Wall Township Public Schools Board Approval Date: 8/19/25

Course Title: Introduction to Theatre

Course Description: This introductory course in theatre will teach students the
basics of acting, stagecraft, and performance. Students will engage in fun and
collaborative exercises, participate in improvisation, and learn about the various
aspects of putting on a play. The course will emphasize creativity, self-expression,
teamwork, and developing an appreciation for the art of theatre.

New Jersey Student Learning Standards

e 2020 NJSLS - VPA Standards

Course Sequence & Pacing

Unit Title

Estimated Week
of Instruction:

Unit 1: Introduction to Theatre

Weeks 1-4
(10 Class Periods)

Unit 1: Audition Preparation

Weeks 5-9
(10 Class Periods)



https://www.nj.gov/education/standards/vpa/Docs/2020%20NJSLS-VPA.pdf

Unit 2: Improvisation and Creativity Weeks 10 - 18
(20 Class Periods)

Unit 3: Acting Techniques and Expression Weeks 19 - 27
(20 Class Periods)

Unit 4: Stagecraft and Technical Theatre Weeks 28 - 31
(10 Class Periods)

Unit 5: Preparing for a Performance Weeks 32 - 39
(20 Class Periods)

Unit 6: Reflection, Wrap-Up, and Final Performances Weeks 40 - 44
(10 Class Periods)

Desired Results

Unit 1 Title: Introduction to Theatre and Audition Preparation

Unit Summary: In this introductory unit, students will embark on a comprehensive exploration of theatre as both an art
form and a collaborative process. Through engaging activities, class discussions, and performance-based learning,
students will build a foundational understanding of the elements that make up the world of theatre.

Students will examine the history and evolution of theatre, tracing its roots from ancient rituals and Greek
amphitheaters to modern Broadway and community stages. They will be introduced to essential theatre vocabulary,

including terms related to staging, script structure, and performance elements, allowing them to communicate and
analyze theatrical work with accuracy and confidence.




A key focus of the unit will be understanding the various roles in a theatrical production, such as actors, directors,
designers, stage managers, and technicians. By exploring these behind-the-scenes and onstage responsibilities, students
will gain a deeper appreciation for the collaboration required to bring a performance to life.

Additionally, students will learn about theatre etiquette, both as performers and audience members. They will explore

the importance of respect, timing, and active listening, and how these behaviors contribute to a supportive and safe
classroom environment.

Throughout the unit, students will engage in interactive learning activities such as theatre charades, vocabulary
scavenger hunts, tableaux, role plays, and group discussions. These activities will encourage creativity, critical thinking,
and peer collaboration while fostering empathy and confidence.

By the end of the unit, students will not only have a solid understanding of the fundamentals of theatre but will also
have developed skills in collaboration, self-expression, and respectful communication all essential for their continued
work as young theatre artists.

Learning Standards

NJSLS:

e 1.5.8.Crla: Conceptualize early stages of the creative process, including applying methods to overcome creative
blocks or take creative risks, and document the processes in traditional or new media.

e 15.8.Cr2b: Demonstrate an awareness of ethical responsibility as applied to artmaking including environmental
implications, responsibility in sharing images online, appropriation, and intellectual property ethics.

e 1.5.8.Cr2c: Apply, organize and strategize methods for design and redesign of objects, places, systems, images and
words to clearly communicate information to a diverse audience.

e 1.5.8.Re7a: Explain how a person'’s aesthetic choices are influenced by culture and environment, and how they
impact the way in which visual messages are perceived and conveyed.
1.5.8.Re7b: Compare and contrast cultural and social contexts of visual arts and how they influence ideas and
emotions.

e 1.5.8.Cnl0a: Generate ideas to make art individually or collaboratively to positively reflect a group's identity.




e 1.5.8.Cnlla: Analyze and contrast how art forms are used to represent, establish, reinforce and reflect group
identity and culture.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.2 Career Awareness & Planning
o Students explore theatre production roles (e.g., actor, designer, technician), connecting interests and talents
to future pathways:

m 9.2.8.CAP.1: Identify offerings such as high school and county career and technical school courses,
apprenticeships, military programs, and dual enrollment courses that support career or occupational
areas of interest.

e 9.4 Life Literacies & Key Skills
o Applying theatre fosters essential life and global skills:

m 9.4.8.CL1: 9.4.8.CL1: Assess data gathered on varying perspectives on causes of climate change (e.g.,
crosscultural, gender-specific, generational), and determine how the data can best be used to design
multiple potential solutions (e.g., R1.7.9, 6.SP.B.5, 7.1.NH.IPERS.6, 8.2.8.ETW.4).

m 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a).

Computer Science & Design Thinking (CS & DT):

e (reating Digital Growth Map
o 8.1.8.DA.L: Organize and transform data collected using computational tools to make it usable for a specific
purpose.
e Digital Reflection Portfolios
o 8.1.8.IC.1: Compare the trade-offs associated with computing technologies that affect an individual's
everyday activities and career options.
e Designing Props/Sets/Programs
o 8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.
e Group-based creation roles
o 8.2.8.NT.l: Examine a malfunctioning tool, product, or system and propose solutions to the problem.




Interdisciplinary Connections:
e English Language Arts (NJSLS-ELA)
o Standards:
m RL.CR.7.1. Cite several pieces of textual evidence and make relevant connections to support analysis of
what a literary text says explicitly as well as inferences drawn from the text.
m SL.PE.7.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and

teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
e What is theatre? Students will understand:
e How, when, where do actor’s choices change? e They have something important to offer any class or
e How do actors reflect to understand the impact of production
drama processes and theatre experiences? e They do not have to be afraid to fail
How can I develop the ability to take risks? e Concentrating on a task on stage will help them
How have theatrical experiences changed with time? forget about insecurities
o Why have they changed with time? e They need to trust and depend on each other to
create a work of theatre

Vocabulary: Theatre, performance, audience, director, actor, proscenium, backstage, upstage, downstage, script, stage
directions.

Students will be able to:




e Identify and define theatrical terminology and vocabulary, analyze different pieces of theatre and identify which
genre they fall into, and discuss the significance of theatre in society.

Learning Activities & Differentiation:
e Theatre Charades:
o Have students act out different theatre-related terms (e.g., director, actor, stage, script) for the class to guess.
e Timeline Activity:
o Have students create a timeline on large poster paper in groups that highlights significant milestones in
theatre history.
m Amistad & Holocaust Education
e Theatre Vocabulary Scavenger Hunt:
o Prepare a list of key theatre terms (e.g., proscenium, backstage, upstage, downstage, script, stage directions).
o Hide flashcards with the terms and their definitions around the classroom or in the school hallways
o Students will work in pairs or small groups to find as many terms as possible, matching each term with its
correct definition
m Diversity, Equity & Inclusion (DEI)
e Role Play Activity:
o Divide the class into small groups and assign each group a specific role in a theatre production (e.g., actors,
directors, stage crew).
o Each group will create a brief presentation explaining the responsibilities of their assigned role.
o Groups will also give a demonstration of how their role contributes to a successful production.
e Etiquette Role Play:
o Have students role-play different scenarios that demonstrate proper and improper theatre etiquette. For
example, acting out how to enter a theatre quietly or how to respectfully give constructive feedback after a
performance.




m LGBTQ+ and People with Disabilities
e Video Viewing:
o Watch clips from a variety of theatre performances (e.g., a musical, a Shakespearean play, a modern drama,
a comedy).
m Amistad & Holocaust Education
e (ollaborative Project:
o As a class, compile all the theatre terms they have learned over the past week into a “Class Theatre
Dictionary.”
o Students will take turns adding terms to the dictionary, offering definitions, and providing examples of how
they are used in theatre.
m Climate Change Education
e Presentation:
o After completing the dictionary, each student will present one term they contributed, explaining its
significance and how it relates to theatre.

Assessment Evidence

Formative Assessments: Exit Tickets, Theatre Vocab Scavenger Hunt, Collaborative Project(Class Theatre Dictionary)

Summative Assessments: Theatre Vocabulary Quiz, Class Theatre Dictionary

Common Benchmark Assessments: Vocab Application Quiz, Theatre Roles & Responsibilities Mid-Week Check.

Alternative Assessments: Visual Vocabulary Journal, Oral Response, Act It Out Assignment, Guided Theatre Journal
Prompts, Partnered Performance Task, Interactive Word Wall Assessment, Choice Board with Visual Supports, Modified
Presentation with Aide/Partner Support, Audio or Picture-Based Reflections, Theatre Role Handbook, Direct a Scene or
Mini-Workshop, Comparative Performance Critique.




