Simplified Listening Tasks: Focus on identifying simple aspects like “loud” vs. “soft” or “same” vs. “different”
blends.
Guided Group Discussion: Conduct this as a group activity to reduce pressure on individual responses.
Use of Visual Aids: Incorporate charts or images representing blend qualities for easier comprehension.




e Mirror Rehearsal
o Alternative Assessments:
m Teacher or Peer Modeling: Provide extra demonstrations and frequent feedback in pairs or small groups.
m Nonverbal Cues: Use visual prompts or gestures to guide posture and breath control during rehearsal.
m Short Rehearsal Segments: Break rehearsal into small, manageable sections to build mastery.
e Sectional Rehearsals
o Alternative Assessments:
m Recorded Part Tracks: Provide recordings to practice parts at home or during free time.
m Partner Singing: Pair students with stronger singers for support during sectional rehearsals.
m Simplified Parts: Assign simplified versions of parts with fewer notes or rhythms.
e Musical Jigsaw
o Alternative Assessments:
m Visual Lyrics and Melody Maps: Use graphic organizers or visual maps to represent parts of the song.
m Group Support: Students rehearse assigned sections with peers and share support materials.
m Expressive Options: Allow use of movement or drawing to express understanding of their part.
e Ensemble Etiquette Role Play
o Alternative Assessments:
m Clear Expectations: Use explicit teaching of rehearsal behaviors with modeled examples.
m Scripted Scenarios: Provide scripts or sentence starters to guide participation in role plays.
m Positive Reinforcement: Use frequent praise and reinforcement for participation and effort.
e Peer Coaching Pairs
o Alternative Assessments:
m Structured Feedback Forms: Use checklists with simple yes/no or emoji-based options.
m Teacher-Facilitated Feedback: Guide feedback sessions closely to help students articulate observations.
m Model Feedback Examples: Provide examples of positive, constructive feedback students can emulate.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students' accommodations are outlined in their individual 504 plan.




Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Vocal Warm-Up Circles
o Alternative Assessments:
m Create & Lead: Design and lead a personalized warm-up sequence for the class, incorporating advanced
techniques.
m  Warm-Up Analysis: Write a brief reflection on the purpose and effect of each warm-up exercise used.
Unison to Harmony Challenge
o Alternative Assessments:
m Add Complexity: Arrange or compose a third or fourth harmony part for an existing class song.
m Improvise Harmony: Create improvised harmony lines during rehearsals and explain their musical choices.
"Blend Detective” Listening Game
o Alternative Assessments:
m Critical Review: Write a detailed critique comparing multiple recordings, focusing on blend, tone, and
balance.
m Recording Project: Record and produce a multi-track harmony piece, adjusting blend and dynamics digitally.
Mirror Rehearsal
o Alternative Assessments:
m Self-Directed Video Journal: Regularly record rehearsals and critique personal posture, tone, and breathing
with advanced terminology.
m Peer Coaching: Mentor peers by providing in-depth feedback and strategies for improvement.
Sectional Rehearsals
o Alternative Assessments:
m Section Leader Role: Develop rehearsal plans and lead sectional rehearsals, including warm-ups and vocal
exercises.
m Part Arrangement: Re-arrange parts to suit different vocal ranges or ensemble sizes.
Musical Jigsaw
o Alternative Assessments:
m Expressive Direction: Lead the group in adding dynamics, phrasing, or staging ideas to enhance performance
impact.
m Creative Composition: Compose an additional verse or bridge for the piece assigned to their group.




e Ensemble Etiquette Role Play
o Alternative Assessments:
m Write & Direct: Write original skits illustrating advanced rehearsal etiquette and leadership qualities.
m Facilitate Discussions: Lead class discussions on teamwork, conflict resolution, and rehearsal ethics.
e Peer Coaching Pairs
o Alternative Assessments:
m Develop Rubrics: Create detailed peer feedback rubrics that include technical, expressive, and teamwork
criteria.
m Reflective Essays: Write essays analyzing peer coaching experiences and propose improvements.

Unit 5

Desired Results

Unit 5 Title: Mid-Year Showcase

Unit Summary: Building on foundational vocal skills, students will rehearse and perform selections that feature unison singing,
rounds, and two-part harmony. Emphasis will be placed on developing ensemble blend, balance, listening skills, and collaborative
rehearsal habits.

Learning Standards
NJSLS:

e 1.3B.12acc.Cnl0a: Demonstrate how interests, knowledge, and skills relate to personal choices and intent when creating,
performing, and responding to music.
1.4.8.Pr5a: Examine how character relationships assist in telling the story of devised or scripted theatre work.
1.4.8.Pr5b: Use various character objectives and tactics in a theatre work to identify the conflict and overcome the obstacle.
1.4.8.Cr3b: Implement and refine a planned technical design using simple technology during the rehearsal process for
devised or scripted theatre work.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):




e 9.4.8.C1.1 - Demonstrate creativity and innovation when presented with a problem, utilizing critical thinking to explore
multiple solutions.
o Encourages creative problem-solving during collaborative rehearsals to achieve balanced ensemble sound and blend.
e 9.4.8.CI.2 - Demonstrate the ability to work productively in teams using cultural/global competence.
o Supports effective teamwork and communication skills essential for ensemble rehearsals and performances.
e 9.4.8.PGD.1 - Use self-awareness to develop and achieve personal and educational goals.
o Promotes self-reflection on individual contributions to group performance and rehearsal habits.
9.4.8.TL.1 - Utilize digital tools to access, manage, and evaluate information to communicate ideas.
o Applies when using technology to record rehearsals or analyze performances for improvement.

Computer Science & Design Thinking (CS & DT):

e 8.1.8.AP.5 - Create artifacts (e.g., digital music, audio recordings) by using and combining multiple applications to
communicate and express ideas.
o Students can record ensemble rehearsals or create digital projects showcasing their group performances, reflecting
on blend and balance.
e 8.1.8.AP.7 — Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.
o Supports working in teams to rehearse, give and receive feedback, and refine performances collaboratively.
e 8.2.8.ED.1 - Identify and explain how digital tools can be used for creative expression.
o Encourages students to use technology like recording devices and audio software to enhance and analyze ensemble
performances.
e 8.2.8.ED.3 - Use design thinking to generate ideas and test possible solutions to meet identified needs.
o Applies as students experiment with different approaches to blend, balance, and rehearsal strategies to improve
ensemble cohesion.

Interdisciplinary Connections:
e English Language Arts (ELA)
o Connection: Collaborative rehearsals require clear communication, active listening, and constructive feedback skills.
o Standards:
m SL.7.1 - Engage effectively in collaborative discussions with diverse partners on grade-appropriate topics.
m SL.7.2 - Analyze the main ideas and supporting details presented in diverse media formats.




e Application: Students practice giving and receiving feedback during rehearsals, strengthening speaking
and listening skills.
e Social and Emotional Learning (SEL)
o Connection: Developing ensemble blend and collaboration fosters self-awareness, social awareness, and relationship
skills.
o Standards:
m 2.1.P.B.1 - Demonstrate an awareness of own emotions and how they affect behavior.
m 2.2.5.C.1 - Use social awareness to understand different perspectives and build respectful relationships.
e Application: Students reflect on their role in the group and practice empathy and teamwork during

rehearsals.
Learning Targets
Unit Essential Questions: Unit Enduring Understandings:

e What makes a successful vocal ensemble? e Singing in harmony requires attentive listening and
e How do blend and balance affect the overall sound of a group awareness.

group? e A strong ensemble performance is built on mutual
e How can individual singers contribute to a stronger respect and collaboration.

collective performance? e Performance is a process that includes preparation,

feedback, and reflection.

Vocabulary: Unison, Round, Harmony, Blend, Balance, Rehearsal Etiquette, Expression, Listening Skills

Students will be able to:
e Sing accurately in unison, rounds, and two-part harmony.
Blend their voices with others using proper tone, volume, and vowel shaping.
Rehearse effectively with peers, applying constructive feedback.
Reflect on their ensemble skills and vocal development.
Perform with confidence, expression, and group unity.




Learning Activities & Differentiation:
e Vocal Warm-Up Stations
o Objective: Develop vocal tone, breath control, and blend.
o Activity: Rotate through 3-4 stations (e.g., breath support, vowel shaping, resonance, posture).
o Differentiation:
m Support: Visual posters, video demos, mirror use for posture awareness.
m Challenge: Lead a warm-up station or design a new one for peers.
e Harmony Building with Rounds
o Objective: Practice independent part-singing and listening for timing.
o Activity: Learn and perform rounds like “Dona Nobis Pacem” or “Row, Row, Row Your Boat.”
o Differentiation:
m Support: Start in unison, then join in as others sing. Use lyric color-coding.
m Challenge: Sing the round in canon with a new rhythmic twist or harmonize above the melody.
e Sectional Rehearsals
o Objective: Build part confidence and accuracy in small voice sections.
o Activity: Practice designated parts (e.g., Soprano vs. Alto) in breakout groups.
o Differentiation:
m Support: Use part-predominant tracks or keyboard guidance.
m Challenge: Lead your group or mentor a peer during rehearsal.
e Ensemble Listening Logs
o Objective: Improve awareness of group blend and balance.
o Activity: Listen to a rehearsal recording or peer group and fill out a listening reflection log.
o Differentiation:
m Support: Use sentence starters or emoji-based scales.
m Challenge: Offer written or verbal suggestions with musical vocabulary.
e My Ensemble Role Reflection
o Objective: Reflect on contributions and ensemble growth.
o Activity: Write or draw about what role you play in the ensemble (e.g., “I help with blend by...”).
o Differentiation:
m Support: Use graphic organizers or mind maps.




m Challenge: Compose a short blog-style reflection or presentation on personal vocal growth.

Assessment Evidence

Formative Assessments: Peer Feedback Checklists, Rehearsal Reflections, In-Class Practice Performances

Summative Assessments: Small Group Performance Rubric, Self & Peer Evaluation, Written or Recorded Reflection

Common Benchmark Assessments: Ensemble Listening and Analysis Quiz, Recorded Ensemble Performance Evaluation.

Alternative Assessments: Visual or Graphic Representation Project, Individual Listening Journal.

Core Instructional & Supplemental Materials

Vocal Ensemble Repertoire Collections
Audio Recording and Playback Tools
Collaborative Rehearsal Planning Guides and Graphic Organizers

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Vocal Warm-Up Stations
o Alternative Assessments:
m Video Demonstration Submission: Students record themselves completing a warm-up station using visual
guides or prompts.
m Visual Checklist: Use a picture-based checklist for students to self-assess posture, breath, and vowel shaping
during stations.




m Tactile Cue Participation: For students with limited verbal ability, assess participation by use of gestures or
physical cues during warm-ups.

Harmony Building with Rounds

o

Alternative Assessments:
m Unison Participation: Allow students to sing in unison or hum along before joining independent parts.
m Color-Coded Lyric Matching: Have students point to or arrange color-coded lyrics/parts to demonstrate
understanding of their part.
m AAC Device Responses: Students use assistive communication devices to indicate when to enter or confirm
completion of their part.

Sectional Rehearsals

o

Alternative Assessments:
m Part-Track Playback: Students sing along with pre-recorded part tracks and submit audio/video evidence of
practice.
m Peer Support Logs: Pair students with peers and have them document cooperative practice sessions with
simple prompts.
m Simplified Part Sheets: Provide modified sheet music with fewer notes or simplified rhythms to assess
accuracy.

