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What an IEP Really Is -
) = &
An IEP is not a label. ‘ | ‘ wendk Fogré?s% /E‘

willbe [—

It's not a punishment. ? — , Sl
It's a legal agreement What they = 2 =
| need to

between your family and
the school that says:

"We will work together to

help your child succeed.”

A0

- N\ Think of it like a
“What your - personalized journey
child can do plan. Just as a road

trip map shows where
you are, where you're
going, and how to get
there, the IEP shows your
child's learning path.
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When to Bring an Advocate

& When facing complex legal s
or procedural questions ®

When previous meetings
haven't resolved concerns

<& When you need emotional
support and confidence

= =, Q'

An advocate is your partner, not your voice.
You remain the expert on your child.



Who Qualifies for an IEP

\
),
(/Criteria 1: Has a Disability
13 IDEA Categories Include: 222 Criteri j
) LB riteria 2:

: iﬁ:ﬁ::c Learning Disability EE_D . Affects Learning
« Emotional Disturbance & o The disability must impact
« Speech or Language Impairment C-) S(fh°°| perfqrmapce and.
o Other Health Impairment (ADHD, & % « require specialized '"Stru‘:t'i)

Epilepsy)
LAnd 8 More Categories > <c¢

~

& 9 Key Point: Having a diagnosis alone doesn | @
guarantee |EP eligibility. The disability must affect
@ > the student’s ability to learn in school.
o

X

—




IEP vs 504 Plan

|EP (IDEA Law)
| /sﬁ? 2
\ ' IEP Provides:
PROGRESS 7 /TN W !
CHART R '3 * Specialized
7 instruction
Measurable :
Goals * Measurable goals |
* Related services
' * Progress
% monitoring
ASSESSMENT * Formal evaluation
TOOLS requlred
' DATATRACKING
SHEETS

. 504 Plan Provides: | W

'« Accommodations

504 Plan (Section 504)

only
* Removes barriers

* No specialized il
instruction 1|

* No formal progress
tracking

» No formal evaluation { ‘
needed

: BARRIER REMO\IA i
% ELEMENTS Q,

- Both support students with dlsabllltles IEPs go deeper, 504s go broader -




Common IEP Myths

n,
/ i Tt gr7s
AT AL / 7 / P
Myth: IEPs are labels that R Reality: IEPs unlock potential §
limit my child with personalized support EQJ
l\'\l Myth: |IEPs lower academic =" ﬁ Reality: IEPs provide tools to W-“
expectations V % reach full potential

Myth: IEPs are permanent s

Reality: IEPs are reviewed and
and can't change

updated annually

O Myth: Parents have little say
& in the process

Myth: IEPs are just paperwork ~

- Reality: Parents are equal
members of the [EP team

Reality: IEPs are living guides
for daily learning




®j Why the IEP Matters
N ~S

Protects Your Ensures Appropriate Creates
Child's Rights Support Accountability
Ensures equal access to _ Provides specialized Requires schools to track
education and appropriate msjtructlon and services V] progress and demonstrate
services under federal law tailored to your child's , your child's educational

unique needs advancement

f /
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/ Parents as Equal Team Members

/
X"' .
He learns We've noticed
v best when... / saa that at home...
* You are not a visitor - 7 - N

you are an equal
team member

.. . IIN n
* Your knowledge of \\ M iy
your child is A knows your
L child better
* IDEA law guarantees ) than you do” |

your full participation

* You have the right to
ask questions and
disagree




The Role of General Education Teachers
. ' - 1
R Iﬁ?ﬁgl?lsurn?%sl/jilt?lrsupport f«ﬂﬁﬁi‘; ﬁ? |

. Differentiation &),
@} * Implements | pam— 4
accommodations diaily

« Adjusts lessons for
ﬁ student needs
O @ - Collaborates with
special education team
@ « Collects progress data

<& - Creates inclusive

5\5 classroom environment




Related Service Providers

A
Occupational Therapists (OT) Speech-Language Counselors

Help with fine motor skills, Pathologists (SLP) Help with emotional regulation,

- handwriting, sensory regulation, and Support communication, social interactions, and coping

* using tools like scissors or pencil grips -7 language, and social skills Q with challenges




