Wall Township Public Schools Board Approval Date: 8/19/2025

Course Title: Music Investigations WHS

Course Description:

This engaging and inclusive music course is designed specifically for high school students
with intellectual disabilities. Students will explore the joy of music through hands-on
experiences with instruments, singing, and interactive music games. Emphasis is placed on
social interaction, creativity, and musical discovery in a supportive environment.

Students will learn the fundamentals of vocal tone production, diction, phrasing, and
musical expression. Each student is encouraged to express themselves musically and build
confidence while developing skills in rhythm, pitch, and collaborative performance.

This course promotes musical growth, self-expression, and teamwork, making music
accessible and enjoyable for all learners.

New Jersey Student Learning Standards

2020 NJSLS - VPA Standards



https://www.nj.gov/education/standards/vpa/Docs/2020%20NJSLS-VPA.pdf

Course Sequence & Pacing

Estimated
Number of
Marking Period 1 - Instructional
Unit 1 (Getting to Know...part 1) Periods
Unit 1: Getting to Know... Classmates and Classroom Procedures 9
Unit 1: Getting to Know... Instruments in the Classroom 9
Unit 1: Getting to Know... Steady Beat vs. Rhythm 9
Unit 1: Getting to Know... High & Low/Loud & Soft 9
Estimated
Number of
Marking Period 2 Instructional
Unit 2 (Getting to Know...part 2) Periods
Unit 2: Getting to Know... Melody vs. Harmony 9
Unit 2: Getting to Know... Emotions & Connecting through Music 9
Unit 2: Getting to Know... Soundscapes 9
Unit 2: Getting to Know... Form 8
Marking Period 3 Estimated
Unit 3 (Introduction to...part 1) Number of




Instructional
Periods
Unit 3: Introduction to...Narrative and Sound 8
Unit 3: Introduction to... Musical Conversations 8
Unit 3: Introduction to... Music and Mood Changes 8
Unit 3: Introduction to....Instrument Categories 8
Estimated
Number of
Marking Period 4 Instructional
Unit 4 (Introduction to...part 2) Periods
Unit 4: Introduction to...Repetition and Variation 8
Unit 4: Introduction to... Fast and Slow 8
Unit 4: Introduction to... Same and Different in Music 8
Unit 4: Introduction to....Our Identity in Music 8

Desired Results
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Unit 1 Title: Getting to Know...part 1

Unit Summary:

By the end of Unit 1, students will be able to explore and express musical ideas using instruments, movement, and nonverbal
communication tools such as AAC, eye gaze, or switches. They will demonstrate their ability to make musical choices, contribute to
group compositions, and participate in rhythmic and melodic patterns using structured forms like AB or ABA. Through collaborative
and sensory-rich activities, students will build skills in turn-taking, responding to visual cues, recognizing musical contrasts (such
as loud/soft or high/low), and expressing preferences and emotions through music.

Learning Standards

NJSLS:

e 1.3A.8.Crla: Generate and improvise rhythmic, melodic and harmonic phrases and harmonic accompaniments within basic
forms (e.g., AB, ABA, Theme & Variations) and expanded forms (e.g., introductions, transitions, codas) that convey expressive
intent. Explain connection to specific purpose and context (e.g., social, cultural, historical).

e 1.3D.12nov.Crla: Create melodic, rhythmic and harmonic ideas for simple melodies as well as chordal accompaniments for
given melodies.

e 13.C.12nov.Crla: Compose and improvise ideas and motives for melodies and rhythmic passages based on characteristic(s) of
music or text(s) studied in rehearsal.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):
e 9.4.12.CL1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas.
e 9.4.12.CL3: Investigate new challenges and identify ways to overcome them through adaptability.
e 9.4.12.CC.2: Collaborate with individuals to accomplish a task or reach a goal.
e 9.4.12.GCA.1: Collaborate with individuals of diverse perspectives, talents, and backgrounds.
Computer Science & Design Thinking (CS & DT):
e 8.1.12.AP.4: Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a
societal issue.

e 8.1.12.AP.5: Decompose problems into smaller components through systematic analysis, using constructs such as procedures,
modules, and/or objects.




e 8.1.12.AP.7: Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from

users.

Interdisciplinary Connections:

e Visual Arts
o Use of Color and Symbol Systems for visual rhythm cues and instrument labels.

o Visual Choice Boards for musical selections incorporate visual design and personal expression.
m 1.5.12prof.Crla: Use multiple approaches to begin creative endeavors.
e Using color and symbol systems to design rhythm cues or label instruments demonstrates creative
problem-solving in a musical context.
m 1.5.12prof.Cr2a: Engage in making a work of art or design without having a preconceived plan.
e Students apply and refine visual design systems (e.g., color coding or graphic notation) over time for

consistent musical interpretation.
m 1.5.12prof.Cnlla: Describe how knowledge of culture, traditions and history may influence personal responses

to art.
e Use of traditional musical or visual symbols across cultures (e.g., folk rhythm notations, instrument

symbols) connects artistic traditions.
e Social-Emotional Learning (SEL)
o Self-Awareness: Identifying and expressing musical preferences or moods.
o Social Awareness & Relationship Skills: Partner work, group participation, and respectful turn-taking.
o Self-Management: Managing transitions between music stations and responding to cues appropriately.
e Communication / Speech-Language
o AAC Use: Making musical choices using switches, voice output devices, or picture exchange systems.
o Receptive and Expressive Language: Responding to and initiating musical interactions through gestures, signs, or

devices.

e English Language Arts (ELA)
o Storytelling through Music: Creating soundscapes or musical "stories” based on moods, characters, or themes.

o Sequencing and Retelling: Organizing sounds or movements in AB/ABA form mirrors sequencing tasks in reading




m  W.NW.9-10.3: Write narratives to develop real or imagined experiences or events using effective technique,
well-chosen details, and well-structured event sequences.
e Students craft stories with characters, setting, pacing, sensory detail, reflection, and event sequencing
m  W.NW.11-12.3: Write narratives to develop real or imagined experiences or events using effective technique,
well-chosen details, and well-structured event sequences, with emphasis on tone, outcome, and coherent
structure (e.g. suspense, growth, resolution).
e Both W.NW.9-10.3 and W.NW.11-12.3 emphasize sequencing events to build toward meaning and
coherence.
m NJSLSA.R3: “Analyze how and why individuals, events, and ideas develop and interact over the course of a text.”
e This involves understanding structure and how elements build and interact in a narrative.
e Mathematics
o Pattern Recognition: Identifying AB or ABA form relates to basic patterning and algebraic thinking.
m  NJSLS.M.HSA-SSE.A.1
e Interpret expressions that represent a quantity in terms of its context.
o Counting Beats/Rhythms: Reinforces 1:1 correspondence and basic number sense.
m  NJSLS.M.HSN-Q.A.l
e Use units as a way to understand problems and guide the solution of multi-step problems.
e Physical Education / Movement
o Gross and Fine Motor Skills: Movement-based rhythm activities, instrument playing, and partner dance help build
coordination and body awareness.
m 2.212.MSC.3
e Design, lead, and critique rhythmic and physical activity that includes variations in time, space, force,
flow, and relationships (e.g., dance, music-based movement)
o Spatial Awareness: Navigating movement in shared space during circle or partner activities.
m 2.2.12.MSC.2
e Analyze application of force and motion (weight transfer, power, speed, agility, range of motion) and
modify movement to impact performance




e Life Skills / Daily Living
o Making Choices: Practicing self-determination through yes/no or preference selection.
m 9.4.12.CL1: Demonstrate creativity and innovation.
e Making choices in artistic contexts fosters creative agency and ownership.
o Following Routines: Reinforcing classroom structure, transitions, and procedures during music centers or group
sessions.
m 5.1.12.PB.2: Demonstrate personal responsibility and organizational skills.
e Following routines aligns with taking responsibility for one’s role in classroom procedures and group
activities.
m 5.1.12.PB.1: Manage personal behavior to respond appropriately in different situations.

e Understanding and adhering to classroom routines, transitions, and procedures.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:

e How can we express ourselves and our choices through
music without using words?

e In what ways can we use instruments, movement, or
technology to communicate our preferences and ideas? i ) )

e How do we work together to create, perform, and ° Egplormg different sognds. and mstrumgnts hglps us
respond to music as a group? discover our own musical interests and identities.

e How do musical elements like rhythm, pitch, and e C(ollaborative music-making encourages listening,

dynamics help us understand and tell stories or turn—taklpg, and bulld.mg social connections.
feelings? e Changes in rhythm, pitch, and volume can represent

different emotions, ideas, or musical forms.

e Music allows everyone to communicate thoughts,
feelings, and preferences—even without spoken
language.

Vocabulary:
e General Music




o

o

Music - sounds we listen to or create

Sound - something we hear

Quiet / Loud - how soft or strong a sound is
Fast / Slow — how quickly music goes

High / Low - pitch of a sound

Beat - the steady pulse in music

Rhythm - the pattern of sounds

Instrument — something used to make music
Play - to make sound on an instrument

e Choice-Making & Communication Vocabulary

o

o

O

@)

@)

o

Yes / No - to express a choice

Like / Don’t Like - to show preference

More / All Done - to continue or stop

Pick / Choose - to select something

My Turn / Your Turn - to take turns

Same / Different — to compare sounds or movements

e Collaboration & Group Work Vocabulary

o

o

o

o

o

Partner - a person you work with

Group - a team or everyone together

Wait - to stop and watch or listen

Together — doing something at the same time
Help - to ask or give support

e Instrument Exploration Vocabulary

o

o

o

Drum - a round instrument you hit
Shaker - something you shake for sound
Tambourine - a round instrument with jingles




o Stick - something you tap or use to play
o Soft /Hard - how strong you play
e Music Form Vocabulary
o A/B - two different musical parts
o ABForm - music that goes A, then B
o Repeat - to do again
o Start / Stop - when music begins or end

Students will be able to:

Yes/No Choice Improvisation [Getting to Know... Classmates and Classroom Procedures]
Student will be able to:

Use nonverbal communication (eye gaze, switches, AAC, etc.) to choose between two musical options.
Contribute individual musical preferences to a collective class composition.