Ensemble Listening Logs

o

Alternative Assessments:
m Emoji/Visual Scale Reflections: Use emoji-based scales or thumbs up/down visuals for students to rate blend
and balance.
m Sentence Starter Reflections: Provide sentence frames like “I heard...” or “I liked when...” for guided written or
verbal responses.
m Audio Response: Allow students to record short verbal reflections instead of written logs.

My Ensemble Role Reflection

o

Alternative Assessments:
m Graphic Organizer Use: Students complete a graphic organizer or mind map with images and simple phrases
about their ensemble role.
Drawing/Visual Response: Allow students to draw how they contribute to the group if writing is challenging.
Oral Presentation: Students share their reflection verbally, using supports like cue cards or partner
assistance.




Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Vocal Warm-Up Stations
o Alternative Assessments:
m Use visual supports like picture cards or step-by-step diagrams to guide warm-up participation.
m Allow students to practice with recordings at their own pace before group work.
m Encourage choral echoing rather than solo responses to reduce language anxiety.
e Harmony Building with Rounds
o Alternative Assessments:
m Provide bilingual or simplified lyric sheets with phonetic spellings.
m Use color-coded lyrics or hand signs to help students follow their parts.
m Allow students to practice parts with a partner before full group performance.
e Sectional Rehearsals
o Alternative Assessments:
m Provide audio tracks for each part to practice independently.
m Use simple, clear instructions with gestures during rehearsal.
m Encourage peer support by pairing ELLs with fluent English-speaking students.
e Ensemble Listening Logs
o Alternative Assessments:
m Use sentence starters or fill-in-the-blank prompts for reflections (e.g., “I hear...,
m Allow verbal or visual responses (drawing or emojis) instead of written logs.
m Facilitate small-group discussions for sharing observations.
e My Ensemble Role Reflection
o Alternative Assessments:
m Provide graphic organizers with images and keywords to support written reflections.
m Allow oral presentations or recorded reflections as alternatives to writing.
m Encourage use of first language for brainstorming before responding in English.

” <

The sound is...”).

Students at Risk of Failure




e Vocal Warm-Up Stations
o Alternative Assessments:
m Provide simplified warm-up routines focusing on a few core skills with step-by-step guidance.
m Use practice checklists or logs for students to track participation and progress.
m Allow small-group or one-on-one warm-up practice with teacher or peer support.
e Harmony Building with Rounds
o Alternative Assessments:
m Begin with unison singing before gradually introducing harmony parts.
m Use color-coded lyrics or part cards to help students follow their role.
m Incorporate call-and-response exercises to scaffold learning of parts.
e Sectional Rehearsals
o Alternative Assessments:
m Provide part-track audio recordings for independent practice.
m Pair students with peer mentors for support during sectional rehearsals.
m Use simplified or reduced parts to build confidence and accuracy.
e Ensemble Listening Logs
o Alternative Assessments:
m Use guided sentence starters or checklists to simplify reflection tasks.
m Allow verbal or pictorial responses as alternatives to writing.
m Conduct group discussions to help students verbalize their observations.
e My Ensemble Role Reflection
o Alternative Assessments:
m Use graphic organizers or fill-in-the-blank templates to support writing.
m Allow students to draw or verbally describe their ensemble role.
m Provide structured reflection prompts to guide thinking.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students' accommodations are outlined in their individual 504 plan.




Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Vocal Warm-Up Stations
o Alternative Assessments:
m Design & Lead: Create and lead an original warm-up routine incorporating advanced vocal techniques.
m Written Analysis: Write a brief explanation of how each warm-up supports vocal development.
e Harmony Building with Rounds
o Alternative Assessments:
m Compose New Parts: Write and perform an additional harmony line or rhythmic variation for a familiar
round.
m Improvisation Challenge: Improvise harmonies or counter-melodies during group rehearsals.
e Sectional Rehearsals
o Alternative Assessments:
m Section Leader: Develop and lead rehearsal plans for the section, including warm-ups and practice goals.
m Part Arrangement: Rearrange the section’s part for different voice types or ensemble sizes.
e Ensemble Listening Logs
o Alternative Assessments:
m Critical Reviews: Write detailed critiques comparing different performances focusing on blend, balance, and
expression.
m Recording Project: Produce a multi-track recording emphasizing blend and dynamic control.
e My Ensemble Role Reflection
o Alternative Assessments:
m Extended Reflection: Compose a blog post or presentation reflecting on personal growth and leadership in the
ensemble.
m Peer Mentorship Report: Reflect on experiences mentoring peers and strategies used.




Unit 6

Desired Results

Unit 6 Title: Musical Styles & Repertoire

Unit Summary: In this unit, students will explore a variety of vocal music genres, including classical, pop, musical theatre,
spirituals, folk, and jazz. Through active listening, analysis, and performance, students will learn to recognize and apply the
unique stylistic elements of each genre—such as tone quality, phrasing, articulation, and emotional expression.

Students will engage in guided practice to develop genre-appropriate vocal techniques and deepen their understanding of how
musical style influences interpretation. As part of the creative process, students will select repertoire that highlights their vocal
strengths, either as soloists or in small ensembles. They will prepare and refine their chosen pieces through peer and teacher
feedback, rehearsal, and reflection.

By the end of the unit, students will perform selections that demonstrate their understanding of genre-specific style and personal
musical expression. This unit supports the development of artistic voice, musical versatility, and confident performance skills.

Learning Standards

NJSLS:

e 1.3A.8.Cnlla: Demonstrate understanding of relationships between music and the other arts, other disciplines, varied
contexts, and daily life.

e 13A.8.Re7a: Select programs of music (e.g., a playlist, live performance) and demonstrate the connections to an interest or
experience for a specific purpose.

e 1.3A.8.Cr3a: Evaluate, refine and explain their own work by selecting and applying criteria including appropriate application
of elements of music, compositional techniques, style and form, and use of sound sources.

e 1.3A.8.Pr4b: Compare the structure of contrasting pieces of music selected for performance, explaining how the elements of
music are used in each.

e 1.3A.8.Pr6a: Perform music with technical accuracy, stylistic expression and culturally authentic practices to convey the
creator’s intent.




e 1.3A.8.Re9a: Support with evidence personal interpretation of contrasting programs of music and explain how the
application of the elements of music and expressive qualities, within genres, cultures and historical periods convey
expressive intent.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.2.8.CAP.3 - Analyze how interests, aptitudes, and skills affect employment and career choices.
o Students explore diverse vocal genres, reflecting on their personal strengths and interests in different musical styles
to inform career pathways in music or performing arts.
e 9.4.8.C1.1 - Demonstrate creativity and innovation when presented with a problem, utilizing critical thinking to explore
multiple solutions.
o Encourages creative approaches to interpreting various vocal genres and adapting repertoire choices.
e 9.4.8.PGD.2 - Demonstrate the ability to balance school, community, work, and leisure responsibilities.
o Supports time management and responsibility in practicing and preparing diverse musical pieces.
e 9.4.8.TL.1- Use digital tools to access, manage, and evaluate information to communicate ideas.
o Applies when researching genres, stylistic elements, and repertoire using technology.

Computer Science & Design Thinking (CS & DT):

e 8.1.8.AP.4 - Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a
societal issue.
o Students can create digital presentations or multimedia projects that showcase their understanding of different
vocal genres and stylistic interpretations, revising their work based on feedback.
e 8.1.8.AP.7 — Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.
o Students collaborate in groups to develop performance pieces or presentations that incorporate stylistic elements of
various genres, refining their work through peer and instructor feedback.
e 8.1.8.DA.1 - Organize and present data (audio/video recordings) in various formats.
o Students record and organize their performances or genre studies using digital tools, preparing portfolios or digital
showcases.
e 8.2.8.ED.1 - Identify and explain how digital tools can be used for creative expression.
o Students explore how technology (e.g., music production software, recording devices) supports stylistic interpretation
and performance of diverse vocal genres.




Interdisciplinary Connections:
e English Language Arts (ELA)
o Connection: Analyzing song lyrics from different genres develops comprehension, vocabulary, and critical thinking
skills.
o Standards:
m NIJSLSA.RL: Read closely to determine what the text says explicitly and to make logical inferences.
m NJSLSA.R7: Integrate and evaluate content presented in diverse media and formats.
e Application: Students analyze lyrics’ themes, language, and storytelling techniques to inform
expressive interpretation.
e Social Studies
o Connection: Exploring the historical and cultural contexts of vocal genres deepens understanding of societal
influences on music.
o Standards:
m 6.1.8.CivicsPD.1: Explain how cultural elements influence identity and community.
m  6.1.8.GeoHE.3: Analyze how human activities impact the cultural landscape.

e Application: Students investigate the origins of genres like spirituals, folk, jazz, and how history shaped
their development.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
e What makes each vocal genre unique? e Each vocal genre has distinct musical characteristics
e How do style and expression change depending on the and performance practices that shape how it is sung.
music genre? e Stylistic interpretation reflects the cultural, historical,
e How can I use vocal technique to authentically interpret and emotional context of the music.
different genres of music? e Effective vocal technique adapts to meet the stylistic
demands of different genres.




What factors should I consider when choosing a song to e Choosing appropriate repertoire involves considering
perform? vocal ability, personal connection, and audience.

e How does understanding a song’s context or origin e Understanding a song’s background enriches the
influence my performance? performer’s interpretation and communication.

e What skills do I need to successfully perform as a soloist e Solo and small group performances require both
or in a small group? individual skill and collaborative awareness.

e How do collaboration and feedback help refine a e Constructive feedback and rehearsal refine
performance? musicianship and enhance performance quality.

e Why is it important to study and perform a variety of e Exploring diverse musical styles broadens artistic
vocal styles? expression and cultural appreciation.

Vocabulary: Genre, Stylistic Interpretation, Repertoire, Classical, Pop, Musical Theatre, Spirituals, Folk, Jazz, Vibrato, Phrasing,
Diction, Timbre, Expression, Improvisation, Dynamics, Articulation, Range, Collaboration.

Students will be able to:

e Identify key characteristics of different vocal genres such as classical, pop, musical theatre, spirituals, folk, and jazz.
Demonstrate appropriate stylistic interpretation techniques for selected genres.

Select repertoire that suits their vocal range, skill level, and personal connection.

Apply vocal techniques that support healthy and expressive singing across multiple genres.

Explain how understanding a song’s cultural or historical context informs their performance choices.

Perform solo or small group repertoire with stylistic accuracy and expressive intent.

Collaborate effectively during rehearsals, incorporating peer and teacher feedback to improve their performance.
Reflect on their growth as vocalists by evaluating their performances and rehearsal process.

Learning Activities & Differentiation:
e Genre Exploration Listening Sessions
o Activity: Listen to and analyze recordings from each vocal genre (classical, pop, musical theatre, spirituals, folk, jazz).
o Differentiation:
m Support: Provide guided listening worksheets with focus questions.
m Extension: Students compare and contrast genres in a short presentation or essay.




Style Technique Workshops

o

o

Activity: Break down vocal techniques unique to each genre (e.g., vibrato for classical, speech-like phrasing for
musical theatre, improvisation for jazz). Practice with exercises and short excerpts.
Differentiation:

m Support: Use teacher modeling and video demonstrations.

m Challenge: Students create and teach a mini-lesson on a stylistic technique.

Repertoire Selection & Justification

o

(¢]

Activity: Students choose a solo or small group piece from a preferred genre and write or discuss their choice,
explaining how it fits their vocal range, style, and personal interest.
Differentiation:

m Support: Use sentence starters or graphic organizers.

m Extension: Present choices with rationale to the class or small groups.