Core Instructional & Supplemental Materials

Introduction to Theatre Arts - Teacher Book
Introduction to Theatre Arts - Student Workbook

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or
diagnosis. In addition to exposure to the general education curriculum, the instruction is differentiated based upon the
student’'s needs. The IEP acts as a supplemental curriculum guide inclusive of instructional strategies that support each
learner.
e Choice Boards with Visual Supports
o Students choose from a menu of tasks (e.g., create a theatre diagram, act out a scene, record a term
explanation)
o Assessment: Offers multimodal pathways for demonstrating understanding.
e Modified Presentation with Aide/Partner Support
o Students present their theatre term or role with support (a peer or aide assists with reading or speech).
o Assessment: Content understanding, communication with scaffolding.
e Audio or Picture-Based Reflections
o Students record their answers or use picture cards to reflect on theatre etiquette or vocabulary.
o Assessment: Verbal/pictorial demonstration of learning in a supported format.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is
often preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.




e Visual Vocabulary Journals
o Students illustrate theatre terms and label them in both English and their home language.
o Assessment: Comprehension of key vocabulary through visual representation.
e Oral Response Instead of Written Quiz
o Students explain vocabulary terms or theatre roles verbally using sentence starters or visuals.
o Assessment: Oral language development and understanding of theatre content.
e Act It Out Assessment
e Instead of a written test, students act out terms (e.g., “backstage,” “director”) to demonstrate
understanding.
e Assessment: Kinesthetic demonstration of vocabulary knowledge.

Students at Risk of Failure
e Guided Theatre Journal Prompts
o Sentence starters and visual prompts help students reflect on class activities (e.g., “Today I learned that a
___ helps the actors...”).
o Assessment: Low-stakes writing that builds understanding over time.
e Partnered Performance Task
o Paired with a peer, students rehearse and perform a short scene or role explanation.
o Assessment: Collaboration, theatre comprehension through low-pressure performance.
e Interactive Word Wall Assessment
o Students use sticky notes or Velcro pieces to match terms to definitions or images.
o Assessment: Visual/movement-based task that reinforces vocabulary mastery.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits
daily activities in a major way. Students’' accommodations are outlined in their individual 504 plan.




Specific Strategies and Practices that Support Gifted & Talented Students

It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in
instruction.

e C(reate a Theatre Role Handbook or Video Tutorial
o Students research a production role and create a handbook or “how-to” video for beginners.
o Assessment: Deep dive into theatre roles, synthesis of information, communication.

e Direct a Scene or Mini-Workshop

o The student selects a short scene and acts as director, leading peers in a rehearsal and explaining choices.
o Assessment: Application of vocabulary, leadership, interpretive thinking.
e Comparative Performance Critique

o Write a short critique comparing two theatre clips (different genres or styles), using theatre vocabulary.
o Assessment: Analysis, critique skills, vocabulary usage.

Unit 2

Desired Results

Unit 2 Title: Improvisation and Creativity

Unit Summary: Students will develop quick thinking, creativity, and confidence through improvisational exercises. They
will understand and apply the rules of improvisation, develop characters, and engage in spontaneous scene work.

Students will also learn the importance of non-verbal communication, such as body language and facial expressions, in
improv.

Learning Standards

NJSLS:

e 1.5.8.Crla: Identify and explore the implications of personal choices made by artists in a drama/theatre work.
e 1.5.8.Cr2a: Demonstrate the relationship between a character’s inner thoughts and actions.




e 1.5.8.Cr2b: Contribute ideas and accept and incorporate the ideas of others in preparing or devising drama/theatre
work.

e 1.5.8.Cr2c: Refine design and technical choices to support the story and emotional impact of a devised or scripted
drama/theatre work.

e 1.5.8.Cr3a: Refine and modify choices and actions in a drama/theatre work using contemporary texts and
improvisation techniques.
1.5.8.Pr4a: Interpret a script or improvisation by using voice, body, and imagination.
1.5.8.Pr6a: Perform devised or scripted drama/theatre work for a specific audience.
1.5.8.Cnl0a: Examine a community issue through multiple perspectives in a drama/theatre work.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.2 Career Awareness & Planning
o 9.2.8.CAP.1 - Identify offerings such as high school and county career and technical school courses,
apprenticeships, military programs, and dual enrollment courses that support career or occupational areas
of interest.
o 9.2.8.CAP.5: Develop a personal plan with the assistance of an adult mentor that includes information about
career areas of interest, goals and an educational plan.
e 9.4 Life Literacies & Key Skills
o 9.4.8.CL1: Assess data gathered on varying perspectives on causes of climate change (e.g., crosscultural,
gender-specific, generational), and determine how the data can best be used to design multiple potential
solutions (e.g., R1.7.9, 6.SP.B.5, 7.1.NH.IPERS.6, 8.2.8.ETW.4).
o 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a).

Computer Science & Design Thinking (CS & DT):
e Recording scenes or portfolios
o 8.1.8.DA.1: Organize and transform data collected using computational tools to make it usable for a specific
purpose.
e Designing improv aids




o 8.1.8.DA.5: Test, analyze, and refine computational models.

Interdisciplinary Connections:
e English Language Arts (NJSLS-ELA)

o SL.PE.7.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.

m Students work in improv pairs/groups, requiring active listening, respectful exchange, and building
on peers’ ideas during scene work—directly supporting collaborative talk standards.

o SL.PL7.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with
pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear
pronunciation.

m When students share finished scenes, explain improv rules, or demonstrate non-verbal
communication, they are presenting content in front of peers, aligning with oral presentation skills.

o SL.AS.7.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when
indicated or appropriate.

m Improv fosters code-switching and adjusting tone, volume, and body language based on character,
audience, or scene context—mirroring the adaptability standards in language use.
e Social Studies (NJSLS-SS)

o 6.1.8.CivicsPl.3.a: Cite evidence to evaluate the extent to which the leadership and decisions of early
administrations of the national government met the goals established in the Constitution.

m In improvising historical or culturally rooted scenarios, students lean on prior knowledge of
historical figures or movements (e.g., Amistad, Holocaust), providing context-based arguments for
their characters’ actions.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:




What skills do performers need to think and react
guickly during improvisation?

How do the rules of improvisation help build stronger
scenes and collaboration on stage?

How can body language and facial expressions
communicate emotion and meaning without words?
What makes an improvised character believable and
engaging to an audience?

How does improvisation help actors become better
storytellers?

Why is failure or making mistakes important in
improvisation?

In what ways can improvisation reflect real-life
situations and relationships?

Improvisation strengthens an actor’s ability to think
quickly, stay present, and trust their instincts.

The rules of improvisation—like saying “yes, and...”
and active listening—are essential for building
scenes and collaborating effectively.

Non-verbal communication, such as body language
and facial expressions, is a powerful tool in
expressing emotion and telling stories.

Fully committing to a character, even in
spontaneous situations, helps create believable and
compelling performances.

Improvisation helps actors become creative
storytellers by encouraging spontaneity,
imagination, and adaptability.

Mistakes and failures in improv are opportunities
for growth, learning, and unexpected creativity.
Improvised scenes often mirror real-life dynamics,
encouraging empathy and deeper understanding of
human behavior.

Vocabulary: Improvisation, Spontaneity, Creativity, Quick Thinking, Blocking, Offer, Acceptance, Conflict

Students will be able to:

Demonstrate quick thinking, creativity, and confidence through a variety of improvisational exercises.
Apply the core rules of improvisation (e.g., "Yes, and...", active listening, support of scene partners) in spontaneous

scene work.

Develop and portray original characters using voice, movement, and imagination.




e Interpret and utilize non-verbal communication techniques, including body language and facial expressions, to

enhance performance and storytelling in improvisation.