Recognize and respond to differences in rhythm or melody through choice-making.

Demonstrate personal expression by selecting music that matches a mood, theme, or celebration.

Instrument Exploration Stations [Getting to Know... Instruments in the Classroom]
Student will be able to:

Engage with different instruments to explore pitch, rhythm, and timbre.

Create short musical ideas at each station to contribute to a larger group ABA composition.
Identify how different sounds can represent different musical sections (A, B).
Demonstrate engagement and creativity across multiple musical experiences.

Drum Circle with Visual Cues (AB Form) [Getting to Know... Steady Beat vs. Rhythm]




Student will be able to:

Follow visual rhythm cues to play rhythmic patterns in AB form using percussion instruments.
Identify and perform two contrasting rhythmic phrases using a color/symbol system.
Participate in group music-making to demonstrate turn-taking and ensemble cohesion.
Respond to musical form changes by adjusting drumming patterns appropriately.

Partner Movement Composition [Getting to Know... High & Low/Loud & Soft]
Student will be able to:

Create a rhythmic or movement response to a peer’s musical selection.

Imitate and modify partner-generated rhythms or movements within an AB form.

Collaborate with a peer to build a structured musical and movement interaction.

Demonstrate rhythmic expression through body movement or instrument use in turn-taking activities.

Learning Activities & Differentiation: (Amistad & Holocaust, Asian American & Pacific Islanders, Climate Change, LGBTQ and People
with Disabilities, Diversity, Equity & Inclusion [DEI))

Drum Circle with Visual Cues (AB Form)

Activity: Use a color or symbol card system (e.g., red = rhythm A, blue = rhythm B). Students follow visual cues to play specific
patterns using hand drums or other percussion in AB form.

e Connection to Standard: Introduces form (AB), rhythmic improvisation, and group cohesion.
e Context: Inspired by African and Indigenous drumming traditions where rhythm is used for storytelling, celebration, and
communication.

Yes/No Choice Improvisation
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Activity: Present pairs of rhythmic or melodic options (live or recorded) and let students choose via eye gaze, gestures, switches, or
AAC devices. Their choices are assembled into a class composition.

e Connection to Standard: Students generate phrases using nonverbal input, contributing to form and expression.
e Context: Create a class piece inspired by a cultural festival or season (e.g., Lunar New Year, Spring), showing how music
expresses celebration or mood in different communities.

Partner Movement Composition

Activity: One student selects a rhythm by activating a drum pad or shaker. A peer responds with a complementary sound or
movement, repeating and modifying it. Structure their actions into an AB pattern.

e Connection to Standard: Builds on collaborative rhythmic generation, improvisation, and expression through movement
and sound.

e Context: Explore how music and dance go hand-in-hand in cultural storytelling (e.g., Native American, Indian classical, or
Latin social dance).

Instrument Exploration Stations

Activity: Students rotate between stations with different harmonic or rhythmic instruments (boomwhackers, bells, keyboards). At
each station, they help create a short musical idea to be combined later into a group ABA composition.

e Connection to Standard: Builds collective musical form with student-generated content.
e Context: Discuss how in ensembles (marching bands, gamelan, etc.), each part contributes to a full composition.

Assessment Evidence

Formative Assessments:
e Observation Checklists
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o Track student responses (e.g., eye gaze, AAC use, switches, gestures) during activities.
o Note engagement, turn-taking, and ability to follow cues.
e Student Response Sheets or Symbol Boards
o Use visuals or symbol-supported worksheets to allow students to choose favorite instruments, moods, or sections
e Peer/Partner Feedback
o Structured opportunities for students to point, signal, or indicate (with AAC) whether they liked their partner’s
rhythm or movement.
e Teacher Prompting Logs
o Record how often and what type of prompts are needed (e.g., verbal, gestural, hand-over-hand) for the student to
engage.

Summative Assessments:
e Performance Portfolio
Collect artifacts such as photos, audio/video recordings of participation in instrument stations, drum circles, and partner
activities.
e Student-Led Demonstration
With support, students demonstrate their ability to make a musical choice, contribute a sound to a group composition, or
perform an AB pattern.
e (lass Composition Showcase
o Present a group-created ABA or AB piece where each student’s part is acknowledged, showing understanding of form
and collaboration.
e Rubrics with Simplified Criteria
o Assess:
o Choice-making (Yes/No or between options)
o Participation in group rhythm/movement
o Contribution to musical ideas (even simple, consistent responses)

Common Benchmark Assessments: NA
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Alternative Assessments:
Video Modeling with Student Reflection

Use short clips of class activity to help students identify their contributions, followed by assisted “reflection” (e.g., pointing to
images or answering Yes/No about preferences).

Choice Mapping with Visuals
Document musical preferences using a board or app to map favorite instruments, rhythms, or movement patterns over time.

AAC-Based “Music Journal”

Students use AAC devices or symbol-supported books to “record” their mood-based musical choices each session.

Interactive Switch Assessments

For students using adaptive switches, assess consistent cause-and-effect participation (e.g., activating a drum beat, triggering a
sound sample) to contribute musically.

Core Instructional & Supplemental Materials

Key Supports for These Activities:

Visual schedules and symbols for music form (A/B/Coda/etc.)
Assistive technology (switches, AAC devices)

Peer modeling and adult facilitation

Sensory-friendly instruments and environments

Additional Instructional and Supplemental Materials:

e Movement and Sensory Props
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o Scarves, ribbons, beanbags, light-up toys, or textured balls to encourage movement responses and engagement with
musical contrasts and rhythm patterns.
e RadSounds - Cause and Effect:
o An app that provides cause-and-effect music experiences, allowing users to trigger sounds and music through touch
or switch inputs.
e World of Music
o World of Music is an app with many “games” for students to explore and create music
m Hello Music - Clap along with the music notes!
m Astro Whacker- a game in the app where students can transpose any song(from MIDI file) to
boomwhacker/chromatune instrument notation.
m Baby Composer(composing using the glockenspiel) or Cornelius Composer(composing using animated sheet
music) - Students can compose using the app's interface.
Flute Master - Accessible recorder lessons.
Rhythmic Village - Explore rhythm and how to read music!
Harmony City - Accessible ukulele and guitar lessons.

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.

- Small group/One to one - Additional time - Review of directions - Student restates information - Space for movement or

breaks - Extra visual and verbal cues and prompts - Preferential seating - Follow a routine/schedule - Rest breaks - Verbal

and visual cues regarding directions and staying on task - Checklists - Immediate feedback

Specific Strategies and Practices that Support English Language Learners
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English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
- Pre-teaching of vocabulary and concepts - Personal Glossary - Extended Time - Simplified/Verbal Instructions - Frequent
Breaks - Visual learning, including graphic organizers - Use of cognates to increase comprehension - Teacher modeling -
Pairing students with beginning English language skills with students who have more advanced English language skills -
Scaffolding - Word walls - Think-pair-share - Cooperative learning groups

Students at Risk of Failure
- Home/School Connection - Alternative Assessments - Learning Contracts - Homogenous Grouping - Supplemental
Instruction - Think-Pair-Share by Readiness - Homework Options - Differentiated Online Practice - Leveled Rubrics - Tiered
Level of Supports - Tiered Activities - Small Group Instruction - Work Alone Choice - Group Work Choice

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students

It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
-Homogenous Grouping - Small Group In-Depth Instruction - Differentiated Online Practice - Alternative Assessments -
Pre-Assess to provide Differentiated Instruction to Accelerate Learning

Desired Results

Unit 2 Title: Getting to Know...part 2

Unit Summary: By the end of Unit 2, students will be able to:




explore and express musical ideas using accessible tools, sensory materials, and adapted instruments. They will create and respond
to musical forms such as ABA and soundscapes by activating switches, selecting textures, and using nonverbal communication to
contribute to group compositions. Students will develop an understanding of how music can express emotions, transitions, and
themes by matching musical elements to visuals, feelings, or experiences. Through these activities, they will engage in meaningful
music-making that encourages creativity, collaboration, emotional awareness, and recognition of musical patterns and changes.

Learning Standards

NJSLS:

e 1.3A.8.Crla: Generate and improvise rhythmic, melodic and harmonic phrases and harmonic accompaniments within basic
forms (e.g., AB, ABA, Theme & Variations) and expanded forms (e.g., introductions, transitions, codas) that convey expressive
intent. Explain connection to specific purpose and context (e.g., social, cultural, historical).

e 1.3D.12nov.Crla: Create melodic, rhythmic and harmonic ideas for simple melodies as well as chordal accompaniments for
given melodies.

e 1.3.C.12nov.Crla: Compose and improvise ideas and motives for melodies and rhythmic passages based on characteristic(s) of
music or text(s) studied in rehearsal.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):
e 9.4.12.CL1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas.
9.4.12.C1.3: Investigate new challenges and identify ways to overcome them through adaptability.

[ J
e 9.4.12.CC.2: Collaborate with individuals to accomplish a task or reach a goal.
e 9.4.12.GCA.1: Collaborate with individuals of diverse perspectives, talents, and backgrounds.

Computer Science & Design Thinking (CS & DT):
e 8.1.12.AP.4: Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a
societal issue.
e 8.1.12.AP.5: Decompose problems into smaller components through systematic analysis, using constructs such as procedures,
modules, and/or objects.
e 8.1.12.AP.7: Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from
users.