Interpretive Performance Practice

O

o

Activity: Rehearse chosen repertoire focusing on stylistic accuracy, expression, and vocal technique. Use peer and
teacher feedback loops.
Differentiation:

m Support: Provide annotated scores or lyric translations.

m Challenge: Students explore additional expressive elements like dynamics, phrasing, or staging.

Cultural & Historical Context Research

o

o

Activity: Research the background of a selected genre or song and share findings in a report, poster, or multimedia
presentation.
Differentiation:

m Support: Provide curated resources or research templates.

m Extension: Connect historical context to personal or current events.

Peer Rehearsal & Feedback Sessions

o

o

Activity: Pair or group students to rehearse and offer constructive feedback using rubrics or checklists focusing on
genre style and vocal technique.
Differentiation:

m Support: Use sentence frames and visual rubrics.

m Challenge: Facilitate peer-led rehearsals or create feedback guides.




e Performance Reflection Journals
o Activity: After rehearsals and performances, students reflect on their stylistic growth, challenges, and successes.
o Differentiation:
m Support: Provide reflection prompts or sentence starters.
m Extension: Allow audio or video journal entries.

Assessment Evidence

Formative Assessments: Guided Listening Worksheets, Technique Check-ins, Repertoire Choice Justification, Peer Feedback,
Annotated Score Review, Cultural Context Mini-Reports, Reflection Journal Entries.

Summative Assessments: Solo or Small Group Performance, Repertoire Reflection Paper or Presentation, Stylistic Technique
Demonstration, Cultural Context Project.

Common Benchmark Assessments: Genre Recognition Quiz, Simplified Performance Checkpoint, Reflection Journal or Oral
Check-In.

Alternative Assessments: Multimodal Expression Project, Guided Reflection and Discussion.

Core Instructional & Supplemental Materials

The Singers Musical Theatre Anthology for Teens (Soprano)
The Singers Musical Theatre Anthology for Teens (Mezzo/Alto)
The Singers Musical Theatre Anthology for Teens (Tenor)

Accommodations and Modifications:
Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.

e Genre Exploration Listening Sessions




o Alternative Assessments:
m Use guided listening worksheets with visuals and simplified questions for comprehension checks.
m Allow students to match genre characteristics to pictures or keywords instead of writing full responses.
m Provide audio prompts with pause-and-discuss breaks for processing time.
Style Technique Workshops
o Alternative Assessments:
m Use video demonstrations and teacher modeling for step-by-step technique practice.
m Assess through performance of short, scaffolded exercises rather than full excerpts.
m Allow students to demonstrate techniques nonverbally (e.g., tapping rhythms or miming gestures).
Repertoire Selection & Justification
o Alternative Assessments:
m Use sentence starters or graphic organizers to help structure choice explanations.
m Allow oral responses or one-on-one discussions with teacher instead of written justifications.
m Provide choice boards to support selection from familiar, accessible repertoire.
Interpretive Performance Practice
o Alternative Assessments:
m Provide annotated scores with visuals or translations to support understanding.
m Allow students to focus on one or two stylistic elements per rehearsal to reduce overload.
m Use peer or teacher modeling and feedback with checklists featuring simple icons.
Cultural & Historical Context Research
o Alternative Assessments:
m Offer curated, accessible resources (videos, simplified texts).
m Use research templates with sentence frames and visuals to guide note-taking.
m Allow alternative presentations such as posters with images or short video summaries.
Peer Rehearsal & Feedback Sessions
o Alternative Assessments:
m Use visual rubrics with emojis or thumbs-up/down icons for feedback.
m Provide sentence frames or communication cards for structured peer feedback.
m Allow nonverbal feedback options like pointing to feedback scales.
Performance Reflection Journals
o Alternative Assessments:




m Provide reflection prompts with sentence starters or pictorial cues.
m Allow audio or video recordings in place of written journals.
m Use graphic organizers or emoji-based scales for self-assessment.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Guided Listening Responses
o Activity: Genre Exploration Listening Sessions
o Alternative Assessments:
m Use visual listening logs (e.g., checkboxes, emojis, or matching images to sounds).
m Provide bilingual or simplified vocabulary glossaries to support response tasks.
m Allow students to draw or select images to express genre differences or preferences.
e Technique Demonstration Videos
o Activity: Style Technique Workshops
o Alternative Assessments:
m Let students demonstrate vocal techniques on video with minimal verbal explanation.
m Use labeling exercises with pictures (e.g., match “vibrato” with a sound clip or visual cue).
m Allow students to teach a peer using gestures or modeled singing instead of written instruction.
e Visual Repertoire Justification
o Activity: Repertoire Selection & Justification
o Alternative Assessments:
m Use graphic organizers with sentence frames (e.g., “I chose this song because ___.”)
m Allow oral presentations or one-on-one conversations with the teacher.
m Provide a choice board with images, genres, and emotions to help students explain their selections.
e Role-Play & Performance Feedback
o Activity: Peer Rehearsal & Feedback Sessions
o Alternative Assessments:
m Use visual rubrics with pictures, symbols, or gestures (e.g., thumbs up/down, faces for tone).
m Provide sentence starters such as: “I liked your ___.” or “Next time try to ___.”
m Allow feedback in the student’s home language if peer or staff support is available.




e Performance Reflection with Prompts
o Activity: Performance Reflection Journals
o Alternative Assessments:
m Use bilingual sentence stems or pictorial journaling templates (e.g., draw how you felt while singing).
m Offer video/audio journals as an alternative to written reflections.
m Encourage use of translation tools or peer buddies for expressive writing.

Students at Risk of Failure
e Check-In Performances
o Activity: Any rehearsal or vocal technique exercise
o Alternative Assessments:
m Allow students to perform short sections (1-2 measures) for assessment rather than full pieces.
m Provide immediate verbal or visual feedback with simple success criteria (e.g., “good posture,”
e Audio Journals
o Activity: Performance Reflection Journals or Ensemble Role Reflection
o Alternative Assessments:
m Instead of written reflections, students record short voice memos explaining what they practiced and how it
felt.
m Use guiding questions like “What did I do well today?” or “What was one challenge?”
e Visual Participation Logs
o Activity: Vocal Warm-Up Stations or Sectional Rehearsals
o Alternative Assessments:
m Students take photos or use checklists to document participation at stations.
m Pair this with sticker charts or digital badges to track progress and celebrate consistency.
e Partner Performance Practice
o Activity: Harmony Building or Peer Coaching
o Alternative Assessments
m Assess students in pairs or trios, where they feel less exposed and can support each other.
m Focus on effort and collaboration instead of perfect accuracy.
e Guided Worksheets with Modeling
o Activity: Genre Listening or Repertoire Selection

clear vowel”).




o Alternative Assessments
m Use partially completed worksheets, sentence starters, or templates to scaffold assessments.
m Pair with teacher modeling and guided group completion before individual attempts.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students' accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Solo Arrangement Project
o Activity: Interpretive Performance Practice or Repertoire Selection
m Students arrange a solo or group piece, adding expressive elements (e.g., tempo shifts, dynamics, harmony,
phrasing).
m Include a brief artist statement explaining their stylistic choices.
e Performance Masterclass
o Activity: Peer Coaching or Style Technique Workshops
m Gifted students lead a short workshop for peers on vocal technique, rehearsal strategies, or genre style.
m Assess based on clarity, demonstration quality, and peer engagement.
e Genre Curation Portfolio
o Activity: Genre Listening or Cultural/Historical Context
m Create a mini-portfolio of 3-5 pieces across genres that explore a theme (e.g., protest, love, celebration).
m Include commentary on musical features, vocal technique, and cultural significance.
e Lead Sheet Creation & Transposition
o Activity: Repertoire Work
m Gifted students create simplified lead sheets or transpose a section of their piece to a new key.
m Assess accuracy and understanding of music theory elements like key signatures and intervals.
e Self-Directed Rehearsal Vlog
o Activity: Ensemble Preparation or Mirror Rehearsal




m Students record and reflect on multiple rehearsals, identifying vocal strengths, growth, and ensemble
contributions.
m Compile into a final reflection video showing progression and self-evaluation.

Unit 7

Desired Results

Unit 7 Title: Performance Skills & Stage Presence

Unit Summary: In this unit, students will develop their vocal performance skills by focusing on expressive singing, physical
confidence on stage, audience engagement, and foundational microphone technique. Through solo and group singing activities,
students will explore how to communicate emotion and intention through vocal tone, facial expression, and body language.
Students will participate in exercises to build stage presence and overcome performance anxiety, while also learning how to
effectively use space and movement to connect with an audience.

Microphone technique will be introduced to help students understand the basics of amplification, including mic placement,
handling, and projection. By the end of the unit, students will demonstrate their growth through informal performances and peer
feedback sessions, showcasing their ability to perform with clarity, confidence, and connection.

This unit empowers students to not only improve their vocal abilities but also to become more compelling and self-assured
performers.

Learning Standards

NJSLS:

e 1.3A.8.Cr3a: Evaluate, refine and explain their own work by selecting and applying criteria including appropriate application
of elements of music, compositional techniques, style and form, and use of sound sources.

e 13A.8.Pr5a: Identify and apply personally developed criteria (e.g., demonstrating correct interpretation of notation, technical
skill of performer, originality, emotional impact, variety, interest) to rehearse, refine and determine when the music is
ready to perform.

e 13A.8.Pr6b: Demonstrate performance decorum (e.g., stage presence, attire, behavior) and audience etiquette appropriate for
venue, purpose, context, and style.

Interdisciplinary Connections




Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4.8.C1.2 - Collaboration and Teamwork
o Demonstrate the ability to work productively in teams while using cultural/global competence.
m Relevant as students engage with peers during rehearsals and performances, building confidence and
cooperation.
e 9.4.8.PGD.1 - Self-Management and Goal Setting
o Utilize self-awareness of personal interests, strengths, and skills to set and achieve realistic short- and long-term
goals.
m Applies to developing personal performance skills and stage confidence.
e 9.4.8.TL.4 - Technology Literacy
o Use, manage, evaluate, and understand multiple forms of technology.
m Students learn and apply basic microphone techniques and possibly digital audio tools during performances.
e 9.4.8.RE.1- Resilience and Adaptability
o Demonstrate perseverance and adaptability in response to challenges.
m Important for managing stage fright and adapting to live performance situations.

Computer Science & Design Thinking (CS & DT):
e 8.1.8.AP.4 - Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a
societal issue.

o Application: Students can compose original melodies and lyrics, revising them based on feedback, and use digital
tools to produce their final performances. This process mirrors the iterative development of computational artifacts,
emphasizing creativity and refinement.

e 8.1.8.AP.7 — Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.

o Application: In group performances and portfolio creation, students collaborate, share their work with peers, and
refine their pieces based on constructive feedback, similar to the collaborative design process in computer science.

e 8.1.8.DA.1 - Organize and present data (audio/video recordings) in various formats.

o Application: Students use digital tools to record, edit, and present their performances, demonstrating proficiency in
organizing and presenting data.

e 8.2.8.CL.3 — Analyze how the development and use of technology affects the individual, society, and the environment.




o Application: Students can explore how digital tools in music production and performance impact their creative
expression and how their performances can influence audiences, fostering an understanding of technology's broader
effects.