Administrators and Decision Makers

25 LG E o &
: \ o @w o= @
| Allocate Resources i \ ’/Jmﬂ
o Approvg funding for services, st.affing,
and specialized equipment your child needs N/
7= N 9=
Z\\ ~ My job is to make o=g

Q

—

3 + 4 \
Ensure Legal + o & sure your child gets Support
. : the support they're .
Compliance S ey Implementation
Make sure the school follows 3 "‘ 2 ' Oversee service delivery
IDEA requirements and ' / and ensure IEP goals are
protects student rights 7. ) being met effectively

‘“\\x\ STR 2

1@:

%€p 1eP

e A\ \\1
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Goals Made Simple

What skill? . ¥ )"
C Example of a Well-Written Goal:

By June 2025, when given a two-step
word problem, the student will solve it
with 80% accuracy in 4 out of 5 attempts.

How

tracked?  Goals are specific, not

vague hopes
 Each goal has a clear
timeline
* Progress can be
measured with data




Services and Support

These are the actual supports your child will receive—delivered by trained professionals

~| KeyEl
Speech-Language ff—{ KeyEements—]ﬂ

Reading/Writing
Therapy “l Interventions ' «n How often
for language, articulation, | for literacy support @ﬁ it happens
o/

or communication skills

752 Where it
(5 ﬂ takes place

@ ¢ 0 in the classroom
q" B or
y AAA resource room

3x/week

. © “ 4 Who
Occupational Behavioral S T
: 3 provides it
Therapy i Intervention L b _
) Counse ing . special education
for fine motor, sensory ¢ Hbrial lati for support with tedchar
regulation, or daily o e.mlo IIS'IrIIa fecua 'f[)n' challenging behaviors & J
IiVing skills SocCial sKilis, or anxiety k - j



Progress Monitoring

N

@@ <
W x v j} @) How It Works:
: %‘> ‘ » Teachers collect data

What It Means: QQ// Q weekly or monthly

Regular check-ins to « Progress is measured
see how your child is against specific goals

N
: : 1 >
doing with Ithelr IEP Month | Month 3 Month 6 * Results guide
GRS . teaching decisions
You'll know e Parents receive
if the plan is ,
working! N regular reports




Understanding Team Discussions

Present Levels - Goals - What I can follow

How is your child will your child work along step
doing now? Q @% toward this year? wﬂ by step.

Accommodations - Placement - P
How will we Where will your -
remove barriers? AN child Iear'rl? 8 ; 8
= P4

Each topic connects to the next, showing how decisions build on one another.
This structure makes the process feel logical, not chaotic.
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Feeling Rushed or Pressured .

« 'y Qy
& -
2 Can we take ’
a moment? A
< ' [ <

* You have the right to pause meetings anytime -
» Asking for a break is respectful, not disruptive
« Clarity matters more than speed L




When You Don’t Agree

: e ¥ X
What to say when | * Remember:
you disagree: “ Y Disagreements |
| —— o—= | are normal
o E S | | ¢ Focus onyour |
|  “| see it differently | Lo Y \:.
| because...” v child’s needs
& “I'd like to hear x lr_clezt:gntiﬁ their
| more about that” | 9
| & “Can we discuss VB Tog SRt
| © : ! L war lutions |
| this further?” ‘r’ | uaiizainche ﬂ
V. | ¢ The goal is | ©
' "What are other collaboration,

options?”

il




Ensure equal =3 Support academic,
access to learning ' A social, and emotional

Build skills for

life beyond school .’@/" N
: /\

3 ?
~

O]

It's not about lowering expectations. It's about raising the level
of support so your child can meet their full potential.



I Training Session

The Role of the Special | ==

Education Teacher ;jﬂ

\\ 7,:; ‘\“i“ \ (/, i /
e, = ) NP 9 f——x
< ll“r . = \“ i use i : <

[ Trains other teachers J organirer o

Rabababa |

X

and tracks progress

— S
@ ~ Trains other teachers j
. and tracks progress

=)

Interprets test results and

Collaborates with parents
analyzes student data

and other teachers

Provides specially designed instruction



Present Levels Explained

" Acadenmic Skills Social &
oy o2 Communication

@1
\ 2
. H

Input from 1l W |
teaghers, [ E)gNémpIe: Initiates peer | B ; Input from .
therapists, and ‘ | grade level interactions 2x/day B  teachers, therapists,
you, the parent [ | o) | | and you, the parent
\ Behavioral Patterns | pata & Observations I | | ‘