16



Interdisciplinary Connections:
Visual Arts
e Matching music with colors, textures, or artistic elements.
e (reating sensory-based art (e.g., textured paintings) inspired by music.
o 1.1.12acc.Crla: Synthesize content generated from stimulus materials to choreograph dance studies or dances using
original or codified movement.
m Translate literary, musical, theatrical, and dance compositions by using them as stimulus/inspiration for
corresponding visual artworks.
Social-Emotional Learning (SEL)
e Identifying and expressing emotions through music and visual supports.
o 5.112.C.1: Demonstrate the ability to advocate for personal, family, and community health.
m Application: Students can use music and visual arts to express emotions, advocating for personal well-being
through creative outlets.
e Building self-awareness by connecting feelings to sound.

o 5.1.12.C.L
m Application: Connecting emotions to sound helps students understand and advocate for their emotional
health.

e Practicing self-regulation and transition management using musical cues (e.g., fade-out, coda).
o 5.1.12.PB.2: Demonstrate personal responsibility and organizational skills.
m Application: Using musical cues to manage transitions fosters personal responsibility and organizational
skills.
o 5.1.12.PB.l: Manage personal behavior to respond appropriately in different situations.
m Application: Musical cues assist in managing behavior and responding appropriately during transitions.
e Strengthening peer connections through shared music preferences and group creations.
o 5.1.12.PB.1
m Application: Group music activities require managing behavior and interacting appropriately with peers.
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o 5.112.PB.2
m Application: Collaborating on music projects demonstrates responsibility and teamwork.

Speech-Language / Communication
e Using AAC, switches, or gestures to express musical choices or emotional responses.
e Receptive language: responding to prompts (e.g., "Which music is happy?").
e Expressive communication: labeling, describing, or reacting to sounds, art, or textures.

English Language Arts (ELA)
e Sequencing and storytelling through music (beginning/middle/end or ABA form).
o W.9-10.3: Write narratives to develop real or imagined experiences or events using effective technique, well-chosen
details, and well-structured event sequences.
m Application: Students can structure musical compositions or descriptions of music using narrative techniques,
establishing clear beginnings, middles, and ends, or employing forms like ABA to tell a musical story.
e Building vocabulary related to emotions, texture, and music (e.g., smooth, loud, calm, sad).
o L.9-10.5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
m Application: Students can explore and use descriptive language to convey emotions, textures, and musical
qualities, enhancing their ability to articulate the nuances of music and its emotional impact.
e Using descriptive words or symbol supports to describe music and feelings.
o SL.9-10.4: Present information, findings, and supporting evidence clearly, concisely, and logically.
m Application: Students can use descriptive language and symbols to articulate their interpretations of music,
presenting their analyses in a clear and structured manner.
o SL.9-10.6: Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated
or appropriate.
m Application: Students can adapt their descriptive language to different contexts, using appropriate terminology
and symbols to convey their understanding of music and its emotional resonances.
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Mathematics
e Recognizing patterns in musical form (ABA, repetition, contrast).
o NIJSLS-M: F-BF.1: Write a function that describes a relationship between two quantities.
m Application: Students can model musical forms like ABA using functions to represent the repeating and
contrasting sections.
o NIJSLS-M: F-IF.4: Interpret functions that arise in applications in terms of the context.
m Application: Analyzing musical patterns through functions helps students understand the structure and
relationships within the music.
e Sequencing events or sounds in order.
o NJSLS-M: F-LE.2: Construct linear and exponential functions, including arithmetic and geometric sequences, given a
graph, a description of a relationship, or two input-output pairs.
m Application: Sequencing musical events can be modeled using arithmetic or geometric sequences, aiding in
understanding the progression and timing of musical elements.
e Counting beats or segments in a musical sequence.

o NJSLS-M: S-ID.6: Represent data on two quantitative variables on a scatter plot, and describe how the variables are
related.

m Application: Counting beats or segments can be represented as data points, helping students analyze the
relationship between time and musical elements.

Science (Sensory and Environmental Awareness)
e Exploring nature or environmental sounds (e.g., rain, wind, animals) in soundscape themes.
o ESS2.D: Weather and Climate:

m Earth's weather and climate systems are the result of complex interactions among components of the Earth
system.
e Application: Students can explore how natural sounds like rain, wind, and animal calls relate to

weather and climate patterns, enhancing their understanding of Earth's systems.
o LS2.C: Ecosystem Dynamics, Functioning, and Resilience:
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m Ecosystems are dynamic in nature; their characteristics and behaviors depend on interactions among
organisms and between organisms and their environment.
e Application: Investigating environmental sounds helps students understand the dynamics of
ecosystems and the role of sound in ecological interactions.
e Investigating cause-and-effect through switch use and sound activation.
o PS3.B: Conservation of Energy and Energy Transfer:
m Energy is conserved as it is transferred and transformed in systems.
e Application: Using switches to activate sounds demonstrates the transfer of energy, providing a
practical example of energy conservation and transformation.
o ETSLA: Defining and Delimiting Engineering Problems:
m Define the criteria and constraints of a design problem.
e Application: Designing systems that use switches to activate sounds involves defining problems and
constraints, fostering engineering design skills.
e Understanding how sounds can represent the environment, seasons, or actions.
o ESS2.D: Weather and Climate
m Earth's weather and climate systems are the result of complex interactions among components of the Earth
system.
e Application: Analyzing how sounds represent different seasons or environmental conditions helps
students understand the complexities of Earth's climate systems.
o LS2.C: Ecosystem Dynamics, Functioning, and Resilience
m Ecosystems are dynamic in nature; their characteristics and behaviors depend on interactions among
organisms and between organisms and their environment.
e Application: Understanding how sounds reflect ecosystem changes enhances students’ comprehension
of ecological dynamics and resilience.

Physical Education / Movement
e Engaging motor skills through instrument use, painting, or activating technology.
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o 2.6.12.PF.1: Demonstrate proficiency in a variety of physical activities that require the use of motor skills and
movement patterns.
m Application: Engaging in activities such as playing musical instruments or painting enhances fine motor skills
and hand-eye coordination.
o 2.6.12.PF.2: Apply principles of movement and motor skills to a variety of physical activities.
m Application: Activating technology-based activities that require physical interaction, like motion-sensing
games, applies movement principles to enhance motor skills.
e Using movement to respond to tempo, dynamics, or emotional tone of music.
o 2.6.12.PF.3: Demonstrate the ability to perform movement sequences that reflect the tempo, rhythm, and dynamics of
music.
m Application: Responding to changes in tempo and dynamics through body movement enhances understanding
and expression of musical elements.
o 2.6.12.PF.4: Use movement to express emotions and convey meaning in response to music.
m Application: Using dance or expressive movement to convey feelings aligns with the emotional tone of music,
fostering emotional awareness and expression.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:

e How can we show what music sounds like using colors e Music can be expressed through visual and tactile
or textures? elements like color, texture, and rhythm.

e How does music help us understand and show our e Music can be used to express emotions and support
feelings? emotional awareness and transitions.

e How can we use sounds and technology to tell a story or e Technology and sound choices can help us create music
show a place? that represents real-life experiences or themes.

e How can we make a melody that has different parts?
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e Melodies can follow patterns like ABA, and everyone can
help create music using adapted instruments.

Vocabulary:

Music Painting with Rhythms and Textures

Melody - the main tune

Harmony - different sounds playing together
Texture — how something feels (e.g., bumpy, smooth)
Color - red, blue, yellow, etc.

Soft / Loud - sound volume

Smooth / Rough - how a surface or sound feels
Change - something different happens

Same - stays the same

Art - something we make to show feelings

Emotion and Music Matching (Coda/Transition Practice)

Happy / Sad / Angry / Calm - feelings
Music - sound we listen to

Coda - ending of a song

Stop / Start — when music begins or ends
Slow / Fast — tempo or speed

Fade-out - music gets quieter

Feeling - how we feel inside

Like / Don’t Like - showing preference
Choice - picking what you want
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Switch-Activated Soundscapes (Expanded Forms)

Sound - something we hear

Switch - tool to play music

Intro / Theme / Transition / Coda - parts of a song
Play / Stop - start or end sound

Nature - outside world (e.g., rain, wind, birds)
Animal - living things that make sounds

Order / Sequence - the way things happen
Technology - tools that help us

Story — something we tell with sound

Adaptive Xylophone Melody Creation (ABA Form)

Xylophone - instrument with bars to play notes
Melody - a musical tune

ABA Form - music pattern: same, different, same
A Section - first musical idea

B Section — new musical idea

Repeat - do it again

High / Low - pitch of the note

Turn - who goes next

Together - playing with others

Students will be able to:




Music Painting with Rhythms and Textures [Getting to Know... Melody vs Harmony]
Student will be able to:

Match musical variations to visual or tactile artistic expressions (e.g., color or texture).

Create and express musical ideas by choosing textures or sounds that represent different themes.
Identify when a musical variation occurs through sensory cues.

Participate in collaborative creation of new rhythmic or melodic ideas based on artistic inspiration.

Emotion and Music Matching (Coda/Transition Practice) [Getting to Know... Emotions and Connecting through Music]
Student will be able to:

Match different music excerpts to corresponding emotional states using visuals or AAC.
Identify musical signals for transitions and endings (e.g., coda, fade-out, tempo change).

Use expressive responses to indicate preferences or feelings about different musical excerpts.
Participate in selecting appropriate music to close or shift a musical piece.

Switch-Activated Soundscapes (Expanded Forms) [Getting to Know... Soundscapes]

Student will be able to:

Sequence musical sections to build a full-form composition.
Show understanding of musical progression through activation order and timing.
Participate in thematic music creation related to nature, culture, or daily life.

Adaptive Xylophone Melody Creation (ABA Form) [Getting to Know... Form]

Activate technology to trigger sound segments representing different musical sections (intro, theme, transition, coda).
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Student will be able to:

Select or activate musical pitches to create a simple melodic phrase in ABA form.

Differentiate between an original melodic section (A) and a contrasting section (B).

Demonstrate awareness of melodic repetition and contrast using adapted or accessible instruments.
Collaborate with peers or staff to build a complete structured musical idea.

Learning Activities & Differentiation: (Amistad & Holocaust, Asian American & Pacific Islanders, Climate Change, LGBTQ and People
with Disabilities, Diversity, Equity & Inclusion [DEI])

Music Painting with Rhythms and Textures

Activity: Students respond to different musical forms (Theme & Variations) by painting or touching textured materials while music
plays. Then, they help generate new rhythms or melodies by selecting sounds or textures to “recreate” the piece.

e Connection to Standard: Supports recognition and creation of variations in musical form using sensory expression.
e Context: Connects to music in visual art traditions, such as Kandinsky’s synesthetic approach and Indigenous sand
painting ceremonies with accompanying songs.