Interdisciplinary Connections:
e English Language Arts (ELA)
o Connection: Writing reflections on performances and audience engagement builds communication and analytical
skills.
o Standards:
m  NJSLSA.W3: Write narratives to develop real or imagined experiences or events.
m NIJSLSA.SLI: Prepare for and participate effectively in a range of collaborative discussions.
e Application: Students write self-assessments and participate in peer feedback sessions to improve
expressive singing and stage presence.
e Social-Emotional Learning (SEL)
o Connection: Building physical confidence and managing stage nerves develops self-awareness and emotional
regulation.
o Standards:
m NJSLS SEL Competencies: Self-awareness, self-management, and social awareness.
e Application: Students develop strategies to handle performance anxiety and engage authentically with

audiences.
Learning Targets
Unit Essential Questions: Unit Enduring Understandings:
e How can a singer use their voice and facial expressions to e Vocal expression—including tone, dynamics, and
communicate emotion and meaning in a song? phrasing—is essential to communicating the emotion
e What does confident stage presence look and feel like, and and message of a song to the audience.
how can we develop it through practice? e Confident stage presence is built through awareness of
posture, movement, and focus, all of which impact how
a performance is perceived.




e Why is connecting with the audience important during a e Effective performers intentionally engage the audience
performance, and what strategies help make that through eye contact, emotion, and stage awareness,
connection stronger? making the performance more impactful and

e How does proper microphone technique affect the quality memorable.
of a vocal performance, and what skills are needed to use e Proper microphone technique enhances vocal clarity,

a microphone effectively? consistency, and audience connection, and is a

e How do expressive singing, confident movement, audience fundamental part of modern performance practice.
awareness, and microphone control work together to e A compelling vocal performance integrates expressive
create a powerful vocal performance? singing, confident physical presence, audience

engagement, and effective use of technology to deliver a
unified artistic message.

Vocabulary: Pitch, Tone, Diction, Breath Support, Dynamics, Phrasing, Intonation, Projection, Resonance, Articulation, Microphone,
Mic Distance, Plosive, Feedback, Mic Etiquette.

Students will be able to:
e Demonstrate expressive singing using facial expressions, gestures, and phrasing
e Apply basic stage presence techniques, including posture, movement, and confidence
e Use a microphone effectively (where applicable)
e Perform a song excerpt with attention to audience communication and performance energy

Learning Activities & Differentiation:
e Expressive Singing Exploration
o Activity: Students select short songs or vocal phrases to practice varying dynamics, phrasing, and emotional
expression. Use teacher-led modeling and guided practice.
o Differentiation:
m For struggling singers: Start with simple songs and focus on one expressive element (e.g., dynamics).
m For advanced students: Challenge them to add vibrato, stylistic nuances, or improvised phrasing.
m Visual learners: Use color-coded lyrics to indicate dynamic changes or emotions.
m Auditory learners: Listen to professional examples emphasizing expression.




Stage Movement & Confidence Building
o Activity: Conduct exercises focused on posture, purposeful gestures, and movement on stage—like walking with
confidence, using facial expressions, and maintaining eye contact. Include mirror work or video playback.
o Differentiation:
m For kinesthetic learners: Incorporate role-playing or dramatic gestures.
m Students with mobility challenges: Focus on upper body expressions and facial confidence.
m For shy students: Begin with paired or small group activities before moving to solo practice.
m Visual learners: Use video models or visual cues for body positioning.
Audience Engagement Practice
o Activity: Teach strategies like making eye contact, using facial expressions, and storytelling between songs. Practice
“connecting” by performing for small peer groups.
o Differentiation:
m For ELL students: Use simple language and gestures to practice audience “scripts” (e.g., greetings,
introductions).
m For introverted learners: Allow gradual exposure starting with very small audiences or recorded performances.
m For social learners: Pair students for collaborative performances or feedback sessions.
Basic Microphone Technique Workshop
o Activity: Hands-on practice with microphones: how to hold, maintain proper distance, avoid popping sounds, and
control volume. Use call-and-response drills and mic “games.”
o Differentiation:
m For tactile learners: Provide different types of microphones to explore (handheld, headset).
m For students with speech difficulties: Focus on mic positioning and clarity over volume.
m For visual learners: Demonstrate with clear diagrams and videos showing proper mic use.
m For students with anxiety: Practice mic use in low-stress, small group settings before full performances.
Expressive Song Interpretation Group Project
o Activity: In small groups, students analyze a song’s lyrics and mood, then create a short performance demonstrating
expression, movement, and audience connection.
o Differentiation:
m For strong readers: Lead lyric analysis and interpretation.
m For less confident readers: Focus on emotional expression and movement.




m For students with diverse needs: Assign roles within the group (e.g., singer, movement coach, audience
engagement leader) to match strengths.
m For gifted students: Encourage creative reinterpretation or arrangement.
e Performance Reflection Journals
o Activity: After each practice or performance, students write or verbally reflect on their expressive singing, stage
presence, and mic use. Prompt with guiding questions.

o Differentiation:
m For reluctant writers: Use audio recordings or drawings to express reflections.
m For advanced writers: Include musical vocabulary and self-goal setting.
m For ELLs: Provide sentence starters and vocabulary lists.
m For students with executive functioning challenges: Use graphic organizers or checklists.

Assessment Evidence

Formative Assessments: Vocal Expression Check-Ins, “Emotion Mapping” Activity, Self-Reflection Rubric: Vocal Emotion,
Mirror-Posture Practice, “Frozen Moment” Snapshot, Peer Feedback Circles, Eye Contact Warmups, Mic Technique Drills, Progress
Journals.

Summative Assessments: Solo or Small Group Performance(Expressive Focus), Stage Presence Performance Assessment,
Microphone Performance Test.

Common Benchmark Assessments: Microphone Technique Demo, Written Reflection on Audience Engagement.

Alternative Assessments: Lyric Interpretation Project, Video Reflection & Analysis, Audience Engagement Strategy Plan, Recorded
Performance Evaluation, Performance Portfolio.

Core Instructional & Supplemental Materials

Vocal Technique and Performance Workbook
Microphone and Sound Equipment
Video Recording Equipment or Software

Accommodations and Modifications:



Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Emotion Expression Chart (Expressive Singing Exploration)
o Instead of a live performance, students complete a visual chart or drawing that represents how different expressive
elements (dynamics, tone, phrasing) convey emotion in a chosen song.
m Ideal for: Students with performance anxiety, language processing issues, or expressive language delays.
e Video Modeling & Reflection (Stage Movement & Confidence Building)
o Students record themselves practicing stage presence (e.g., posture, gestures, eye contact) and use a guided
reflection sheet with visuals or sentence starters to self-assess.
m Ideal for: Students with social anxiety, mobility challenges, or autism spectrum disorders.
e (Collaborative Song Map (Expressive Song Interpretation Group Project)
o In asmall group, students create a song map (with images, colors, or keywords) showing the structure and emotion
of a piece, contributing according to their strengths (e.g., drawing, movement, discussion).
m Ideal for: Students who benefit from non-verbal participation or structured group work.
e Microphone Skills Simulation (Basic Microphone Technique Workshop)
o Students demonstrate correct mic handling and usage using a step-by-step task checklist or a modeled peer activity.
Feedback is given using visual rubrics or emojis.
m Ideal for: Students with motor planning or speech articulation difficulties.
e Audio/Visual Performance Journals (Performance Reflection Journals)
o Instead of written reflections, students use audio recordings or video logs to express what they learned, what they
enjoyed, or what they would change.
m Ideal for: Students with dyslexia, fine motor challenges, or expressive language delays.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.




e Visual Lyric Mapping
o Students match images, emojis, or simple icons to the lyrics of a song to demonstrate understanding of meaning,
mood, and emotion.
m Supports: Vocabulary development, lyric comprehension, expressive intent.
e Expression Collage or Mood Board
o Instead of writing or explaining a song's emotion, students create a collage (digital or paper) using images that
reflect the song’s mood and message.
m Supports: Emotional interpretation, expression without heavy language demand.
e Performance with Intro Script Practice
o Students record themselves performing a short song and include a brief, practiced introduction (e.g., "Hello, my
name is ___ and I will sing ___"). Script can be practiced with sentence starters or visuals.
m Supports: Oral language development, confidence building.
e Sentence Starter Reflections
o Use areflection template with sentence starters and word banks such as:

m “Isang ___
m “Itsounded .
m “Ifelt____whenlIsang.”

e Supports: Scaffolded language output and self-reflection.
e Partner Interviews (Peer Language Support)
o Students interview a classmate (or are interviewed) about their rehearsal experience and vocal choices using a
guided worksheet or visuals.
m Supports: Speaking/listening skills, peer interaction, academic conversation practice.

Students at Risk of Failure
e Small Group Performance with Peer Support
o Students perform in pairs or small groups using simple staging (e.g., gestures, eye contact, facial expression). A peer
or teacher can provide cues or stand nearby for support.
m Assesses: Basic stage movement, confidence on stage, vocal projection in a low-stress format.
e Performance Skills Reflection Journal
o Students respond to specific prompts like:
m  “One way I showed confidence today was...”




”

“I used my face/body to show this emotion: ___
“Next time I will try to...”
Use checklists, emojis, or sentence starters for accessibility.
m Assesses: Self-reflection on stage presence and emotional expression.
e Recorded Performance with Self-Assessment
o Instead of a live performance, students record themselves and complete a self-check using a simplified rubric (e.g.,
“Did I look at the audience?” “Did I use facial expression?”).
m Assesses: Eye contact, facial/body expression, posture — in a comfortable, self-paced way.
e Stage Movement Walk-Through
o Students participate in a guided “stage walk” activity to demonstrate posture, walking on stage, and using
purposeful gestures—without needing to sing.
m Assesses: Awareness of movement, confidence in physical space, basic stage presence.
e Partnered Audience Connection Practice
o Students work in pairs to practice making eye contact, introducing a song, or using gestures. They “perform” for one
partner and switch roles.
m Assesses: Audience engagement strategies in a 1:1 low-pressure setting.
e Performance Prep Portfolio
o Students collect mini-artifacts of their learning (e.g., warm-up logs, posture practice photos, stage blocking
diagrams, feedback notes).
m Assesses: Consistent effort, skill development, and rehearsal habits.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Solo Performance with Self-Curated Staging Plan
o Students select a solo piece and submit a mini performance plan that includes:
m Intentional stage movement




m Facial expression choices
m Audience engagement strategy
m Optional: brief artist’s statement explaining their choices
e Assesses: Independent decision-making, artistic interpretation, confident stage presence.
Reflective Performance Journals with Goal Setting
o Students keep a reflection journal with weekly entries analyzing their:
m Vocal and expressive growth
m Use of movement and audience connection
m Self-selected goals and next steps using musical and theatrical vocabulary
e Assesses: Metacognition, vocabulary application, self-assessment and growth tracking.
Peer Performance Critique Video Blog (Vlog)
o Students watch peer performances and create video reflections offering:
m Constructive feedback using a rubric
m Style and presence observations
m Suggestions for improvement or enhancement
e Assesses: Critical listening, evaluative skills, leadership and mentorship.
Interpretive Staging Challenge
o Given a short song or scene, students:
o Develop a unique stage interpretation (e.g., staging, movement, expression)
o Present a mini-director’s notebook or visual storyboard
o Lead a small group in workshopping their interpretation
m Assesses: Creative thinking, directorial skills, collaborative leadership.
Ensemble Leadership Role
o During group rehearsals, students may act as:
m Section leaders (helping peers rehearse stage presence or blend)
m Rehearsal assistants (giving notes using a teacher-provided rubric)
m  Warm-up leaders or stage coaches for shy students
e Assesses: Peer mentoring, rehearsal strategy, musical leadership.
Genre Fusion Performance Project
o Students select two vocal styles (e.g., jazz + musical theatre) and create a short performance that fuses the styles.
m Include elements of staging and movement appropriate to each genre




m Reflect on how stylistic choices affect audience perception
e Assesses: Cross-genre knowledge, stylistic fluency, creativity in performance.