Learning Activities & Differentiation:

e Warm-Up Games
o Activity: Daily quick-thinking games such as Zip Zap Zop, Pass the Object, or One Word Story
o Purpose: Develop focus, spontaneity, and ensemble awareness
o Differentiation:
e Support: Provide visual cues or model rounds before participation
e Challenge: Ask advanced students to add physical gestures or emotional tone
e Choice: Allow students to choose warm-up games they feel confident in leading

e Improv Rule Workshop
o Activity: Mini-lessons on core rules (e.g., “Yes, and...”, “Don’t deny,
o Purpose: Build foundational understanding of how improv works
o Differentiation:
e Support: Use anchor charts or sentence starters (e.g., “Yes, and we could...”)
e Challenge: Ask students to identify rule violations in peer scenes and explain alternatives
e Choice: Students can take notes, draw comic strips, or role-play examples

” «

Make your partner look good”)

e Character Walks
o Activity: Students explore characters by changing walk, posture, facial expression, and voice
o Purpose: Develop character physically and emotionally
o Differentiation:
e Support: Provide character cards with prompts (age, occupation, emotion)
e Challenge: Combine 2 or more traits (e.g., “grumpy toddler ballerina”)
e Choice: Allow students to record their character walks to self-reflect and revise




e Silent Scenes

o Activity: Improvise a scene using no spoken words

o Purpose: Strengthen non-verbal storytelling and communication

o Differentiation:
e Support: Pre-plan scenes in pairs using comic strip format or storyboard
e Challenge: Include a clear objective or obstacle to convey through action only
e Choice: Let students choose props or settings to help guide their scene

e “Who, What, Where” Scenes

o Activity: Short partner or group scenes where students establish character, setting, and conflict within 1-2
minutes

o Purpose: Practice applying improv rules in spontaneous scene work
o Differentiation:

e Support: Use scene starters or scenario cards

e Challenge: Limit time to 30 seconds or add complications (e.g., “You can only speak in questions”)
e Choice: Allow students to choose their partners/groups based on comfort level

e Reflection Journals

o Activity: Students reflect on their growth, challenges, and peer performances

o Purpose: Build metacognition and assess understanding

o Differentiation:
e Support: Provide sentence starters or question prompts
e Challenge: Encourage students to write in character or reflect on group dynamics
e Choice: Offer alternatives to writing—audio recordings, drawing, or video blogs

e Performance Showcase




o Activity: End-of-unit improv showcase with short scenes for an invited audience (peers or families)
o Purpose: Demonstrate learned skills in a culminating experience
o Differentiation:
e Support: Offer behind-the-scenes roles (MC, prop coordinator, videographer) for shy students
e Challenge: Assign leadership roles like directing a small scene or creating a themed show
e Choice: Students select favorite games or scenes to perform

Assessment Evidence

Formative Assessments: Improv Skills Checklist, Peer Feedback Rounds, Character Profile Worksheets, Silent Scene
Observation, Exit Tickets, Self Assessment Journal

Summative Assessments: Final Improv Performance, Reflective Video Journal, Peer and Self Assessment

Common Benchmark Assessments: Improv Skills Mid-Unit Check, Character Physicality & Expression Benchmark, Mini
Peer Critique Workshop.

Alternative Assessments: Improv with Picture Prompts, Role Choice Boards, Guided Scene Participation, Comic Strip
Improv, Partnered Scene with Sentence Frames, Vocabulary Performance Task, Scripted-to-Improv Transition, Reflection
Voice Recordings, Success Sticker Scene, Design and Improv Game, Character Backstory Journal, Scene Director Challenge.

Core Instructional & Supplemental Materials

101 Improv Games for Children and Adults
The Complete Improv Playbook

Accommodations and Modifications:

Students with Disabilities, English Language Learners,



Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs.
The IEP acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Improv with Picture Prompts
o Use visual cards with character, setting, or emotion prompts to inspire short scenes or gestures.
o Assesses spontaneous idea generation and non-verbal communication.
e Role Choice Boards
o Choose from behind-the-scenes roles (e.g., sound effects maker, prop helper, character chooser) and
demonstrate understanding through participation.
o Assesses engagement and applied understanding in a supported role.
e Guided Scene Participation
o Participate in a co-created, structured improv scene with a peer or teacher scaffold (e.g., sentence starters,
visual supports).
o Assesses collaborative play and rule awareness.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Comic Strip Improv
o Draw a short comic strip to show an improv scene based on “Who, What, Where.” Students label characters or
write minimal dialogue in English and/or native language.
o Assesses scene structure and vocabulary comprehension.
e Partnered Scene with Sentence Frames
o Perform a scene with a partner using sentence starters like “Let’s try...”, “What if we...”, “Yes, and then...”
o Assesses use of improv rules and language development.




e Vocabulary Performance Task
o Choose 5 improv vocabulary terms and act them out for the class with gestures, tone, or props (no writing
required).
o Assesses concept understanding through movement and oral demonstration.

Students at Risk of Failure
e Scripted-to-Improv Transition
o Start with a simple, short script and guide students in gradually improvising new lines or actions.
o Assesses risk-taking and gradual mastery of spontaneity.
e Reflection Voice Recordings
o Use audio recordings instead of written journals to reflect on what went well in a game or scene and what
they'd try next time.
o Assesses self-awareness and participation.
e Success Sticker Scene
o After each successful use of an improv rule (e.g., saying “yes, and...” or staying in character), students earn a
sticker or point toward a class goal.
o Assesses engagement and understanding in a supportive, non-punitive way.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits
daily activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in
instruction.
e Design an Improv Game
o Create and teach a new improvisation game to the class that practices one or more improv rules.




o Assesses creativity, rule mastery, and leadership.
e Character Backstory Journal
o Write an in-depth backstory and personality profile for a recurring improv character, including strengths,
flaws, relationships, and motivations.
o Assesses emotional depth, character development, and integration of physical/mental traits.
e Scene Director Challenge
o Act as director for a group’s improv showcase piece, coaching peers through blocking, timing, and feedback.
o Assesses collaborative leadership, analysis, and interpretation.

Unit 3

Desired Results

Unit 3 Title: Acting Techniques and Expression

Unit Summary: In this unit, students will develop foundational acting skills essential for confident and expressive
performance on stage. Through engaging, hands-on activities, students will explore the key components of effective
acting: voice projection, body movement, and emotional expression. They will participate in a variety of individual and
group exercises designed to increase their awareness of physicality and vocal control, helping them convey character,
intention, and mood.

Students will practice using their voice as an instrument, learning how to speak clearly, adjust volume and pitch, and
use tone to express emotion and meaning. They will also explore body language, posture, and gesture as tools to
communicate non-verbally with the audience. Through guided improvisation, character-building activities, and short
scene work, students will experiment with portraying different emotions, motivations, and relationships.

The unit emphasizes risk-taking in a supportive environment, encouraging students to step outside of their comfort

zones and grow in self-confidence. Regular reflection, peer feedback, and informal performance opportunities will allow
students to track their progress and celebrate their growth as emerging theatre artists.

Learning Standards




NJSLS:

e 1.4.8.Pr6 — Use voice, sound, movement, and gestures to communicate emotions in a guided drama experience,
sharing informally with peers or small groups

e 1.4.8.Cr1-Cr4 - By grade 8, students develop character roles, improvise stories, and refine devised scripts with
support

e 1.4.8.Re7 - Students reflect on emotional responses to characters, recognizing when artistic choices are made in
guided drama experiences

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4 Life Literacies & Key Skills
o Creativity & Innovation
m 9.4.8.CL1: Assess data gathered on varying perspectives on causes of climate change (e.g.,
crosscultural, gender-specific, generational), and determine how the data can best be used to design
multiple potential solutions
e "Use a variety of idea-creation techniques, demonstrate originality, and welcome feedback”
o Improv and acting exercises prompt students to generate creative character ideas,
experiment with expression, and adapt based on peer/teacher input.
o Social & Cross-Cultural Skills
m 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a).
e Acting and scene work require students to collaborate, listen actively, follow cues, and
maintain a supportive ensemble dynamic.
e 9.2 Career Awareness & Planning
o 9.2.8.CAP.5: Develop a personal plan with the assistance of an adult mentor that includes information about
career areas of interest, goals and an educational plan.
m Identify the varied skills used in theatre (e.g., vocal control, emotional expression) and connect them
to future careers in performance, communication, and leadership.




Computer Science & Design Thinking (CS & DT):
e Recording Improv Scenes
o 8.1.8.DA.L: Organize and transform data collected using computational tools to make it usable for a specific
purpose.
m Use digital tools to document and share creative work.
e (Creating Improv Aids
o «8.2.8.ED.3: Develop a proposal for a solution to a real-world problem that includes a model (e.g., physical
prototype, graphical/technical sketch).
m Develop a solution to a real-world problem through improv.
e Working Within Improv Constraints
o 8.2.8.ED.4: Investigate a malfunctioning system, identify its impact, and explain the step-by-step process
used to troubleshoot, evaluate, and test options to repair the product in a collaborative team.