Adaptive Xylophone Melody Creation (ABA Form)

Activity: Using color-coded, adapted xylophones or digital switches, students select or activate notes to create a melodic phrase (A),
followed by a contrasting sound section (B), then repeat A.

e Connection to Standard: Builds melodic improvisation and form awareness in ABA structure.
e Context: Link to folk melodies across cultures that follow simple ABA forms—discuss cultural sounds through videos or
listening experiences.

Emotion and Music Matching (Coda/Transition Practice)
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Activity: Play sound samples (gentle fade = coda, fast rhythm = transition, etc.) and pair them with emotional visuals or AAC
responses (happy, calm, excited). Then, students choose music to end or shift moods in a piece.

e Connection to Standard: Teaches transitions and codas through expressive music-matching activities.
e Context: Link to film scores or ceremonies, where music signals change (e.g., graduation marches, parade transitions).

Switch-Activated Soundscapes (Expanded Forms)

Activity: Use technology (like Soundbeam, Big Mack buttons, or iPad apps) for students to activate sound segments that represent
an introduction, theme, transition, and coda. Assemble into a full piece.

e Connection to Standard: Reinforces expanded forms (intro, transitions, codas) and expressive intent.
e Context: Choose a cultural or nature-based theme (e.g., “A Day in the Rainforest”) to connect to the environment or world
music.

Assessment Evidence

Formative Assessments:

Observation Checklists

Track student engagement, turn-taking, and responsiveness during music and art tasks.
Record ability to match colors/textures to music, express emotion, or activate switches.

Visual/AAC-Based Choice-Making
Students indicate preferences using yes/no, symbol boards, or AAC (e.g., “Do you like this sound?”).
Used to check understanding of mood, musical sections, or instruments.

Guided Practice Participation
During soundscapes or xylophone tasks, note if students follow sequence or form (e.g., ABA).
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Document support needed: independent, with prompts, or hand-over-hand.

Emotion Matching Worksheets (with visuals)
Students match pictures of emotions to sound clips using symbols or pointing.

Summative Assessments:

Performance Portfolio
Collect samples of student work (e.g., art inspired by music, videos of switch use, xylophone melodies).
Include photos or notes on collaborative contributions and final products.

Final Group Performance or Soundscape
Assess students’ participation in creating a group ABA song, a transition soundscape, or an emotion-based music piece.
Focus on each student’s meaningful contribution using their mode of communication or access.

Simple Rubrics

Use symbol-supported or simplified rubrics that assess:
Making a musical choice

Recognizing musical/emotional changes

Participating in group form (e.g., ABA)

Music & Emotion Matching Task
Students complete a task where they match 3-5 musical examples to visuals of emotions, with or without support.

Common Benchmark Assessments: NA

Alternative Assessments:

Video Models
Show clips of students participating and use simple prompts or AAC to reflect (e.g., “Was this your part?” “Did you like it?”).

Symbol-Supported Communication Boards
Use pre-made boards for students to identify sections (e.g., “Intro,

” «

Happy,” “Coda”) or express their mood during music.
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Switch Activation Logs
Track how consistently and intentionally students use switches to activate musical elements or sequences.

Art-Music Pairing Activity
Provide a tactile art piece or texture and let the student select music that “matches” using AAC, eye gaze, or physical choice.

Staff/Peer Narration
When a student cannot express verbally, have a peer or adult narrate the student’s participation, indicating choices made,
reactions to music, or how they contributed to the final composition.

Core Instructional & Supplemental Materials

Key Supports for These Activities:

Visual schedules and symbols for music form (A/B/Coda/etc.)
Assistive technology (switches, AAC devices)

Peer modeling and adult facilitation

Sensory-friendly instruments and environments

Additional Instructional & Supplemental Materials:

Large mallets, soft percussion instruments, textured shakers, or instruments with tactile feedback
Audio recorders, tablets, or computers to capture student compositions and group performances for reflection and
assessment
e Software or apps that allow layering of sounds and easy manipulation of musical elements
o SoundTrap by Spotify
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Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.

- Small group/One to one - Additional time - Review of directions - Student restates information - Space for movement or

breaks - Extra visual and verbal cues and prompts - Preferential seating - Follow a routine/schedule - Rest breaks - Verbal

and visual cues regarding directions and staying on task - Checklists - Immediate feedback

Specific Strategies and Practices that Support English Language Learners

English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often

preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
- Pre-teaching of vocabulary and concepts - Personal Glossary - Extended Time - Simplified/Verbal Instructions - Frequent
Breaks - Visual learning, including graphic organizers - Use of cognates to increase comprehension - Teacher modeling -
Pairing students with beginning English language skills with students who have more advanced English language skills -
Scaffolding - Word walls - Think-pair-share - Cooperative learning groups

Students at Risk of Failure
- Home/School Connection - Alternative Assessments - Learning Contracts - Homogenous Grouping - Supplemental
Instruction - Think-Pair-Share by Readiness - Homework Options - Differentiated Online Practice - Leveled Rubrics - Tiered
Level of Supports - Tiered Activities - Small Group Instruction - Work Alone Choice - Group Work Choice

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.
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Specific Strategies and Practices that Support Gifted & Talented Students

It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
-Homogenous Grouping - Small Group In-Depth Instruction - Differentiated Online Practice - Alternative Assessments -
Pre-Assess to provide Differentiated Instruction to Accelerate Learning

Unit 3

Desired Results

Unit 3 Title: Introduction to...part 1

Unit Summary: By the end of Unit 3, students will be able to:

collaborative activities that explore musical elements such as rhythm, melody, form, tempo, and emotion. Using nonverbal
communication methods (e.g., AAC, eye gaze, switches), students will make meaningful choices, contribute original musical ideas,
and demonstrate understanding of musical concepts through movement, instrument use, and creative composition. They will
engage in group music-making, respond to visual and auditory cues, and express personal identity and emotions through music,
building confidence, social interaction, and musical awareness in an inclusive environment

Learning Standards
NJSLS:
1.3A.8.Crla: Generate and improvise rhythmic, melodic and harmonic phrases and harmonic accompaniments within basic forms

(e.g., AB, ABA, Theme & Variations) and expanded forms (e.g., introductions, transitions, codas) that convey expressive intent.
Explain connection to specific purpose and context (e.g., social, cultural, historical).

1.3D.12nov.Crla: Create melodic, rhythmic and harmonic ideas for simple melodies as well as chordal accompaniments for given
melodies.




1.3.C.12nov.Crla: Compose and improvise ideas and motives for melodies and rhythmic passages based on characteristic(s) of music
or text(s) studied in rehearsal.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

9.4.12.CL.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas.
9.4.12.CL.3: Investigate new challenges and identify ways to overcome them through adaptability.
9.4.12.CC.2: Collaborate with individuals to accomplish a task or reach a goal.

9.4.12.GCA.1: Collaborate with individuals of diverse perspectives, talents, and backgrounds.

Computer Science & Design Thinking (CS & DT):

8.1.12.AP.4: Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a societal
issue.

8.1.12.AP.5: Decompose problems into smaller components through systematic analysis, using constructs such as procedures,
modules, and/or objects.

8.1.12.AP.7: Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from users.

Interdisciplinary Connections:
English Language Arts (ELA):

e Storybook Soundtrack Creation: Supports understanding of narrative structure (beginning, middle, end) and sequencing.
o RIL.9-10.3: Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the
points are made, how they are introduced and developed, and the connections that are drawn between them.
m Application: Students can analyze how musical elements can mirror the structure of a narrative, enhancing
their understanding of sequencing and narrative development.
e Mood-Based Sound Collage: Expands emotional vocabulary and supports descriptive language.
o L.9-10.5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
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m Application: Creating sound collages based on mood allows students to explore and apply descriptive language
and figurative expressions, enhancing their emotional vocabulary.
e Instrument Families Sound Hunt: Builds vocabulary related to instrument names and categories.
o L.9-10.6: Acquire and use accurate general academic and domain-specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level.
m Application: Engaging in activities that involve identifying and categorizing instruments helps students build
domain-specific vocabulary related to music and sound.

Speech and Language Therapy:

e Storybook Soundtrack Creation: Encourages expressive and receptive communication using AAC or switches.

o N.J.A.C. 6A:14-3.5(c)4: Communication impaired corresponds to communication handicapped and means a language
disorder in the areas of morphology, syntax, semantics.

m Application: Utilizing storybook soundtracks with augmentative and alternative communication (AAC) systems
or switches supports students in expressing and understanding language, addressing language disorders in
morphology, syntax, and semantics.

e (all and Response Jam: Promotes turn-taking, active listening, and back-and-forth communication skills.

o N.J.A.C. 6A:14-3.6(): The IEP team is required to specify an adverse effect on the student's educational performance
(inclusive of academic, as well as non-academic areas) resulting in a need for special education and related services
within the routines of the preschool day.

m Application: Engaging in call and response activities fosters turn-taking and active listening, addressing
communication impairments that adversely affect educational performance.

e Mood-Based Sound Collage: Supports labeling and expressing emotions through sound and visuals.

o N.J.A.C. 6A:14-3.5(c)4: Communication impaired corresponds to communication handicapped and means a language
disorder in the areas of morphology, syntax, semantics.

m Application: Creating mood-based sound collages aids students in labeling and expressing emotions,
addressing language disorders in semantics and enhancing expressive communication.

Social-Emotional Learning (SEL):

e Storybook Soundtrack Creation: Enhances empathy by exploring character feelings through music.
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o 5.1.12.SA.1: Recognize and understand the emotions of others.
m Empathy development through exploring character feelings via music.
e (all and Response Jam: Strengthens peer interaction and respectful musical exchanges.
o 5.1.12.RS.1: Demonstrate the ability to establish and maintain healthy relationships.
m Promotes respectful peer interaction and communication.
o 5.1.12.RS.3: Use positive communication and social skills to interact effectively with others.
m Encourages turn-taking and active listening in group music activities.
e Mood-Based Sound Collage: Promotes emotional recognition, regulation, and self-expression.
o 5.1.12.SA.2: Recognize how thoughts, feelings, and emotions affect decision-making and behavior.
m Supports emotional recognition and connection.
o 5.1.12.SM.1: Demonstrate the ability to regulate emotions, thoughts, and behaviors in different situations.
m Supports self-regulation and expression through musical mood exploration.