Unit 8

Desired Results

Unit 8 Title: Solo Performance & Audition Techniques

NJSLS:

Unit Summary: Through guided practice and reflection, students will learn how to select appropriate repertoire, rehearse
effectively, and perform with expressive vocal technique, stage presence, and audience awareness. Special emphasis will be placed
on audition preparation, including how to present oneself professionally, take direction, and manage nerves.

Learning Standards

1.3A.8.Pr6a: Perform music with technical accuracy, stylistic expression and culturally authentic practices to convey the
creator’s intent.

1.3A.8.Pr6b: Demonstrate performance decorum (e.g., stage presence, attire, behavior) and audience etiquette appropriate for
venue, purpose, context, and style.

1.3A.8.Re7a: Select programs of music (e.g., a playlist, live performance) and demonstrate the connections to an interest or
experience for a specific purpose.

1.3A.8.Re8a: Apply appropriate personally developed criteria to evaluate musical works or performances.

1.3A.8.Re9a: Support with evidence personal interpretation of contrasting programs of music and explain how the
application of the elements of music and expressive qualities, within genres, cultures and historical periods convey
expressive intent.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

9.2.8.CAP.4 - Identify career pathways that align to personal interests, strengths, and values.

o Students explore how vocal performance skills relate to careers in music, theater, broadcasting, and related fields.
9.4.8.C1.2 - Demonstrate the ability to work productively in teams while using cultural/global competence.

o Emphasizes collaboration during rehearsals and taking direction from coaches or directors.




e 9.4.8.PGD.1- Utilize self-awareness of personal interests, strengths, and skills to set and achieve realistic short- and
long-term goals.
o Supports students’ goal-setting around audition preparation and managing performance anxiety.
e 9.4.8.TL.1- Use digital tools to access, manage, and evaluate information to communicate ideas.
o Encourages use of technology for audition applications, digital rehearsals, or recording performances for review.

Computer Science & Design Thinking (CS & DT):

e 8.1.8.AP.4 - Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a
societal issue.

o Application: Students compose original melodies and lyrics, revising them based on feedback, and use digital tools to
produce their final performances. This process mirrors the iterative development of computational artifacts,
emphasizing creativity and refinement.

e 8.1.8.AP.7 — Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.

o Application: In group performances and portfolio creation, students collaborate, share their work with peers, and
refine their pieces based on constructive feedback, similar to the collaborative design process in computer science.

e 8.1.8.DA.1 - Organize and present data (audio/video recordings) in various formats.

o Application: Students use digital tools to record, edit, and present their performances, demonstrating proficiency in
organizing and presenting data.

e 8.2.8.CL.3 - Analyze how the development and use of technology affects the individual, society, and the environment.

o Application: Students can explore how digital tools in music production and performance impact their creative
expression and how their performances can influence audiences, fostering an understanding of technology's broader
effects.

Interdisciplinary Connections:

e English Language Arts (ELA)
o Connection: Writing self-reflections and artist statements develops communication, critical thinking, and vocabulary
skills.
o Standards:
m  NJSLSA.W3: Write narratives to develop real or imagined experiences or events.
m  NJSLSA.W9: Draw evidence from literary or informational texts to support analysis.




e Application: Students compose reflections on their audition experiences, describing challenges and

growth.
Social-Emotional Learning (SEL)

o Connection: Managing nerves and taking direction develops self-management and relationship skills.

o Standards:

m NJSLS SEL Competencies: Self-awareness, self-management, and social awareness.
e Application: Students practice techniques to manage performance anxiety and collaborate effectively

with peers and directors.

Learning Targets

Unit Essential Questions:

What makes a solo vocal performance both technically
strong and emotionally expressive?

How can I prepare myself—mentally and vocally—for a
successful audition?

Why is stage presence important in a solo performance or

audition, and how can I improve it?

How do I choose a solo piece that fits my voice,
personality, and performance goals?

What strategies help manage nervousness or anxiety
before and during a performance or audition?

How can feedback from others help me grow as a solo
performer?

What are the key elements of professional audition
etiquette and why do they matter?

How do interpretation and personal expression make a
performance unique and memorable?

In what ways does solo performance build confidence,
communication skills, and self-awareness?

Unit Enduring Understandings:

A skilled solo performance balances technical precision
with emotional expression to communicate meaning
effectively.

Preparation—both physical and mental—is key to
building confidence and delivering a polished audition.
Stage presence enhances the performer’s connection
with the audience and reflects confidence and
professionalism.

Selecting repertoire that suits one’s vocal abilities and
artistic style promotes authentic and effective
performances.

Performance anxiety can be managed through
rehearsal, mental focus, and relaxation techniques,
enabling better delivery.

Professionalism during auditions, including respectful
behavior and presentation, influences how performers
are perceived.




e How does preparation influence the outcome of a e Thorough preparation leads to greater accuracy,
performance or audition? confidence, and artistic success in performance settings.

Vocabulary: Repertoire, Technique, Pitch, Diction, Dynamics, Phrasing, Expression, Intonation, Breath Control, Vibrato, Stage
Presence, Audition, Audition Etiquette, Nerves, Confidence, Preparation, Feedback, Interpretation, Memorization, Blocking.

Students will be able to:

e Perform a solo piece with accurate pitch, diction, dynamics, and expression
Demonstrate proper audition behavior, including entrance, introduction, and exit
Apply strategies to manage performance anxiety

Give and receive constructive feedback

Reflect on personal growth as a solo performer

Learning Activities & Differentiation:
e Song Selection & Repertoire Exploration
o Activity: Students explore various solo repertoire options, listen to recordings, and choose a piece that suits their voice
and style.
o Differentiation:
m For struggling singers: Provide a curated list of songs with easier vocal ranges and simpler rhythms.
m For advanced students: Encourage exploring more challenging pieces or different genres.
m For English Language Learners (ELLs): Offer songs with clear, simple lyrics and visual lyric sheets.
m For kinesthetic learners: Have students move or gesture to express the mood of each song.
e Vocal Technique Workshops
o Activity: Mini-lessons focusing on breath control, diction, pitch accuracy, and dynamics, followed by practice
exercises.
o Differentiation:
m Visual learners: Use diagrams and videos showing breathing techniques and mouth shapes.
m Auditory learners: Provide recorded vocal exercises and model correct technique.
m Students with performance anxiety: Practice in small groups or one-on-one before performing in front of the
whole class.




m Students needing extra support: Break exercises into smaller, manageable steps with clear goals.
e Mock Auditions
o Activity: Students perform their solo piece in a simulated audition setting, practicing audition etiquette and receiving
feedback.
o Differentiation:
m For nervous students: Allow multiple low-pressure rehearsal auditions before the “final” mock audition.
m For confident students: Encourage peer coaching roles or assisting in providing feedback.
m For students with social anxiety: Offer video recording as an alternative to live audition.
m ELL or shy students: Provide sentence starters or scripts to help with introductions.
e Peer and Self-Assessment
o Activity: After performances, students complete rubrics or reflection forms assessing their own and peers’ singing,
stage presence, and audition skills.
o Differentiation:
m Students needing scaffolded support: Use simplified rubrics with clear descriptors and examples.
m Advanced students: Include criteria for artistic creativity and stylistic choices.
m Non-readers or emerging readers: Use oral feedback circles or audio-recorded reflections.
m Students who prefer visuals: Create visual charts or emoji-based rating scales.
e Stage Presence & Movement Practice
o Activity: Exercises focusing on posture, gestures, facial expressions, and movement appropriate for solo performance
and auditions.
o Differentiation:
m For kinesthetic learners: Include role-playing and mirror work to physically feel confident.
m For visual learners: Use video examples and allow students to watch and critique their own recorded practice.
m Students with mobility challenges: Adapt movement expectations to individual ability levels, focusing on
upper body and facial expression.
m Students who struggle with confidence: Start with small group exercises before progressing to solo practice.
e Performance Anxiety Management Strategies
o Activity: Teach and practice relaxation techniques such as deep breathing, visualization, and positive self-talk before
performances or auditions.
o Differentiation:




m For students with high anxiety: Provide one-on-one coaching and private spaces for practice.
m For students who benefit from peer support: Pair with a “performance buddy” for encouragement.
m For reflective learners: Have students journal their feelings and coping strategies.
m For active learners: Incorporate light physical activity like stretching or movement to reduce tension.
e Final Solo Performance or Audition
o Activity: Culminating performance where students demonstrate their learned skills in front of an audience or
recorded submission.
o Differentiation:
m Students needing accommodations: Option to perform for a smaller audience or submit a video.
m Advanced students: Encourage creative staging, costume, or accompaniment choices.
m Students with nerves: Allow performance in familiar settings or with a trusted peer present.
m For multilingual students: Permit use of bilingual introductions or notes as needed.

Assessment Evidence

Formative Assessments: Repertoire Reflection Journal, Technique Check-Ins, Peer Feedback Sessions, Mock Audition Performance,
Self-Assessment Checklists/Rubrics, Stage Presence Exercises Observation, Practice Logs, Goal-Setting Sheets.

Summative Assessments: Solo Performance/Audition, Performance Portfolio, Audition Simulation Project

Common Benchmark Assessments: Video Recording Review, Audition Simulation Check-in

Alternative Assessments: Video Performance Submission, Recorded Audition Simulation with Scripted Introduction, Reflective
Performance Portfolio.

Core Instructional & Supplemental Materials

Performance Rubrics
Soundtrap
Contemporary Scenes for Young Actors

Accommodations and Modifications:




Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Audio or Video-Recorded Performance Submission
o Instead of a live performance or mock audition, students submit a recorded performance in a comfortable,
low-stress environment (home, small group, or one-on-one with teacher).
m Reduces anxiety and sensory overload
m Allows repeated takes for confidence
m Feedback can be paused and reviewed
e Song Matching Reflection (Choice-Based)
o Alternative to formal repertoire selection presentations.
m Students choose from 2-3 pre-approved songs and complete a scaffolded worksheet or visual matching
activity that links their vocal range and preferences to a song.
m Use icons, sentence starters, or color-coded choices
m Include options for verbal or visual (drawing-based) responses
e Simplified Rubric + Peer Feedback with Visual Cues
o Alternative to full peer/self-assessment rubrics.
m Use simplified checklists or emoji scales for evaluating aspects like:
m  “Did I make eye contact?”
m  “Was my volume strong?”
m Use peer partners to offer verbal praise or single-word feedback
e Role-Based Group Audition
o Instead of a solo mock audition, students take on roles in a group audition simulation.
m Roles could include:
e Performer
e Movement coach
e Applause leader




e “Stage manager” (helps with props, positioning)
e Students can rotate roles across sessions to build performance readiness gradually.
e Movement & Expression Adaptation Video
o Alternative to full-body stage movement exercises.
m Students record or demonstrate expressive gestures and facial expressions seated or in a stationary position.
e Focus on posture, upper body, facial expression
e Use mirrors, peer mirroring, or iPad selfies to reflect on progress
e Emotional Expression Drawing or Collage
o Alternative to written reflection on stage presence or expressive singing.
m Students draw how their performance made them feel or how they want the audience to feel using:
e C(Colors, emojis, or magazine cut-outs
e Optional verbal description to accompany their visuals

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Visual Rubric with Icons or Emojis
o Alternative to detailed written rubrics.
m Students assess vocal tone, expression, and movement using visuals (4 = vocal tone, & = expression, {§ =
movement).
m Can be used for peer or self-reflection.
e Oral Reflection with Sentence Starters
o Alternative to written performance reflections.
m Students answer guided questions like:
e “Ifelt__ whenIsang.”
e “My favorite part was ___
e “Nexttime, Iwill tryto ___
e Allow use of native language with translation support if needed.
e Picture-Based Song Matching Assignment
o Alternative to writing about song choices.
m Students choose a song from a small list and match it to:

”»

”»




e An emotion (with emoji)
e Avoice type (with images of singers)
e A genre (with music examples or photos)
e Group or Partner Performance
o Alternative to solo auditions or performances.
m Allows ELLs to practice performance in a supported, low-pressure setting.
m Encourages collaborative language learning and shared responsibility.
e Gesture & Expression Recording
o Alternative to verbal demonstration of stage presence.
m Students record or perform gestures and expressions that match specific lyrics or moods.
m May include pointing to illustrated vocabulary for emotion (happy, strong, sad, excited, etc.).
e Labeled Diagrams or Song Maps
o Alternative to written song analysis.
m Students label parts of a song (verse, chorus, emotion changes) using simple words, pictures, or stickers.
m Could be a printable “song roadmap” to follow their vocal performance.