Interdisciplinary Connections:
e English Language Arts (ELA)Relevant Standards:

o RL.IT.7.3. Analyze how particular elements of a text interact including how particular lines of dialogue or
incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

m Analyze how particular elements of a story or drama interact (e.g., how setting shapes character or
plot).

o SL.PE.7.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their
own clearly.

o SL.PL.7.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with
pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and
clear pronunciation.

m Connection:
e Students analyze scenes and characters to understand motivation and plot development.
e Group rehearsals and scene work develop speaking, listening, and presentation skills.
e Acting encourages adapting speech and body language to fit character and context.




e Social Studies
o 6.1.8.CivicsPl.3a: Cite evidence to evaluate the extent to which the leadership and decisions of early
administrations of the national government met the goals established in the Constitution.
o 6.3 Active Citizenship in the 21st Century: Demonstrate respectful and productive communication in diverse
groups.
m Connection:
e Scenes based on historical or cultural contexts encourage understanding of civic themes,
leadership, and decision-making.
e C(ollaborative rehearsal nurtures respect, teamwork, and civic-minded communication.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
Voice & Vocal Expression Actors communicate meaning through their voice, body,
e How can actors use their voice to clearly and emotions.
communicate character and emotion? e Effective performance requires the integration of
Why is vocal projection important in theatre? vocal techniques, physical movement, and
How do tone, pitch, and pace affect the meaning of a emotional expression to tell a story and portray
performance? character.
Body Movement & Physicality The body is a powerful tool for non-verbal storytelling.
e How does body movement help tell a story on stage?




e In what ways can posture and gesture reflect a
character’s personality or mood?

e What can an audience understand about a character
even when no words are spoken?

Emotional Expression
e How do actors use emotional expression to make a
performance believable?
e What techniques help actors connect emotionally to
their characters?
e How can actors show emotion without overacting?

The Actor’s Toolbox (Integration of Skills)

e What skills do actors use to bring a character to life?

e How do voice, body, and emotion work together in an
effective performance?

e What makes an acting performance engaging and
authentic?

Self-Reflection & Growth

e What challenges do actors face when performing,
and how can they overcome them?

e How can rehearsal and feedback improve
performance skills?

e What have I learned about myself through acting?

e Posture, gesture, and facial expression can convey
thoughts and emotions even without dialogue.

Vocal expression shapes how characters and messages
are understood.

e Changes in volume, tone, pitch, and pace help actors
express emotion, mood, and intention.

Authentic acting requires emotional connection and
control.

e Expressing believable emotions on stage involves
understanding the character’s perspective and using
techniques to portray them clearly.

Performance skills improve through rehearsal,
reflection, and feedback.
e Actors grow by practicing techniques, evaluating

their own work, and applying constructive feedback
from others.

Collaboration and trust are essential in ensemble work.

e Acting is a shared process that depends on listening,
supporting scene partners, and working together to
create a successful performance.




Vocabulary: Projection, Articulation, Pitch, Pace, Volume, Tone, Posture, Gesture, Facial Expressions, Blocking, Body
Language, Emotion, Character, Objective, Motivation.

Students will be able to:

e Demonstrate foundational acting skills by using voice projection, body movement, and emotional expression to
portray character and communicate meaning in guided performance activities and scenes.

Learning Activities & Differentiation:

e Warm-Up Games (Daily Starters)
o Goal: Prepare bodies and voices for acting.
m Activity: Mirror Movement

e Description: In pairs, one student leads while the other mirrors. Switch roles.
e Differentiation: Visual learners thrive here. For students with limited mobility, assign
expressive facial or upper body movements.
m Activity: Vocal Roller Coaster

e Description: Students use their voices to follow the shape of an imaginary roller coaster in the
air.

e Differentiation: Allow shy students to practice quietly before performing aloud. Offer pitch or
volume cards for support.
m Activity: Emotion Statues

e Description: Teacher calls out an emotion (happy, nervous, sad, excited), and students freeze in
a pose that shows it.

e Differentiation: Provide a visual emotion chart for neurodiverse learners. Let students use props
or draw emotions first.
e C(Center Activities/Stations

o Goal: Build skills through small-group practice. Use stations to offer voice, movement, and emotion practice
with tiered tasks.




m Station 1: Voice Projection
e Low Support: Practice tongue twisters at different volumes
e Medium Support: Project a line across the room while facing different directions
e High Support: Perform a monologue or poem using breath support and projection

m Station 2: Body Movement
e Low Support: Copy basic gestures (wave, stretch, tiptoe) with emotion
e Medium Support: Walk across the room in character (as a sneaky spy, a robot, etc.)
e High Support: Create a short silent scene using only body language

m Station 3: Emotional Expression
e Low Support: Match facial expressions to emotion flashcards
e Medium Support: Read a line with different emotions ("I can't believe it!")
e High Support: Improvise a short dialogue driven by a strong emotion

Scene Work (Partner & Group)
o Goal: Apply skills in collaborative performances

m Activity: Echo Scenes
e Description: One partner says a line with emotion; the other echoes it with matching energy
e Differentiation: Great for ELLs or introverted students. They focus on mimicry before creating.

m Activity: Tableaux
e Description: Small groups create frozen pictures of a scene. Add voice later.
e Differentiation: Allow students to script or sketch ideas first. Mixed-readiness groups build peer

modeling.

m Activity: Scene Remix

e Description: Students perform a simple scene (provided or created) three times: once focusing
on voice, then movement, then emotion.
e Differentiation: Students choose their “focus area” based on their strengths or goals.
Choice Board (Independent or Homework Options)
o Goal: Let students pick how to explore acting skills.




m Voice Focus:
e Record yourself reading a short poem with clear projection
e Interview a family member about their loudest moment
m Body Focus:
e (reate a dance or gesture sequence to show a feeling
e Make a comic strip of a character expressing 3 emotions
m Emotion Focus
e Write a diary entry from the POV of a very emotional character
e Watch a scene from a movie and identify the emotions shown
e Reflection and Assessment
o Goal: Students reflect on their growth and teachers assess progress.
e Exit Tickets:
o “What was one way you used your voice to express today?”
“What movement did you try that was new or challenging?”
“How did you show emotion in your scene?”
Self-Assessment: 1-5 scale for voice, body, emotion
Peer Feedback: “I noticed you...” and “Next time, try...”

Assessment Evidence

Formative Assessments: Voice and Movement Observation Checklist, Performance Snapshot, Exit Tickets, Mirror
Activities, Emotion/Character Walk, Self Reflection Journal, Peer Feedback Rounds.

o O O O

Summative Assessments: Group/Partner Scene Work

Common Benchmark Assessments: Voice, Body, and Emotional Skills Benchmark, Character and Expression Benchmark,
Scene Interpretation Benchmark.

Alternative Assessments: Voice Projection Station, Tableaux, Emotion Statues, Echo Scenes, Scene Remix, Choice Board,
Center Stations, Peer Feedback.




Core Instructional & Supplemental Materials

Group Scenes for Young Actors and Teens
Short Scenes and Monologues for Middle School Actors

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis.
In addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's
needs. The IEP acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.
e Mirror Movement
o Record facial expressions or upper body gestures instead of full-body mirroring. Use adaptive devices or
props to enhance clarity.
e Vocal Roller Coaster
o Use pitch/volume cards to sequence a “roller coaster” vocal pattern on paper, then perform with support.
e Emotion Statues
o Choose emotions from a picture board, then show them using a drawing or puppet rather than full-body
pose.
e Voice Projection Station
o Use a voice amplification tool or audio app to practice controlled breathing and sound clarity, rather than
volume.
e Body Movement Station
o Use emojis, stick figures, or a feelings wheel to plan gestures before performing them.
e Tableaux
o Use paper dolls, figurines, or illustrations to design a frozen scene and explain the choices made.




e Exit Ticket
o Provide multiple-choice visuals or voice-recorded responses instead of writing.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Emotion Statues
o Match emotions with images and words in both English and the student’s home language; act them out
with peer modeling.
e Echo Scenes
o Perform using a script with sentence stems (“I feel ___ because...”), then echo using gestures and simplified
repetition.
e Scene Remix
o Choose a focus area (voice/movement/emotion) and rehearse using bilingual glossaries and peer-supported
lines.
e Choice Board
o Draw a comic strip or label a photo with emotions in both English and home language instead of writing a
diary entry.
e Exit Ticket
o Use sentence starters, emojis, or multilingual voice recordings to complete responses.

Students at Risk of Failure
e Vocal Roller Coaster
o Practice silently or in pairs, then record on a device before performing live. Use visual guides.
e (Center Stations
o Work in a supported small group with a peer leader; complete simplified station tasks with one clear goal at
a time.
e Tableaux




o Sketch or storyboard the tableau first. Use prop cards or emotion cards to guide body positioning.
e Scene Remix
o Perform a scene with teacher coaching or in a low-stakes format (small group or without audience). Focus
on one element only.
e Self-Assessment
o Use color-coded visuals or symbols (e.g., green smiley = confident, yellow face = unsure) instead of numbers.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits
daily activities in a major way. Students’' accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in
instruction.

e Mirror Movement

o Lead the group in a mirroring exercise using abstract or symbolic gestures. Reflect on the emotion conveyed.
Scene Remix

o Direct a small group scene with layered objectives—voice + movement + subtext. Provide a director’s journal.
Center Stations

o Design a new station activity that practices a core theatre skill and teach it to peers.
Choice Board

o Create a podcast episode or video blog reflecting on voice, body, or emotion in performance.
Peer Feedback

o Use a critique template to evaluate a peer’s performance with evidence-based suggestions and creative

alternatives.