Math:

e (all and Response Jam: Reinforces rhythmic patterns, beat counting, and timing.
o 1.1.12.A.1: Identify and describe patterns in real-world contexts.
o 1.1.12.A.2: Apply patterns to solve problems.
o 11.12.A.3: Use patterns to make predictions.
m Application: Engaging in call and response activities helps students recognize and apply rhythmic patterns,
enhancing their understanding of sequences and timing.
e Instrument Families Sound Hunt: Involves sorting, grouping, and comparing instrument characteristics.
o 2.1.12.A.1: Classify and compare geometric figures.
o 2.1.12.A.2: Apply geometric concepts to solve problems.
o 2.1.12.A.3: Use measurement to solve real-world problems.
m Application: Sorting and grouping instruments based on characteristics like shape, size, and sound properties
involves classifying and comparing, which are key geometric concepts.

Visual Arts:

e Mood-Based Sound Collage: Connects emotions in music to color, shape, or texture in art.
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o 1.1.12.D.1: Interpret and select artistic work for analysis, including how elements and principles of design are used to
convey emotion and meaning.
m Application: Using color, shape, and texture to represent the emotions evoked by music.
e Storybook Soundtrack Creation: Can include drawing or selecting illustrations that align with story events.
o 11.12.D.3: Create, revise, and refine art that expresses a narrative or story, incorporating personal expression and
meaningful symbolism.
m Application: Drawing or selecting illustrations that support story events and enhance storytelling through
visual art.

Science (Physical Science - Sound):

¢ Instrument Families Sound Hunt: Teaches how sound is produced through vibration and resonance.
o PS2.A: Forces and Motion:
m 'Forces at a distance are explained by fields, which include gravitational, electric, and magnetic fields."
e Application: Understanding how vibrations produce sound waves, which can be modeled and analyzed.
o PS3.A: Definitions of Energy:
m 'Energy is a quantitative property of a system that depends on the motion and interactions of matter and
radiation within that system.”
e Application: Exploring how energy is transferred through vibrations in different materials to produce
sound.
e Mood-Based Sound Collage: Introduces cause and effect of sound manipulation (e.g., pitch, volume, layering).
o PS3.B: Conservation of Energy and Energy Transfer:
m  "When two objects interact, the energy transferred to one object is equal to the energy transferred from the
other object.”
e Application: Manipulating sound properties like pitch and volume involves energy transfer and
conservation principles.
o PS4.A: Wave Properties:
m "Asimple wave has a repeating pattern with a specific wavelength, frequency, and amplitude.”
e Application: Understanding how changes in frequency and amplitude affect the characteristics of
sound waves.
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Technology:

e Storybook Soundtrack Creation: Uses switches, AAC, and sound buttons to enhance participation.

o 9.412.TL.2:
m Select and use digital tools to plan and manage a design process that considers design constraints and user
needs.

e Application: Utilizing switches, AAC devices, and sound buttons to create an interactive story
soundtrack aligns with this standard by planning and managing the design process to meet user needs.
e Mood-Based Sound Collage: May include digital sound mixing or sequencing apps.
o 9.4.12.TL.4:
m Collect and analyze data to identify trends and patterns to inform the design of digital artifacts.
e Application: Using digital sound mixing or sequencing apps to create mood-based sound collages
involves collecting and analyzing audio data to identify patterns that inform the design of the digital

artifact.
e Instrument Families Sound Hunt: Incorporates online tools or videos to explore instruments virtually.
o 9.4.12.TL.6:
m Use digital tools to create, edit, and publish multimedia presentations that effectively communicate
information.

e Application: Incorporating online tools or videos to explore instrument families virtually involves using
digital tools to create and publish multimedia presentations that communicate information about
different instruments.

Physical Education / Movement:

e (all and Response Jam: Develops gross and fine motor skills through rhythmic body percussion or movement.
o 2.2.12.MSC.3:
m  “Design and perform planned movement sequences, individually or with others, based on tempo, beat,
rhythm, music and physical activity (e.g., dance, rhythmic movement).”
e Students engage in rhythmic movement or percussion patterns in call-and-response formats—building
motor control and coordination linked to musical rhythms.
e Mood-Based Sound Collage: Encourages movement activities that match emotional cues in music.
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o 2.2.12.MSC.2
m “Explain and demonstrate how elements of movement—such as force, flow, time, space, tempo, and
rhythm—are used in dynamic environments.”
e This supports matching bodily movements to the emotional quality and dynamics of music (e.g., gentle
swaying for calm, sharp gestures for energetic sections).

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
e How can music help tell a story? e Music can represent events, emotions, and actions in a
e How can we communicate with others through music? story using different sounds, instruments, and
e How does music show how we feel? dynamics.
e What makes each instrument sound different? e Musical conversations involve listening and responding,

just like speaking and taking turns with words.

e Music can express different emotions by changing
tempo, volume, and sound choices.

e Instruments are grouped into families based on how they
produce sound, and each family has its own unique
timbre.

Vocabulary:

Storybook Soundtrack Creation

Story - A sequence of events with characters and a beginning, middle, and end.
Beginning / Middle / End - The parts of a story from start to finish.

Character - A person or animal in a story.

Sound - Something we hear.
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Music - Organized sounds that can show ideas or feelings.

Loud / Soft — How strong or gentle a sound is.

Fast / Slow - The speed of the music or sound.
Emotion - A feeling, like happy, sad, or excited.
Choose - To pick something.

Play - To make a sound with an instrument or device.
Instrument - Something used to make music.

Call and Response Jam

Call - A musical phrase that starts a pattern or idea.
Response - A reply to the call using music or sound.
Turn - A time when someone gets to do something.
Listen - To pay attention to sound or music.

Play - To make music with your voice or instrument.
Rhythm - A pattern of beats or sounds.

Pattern - A group of sounds that repeats.

Stop / Go - To pause or start moving or playing.
Loud / Soft — Volume level of the sound.

Repeat — To do or play something again.

Together / Alone - Doing something as a group or by yourself.

Mood-Based Sound Collage

Mood - A feeling the music shows (like happy or calm).
Happy - A feeling of joy or excitement.

Calm - A quiet and peaceful feeling.

Excited - A strong, energetic feeling.

Sad - A low or quiet feeling.

Sound - What we hear.
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Choose - To pick something.

Mix / Layer — To put sounds together at the same time.
Music - Organized sounds with rhythm, melody, or emotion.
Emotion - A strong feeling like happy or scared.

Feelings - What we experience inside (emotions).

Quiet / Loud - How soft or strong a sound is.

Instrument Families Sound Hunt

Instrument - A tool that makes music.

Sound - What we hear when something makes noise.

Drum (Percussion) — An instrument you hit or shake.

Guitar / Violin (Strings) - Instruments you pluck or bow.

Flute / Horn (Winds/Brass) - Instruments you blow into to make sound.
Family (Instrument Family) - A group of instruments with similar sounds.
High / Low - How high or deep a sound is.

Shake / Hit / Blow / Pluck - Ways to play different instruments.

Play — To use an instrument to make sound.

Sort — To group things by how they are the same.

Group - A set of items that belong together.

Different / Same - Not alike / alike.

Students will be able to:

Storybook Soundtrack Creation [Introduction to... Narrative and Sound]
Students will be able to:

Use switches, AAC, or eye gaze to select sounds that match specific parts of a story.
Recognize and respond to changes in story events with appropriate musical cues.
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e Collaborate with the class to create a musical “soundtrack” that represents the beginning, middle, and end of a story.
e Express understanding of character emotions or actions through instrument choice and dynamics.

call and Response Jam [Introduction to ... Musical Conversations]

Students will be able to:
e Respond to teacher or peer musical phrases using instruments or body percussion.
e Identify when it is their turn to “call” or “respond” using visual prompts.
e Explore improvisation within a safe, structured musical exchange.
e Demonstrate listening and timing skills in back-and-forth musical interactions.

Mood-Based Sound Collage [Introduction to... Music and Mood Changes]
Students will be able to:

Choose sounds or samples that represent a changing mood (happy — calm — excited).
Sequence sound selections into a full soundscape using AAC or visual cards.

Match musical mood to accompanying visual art, photos, or emoji.

Demonstrate personal interpretation of feelings through sound selection.

Instrument Families Sound Hunt [Introduction to... Instrument Categories]

Students will be able to:
e Explore sound clips or live instruments from different families (strings, winds, percussion).
e Identify differences in timbre and group instruments by family using visuals or sorting mats.
e Participate in a group performance using at least one instrument from each family.
e Express preference for specific instrument types through choice-making.

Learning Activities & Differentiation: (Amistad & Holocaust, Asian American & Pacific Islanders, Climate Change, LGBTQ and People
with Disabilities, Diversity, Equity & Inclusion [DEI])
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Storybook Soundtrack Creation
Theme Connections & Differentiation:

e Amistad / Holocaust: Use adapted storybooks or visuals that highlight themes of courage, kindness, and justice (e.g., Wilma
Unlimited, I Never Saw Another Butterfly). Provide multisensory choices (sound, texture, visual) for character emotions.
e AAPI Create soundtracks for folk tales from Asian cultures (e.g., The Empty Pot, The Moon Lady) with traditional
instruments or digital samples.
e LGBTQ & Disabilities: Choose inclusive stories that feature characters with diverse identities and abilities (e.g., Jacob’s New
Dress, We Move Together). Allow students to select emotions or actions using AAC symbols.
e DEI Focus: Ensure students can see themselves represented in the stories. Include identity choices in visuals (e.g., hair, skin
tone, clothing) and music preferences from multiple cultures.
e (Climate Change: Choose a nature-based story (e.g., The Great Kapok Tree) and assign natural sound effects (wind, rain) for
each part. Connect sounds to environmental awareness.
e Differentiation:
o Use real instruments, sound buttons, or digital switches.
o Offer sensory stories with tactile cues.
o Allow group or individual participation based on support needs.