Students at Risk of Failure
e Low-Stakes Mini Performances
o Alternative to full-length solo auditions
m Short performances of 4-8 bars instead of an entire song
m Performed in small groups, duets, or privately for the teacher
e Goal: Focus on one skill (e.g., tone, diction, posture)
e Performance Portfolios (Progress Over Time)
o Alternative to one-time, high-stakes final performance
m Collect short video/audio recordings throughout the unit
m Students reflect on small goals: "Today I stood tall” or "I sang the right pitch”
m Growth-based grading encourages effort and improvement
e Oral Feedback with Teacher or Peer
o Alternative to written self-assessments
m Students talk through what went well and what to work on
m Sentence starters provided: “I was proud of...”, “Next time I will...”




m Option to record audio or use a peer buddy for scaffolding
e Visual Cue-Based Reflections
o Alternative to detailed reflection journals
m Students use emoji charts, simple icons, or checklists to show how they felt during performance activities
m E.g., # =used microphone correctly, @ = felt confident, ¢ = sang correct notes
e Scaffolded Group Performance
o Alternative to individual assessments
m Students perform in trios or quartets with assigned vocal lines
m Assessment focuses on participation, preparation, and team collaboration
m Builds performance comfort and support
e Song Mapping with Graphic Organizers
o Alternative to written song analysis
m Use diagrams to identify key song moments (high note, expressive line, cue for movement)
m Allows students to demonstrate understanding without relying on writing
e Demonstration Stations
o Alternative to live performance grading
m Set up skill stations (e.g., posture check, diction drill, breath control)
m Students rotate and demonstrate each skill in a small group or individually
m Provides success in bite-sized, focused tasks

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Student-Directed Performance Projects
o Alternative to a standard solo performance
m Students create a themed performance (e.g., musical theatre medley, protest song program)
m Choose and arrange 2-3 contrasting pieces around a concept




m Include vocal performance and an introduction or brief explanation to the audience
Vocal Masterclass Leader
o Alternative to traditional peer feedback
m Student leads a mini “vocal clinic” for classmates
m Demonstrates a technique (e.g., breath support, stage movement) and coaches peers
m Encourages leadership and application of technical knowledge
Genre Mash-Up Challenge
o Alternative to standard repertoire selection
m Select a familiar song and reinterpret it in another vocal style (e.g., turn a folk song into a jazz ballad)
m Requires advanced understanding of genre characteristics and creative risk-taking
Performance Critique Essay or Podcast
o Alternative to basic self-reflection
m Analyze a live or recorded vocal performance (classmate, Broadway, or professional)
m Use musical vocabulary and performance criteria to write or record a structured review
m Option to present to class or publish to a school blog or newsletter
Stage Direction and Blocking Design
o Alternative to simple movement practice
m Plan, sketch, or digitally design staging for a group performance
m Include cues for expression, movement, audience interaction, and transitions
m Option to coach classmates during rehearsal
Collaborative Creative Project
o Alternative to individual work
m Partner with peers to write and perform an original vocal piece or arrangement
m Incorporate choreography, costumes, or digital media (e.g., projected backgrounds, lighting plans)
m Reflect in a group journal or video about the creative process
Reflective Artist Statement or Portfolio
o Alternative to performance-only evaluation
m Compile a portfolio of rehearsal recordings, annotated scores, and written or video reflections
m Write an artist statement describing artistic growth, influences, and future goals
m Encourages self-directed learning and metacognition




Unit 9

Desired Results

Unit 9 Title: Composition & Interpretation

Unit Summary: Through hands-on composition exercises, students will develop their ability to craft short melodies and
meaningful lyrics that express their ideas and feelings. They will also study how interpretation transforms a song, allowing
performers to convey unique emotions and stories that resonate with audiences.

Learning Standards
NJSLS:

e 13A.8.Cr2a: Select, organize and document personal musical ideas for arrangements, songs and compositions within
expanded forms that demonstrate concepts such as tension and release, unity and variety, balance, and convey expressive
intent.

e 1.3A.8.Pr6a: Perform music with technical accuracy, stylistic expression and culturally authentic practices to convey the
creator’s intent.

e 1.3A.8.Cnl0a: Demonstrate how interests, knowledge and skills related to personal choices and intent when creating,
performing, and responding to music.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4.8.TL.4 - Synthesize and publish information about a local or global issue or event (e.g., produce a video, podcast, or blog)
using a variety of digital tools and resources.
o Students can create and present digital portfolios or video performances that reflect personal or social themes
through composition and interpretation.

Computer Science & Design Thinking (CS & DT):
e 2. 8.1.12.AP.7 - Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.
o During group composition or interpretive activities, students work together and improve their work by responding to
peer and teacher input




Interdisciplinary Connections:

e Social-Emotional Learning (SEL)
o Connection: Music is a tool for self-expression, managing emotions, and building confidence.
o SEL Competencies:
m Self-awareness, self-management, and social awareness.
m Activity Idea: Reflect in journals on how composing or interpreting a song helps process emotions.
e Technology / Digital Arts
o Connection: Use tech tools for recording, editing, composing, or performing music digitally.
o Standards Tie-In:
m 8.1.8.DA.1: Organize and present data in various formats including music/audio.
e Activity Idea: Use software like Soundtrap, GarageBand, or Noteflight to compose and share digital
music.
e EIA (English Language Arts)
o Connection: Lyric writing develops narrative structure, figurative language, and word choice.
o Standards Tie-In:
m NJSLSA.W3: Write narratives to develop real or imagined experiences.
m  NJSLSA.R4: Interpret words and phrases as they are used in a text.
e Activity Idea: Analyze and write song lyrics using literary devices like metaphor, imagery, and
alliteration.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
e What elements make a melody or lyric meaningful and e Composing music allows individuals to express their
memorable? ideas, emotions, and creativity through melody and
e How can I use my own experiences and emotions to shape lyrics.
the way I interpret a song? e Interpretation is a personal and artistic choice that gives
life and unique meaning to a song.




What techniques can I use to create original melodic
phrases or lyrics that express my ideas clearly?

How does interpretation allow a performer to make a song
uniquely their own?

In what ways can revisiting and reinterpreting a song
change its meaning or impact?

How do composers and performers communicate emotion
through music?

What role does creativity play in both composing and
interpreting music?

How can I evaluate my own composition or performance
to improve my artistic expression?

Musical elements such as melody, rhythm, dynamics,
and phrasing work together to convey emotion and tell a
story.

Effective performers use their own experiences and
emotions to deepen their connection with the music and
the audience.

Revisiting and reinterpreting existing songs can reveal
new perspectives and emotional nuances.

Creativity in music involves experimentation,
risk-taking, and thoughtful decision-making.

Reflection and self-assessment are essential for growth
as a composer and performer.

Music is a powerful form of communication that can
connect people across different cultures and experiences.

Vocabulary: Melody, Lyric, Phrase, Harmony, Rhythm, Motif, Improvise, Structure, Interpretation, Expression, Dynamics, Phrasing,
Tone, Articulation, Style, Mood, Creative Process, Reflection.

Students will be able to:

Compose short melodic phrases using basic musical concepts such as pitch and rhythm.

Write original lyrics or adapt existing lyrics to express personal ideas and emotions.

Analyze and interpret a song by identifying its emotional content and musical elements.

Perform a song with personal expression, demonstrating control of dynamics, phrasing, and tone.

Apply vocal techniques to convey mood and meaning in their own or others’ compositions.

Revise and refine their compositions or interpretations based on self-reflection and peer/teacher feedback.
Demonstrate understanding of song structure and use it to organize their compositions or performances.
Articulate the creative process and reflect on their growth as composers and performers.

Learning Activities & Differentiation:

Melodic Phrase Composition Workshop




o Activity: Students experiment with composing short melodic phrases using keyboards, xylophones, or digital apps.
Encourage humming or vocalizing melodies before writing them down.
o Differentiation:
m For beginners: Provide simple melodic patterns to modify or build upon.
m For advanced students: Challenge with composing using different scales or modes.
m For kinesthetic learners: Use movement or gestures to “feel” the melody’s shape.
m For ELLs or struggling writers: Use graphic organizers or musical notation software with visual support.
Lyric Writing & Adaptation
o Activity: Students write original lyrics or adapt existing ones to fit their compositions or reinterpretations. Use
brainstorming sessions and word banks to inspire creativity.
o Differentiation:
m For students needing support: Provide templates or sentence starters.
m For advanced students: Encourage exploring poetic devices like rhyme, metaphor, and alliteration.
m For ELLs: Use bilingual dictionaries and picture prompts.
m For students with fine motor challenges: Allow typing or voice-to-text options.
Song Interpretation & Emotional Analysis
o Activity: Listen to a variety of songs and discuss the emotions conveyed. Students identify musical elements
(dynamics, phrasing, tempo) that express those emotions.
o Differentiation:
m For auditory learners: Use multiple examples and varied genres.
m For visual learners: Use graphic organizers to map emotions and musical elements.
m For shy students: Provide options to discuss in pairs or small groups.
m For advanced students: Assign analysis of subtle musical techniques (e.g., rubato, harmonic tension).
Expressive Performance Practice
o Activity: Students rehearse performing their original or reinterpreted songs, focusing on expression, dynamics, and
phrasing. Incorporate peer feedback sessions.
o Differentiation:
m For students with stage anxiety: Allow video recording instead of live performance initially.
m For confident performers: Encourage adding stylistic flourishes or improvisation.
m For students needing technical support: Provide one-on-one coaching on vocal techniques.




m For group learners: Use small ensemble performances to build confidence.
e (reative Collaboration Project
o Activity: In small groups, students co-compose a short song or collaboratively reinterpret a piece, combining lyrics,
melody, and performance ideas.
o Differentiation:
m For students with strong leadership skills: Lead group planning and direction.
m For less confident students: Assign specific roles like lyricist, melody creator, or performer.
m For diverse learners: Encourage use of technology (apps or recording tools) to aid collaboration.
m For ELLs: Allow bilingual or multilingual lyric options.
e Reflection & Self-Assessment Journals
o Activity: Students regularly reflect on their composition and interpretation process, noting challenges, successes, and
goals for improvement.
o Differentiation:
m For reluctant writers: Use voice recordings or visual journaling (drawings, mind maps).
m For advanced students: Include musical vocabulary and analysis in reflections.
m For ELLs: Provide sentence starters and vocabulary lists.
m For students needing structure: Use guided prompts or checklists.

Assessment Evidence

Formative Assessments: Melodic Phrase Draft, Lyric Brainstorm Sheets, Emotion & Interpretation Journals, Peer Feedback
Journals, Mini Performance Check-ins, Self-Assessment Checklists, Collaboration Progress Logs, Reflection Prompts.