: Exampi;a: Uses fidget Example: Test scores, work
. tools when anxious samples, teacher notes g

Present Levels are the foundation of the IEP - a clear,
honest snapshot of how your child is doing RIGHT NOW



f : e a. T
Accommodations vs Modifications

Accommodations Modifications

Change HOW students learn
e [Extra time on tests 9
e Use of calculator or fidget tools ~
e Noise-canceling headphones

e Same curriculum as peers

Change WHAT students learn
e Simplified reading passages
e Fewer math problems

e Alternative assignments

e Adjusted curriculum level

k Both support student success - but in different ways
=




Before the IEP Meeting

2
Review past IEPs and progress reports

Collect recent schoolwork, assessments,
or teacher notes

Write down questions or concerns
Bring a list of desired goals or changes

Consider bringing a trusted advocate
or support person

J

Preparation is not about perfection—it’s
about being informed and ready to
participate as an equal team member.




What Happens During the Meeting

Review student’s ©°
current progress

“«
T + 2
ou Make decisions Obsgrva;gons /
together 4
Xm g ~andinsights
e * “' A

®

Remember: This is a shared conversation where your voice matters as much as anyone else’s.



Asking Questions With Confidence

“Can you explain that [t doss th?sm )

Cin Q )éiffere‘:it way?”] /f formgchies (b
e .

:@%;C e,

q _
/ “Could you clarify
that term?” J
=

)
“Help me understand
this better”

\. | T/ / “f /P\
< / N\ 2
/ “C an we take a moment
v to discuss th'w ,

There are no ‘stupid’ questions. Every questlon helps W
ensure your child’s needs are understood. ﬂl \V>




Disagreement Without Conflict

Respectful Ways to AT L _Remember:
Express Concerns: | | 77 SR s The goal is not
N— — U< 5~ linderetandine to win
S | see it differently b UUUU@@W@LMU@JUW@ e~ O
because... = — - Jff{/a S It’s about fin Ing
o = O — ' | T P the best solution
S I'd like to hear o = | / el \\ 1 for your child
more about that. 1 Z = | w ,
/ = seaNt| > Disagreement
s Can we explore s W O E \R doesn't mean
other options? W7 o\ / s ! division
S Help me unde(stand : ,/ 2R “ep °ltmeans
your perspective. ’ collaboration



After the Meeting

Review the 4 | ) [

::bjech Thank You - IEP Meeting
written IEP .
document $\

fi Dear Team,
Thank you for a productive
N meeting...

frm= Y
Send a thank-you
note to the team

Confirm that all
agreed-upon changes

> Plan next steps
are included §‘a .

(follow-up meetings,
monitoring progress)

(4]




Feeling Overwhelmed

Think of the IEP journey
like a long road—just take
one step at a time.

You're not alone if the IEP
process feels like too
much to handle.

It's normal to feel - < | You don't need to know
anxious when facing A~ \ &@ 5 everything today.
meetings, documents,

and unfamiliar terms. 2 With each meeting, you'll

§\ grow more confident.

\Y— You're already doing your
best—and that's enough.

The key is to break
it down.



Communication Challenges

f I J el
unctiona v/ \\
behaviort ere Ast Can you say A %?(glgixoi;l )
assessmen ronmens | thatv?:yq)ther | usingan |
7 ¥ o ""*’\\\ ~ i ~
/ What does | e N\ / Canyou
( this mean | help me
= | inplain understand
ﬂ \_ English? _ \ that better?
\\ o
v W — 5

School language can feel overwhelming. Asking for clarification isn't disruptive—it's essential.