Call and Response Jam
Theme Connections & Differentiation:

e Amistad: Introduce African drumming as a cultural expression of resistance and celebration. Use call-and-response
patterns inspired by West African traditions.

e AAPI: Explore Japanese Taiko drumming or Filipino kulintang as inspiration for rhythmic exchange. Use visuals of cultural
instruments.

e LGBTQ & Disabilities: Incorporate rhythms that represent the students themselves—use name rhythms, pronoun rhythms,
or sound symbols of identity and pride.
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e DEI Focus: Create a rhythm round that celebrates personal traits (“I am strong,” “I am kind,” “I am loud!”). Use picture cues
for turn-taking and affirming participation.
e (Climate Change: Make a nature-based call-and-response using animal sounds or weather rhythms to raise awareness of
ecosystems.
e Differentiation:
o Use color-coded rhythm cards or simplified patterns.
o Assign roles like “caller” and “responder” with visual cues.
o Allow use of AAC or sound switches to respond musically.

Mood-Based Sound Collage
Theme Connections & Differentiation:

e Amistad / Holocaust: Use gentle emotional soundscapes to accompany poems or visual art created by children from these
historical contexts (e.g., I Never Saw Another Butterfly).
e AAPI: Explore mood-based music from AAPI composers or instruments (e.g., guzheng, gamelan) and connect sounds to art
or facial expressions.
e LGBTQ & Disabilities: Encourage students to express emotions through music that reflects identity and self-advocacy. Use
pride-themed soundtracks or calm/energizing affirmations.
e DEI Focus: Build collages that represent community emotions (peace, love, joy, frustration). Include visuals of diverse people
showing those feelings.
e (Climate Change: Create a sound collage that shows how nature feels (e.g., “calm forest,” “stormy ocean”) and discuss how
the Earth “feels” through music.
e Differentiation:
o Provide premade samples and let students choose or layer sounds.
o Use emoji-based emotion cards for AAC communication.
o Allow movement (e.g., waving scarves) to represent emotions.

Instrument Families Sound Hunt
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Theme Connections & Differentiation:

e Amistad: Highlight percussion instruments from African American musical traditions (e.g., hand drums, tambourines,
washboards).
e AAPI Include instrument exploration from Asian cultures (e.g., shamisen, pipa, bamboo flute) and show how families of
instruments exist globally.
e LGBTQ & Disabilities: Showcase musicians with disabilities (e.g., Evelyn Glennie, Beethoven) or LGBTQ+ musicians and how
they use different instruments to express themselves.
e DEI Focus: Present global instrument families with attention to representation—include traditional and modern sounds
from many cultures.
e (Climate Change: Sort natural vs. man-made instruments and discuss the materials they come from (wood, metal, plastic)
in relation to sustainability.
e Differentiation:
o Use real, adapted, or digital instruments.
o Provide sorting mats with visual cues (hit / shake / pluck / blow).
o Use color-coded symbols or tactile labels for accessibility.

Assessment Evidence

Formative Assessments:
Observation of Choice-Making:
Monitor if students select appropriate sounds, instruments, or responses using AAC, eye gaze, switches, or gestures.

Turn-Taking and Timing:
Track whether students wait for their turn and respond during correct musical or visual cues.

Participation Tracking:

Use tally marks, checklists, or rubrics to record student engagement and consistency in performing tasks (e.g., matching sounds,
responding to calls).
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Yes/No and Forced-Choice Questions:
Present simple questions to confirm understanding, such as identifying emotions, instrument families, or correct sound matches.

Sorting and Matching Tasks:
Assess students’ ability to group sounds, instruments, or emotions correctly using visual aids like sorting mats or picture boards.

Nonverbal Communication Monitoring:
Note gestures, facial expressions, eye gaze, or switch activations that indicate comprehension or preferences.

Use of Visual Supports:
Check if students can follow visual prompts for turn-taking, sound selection, or instrument identification.

Engagement in Sound Production:
Observe how actively students participate in making sounds, layering music, or imitating rhythms.

Summative Assessments:

Performance/Product Creation:
Students create and present a final musical product, such as a soundtrack, call-and-response performance, mood-based sound
collage, or instrument family demonstration.

Participation and Engagement Observation:
Monitor student involvement and independence during the summative activity, noting ability to initiate and sustain participation.

Accuracy in Concept Application:
Assess how well students match sounds to story parts, imitate rhythms, express moods through sound, or categorize instruments

correctly.

Use of Communication Methods:
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Evaluate students’ effective use of AAC, eye gaze, switches, or gestures to express choices and describe their musical work.

Peer and Staff Feedback:
Incorporate responses from classmates or educators during presentations to gauge clarity and expressive intent.

Checklists or Rubrics:
Use structured tools to systematically evaluate participation, understanding, and skill mastery aligned to learning goals.

Common Benchmark Assessments: NA

Alternative Assessments:

Choice-Based Communication:
Students use choice boards, AAC devices, eye gaze, switches, or gestures to indicate preferences, turn-taking, or understanding
related to musical elements.

Portfolio and Media Collection:
Gather photos, audio, or video documenting student participation and progress during musical activities over time.

Peer or Staff Feedback:
Use verbal, visual, or symbolic feedback from partners or educators to reflect on student responses and engagement.

Matching and Sorting Tasks:
Employ tactile cards, picture matching, or digital apps to assess understanding of moods, instrument families, or story elements.

Sensory and Behavioral Observation:
Record physical or emotional reactions (e.g., smiling, movement, vocalization) to musical stimuli as evidence of engagement or
comprehension.

Assistive Technology Interaction:
Monitor students’ use of adapted devices or apps to activate sounds, respond to cues, or demonstrate musical recognition.
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Core Instructional & Supplemental Materials
Key Supports for These Activities:

Visual schedules and symbols for music form (A/B/Coda/etc.)
Assistive technology (switches, AAC devices)

Peer modeling and adult facilitation

Sensory-friendly instruments and environments

Additional Instructional & Supplemental Materials:

e Donner Electronic Drum Pad Kit - Switch Adapted Drum Pad

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.

- Small group/One to one - Additional time - Review of directions - Student restates information - Space for movement or

breaks - Extra visual and verbal cues and prompts - Preferential seating - Follow a routine/schedule - Rest breaks - Verbal

and visual cues regarding directions and staying on task - Checklists - Immediate feedback
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Specific Strategies and Practices that Support English Language Learners

English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often

preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
- Pre-teaching of vocabulary and concepts - Personal Glossary - Extended Time - Simplified/Verbal Instructions - Frequent
Breaks - Visual learning, including graphic organizers - Use of cognates to increase comprehension - Teacher modeling -
Pairing students with beginning English language skills with students who have more advanced English language skills -
Scaffolding - Word walls - Think-pair-share - Cooperative learning groups

Students at Risk of Failure
- Home/School Connection - Alternative Assessments - Learning Contracts - Homogenous Grouping - Supplemental
Instruction - Think-Pair-Share by Readiness - Homework Options - Differentiated Online Practice - Leveled Rubrics - Tiered
Level of Supports - Tiered Activities - Small Group Instruction - Work Alone Choice - Group Work Choice

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students’ accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students

It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
-Homogenous Grouping - Small Group In-Depth Instruction - Differentiated Online Practice - Alternative Assessments -
Pre-Assess to provide Differentiated Instruction to Accelerate Learning

Desired Results
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Unit 4 Title: Introduction to...part 2

Unit Summary: By the end of Unit 4, students will be able to:

recognize and create musical patterns using visual and tactile supports, demonstrating an understanding of repetition and
variation in music. They will identify and respond to changes in tempo by moving and communicating preferences through AAC or
gestures. Students will follow visual music maps to understand themes and variations, showing awareness of how music changes
and relates to earlier sections. Through collaborative activities like creating a class anthem, they will contribute personal
expressions and celebrate community, using nonverbal communication tools to participate fully in group music-making and to
recognize their role in a shared musical identity.

Learning Standards

NJSLS:

1.3A.8.Crla: Generate and improvise rhythmic, melodic and harmonic phrases and harmonic accompaniments within basic forms
(e.g., AB, ABA, Theme & Variations) and expanded forms (e.g., introductions, transitions, codas) that convey expressive intent.
Explain connection to specific purpose and context (e.g., social, cultural, historical).

1.3D.12nov.Crla: Create melodic, rhythmic and harmonic ideas for simple melodies as well as chordal accompaniments for given
melodies.

1.3.C.12nov.Crla: Compose and improvise ideas and motives for melodies and rhythmic passages based on characteristic(s) of music
or text(s) studied in rehearsal.

Interdisciplinary Connections
Career Readiness, Life Literacies, & Key Skills (CLKS):
9.4.12.CL.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas.
9.4.12.C1.3: Investigate new challenges and identify ways to overcome them through adaptability.
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9.4.12.CC.2: Collaborate with individuals to accomplish a task or reach a goal.
9.4.12.GCA.1: Collaborate with individuals of diverse perspectives, talents, and backgrounds.

Computer Science & Design Thinking (CS & DT):

8.1.12.AP.4: Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a societal
issue.

8.1.12.AP.5: Decompose problems into smaller components through systematic analysis, using constructs such as procedures,
modules, and/or objects.

8.1.12.AP.7: Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from users.

Interdisciplinary Connections:
English Language Arts (ELA):

e Support understanding of story structure through musical themes and variations.
o W.NW.9-10.3 / W.NW.11-12.3 — Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.
m Application: Students can relate musical variations or motifs (e.g., theme and variation structures) to narrative
structure—crafting beginning, middle, and end in both music and story.
e Encourage vocabulary development around tempo, rhythm, and musical form.
o NIJSLSA.L6 — Acquire and use accurately a range of general academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness level.
m Application: Learning and using domain-specific terms like “tempo,” “crescendo,” “contrast,
“ABA form” helps students articulate their understanding of musical form and structure.
o NIJSLSA.L5 — Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
m Application: Students analyze shades of meaning among descriptive words (e.g., calm vs. serene, loud vs.
booming) when labeling sound moods in collages or lyrics.
e Promote expression of identity and personal stories through lyrics and rhythm creation.
o W.NW.9-10.3 / W.NW.11-12.3 — as above in narrative writing standards.
m Application: Creating lyrics and original rhythmic compositions enables students to express identity, personal
narratives, and emotional journeys in structured narrative form.