Desired Results
Unit 4 Title: Stagecraft and Technical Theatre

Unit Summary: In this unit, students will be introduced to the foundational elements that support and enhance
theatrical performances behind the scenes. They will explore the critical roles of set design, costume creation, lighting,
and sound, gaining an understanding of how each element contributes to storytelling and audience engagement.

Students will learn the purpose and impact of set design, discovering how physical space and scenery create mood,
establish setting, and support actors’ performances. Through hands-on activities, they will experiment with designing
simple set pieces or models, considering aspects such as scale, color, and functionality.




In exploring costumes, students will study how clothing and accessories help define character identity, time period, and
social status. They will practice designing or sketching costume ideas that communicate key traits and support the
story’s themes.

The unit also introduces the basics of theatrical lighting and sound design. Students will learn how lighting can direct
audience attention, create atmosphere, and evoke emotion, as well as how sound effects and music enhance the mood
and realism of a production. Interactive activities, such as experimenting with lighting angles or creating simple
soundscapes, will deepen their understanding of these technical elements.

Throughout the unit, students will collaborate in small groups to apply their learning by creating props, set pieces, or
costume sketches for short scenes. This hands-on approach fosters creativity, problem-solving, and teamwork, giving
students a well-rounded view of how stagecraft supports live theatre.

Learning Standards

NJSLS:
e 1.4.8.Cr3b - Implement and refine a planned technical design using simple technology during the rehearsal
process for devised or scripted theatre work.
e 1.4.8.Pr4b - Use a variety of technical elements to create a design for a rehearsal or theatre production.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):
e 9.4 Life Literacies & Key Skills
o 9.4.8.CL1- Assess data gathered on varying perspectives on causes of climate change (e.g., crosscultural,
gender-specific, generational), and determine how the data can best be used to design
o multiple potential solutions
m Students use creativity to design sets, costumes, lighting, and sound elements that support
storytelling and enhance audience engagement.
o 9.4.8.IML.2 — Identify specific examples of distortion, exaggeration, or misrepresentation of information.




m Students analyze how different media (lighting, sound) influence audience perception and how to
effectively use technology to communicate ideas.
o 9.4.8.GCA.1 - Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a).
m Students appreciate how stagecraft elements reflect cultural contexts and storytelling traditions
from diverse communities.

Computer Science & Design Thinking (CS & DT):

e Planning & Designing Sets
o 8.1.2.DAl, 8.2.2.ED.1
m Collect and present data, including climate change data, in various visual formats.
m Communicate the function of a product or device
e (reating Construction Steps
o 8.1.2.CS.1
m Select and operate computing devices that perform a variety of tasks accurately and quickly based on
user needs and preferences.
e (ollaborative Design Work
o 8.2.8.ED.2
m Identify the steps in the design process that could be used to solve a problem.
e Considering Constraints
o 8.2.8.ED.4
m Investigate a malfunctioning system, identify its impact, and explain the step-by-step process used
to troubleshoot, evaluate, and test options to repair the product in a collaborative team.

Interdisciplinary Connections:

e English Language Arts (ELA)
o RIL.AA.7.7. Trace and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient to support the claims.
o SL.UM.7.5. Include multimedia components and visual displays in presentations to clarify claims and
findings and emphasize salient points.




o W.IW.7.2. Write informative/explanatory texts (including the narration of historical events, scientific
procedures/ experiments, or technical processes) to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.

m Connection:
e Students analyze how set, costume, lighting, and sound visually support storytelling.
e (reating and presenting design concepts helps develop multimedia communication skills.
e Writing design rationale or reflection develops explanatory writing skills.
e Science (Physical Science & Technology)

o MS-PS4-2 -Develop and use a model to describe that waves are reflected, absorbed, or transmitted through
various materials.

o MS-PS4-3 - IIntegrate qualitative scientific and technical information to support the claim that digitized
signals are a more reliable way to encode and transmit information than analog signals.

m Connection:
e Exploring lighting involves understanding properties of light (reflection, absorption).
e Sound design introduces the basics of sound waves, volume, and acoustics.

e Social Studies (Global & Cultural Awareness)
o 6.1.8.HistoryCC — Explain how historical and cultural contexts influence art and storytelling.

m Connection:
e Stagecraft elements reflect cultural traditions and historical contexts.
e Students explore how costumes or set styles change to represent diverse cultures or time

periods.

Learning Targets
Unit Essential Questions: Unit Enduring Understandings:
e How do the elements of stagecraft work together to e Introduction to stage layout (front of house,

tell a story on stage? backstage, etc.)




e In what ways can set, costume, lighting, and sound e Set design: how a stage is set up for a production.

design influence an audience’s emotions and e (ostume design: how costumes help define a
understanding of a play? character.

e What choices must designers make to support the e Lighting and sound: their roles in enhancing the
director’s vision and the needs of the performance? performance.

e How does stagecraft reflect the time period, location, e Basic stage directions (stage left, stage right,
and culture of a story? upstage, downstage).

e What creative and practical problems do designers
solve in a theatrical production?

Vocabulary: Stage Craft, Scenic Designer, Props(Properties), Backdrop, Flat, Costume, Costume Designer, Lighting Designer,
Sound Designer, Sound Effect, Tech Rehearsal,

Students will be able to:

e Identify and define key stagecraft vocabulary, including set, costume, lighting, and sound design terms.
Describe the role of each technical element in supporting a theatrical production.
Analyze how design choices (set, lighting, costume, sound) influence mood, time period, and storytelling.
Collaborate in designing basic stagecraft elements for a scene or short performance.
Use theatre-specific vocabulary to explain their design ideas and respond to others’ work.
Demonstrate understanding of cueing, blocking, and backstage roles in a technical rehearsal setting.

Learning Activities & Differentiation:
e Design a Simple Set or Costume for a Scene
o Goal: Understand how visual design supports storytelling in theatre.
o Activity Description:
m Students choose a short scene from a play, fairytale, or class skit.
m Using paper, colored pencils, fabric swatches, or collage materials, they design either:
m A set (background, furniture, key props), or




m A costume for a character, incorporating color symbolism, time period, and function.
m Students annotate their design choices (e.g., "I chose dark colors to show the character is mysterious”).
e Differentiation:
o Support: Provide labeled templates or character prompts; allow use of digital tools like
drag-and-drop design apps.
o Challenge: Ask students to create mood boards, add historical context, or explain design
choices in a short written or oral presentation.
o Choice: Let students choose between set or costume based on interest.
e Explore Lighting and Sound Design Through Hands-On Activities
o Goal: Discover how technical elements shape mood and storytelling.
o Activity Description:
m Lighting: Using flashlights, color gels, or desk lamps, students explore how direction, color, and
shadow affect mood. They light a small scene or object and explain their choices.
m Sound: Students use classroom objects or digital tools (like sound effect apps) to create soundscapes
for a short scene—e.g., footsteps, wind, music.
m Discuss: How did these elements change the tone of the scene?
e Differentiation:
o Support: Use step-by-step demos and allow group work for experimentation.
o Challenge: Students design a full lighting/sound plan using cue sheets or a mini
storyboard.
o Choice: Students can choose to focus on lighting, sound, or both.
e Tour a Local Theatre or Bring in a Guest Speaker
o Goal: Connect classroom learning with real-world theatre production roles.
o Activity Description:
m Take a field trip to a local theatre to explore backstage, lighting booths, costume shops, and more.
m Or, host a guest speaker (e.g., scenic designer, lighting technician, costume designer) who can
demonstrate tools and share their process.




m Before the visit, prep students with job description cards or theatre role vocabulary.
m After, students complete a reflection or create a poster about what they learned.
e Differentiation:
o Support: Provide sentence starters for questions or reflections ("I was surprised that...”).
o Challenge: Have students film a mini-interview or create a slide deck summarizing the
visit.
o Choice: Students can reflect with drawing, journaling, or audio recording.
e Students Work in Groups to Create Simple Props or Set Pieces
o Goal: Collaborate to bring a scene to life through practical design.
o Activity Description:
m Students work in small groups to create props (e.g., scroll, crown, fake sword) or small set pieces (e.g.,
table, signpost) using craft materials, recycled items, or classroom supplies.
Assign roles: designer, builder, researcher, presenter.
Present the object and explain its purpose in the scene.
e Differentiation:
o Support: Offer sample prop guides or templates and assign peer buddies.
o Challenge: Add time period or budget constraints for realism.
o Choice: Let groups choose their scene or object from a pre-approved list.

Assessment Evidence

Formative Assessments: Exit Tickets, Self Assessment Journal

Summative Assessments: Final project-Students design a basic set or costume for a short scene.