Summative Assessments: Final Original Composition Performance, Reinterpreted Song Performance, Composition & Interpretation
Portfolio, Written Reflection or Artist Statement, Peer and Self-Evaluation Presentation.

Common Benchmark Assessments: Initial Composition Draft Check, Mid-Unit Performance or Recording, Pre-Final Rehearsal
Performance.




Alternative Assessments: Audio or Video Recording Submission, Visual Storyboard or Graphic Representation, Lyric Writing
Portfolio, Collaborative Group Project.

Core Instructional & Supplemental Materials

Audio Recording Devices or Apps
Music Theory Reference Materials
Sheet Music & Lyric Templates

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Audio or Video Lyric Journals
o Alternative to written lyric sheets
m Students speak or sing short lyric ideas into a recording device
m Allows verbal expression for students with writing or fine motor challenges
m Promotes independence and captures emotion in real time
e Melody Blocks or Digital Tools
o Alternative to staff notation composition
m Use color-coded cards, manipulatives (e.g., Boomwhacker pitches), or digital tools like Chrome Music Lab or
Soundtrap to build melodies
m Supports students with visual, motor, or processing disabilities
m Encourages hands-on musical creativity without requiring traditional notation skills
e Visual Lyric Maps or Mind Maps
o Alternative to standard lyric-writing format
m Students use images, emojis, drawings, or word clusters to express the theme or mood of their song




m Ideal for visual learners or students with language-based learning disabilities
m Helps organize expressive ideas before drafting lyrics
e Interpretation Through Movement or Art
o Alternative to sung interpretation
m Students create a drawing, collage, or movement piece that conveys the emotion of a song
m Allows interpretation of music through nonverbal expression
m Particularly useful for students with selective mutism, speech impairments, or anxiety
e C(ollaborative Composition with Peer or Teacher
o Alternative to independent songwriting
m Student contributes ideas (theme, mood, keywords) while a peer or teacher helps notate or record them
m Promotes inclusion, builds confidence, and ensures access to core learning
m Adaptable for students with cognitive or expressive language challenges
e Guided Performance with Supports
o Alternative to solo performance
m Perform with lyrics in-hand, visual cues (e.g., emoji emotion cards), or pre-recorded instrumental tracks
m Students may perform only a portion of the song or focus on expression (not vocal technique)
m Can include small group or duet performance for additional support
e Emotion & Expression Choice Boards
o Alternative to open-ended interpretation tasks
m Provide a board of emotions, facial expressions, tempo/dynamic choices, and gestures
m Students choose how to interpret their song using pre-defined visual supports
m Encourages autonomy and clarity while minimizing anxiety

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Bilingual or Native Language Lyric Writing
o Alternative to English-only lyrics

m Allow students to write lyrics in their native language or a bilingual version

m Encourages cultural expression and personal voice

m Builds confidence while focusing on musical expression, not just language mastery




Lyric Picture Boards or Emoji Prompts
o Alternative to freewriting lyrics
m Use visuals (images, emoji, or symbol cards) to help brainstorm feelings or themes for lyrics
m Helps students connect emotions to words with less vocabulary pressure
m Ideal for beginners or students with limited English proficiency
Song Mapping or Storyboarding
o Alternative to written lyric or song structure analysis
m Students create a storyboard (drawings, comic panels, or diagrams) of their song’s emotional arc or message
m Allows nonverbal or limited-verbal learners to demonstrate interpretive understanding
m Can be done individually or in pairs
Speaking or Singing with Sentence Frames
o Alternative to freeform performance or explanation
m Provide sentence starters like:
e “My songis about ___ because...”
“I feel ___ when I sing this part.”
“The melody sounds ___ to match the mood.”
Supports oral or written reflection with scaffolding
Peer Collaboration with Language Buddy
o Alternative to solo composition or analysis
m Pair ELL students with supportive peers for songwriting, rehearsal, or performance prep
m Peer models can help clarify instructions and offer vocabulary support
m Fosters community while reducing stress
Recorded Reflections or Interpretations
o Alternative to written self-assessments
m Students record a short video or audio reflection in English or their native language
m Promotes self-expression, even for students still acquiring academic language
m Focus stays on musical and emotional interpretation, not grammar or syntax
Translated Song or Genre Comparison Project
o Alternative to formal genre essays
m Students compare a song from their culture with a class selection (e.g., jazz vs. folk)
m Present findings with visuals, spoken description, or a short presentation in their preferred language




m Encourages connection between music, identity, and language development

Students at Risk of Failure
e Small-Group or Paired Performance
o Alternative to solo performance in front of the class
m Students perform with a partner or in small groups
m Reduces anxiety and builds confidence
m Still allows assessment of vocal tone, rhythm, and expression
e Audio or Video Submission
o Alternative to live performance
m Students record themselves singing or demonstrating stage presence at home or in a private space
m Allows multiple takes and reduces public performance stress
m Can include commentary or reflection
e Guided Performance Checklist
o Alternative to traditional rubric
m Use a simplified checklist (with icons or clear language) where students or teachers track performance
elements: posture, facial expression, projection, etc.
m Helps students focus on 1-2 specific, manageable goals at a time
e Reflective Drawing or Visual Journaling
o Alternative to written self-assessments
m Students draw how they felt during rehearsal/performance or what the song means to them
m Encourages self-reflection in a non-verbal format
m Can include simple labels or keywords
e Scripted or Prompted Performance Introductions
o Alternative to impromptu speaking or reflection
m Provide scripts or sentence starters to introduce their piece or reflect afterward
m Builds presentation skills in a supportive structure
m Reduces language processing pressure during performance
e Role-Based Performance Tasks
o Alternative to standard singing-only performance




m Students take on supportive roles (e.g., movement leader, sound checker, expressive coach) within group
presentations
m Allows demonstration of learning and strengths even if singing is a challenge
e Progress Journals with Teacher Check-Ins
o Alternative to high-stakes final assessments
m Students track their practice and progress weekly with teacher feedback
m Emphasizes effort, goal-setting, and growth
m Journals can be written, audio-recorded, or visual

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Original Arrangement or Composition Project
o Create and perform a unique arrangement of a known song or compose an original vocal piece.
o Incorporate advanced techniques like harmonies, dynamics, and phrasing.
e Peer Teaching and Leadership
o Lead warm-up sessions or technique workshops for peers.
o Develop and deliver mini-lessons on vocal skills or stage presence.
e Performance Analysis and Critique
o Write or present a detailed critique of a professional or peer performance using advanced musical vocabulary.
o Include suggestions for improvement or alternative interpretive choices.
e Thematic or Conceptual Performance
o Design and perform a program around a theme or concept (e.g., emotions, historical period, cultural styles).
o Explain the choices and connections in a presentation or artist statement.
e Stage Direction and Choreography Design
o Create detailed stage movement plans or choreography to enhance a vocal performance.
o Lead the group in implementing these ideas during rehearsals.




e Multimedia Performance Project
o Combine vocal performance with multimedia elements (e.g., video backgrounds, lighting, digital effects).
o Document and reflect on the creative process.
e Reflective Artist Portfolio
o Compile recordings, reflections, and self-assessments to demonstrate artistic growth over time.
o Set advanced personal goals and strategies for continued development.

Unit 10

Desired Results

Unit 10 Title: Final Performance & Portfolio Showcase

Unit Summary: In this culminating unit, students prepare and present a spring recital featuring both solo and group vocal
performances, demonstrating the skills and techniques they have developed throughout the course. Emphasis is placed on
confident stage presence, expressive singing, and collaboration.

Alongside the live performances, students compile a comprehensive final portfolio that includes video recordings of their
performances, thoughtful self-reflections on their growth as vocalists, and assessments of their music theory knowledge. This unit
highlights both performance excellence and personal artistic development, providing students with the opportunity to celebrate
their achievements and set goals for future musical growth.

Learning Standards
NJSLS:

e 1.3A.8.Pr6a: Perform music with technical accuracy, stylistic expression and culturally authentic practices to convey the
creator’s intent.

e 1.3A.8.Cnl0a: Demonstrate how interests, knowledge and skills related to personal choices and intent when creating,
performing, and responding to music.

e 1.3A.8.Pr6b: Demonstrate performance decorum (e.g., stage presence, attire, behavior) and audience etiquette appropriate for
venue, purpose, context, and style.

e 1.3A.8.Cnlla: Demonstrate understanding of relationships between music and the other arts, other disciplines, varied
contexts, and daily life.




Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):
e 9.4.8.CL1- Global and Cultural Awareness
o Description: Students recognize and understand the rich histories and multitude of languages of other nations and
cultures. This awareness stresses the importance of recognizing and understanding the cultural backgrounds of
individuals, which are influenced by a multitude of factors.
o Application: In your unit, students can explore how different cultures express emotions and stories through music,
enhancing their interpretative skills and broadening their cultural perspectives.
e 9.4.8.TL.4 - Technology Literacy
o Description: Students use, manage, evaluate, and understand multiple forms of technology. They are able to select
the appropriate digital tools for gathering, organizing, analyzing, and presenting information. They leverage digital
tools to communicate, design and build, and solve practical problems.
o Application: Students can utilize digital tools to record, edit, and present their performances, as well as compile their
portfolios, demonstrating proficiency in technology literacy.
e 9.4.8.C1.2 - Collaboration and Teamwork
o Description: Students work productively in teams while using cultural/global competence. They positively contribute
to every team, whether formal or informal, and apply an awareness of cultural differences to avoid barriers to
productive and positive interaction.
o Application: Through group performances and collaborative portfolio creation, students will develop teamwork skills
and learn to navigate cultural differences, enhancing their collaborative abilities.

Computer Science & Design Thinking (CS & DT):
e 8.1.8.AP.4 — Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a
societal issue.

o Application: Students can apply this standard by composing original melodies and lyrics, revising them based on
feedback, and using digital tools to produce their final performances. This process mirrors the iterative development
of computational artifacts, emphasizing creativity and refinement.

e 8.1.8.AP.7 — Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.

o Application: In group performances and portfolio creation, students collaborate, share their work with peers, and
refine their pieces based on constructive feedback, similar to the collaborative design process in computer science.




e 8.2.8.CL.3 — Analyze how the development and use of technology affects the individual, society, and the environment.

o Application: Students can explore how digital tools in music production and performance impact their creative
expression and how their performances can influence audiences, fostering an understanding of technology's broader
effects.

e 8.2.8.DA.1 - Collect and analyze data to identify patterns and trends.

o Application: Students can analyze their performance recordings to identify areas of strength and areas for

improvement, using this data to enhance their vocal techniques and interpretative skills.

Interdisciplinary Connections:

e English Language Arts (ELA)
o Connection: Writing reflective essays and artist statements develops communication and critical thinking skills.
o Standards:
m  NJSLSA.W3: Write narratives to develop real or imagined experiences or events.
m  NJSLSA.W9: Draw evidence from literary or informational texts to support analysis.
e Application: Students write self-reflections on their performances, connecting musical interpretation
to personal growth.
e Social Studies / Cultural Studies
o Connection: Understanding cultural influences on music fosters global and historical awareness.
o Standards:
m 6.1.8.HistorySE.l.a: Explain how culture influences the arts and social structures.
m 6.1.8.CivicsPD.3: Examine perspectives of diverse groups in society.
e Application: Students research and discuss the cultural origins of pieces they perform and how culture
shapes musical interpretation.
e Social-Emotional Learning (SEL)
o Connection: Reflecting on performances encourages self-awareness and emotional growth.
o Standards:
m Social and Emotional Learning Competencies (NJSLS SEL Framework): Self-awareness, self-management, and
social awareness.
e Application: Students assess their progress and set personal goals for artistic and emotional
development.