” ” «

ritardando,” and
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o W.IW.9-10.2 / W.IW.11-12.2 — Write informative/explanatory texts ... to examine and convey complex ideas or concepts
clearly and accurately.
m Application: Students can articulate the reasoning behind their musical choices, explaining how elements like
rhythm, tempo, and form reflect personal meaning or identity.

Speech and Language Therapy:

e Develop nonverbal communication skills using AAC, gestures, and symbol systems.
o N.J.A.C. 6A:14-3.5(c)4 — Defines “communication impaired” as a language disorder involving morphology, syntax,
semantics, etc.

m Application: Incorporating AAC, gesture systems, or communication switches supports students identified with
communication impairments in expressing themselves through nonverbal modalities—key to story
soundtrack participation or symbol-supported interaction.

e Foster turn-taking, requesting, and expressive communication during group music activities.
o N.J.A.C. 6A:14-3.6(a) — Mandates consideration of adverse educational effects caused by language or communication
impairments.

m Application: Structured music activities (like “call-and-response”) support development of turn-taking,
intentional requesting, and expressive language within social and academic contexts in IEP-based therapy or
inclusive classrooms.

e Enhance auditory processing through listening to musical patterns and tempo changes.
o While specific language codes do not directly target auditory-processing of music, the scope of SLP services includes:

m Receptive communication training in pragmatic and semantic comprehension contexts.

e Application: Listening to patterns, tempo changes, and rhythmic variations in music exercises receptive
auditory discrimination—helping students process, interpret, and respond to auditory stimuli in
therapeutic tasks.

Mathematics:

e Reinforce pattern recognition and sequencing with rhythmic and melodic blocks.
o F-BF.1: Write a function that describes a relationship between two quantities.
m Application: Modeling rhythmic sequence structures (e.g., ABAB or ABA forms) as functions mapping time to
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sound units.
o Mathematical Practice MP8: Look for and express regularity in repeated reasoning.
m Application: Identifying recurring rhythmic motifs and generalizing patterns across musical phrases.
e Explore concepts of tempo as related to speed and timing.
o N-Q.A.l: Reason quantitatively and use units to solve problems.
m Application: Viewing tempo as a rate (beats per minute), connecting musical timing to speed and rate
calculations.
e Use sorting and categorization skills through visual music mapping.
o S-ID.A: Summarize, represent, and interpret data on a single count or measurement variable.
m Application: Organizing instrument families or sound elements into categories (e.g., by timbre, pitch, duration)
and visualizing via charts or plots.

Visual Arts:

e Use symbols, pictures, and color-coded blocks to represent musical ideas visually.
o 11.12.D.2: Translate literary, musical, theatrical, and dance compositions by using them as stimulus/inspiration for
corresponding visual artworks.
m Application: Students create visual symbols (e.g. colored blocks, icons) that map musical concepts such as
rhythm, melody, or dynamics.
e (reate visual maps that correspond to musical progression and changes.
o 11.12.D.3: Create, revise, and refine art that expresses identity, narrative, or story, incorporating personal expression
and meaningful symbolism.
m Application: Visual mapping of musical progression (e.g. A-B-A forms, crescendos, transitions) through
chronological imagery or graphic mapping.
e Support creativity and identity expression through art elements in anthem creation.
o 1.1.12.D.1: Distinguish innovative applications of the elements of art and principles of design in visual artworks from
diverse cultural perspectives and identify specific cross-cultural themes.
m Application: Designing personal or class anthems that include visual art components (colors, shapes, textures)
to express identity, community, or emotions.

Physical Education / Movement:
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e Develop motor skills and body awareness by moving to different tempi.
e Promote coordination through rhythm-based movement games.
e Use props and guided prompts to engage physical response to music.
o 2.212.MSC.1
m "Demonstrate proficiency and control in performing movement skills in one or more lifetime activities.”
e Supports skill development as students adapt physical responses to dynamic cues like tempo shifts.
e Reinforces motor coordination during games or activities requiring rhythm-based movement and
timing.
e Involves developing motor skills and control using structured activities and cues — which may include
music or props.
o 2.2.12.MSC.2
m "Explain and demonstrate how the principles of biomechanics and movement activities impact skill
development and performance.”
e This includes how tempo, rhythm, and timing affect body control and coordinated movement.
e Supports body awareness and intentional motor response to different tempos.
e Supports improved coordination by helping students understand how rhythm and movement work
together.
e Supports guided prompts and instruction-based movement to music using tools or props to refine
coordination and understanding of movement principles.
o 2.2.12.MSC.3
m "Design and perform planned movement sequences, individually or with others, based on tempo, beat,
rhythm, music, and physical activity."
e Directly supports student movement based on varied tempos and musical rhythms.
e Activities like moving fast/slow to music, freeze dance, and expressive walking match perfectly with
this standard.
e Directly supports rhythm-based movement games by incorporating beat and tempo into coordinated
movement.
e Directly supports using music to cue movement.
o Props (like scarves, rhythm sticks, or parachutes) can enhance student expression and
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coordination during rhythm-based movement activities.

Social-Emotional Learning (SEL):

e Foster collaboration and community building through group anthem creation.
o C4.1: Demonstrate the ability to effectively collaborate and navigate relationships while valuing different and diverse
perspectives.
m Relates to co-creating an anthem, where students must collaborate, compromise, and respect each other's
ideas.
o C4.2: Develop and maintain healthy relationships by engaging in meaningful and respectful dialogue.
m Supports community-building and shared expression during group musical projects.
e Encourage self-expression and identity affirmation in musical participation.
o (C2.1: Recognize the importance of self-confidence in handling daily tasks and challenges.
m Participation in music and personal contribution builds confidence and identity.
o (l.2: Recognize the impact of personal identity (e.g., race, culture, gender, etc.) on self and others.
m Creating or sharing music offers a platform for exploring and affirming personal identity.
o (3.2: Demonstrate the ability to show respect for others’ perspectives and experiences.
m Encourages appreciation of individual expression through music.
e Build empathy and social skills through shared musical experiences.
o (3.1: Demonstrate an awareness of the impact of one’s actions on others and the environment.
m In a group setting, music-making can reinforce the effects of cooperation and sensitivity.
o (3.3: Demonstrate empathy and consideration for others’ feelings and perspectives.
m Listening to and responding to the emotions in others’ musical contributions helps build empathy.
o (C4.3: Demonstrate the ability to prevent and resolve interpersonal conflicts in constructive ways.
m  Applies to teamwork and negotiation involved in group creative tasks like anthem creation.

Learning Targets
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Unit Essential Questions:
How do patterns help us understand and create music?

How can we feel and show the speed of music through
movement?

How can we recognize when music changes and stays the
same?

How can music help us express who we are and build
community?

Unit Enduring Understandings:

Patterns in music involve repetition and variation, which create
structure and interest.

Tempo affects how music feels and can be experienced through
movement and listening.

Music is made up of themes and variations that relate to each
other through similarity and difference.

Music can be a powerful way to express personal identity and
foster connection within a group.

Vocabulary:

Musical Pattern Building Blocks

Pattern — A group of sounds or beats that repeat.
Repeat — To do something again.

Change / Variation — When something is different from before.

Rhythm — A pattern of beats in music.

Melody — A series of musical notes that make a tune.
Contribute — To add something to a group activity.
Symbol — A picture or sign that stands for something.

Tempo Time Movement Game

Tempo — How fast or slow the music goes.
Fast — Moving quickly or happening quickly.
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Slow — Moving or happening at a low speed.
Move — To use your body to show or follow music.
Listen — To pay attention to sounds or music.
Together — Doing something with other people.

Visual Music Mapping (Theme and Variations)

Theme — The main tune or idea in a piece of music.

Variation — A changed or different version of the theme.

Music Map — A picture or chart that shows parts of a song.
Change / Variation — When something is different from before.
Repeat — To do something again.

Class Anthem Creation

e Anthem — A special song that represents a group or class.
Identity — Who you are or what makes you special.
Contribute — To add something to a group activity.
Celebrate — To show happiness or pride about something.
Together — Doing something with other people.

Students will be able to:

Musical Pattern Building Blocks [Introduction to... Repetition and Variation]
Students will be able to:

e Use color-coded or symbol blocks to build rhythmic or melodic patterns.
e Recognize repeating and changing parts in simple musical sequences.

e Contribute one or more “blocks” to a class composition following AABA or ABAC patterns.
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e Demonstrate understanding of musical structure through visual-music connections.

Tempo Time Movement Game [Introduction to... Fast and Slow]
Students will be able to:

Move to music with varying tempi using props or guided prompts.

Identify fast vs. slow music through visual or physical cues.

Use AAC or gestures to request a preferred tempo for a group activity.
Participate in musical games that reinforce tempo awareness and expression.

Visual Music Mapping (Theme and Variations) [Introduction to... Same and Different in Music|
Students will be able to:

Match symbols, pictures, or objects to sections of a musical piece.

Identify a theme and its variations (same melody, different texture/instrument).

Use a visual map to follow the progression of a musical piece.

Express understanding of when the music changes and how it relates to earlier sections.

Class Anthem Creation [Introduction to... Our Identity in Music]|
Students will be able to:

Contribute words, rhythms, or symbols that represent themselves or the class.
Use nonverbal tools to help build a group "anthem” with a repeated theme.
Recognize personal contributions within a final group song.

Celebrate identity, friendship, and community through music.