Common Benchmark Assessments: Design Portfolio and Presentation, Mini Technical Cue Plan, Industry Connection
Reflection Journal, Group Build & Reflect Rubric.

Alternative Assessments: Simplified Design Task, Tactile Exploration, Audio/Video Reflection, Partnered Prop Building,
Bilingual Design Labels, Visual Storyboards, Role Play Interview, Group Prop Explanation, Guided Design Options,




Hands-On Tech Exploration, Reflection with Prompts, Collaborative Prop Creation, Historical or Cultural Design Challenge,
Advanced Cue Sheet Creation, Industry Research Presentation, Innovative Prop/Set Design.

Core Instructional & Supplemental Materials
Fundamentals of Theatrical Design

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or
diagnosis. In addition to exposure to the general education curriculum, the instruction is differentiated based upon the
student’'s needs. The IEP acts as a supplemental curriculum guide inclusive of instructional strategies that support each
learner.
e Simplified Design Task:
o Use pre-drawn templates for set or costume design; students color or add textures instead of creating
from scratch.
e Tactile Exploration:
o Use fabric swatches, textured papers, or 3D models to explore costume materials or set elements.
e Audio/Video Reflection:
o Instead of writing, students record a verbal explanation or create a short video describing their design or
technical choices.
e Partnered Prop Building:
o Work with a peer or aide to create props with step-by-step guidance; focus on process over product.




Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is
often preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Bilingual Design Labels:
o Create set or costume designs with labels and notes written in both English and the student’s native
language.
e Visual Storyboards:
o Use pictures or comic strips to show lighting and sound ideas instead of written cue sheets.
e Role Play Interview:
o Conduct a mock interview with a guest speaker or tour guide script, practicing key theatre vocabulary
orally.
e Group Prop Explanation:
o Present prop or set piece with simple sentences or visuals, supported by sentence frames (“This prop is
used to...”).

Students at Risk of Failure
e Guided Design Options:
o Choose from a limited set of design templates or simple costume pieces to customize.
e Hands-On Tech Exploration:
o Use pre-made lighting gels or sound clips to experiment in small groups, focusing on one element at a
time.
e Reflection with Prompts:
o Complete sentence starters for the tour or guest speaker reflection (“I liked learning about...”, “One thing I
want to try is...”).
e (ollaborative Prop Creation:
o Assign specific roles within groups (e.g., materials collector, assembler) to ensure participation and
support.




Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits
daily activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in
instruction.
e Historical or Cultural Design Challenge:
o Research and create a set or costume design rooted in a specific historical period or culture with
justification.
e Advanced Cue Sheet Creation:
o Design a detailed lighting and sound plan for a longer or more complex scene, including timing,
transitions, and mood descriptions.
e Industry Research Presentation:
o Research a theatre professional’s role (e.g., lighting designer) and present findings with visuals or
demonstrations.
e Innovative Prop/Set Design:
o Create multifunctional props or modular set pieces with engineering or artistic elements, and lead a group
build.

Desired Results

Unit 5 Title: Preparing for a Performance

Unit Summary: In this culminating unit, students will synthesize and apply the foundational theatre skills they have
developed throughout the course to prepare for a short, polished in-class performance. Building on prior lessons in




acting techniques, character development, voice and movement, and technical theatre basics, students will work
individually or in groups to select, rehearse, and present a scene or monologue.

The unit emphasizes the rehearsal process, including memorization, blocking, and refining vocal and physical
expression to convey character and story effectively. Students will also engage in designing or selecting appropriate
costumes and props to enhance their performance and support storytelling.

Collaborative learning and peer feedback will be integral as students practice performing for classmates, offering
constructive critiques, and fostering a supportive environment that encourages artistic risk-taking and growth.
Additionally, students will learn and review important performance etiquette and audience expectations to prepare
them for both their role as performers and responsible audience members.

Throughout the unit, reflection activities will help students assess their progress, identify challenges, and celebrate
successes, promoting metacognition and personal growth as theatre artists. The unit culminates in a short, in-class
performance that showcases students’ ability to integrate their skills and demonstrate confidence, creativity, and
professionalism in a live theatrical setting.

Learning Standards

NJSLS:
e 1.4.8.Pr4a-Rehearse a variety of acting techniques to increase skills in a rehearsal or theatrical
performance that assist in the development of stronger character choices.

e 14.8.Pr4b-Use a variety of technical elements to create a design for a rehearsal or theatre production.
e 14.8.Prea-Perform a rehearsed theatrical work for an audience.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4 Life Literacies & Key Skills
o 9.4.8.CL1 - Creativity & Innovation




m Students demonstrate creativity by refining and applying theatre skills in rehearsals and
performances, adapting their work based on feedback.
o 9.4.8.IML.2 - Information and Media Literacy
m Students critically reflect on their own and peers’ performances, using feedback and self-assessment
to guide improvement.
o 9.4.8.PC.1- Personal and Career Development
m Students develop responsibility, organization, and persistence through consistent rehearsal,
memorization, and performance preparation.
o 9.4.8.SL.1 - Social and Cross-Cultural Skills
m Students work collaboratively, offering constructive critiques and supporting peers in a diverse
ensemble.
o 9.4.8.GCA.1 - Global and Cultural Awareness
m Students appreciate diverse storytelling traditions and understand audience etiquette across cultures.
e 9.2 Career Awareness & Planning
o 9.2.8.CAP.2 - Explain how collaboration, communication, and creativity impact success in careers such as
theatre arts, production, and related fields.
o 9.2.8.PF.1 - Demonstrate responsibility and ethical behavior as a team member and performer.

Computer Science & Design Thinking (CS & DT):

e Using Digital Tools for Planning
o 8.1.8.TL.1
m Organizing rehearsal schedules, sharing scripts and notes
e Respectful Communication
o 8.1.8.IC.1
m Professional peer feedback and collaboration
e Analyzing Feedback Data
o 8.1.8.DA.5
m Using rehearsal notes and peer feedback to improve scenes
e (ollaborative Design and Planning




o 8.2.8.ED.2
m Brainstorming blocking, props, and costume choices
e Working Within Constraints
o 8.2.8.ED.4
m Managing time, space, and materials for performance
e Iterative Improvement Through Rehearsal
o 8.2.8.ED.5
m Refining performances based on practice and critique

Interdisciplinary Connections:
e English Language Arts (ELA)
SL.7.1 - Engage effectively in collaborative discussions with diverse partners on grade-level topics.
SL.7.4 - Present claims and findings clearly, using appropriate eye contact, volume, and pronunciation.
W.7.5 - Develop and strengthen writing by planning, revising, editing, and rewriting.
RL.7.3 — Analyze how elements of drama interact to develop plot and character.
m Connection:
e C(ollaborative rehearsals foster discussion, feedback, and refining ideas.
e Performance emphasizes clear presentation skills.
e Reflection journals and scripts develop writing skills.
e Scene work involves analyzing dramatic elements.
e Social Studies (Collaboration & Civic Skills)
o 6.3.8.CivicsPD.2 — Demonstrate skills for productive group participation.
o 6.3.8.CivicsPR.1 - Explain the importance of respect and responsibility in group settings.
m Connection:
e Ensemble collaboration promotes respectful teamwork and shared responsibility.
e Peer feedback builds civic-minded communication skills.
e Social-Emotional Learning (SEL)
o 5.1.PGD.1 (from SEL frameworks) — Demonstrate self-awareness and self-management to achieve school and
life success.

o

O

O




o 5.1.CC.1-Use communication and social skills to interact effectively with others.
m Connection:
e Reflection and peer critiques develop emotional awareness and empathy.
e C(ollaborative rehearsal builds communication and interpersonal skills.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:

e How can I use voice, movement, and emotion to bring e Rehearsal process: practicing lines, blocking, and
a character to life on stage? timing.

e What choices do actors make to effectively tell a story e Working as an ensemble: collaboration and
to an audience? supporting fellow actors.

e How does preparation—individually and as a e (Costume, makeup, and prop considerations for the
group—impact the success of a performance? performance.
What makes a performance engaging and believable? e Overcoming performance anxiety and building
How do I give and receive feedback to improve my confidence.
performance skills?

e What have I learned about myself as a performer
through this process?

Vocabulary: Cheating Out, Dress Rehearsal, Fourth Wall, Critique, Pacing, Projection, Tactics, Cue

Students will be able to:
e Prepare a final scene, costumes, props, and scenery for their final assessment using all prior knowledge from the
year.