Learning Targets

Unit Essential Questions:

How does preparation and practice contribute to a
successful vocal performance?

In what ways can self-reflection improve my growth as a
singer and performer?

How do solo and group performances differ in terms of
skills and collaboration?

Why is understanding music theory important for vocal
performance?

How can I use feedback from performances and
assessments to set goals for my future musical
development?

Unit Enduring Understandings:

Effective vocal performance requires consistent
preparation, technical skill, and emotional expression.
Self-reflection is a valuable tool for identifying strengths
and areas for improvement in musical growth.
Performing solo and in groups develops different but
complementary skills, including confidence, listening,
and cooperation.

A solid understanding of music theory enhances
performance ability and musical interpretation.
Constructive feedback and assessment foster continuous
improvement as a musician.

Vocabulary: Recital, Solo Performance, Portfolio, Self-Reflection, Music Theory, Expression, Stage Presence, Feedback, Assessment.

Students will be able to:

Prepare and perform solo and group vocal pieces demonstrating technical skill and expressive delivery.
Compile a portfolio including video recordings, self-reflections, and music theory assessments.
Reflect thoughtfully on their performances to identify areas of strength and opportunities for growth.

Apply music theory knowledge to support their vocal performances.

Collaborate effectively with peers during group rehearsals and performances.
Use feedback from teachers and peers to improve their singing and stage presence.

Learning Activities & Differentiation:

Solo & Group Rehearsals

o Activity: Students rehearse assigned solo and group pieces, focusing on vocal technique, expression, and stage

presence.
o Differentiation:




Beginners: Offer simplified versions of vocal lines or provide melody recordings.
Advanced students: Encourage stylistic interpretation, harmonization, or improvisation.
Anxious performers: Allow rehearsals in smaller groups or private practice time.
m ELLs: Use visual cue cards with musical terms and facial expressions.
e Performance Video Recording & Self-Critique
o Activity: Students record practice performances and complete a guided self-evaluation using a checklist or rubric.
o Differentiation:
m Students with learning differences: Provide sentence starters or audio/video options for self-reflection.
m Visual learners: Use annotated video clips or example videos to model self-critique.
m Advanced learners: Reflect using musical vocabulary and suggest specific improvement goals.
e Final Portfolio Compilation
o Activity: Students compile recordings, written reflections, and theory assessments into a final digital or physical
portfolio.
o Differentiation:
m Tech-savvy students: Create digital portfolios using tools like Google Slides, Canva, or Padlet.
m Students who struggle with organization: Use templates or checklists to structure their portfolio.
m Students with writing challenges: Allow oral reflections or video commentary.
m Gifted students: Add an original song or a research element about a vocal style.
e Music Theory Review Stations
o Activity: Rotating learning stations focused on rhythm, note reading, intervals, dynamics, and musical symbols.
o Differentiation:
m Hands-on learners: Use manipulatives like rhythm blocks or flashcards.
m Auditory learners: Include ear training and clapping exercises.
m Struggling students: Assign peer partners or provide extra guided practice.
m Fast finishers: Offer music puzzles or challenges (e.g., identifying patterns in a score).
e Stage Presence & Expression Workshop
o Activity: Mini-activities to build stage confidence: mirror exercises, facial expression practice, movement games, and
mock performances.
o Differentiation:
m Shy students: Practice in pairs or small groups before presenting to the whole class.




m High-energy students: Include movement-based warmups and choreography.
m Students with sensory needs: Provide choice of props or allow seated movement options.
e Peer Feedback Circles
o Activity: Students perform for small groups and exchange constructive feedback using positive “glow and grow’
sentence frames.

o Differentiation:
m Students who struggle with verbal communication: Use checklists or emojis to express feedback.
m Advanced students: Use detailed rubrics and musical terms in peer critiques.
m Social learners: Rotate roles (performer, evaluator, recorder) in groups.

Assessment Evidence

Formative Assessments: Solo & Group Performance Check-Ins, Practice Video Self-Assessment, Peer Feedback Circles, Portfolio
Progress Checks, Music Theory Quick Quizzes, Reflection Journal Entries, Rehearsal Exit Tickets, Small Group Coaching
Observations,
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Summative Assessments: Spring Recital Performance, Final Performance Portfolio, Music Theory Assessment.

Common Benchmark Assessments: Mid-Unit Solo Rehearsal Performance, Group Rehearsal Observation, Portfolio Progress Check,
Self-Reflection Entry, Music Theory Skills Quiz.

Alternative Assessments: Bilingual Reflection Options, Labeled Visual Portfolio, Simplified Oral Presentation, Private Video
Submission, Small Group or Partner Performance, Creative Interpretation Project, Original Songwriting & Arrangement,
Cross-Curricular Artist Statement, Peer Teaching or Masterclass Role.

Core Instructional & Supplemental Materials

Sheet Music and Vocal Scores
Digital Recording Tools
Performance Rubrics

Accommodations and Modifications:




Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Supported or Assisted Performances
o Perform with a peer partner or small group to reduce performance pressure
m Use instrumental or backing tracks to aid pitch and rhythm
m Allow partial performances (e.g., selected verses or chorus only)
e Recorded Performance Submissions
o Submit video or audio recordings of rehearsals or performances instead of live recital
m Allows multiple takes and reduces stage anxiety
m Can perform in a comfortable, familiar environment
e Visual or Multimedia Portfolios
o Create portfolios with photos, artwork, or symbols representing musical growth and experiences
m Include audio/video clips paired with drawings or captions for self-reflection
m Useful for students with limited writing ability
e Guided Self-Reflection with Prompts
o Use sentence starters or graphic organizers to help students articulate their growth and challenges
o Provide options for verbal, audio-recorded, or illustrated reflections
o Support executive functioning and communication skills
e Simplified Music Theory Assessments
o Use matching games, flashcards, or interactive apps to assess theory knowledge
o Offer oral or multiple-choice formats instead of written tests
o Focus on key concepts aligned with individual learning needs
e Role-Based Recital Participation
o Assign non-singing recital roles like stage manager, lighting assistant, or audience engagement leader
o Enables contribution to recital success while building confidence and teamwork
o Accommodates physical or vocal limitations




e Flexible Goal-Setting and Growth Plans
o Collaborate with students to set personalized, achievable goals for vocal and artistic development
m Use visual charts or checklists to track progress
m Celebrate small successes alongside the final recital

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Performance with Language Support
o Allow students to perform songs in their native language (with translated program notes or subtitles)
o Choose repertoire with repetitive, simple English lyrics
o Provide pronunciation support through lyric sheets with phonetic spellings and audio recordings
e Video-Recorded Performances
o Submit a video performance instead of performing live
o Enables re-recording and lowers language-related performance anxiety
o Allows practice and feedback in a supportive setting
e Multimodal Final Portfolio
o Allow use of photos, labeled diagrams, audio reflections, or short videos to document growth
o Include bilingual or translated entries when needed
o Use visual scaffolds (e.g., labeled score excerpts, visual growth charts)
e Guided Reflection with Sentence Frames
o Provide reflection prompts such as:
m “Ifeel proud of ___ because...”
m “Ilearned tosing ___ better.”
m  “Next time, I want to improve __
e Allow oral or video-recorded responses if writing in English is challenging
e Simplified or Visual Music Theory Tasks
o Use music vocabulary word banks and translated glossaries
o Offer assessments through matching, sorting, or fill-in-the-blank formats with images and examples
o Use rhythm clapping or solfege singing to demonstrate theory knowledge nonverbally
e (Collaborative Performances with Peer Support
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o Allow group or partner performances with peers who can help interpret instructions or offer encouragement
o Scaffold ensemble work with visual cues and rehearsal recordings
e Visual Rubrics and Checklists
o Use rubrics with icons, emojis, or illustrations to show performance goals (e.g., #” = vocal clarity, @ = expression)
o Provide bilingual or dual-language rubrics when possible

Students at Risk of Failure
e Unit Focus: Spring Recital + Final Portfolio
o Goal: Reduce anxiety, increase access, and promote success through supportive and modified assessment options.
m Recorded Performance Submission
e Allow students to submit a pre-recorded solo or group performance instead of a live recital.
e Reduces performance anxiety and allows multiple takes.
e (Can be completed at home or during class with teacher support.
m Small Group or Duet Performance
e Replace solo performance with partner or small group singing.
e Builds confidence through collaboration.
e Use teacher-selected groups to ensure support and comfort.
m Simplified Music Theory Assessment
e Use matching, multiple choice, or fill-in-the-blank formats with visuals.
e Focus on essential concepts (e.g., dynamics, tempo, pitch, rhythm patterns).
e Allow verbal or one-on-one assessments when needed.
m Audio or Video Reflection Journals
e Replace written reflections with short audio or video journals using sentence starters (e.g., “I liked
when L...").
e Scaffold with guiding questions and allow multiple formats (spoken, recorded, visual).
m Check-In Performance Milestones
e Break final performance into small checkpoints:
o Vocal warm-up assessment
o Rehearsal participation
o Expression/gesture practice
o Final dress rehearsal




e Students earn points for effort and progress, not just outcome.
m Goal-Setting & Growth Chart
e Students complete a growth tracker instead of a formal reflection.
e Includes: “What I learned,” “What I improved,” “What I want to try next.”
e Visual format available for students who struggle with writing.
m Creative Portfolio Option
e Offer alternatives like:
o Ilustrated reflection pages
o Song collage (images representing song’s mood/themes)
o Personal voice timeline (drawing or story of how they grew as a singer)
m Modified Rubrics & Teacher Conferences
e Use simplified rubrics with fewer categories and student-friendly language.
e Provide 1:1 conferencing as an assessment in place of written work or performance critique.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
e Unit Focus: Spring Recital + Final Portfolio
o Goal: Extend learning through creative expression, advanced interpretation, leadership, and reflection.
m Student-Curated Recital Segment
e Students plan a mini-recital program (3-5 pieces), choosing solo, duet, or ensemble works.
e Include rationale for repertoire choices, intended emotional arc, and technical considerations.
e Option to perform or present the curation with annotated recordings.
m Advanced Vocal Technique Demonstration
e Students create a video or live demo explaining and demonstrating advanced techniques (e.g., vibrato
control, stylistic ornamentation, mixed voice use).
e May be paired with a short teaching presentation to peers.




Interpretive Analysis Paper or Podcast
e Analyze one of their recital pieces from a musical and interpretive perspective.
e May be written or recorded as a podcast episode.
e Discuss composer intent, genre characteristics, phrasing choices, and personal expression.
Collaborative Leadership Roles
e Take on a leadership role in the group portion of the recital:
o Direct blocking/staging
o Coach peers on expression or vocal technique
o Serve as section leader for harmonies or entrances
Self-Composed or Arranged Song Performance
e Compose an original song or create an arrangement of a known piece.
e Perform the piece or submit it as a notated/recorded entry in their final portfolio.
e Include a composer’s note explaining choices and inspirations.
Video Portfolio with Artistic Commentary
e Final portfolio includes a professionally styled video compilation of rehearsal clips, final
performances, and voiceover reflections.
e Commentary should analyze growth, creative decisions, and audience response.
Research + Performance Connection Project
e Research a composer, genre, or historical period related to one of their pieces.
e (reate a presentation or essay connecting their research to interpretive performance decisions.
Peer Masterclass Facilitation
e Plan and lead a mini-masterclass for peers on a skill of their choice (e.g., diction drills, breath support,
storytelling through song).
e Include a brief written or video reflection on the teaching experience.