Learning Activities & Differentiation: (Amistad & Holocaust, Asian American & Pacific Islanders, Climate Change, LGBTQ and People
with Disabilities, Diversity, Equity & Inclusion [DEI])
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Musical Pattern Building Blocks
Theme-Connected Activities & Differentiation:

e Amistad & Holocaust: Use rhythmic “name patterns” to honor individuals from history (e.g., Wilma, Rosa, Elie, Anne) and
reinforce identity through musical repetition.

e AAPI Create rhythmic patterns using syllables from Asian place names, holidays (e.g., “Lunar New Year”), or foods, using
color-coded blocks.

e (Climate Change: Build patterns using sounds that represent nature (e.g., water-drip, wind-whoosh) and use repetition to
show cycles in nature.

e LGBTQ & Disabilities: Include student names or identity words (e.g., “strong,” “brave,” “they/them”) in rhythm patterns that
affirm who they are.

e DEI Focus: Represent different skin tones, abilities, and languages in the pattern blocks. Allow students to choose culturally
meaningful sounds.
Differentiation:
Use tactile symbols, switch-activated sounds, or Velcro-backed blocks for accessible pattern building.
Provide visual prompts for AB, AABA, or ABAC structure using color and shape codes.

Tempo Time Movement Game
Theme-Connected Activities & Differentiation:

e Amistad & Holocaust: Explore music of resistance or survival (e.g., spirituals, coded songs, or Holocaust survivor
compositions) and respond through slow/fast movements.

e AAPI: Move to traditional and contemporary AAPI music (e.g., taiko drumming, K-pop, Hawaiian slack key guitar) to explore
tempo in diverse cultures.

e C(Climate Change: Create “movement stories” showing fast changes in weather or slow-growing trees—link tempo to
environmental change.

e LGBTQ & Disabilities: Use songs from LGBTQ+ or disabled artists (e.g., Lady Gaga, Mandy Harvey) and encourage students to
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choose their movement style and tempo.
e DEI Focus: Celebrate the diversity of music traditions with a “tempo tour” around the world. Invite student input for
tempo-based games.
Differentiation:
Offer prop choices (scarves, ribbons, pom-poms).
Use visuals (e.g., turtles vs. cheetahs) to model tempo changes.
Allow seated movement or adapted responses (eye gaze, head turns).

Visual Music Mapping (Theme and Variations)
Theme-Connected Activities & Differentiation:

Amistad & Holocaust: Visually map a theme and its changes in historical music (e.g., variations in "We Shall Overcome”).
AAPI: Map variations in cultural pieces (e.g., gamelan or Japanese folk songs) using symbols that represent different
textures or instruments.

e (Climate Change: Use sound and image variations to represent seasons, weather, or environmental impact—visually show
gradual or dramatic changes.

e LGBTQ & Disabilities: Feature music that celebrates identity and resilience; map how songs change to express different
emotions or life stages.

e DEI Focus: Include symbols that represent a range of identities, instruments from different cultures, and sensory icons for
inclusion.
Differentiation:
Provide maps with large, colorful symbols or tactile elements.
Allow students to point, gesture, or activate switches to identify sections.
Use simple “same” vs. “different” matching cards for theme identification.

Class Anthem Creation
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Theme-Connected Activities & Differentiation:

e Amistad & Holocaust: Write or build lyrics about freedom, bravery, and unity inspired by historical figures or survivor
stories.

e AAPI: Use class-contributed symbols or words inspired by AAPI values (e.g., respect, tradition, strength). Include AAPI
instruments or rhythms.
Climate Change: Create a class anthem celebrating the Earth, nature, and student promises to help the planet.
LGBTQ & Disabilities: Encourage students to contribute words or signs that affirm identity, inclusion, and friendship.
Celebrate pronouns, communication choices, and strengths.

e DEI Focus: Build a song that includes every student’s voice or symbol, celebrating classroom diversity and shared
community values.
Differentiation:
Allow contributions through picture selection, vocalizations, eye gaze, or music button recording.
Use a template with fill-in-the-blank lines supported by visuals.
Create a multisensory anthem (e.g., chant + movement + color + sign).

Assessment Evidence

Formative Assessments:

Observation of Participation & Engagement

Observe students building, moving, or playing during activities and note their level of engagement.

Use tally marks or a checklist to document active participation (e.g., contributing a block, moving with tempo, selecting a theme
symbol, joining group anthem).

Record physical or expressive reactions such as smiling, vocalizing, clapping, or attentive stillness.

Recognition & Understanding of Musical Concepts
Ask students to identify same vs. different (e.g., patterns, themes, tempos) using pictures, gestures, or AAC.

Provide “what comes next?” prompts using blocks, visual sequences, or musical excerpts.
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Use picture cards or sorting tasks to assess understanding of pattern types (AABA/ABAC) or tempo (fast/slow).

Communication through Choice-Making (Verbal & Nonverbal)

Use AAC devices, eye gaze boards, yes/no cards, or switches to:
Choose a tempo or movement style.
Select a pattern block, rhythm, or lyric for the class anthem.
Indicate recognition of their contribution in a group song or activity.
Track ability to request or express preferences during music games.

Use of Visuals and Mapping Tools

Observe how students follow along with visual music maps, identifying sections of a song (e.g., theme vs. variation).
Use pointer tools, picture symbols, or tactile cues to match music to its visual section.

Track accuracy and independence in following or building music maps.

Documentation & Feedback Tools

Maintain a simple rubric for individual student goals (e.g., follows tempo, identifies pattern, contributes to group work).
Provide visual self-assessment tools such as thumbs up/down, emoji response cards, or check-in questions (“Did you add your
sound today?”).

Summative Assessments:

Class Pattern Composition (Musical Pattern Building Blocks):
Students contribute color-coded or symbol blocks to a rhythmic/melodic piece in AABA or ABAC form.
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Final Group Movement Activity (Tempo Time Movement Game):

Students participate in a fast/slow music movement game using props or guided motion to demonstrate tempo awareness.

Visual Music Map Presentation (Visual Music Mapping):
Students use a music map to follow a theme and its variations during a performance or listening activity.

Class Anthem Performance (Class Anthem Creation):
Students present or record a class anthem that includes individual contributions (words, rhythms, sounds, symbols).

Common Benchmark Assessments: NA

Alternative Assessments:

Choice-Based & AAC-Supported Assessments
Students use AAC devices, switches, eye gaze, or picture cards to:

e Select a rhythm or melodic block to contribute to a class composition.

e Indicate a preferred tempo (fast or slow) before or during a movement activity.

e Identify the theme or a variation from a set of music clips or visuals.

e Choose a word, symbol, or sound that represents themselves for the class anthem.

Matching & Sorting Tasks
Students complete matching or sorting activities using:

e Color-coded blocks or images to show understanding of patterns and structure (AABA, ABAC).
e Fast/slow symbols (e.g., animal icons, arrows) to identify tempo changes.
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e Pictures or textures representing different sections of a theme and variation.
e Personal contribution items (e.g., name card, symbol) matched to the final class anthem.

Portfolio & Documentation

e Use photos, audio clips, or videos of student participation throughout the unit to document progress.
e Assemble a portfolio of student-created visuals, sound choices, or movement responses to demonstrate learning over
time.

Observation & Staff/Peer Feedback

e Record observable behaviors (e.g., smiles, movement, engagement) as indicators of understanding.
e Use staff or peer reflection to describe how a student participated or responded to music.
e Note consistent reactions to certain rhythms, tempos, or sections of music using structured observation forms.

Creative Representation & Expression

e Students create art, collage, or symbol cards to represent the feeling or structure of a piece of music.
e Allow students to design their own rhythm or movement prompt using tactile materials or digital tools.
e Use alternative media (e.g., adaptive instruments, drawing apps, voice buttons) to represent musical concepts.

Core Instructional & Supplemental Materials

Key Supports for These Activities:
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Visual schedules and symbols for music form (A/B/Coda/etc.)
Assistive technology (switches, AAC devices)

Peer modeling and adult facilitation

Sensory-friendly instruments and environments

Additional Instructional & Supplemental Materials:

e Visual Music Maps - customizable boards to illustrate musical patterns, repetition, variation, and song structure
e LED Light Wands (e.g., from Fun and Function) - visual cues for tempo and section changes

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:
Students receiving Special Education programming have specific goals and objectives, as well as accommodations and
modifications outlined within their Individualized Education Plans (IEP) due to an identified disability and/or diagnosis. In
addition to exposure to the general education curriculum, the instruction is differentiated based upon the student's needs. The IEP
acts as a supplemental curriculum guide inclusive of instructional strategies that support each learner.

- Small group/One to one - Additional time - Review of directions - Student restates information - Space for movement or

breaks - Extra visual and verbal cues and prompts - Preferential seating - Follow a routine/schedule - Rest breaks - Verbal

and visual cues regarding directions and staying on task - Checklists - Immediate feedback

Specific Strategies and Practices that Support English Language Learners
English language learner (ELL) is a national-origin-minority student who is limited-English-proficient. This term is often
preferred over limited-English-proficient (LEP) as it highlights accomplishments rather than deficits.
- Pre-teaching of vocabulary and concepts - Personal Glossary - Extended Time - Simplified/Verbal Instructions - Frequent
Breaks - Visual learning, including graphic organizers - Use of cognates to increase comprehension - Teacher modeling -
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Pairing students with beginning English language skills with students who have more advanced English language skills -
Scaffolding - Word walls - Think-pair-share - Cooperative learning groups

Students at Risk of Failure
- Home/School Connection - Alternative Assessments - Learning Contracts - Homogenous Grouping - Supplemental
Instruction - Think-Pair-Share by Readiness - Homework Options - Differentiated Online Practice - Leveled Rubrics - Tiered
Level of Supports - Tiered Activities - Small Group Instruction - Work Alone Choice - Group Work Choice

Students with 504 Plans

Teachers are responsible for implementing designated services and strategies identified on a student’s 504 Plan.

504 plans are formal plans that schools develop to give kids the support they need and covers any condition that limits daily
activities in a major way. Students' accommodations are outlined in their individual 504 plan.

Specific Strategies and Practices that Support Gifted & Talented Students

It is critical that all teachers are able to recognize a high-ability student who may need more depth and complexity in instruction.
-Homogenous Grouping - Small Group In-Depth Instruction - Differentiated Online Practice - Alternative Assessments -
Pre-Assess to provide Differentiated Instruction to Accelerate Learning
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