Learning Activities & Differentiation:




e Rehearsal Time for Students to Practice Their Scenes
o Goal: Build confidence, refine acting skills, and foster collaboration through focused practice.
o Activity Description:

Students receive dedicated rehearsal periods to practice their individual or group scenes.
Encourage students to focus on memorizing lines, blocking (movement and positioning), character
motivation, and emotional expression.
Teachers circulate to provide targeted feedback, answer questions, and facilitate peer coaching.
Incorporate rehearsal strategies like slow reads, line drills, and physical warm-ups to enhance
engagement.
e Differentiation:
o Support: Provide scripts with highlighted lines or cue cards; offer rehearsal schedules or
checklists.
o Challenge: Encourage students to experiment with different character choices or
improvise alternative endings.
o Choice: Allow students to rehearse in small groups, pairs, or individually depending on
comfort level.

e Costume and Prop Design for Individual or Group Scenes
o Goal: Use visual and tactile elements to deepen character and story understanding.
o Activity Description:

Students plan and create costumes or props that support their scenes’ setting and characters.
This may involve sketching costume ideas, sourcing materials from home or classroom, or crafting
simple props collaboratively.
Discuss how costumes and props communicate information to an audience (e.g., time period,
personality, mood).
Students present their designs and explain how choices enhance their performance.

e Differentiation:

o Support: Provide templates or kits with basic materials; allow use of images or digital




tools for design.

o Challenge: Task students with creating multifunctional props or researching historical
costume accuracy.

o Choice: Students may choose to focus on either costume or prop design, individually or
in groups.

m Cultural Authenticity & Respect: When designing costumes and props, students
can research and incorporate authentic cultural elements related to AAPI
communities, Indigenous peoples, or historical attire from Holocaust-era Europe,
promoting respect and accuracy.

e Practice Performance for Classmates (With Feedback and Encouragement)
o Goal: Build presentation skills, receive constructive feedback, and foster a supportive classroom community.
o Activity Description:
m Students perform their scenes in front of classmates in a low-pressure setting.
m After each performance, classmates offer positive feedback and suggestions using structured prompts
(e.g., “Iliked how you...,” “Next time, you might try...”).
Teachers model respectful critique and encourage growth mindset language.
Optionally, record performances for student self-review.
e Differentiation:
o Support: Provide sentence starters or feedback forms; allow students to give feedback
verbally or in writing.
o Challenge: Encourage advanced students to focus feedback on specific acting elements
(voice, movement, emotional truth).
o Choice: Students may opt for small group or paired performances if full-class feels
intimidating.
e Review of Performance Etiquette and Audience Expectations

o Goal: Prepare students to be respectful performers and audience members, understanding theatre norms.
o Activity Description:




m Discuss appropriate behavior for performers (e.g., punctuality, focus, handling mistakes) and
audience members (e.g., silence during scenes, applause timing).
m Use role-play or scenarios to practice handling unexpected situations (e.g., forgetting a line, technical
difficulties).
m Create a classroom “Performance Etiquette Contract” that students sign, outlining shared
expectations.
m Reinforce etiquette throughout rehearsals and performances.
e Differentiation:
o Support: Use visual charts, videos, or checklists to reinforce concepts.
o Challenge: Have students create their own mini-presentations or skits about theatre
etiquette.
o Choice: Allow students to contribute personal ideas for class etiquette norms.

Assessment Evidence

Formative Assessments: Exit Tickets, Peer and Self-Evaluations of Performance, Reflection on the performance process.

Summative Assessments: Final performance (either a short skit, monologue, or scene) presented in front of the class.

Common Benchmark Assessments: Scene Rehearsal Progress Check, Costume and Prop Design Check, Peer Practice
Performance with Feedback.

Alternative Assessments: Picture Based or Video Modeling Rehearsals, Adaptive Prop and Costume Creation, Video or
Recorded Reflections, Bilingual or Simplified Scripts & Sentence Frames, Dual-Language Costume and Prop Labels, Peer
Buddy Rehearsals, Short Scripted Scenes with Clear Steps, Graphic Organizers and Checklists, Small Group or Paired
Performances, Lead Warm-Up or Coaching Sessions, Detailed Character Backstories and Scene Variations, Complex Prop
or Costume Design.

Core Instructional & Supplemental Materials
Costume and Prop Creation Supplies




Scripts and Scenes

Performance Rubrics

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or
diagnosis. In addition to exposure to the general education curriculum, the instruction is differentiated based upon the
student’s needs. The IEP acts as a supplemental curriculum guide inclusive of instructional strategies that support each
learner.
e Picture-Based or Video Modeling Rehearsals:
o Use visual storyboards or videos that demonstrate the scene’s blocking and emotional cues. Students can
watch and imitate these models to build understanding and confidence.
e Adaptive Prop and Costume Creation:
o Provide materials that are easy to manipulate (foam, velcro, magnets) and allow students to customize
simple props or costume elements with assistance as needed.
e Verbal or Recorded Reflections:
o Instead of writing about their rehearsal progress or challenges, students can record short audio or video
reflections describing what they practiced and what they found challenging or fun.
o
Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is
often preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Bilingual or Simplified Scripts & Sentence Frames:
o Provide scripts translated partially or fully into the student’s native language, or use sentence starters such
as “My character feels because...” to support dialogue practice.




e Dual-Language Costume and Prop Labels
o Students create labels for their costume or prop designs that include English and their home language to
deepen vocabulary comprehension and ownership.
e Peer Buddy Rehearsals:
o Pair ELL students with peers who can support language practice during rehearsals, focusing on oral
repetition, pronunciation, and comprehension in a low-pressure environment.

Students at Risk of Failure
e Short Scripted Scenes with Clear Steps:
o Provide scenes with fewer lines and clear instructions, breaking rehearsals into manageable tasks (e.g.,
memorize one line per session).
e Graphic Organizers and Checklists:
o Use visual organizers to track rehearsal progress, such as “Today I will practice: ___” or “I have learned
lines: ___.” This helps students stay organized and feel accomplishment.
e Small Group or Paired Performances:
o Allow students to perform in smaller groups or pairs to reduce anxiety and create a more supportive
atmosphere for sharing work.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits
daily activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in
instruction.

e Lead Warm-Up or Coaching Sessions:




o Gifted students prepare and lead warm-up exercises or rehearsal coaching sessions for classmates,
reinforcing leadership and deeper understanding of acting techniques.
e Detailed Character Backstories and Scene Variations:
o Students create comprehensive backstories for their characters, exploring motivations, relationships, and
context, then try multiple interpretations of their scenes to explore nuance.
e Complex Prop or Costume Design:
o Challenge gifted learners to research historical periods, symbolism, or cultural significance and design
props or costumes that reflect this research, explaining their choices in a presentation or essay.

Desired Results

Unit 6 Title: Reflection and Wrap-Up

Unit Summary: In this culminating unit, students will take a meaningful step back to reflect on their journey through
the course and articulate how they have developed as theatre artists. This unit encourages introspection on both the
skills acquired and the personal growth experienced throughout the year.

Students will revisit key concepts such as acting techniques, voice and movement skills, improvisation, character
development, and technical theatre elements. Through a variety of reflective activities—journals, discussions,
presentations, and creative projects—they will evaluate their progress, challenges overcome, and areas of strength.
This unit emphasizes the importance of self-awareness, goal setting, and a growth mindset in the performing arts.
Students will be guided to consider how theatre has influenced their confidence, collaboration abilities, creativity, and
understanding of diverse perspectives.

By sharing their reflections verbally, in writing, or through artistic mediums, students develop critical thinking and
communication skills, while also fostering a supportive classroom community where individual growth is celebrated.




Ultimately, this unit empowers students to recognize their achievements, envision future learning paths in theatre or
other creative fields, and carry forward the lessons of empathy, expression, and resilience gained through their
theatrical experiences.

Learning Standards

NJSLS:

e 1.4.8.Re7a: Describe and record personal reactions to artistic choices in a theatrical work.

1.4.8.Re8a: Investigate various critique methodologies and apply the knowledge to respond to a theatrical work.
1.4.8.Rea9a: Analyze how personal experiences affect artistic choices in a theatrical work.

1.4.8.Re9b: Identify and interpret how different cultural perspectives influence the evaluation of theatrical work.
1.4.8.Re9c: Examine how the use of personal aesthetics, preferences and beliefs can be used to discuss a theatrical
work.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):
e 9.4 Life Literacies & Key Skills
o 9.4.8.CL.2 - Demonstrate perseverance and a growth mindset by reflecting on challenges and identifying
strategies to overcome them.
m Students reflect on their theatre journey, recognizing challenges and growth.
o 9.4.8.PGD.1 - Develop self-awareness and self-management skills to achieve personal and academic goals.
m Emphasis on goal-setting, self-assessment, and tracking progress in theatre skills.
o 9.4.8.IML.2 — Use critical thinking and reflection to evaluate learning and personal development.
m Students critically evaluate their skills and growth through journals and presentations.
o 9.4.8.S1.1 - Demonstrate teamwork and collaboration skills by supporting peers and contributing to a
positive learning community.
m Reflecting collectively supports building a supportive classroom environment.
o 9.4.8.CC.1 - Communicate effectively through multiple modalities for a variety of purposes and audiences.
m Sharing reflections via writing, discussion, and creative projects strengthens communication.