Your questions help everyone stay on the same page. j@ ,ff



____/ Now | understand \
AL | howmychildis |

| N prw
Ask: “Can you | &
explain this in '
lain language?” ' Cocd
p g g : Steady
Improving
Math Reading Behavior
71
N

Focus on the big picture: Is your child improving?
Use simple tools like weekly trackers or color-coded charts & @&
Data helps you see what'’s working and what needs change @™~ O



¥ Do: Take time to
understand before signing

P Don’t: Sign when
) confused or pressured

| need a
moment to
review this

Your Rights:
* Request a copy to
review at home
e Ask “Can you explain
that another way?”

e Say “I need time to
think about this”

* The school must wait

for your decision
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% Believing You Have No Options @@

You Always Have Options

Ask f Bring an Request
Request a BE B0 Independent
Mgeting __Re-evaluation Advocate Evaluatian FEaF!I I{l?ge':iiv;

_15@ =
IR R
1

&M 9 — = j
-
Request i

o
\
- /| ®

= // Ask for

O
/ ) Re-evaluation .
Meeting 7 M {} ‘ Evaluation IEP Meeting
) The law protects your right to advocate for your child. (7///\ \

When you feel stuck, ask: “What are my next steps?”

{W? Q) You are not powerless. A door is always open—sometimes you just need to knock. :Jl>
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Ignoring Your Parental Instincts V

The Mistake: P, The Solution:

{7
J

He gets
overwhelmed
in crowded
spaces.

She focuses
better with
background

Needs quiet corner
for breaks

{
A .
— )
——— > i
== f ) 1

Staying silent about what Trust your knowledge and
you observe at home share your insights

You know your child best. Your observations are essential to creating an effective |EP.



= :.;'

& 9 L=
Confidence You become a
You don't need grows with each stronger
meeting and advocate with

on day one conversation every decision

to be an expert G Q)

e Show up with courage, even when nervous
e Ask questions - there are no ‘stupid’ questions
e Trust your instincts - you know your child best

You don’t need to be perfect. You just need to be present.



Placement and Least Restrictive Environment

Students should learn alongside peers without disabilities to L
the maximum extent appropriate for their individual needs.

General Education

Classroom ¢\ ‘L:A Pull-out Services for -
N (Most Inclusive) @ el (Lunch, Specials, Transitions) : Tl::t?agil:gc /
General Education e Special Education 0 T M Residential Setting
\\ i with Pull-out Support ~> Classroom within . ? S cshr:)e:llasl:ezt:% (Most Restrictive)
\ Regular School g
o ¥
\\\ . R « LRE is determined individually for each student

~_ N« Placement decisions are based on the student’s needs, not the disability label
- 9<* The goal is always maximum inclusion with appropriate support

\'v
\

\
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Advocating Without Burning Bridges

e

Build Trust
Through
Collaboration

* “| want to work

together for my
child’s success”

* Ask questions with

curiosity, not
accusation

¢ Listen to their

perspective first

* Share your

observations

respectfully &@ﬁ

¥

v

» You don’t have to be loud to be strong.
Respectful advocacy builds lasting partnerships.

Strong but
Respectful
Advocacy

* Be clear about your

child’s needs

e Use “I” statements:

“I've noticed...”

 Suggest solutions,

not just problems

* Stay focused on

your child's best
interests




// Staymg Silent When Confused &@*

_____
SN
27 Ny v
- v’
- 7 \ S

Y=g ~ T~
?. specially designed instruction X 2 . P
. / - least restrictive environment ? . "/ Excuse me, I'm not sure
%\\r q EAPE LRE aCCOmmodat.lons — o | Ifollow. Could we please |

- @ goals & objectives 97, p I *.¥ @ 7 N clarlfythlsterm7 /
W, confused g’ "" N S—
~ = \ 5 what? Wwait.. £y B\ ‘ @D
P~ < AN B o~ e "’ ) 7 m\\ @\

It's okay to say:

<) « | don't understand that—can you § . §
explain it another way? : Confident & Communlcatmg

< « Can you tell me what that means

Silent & Overwhelmed ) « Can you give me an example? @% makes you a strong @ %

Y « | need a moment to process this. advocate, not weak.



<+ ,\Q/_ — &
. Benefits frop, extra
) . stgf?:gs}::t:ged t':l;‘o‘isa? d assistjye ’
R ' The shift: during math Or read
G ) Move from
/y /) labels to goals
) Labels describe
3 differences, &
3 & F not limits gz
ac ) Focus on your child’s
Y individual strengths

and specific needs © 9



Long-Term Partnership With Schools

e
- -

" Q This partnership isn't about .~
agreement on everything

- It's about respect, shared goals, .-~
and mutual commitment

. You are not just a participant -
"~ you are a leader and partner

"

Together, you create a foundation
s~ for your child’s future N4
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