Computer Science & Design Thinking (CS & DT):

e Gathering and Analyzing Feedback
o 8.1.8.IML.1
m Collecting self and peer assessment data
e (reating Digital Journals/Portfolios
o 8.1.8.IML.4
m Organizing and communicating reflections using tech
e Online Peer Discussions
o 8.1.8.IC.2
m Practicing respectful digital collaboration
e Identifying Challenges and Growth
o 8.2.8.ED.]
m Defining personal areas for improvement
e Setting Goals and Planning
o 8.2.8.ED.3
m Iterative reflection and goal setting
e Sharing Reflections and Projects
o 8.2.8.ED.6
m Clear communication of learning journey

Interdisciplinary Connections:
e English Language Arts (ELA)
o W.7.3 - Write narratives to develop real or imagined experiences using effective technique and clear event
sequences.
W.7.10 — Write routinely over extended time frames for reflection and research.
SL.7.1 - Engage effectively in collaborative discussions.
SL.7.4 - Present claims and findings clearly, using appropriate eye contact, volume, and pronunciation.
m Connection:
e Reflection journals and presentations develop writing and oral communication skills.




e Peer discussions and sharing foster collaboration.
e Social Emotional Learning (SEL)

o 5.1.PGD.1 - Demonstrate self-awareness and self-management to achieve school and life success.

o 5.1.CC.1-Use communication and social skills to interact effectively.

o 5.1.LRM.1 - Develop and demonstrate strategies for managing emotions and stress.

m Connection:

e Reflection promotes self-awareness and a growth mindset.
e Peer feedback and group reflection build communication and empathy.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:

e How have my skills and understanding of theatre
changed throughout the course?

e Personal growth in theatre (confidence, creativity,

e What challenges did I face as a theatre artist, and teamwork).

how did I overcome them? e The importance of self-reflection in performance.
e In what ways has theatre helped me express myself How theatre connects to real-life skills (public

or see the world differently? speaking, collaboration, creativity).
e How do I define success as a performer and as a

collaborator?

e What strengths and areas for growth have I
discovered about myself in theatre?

e How can I use what I've learned in theatre in other
parts of my life?

Vocabulary: Reflection, Growth, Strengths, Challenges, Goals, Self-Assessment, Feedback, Collaboration, Creativity,
Confidence, Perseverance, Improvement, Artistic Voice




Students will be able to:

e Describe specific skills and techniques they have learned and developed throughout the theatre course.
Identify personal strengths and areas for improvement as theatre artists.

Reflect on challenges faced during the course and explain how they overcame them or plan to overcome them.
Express how theatre has impacted their self-confidence, creativity, or understanding of others.

Set goals for their future growth in theatre or related creative fields.

Communicate their reflections clearly through writing, speaking, or multimedia presentations.

Learning Activities & Differentiation:
e Reflection Journal / Digital Portfolio
o Activity: Students regularly write or record reflections about what they've learned, challenges, successes,
and goals.
o Differentiation:
m Support: Provide sentence starters or guided questions (e.g., “One thing I learned this week was...”)
m Extend: Encourage multimedia entries — videos, audio recordings, or artwork to express reflections
m Alternative: Use graphic organizers or mind maps for students who prefer visuals
e Growth Timeline or Progress Map
o Activity: Create a visual timeline showing milestones and growth moments throughout the course (skills
learned, performances, challenges overcome).
o Differentiation:
m Support: Use templates with prompts and examples
m Extend: Add peer or teacher feedback notes as part of the timeline
m Alternative: Students can create a digital timeline using apps like Padlet or Google Slides
e Strengths & Goals Partner Interviews
o Activity: In pairs, students interview each other to identify strengths and set future theatre goals. Then
share with the class or a small group.
o Differentiation:




m Support: Provide question prompts and vocabulary lists
m Extend: Have students present goals in front of the class or create goal-setting posters
m Alternative: For shy or introverted students, allow written or recorded interviews
e Peer & Self-Assessment Rubric
o Activity: Use a simple rubric to rate personal and peer performances or participation, focusing on effort,
growth, and skills.
o Differentiation:
m Support: Use rubrics with visuals and clear examples
m Extend: Students write reflective paragraphs explaining their rubric choices
m Alternative: Allow verbal assessments or one-on-one conferences
e C(reative Expression Project
o Activity: Students express their growth artistically — through a monologue, scene, visual art, or multimedia
presentation that shows their journey as theatre artists.
o Differentiation:
m Support: Provide prompts or example themes (e.g., “My Theatre Journey”)
m Extend: Encourage collaboration or incorporation of technology (video editing, slideshows)
m Alternative: Allow choice of medium (drawing, writing, performing, digital) based on student
strengths
e C(lass Discussion & Reflection Circle
o Activity: Facilitate a group discussion or circle where students share experiences, challenges, and what
they've learned.
o Differentiation:
m Support: Use talking sticks or set time limits for equal participation
m Extend: Have students lead discussions or create guiding questions
m Alternative: Provide a written reflection option if speaking is challenging

Assessment Evidence




Formative Assessments: Reflection Journal, Exit Tickets, Partner & Small Group Discussions, Creative Growth Project
Drafts

Summative Assessments: Final Reflection Portfolio, Personal Growth Presentation, Written Reflection Essay

Common Benchmark Assessments: Reflection Journal / Digital Portfolio Check-In, Growth Timeline or Progress Map
Submission, Peer & Self-Assessment Rubric Completion, Class Discussion & Reflection Circle Participation.

Alternative Assessments: Guided Reflection with Visual Supports, Audio/Video Journals, Partnered Timeline Creation,
Creative Expression through Movement or Art, Bilingual Reflection Prompts, Visual Journals, Peer Interview Practice,
Multimedia Projects, Step-by-Step Reflection Guides, Small Group Discussions, Simplified Timeline Projects, Choice-Based
Creative Expression, Analytical Reflection Essays, Leadership in Peer Interviews, Advanced Timeline with Critical
Feedback, Innovative Creative Expression.

Core Instructional & Supplemental Materials

Interview Question Guides
Growth Timeline Templates
Multimedia Tools

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or
diagnosis. In addition to exposure to the general education curriculum, the instruction is differentiated based upon the
student’'s needs. The IEP acts as a supplemental curriculum guide inclusive of instructional strategies that support each
learner.
e Guided Reflection with Visual Supports:




o Use graphic organizers or visual prompts (e.g., smiley faces, emotion icons) to help students express
feelings about their learning.
e Audio/Video Journals:
o Allow students to record spoken reflections instead of writing, using apps or simple recording devices.
e Partnered Timeline Creation:
o Work with a peer or aide to create a physical timeline using pictures or drawings to represent milestones.
e (reative Expression through Movement or Art:
o Instead of verbal or written projects, students can express growth by creating a dance, painting, or collage
that shows their theatre journey.

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is
often preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
e Bilingual Reflection Prompts:
o Provide sentence starters and reflection questions in both English and the student’s native language to
scaffold writing or speaking tasks.
e Visual Journals:
o Use drawing or comic strips to depict learning milestones and challenges.
e Peer Interview Practice:
o Conduct interviews with classmates using simplified questions and vocabulary lists to support goal-setting
and sharing strengths.
e Multimedia Projects:
o Create video or audio presentations with subtitles or dual-language narration to share reflections
creatively.

Students at Risk of Failure
e Step-by-Step Reflection Guides:




o Use checklists or fill-in-the-blank journals to simplify the reflection process.
e Small Group Discussions:

o Participate in guided reflection circles with peers to verbally share growth and challenges before writing.
e Simplified Timeline Projects:

o Create a basic timeline with key events highlighted through pictures or short captions.
e Choice-Based Creative Expression:

o Allow students to select from low-pressure project options (e.g., drawing, simple monologue, photo essay)

to demonstrate growth.

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits
daily activities in a major way. Students’' accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students
It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in
instruction.
e Analytical Reflection Essays:
o Write detailed essays analyzing their artistic growth, challenges overcome, and future goals in theatre or
related arts.
e Leadership in Peer Interviews:
o Design and lead structured peer interviews, compiling results into a class growth report or presentation.
e Advanced Timeline with Critical Feedback:
o Create a digital timeline incorporating peer and teacher feedback, including self-evaluation and goal
revisions.
e Innovative Creative Expression:
o Develop original pieces (monologues, short plays, multimedia projects) that explore themes of identity,
growth, or theatre history in depth







